












































































































































No Limits for Leaders 
Stephen M. Schaefer 
Director 
1192 Hague Avenue 

Telephone: 651 .644.7715 
Email: NLLeaders@aol.com 

Saini Paul, MN 55104-6413 

HOW TO CREATE A CLllvfATE WHERE PEOPLE CAN THINK 

GROUP AGREE:MENTS AND EXPECTATIONS 
As group leader, secure the following expectations from meeting participants saying 
something like: I would like all of us to try-on these expectations and these processes for 
this meeting. At the end we can evaluate their usefulness. The meeting will work better 
when all of us: 
• begin and end on time; eliminate lateness. If you are absent or late you lose the 

right to expect to be brought up to date during the meeting or have questions 
revisited; begin the meeting without a quorum if necessary; rather than hold up a 
decision because of a lack of a quorum, poll the group for a "recommendation." 
Some groups want social/hang-out time before the meeting. Plan for this. 

• take turns speaking: no one speaks twice until everyone has the opportunity to speak 
once; eliminate hogging-, eliminate interrupting another person when s/he is speaking; 
if you have a flash idea, save it, write it down for your tum. 

• use the process of go-arounds. 
• take turns listening; eliminate arguing: trying to convince someone of your 

viewpoint; 
• 
• 
• 
• 

• 

• 
• 

• 

• 

eliminate side conversations . 
off er your best thinking .. . what do you think makes common sense? 
offer solutions; eliminate blame ( everyone stops thinking) . 
speak from "I think, I feel" rather than you-messages like "you make me feel bad, 
you are stupid." 
ask illuminating questions: what question, when asked, will assist someone to think 
for herself or himself. 
maintain confidentiality . 
offer genuine appreciation; eliminate sarcasm: under the guise of humor, someone 
is targeted; it creates a hostile work/meeting environment; (there is a difference 
between genuine humor, sarcasm and targeting). 
set up accountability; eliminate "constructive criticism" which is often blame in 
disguise. 
keep track of each other ... not "take care of'' each other . 
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No Limits for Leaders 

1. Introductions 

HOW TO LEAD SUCCESSFUL lVIEETINGS 
Brief Outline 

♦ Every participant has the opportunity to self-introduce 
♦ If at least one new attendee, have participants describe their work in addition to 

their names · 
□ If this is a group in which everyone knows each other, each participant is 

given the opportunity to offer a check-in/update/New and Good 
□ If the group or the new attendee does not know about the Group Agreements 

(see Group Agreements sheet) offer them 

2. Agenda/Proposals 
• Developed ahead of time by the leader, generally in consultation with someone of 

good judgment or 
• Can be developed right at the meeting by using Go Arounds (see Group 

Agreements sheet) in which every participant is given the opportunity to offer 
their Agenda Items which are written large on sheets of paper; participants then 
rank order their choices by voting with pens 

• The leader's job: see to it that the Agenda is developed into clear enough 
questions so that the group can deliberate, or 

• The leader comes to the meeting with these Proposals/ Agenda items 

3. Deliberation 
• For each clear Agenda Item/Proposal, the leader engages a Go Around securing 

the response of each meeting participant 
• After each GoAround the leader Summarizes and Clarifies the responses and if 

necessary, engages another GoAround; this skill of summarizing and clarifying 
grows with time and practice: when to move an Agenda Item/Proposal forward, 
how to edit, when to table it 

4. Decision 
► The leader's job is engage one of three forms of decision making: 

I. Consensus: after one or repeated GoArounds, the Group agrees with no 
one pressured to change their minds but given the opportunity change their 
minds given the new information 

II. Majority: 51 % of the group agrees and it makes sense to use this form of 
decision-making, that it is not unfair to a minority 

III. Executive Decision: it makes sense for the leader to decide 

5. Closing 
❖ Sufficient time is scheduled by the leader to allow each meeting participant to 

close with one or more of the following: 
- Name, Something learned/enjoyed about meeting, looking forward to 
- Evaluation: what could be different 
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Why Meetings Don't Work/Fall Apart 

1. The reason for the meeting or being at the meeting is not clear 
2. Agenda/Proposals are non-existent, too complicated, too long, irrelevant; a job of the 

Leader is creation of clear Agenda/Proposals so that everyone can deliberate issues at 
hand 

3. Participants are not given opportunities to get to know one another (via Introductions 
and Closing) 

4. Participants have no sense that their thinking/input is wanted (use GoArounds) 
5. A few people are allowed to do all the talking (use GoArounds, Offer and Maintain 

Group Agreements) 
6. The leader is afraid to actually lead and instead facilitates; the Leader is afraid of 

making someone feel bad by being firm (Offer and Maintain Group Agreements) 
7. Fake Consensus: the Leader asks too general a question like: "what do you guys 

think?" When one or two people respond and everyone else is silent, that is 
(incorrectly) considered consensus 

8. Or too-much Consensus is attempted: talking on one topic forever kills everyone's 
ability to stay engaged (the Leader clarifies and leads) 

9. Or Majority Rule is used as a weapon against a minority viewpoint 
10. Meeting Participants are allowed, by the leader, to blame instead of offer solutions 
11. Leaders are not given assistance for stuck spots, left alone, then blamed and attacked 
12. There is no Authority given to Leader or the Group to make Lead and Make 

Decisions 
13. There is no Accountability by the Leader or the Group 
14. There is no working climate of Appreciation but only "Constructive Criticism" 

(which is neither) · 
15. Meetings are no fun 
16. Add yours .... 
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HOW TO LEAD l\1EETINGS THAT REALLY WORK 
Before the meeting ..... 
• is the meeting necessary? 
• · what is the goal... desired-outcome of meeting? 
• what is the goal... desired-outcome of individual agenda items; for instance, is the 

meeting/agenda item intended ... 
* to gather information from participants so that you can make a decision OR 
* to obtain buy-in OR 
* to offer a proposal and seek a decision from the group 

• is the proposal one you have developed, or is it one which has come to you and with 
which you agree, or is it a proposal you have gathered from the thinking of one or 
more individuals? 

• who needs to be there at the meeting given the goals/agenda? 
• who does not need to be there? 
• with whom do you need to confer before the meeting about agenda and/or getting 

things moved along (people whose thinking you need or who you need to bring along 
ahead of time)? 

Beginning the meeting. ... 
• begin on time ... end on time. Some groups culturally like to hang out. Be flexible. 

This is different than being wishy-washy about starting late. Build socializing into 
the time together, for instance, let it be known that social time is 7:30, meeting starts 
at 7:45 and ends promptly at 9:15. 

• if meeting participants are new to each other, start with a go-around: ask participants 
their names, their organizational affiliations; you may also want to ask them an 
illuminating question which will assist them to work together, for instance what is 
one key thing you want to see accomplished by the end of today's meeting? 

• if the group meets regularly, substitute the organizational affiliation question with an 
open-ended question like what's going well outside the job and what is a recent 
success in and out of your job? 

• if the group is new, offer Meeting Agreements (see handout); the leader's job is to 
maintain these agreements (don't go liberal!); if there is one new participant in a 
group which is already using the agreements, offer a reminder of the agreements: 
here's what we do here .... 

• be clear about agenda. 
• seek additions to agenda if necessary and corrections only if they make sense. 
• be clear about timing of agenda: Item A will get 30 mins, Item B will get 10 mins. 

if new agenda additions are not do-able, don't include them; postpone them to an_ 
appropriate time. 

• try to judge the timing of your meeting so you can get everything done including most 
controversial subjects. You will get better at developing judgment about this. 

- more-
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· During the meeting ... 
• · when it comes time to make the proposal, be very clear about the framing of your 

question: what specifically are you asking members of the group to think about or 
decide upon? 

• what kind of decision making process will you use? be clear with participants: 
1. executive decision: quick decision by the leader when the outcome is "obvious." 
2. majority: 51 % of the participants agree. 
3. consensus: numerous go-arounds until there is group agreement. 
WHICH of these to use is a matter of your judgment and experience. 

• ask participants if they need clarifications about the content of the proposal; if 
meeting participants get confused it may be because the question/proposal is not 
focused. 

• use your judgment to decide whether the whole proposal or a section of the proposal 
is offered to participants depending on how complicated the subject. 

• go-around: by name and ask each group member for her/his thinking on the subject. 
• group members have the opportunity hear each other's thinking on the proposal; there 

is no attempt to "convince" each other or "argue. 11 

• having heard each other group members have the right to change their minds about 
their viewpoint on the proposal in the next go-around and head toward a sensible 
decision. 

• you as leader take notes if necessary; it will help you keep track of all the issues. 
• use a timer if time is limited, if the subject is controversial or if some participants are 

time and attention hogs. Ask someone else to take the timer job: "George, will you .. " 
• at the end of the go-around, verbally change roles and give your personal response; 

then change roles back to leader and offer a summary of what you have heard. 
• make a revised proposal ... do more go-arounds as necessary. 
• if the topic requires further study or it is too complicated, table it (preferably only 

once and not month after month). Consider appointing a task force to seek needed 
information and make recommendations; when the task force reports back to the 
whole group, such recommendations should not revisited from scratch. 

• if a participant has feelings come up it may be because of his/her confusion around a 
question of fact. Clarify quest~ons of fact first. Spending a lot of time trying to 
negotiate someone's feelings in a group setting can be a slippery slope. 

Closing: a go-around for evaluation w/three questions: what went well with meeting, one 
thing which could be different next time and something each person is looking 
forward to. Consider adding a fourth question: something you appreciate about the 
leader (we leaders find it very difficult to ask this question but it is good_ for all). 

After the meeting ..... 
• do you need to speak with anyone in order to clarify something, clear up a mistake or 

strategize next steps? what are your plans for next meeting ... start at top of the page: 
Before the meeting ... 

Copyright 2000 



No Limits for Leaders 

THE THIRTEEN A'S OF BEING AN EFFECTIVE LEADER 

1. A PROFOUND LISTENER 
► Listen Profoundly. 
► Develop listening pair relationships. 
► Get yourself listened to. 

2. AWARENESS 
► Develop awareness of yourself: behaviors you consider "normal" may 

be difficult for others to stay thinking around. 
► Develop awareness of others: where is the other person stuck and 

where can you be of assistance? . 

3. ADVANCE INITIATIVE 
► Take charge; see to it that things go well for the group ·as a whole. 

4. ACTIVATE EXCELLENCE 

5. APOLOGIZE ... after making lots of mistakes 
► · Try things, lead by learning, make lots of mistakes and then apologize 

for them. 

6. AGREEMENTS SECURED 
► At the beginning of each meeting, secure Agreements/Group 

Expectations. Then, as leader, see to it you maintain the Agreements. 
► In relationships, secure Agreements about how to treat one another and 

what are each person's responsibilities Gob description). 

7. AUTHORITY 
► Who is in responsible for what? 
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8. ACCOUNTABILITY 
► Who is answerable to whom? 
► At all times act on your personal integrity. 

9. ASSISTANCE . ► Gain assistance for yourself: do not lead alone. 
► Offer assistance~ develop judgment about what is assistance, what are 

high expectations, what is advice, what is useful. 

10. ACCOUNTING 
► Know where your money is ( organizational and personal} 

11. ALLIANCE BUILDING 
► Develop effective warm relationships across all lines of diversity. 
► To have allies, be an ally. 

12. ATTACK ELilv1INATION 
► Interrupt and stop any attack. After the attack has been interrupted, 

assess how to put accountability in place. 

13. APPRECIATIONS 
► Create a working culture of genuine appreciation instead of a culture 

of blame/criticism (pseudo-accountability) or sarcasm ("it was only a 

joke"). 
► Set up regular occasions to give and receive appreciations. For 

instance at the end of each meeting: couple your evaluation of the 
meeting with an appreciation for the leader. 
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Basic Guidelines for Culturally-Respectful Discussion Groups 
For Spring, 2001 Urban Studies Seminar Course 

I. The Discussion 
1. Participants should be invited to participate, not coerced or pressured in any 

way. Their comments will only be valid if they have come on their own free 
will and have the desire to share their thoughts and opinions with the group. 

2. Discussions should be scheduled for about 30-45 minute sessions, though they 
might go over the time period. 

3. An ideal size for a discussion group is six to eight people. With more, 
people's opinions are stifled, but having less people detracts from the benefits 
gained from group interaction. 

4. Discussion groups should be held in a private, comfortable setting, with every 
participant sitting in a circle, so that all can see and be seen. You may want 
to use name tags or paper name-tents in front of people so you can call on 
people by their names instead of "hey you." Often it is a good idea to serve a 
snack or drink, though make sure this does not distract from the discussion. 
Once participants are sitting down and ready to start, they should not be 
encouraged to get up and disrupt the discussion. 

5. Social Scientists normally use recording devices for discussion groups, in 
order to record the exact words of participants; however, for our purposes it 
might be just as good to take thorough notes during the discussion. (Plus, 
transcription takes many hours.) Even if a recording device is used, someone 
should still take notes during the discussion session for a back-up. 

6. Only one or two people should moderate the discussion. Others involved may 
take notes and operate the recording device, if one is used, but should remain 
silent. This is important because it maintains the focus on the participants, 
not on those moderating and organizing the group meeting. 

II. Leading the Discussion - for the Moderator(s) 
1. The point is not to hear your opinions, so you should not share them. Your 

job is to get the participants to feel comfortable enough to share their 
opinions and generate conversation among participants concerning the topic 
at hand. This is done through a number of methods. 

2. To start, you should ask everyone in the group to say their name, (first names 
only), and something simple and easy to answer that does not create any 
feelings of superiority/inferiority among the participants. (Do not ask 
participants to share how long they have lived in the building because that 
could cause some people to feel as if their opinions matter more or less than 
others with more or less experience living in Skyline Tower.) A good example 
would be to share where they were born and say something they like to do for 
fun or a type of food they like to eat. This initial question just serves to make 
everyone comfortable talking in front of the group and give them confidence 
that they do have something to share. (And that their experiences are valuable. 
for everyone to hear.) 



3. If there are some people in the group that appear shy or reluctant to share, it 
is probably a wise idea to continue asking questions around the circle so 
everyone feels encouraged to share. It is the moderator's job to insure that 
everyone has a chance to share and feels comfortable talking. Along these 
lines, if someone in the group is dominating the conversation, it is a wise idea 
to direct questions to others who may need encouragement. 

4. The questions should start off easy for participants to answer. For instance, 
don't begin by asking them 'What should be the Advantage Center's goals for 
the coming year?"; they won't be able to answer this easily because it is not 
something they have probably thought about a lot, and they have no idea 
where you are coming from or what you are trying to get at. Instead, it is 
better to start with a question such as, "Has your apartment been remodeled 
recently?, If so, what changes have been made?, (If not, is it going to be?), 
How do you feel/what do you think abounhe changes in this building?," etc. 

5. Questions should build on each other. One technique often used in focus 
groups is called a probe. When you can tell that informants have more to say 
about a particular subject, or in response to a question, you can target a 
person or the entire group and ask them to elaborate, share some more of 
their thoughts, or go into more detail. This is a good method of getting more 
information and creating a more enriching discussion group. 

6. Good moderators take notes about topics mentioned and when there is a lull 
in the discussion, they will ask people to discuss a previously-mentioned topic. 

7. The goal is to get as much information as possible, make people feel positive 
about their contributions, and generate discussion among parti~ipants 
concerning the subject at hand. If participants take-off on a discussion 
without you asking questions every time, it's okay! That's what you want. You 
are there to spark discussion among participants, not control it. 

8. However, if the discussion heads off-topic, the moderator should bring people 
back to the subject at hand through politely directed questions that concern 
the topic and, if needed, a comment like, "thanks for sharing, but we really 
need to talk about a couple more things before our time is done," and probe 
more. 

9. Most of all; remember to listen to what participants are saying. This way yo-u 
be more in-tune with the discussion and better able to direct relevant 
questions that spark good conversation among participants. 

III. Ethical Discussion Groups 
1. Every discussion group should start with a brief, clear lay-out of the ground 

rules before beginning. This aids in a smoother running of the discussion 
group as well as development of trust among participants. These rules should 
address the following ethical concerns. 

2. Participants should be informed of what they are taking part in ( a discussion 
to generate better understanding and ideas as well as open communication 
between residents of Skyline Tower and the Advantage Center), and they 
should give their consent, either in writing (a signature) or verbally, for their 



thoughts and opinions to be recorded and used to improve understanding of 
their needs and opinions. 

3. Participants need to be aware that it is a confidential discussion,.so nothing 
they share will be associated with their name, and along those same lines, no 
participant or moderator should talk about what was discussed outside of the 
discussion room. 

4. Every participant is a valued member, so all comments that are shared will be 
listened to with equal attention. No participant has the right to put down or 
make fun of another's comments, though disagreements are of course allowed. 

N. Questions to Ask 
1. It is good to start the discussion group with a list of at least eight questions, in 

order, so that there is a clear understanding of some of the topics you would 
like to discuss. These should be agreed upon by the group (us) beforehand. 
However, it's important to not get frustrated if not all questions are covered in 
the discussion; we want to hear participants' viewpoints, so any comments 
they give will be good to hear. 

2. Questions should be open-ended and culturally sensitive, meaning that they 
allow participants to share their views and opinions without being led to 
answer a specific way. (For instance, do not ask a question such as, ''Would 
you say that the Advantage Center is a great place to come?" - this pressures 
participants into agreeing, even if they do not agree. It is better to ask, "How 
do you feel about the Advantage Center?") 

3. At the end, the note-taker should summarize some of the main discussion 
topics and comments, making sure that all participants agree with the 
summary. 

Student from Professor Latirner's 200 I Urban Studies Seminar Course 



Characteristics of Low- and High-Context Communication Styles 

(Based on Beyond Culture by Edward T. Hall) 

LoW""Context 

•• individual-oriented 

• rely on esplicit coding of 
information being communicated; 
Jess aware of contexts 

• linear logic 

• adjust to new situation quickly 

• conflict may occur because of 
violations of individual 
expectations 

• deal with conflict by revealment 

• direct, confrontational attitude 

• fact finding 

• focus on action and solution 

• open, direc~ strategies 

COCopyright Eric H.F.. Law 1995 

MEXICAN AMERICAN CULTURAL CENTER 
San Antonio, Texas 

High-Context 

• group-oriented 

• rely heavily on the physical context 
or the shared context of the 
transmitter and receiver; very 
little is in the coded, explicit, 
transmitted part of the message 

• spiral logic 

• · take time for "contexting" in new 
situation 

• conflict may occur because of 
violations of collective expectations .. 

• deal with conflict by concealment 

• indirect, non-confrontational 
attitude 

• "face" saving : 

• focus on relationship 

• ambiguous, indirect strategies r=-



[ 

l Self Assessment - High/Low Con text f 

On a scale of 1 to 6, 6 being very high-context and 1 being very low conte.xt. Where 
do you think you are? (Circle a number.) 

very low-context 1 2 3 4 5 6 very high-context 

Describe as many self-observations as you can that support your assessment. Be sure 
to include as many behavioral observations as possible. 

Answer only ONE of the following three questions: 

1. 

2. 

3. 

If you are on the low-context side of the continuwn, what kind of potential 
problems can you anticipate when communicating with a person from a 
high-context culture? What specific self-apjustment wo_uld you make in order 
to avoid r.q~se p~tential _proolems7 · 

If you are on the high-context side of the continuum, what kind of potential 
problems can you anticipate when communicating with a person from a low­
context culture? What specific self-adjustment would you make in order to 
avoid these potential problems? 

If you are in the middle of the continuum, what specific behavior, 
communication skill, attitude and value would you emphasize when 
communicating with a person from a very high-context culture? And with a 
person from a very low-context culture? 

© 1995 Coovri£ht bv Eric H. F. Law 

· MEXICAN AMERlCAN CULTURAL CENTER 
San Antonio, Texas 



APPENDIXG 

Compendium of Guidelines for Multicultural Organizing 

"Cultural Diversity I Inclusiveness" 
"Guidelines for Multicultural Collaboration " 
Hand-out: "Two Views of Racism and Solutions" 
"Race, Ethnicity, and Community Development - Implications for Policy and Practice" 
Discussion of Organizer's Levels of Community Involvement and Profile of a Successful 

Organizer 
Tips for Cross-Cultural Collaboration 
Discussion of American Indian view of Leadership 
Hand-out/Discussion of Leadership, Leading Effective Meetings 
Hand-out: "Basic Guidelines for Culturally-Resp_ectful Discussion Groups" 
Hand-out: "Characteristics of Low- and High-Context Communication Styles" 
"Self-Assessment: High/Low Context" 
A Community Builder's Tool Kit (see sections 'Tackle Racism First'; 'Draw Strength from 
Multicultural Identities'; 'Bridge Language Barriers') Note: Community Builder's Tool Kit is 
not included. It can be obtained via the Democracy/Race/Culture Project, Institute for 
Democratic Renewal, School of Politics & Economics, Claremont Graduate University, 
California. 

34 



APPENDIXH 

Tools for Organizers 

Sample LNA Project Plan Form 
Sample LNA Budget Request Form 
Sample LNA Completed Project Plans 
Sample LNA Guide to Summer Activities for Neighborhood Youth 
Hand-Out: "Asset-Based Community Development" 
Hand-Out: "Community Assets Map" 
Hand-Out: "Capacity Inventory Flow Chart" 
Hand-Out: "Capacity Inventories Can Work in the Phillips Neighborhood 
Sample Individual Capacity Inventory 
Cardstorming Exercise (Activity to Stimulate Group Discussion and Connection) 
Paired Interviews (Ice-Breaker or Introductions) 
"Shake your assets" (Group Game for Asset-based Community Building. Note: Use 

index cards, write a skill on one side, a need on the other) 
Hand-Out: the Spiral Model (Approach to Organizing) 
Table of Community Organizing Models 

APPENDIX I 
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~ SYETP 
bployment Fair &Pizza 

Party 
It: Summer Job Fair Home: 
lrces 

ltittee Purpose: To ensure summer 
1
Yrnent for Lyndale teens (14-16yrs and 
' through the Summer Youth 
Ytnent and Training Program and 

'Expected Outcomes: 
k Project leaders from last year, Ashley 
bns, Youth Leadership Initiative and the 
'will host a job fair/ pizza party for at 
(last year we had 35 youth) Lyndale 

Seeking summer employment, where 
talk with potential employers 
Will have an increased knowledge 

refore access to both jobs in the 
e neighborhood and throughout the 

Youth organizers will have an ·! sense of pride and will gain leader-

8 Indicators: 
11eighborhood teens will obtain 

lit ent in and around the neighbor-
0ugh SYETP and other 

there will be interest to continue host­
employment fair next year 
to!lununity is strengthened by having 
( 8YETP employment slots filled by 
l'lldaJe youth, therefore promoting 
~elationships between 

rs and youth. 

tittte: $45 x 20 hrs. = 
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~ r supplies ($5x75=375.QQ) 
&e (160) - flyers (20) 

= 

$900 
$150 

$555 

$1605 

¾ 
1r0~ i\nd Family = $1605 

Ject was under budget last year 
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/ , 
£ 

A guide t 

~ 

(f ' :;:;~: 
\\ :\ Lyndale Sampler 199 
~ art 
1 food 
I games 

/ moonwalk 
/ petting zoo 1 scavenger hunt 

,/ camp scholarships 

annual Health & Youth Activity Fair 

Satttrday, May 8 12 110011 - 3 pnt 
at Pai11ter Park 

- .. -- u'! ---1,-'.,~~ -• ••-~~--:- • ~ -- ~•·a•----••-:-,;•; - • • -

., 
i 
I 

I 
I 

I 
: 

I 
I 
I 

l 
I ' 

\ \ \ . 
\ \ 

\ 



..l''rogrJIIII /C<Hlfnc:t I l 1ho11c I.7csc:ript.io11 ( Cost ( Ages ( 7'irncs & / ••·nu!rp,:1•·t? 

A cl cfre.{{.{{ *dcn~tcs . Dates. 
scholarsh111 avml 

ALLY Lynn Cooper 824-8846 A collcclive of working neighborhood artists 
A11s Link Lyndalc vnrious sites teaching children and youth at neighborhood 
Youth pro_grams. 
Arlzonn Urldge Eliznbcth Trumble 871-0050 Performing & media mis classes; dance & theatre free ken I 4p111-6pm, M-Th I 110 

Pro.lcct 2821 Nicollet for _girls girls 
Arizona Bridge: Eliznbeth Trumble 871-0050 Produce the 4th edition of this acclaimed "girl none to girls I 3:30pm~6:30pm. I hus 
Chien In The Mix 2821 Nicollet zinc", Wmk In graphics, writing, editing, and pmiicipants 13-19 M, W, l·, tokens 

ubllc relations. 
Art Sc1·np's 651-698-2787 Atl projects from scraps and recyclables I free I all I TnA 
Sent Mobile various sites 
Blnlsdcll YMCA Mike Roberson 827-540 I 3335 Designed to enhance education, community free 11-14 Mon, Wed. Fri yes for 
Y-Start Blaisdell service, recrcntlon & pnrenlnl Involvement. ficlcl 

trips 
Dlalsdcll YMCA Mike Roberson 827w5401 Job skills tralnhlg focusing on responsibility, free 11-14 Tues & Thurs 
Y Skills 3335 Blaisdell nccountabllit & leaclershl >. 
Olnlsdcll YMCA Seth Jones 827w540t Specinl tournmnents & events plus pool, fooshnll, free 8-12 M-F 12 110011 -

Game Room 3335 Olalsdcll ping pong, movies video games, board games, gym 6pm. Sat & 
activities, youth Issues discussions & more. Sun, 12 110011 -

4 ltn 

Ulttlsdcll YMCA I Jennifer Thon1pson 827~5401 Field tdps, projects anti lunch. $95/wcck 11-13 8:45mn-4pm 
High Advcnlurn 3335 Blaisdell Mon-Fri 

June 14-Au 27 
Blnlsdell YMCA I Sandy Grocthc I 827w540t I A time in the pool fo,· fun and exercise. I $I/youth I under 6 Mon-Fri: I no 
Open Swim 3335 Blalsclell $3/ndult must 1:J0pm-Jpm 

have 
parent Snt & Sun: 

in the 2pm-3:30 
water 

Ulnlsdcll YMCA I Christy Bolls I 827w5401 I Teen parents & their kids hnvc n night at the Y. free parents I 3rd Friday of I yes 
Teen Parents' Night Out 3335 Blaisdell Free family dinner & child care while you ~•tjoy 21 & each month 

the facilltles. under & 
their kids 

IJlnlsdell YMCA I Christy Bolts & I 827w54o, I Families of nll shapes and sizes and seniors go varies all I call for dclnils I yes 
Family Outings & Marie Denholm 3335 Blaisdell places nnd do things together. 
Senior Oulin s 
Hlnlsd~II YMCA Christy Bolls 827-540 I Dt-op off child care w/struclures nclivilies, crnns, I "'$8 I st child, 3-11 6:30pm-9:30pm I 110 

Pnrents' Night Out 3335 Blaisclcll gyni & snnck. $4 each must be I st Friday of 
additional polly each 111011th 

trained 
Dlnlsdcll YMCA I Christy Dot~- 827w540 I Small friendship groups gel together to do fim I free I 10-12 I TnA I yes 
Proicct Involvement 3335 Blaisdell activities, field trips and service projects. 

Lyndale Neighborhood Association 



Asset- Based Community Development 

PPorting residents to take the first step in transforming their own community is the goal of asset-based 
rnmunity development. Using tools such as inventories, relationships and community mapping, the skills 
d resources found in every community are identified and mobilized for action. An alternative to the 
ditional "needs assessment", an inventory of a community's assets becomes the basic building block of 
lllmunity development as skills, and capacities, resources and other assets are identified. Relationships 
ow out of residents' shared interests and concerns and are nurtured by working together on these shared 
erests. As residents become more invested in their neighborhood, they also take on more responsibility 
r!he changes they see needed. No longer content to be simply served by institutions or organizations, 
e neighborhood and its residents become full partners in change. · 

~n McK~ight, nationally recognized author of several asset-based community development books, 
lieves assets fall in three major categories: individuals, associations, and local institutions. Quest 
~amics, a local company specializing in community capacity building, has added two additional assets: 
igenous/cultural knowledge and natural and place resources. 

Y asset-based project or activity contains three phases beginning with inventories of: 
Skills and capacities of community residents, few of which have been identified or mobilized for 
community-building purposes. 
Groups and citizen's associations. These vehicles, through which residents assemble to solve 
Problems or share common interests, are necessary tools for development. 
~Usi~esses and organizations. These formal institutions located in the community include schools, 
~anes, parks and police; and often make up the most visible and formal part of a community. 
N e ri~hness of culture, tradition and knowledge that each individual and group brings 
aturaI resources and place assets such as parks, rivers, housing and community centers. 

Ce Skills ~nd resources have been identified through inventories, two phases follow: 
Community Mapping Phase: Creating a map of community partners in which all identified skills, 
resources, asset and capacities are developed into a complete picture of the community 
;~rn~unity Action Phase: Mobilizing the community's assets through communication, relationship 
lllld1ng and strategic relationships, leveraging our own internal resources and creating projects or 

activities out of the shared interests and concerns. · 

I~~set~ba~ed_ approach makes sense in part bec~use it begins by using the reso~rces in a i:on:imunity 
~ e_ bnngmg m new ones. Asset-based community development becomes more important In light of: 
~lde~ce indicating that significant community development takes place only when local people are 
C l'llrn1tted to investing themselves and their resources in the effort. 
in °rnmunity residents gain control over their own lives and become active shapers of their own destinies 
~tead of clients receiving services from a variety of agencies. 
d e desire to strengthen existing relationships and build new ones to promote successful community 
evelopment. . . . 

~ernal resources that are often unavailable or have such long odds that waiting becomes futile. 
·• 

~~~Y. a_ community that has mobilized its internal assets offers opportunities for growth and partnerships. 
rtun,ty exists to shape its future by focusing on the strengths of the neighborhood. 

;ore information: 
W;stem University Institute on Policy Research (847) 491-3741 

i~st D Building Communities from the Inside Oue John Kretzmann and John McKnight, 1993 
Ynamics, Inc. 612-498-8429 

VOICE in Phillips 
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Kretzmann, John P. and John L McKnight. Buildio2 Communities from the Inside Out: A Path Toward 
Fjndjn~ and Mobjjizin~ a Community's Assets. Chicago: Institute for Policy Research, Northwestern, 
University 1993. 
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Phase 

Individuals in the 
Community (Elders, 
youth, renters, etc) 

Informal groups and 
resident 
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organizations and 
institutions 
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and indigenous 
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Natural resources 
and place assets 
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I 

----- ---------
Flow Chart 

Community 
Mapping Phase 

I 

I 

,,,,. . -· ..... . ' 

Maps of 
' \ 

\ 

I 

and Project Phase 

Communication 
leads to expression 
of shared interests 
and concerns 

Community 
resources are 
redefined and 
activated 

..... 
,.. I 

Community 
Partners 

and 
Resources 

Strategic 
-------------~.- relationships and 

I partnerships are 
\ 

\ 
I 

' ' ...... -. ., 

◄--------------
Desire for action on additional projects leads to a new cycle 
of the Inventory, Mapping and Action phases 

formed 

Use community 
resources to 
leverage outside 
resources 

Projects of mutual 
concern are 
identified and acted 
upon 



\ ., J \ .J l.. ,,,) \ _) \, ,,.. ·... .~ { ' . 
y'1 ··,· J ,, ....... <l \ : ,;,-'-',: • • .'"'_.... ..., ..,.."\ :'\ x, ... '' / .-: ,... • ~.,,. ,, ~ 
: \ ~ .. \ ' ·' ' i •• \,,.. : ,.. \ , ,•,i .... , ' \ 
\ ! \ ~ \ ~ \ \r' i : ; r ;~ ~ ': 1

·.'· .\ 

\ : ·"' ! j \ ! ! : \ ; .j ! \ :' . \ -
~ / I\ ! -, : ~ - ! I \ .= :\ I L. f ;, ; 

J , • ; 1 / i1 I / 1 \ 1 1 _j , ;' 1 : ' :~ : . 11. ~ 
'1 Ii u ,: I .' .' ·. I ~ :1 l : ' l I : '· i _.· \: , ; L1,, < '\ u· ,, \ i. , 1 ! ! ,, . : ,, 

- ' ' Lj ....,; l.J t \..i ._; •J L; ~ _. lJ 

Visions Of Individual & 
Community Empowerment 

\. I. I • . ; ,· \ I I \ . 

/ \, / '\ ! (.._ i \_ • I \ . •·' •, ~ ', ) \ 
/ y ·I ., V \ / _.,, I . ' 1_, '•./ \ , Y"",.., " ., q • ... "' • • ,. "1 , 

//! ,, ' ;-._\i ,.,. .'\.'\/// /'. 0.\i ··•. ' ' 
v;: ', t'\J i_ > '.\./i ~ '1 Y\J: \ ,·.·. 

I i / • ' • , • •J I • , ; • o .' • ; 

' \ ! ' : ; \ : '-i ; 'i ; ' ! ~ . \ ; ·, 
l \!:\\~ .. -~~:' l. :_;,\i~ .. :"'~; r. /; I I ; "; . ·. \ I; • 'I ' ·'. ; I\ . ' . I I •• , • 'I ,., ' . I. ' ... 

L' i\ \ i ; ; \ i • ; \ \ \ j f\ \ i i u i ,' ' I • ; •. '. / u ~ \j Li ;J --., u ,J u ._; . i.J: 'J ~- :~ 

Capacity Inventories Can Work in the Phillips Neighborhood 

Individual capacities that are discovered come in the form of: 
• Skills 
• Abilities and talents 
• Interests 
• Experiences 

Inventories give tangible and intangible results 

Tangible: specific community building or economic development activities that emerge out of the 
increased awareness of residents and organization about their own capacity to act effectively. 

Economic Development: 
• linking existing businesses with new markets 
• Making employers ware of the skills of potential employees 
• Sponsorship of a new start-up business 
• Showcasing the talents of local businesses at a fund raiser 

Organizing people to address issues: · 
• Identifying new participants fer community organizations 
• Identifying participants fer issue campaigns 
• Establishing a senior center 
• Starting a food bank that incorporates homebound disabled people and seniors in its management 
~~~ . 

13ui/ding trust and "social capital" -through relationships and linkages: 
• Creating intergenerational linkages between elders and children · 
• Connecting groups to address issues such as housing, employment, education, etc. 
• Identification of a homebound man with computer experience who can tutor local youth 

Civic lnvolveme~t: 
• Registering voters and providing transportation to polling places 
• Involving more adults in youth activities and sports 
• Identifying neighborhood residents who can act as a spokesman on issues of concern to community 

members 

Intangible: differences in feelings and attitudes that result from seeing the community and its 
members in a new wey - as a collection of capacities rather than a set of needs 

• Community spirit and pride are enhanced · 
• Individuals see themselves with the capacity and authority to ask questions and the-power and ability 

to initiate and carry out the changes they desire 
1 1 Community members previously identified only by problems are viewed as contributing members 
I • C 
: 1 ommunity members, who saw only neighborhood problems, now see limitless possibilities that exist 

1 P~ple are more willing to reach out and build relationships witti their neighbors 

1 Neighbors depend on each other rather than their asking outsiders fer help 
Community members develop a new sense of hope about themselves and their future, and increased 
confidence about and their ability to build a better future 

lli· 
~~formation is drawn from: A guide to Capacity Inventories: Mobilizing the Community Skills of l.DCal Residents By: John 

'9ht and John Kretzmann Center for Urt:lan Affairs and Policy Research at Northwestern University 
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INDIVIDUAL CAPACITY INVENTORY 

This inventory is being used to identify your skills and interests. With this information, we 
hope to build relationships, assist people contribute to the improvement of their neighborhood, 
find jobs or_ start businesses. Thank you for taking the time .to answer these questions. 

SKILLS 
We are interested in skills and abilities that you have learned either thr~ugh experienc_e at home, 
with your family, in the community or on the job. (To help identify these skills think in terms of the 
following major categories: general people skills. caring for others, office or business related, 
construction or repair, food preparation, transportation, sales, art and music) 

1. What do you do well? (Examples: cooking, good listener, storytelling, like kids, computers, 
art, plumbing etc) _________________________ _ 

2. When you think of these skills which are the ones you are best at or enjoy the most? 

3. Which skills would you be interested in making money by doing them or by teaching 
someone else to learn them? Make money _____________ _ 

Teach others --------------
4. What would you like to learn about? ___________________ _ 

COMMUNITY 
We are interested in hearing about the ways you participate or would like to participate in your 
community. 

S. What are some of the groups you belong to either as a volunteer, member, leader or' 
participant? (To help you identify some of these think in terms of the following categories: 
Religious, youth, school, political, sports, neighborhood, self or social? 

6- In what ways are you involved in the Phillips community? 
Children attend school __ Work in the neighborhood 
Children visit park Buy groceries, gas or other 
Children involved in recreation or sports Attend religious services 
Know the neighbors Use neighborhood services 
Participate in neighborhood improvement Attend meetings 
Other (please list) 

1· If you would like to participate in your neighborhood, but have not been able to what would 
need to be offered or changed to allow you this opportunity? __________ _ 



BUSINESS EXPERIENCE 
You may be interested in starting a business. Please use this section to share your ideas. 

8. Have you thought about starting a business at home or in the neighborhood? ____ _ 

9. What kind of business would you start? 

10. Do you currently earn money on your own through the sale of services or products? __ 

11. If so, what kind of products or services do you sell? _____________ _ 

HERITAGE 
Knowing about your heritage or culture is important in establishing relationships and understanding. 
Please share as much as you are comfortable with us. 

12. Which culture(s) or ethnic group(s) do you identify with most? _________ _ 

13. What language(s) do you speak? _________ Write? _______ _ 

14. What cultural traditions are most important to your lifestyle? __________ _ 

15. What are three key values that your heritage brings to the community? 

1. ---------- 2. ---------- 3. -----------

PERSONAL INFORMATION 
ihis information will be kept confidential unless you indicate otherwise. 

16. Name -------------------------------
17. Address ------------------------------
18. Phone (Home) _____ (Work) _______ (Email) ______ _ 

19.Age ____ _ 20. Sex _____ _ 

21. Numb_er of children and ages ____________________ _ 

22. How long have you lived in the Phillips community? _____________ _ 

23. Do you rent or own your home? ____________ _ 

~ agree that information gathered on this inventory form may be used as part of an asset-based 
1nventory of the Phillips neighborhood, therefore I am giving my permission for this information to 
be shared as deemed appropriate. · 

Signature Date 

THANK YOU FOR PARTICIPATING IN THE VOICE CAPACITY INVENTORY . 



SECTION 5.2.2 
Handout on the Cardstorming Technique 

l / 17 / 96 

Cardstorrning is a technique for helping groups of people organize ideas, set priorities, and 
plan for action. It is particularly useful in that it allows everyone's voice to be heard - everyone 
writes cards that are then used in group discussion. It is also good for generating discussion and for 
creating group cohesion in newly formed groups. Cardstorrning begins with a question. The 
question we used was, "What makes a community a good place to be?" But the question could be 
anything. For a Center Committee Meeting, maybe "What would make this Head Start Center a 
better place for families?" For a group of families, maybe "What kinds 9fthings do you need to do 
to start moving towards economic self-sufficiency?" For a mixed group of teachers and Family 
Resource Managers, maybe, "What sorts of things would make the relationship between teachers and 
Family Resource Managers run more smoothly?" ... 

Cardstorming 
Purpose: To organize ideas, set priorities, and plan for change or action. 
Group size: Can be adapted to any size. With large groups, generate cards in small.groups. 
Facilities needed: Space enough for the people in the meeting, and wall space 
Materials: Large index cards, markers, tape, easel paper taped on the wall. 
Time: l - 2 hours 
Cautions: Literacy may be an issue with some groups, yet can adapt (draw pictures on cards?) 
Procedure: 
• Explain the task. Remind everyone to write big. Pass out index cards and markers. 
• Present your question. It may be helpful to write it on an easel so people can see it and hear it. 
• Have participants write their responses to the answer on the cards, one answer per card. 
• When people have finished writing their cards, have them tape them up on the wall randomly. 
• When all the cards are up, the task is to sort the cards into clusters or categories. This can be done 

either by having a few people come up and sort them, or by having everyone come up and sort 
them. It works best to sort the cards before discussing them in too much detail. 

Once the categories are created, you have several options: 
• The categories can be labeled with one overarching term. This is helpful, but not necessary. 
• The categories can be used to generate discussion and reflection. This is what we did. 
• The categories can be prioritized. This is best done using the little colored sticky dots you C!3l1 get 

at office supply stores. Give each person a certain number of dots (maybe 5). Explain that 
although every category generated through the cardstorrning technique is important, there just 
aren't enough resources to address all of the categories. The dots are a way for participants to 
choose the things they'd like to see dealt with first. Then let participants 'vote' on the categories 
by sticking their dots on the categories. They can 'spend' their dots any way they want -- putting 
all S dots on one category, spreading them out, or whatever. 

• The categories can be used to plan for change, to make plans for action. For instance, if your 
question was "What would make this center a better place for families?", you could use the dot­
voting technique described above to find out which categories are the highest-priorities for 
families. You could then brainstorm possible solutions to these issues. Or you could have a 
whole different meeting and use cardstorming / dot-voting to create and prioritize solutions. 

23 
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3 
SHAPING OUR TOOLS 

Activities 

Paired in tcrvicws 

Why use it? ■ to get to know each other 
■ to identify resources available wtthin the group 
■ to gtvc each person an opportunity to make a presentation in front of the group 

Time it takes ■ 1-2 hours 

What you need ■ interview sheet handouts 
■ pencils 

How u•a done 1. Ask the group to brainstorm a list of things they would like to know about each 
other. Post these questions on the flip-chart for everybody's reference. 

2. Ask each person to pair up wtth someone else they don't already know (or 
don't know well). Using the questions as a guide, the two partners interview 
each other. Each partner records information about the other one on the 
interview sheet. (This task takes ten to fifteen minutes). 

3. Participants introduce their partners to the group, using their interview 
sheets and keeping the introductions as brief as possible. This process can 
take some time, so in larger sessions it might be broken up over the course of 
the first day. 

4. The facilitator collects the interview sheets. If resources exist, a master 1s pre­
pared and duplicated for everyone before the end of the workshop. 

Variation ■ The fac111tator prepares an interview sheet ahead of ttme wtth questions 
related to the background of the workshop and wtth contact information. 

Source ■ There arc many different kinds of paired interviews. This version is thanks to 
Jeff Piker, Kingston, Ontario. 

:OucATING FOR A CHANGE 

--------·· ·--



ag-ge1s: 
\(Q. \J0ut 

C' ~<?> Welcome to the Lyndale 
/ Neighborhood 

Who are we? 
Shake your Assets was developed in 1998 by the volunteers and staff of the Lyndale Neighborhood 
Association (LNA) in Minneapolis, Minnesota. LNA is an asset-based, comprehensive community building 
organization. Our neighborhood is made up of 7,500 people, 3000 households, and 54 square blocks, which are 
ethnically and culturally diverse. Over the past five years we have led a dramatic rebirth of our community 

\, including double-digit drops in crime, over 70% increases in property value, and a dramatic increase in com-
• munity involvement. 

Why this Game? 
We hate meetings. Meetings get'in the way of the work that we all love. Coming together to learn, to 
grow, to share, and to improve our community shouldn't be boring. Besides, how many of us really 
learn in a me~ting setting? · 

The residents developed this game because asset building was foreign to many of us. Too many people 
are trapped in the mindset of meeting needs. We found that common tools like "asset map­
ping" were studying, not engaging us in the work of community building! So we created a 
game to learn and do asset-based community build-

. ing at the same time! 

The people you will meet are the residents of our 
neighborhood. (While we changed some of the 
names, the stories are real.) We hope you enjoy . 

learning about Lyndale and the work we 
do. We hope it works for you! Welcome 

~-,._._,,- to Lyndalel 

© 1999 Lyndale Neighborhood Aasoclallon, Mlnnaapoffs MN 



ASSET GAME Y2I< Versio11 
Mo 11 a 111 med 
Has a woodburin.g stove 

Margaret 
is a Nt1rse 

Tl1el1na 
Is l1oine d urh1g tl1e · 
day and sl1e misses having her 
grandkids aroun.d 

Patty 
Works down.town and is 

· coordh1ating a carpool in case 
th.e buses do11't ru11 

Mohammed 
Saved -w:ater jugs for several 
months, but found that th.ey 
had leaked 

Margaret 
Her heating system was having 
trouble before Y2I(, its still not 
totally fixed 

Thelma 
Is· a senior and worries she · 
won't be able to travel to tl1e 
clinic for her weekly shots 

Patty 
Her usual daycare person is 
stuck in Costa Rica due to flight 
problems. . . 



---------------------····-··--···. 

~ . 
• 

Terre 
Saved more water tl1an 
anhnalswill need 

Charlie . 
Stores lots of gas for his mower 
a11ds11owblower in his garage -
but doesn't drive a car 

Elvia 
Took out lots of cash ·before 
New Years an.cl realizes its 
probably 1nore tl1a11 she'll need 

Terre 
Is going to Ohio for a month to l1er 
care for her mother and sl1e 11eeds 
someone to water her · 
plants and feed her cat. 

Charlie 
He has to buy some expensive 
m_edication, but his cash card 
is temporarily not wo·rking 

Elvia 
Her car ran out of gas and 
the nearest stations have sold 
out temporarily 

.. , 



IIORKING BY DESIGN I 
~ng iooether c Pro~rcr.i J 

I.n pla:1D1ng for a workshop together. three of us pooled our own best 
attc:npts at design models. We came up 'W1th one we call ·the spiral moder, 

which we now use 1n our work. 

The spiral model 

3.~~ 
o.dd. new iotorm~tic,n and -i1\e.pr~ 

.... "'--.:. . . 

~'.· 
-~ .. ,::,-C~~ING fOR A CHANGE 

-,.,, ... :.·-··-··· _.· .. 

!h15 model suggests that: 
1. learDJng begms with the experience or knowledge of participants: 
2. after participants have shared their experience, they look for patterns or 

analyse that cxpcr1encc (what arc the commonalities and what arc the differ-

enccs?); • 
3. to avoid being Um1ted by the knowledge and experience of people 1n the room. 

we also collect1vely add or create new information or thee~ 
4. participants need to try on what they've learned: to practiSe new skills, to 

make strategics and plan for action; 
5. afterwards, back in. their organ1zat1ons and daily work. participants apply in. 

action what thcy·vc learned 1Il the workshop. 

From: "Educating for a Change" 
By Arnold, Burke, James, Martin, and Thomas 1991 
Doris Marshall Institute for Education and Action 
818 College St., ;3, Toronto, ONTARIO, M6G lCB 
Also available from Highlander Center, 423-933-3443 
hr:~c~igc.apc.org 17 



APPENDIX I 

Original Project Description 

Responsibilities of Research Assistant: 
The undergraduate student will help identify programs and events developed by other 
neighborhoods to bring people together from different cultures to address common issues 
and concerns. Researcher tasks will include: 1) identification of program leads from staff 
and organizational leaders; 2) literature review; 3) contact neighborhood organizations (at 
least five) with successful programs and collect written information and conduct 
interviews with key participants; 4) prepare preliminary report to present with staff to 
community task force; 5) follow-up research as indicated from feedback. Final written 
report will be a manual that outlines successful programs/events that have proven 
successful in bringing people together from different cultures to address common issues 
and concerns. The manual will include resource people; a bibliography, and "how to" 
steps necessary to replicate these efforts in Frogtown. A community and faculty mentor 
will support the research.assistant. 

Workplan: 
By the end of February: 

First half of March: 

Second half of March: 

By the end of April: 

Complete research including literature review and 
interviews with other organizations working in 
multicultural communities. 

Compile data, formulate focus group presentation and 
questions. · 

Facilitate focus groups with residents to gather input on 
what the research demonstrates and how it applies to 
District 7 communities. 

Compile a "how-to" manual outlining 
strategies/programs/events for engaging multiple cultures in 
the work of an organization. 

There will be the possibility of an extension to mid-May for final completion of the 
project if needed. 



Page 1 of 3 District 7 Planning Council 

1. Briefly describe your organization and the neighborhood to be served by the project. 
a. Organizational activities and how they contribute to the revitalization of the neighborhood. 

The District 7 Planning Council focuses its work on community organizing and engaging residents, 
business/property owners, and workers in having a voice in decisions that effect them. We function as 
a conduit for information from the city of St. Paul regarding various licenses, permits, and 
programmatic considerations its departments are working on with regard to our neighborhoods. We 
help residents to establish block clubs and/or community groups that focus on a variety of issues or 
interests. We also play a significant role in the annual neighborhood clean-up and the annual 
neighborhood festival. 

While our organization serves the neighborhoods of East Midway, Frogtown, Lower Rice St., 
Capitol Heights, and Mount Airy, this project would be primarily focused on the neighborhood of 
Frogtown. We would hope to be able to extrapolate our learnings from this research project to apply 
them to the other neighborhoods we serve as well. 

b. Geographic and demographic description of the neighborhood. 

The Frogtown neighborhood in St. Paul is bounded on the south by University A venue, on the west · 
by Victoria Street, on the north by the Burlington Northern railroad tracks, and on the east by Rice 
Street. Within these boundaries there are many churches, several bars, and several schools. The 

· neighborhood is comprised of approximately 45% rental property and 55% homeowner property. We 
have the highest concentration per capita of children of any neighborhood in St. Paul. Frogtown is 
roughly 30% European-American, 33% Southeast-Asian, 28% African-American, 5% Hispanic, 2% 
~ast-African, 2% American Indian. Approximately 40% of our population is at or below the poverty 
hne. 

c. Membership requirements and selection of leadership in your organization. 

All people that live, work, or own property within the District 7 boundaries are members of District 
7. The organization has a Board of Directors which is elected by the general membership of the 
organization. There are three board seats in each of four sub-districts as well as three at-large seats and 
three seats which are designated for appointment of area business representatives. The Directors serve 
two year terms and can serve up to two consecutive two year terms if elected or appointed to do so. 
the Executive Committee of the Board is comprised of the four officers (elected by the board) and the 
committee Chairpersons for our two standing committees (Social Concerns, and Physical Planning). 

2. Project Description 

a. What is the question that you want the research to help answer? 

What kinds of programs and/or events have other diverse neighborhoods found useful in bringing 
together people of different cultures to address common issues, concerns, or interests? How have other 
neighborhood organizations helped to foster the development of positive relationships between people 
of different ethnicities and cultures? 

b.. What will be the final research product? 

The final research product will be a manual that outlines successful programs/ events identified 
above and provides the "how to" steps necessary to try to replicate these efforts in our neighborhood. 
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This manual will be concise, easy to read, and implementation-oriented. It will also identify lessons 
learned by the other organizations in terms of components that did not work well, or adjustments that 
they would recommend for future implementations. 

c. How will your organization use the results of the research to benefit the neighborhood? 

District 7 will use the results of this research to further our work in community organizing in 
Frogtown. We will implement programs and/or events which will serve the purpose of uniting our 
diverse membership around celebrating our diversities and our commonalities, to unleash the strength 
we have together as a multicultural geographic community. 

3. Particpants in project 

a. How will the neighborhood residents most affected be involved in the research project? 

District 7 will recruit residents of several cultural groups to help inform this research project. The 
researcher may also have some contact with residents while compiling information from other 
organizations. Once the researcher gets to the stage of developing the manual, the diverse group of 
residents recruited by District 7 can assist the researcher in identifying issues of cultural competency in 
~e proposed programs/ events. They can also help identify dynamics specific to Frogtown which may 
1Inpact implementation of proposed programs/ events. 

b. How does this project involve persons or communities of color? 

I would anticipate that the researcher would be interacting with persons of color while researching 
Various programs/ events that other organizations have put together. The researcher will be looking for 
suc~essful models in culturally-specific organizations as well as in more general community 
?rganizations. When the researcher gets to the point of compiling the manual, persons of color will be 
Included in an advisory capacity with regard to developing programs/ events for Frogtown. 

4. Responsibilities 

a. Describe the responsibilities and tasks of the research assistant and the project supervisor. 

The project supervisor will discuss with the research assistant the purpose and plan for the project. 
She will assist the research assistant in identifying potential sources for information to research. She 
Will be available to the research assistant for on-going.consultation and trouble-shooting during both 
the research phase and the manual compilation phase of the project. The project supervi~or lives in 
Frogtown and has been involved in Frogtown community organizations as a board member and as a 
staff person over the past six years. She has a master's degree in Social.Work and has supervised 
Students in the past. 
. The research assistant will be responsible for doing a literature search on the topic and compiling a 

bibliography of relevant literature on the topic. The research assistant will also be responsible for 
conducting interviews with appropriate staff persons in at least five Twin Cities area organizations 
Where successful cross-cultural programs/ events have already been developed. Finally, the research 
assistant will be responsible for developing the manual described above. During the development of 
the rnanual, the research assistant will invite and incorporate feedback from the residents District 7 will 
~ecruit to participate in this project. This feedback will primarily be gathered through a focus-group 
0nnat, but may include other methods as well. The research assistant will be responsible for 
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facilitating these focus-group meetings, while District 7 staff will be responsible for the logistics of 
arranging them. 

b. What additional support can the organization provide for the research assistant (e.g. desk, 
telephone, access to a computer. copy machine, etc.)? 

District 7 can provide the research assistant with a desk and a telephone. The research assistant will 
have access to a copy machine and may have limited access to a computer. District 7 will provide staff 
support by recruiting residents to participate in the feedback portion of this project as well as by 
arranging for the focus-groups the research assistant will need to facilitate. District 7 will provide 
interpreters when necessary for the focus-group meetings. District 7 will assist the research assistant in 
locating interpreters if needed for interviews. District 7 will provide transportation, child care and food 
When necessary for the focus-groups. 

c. What additional support will be required for this project that you cannot provide, and how might 
it be obtained? 

At this point I am unaware of further support needed. However, if other resources do come to be 
needed during the course of the project, District 7 will first explore resources available through its 
extensive collaborative network in the community. (I am assuming that the research assistant will be 
able to provide his/ her own transportation, by car and/or bus, during the course of the research project). 

5. Research Assistant Qualifications 

a. What skills, experience, and qualifications will be required of the student? 

. The student should already know how to do a literature search. The student should be familiar with 
~nterviewing methods and focus-group facilitation. The student should also have a sensitivity to the 
issues involved in cross-cultural work, and a comfort level with interacting with people who have 
significantly different life-experiences from him/ herself. The student will need to approach the project 
With an attitude of humility, understanding that he/ she does not know what he/ she will find during the 

· course of the project. 
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My Contacts During Project 

Chaz Baptiste, Resident 
Laurel Bunker, Community Member 
Jackie Byers, Hope Community 
Center for Minneapolis Neighborhoods (Gretchen and Sean) 
Jay Clark, CURA 
Community Members, Intersection of Dale and University, Frogtown Center 
Eric Dawson, Resident 
"Fostering a Racism Free Community" (Retreat and group meetings) 
Melvin Giles, Frogtown Center 
Teresa Glass, Frogtown Center 
Sam Grant, Center for Community-Based Learning, Metro State 
Amy Grielick, New Village East Village, Powderhom Residence Group 
Andrea Hanberg, Seward Towers 
Hean Her, Council on Asian Pacific Minnesotans 
"How to Lead Meetings that Really Work" Training 
Cathy Lue, Alliance for a Prejudice-Free Community, Hamline-Midway Coalition 
Laura Johansson, Lyndale Neighborhood Association 
Sharon Kaniess, Frogtown Family Resource Center 
Doroth Mayer, Change Architects . 
Maria McNamara, Westside Family Center 
Petey Mitchell, Better Together Project, East Side Neighborhood Development Company 
Sandy'Ci Moua, Resident 
People's Institute for Survival and Beyond National Training 
Char Perry, Jordan Community Council 
John Poupart, American Indian Policy Center 
Debra Rogers, VOICE in Phillips, Minneapolis Foundation 
Barb Rose, Wilder 
Darwin Strong, St. Paul American Indians in Unity 
Joan Vanhala, Citizen Leadership Development Initiative, Family & Children's Srvices 
Reverend David Wangard, Christ Lutheran Church · 
Terry Wilson, Hawthorne Community Council 
Chia Youyee Vang, CHIA Consulting 
Michael Yang, Urban Coalition 
Tom Yang, North Minneapolis Southeast Asian Initiative 
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Sample Dialogue Questions · 

What's important to you in your community? 

What's going on in your life that you think District 7 should know about? 

What should a neighborhood organization do to support you in your daily life? 

What issues of race or culture come up in your day to day life? 

What are some barriers to you feeling like your neighborhood organization is for you? 
How can we tum those barriers into strategies for improvement? 

Are you involved in your neighborhood organization? 
Whatwould make you more involved? 
What is it you are involved in? 

Have your participated in any activities in your neighborhood? Which ones?* 
Have you participated in any activities presented by District 7? How was it? 
Are you interested in working with District 7? Why or why not? 
How would you like to participate? 
What would encourage you? 
What would stand in your way? 

What do staff at District 7 need to know about __ culture for __ to feel 
comfortable participating in neighborhood planning?* 

What are some ways language barriers can be overcome? 
What do __ stakeholders need to know to work with their neighborhood 

organizations? 

Where is District 7 serving the neighborhood and where is it not? 

What kind of impact does becoming more culturally competent have on community? 

Where do we have to start to get from here to there? 

Are there spaces in Frogtown where community building/relationship 
building/cross-cultural interaction is going on that you think District 7 should know 
about? 

*Sequence adopted from Dpri>th Mayer 



Are there community leaders doing this work whom District 7 should contact? 

What can neighborhood organizations do to support community building already 
happening in communities of color? 

What are five key ways to improve cross-cultural relationships in District 7? 
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Works Consulted and Additional Resources 

Browning, Rufus P., Dale Rogers Marshall, and David H. Tabb. Racial Politics in 
American Cities. New York: Longman, 1990. 

Community Builder's Tool Kit: Fifteen Tools for Creating Healthy, Productive 
Interracial/Multicultural Communities. Institute for Democratic Renewal and 
Proje_ct Change Anti-Racism Initiative. 

Intended for individuals and groups engaged in community-building, especially 
for those who have not yet seriously dealt with racism in their daily work. 
Explores leadership, governance, tackling racism, multicultural identities, and 
bridging language barriers in extremely accessible format. 

Community Matters v6 n3 Summer 1999. 

Community: Taking a Closer Look. Hope Community Listening Report, 2001. 

Delgado, Gary. Beyond the Politics of Place: New Directions in Community Organizing. 
Berkeley: Chardon Press, 1997. 

Faulkner, Audrey, Maria Roberts-DeGennaro, and Marie Weil, Eds .. Diversity and 
Development in Community Practice. New York: Haworth Press, Inc., 1994. 

Gutierrez, Lorraine, Ann Rosegrant Alvarez, Howard Nemon, and Edith A. Lewis. 
"Multicultural Community Organizing: A Strategy for Change." Social Work 
v41 n5 Sept. 1996: 501-508. 

Discusses multicultural community organizing and cultural competence in the 
context of social justice. Useful examination of the importance of understanding 
one's own culture and social location. Honest, reality-based. 

Harrison, Lyn, Paul Hoggett, and Syd Jeffers. "Race, Ethnicity and Community 
Development." Community Development Journal v30 n2 April 1995: 144-157. 

Horton, John. The Politics of Diversity. Philadelphia: Temple University Press, 1995. 

Kretzmann, John P. and John L. McKnight. Building Communities from the Inside Out: 
A Path Toward Finding and Mobilizing a Community's Assets. Chicago: 
Institute for Policy Research, Northwestern University, 1993. 



Examines "asset-based community development" based on the assets of 
individuals, citizens' associations, and local institutions. Offers successful . 
approaches to mapping and developing assets. Outlines simple neighborhood 
planning process inclusive of all representatives of community's asset base. 
Considers assets in context of economic redevelopment. Extremely accessible, 
"neighborhood-friendly," intended for use by local community leaders and 
partners in business, government, and philanthropy. 

Lynch, Eleanor W. and Marci J. Hanson. Developing Cross-Cultural Competence. 
Baltimore: Paul H. Brookes Publishing Co., I 998. 

Includes cultural-specific information, including cultural sayings and accessible 
charts contrasting beliefs values and practices of one group with those of other 
cultures. 

Mattessich, Paul and Barbara Monsey. Community Building: What Makes It Work. St. 
Paul: Amherst H. Wilder Foundation, I 997. 

Poupart, John, Cecilia Martinez, John Red Horse, and Dawn Scharnberg. To Build a 
Bridge: An Introduction to Working With American Indian Communities. St. 
Paul: American Indian Policy Center, 2000. 

Rivera, Felix G. and John Erlich. Community Organizing in a Diverse Society. Boston: 
Allyn and Bacon, I 998. 

Collection of chapters written by fifteen social workers of color. Each provides 
historical overview of historical and current community issues and organizing. 
Discusses approaches for working with N~tive American, Chicano, African 
American, Puerto Rican, Chinese-American, Japanese-American, Southeast 
Asian, women, and immigrant communities. 

Saphiere, Dianne Hofner. "Online Cross-Cultural Collaboration." Training and 
Development v54 iIO Oct. 2000: 71. 

Stone, Rebecca and Benjamin Butler. Exploring Power and Race. Chicago: Chapin Hall 
Center for Children, 2000. 

Explores role of power and race in the planning, practice, and evaluation of 
comprehensive community-building initiatives. Considers "insider-outsider" 
tension. Based on interviews and focus groups with community residents, 
technical assistance providers, and staff, funders, and researchers of 
community-building initiatives. 



Websites 

Center for Community Change 
Center for Neighborhoods 
Lok.a Institute 
National Community Building Newtork 

www.communitychange.org 
www.center4neighborhoods.org 
www.loka.org 
www.ncbn.org 




