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CHAPTER I
INTRODUCTION TO THE SURVEY
A, PURPOSE OF THE QUESTIONHAIRE

"Bducation at all levels stands on the threshold of
& major revolution which could transform the schocls unbee
lievably.”l These are the words which opened NBA's Educae~
tional Speeial Report in January, 1967. Their vhole tenet
of essembly revolved around the theme that 1% is time that
we quit studying eduecational problems to deail, and degin
golving them. It was a distinet call for action with bluce
prints insteaed of just reseaieh.

It 18 with determination in mind that the problem of
homework was again tackled with the hope that the parents
sould shed some ray of light on it. The Edueational Policies
Commission lists Homowork as one of the tén contemporary
issuos in education. %Who, beside the parents, {8 so well
versed as to what 18 beat for the child between the hours of
his "ooming-home-hungry-from-gehool” and his ®"falling-into-
bed-very-tired®. To keep homework relevant, useful, end
within the bounds of reason we need the guidance of the pare

ents'! opinions. Homework is often the only direct mecans of

1mEA Special Report, §geg§§log§ Education, Washe
ington, D.C.: (NEA National School Publie ﬁoia?fona’
Association), p. 1.
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cormmunication between the heme and school, Through homework
parents and teachers talk %o one another, It is important
in our upgrading of homework that this dialogue not betome &
monologue of the teéchers. A questionnaire survey reflects
the attitude of the parent and has far reaching influences
for the betterment of the child. If, through this survey,
the toacher becomoes eonversant with the child's environment,
more effective pupil growth is assured. |

Tﬁie study was made to aescertain whether parental
opinions and practices differed aecording to two major divere
gent educational and eoonomiec backgrounds from which the
sempling was made. One must have a complete pieture to en-
sure improvement; so questions were asked relating to the |
sultural background of the homa; type of homework found most
valuable, amount of time spent on it, and the environmental
set-up that the student has when he does his homework.,. From
the reaotiqns of the parents to the various questions which
were asked‘or them, it 18 the intention of the writer to help
formulate a generallhomework poliey for the paroochial schools
of Duluth,

In organiging the gquesticnnaire, the following spoci=-
fiec objectives were formulated:

1. To seek the general opinion of parents regarding
homework,

2. To determine vhether parental opinions are affested
by past educationel training.



3. Toe point up the need for teachors to have a wide

knowledge of thelr students' homs environment and assign

hemework accordingly.

. To obtain from the parents their opinions regarde

ing:

8

b,

4.

.

[: 4%

h,

thelr oapabilitj of helping the chilé with his
homework.

the amount of aupervleiba-the parents give to
the child's homework,

the length of time the ehild should spend on
his homework,

how often homework should be glven,

the ohild's immediate environment when he does
his homevwork.

the edusational fecilities afforded by the home
in theo way of reference books and other refore
ence materials,

the type of homework that benefits the ¢hild
most,

the type of homework that benefits the child

least,

5. To use the results of this Questionnalre to help

formulate & new policy of homework for the Dictese of Duluth

Parochiel School Sysatem.



B, HNATURE AND IBPORTARCE OF THE STUDY

It is belioved that in our sooiety therse is a greator
need for peéents and'teaoheva to relate to one anotheyr more
effectively regarding the mutual problems of the school an&
home, Parents should be able to have an active part in the
formulating of sshool policies. It is believed that with
the results of this study, the parents! opinions and suggesde
tions will heve an impact in the formulation of the Plocesan
homework policy. Thie whole study is aimed at the betters
ment of the student. It is also vital that the parents
achieve more rosponsidility for the homework of the ehild.

Parents 1like to be a part of the sshool: In filling
out a quostionnaire aimed directly at thoir reactions they
will feel that thoy‘ara viewed with importance and are ine
strumental in deoliding fooal points of their ehildrents
educadion,

Homowork 1s hore to stay. LEducators agree that the
prodlem 18 not, "Should there be homework,™ but "What type
and kind would best fulfill the objectives of learning:"
Homework in the junier high can capitalise on the ehild's
natural urge to be independent, for cach assigmnment is his
regponeibility. It can give parents a chance %o communicate
important values-«"persistence in the face of diffieulty,
doing honest work, finding satiafoction in aceomplishment,

and expericneing a joy in work that can be meore rewarding



then the joy: of play.”2
C, DEFIFITION OF TERES

There 15 a divergence of opinien as to just vhat is
moant by homework, As the term implies 1% is work done at
hdmoi but the kind of work expected to be ascomplished by
the student will depend to a géeat extent on the curriculum
of the school and the mannor of teaohing of the 1ndlviéual .
teaoher.

| Por the purposes of this survey, the terms used in the
questionnaire wﬁll be defined as followa:

~ggggggggg. Any task, motivated or initiated in the
classroom, performed cutside of roguler sohool time whieh
enriches, strengthens, or extends learning directly assc-

ciated to classwork,

Study time. A definite time set aside each day in the
heme for the purpose of doing homework,

Apsipgnment. WVerk assigned bﬁ the teachor o be ceme
ploted by the student., This may be aécompliahed during a
givan'elass poeriod, a study period, or taken home.' It the
wgrk is taken homo to be esompleoted, it 45 conasiderod in the
cétegory of "homewerk®,

3Ruth~8traag. "Helping Your Child with His Homewerk,"
PsTsAs Magasine, 56127, Hovember, 1961.



D, THE ROLE OF BOMBWCRK IR EDUCATIOR

“The history of homswork 18 £illed with paradexes.
Somo peoricde of hiastory affirm that homework is a positive
factor in loarning while other articles based on equally ro-
liable ovidenco indieete that homswork 1a not a help so
children.”¥ Tho philosophy of oducators ecncopning homework
ranges frem the belief that homevwork should be nightly to
having no hoesevork at all.h

One of the oarlieat rceomzendations rogarding length
of time %o be spont on hemeowork was made by the Board of
Superintendonts of Wew York in 1G04, It stasod that in
graedes threec and four hemework be restricted So cne subjesct
cach day} grades five and six be restrieted to two sudbjects
involving one hour of atudy time} grades seven and eight roe
strictod to three subjoote involving one cnd cne-half hours
of atudy time.5 In 1915 the type of homework o be given
vas defined. It should be in the naturs of roview, not ade
vaneo work} an application of the work studied in class, and
not es punishmmnt.é

3Weldomar Olson, "Homoworke-Fricnd op Foe to Childe
ven?® The Instrustor, ‘;1:6. January, 1962,

bzavars v, Smith, ot al. atops! Encs
(Englewood O14££s, . J.1 PronticicRolioprece. yoit

S"Homework"”, Elgmentery Sshool Journal, 29:647-651,
Hay, 192),

61bsd., p. 648,
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In 1923 Cubberley mede the statoment that, “In many
~ schools the most serious 6suse of friction between perents
‘and school, and the basic of most of tﬁe eriticiom of the
ssheol, 158 this matter of home study by the ahildren.7 Bany
sehools at this time abandoned homework for pupils below
seventh grade anﬁ turnod instead to teaching pupils to do
effoctivo studying in the schocl. Uhen the student entered
Junior High School, homework would be given him. The »role
of the home would be solely to provide the conditions conduw
eive to studye-quict, good light, and a dofinite time and
place,

The negative and positive aspects ~f the problem of
homevwork, along with recommendations for possible solutions,
have changed little in the past fifty years in the United
States. Let us view tho attitude toward this problem in
other occuntries.

Since Sputnik was firet launched, American odusators
have takeon a ¢loser look at our school system comparing it
with those of other countries, In the Russian schools, the
smount of homework is preseribed by the Hinistry of Education.
Homowork for the first threo gradese-five, six, and sevene-
should be about two to two and ons-halfl hours daily.a In
France, modical surveys show that ochildrent's health suffers

TBl1wood P. Cubberle
(Cembridge, Massachusetts: ¥h52§§ verside eaa.‘%$53 s Pe 400,

aeeorge Bareday, 3%%

%ggg;gg %g %gg §g§%§; (Cambridge
Massashusetta: Tho Riverside ’
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from overwork at schoel, The edusators and parents agree en
this, Little is dene to correct this because most of the
better jobe are given on the basls of sclection examinae
tions.? In Donmark thore is usually three to four hours of
homowork aseigned but thie is mostly reading and understands
4ing of toxtbook sssigmments. These essignments are seldom
writton,10 | |

Roeferring to the value of homework in education,
Havighurst implies that, "if & pupil does not learn to get
satisfaetion from taokling and completing diffioult vasks by
the age of 1l, he never will,"!l Because all later learning
skills build upon the work of the lower grades, the feeling
is indicatod bhere that homework will help solve the prodlem:
of achicvemont, The moat valuable aspect of haviug homework
would seom te some edusators to be that of the selfedlescipline
involved in tho undertaking of an independent task, of dbeing
responsible rér tudgeting one's time 90 as to occmplote within
the allotted time the dcsignated assigmment, I¥ also has
value from the public relations viewpoint. Parents are eble
to sco Pacets of the learning process and are kept informed
a8 te vhat the child is learaing in school,

Bamund J, King nggég d gurs (New York:
Rinchart and co.; Ine.: %, Pe 39. — ,

0rp44., p. 23,

noem D, uaybea. "aemework 1n the Junior High Sehool,"
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Those assignmments which meot the noeds of tho indivie

dusl .child ere of the most value, Thia is generally agreed
among educators. Their positive value thon would 1ie in the
opportunities it offers him for independent appiication of
somethling learned at ssehoole-to nail down, make certain, or
apply a principle, to oxerclse origineclity in the learning
pracessc‘ |

Williem D. Hodges bringe out very foreefully the nood
for prineipels whe are developing new homework polisies te
keop in mind the vhole shild and his necds, the needs of the
toacher, and the verying attitudes of the paronts toward
homowork, "Host homowork assigmmonts should be of the type
wvhieh can be done better awey frem school,"}2

In sumarising the role and value of homework we find
that most educatore view it as a necessary means to £ill
individual neods, Parents are in agreoment with this,
Assigmments should be of a e¢rcative interesat and an outgrowth
of classroom activity. The eavironment of the homo must
always bo taken into sonsideration, Dr, Cenant, ono of the
ourront authoritics on edusation, qualifies his strong re-
commendaticn of hemework when he commenta pointedly, "Homoe

work hes little relevance in a situation where home 18 a
£ilthy, neoisy benemant.”13

mmniam D, Hedges, "Gus.deuaoa for Davel’:ﬁzng a Homoe

3&':’593:1’{3@& Zhe M Elementary !

) 13 armenso
% qé couauts. %Y%amw.o mme:
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'Be 'RESEARCH RELATING 70 HONEUORE

| Researeh tells us that only about helf of those who
entor college q#ar graduate., Since many of these dropouts
a#é due to_iaadgquato eommand of fnndamental presesses, poor
ao;f-ﬂiaoipl&ne, and the lack of study skills, more ané more
attention 1s be&ﬁé paid to the researeh that is being dons
~ on the guality of tho earlier preparation of the student in
his elemontery and junicr high school years. The feoling 18
rampant that a botter quality of 1nstruce$en whilo at school
And in homowerk assignments might be the panacea for this
ailmsnﬁ. Let us view some research done on thie provocative
questioﬁ. |

In & study made in California, oaﬁpletaﬂ in 1936.

rogulay hemework hed been assigned in grades five through
oight end then ﬁho students were tested, Comwpulsory homew
work was then abél&shea for threo yoars and students were
again tested, Thore was no signifiecant differenve shown
botweon the group that had homewerk end the groups that haé
- no homework when 3tanford Achievemont Tests were adminige
tored. Wost significent, hovever, was the deterioriation of
their achievement when those seme students enﬁévoe Qigh
school as eompared to achievements of pupils with years of
formal hemowork, B8Since the pupils of the twe groups were as
equally welleprepared from the standpoint of subject mattor '
and skills, the author speoulates that "difforences in
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attitudes or habvits of work" may have been reéponaiblé.lk

In one of the yearbooks this atatomont wad made.
"Research indicates that youngstors without homework under
good instrustion and supervised study do as weli as those
under good inatruotion with homework, 15 v1noens16 earlier
arrived at thia same conolusion., However, Goldatein, in res
viewing research on homework, oonoludes with "Statemonts
that hemework contributes little or nething to academie
achiovement are not warranted by the experimental ftnd&ngs.”17

In evaluating the research that has bsen done regarde
ing the moaning of homework, its helpfulness, and relatione
ship between academic success and length of time epent on
homework, June Mulry can arrive at only one conclusion«=
fthat greator study is needed beforelhamawork as en edutae
tional tool cen be fully evaluaeed.”la Ruth Strang comments

that "ressarch, dealing specifically with homework and

ik, "
C. Crawford, "Value of Home Study,"” Element
Sehgol Jowrnal, 381196, Hovember, 1937, +" Elsmentary

ls&mer&ean Assotiation of School Administrators,

gg;ty-ﬂrgg Yoarbook, Amerigan Scheol Curriculum, February,
s Pe 20 ‘

v a 16331-:16 mn..avm;:ne. “%xggrimont:l Tost of the Valuo
omework in Grades Five and Six," Hationasl Elementery
sipal, 16:200, June, 1937.

17Avram Goldstein, "Doos Homswork Help? A Review
Research,” Elementary Sshool Journal, $0:218, Jenuary, 1

83une 6, ftulry, "Wo Need Research on Homeworl,” EBa
Jourmal, S0:h9, Apeil, 1961.
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direoted studics 1s both limited and inadequate.”t? Her
opinion was that even well-defined studies have been misine
terpreted to support presonseived noticne about homowork.

A sbudy by Colline2® showed thet the four types of homework
listed by most poople as being most helpful were alse listed
by the largest number of people as being least helpful., Dise
agreement by parents, teechers,; and students in this and
other phases of homework lod to a strong recormendation for
Joint study of the problem by the three groups concorned,

From the foregoing studios we have seen that research
findings are 8till conflicting and inconclusive, FKone of
them agree as to tho value of homework per se¢. A summary of
resont research on homewerk was published in Mareh 1967, by
the Wational Education Association. This summary 1s roproe=
duced in the Appondix.

No doudbt the éifficulty of controlling the many vari-
ables hampers research on this subject. We may safely ocone
olude with the following general statomont after viewing
vhat little research has to say about it: The value of
hemowork must lie in e direction other than what een be

- 3%utn Stren Gulded Study

: g ork (NEA Publicaw-
tion, No. 9. Washinéeon: rican %%%ea on esearch
Agseociation, 195%5).

_ 8°Lcy1 H, Collins, "A Survey of the Opinions of Pape
ents, Children, and Teachers with Regard to Homework in the
Brookwood, Alsbama Area” (unpublished linster's thesis, Unie
vorsity of Alabama, 1933). eited by Esther J. Swenson,
;s§gearoh on Homowork," Journal of Eduoation, 137:21, March

L J
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measured by an achievement test. Perheps a longerange
follow-up study ecould be made to ascertain how homework
influenced the ochild's preparation for continued learning in
college and the establishment of patterms for & well-balanced
adult 1ife., It is suggested, too, that after a study of
parental opinions such as this paper attempts, & better
light may be shed on the effectiveness of work done in the

honme,
F. SCOPE OF THE SURVEY

Since homework provides an esseontial link between
home and school this survey was made to dotermine the attli-
tudes and opinions of parents regarding the homework polie
¢ics presently existing in the Paroshial schools of Duluth
in grades seven and eight. Undoubtedly e survey of all
oight Parcehial schools in the city would have provided a
more accurate pisture of the situation., However it was de-
6ided to limit the survey to two schools. In this way tho
number of questions asked e¢ould be increased without maling
the tabulation and interpretation too unwieldy.

The two schools were chosen on the basis of educa-
tional background of parents. One school, at which the
author of this questionnaire survey has taught for elight
yoars, 18 locatod in a lower economic areca in the eity.

The majority of parents havé only a high school education

or less, The parents of children in the other school
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selocted are primerily professional people 'who were collegse

educated,

The reactions of parents in other schools would likely
éiffer in some rospects since there is no city-wide nor
even, in most caaes, an individual aschool poliey which dee
termines the amount or kind of homework to be given. It 1s
hoped that this survey might provide a guideline for toache
ers to assign homework that would best meet the individual

needs of their students,



CHAPTER II
TECRNICAL ASPECTS OF THE STUDY
A, SELECTION OF THE SAMPLE

The two schools chosen for this survey were selested
en the basis of thoir location within certain socio-economic
areas. The purpose of this was to obtain a cross-secction of
paronts with varied educational baskgrounds. This result
was achieved as 1s shown in Teble II on page 2l. The scheol
fram the upper middle~class looality will be referred to as
“"School A" throughout this paper. The school from tho lewer
economie area will be referred to as "Scheol B®, Both of
these schools have grades cne through eight in self-contained
classrooms with a certaln amount of depertmentalization in
gradea seven and oight,

This questionnalirec was $o ascertaln opinions of pare
ents rogarding homowork in junior high school. Therefore,
questionnaires wore given only to parents of seventh and

elghth grade students,
B. THE QUESTIORHAIRE

The quostions used in the questionneire were checked
against the objectives formulated to make esertain that all

objootives were covered suffieciently. In ites first form,
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coples of the questionnaire wors given to fellow faculty
mombers, other teachers, and & prominent psychologist.

These individuals were asked to oheek for ambiguous statee
ments, and to make any suggestions which they felt would
malkto the questionnaire a more valid instrument, Their sug-
geationa and recommendations proved to be invaluable. Thess
resulted in several changes so that the questionnaire in its
final and present form was ecnsidered to be valid,

Paronts were asked not to sign thelir names, This
would give them the opportunity to express their true opine
iens without being evasive or giving “sugar-coated® answers.
Parento were also informed that the rosults of thesse ques~
tionnaires were to be used to help formulate & homework
poliey for all schools in the Duluth Diosese., This, too,
provided an inocentive for streightforvard responses since

their children would ultimately be the ones affected.
C. ADNINISTRATION OF THE QUESTIONBAIRE

The quostionnaires were given to parenfs in the early
part of November, 1966, 1t was supposed that after twe
months of school, the pattern of homework assignments as to
amount and regularity would have been quite well ostablished,
It 18 also a regulation in our school system that, after this
fivst period of the school year, individual parent-teachey
conforences be scheduled for all grades. At this conferconce
in dboth schools cach of the parents of the seventh and cighth
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grade: students waep given an envelope end a short verdal

fnterprotation of the survey. The envelopo ccntained o sopy
of ‘the questionnairs, & lotter of explanation and directions,
and a stemped, selfe-addreessed envelope for return of the come
pleted queationmnalire. Several weeks after the first stated
deadline, a followe-up lotter was sent. This resulted in a
total return of 81 porcent., The number of questionnaires
dlotriduted and the number roturned are shown as follows in

Table 1t

TABLE I

RUMBER OF HONEWORK QUESTIONFNAIRES
DISTRIBUTED ARD RETURKED

School School Combined

A B Total
Questionnaires Motridbuted 83 %8 k1
(eirst) 53 47
Questionnaires Returned 114
(second) 1 0
Percont returns 81% 81% 81%

The five toachers who distributed the gquestionnaires
stated that all parents ecoepted them willingly and seoemeéd
anxious to cooperate, & copy of the questionnaire, letter of
explanation, follew-up letter, and statement made %o parenta
at the time of the distribution will be found in the Appenéix,
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C. TREATMERT OF THE FINDINGS

As questionnaires were returned, they wers divided
into three 6atégories according to the educational baakgﬁouhd
ot parents, Throughout thies paper, these will be referred
to as group I, in which both parents have no more than a high
gchool educationi group II, in which -one parent has more than
2 high school edusation, the other has a formal education
ending with high school graduation or earlieri group III, in
whieh dboth parents have education beyond high school. Two
returns were incomplete and were, thererore. not included in
the tabulation., Twelve questionnaires, four from School A
and eight from School B, were from homes where there is only
one parent., These were also exscluded from the final evalua~-
tion since four of the questions required responses from
both parents. The remaining one hundred respenses were dise
tributed as shown in Table II on page 21.

Thirteen of the fifteen questions ineluded in the
questionnaire lent themselves to tabulation. Three "froe
answer®” questions were included to enable parents to express
their opinions concerning the value of homework for their
child and any other comments they felt to be pertinent,

The number of parents in sach category differs. In
order to make eomparisons, thorefore, all tabulations are
based on a pereentage evaluation., Queations five through

eight use two hundred as the number in the sample, since
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mother and father were asked to rospond separately. All
other questions refer to situations and conditions within

hoeme and family, 20 the number in the sample is one hundred.



CHAPTER IIIX
RESULTS OF THE STUDY

This chapter will present the results of the ques~
tionnaire given to payrents of socventh, and eighth grade
astudents in two schools from different scslo-economic areas.
Por greétdr ease in interprotation each quostion as stated
in the questicnnalre will be given along with the tabulation

of results.
A, BDUCATIONAL BACKGROUND OF PARENTS

As montioned previously the two schools in the survey
woyre Selectod because of theoir losation in differing socio=-
occonomice areas and the variation in the sduscational expori-
ences of parents.

In School A nlmost three-fourths of the parents have
had some eolloge edusation, with 35 percent abtaining a
eollege degroe. FPFathers of the famillies are the more educa=-
ted in this group. Porty~one percent of all the fathers are
college~sducated; 33 percent of the mothers. Slightly more
than ono-~fifth (22 peroent) of the parents completed their
formal oducation with high school, mothers being the more
numerous with 15 percent as eompared to 6 percent of the
fathers, Only 5 percent of the total number of parents from
8chool A never completed high school.
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TABLE I

DISTRIBUTIOR OF SANPLE BASED ON EDUCATICRAL EXPERIERCE
OF PARENTS

er. 8 1-3 yvs. h yrs. Trade opr
High Business l-3

Gpoup® Sch.# Le ga ehoo; Schoel Sehool College ogiirgg

A T 7 86
g‘» nﬂlh
nzb0 g 17 5 8
nci6 3 b
A 5 5 38 7 29 16
.
nsSh g 0 17 33 0 50 0
nsl2
A 13 34 53
111 ns70
n=86 n§16 38 50 12

aﬁxplanation of Groups I, I1, III, end PSchools A
and BY is given on pages 15 and 18,

Zorosn$ by schoel
Less than g yre. Leas than L yrs.
yre. igh I yrs. College

Schoel  High Scheol Scheel (College . or more
= B+ B E H E ¥ E

A 2 3 15 6 20 1 13 a2
as126 ?

B 11 2L 2 12 1% 12 2 2
n=7l
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. In Behool B the oducational picture 4s almost the -
reverse of Sehoei A, Almost three-fourths (71 percent) of
all the parenﬁsihad:no more than a high school oducation.
Thirty-six pereént of the fathers are in this group, 2l pere
eent of thom never completing high school., About one-~fourth
(27 percent) of the pareonts of children in School B had some
college education with only 2 percent completing four years.
In these two categories the number of fathers and mothers is
abeu equal, Table II on page 21 shdiws the distribution of

the sample.

B. PARERTAL HELP ARD SUPERVISION GIVEN TO STUDENT3

1. Bubjests in vhich perente are unable to give help
2o ohild. The first question to whiech the parents were asked
to respond wes whother there was any school eubjeotslih which
they folt unable to give easaistance to their child, The dis-
tribution of responses is given in Table III on page 25,

Since the "modern” approsch to mathematics was introe
duoced in Duluth Parochial schools, parents have rapeétodly
indicated their lack of understanding of the work thelr
children bring home. In all groups the great majority of
parents indicated their inability to help with homewverk in
mathematics,

Taking group I as a whole; whore both parents have no
more than a high school education, it was noted that help
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ecould not be given in mathematiocs in twenty-seven out of

thirty, or 90 percent of the homes, In groups II and I1il
the response wes 82 and 72 pereent, respectively. The come
bined responses from all three groups in School A shows that
77 peroent of the parents felt they could give ne help in
mathematics, while in School B, the ccmbined response showed
93 percent,

When no response vas given, it was assumed that the
parents coneidered thomselves oapable of providing some help
in all subjects, In this category the response from groups
I, 11, and III rospectively were 7, 11, and 23 percent, The
total hﬁmber from 8School A vho gave no response was twelve,
or 19 percent of the total returnsj three, or 8 percent, from
8ehool B,

The enly other subject in which parents fslt they
were unable to help their children was in English, However,
shevnumber rogponding here was negligible.

One can cosclude from these results that the more
educabtion the parents have had, the more assistance they

would be able to give children with their homework.

2. Parent vho most often ssslsts Zith homework, "The
parental place in a child'!s education is in the backgroun@e~
but not too far baek."l Rducators agree that the major
role of parents in homework is to show interest and provide

an enviromment eondueive to atudy., However, many times a
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role of parents in homework is to show interest and provide
an snvironment conducive to study. However, many times a
child will esk for assistance of some kind with the assign-
monts he hag been given. The next question was asked to
dotermine which parent glves assistance most often when 1t
is asked. Table III on page 25 shows that often it 18 the
mother on whom this recsponsibility falls.

In group I the task 18 shared equally by both parents
over one-~half the time in School A, but in School B the
mother 18 the one asked two-thirds of the time, It 1s well
to romember that in this school; seventeen out of twenty-
three fathers never completed high school. Sometimes the
father's work may teake him out of tho home when the child is
Going his homework, but it seems that the mother's greater
odusation 1s an influeneing factor. In the other two groups
the help given by father, mother, or both, 1s about the same
in both schools. Both parents assume the responsibility in
about two-fifths of the homes, mothers only, socmevhat less
than two=-fifths, and fathers have this role in about once
fourth of the hcmes.

In comparing groups as a whole, the mothars onece again
take the lead with 57 percent, 37 percent, and 4O percent
respectively for groups I, II, and III. The task is shared
equally by both parents in about one~third of the homes in
each group.

The eonclusion arrived at from question one that the



TABLE IIIX
BXTEET OF ASS8ISTARCE WITH HOMEWORK GIVEK BY PARENTS

1, Is there anysaubject in which you fesl you ecannot help

this chilad?

reraent by § AR gx DS
Oroupr School®  Mathematios English Mo response
A 86 1 -
1 na7
nz30 B a - 9
ns23
A 76 10 1&
II n=2l
ns2? B 100 - -
nzb
'A 68 6 26
111 n=35
n34 B 88 - 12
n=8
' Percent by Group
I g0 3 7
I1 82 T 11
111 72 5 23
- Percent by Se
Scheol A 3 8 19
n=63
Sehool B 98 - 2
n=37

#Explanation of "Groups I, II, III" and "Schools A
and B" {s given on pages 15 and 18.




TABLE III (continued)
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2. When help is glven, ﬁho usually gives it?

Group School
A
1 ns7
nz30 B 13 65 22
ne23
521 2l 33 b3
11 e
n=27 B 50 50 -
n=b
A 23 Lo 37
111 n=35
nzh3 B 25 37.5 37.5
n=8
Pereent by Group
I 10 57 33
IX 30 37 33
11X 23 4o 37
Sehool A 22 37 1% 1
n=63
8chool B 22 56 22
n237
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more oducation the parents have had) the more capable they
are of giving their children assicstance, is borme out also
by’questian two as we compare cach school as & whole, In
School A whero the majority of parents are better educated,
help is given by both parents equally in 41 persent of the
homos as compared to only 22 percent in School B, Xothors
are the botter educeted in Sochool B and in 56 percent of
theso homes 1t 18 the mother who helps the child, Pathers
most often glve asaistance in about ocne-fifth of the homes

in both sehools.

3. Parentsl supervision given to students. Farents

wore asked to chock one of five categeries to indisate the
frequoney with whieh they inquired and checked the comple=
tion of their ehilé's homowork, These five were reduced to
two for Sabulating., "Usually® and "ofton" responses were
grouped as "generally”; "sometimes", "seldom”, and "never"
were eombined under the heading "seldom or never". The tabue=
lated results of these two questions are shown in Table IV

on pagoiaa.

From the answvers obtained to question thres, 1t would
seem that the number one question in most homes in the late
afternoon or evening is, ?Is your homework finished?t” A very
high percentage in all three groups of both schools indicated
that this question was generally asked, In Sechool B only one
parent indicated he "sometimesa" questioned the child about

his homework, All other responses showed the ehild was asked



TABLE IV -
EXTERT? OF SUPERVISIOH OF HOMEWORK GIVEN BY PARENTS

¢ . e
= - ——n s —

3. goz often do you ask your child what homework he has to
o

h. How often do you check to soe if your child's hemework is
completed?

Percent by sehagl within group

Question 3 Suestion l
S8eldom or Seldon or
Groupe M" Generally _ Fever  Generally _ Never
A 86 i 7 29
¥ ns?
ns30 n 96 b 7h 26
n=23
I3 86 1k 76 24
1 n=21 '
nz27 B 100 - 83 17
nzb
A 83 17 63 37
111 n=35
nsh3 g 100 - 75 25
n=8
Rercont by Group
I 93 7 73 27
11 89 11 76 22
111 86 1} 65 35
nt b
School A 8l 16 68 32
ns03 -
School B 98 2 76 2l
- n=37

oBxplanation of "Croups I, II, III" end "Sehools A and B® 1s
given on peges 15 and 18,
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usually or often. In School A somewhat more than four«fifths

of tho parsnts reaponded that thoy generally ask the child,
but there was a tendency for the bettor educated parents to
ask less often. A poesible reason for this will be discussed
in a later peragraph.

Responses to question l} follew much the seme paettern
with epproximately three out of four pareants from both
schools stating they generally eoxsmine their child's homoe
work for comploteness, Here again, howover, it is the better
edusated parcnte of 8echool A who tend %o cheek less often.
Peweor than two out of three indicated that checking for come
pletion of homework was a regular cccurrense in the home.

Whether or not parents ask their ehild about homework
or check for completion is in 1teelf not an indication of
decp intorest or lack of interost in the ohild!s school actie
vities. The feelt that paronts took time to answer the queae
tiomeire is indicative of their coacern. Tho reaponse givén
to these two questions and also to question & (results given
in Table VIII on pege j2) seoms to indiecats that parents who
have had some college sdusation understand that the velus of
homework lics in other arces besides the acquisition of knowe
ledge and masteory of skills. Dovelopment of good study
babits, wvith an incorease of personal prosponsibility necessary
for collsge work, can be fostered only by means of a gradual

decregae in external pressuras,
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'Co OPINIONS'OP PARENTS REGARDING AMOUNT OPF HOMEWORK

One facet of the homework problem that has often been
a subject of e?ntroVersy.is the amount of homework that is
bsst for the child, In torms of academic progress, eduoators
would be bedtter equipped o answer this question. However,
the eircumstances in which the child does his homework, its
immedlate offect on him and othor membera of the family is
best known by the perents. It is with this in mind that the
next three Qquostions were asked of the parents.

Pather aﬁd mother were asked to respond separately to
thess questions, In most caseg the response was the same
from both parents. In & fow instances, however, thero wes
suffieiont difforence to indicate a variation in thought bo-
tween fatheor and mother as regards the amount of homework

the child has op should have,

1. Parents' resstion to the smount of homework fhe
child brings home. The overall pieture given in Table V on
page 32 shows that, by far, the majority of pareontes feel that
theiy ehildren have about the right emount of homework. In
group I, 58 pereont of both mothers and fathers of School A
end about three-~fourths of parents in School B indilcated this
response, 8ince in this grovup most of the help with homework
16 givon by mothers ocne might suspeet that the mothers would
want no homework., This was not the case, hovwever, OCnly one

mother from each sehool gave this response while three
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fathers (1l pereent) 2ll from 8chool B, thought thelr ehile

dren should have no homework. There was a significant
number of both parents in this group who felt: that too mush
homework was gtven,'taﬁhera of School A taking the lead here
with three out of seven as compared to two out of seven
mothers of the same school., Parents of School B have a
smaller ratioc with 1} percent of eash of mothers and fathers
reaponding in this manner,

Two reasons might bo sugzested for the comparatively
large number of parents from School B, especlslly fathers,
vho feel that their ehildren have too much homswork or that
there should be no homework. Beoesuse of their lesser educa=
tion, they may have a sense of insecurity in not being able
to give the ohlld the assistance or encouragemsnt he nceds,
Heneo they would prefer that the greater portion of the work
be dons in school wnder the direction of the teacher. A
sasond suggestion is that the particular children involved
may have poor study hebits, or are overly conscientious, or
are slow students who need more time to accomplish thelr
vork. However, delving into these possibllities would cone
stitute a study in itself.

In group II, over 80 percent of both mothers end
fathers of School A are in agroement with the amount of homow
vork given. Pourteen percent of doth parents feel there is
too much, bus there ars none who think there should be no

homework, Exactly half the parents of School B in this
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TABLE V'

| PAREWTS’ REACTION TO AMOUNT OF HOMEWORK
. CHILD BRIKCS EOME'

)
- ? " bR

5. What is youafopﬁnion of the amount of homework your child
brings home?

o0 f Too About FNo Too Too About BNo

Sroup# §2§ﬁ*‘E!£E;Lé_ﬁle'E_E&!.Eﬁﬂk Yuch Little Right Hawk.
lh 286 o0 s8 1 ¥ 0o 58 0
ne

1 | |
n%60 p o L, 78 4 W o T2 1
n=lé : ,
A 62 0 0 86 0
T nd
n3sh . B 18 16 50 16 18 16 506 16
=12
A 32 8 60 0 18 20 62 0
, ns70 _
111
ns8d B 12 0 88 0 12 12 76 0
n=ib
Perece 333
1 16 L Th 6 20 0 70 10
11 417 8 7 b 14 L 78 b
111 a8 6 66 o 18 18 ély 0
‘ Percent by Sgggg;
Scheel A 26 6 66 2 20 12 68 )
n3126

School B 1k 6 7h 6 16 6 68 10
na7l

#Explanation of Groups I, II, III and Schools A and B is

givon on pages 15 and 18,

i
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group think the amount of homework is "about right,? with
only one mother and one father checking ecach of the other
three categories.

The pictﬁre changes somewhat as we look at group III.
8t111 a rather high percentage of both mothers end fathers
(60 percent and 62 percent from School A3 88 percent and 76
perecent from School B, reépeetively) agree with the amount
of homework, The number of parents in School A who believe
their children have too much homework (32 percent of the
mothers, 18 percent of the fathers), and, contrariwise,
these vho feel their children have too little homework (8
poereent of the mothers; 20 percent of the fathers) is suffi.
eiont to warrant a closer study of the homework peliecy by
the school staff. Results such as this would strongly supe
port a more individualised homework program. In Sehool B
only one mother and two fathers indicated thelr children
have too much or too little homework. This seems to show
that parents feel their children's educational needs are
being met adequately. Consideration must also be givem to
the possibility of the influence of a lower economiec erea.
Parents have greater finencial problems and tend to be more
docile in accepting the solutions to educational problems by
school authorities,

In ecomparing the three groups as a whole, one signifi-
cant finding, othor than what has been mentioned previously,

is demenstrated. All the better cducated parents seem to
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agroe that homework has an important place ‘in their chile

drents edueation since none of them advocated a "no homework®

poliey,

2. Perente' opiniens gs fo the smount of §ime pep day
8 student M apend on homework,

Although several parents indicated in question 5 that
they preforred no homework for their children, theoy apparent-
1y believe that homowork 18 ineviteble. KO mothers and only
three fathera in the entire sample stated they felt students
should have leas then oneehalf hour or no homework daily.
¥ost parents cheocked one of two columns indicating daily
hemework time ranging from one=-hglf to two hours. Results
ere shown in Table VI on page 35.

In group I Schoel A, mothers were evenly divided bee
tweaen suggesting one to two houra and one~helf to one hour
of homework; fathers favored one to two hours (58 percent). -
In Sohool B both mothers and fathers advocated only one-half
to one hour of work (74 percent and 58 percent respectively).

In group II School A, 54 percent of the fathers
wanted one to two hours of homework for their children, come
pared to 42 percont of the mothers. Conversely, 42 pereent
of the fathers preferred one~half to one hour, compared to
Sl percent of the mothers, In School B, twoe~thirds of both
fathors and mothers folt that one-half to one hour of work

daily was suffieient.



TABLE VI

PARENTS! OPIRIOHS OF AMOUNT OF TIME PER DAY
STUDENT SROULD SPERND OR HOMEWORK

e reepm s
PR

6. How much time do you think a student in junier high
- should spond on homework eaech day?

P ent b v

tlo [z}
2-3 1-2’§§§£§693 than 23 12 §-1 Less than
Groups Seh.® he. BE. Br. ihp.-nene ke, be. br. 2hr.=nemo

A 16 k2 L2 0 16 58 26 0
1 nell
n260 B 8 18 7 0 8 30 58
ool b 30 5 b
A L h2 5k 0 0 Si ha b
s
nzsh B o 3L 66 0 o 3 66 0
nsl2 '
A 6 66 28 0 1 62 22 2
111 nz=70
n=86 g o 76 2 0 0 76 2 0
nz16
P % b
I 10 2} 66 () 10 36 50 b
11 L Lo 56 0 0 52 L b
11X 4 70 26 0 12 62 24 2
P Seho
Sehool A 6 56 38 0 10 58 26 L
ns126
Sohool B L 32 64 0 L ko sS4 2

a=7l4
sBzplanation of "Groups I, II, IXI" and "Sehools A and B" is
given on pages 15 and 18,
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The tendeney toward less homework shifts as we look
at group III. Two-thirds of both mothers and fathers of
School A adveocated one to two hours daily, while 28 percent
and 22 percent of mothers and fathers respectively advccated
the lesser amount, Fourteen percent of the fathers even
folt that a junior high student should spend two to three
hours @ day on homework; 6 percent of the mothers giving
this response. In School B both parents were equally empha=
tic (76 percont) in suggesting one bo twe howrs daily.

Comparison of the threce groups as a whole shows that
the oxtont of eduecation the parente have had determines to a
dogree the amount of work they expect of their children. 1In
groups I, II, and III, 2l percent, 40 percent, and 70 pereent,
respectively, of the mothers indicated that one to two hours
of homework a day was about right. Fathers werec somewhat
moro adamant with 36 percent, 52 percent, and 62 percent
respeoctively, giving this response. Twelve percent of the
fathers of group III suggested that two to three hours per
day should be required. Three of these five fathers had in-
diocated in a previous question that they felt their children
had too little homework. Ten psreent of both mothers and
fathors of group I also indicated that two to three hours per
day was the right amount. In all of these cases the parents
had indlecated previously that the amount of homework their
children brought home was "about right". Apparently these

children just need more time to complote their work.
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In addition to the education of tho parents, the -
ecconomic situation might also be a fastor influencing psarene
tel opinion particularly in School E., The majority of
mothers and fathers of Sehool A (56 pereent and 58 percent
reopestively) preforred one te two hours of homework daily.
In Schoeol B the majority of parentes (6L persent of the
mothers, 54 percent of %he fathers) feolt that one~half to
one hour would suffiee. The conditions under which the
ehildren 4o their homework end materials available to them

will be discussed on page }5.

3. Porents' opinions e o frequency with whish home-
werk should be assisned. In addition to the emount of time
to be spent on homework cach day, parents wero asked their
opinion econcorning how often during the week homework should
be assigned. Table VII on page 36 shows thet in all throe
groups of both sehools parents strongly supported the prace
tice of their ehildren having homework every school night.
Tho number advoeating this ranged from 62 percent to 88 per-
cent with no appreciable difference betwesn the opinions of
fathors as compared to mothers, A smaller number ranging
from 6 percont of tho better oducated parents of Sehool A %o
30 percent of the lessor cducated parents of S8chool B pree
ferred homevork only once or twice a week, OFf the entire
sample, only eight parents, (four mothers and three fathors
of School A3 one father of School B), advecated a policy of
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TABLE VII

PARENTS!' OPINIONS AS TO FREQUENOY WITH WHICH
HOMEWORK SHOULD BE ASSIGKED

- e

7. How often do you think homework should be given to junior high
atudents ?

Percent by ecgggl within group

Eog%og Pather
1-2 Every 3ch. nts. 1e2 Every Sch. nts.
times school and times school and
Sroup# Schoﬁmw Yookends none weekly night ueokends nems
28 72 0 0 28 72 0 0
n:lh
n:éo 30 70 0 0 22 7h 0 b
nzhb
A W 76 10 0 20 76 L 0
17 nzh2
nzSh B 16 8} 0 0 16 8L 0 0
n3l2
A 6 88 6 0 6 a8 6 0
111 n=x70 : v
n386b g 2, 76 0 0 2 62 0
n=l6
Eercont by Group
1 30 70 0 0 aly 72 (¢ 4
XX 1k 78 8 0 18 78 L
11X 8 88 h 0 8 86 6
Percent by Scheol
Sohool A 1 80 ) 0 16 Lo h 0
ns126
8choo)l B 26 ™ 0 0 22 (Y 2 2
ns7

oExplanation of #Groups I, 11, III" and "Schools A ané B" is given on

peges 15 end 18,
b e e e e e e e e e e
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homework on weekends as well ags on school days.

Comparison of the three groups shows that parents
with less education tend to want less homework for their
ehildren; parents with more education tend to wand more home~
work. 8ince responses of fathers and mothers were slmost
identical, they are grouped as one unit in this interpretae
tion., In groups I, II, ené 111, the parents whe preforrecd
homework every school night were 72 percent, 78 percent, and
87 percent respectively. Those who advocated a poliey of
homevork onee or twice & week were 27 pereent, 16 porcent,
and 8 percent, respectively, in the three groups. Suggested
reasons for these tendencies have been discussed previously.

The responses giéen by the parents to this question
echoos the statement made by an educator, "Our aduls soeiety.
anticipates a respite from deily work when the weskend rollé
around, Whj should a child bes given responsibilities beyond

what an adult expects or anjoya?“az
D. OPIHIONS OF PARENTS REGARDING VALUE OF HONEWORK

As noted in the previous question, parents are botter
qualified than anyone elsoe to dotermine tho worth of homework
as detormined by its i{mmodiate offects on the child. In view
of this, three quentlions were asked of them. GQuestion 8

refers to the valus of homework in g@novai. Questiens

22341 domar Olsen, "Homeowork-~Friend or Poe to Children?®
The Instrustor, 71:6, January, 1962.
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thirteen and fourteen were oponeend questions’in which
perents were asked to state specifiocally the kinds of homoe-
work vhich were of great value or no value. Tabulated
responses for question eight are shown in Table VIII on page
h2.

1. General value. In queaeiod 6ight parents were
askod to check one of the rive following categoriest
a) All homework is important if he 18 to get a
good education,
b) Part of the homework is important but not all
of 1t.
¢) Hemowerk 18 not important but if he wants to
goet good marks he should do 1B,
d) Homework is not important ené I don't care if he
does it or not.
o) Homework keeps him busy at night and out of mise-
chief,
The great majority of parents checked one of the first two
choiees., Of the entirse sample, only five, two mothers and
three fathers, (2 from School 4, 3 from School B) indicated
an opinion that homework was not importent cxoept to obtein
good grades, No one checked statement four, and only twe
mothers stated as a second choice that homework had value in
keeping the chiléd busy and out of mischief,
Parents' opinions of the valus of homework appear to

be influenced equally as much by econcmio environment as by
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edueational background. In all three groups, School B had
the greater number of parents who felt that 2ll the homework
their children had was important. Those who responded thus
comprised 90 porcent, 76 percent, and 100 percent of the
total responses from 8chool B in groups I, II, and III re-
spectively., From Schecl A the numbers were 50 persent, 71
percent, and 50 percent,

Comparison of the three groups as a whole shows that
lesser oducated parents tend to acoept the importance of all
hemework without question, Eightyeocne percent of the parents
in group I gave this response. Although the majority (59
percent) of better educated parents (group 1I1) feel that
all homework 1s important, 40 percent chacksed the qualifying
statement that part of the homework is important but not all
of 1t. "

Comparison of the two schools once again bringe out
tho ceconomic influence. Slightly more than half the perents
(57 percent) of School A stated that all homework is impore
tant as compared to 9C percent of the parents of School B.
Conversely, i1 percent of the parents of School A felt that
enly part of the homewerk was important, while only 6 percent
from School B stated this, Apparently those from a lower
economie area are more inclined to accept the decisions of
the school in regard to homework without queation. This
plaeces a greater responsibility on the school) authorities to
try to set up & achool program which would bs of greatest
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TABLE VIII
PARENTS' OPINIONS AS TO VALUE OF HOMEWORK

p———

6. What 18 your opinion in regard to the value of the home=
work your child has?

Percent by school within group

‘ other Father
All Par mp. only All Par mp. only
Groups# Sch.% imp. imp. for marks imp. imp. for marks

A . 58 42 0 ha L2 16
;  eib
nz60 g 92 8 0 88 8 b
n=l6
A 76 24 0 66 34 0
1z b2
nash B 8l 0 16 68 16 16
n=12 |
A 50 L6 L 50 50 0
ITI n=70
n=86 p 100 0 0 100 0 0
n=16
Eerecent by Greup
I 84 16 0 78 16 6
1 78 18 N 66 32 N
111 60 38 2 58 L2 0
Poreent by School
School A 60 38 2 sh Lh 2
n=126
School B 92 L 88 8
shos b b

#Explanation of "Groups I, II, III" and "Schools A and B" is
given on pages 15 and 18, |
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benafit to the chilsg,

2. Sgeogrie value, Quessions thirteen and fourteen
of the survey werc openecnd questions in whioch parents wore
free to expross their opinions., In question thirteen parents
were asked, "Is there any particular type of homevork your
child has that you feol ie doing him no good?® Lost of the
par@nté agreed that the majority of assignments vere bsnefie~
cial. Seveontye-seven out of one hundred concurred with this
opinion. It iz interesting to note that here agaein most of
the parents who naever questioned the value of homework were
from Sehoel B in the lowsr economiec arsa, Thirty«four out
of the 37 parents of this school indieated all homework was
beneficial, One-third of the parants in School A stated
kinds of homework which they felt was of no benefit to their
children, Analysing the value of homework gave their stato=
ments more validity than the more acknovledgement of its
worth, Staﬁemsncs‘suah as the following are indicative of
their roaction, Those items were listed as having no valus
as homowork assignmonts:

HModern math whieh the student did not understand
Cutting out piletures and articles from magazines

Work that requires ecnstent supervision and assistance
Art work and serapbook making

Projesta covering too large an aree

Busy work for the sake of having homework

Writing misspelled words 100 times

Homework given as punishment

Work without having been explained

In summerizing the results to this question one must conelude
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that most parents fcel that homework does have value and is
worthwhile. I& 18 helpful to the teacher to see what kindsy
as listed above, seenm most useless for the child's progress
in achievement.

To stress the positive side of this study, the next
question asked of the perents was, "Is there any particular
type of homework your child has that you feel benefits him
greatly?"

Twenty percsnt of the parents from School 4, 40 pere
cent from School B stated that homework was beneflelal, but
there was no particular kind that benefitted the child
greatly., Ten perecent from Sehocl A, 30 percent from School
B stated that all homework is of great benefit. The economie
influence is agaln noted here. The remeining participants
Qualified their statemente and 1solated specific examples
of what kind was of moat benefit to their child. They are
grouped into categories for olarification and arranged
acocording to tho number of times they were indicated. The
most frequent opinions are listed first.

1. Reading (This may be subdivided intc book reports,
using reference matorials, research, nowspaper
assignments, history readinga.)

2. Eritgng (compositions, essays, making outlines)

b Wathomation
Of all the parents who gave aspecific examples, 67 pere

cent from School A and 82 percent from School B listed work

in the area of reading. Creative writing and outlining were
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‘second in both schools with 33 percent and 9 percent ro-
sponding in-thié way from Sohools 4 and B respeectively. A
few remaining parents cited sclence projects and mathematics
a8 their cheolce fer'purposeful homework arsas,

In most of the answers to the questicn 1t is indi-
cated that the parents have a knowlsdge of what is good end
what 18 bad in the scope of homework, To aducators it
should be significant that the area of Language Arts was
designated by the parents as being the most beneficial for
homework assigaments. In this Langusge Arts area Reading
was singled out as the ene facet producing the groatest
value, One must discern from this that the importance of

toaching independent roading skills must never bé minimized,
B, BRVIRONNERT IN WHICH STUDEETS8 DO ROMEWCRK

An important factor & teacher should take into consi-
deration when assigning homework is the home environment.
The physical surroundings in which e child does his homework,
the time he has to do it, ané the referonce materials he has
at home may be elither a2 help or a hindrance to the successe
ful ocompletion of a homework assignment, GQuestions nine
through tweclve of the survey wore asked to obtaln a general

idea of what 16 availabdble to the e¢hild in thess three sreas,

l, Time. Table IX on page |16 shows that two-thirds
of tho families of School A (67 pereent) and almost one~half
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TABLE 1X
HOME ENVIRONMENT-«TIWE FCR DOING HOMEWORK

p e — ]

9. Do you have a definite time set agide every school night
as a quiet "study time" for the ochild?

10, If "yes", is this timo quiet for the whole family?

Percent by school within group
Suesgion 9 Suestion 10
, .

Sroup®  Sehools  Yes Ko Yes e
A 57 43 as 75

I n=7
n=30 B 35 65 12 88

ne23
A 76 2l 50 50

1 ns2l
n=27 B 67 33 25 75

n=b
A 63 37 36 6l

n=35
B 63 37 20 80

n=8

Pergont by Group
1 ko 60 17 83
I 26 ks 55
I 63 37 33 67
Poreent by School
School A 67 33 b1 59
n=63

School B 46 sh 18 82

#Explanation®ed7"Groups I, II, III" and "Schools A and B" is

given on pages 15 and 18,
e ]
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of the famillcs of School B (46 percent) do have a definite
time set aside every school night as a quiet "atudy time"
for the child. Of these, 41 percent from Sehool A aend 18
percent from School B have this tims quiet for the whole
femily with no radio or television on. Ho attempt was made
to dotormine whether the "study time" was adhered to for the
purpese of reading or pursuing individual interecate if the
child had no assigned homework on a school night.

As might be expected a greator number of families
from group III (63 percent of cach school) had a definite
time each day for homework than from group I (57 percent and
35 percont of Schools A and B respectively). 4 possible
reason for this might be similar to the conclusion arrived
at in question 8 that the parents in the lowor sconomic arece
tond %o leave the problems of thelir ehild's edusation more

completely in the hands of the educators,

2. Place. The economic condition of families deter-
mines to a great extent the type of housing they have.
Honece, it is the cconomic factor which oxerts the greatest
influence on the room avallable in the hemo for the child to
do his homowork. In School A, where the majority of families
are in the highor sconcmic class, 61 percent of the students
generelly study in their own bedroom. The dining room and
living room are the next most used areas with 1l percent and

13 percent respectively. The room most used for homework by
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children from School B is the kitchon. Almost half (46 por~
eent) of the School B respondents stated this. The next mest
often used wers the child's bedroom (26 percent) and the dine
ing room (16 porcent). The complete results are showa in

summary form &8 follows in Table X.

TABLE X
HOME ENVIRONMENT--PLACE FOR DOING HOMEWORK

11, Where does your c¢hild ususlly do his homework?
Porcen Seheo
Bedroom Living room Kitehon Dining room Den
School A 61 13 9 1l 3
ns7?
Sehool B 26 12 4é 16 0
n=50

3. Hatoriale availeble. In question 12 of the survey
parents wore asked to eheck whether they had a dictionary
and/or a set of enoyclopedias in the home to help the child
with his homework, and to list other books or materials at
home that the e¢hild could use for reference work. Here,
again, the economic situation of the family is the determine
ing factor to a great oxtent, Every family from both schools
indicated that theoy had a Gictionary at home. A set of enoye-
clopedias was available in 92 pereocnt of the homes of Sechool
A end 70 percent of the homes of Sshool B, Other reference
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materials listed wore many and veried. Seventy percent of
tho families of School A and 38 percent of School B stated
they had sueh materials at home for the use of the c¢hild., It
was noteworthy thet of the 38 pereent in Sechool B, one<half
of these were parents in the more educated group. Perhaps
thelr greater oducation mekes them more aware of the need for
a variety of materiale to supplemont school texts. Some of
the supplementary matorials listed wers: atlas, globe, Nae-
tionael Geographic Magazine, ourrent news magazines, home
1libraries. |

Deductions arrived at from the study of the results of
these three questions forces the school personnel to recoge
nize hovw important a facet home environment must be in detore

mining a homework poliecy.

P, ADDITIONAL COMMENTS BY PARENTS

Comments made by parents were varied and meaningful.
In ths arguments pro end con for homework, there are genere
ally four or five main catagories where most of the arguments
fall in line. Couments from parents of these two sechools
were no exception to the general statements made regarding
homework during the past fifteen years.

Appearing most frequently was the comment asking that
assignmeonts be spaced equally as to the amount of time it
tekos for completion. Twentyefive percent of the statemonts

made by School A parents and 1l percent made by Sohool B
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parents indicatsd this. They deplored requiroments of

Rihroe hours one night and fiftecn minutes the next night,."

Another interesting fact was that in School B, where
most parents have only a high school education or lesa, 23
porcont of the comments had reference to 2 positive value of
homework, that of aiding homeeschool reolationships. Sueh
ocomments ac, "Parents have a chance to review work,” "Homee
work aids parents to sce the child's problems,;" and "Parents
foel frustrated when they ean't heolp," were given. A sugges~
tion whieh constituted 1l persent of tho School B responsos
was to longthen the school day so that all homework could be
done under the supervision of the teachers. These responses
are in accordance with conclusions previously arrived at that
parents of this sehool, because of their educational inade«
quaclies, tend to accept unquestioningly the deeisicas eof
school authorities. Hone of the responsee from parents in
Sehool A reflected oither of these two opinions,

Many comments of parents from 8School A were more abe
atract in nature dealing with reasons why homework is given,
They also tended to be more eritiecal in nature. Remarks
ranged from the general statemont, “Homework is good for
childron,” to the specific suggestion, "Demand should not be
made for homework of an A or B student if he 18 abgent due to
illness.” Twenty-five percent of tho School A responscs were
objeotions to the use of homework as punishment or busywork.

The majority of these comments were from parents who
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responded in question 8 that part of their child's homework
was important but not all of it, Other comments made by
these parentz, chosen at random, are as follows:

PHomework 1is a good preparation for higher learning.”

"Child should have more time for outside astivities
such as music lessons,”

"Homework 1s not always understood."

"¥hen homowork becomes a drudgery, it loses its effec-

tivenoces,."



CHAPTER 1V

SURMARY

A, CONCLUSIORS

This questionnaire rosulted in some dofinite reactions

to the present practicoc of homework by parents of children in

tvo sehools., The schools were in two distinet sosioe-ceonomie

arcas--one of higher and one of lover cconcmic oircumsiances,

Altheugh the findings apply only to these two sohools, it is
hoped that the results may be typical of parents in other

levels of society and education. The major conclusions obe

tained through the survey ere summarised bolow,

1.

2.

3.

5.

Parents with higher education tend to want more
homowork for their children while parents with
legeer oducation wanted less homework for their
childron,

Both parents in the better oducated group indlcated
their ability to help their chilédren in all ereas
excopt mathomaties, The mother of the family in
the lesser educated group helped the ochild the most
with his homework,

Personal supervision given to children by parents
was more oxeeting in the less edusatsd group.
Parents of higher educational sdvantages used less
external contrel,

The more educated parents suggested one to twe hours
of homowork per night. The less edusated parconts
deemed ono~half %o one hour sufficient.

The majority of pareonts in all three groups
thought hemswork should be given every night of
the school week but not on woeckends,
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6. Most parents from Sgchool B felt that all homewerk
is important. Sehool A paronts wore moreo inelined
to aecept the importence of only part of their
ehild's homework,

7. As %o the child's immediato environment in whieh
ho does his homework, the economiso influcnce is
noted, ¥oot parents from Sohool A stated the child
worked in his own bedroom. Children from School B
most often used the kitchen.

8. All families from both schools afforded dictione-
aries for referencs, The vast majority of homes
have encyslopedias. Tho better eduecated parents
provided & greater variety of reference materiala.

9. Parents chose the area of Language Arts as the moat
= important ares for homowork assignments,

10. The type of homework benefitting the child least
was that in whieh he had no workable knowledge of
how to do it and no immediate satiafaction of a
task well exscuted. These aasignments usually dee
manded full time participation ¢f the paroent,

1l. It 12 imperative that school authoritiocs know the

home envirecnment of their pupils before determining
. homework poliecies.

. Be RECOMMENDATIONS

This study was limited to tho opinions of parents ree-
garding tho provocative 1ssue of homework, The problem of
homework with all its various facets was not resoclved but we
hope that the waters are not as muddy in this areca as they
once were. Problems are not rosolved with a questionnaire
survey but the channels for a solution are opened. Basically
the problem of understanding otﬁer peoplets viewpoints is a
breakthrough and this we foel wses accomplished in this study.

After examining the resulte of this survey, it might
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be suggested that a diccesan policy be eateblished stating
that ecach school develop ita own homework poliey. After a
study of home ooﬁditions end discussions with perents, a
poliecy would be written and publiecized stating the purposes
and goals of homework. This policy should be flexible
enough to be adapted to individual situations and should be
re-svaluated frequently. Within this framevork & major re=
commondation that tecachers plan homework assignmente so that
extremes of overloading one day end no assignments the next
day, be avoided. Also unanimously recemmended was that no
homework be givon over weokends. A definite and knowledgoe=~
able assignment would also be appreciated by parents wherein
the child could compleote the homework without parental help.

This questionnaire was also valuable in uncarthing
some poesibilities for further research, As comments of pare
onts were more ¢losely analyzed, & major problem came into
foous. Each child is an individual with his owan peculiar
needs., ¥With the etress today on individualigzed instruction,
studies eould be done to determine what type of homework
would best benefit what kind of child. Another area of study
might be a comparison of intelligence with the amount of time
needed for homework or if homework is needed at all.

It 15 hoped that with the guidance of parenta' opine
ions, administrators and tecachers will keep homework within
the reascnable bounds of relevaney and usefulness %e¢ ocach

student.,
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4 SURVEY OF THE HOMKUWORE PROBLEM

Flease answer the following questions by cheeking the appro-
priato spece.

I. 1. Will you pleesse indicato the extent of your oéutaw
tional experiences,

ceesesoBrado 8 o

leB8esscccecsosesans

AL

4 (GO0 5 £3_CIGN]

cosecnstss ONG YOBF cessssocsasssscses
sessesvece LWO JOAPS cesvcsssssscccsen
ceveeose UHIOO JYOBPD cevsccrccscccscns
eecssese FOUP JORPE seecssscecscrcose
vsecssnse trade 86ROOLY ceescvsvcccsscee
sevses DUBINGES BCROOL covnvccnncsccne
Attended College
cecsccsass ONG JOBP coscveccssscscosss
esscsssces SWO YOBPrS ecovscscccccssccce

esssevss ChPCO YOOYrD cevvsssvsscscccns

L FTEEETTR

sesssces foOup FOBPrE seesccscecccnssee

TR

Degrees esrned (please indieate)

2. If continuing your odusation, what training or
courses are you now taking?

Please deseribe, PFather

Kother

II. If you have more than ono child in this ochool, please
answey the following quostions in regard to the oldest
ehild only.,
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2.

3.

5.

6.
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Is there any subjeoct in whiech you feel you cannot
help this ehild?

Please indicate

When help 1is given, who usually gives it?
PFather Kother

s

zowaoften do you ask your ohild what homework he has
o do?

Usually Seldom
Often ' Rever
Sometimes

How often do you cheock to see if your child's home-
work 1s completed?

Usually Seldom
Often Hever
Sometimes
What 1s Zour opinion of the amount of homework your
child brings heme?
Hother Pathor
- F 9800000 ‘1'00 mh 00000000000 0000000 o
——— P CCO Ot Too 1little sescssvecsecsscne

eseccsee About rlgbt esvesssnsessssvee
«+Think thers should be no homewerk..

How mush time do you think a student in Junior high
gshould spend on homework each day?

ERYSe

t

E
E

Mot

2«3 hours

1.2 hours
1/2«1 hour
Less than 1/2 howr

Hone

1]

[
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7. How often do you think homework should be given to
Junior high students?

Mother Father

once or twice a week

every school night

school nights and weekends

8. What is your opinion in regard to the value of the
homework your c¢hild has? (Check one or two items)

Mother FPather

All homework is important if he is
to get a good education.

Part of the homework 1s important

but not all of it,

Homework is not important but if he

gan:z to get good marks he should
o .

Homework is not important and I
don't care if he does 1t or not.

Homework keeps him busy at night
and out of mischief,

9. Do you have a definite time set aside every school
night as a quiet "study time" for the child?

yes no

10. If the answer 15 "yes", 1s this time quiet for the
whole family without any radio or televiasion on?

yes no

11. Where does your child usually do his homework?
his bedroom
living room

ki tchen

other (please indicate)

12. Check which of the following you have at home to help
your child with his work.
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set of encyclopedias
dictionary

othef books or materials that can be used
- for refereonce work. Please list,

none at all,

13. Is thore any particular type of homework your child
" has that you feel is doing him no good? (explain)

k. Is there any particular type of homework your child
has that you feel benefits him greatly? (explein)

Please feel freo to make any furthoer comments roe-
garding your child's homework,




Duluth, Minnesota 55806

Dear Parents:

I sm sure you will agreoe with me that homework has
often beon a problem not only to the chiléren but also to
you, the parents. A8 part of a requirement for a NMastor's
Degreo in Education, I have decided to talke a ocloser look at
this problem, but I need your help. It vwill take dut a few
moments of your time. The results of this study will be used
to try ﬁo develop a Diocesan homework poliecy that will be of
the groatest benofit to your chilédren.

Do not sign your name. Please bo very honest in exe
pressing your epiniens, After completing this questionnaire,
simply place it in the enclosed atampad, solf-addrossed eavee
lope and drop it in a mailbox.

Your eooperation is greatly approciated.

Sincerely yours,
(eigned)

8ister Vianney, 0.8.B.
Prineipal

Pleaseo send returns by November 23.
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golgow-gg Lotter Sent to Parents.

Duluth, Minnesota 55806

Dear Parents:

Some time ago you were askad to £ill ocut a eopy of the
enclosod questionnaire giving your views and opinions of seve
eral different aspeets of your ehild's homework., NMany of you
havo responded, But to make a valid evaluation of the pro=
blom, a more ccmplete pioture of parsntal opinions is necese
sary.

If you have already returned your questionnaire,
pleoase disregard this reminder. If you have not, would yo&
kindly take a few momsnts of your time and send this valuable
information?

Your cooporation 1s groatly eppreciated.

8incerely yours,
(stgned)

8ister Vianney, 0.S.B.
Principal



Statoment iiade to Parents
at Time of Distribution.

Our school has been asked to ecooperate in a Dicoesan
survey of the cpinions of parents of seventh and eighth
grade students in regard to homework. The questionnaire and
information regarding it are in this envelope. Your coopera~-

tion will be appreciated,



Homework

WHAT GOOD Is HOMEWORK? DOES IT
have any educational value? Is it a
necessary evil? Or can it be an inter-
esting and stimulating extension of
classwork? What kinds of homework
are best? How much? For whom? At
what grade levels?

Opinions differ, research is limited,
and results are inconclusive. Most
studies have not controlled or ex-
plored the influence of such variables
as individual ability, type of assign-
ment, grade level, and course of
study.

The Case For

Proponents believe homework may
be valuable in advancing learning of
specific tasks and in enhancing and
enriching the learning process in gen-
eral. They contend that home assign-
ments:

° Allow students to complete un-
finished class assignments and to
make up work missed during absences

o Reinforce what was learned in
the classroom

e Provide opportunity for study
projects which supplement material
studied in the classroom

° Provide a background for class-
room learning

o Enrich the classroom experience
by relating what has been learned in
the classroom to everyday problem-
solving situations

o Help the pupil to develop initia-
tive, independence, self-discipline, and
responsibility

¢ Help the pupil to develop perma-
nent leisure interests in learning.

28

The Case Against

Current opposition to homework
seems to center not on the question
of homework versus no homework,
but on what the homework practice
involves. Those who question present
practices argue that homework:

° Often lcaves little time for other
worthwhile activities outside the class-
room

© May rcduce the pupil’s interest
and enthusiasm for school, and may
lead to dislike of school

© Often is done by parents or cop-
icd from other pupils

° Is usually geared to the “aver-
age” pupil, while individual differ-
ences are not taken into account

© Necessitates additional time for
planning, evaluating, and record-
kecping

° Lacks planning, with the result
that a pupil may be loaded with heavy
assignments from several teachers on
the same day and have no assignments

‘on another day.

Many Types of Homework

The many kinds of homework as-
signments are designed to help pupils
develop a variety of study skills.

Reading assignments may supple-
ment classroom discussion and are
often closely connected with exami-
nations.

Written homework enables the pu-
pil to apply and combine the skills
being developed, and allows the
teacher to judge each pupil’s knowl-
edge and his ability to communicate
this knowledge.

Drill, which is most often criticized,
may be a useful tool in mastery of
skills in some subjects (e.g., gram-
mar, mathematics, and foreign lan-
guage).

Long-term projects require that
knowledge be put to practical use in
problem solving.

NEA Research Bulletin



The need for individualized home
assignments is becoming incrcasingly
recognized, but infrequently prac-
ticed. However, one study reported
that 64 percent of 28 responding
school systems recommended differ-
-ences in homework “loads” for pupils
of low, average, or high ability.

Practices Vary with Grade Level

Generally, the purpose of home-
work in the elementary grades is to
give the child experience in following
directions, enjoyment in using skills
being learned, and practice with new
skills. Time required for the assign-
ment should begin with only a few
minutes nightly in the first grade, in-
creasing gradually as the child pro-
gresses through elementary school.

In the junior high school one pur-
pose of homework is to help pupils
develop techniques of individual
study. Suggested nightly time require-
ments are from one hour in the sev-
enth grade to one and one-half to two
hours in the ninth grade.

Homework assignments in high
school should vary with the needs of
the individual student. For example,
college-bound students need to de-
velop habits of independent study and
to have a wide background of knowl-
edge; they should expect heavy home-
work loads.

That some students have heavy re-
sponsibilities at home or hold part-
time jobs, often a valuable educational
experience in itself, should be taken
into account when assignments are
made.

Weritten Policy Recommended

Many educators suggest that every
school have a written (and publicized)
policy stating its purposes and goals
of homework. The policy should be
flexible enough to meet individual
situations and should be re-evaluated
and revised frequently.

March 1967

Teacher’s Role Important

Persons writing about homework
suggest that teachers accept the re-
sponsibility for making pupils under-
stand not just what is to be done, but
why and how it should be done. The
assignment must have a legitimate
educational goal; it should never be
used as punishment. In addition, the
teacher should:

° Vary the type of homework as-
signed

¢ Remember that assignments
which call for initiative and imagina-
tion discourage copying

o Plan assignments which provide
for individual differences

° Avoid assignments which might
give parents the responsibility for
teaching

o Evaluate and return each assign-
ment to the pupils

e Consider the total homework
load of the pupils, special school ac-
tivities, weekends, and holidays. .

Parents Can Help, Too

Parents can help to make home-
work a worthwhile and satisfying ex-
perience for their children by:

o Expressing interest in and sup-
port for the work and projects the
child brings home, without doing the
work for him

° Encouraging the child, stimulat-
ing his thinking, and helping him to
understand more abstract concepts

° Providing a quiet, well-lighted
study environment in the home

¢ Assisting in drill and memoriza-
tion

¢ Informing the teacher of indi-
vidual difficulties.

For details see: National Education
Association, Research Division. Homework.
Research Summary 1966-S2. Washington,
D. C.: the Association, 1966. 12 p. 30¢.
Stock #434-22804.
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