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CHAPTER I 

IlffRODUOTIOW·TO THB StlftVBY 

A. PURPOSE OP THE Q,UES1'IONNAIRE 

ttzauca,1om. at all levels stands on the tbreshold of 
a major revolution whlob could transform the aohoola unbe• 
11evab17.nl 'fheee are the words wh1eh opened DA 1s Eduoa• 

lional Speolal Report 1n January, 1967. Their whole tenet 
of assemblJ revolved uolD'ld the theme that it ls time '1181s 

we quit atud7ing edueational problems to de£·th, ancl begin 

solving them. x, was a distinct call tor aotlon with blue• 
prints instead of just reaeareh. 

It is with determination in m1nd that the problem ot 
homework was again tackled td th the hope that the peents· 

oould abed some ra7 of light on 1,. The Educational Polloles 
Commission lists Homewoi-k as one ot the ten oontemporUJ 
lseuea ln edueatlon. Who, beside the parents, ls so well 

Teraed as to what ls beat for the child between the hours of 
his 0 oomlng-home•hunsr7•trom•sehool" and his •ta111ng-1nto• 
bed-ve17•tlred8 • To keep homework relevant, useful, and 
within tbe bounds of reason we need ,he guidance of the par• 
enta• opinions. Homework le often the only direct meana ot 

1DA Special Report, p!•W!flol ll BduoatiOB• Waab• 
lngton, D.c.z (DA National ohoo Pu lli Relations 
Aeaoo1atlon), p. 1. 
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oommunlcat1on between the home and school. Through homework 

parents and teachers talk to orie another. It la important 
ln our upgrading of homework that this dialogue not beoome a 

monologue ot the teachers. A questionnaire surve7 retleota 

the attitude ot the parent and has tar ~•aching influences 

tor the betterment of the child. It, through this &tll've7, 
the teacher becoaes eonveraant with the child's environment, 

more effective p•p11 gi-owth la assured. 

'l'hls study was made to ascertain whether parental 

opinions and praot1oes differed aooording to two major diver• 

gent educational and economic baokgrowids from whioh the 

sampling was made. One must have a complete pio~ure to en• 

sure improvement, so questions were asked relating to the 

oultUl'al background ot the home, type of homework found most 

valuable• amount of time spent on it, and the environmental 

set-up that the student has when he does bis homework. From 

1ihe reaotiona ot the parents to the various questions which 
were aaked of them, it is the lnlentlon of the writer to help 

formulate a general homework polioy tor the paroohlal achoola 

of Duluth. 
In organising the questionnaire, the following spec1• 

tlo objeotivea were tormulateda 
1. To seek the general opinion ot parents regarding 

homework. 

2. To determine whether parental opinions are atteoted 
by past educational training. 



). 'To point ·up the need tor teachers to have a wide 

knowledge ot their students• home environment and assign 

homework aooordin1l7. 
4. 'l'o obtain from ,the puents thelr opinions regard• 

1ng1 

a. the1t oapabllltJ ot helping the child with hla 

homework. 

b. the amount ot superv1s10D· 1.he parents give to 

the ohlld•a bomewwk. 

a. the length ot time the child should spend on 

his homework. 
d. how often homework should be given. 

e. lhe.oh1ld's immediate environment when he does 

his homework • 

3 

. t. the educational tao111t1es afforded bJ the home 

1n the wq ot reference books and other refer• 

ence materials. 

g. the tJ1)8 ot homewo~k that benefits the child 

moat;. 

h. the tne of homework that benefits the oh11d 

least. 

S. To uae the results at thla questionnaire to help 

tol'lllUlate a new policy ot homework tor tho D1ooeee ot Dululh 
Pereoblal School System. 



B. NATl.lBE Am> IIJPOR'l'A!fOB OP TD STUDY 

It la believed that; la our eooletJ lhere 1s a pea'8• 
need fw paren,a and teaohePa '° relate to one anotdler mon 
etteotlvel7 regudlns the mutual problems ot the sohool and 
bome •. Parents should be al>1e to !lava an active part in tile. 
ton111a,1ng of sohool po11o1ee. 11: le belleve4 tha, wltsh 
Ille results of ,his study, the parenls• opinions and auggea• 
tlons will have an lmpaot ln ,1ie formulation of ,he Dloeeaan 
llomework polloy. Tbla whole stnul7 ia aimed at the l)et,er-

ment ot the a,udenta. It la also vitaal ,hat the pe.nnta 

achieve more nsponslb111tJ for the bom.eWOl'k of the eblld. 
Parente lllce ,o be a pert ot the aob.ool. la t11Ung 

out a quesl181Ula1re aimed d1•ectl7 at the1r ~eaot1ona theJ 
wlll feel tbal theJ are vlewed witb lmpo•tanoe and ue tn• 

atztumea,a1 in doo1d1ng tooal po1nta ot tbe1• ohlldl'en 1a 
eduoatlon. 

BomewoJtk ta hel'e to a,ay. Muoalo•s aptee that the 
p•oblem la aot, "Should there be homework,• but "What tne 
and kind would beat fulfill tbe obJeot1Tea of le81'n1qf" 

Homework ln tbe 3UD.lor blah can oapltallae on tbe old.ld 1e 

natural vge to -e ln4ependent. tor eaoh aaslanment ls hls 
••spcmalb1U tJ • It ean 11 ve paren,a a ohanoe te oommunloale 

important values••"perslstenoe ln tbe taoe of dUtloult1, 

doing honest work, tlndlng aat1afQot1on ln aooompllshment; 
and eaperienolns a Joy 1n work that oan be more rewud1ng 



tlbe 30J':Of pla7."2 

o. DEPIIITIOI OP 'fERtlS 

'.l'hezoe ls a dlvergenoe ot opinion aa lo Just na, la 
meant bJ homewwk. As the term lmplles it 1s wo•k done at 
bomeJ 'but the klnc1 ot work expeoted to be aooompllshecl '-1 

the etudent wlll depend ,o a great ex,en, on the 01.11Tlculum 

of the eohool and the manner of teaohlng ot ,be lndlvldual 
teacher. 

Por the purpoaea ot 1Jb1s svver, tlhe 'bel'lll uaed la the 

queatlonnalre will-• detlned as tollowaa 
Bome•RE.k• ADJ task, motivated or 1n1,1ated la the 

olaaa•oom, pe•tos-med outside of •egular school tlme wbleh 
en.lehes• s,reqthene, or extenda learnlns dlrao,11 aeao• 
elated to olaane•k• 

stud;g Ult• A detlalte time set aslcle eaoh da7 ln the 

heme tw the pvpoae ot doing homework. 

&•!&IB!!!P'• Work aaatsned by the teaohe• to be oom-
p1e,ed by tbe student. ftd.s ma, be aoaompllabed durlna a 
glven olaaa pei-1od, a study perlode or taken home. It Iba 

work la taken home to be eompleted, lt la oonsldered 1n ,he 
I 

oate1or1 of "bomework8 • 
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D. 'fBB llOLB OF HOMIWORJC IS BDVOATION 

•ne blstory of homewOl'k le filled &1th pu,adoxea. 
Some perloda of hlatuor1 attln ,bat bomewuk la a peslt.lve 

taolor tn learn.lns wblle other u,tolea based on equali, •e• 
liable evldenee lndleate ,hats bomewOltk la not a help to 
oblltlren ... J the pblloaopbJ ot eduoatJva eon.ee•nlna homeWork 
Jt&ngea t.om the bellet 11bat bomewoPk should be nlpllJ '8 

having DO homewol'k a, all.la, 

One of Ille eulleat reeommenc1a,1one •egarilns length 
ot time to be apentJ on hamework vas made bJ 'be Doud of 

lupertnlendente or New York 1n 1901&.. Iil eu.ted that, ln 

psdea ii.eo and tow homewo.k IKf •••t.ioted ,o one aubJeotl 
eaob d&JS padea five and slz be reslrloted to two aubJeets 
involving one hOUI' ot e,uay ,1me1 padea seven and etght N• 

e·1no,ed ,o tm-ee oubJeo,a lrwolvlag one and ODe•halt laovs 
ot atudy t1me.S In 1915 the type ot bomewo•k lo bG gtvea 
was defined. It should be 1n the nature ot 11ev1ew, not ad• 
vanoe WOl'kf an applloa,ton ot the wos-k a,udled ln olasa, and 
not aa puntsmnea,.6 

3Walttemai- Oleon1 °1omewo•k--'71~9~ OI' Poe tJo Chllci• 
Nat• lb! la@RH!!B• 1116, JanU&Py, 19b2. 

(Bagle~ri:~~;,1:!'!::,•:r:!tla!!ftatf:!f!f!'11!,~'f;'fit: 
s~Bo.mework0

, ilaPIVi Sokul J9¥EP9l. 291647-651, 
Ma¥, 1929. 

'JJa&•• t P• 61,.S. 
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In 1923 Cubberle7 made Ille statement that_. 11In man, 

sohoola the most aerlous oauae or trlo.tlon l»etween pei-enta 

and aohooi, and the baela most ot the er1tlo1om of the 
sebool.o ls · ,hla matter of home etudf bJ the children. 7 Many 

sehoola al lhle,,~e abandoned bomewo•k to• pupils 'below 
seventh pade and turned instead te leaoblng pupils ,o do 

ett-eotlvo · etudylns ln the sohool.. When the student enteited 

.runt.or Blah School• homewo.ic would be g1ven hi~. The role 
ot the home •wld be aolelJ to prov1cJe the conditS.ona oondu-
olve to atud7•-quS.et., good lisb,t, and a detlnlte ,1me and 

plaoe. 
The negative and poa1,1ve aepeo,a ~r the problem ot 

homewOPk,, along with recommendations to:, possible- soluticma,, 
have Changed u,,1e ln the past t1tt1 7eue in ,he United 
States. Le, WI view the a,tt,ude toward this p7oblem 1n 
elher oounbles. 

Stnee Sputnik was first launched• American eduea1Jora 
have taken a oloser look at ov sohool system eomparlna It 
w11111 those of olher oountrles. In the Rusalan schools, the 
amount ot homework la preaerlbecl bJ the M1D1st17 ot Eduoatlo.a. 
Bomewnk to• ,he tlrst tb•ee grades••flve_, a1~1 and seven•• 
allould be about no to 1lwo and one-halt hove da.117.6 In 
J'ltanoe, medloal surveys allow that oh11dr-en • s health autfel'a 
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1'1-om ovezawuk at eohool. the eduoa,ors and pas-e_nta aaree OD 

thle .. - L11,1e la dene to ooneot Ulla beeauae most; ot- the 

better Job.• are slven on the basis of seleotlon eaamlna• 
,tons/I In Denlng.k then la usuallJ Ulree· t;o ft)\11' houa of 

homewoJtk aselan•d but thte is mostly readlna and unde•atancl• 
.lng ot textbook ass1pmen~s. These aes1gamen1ia are seldom 
ffitten.lO 

Retenlng to the value of hmnewOl'k in ed-uoatlon, · 

Havlpl11'et 1mp11ee that, 8 1t a pup11 does no, learn to aet 
ealletaotton hom ta.•k:Uns and oomp1e,1ns dl.ttlo\llt •aake bJ 
,he age ot 14, he never w111.nll Because all later learning 

aldlla lndld upon ,be work of the lowe• a·j~adea, the feeling 

la 1nd1oaled here· that bomewo;pk will help solve the problem.1
· 

ot aohlevement. The most valuable aapeot ot having homewOl'k 
would aeem to some ec!ueato1-e ,o 'be thal of the eelt•dlsolpUne 
S.nvo11'ec1 tn tme,under,aklns ot an inclepenclents ,ask, ot belq 
responelble fr,, buctset1111 one•• ,1me eo,as ,o oomplete wltlhln 
tile allotted time tibe designated aaslgnmen~. 1, also baa 

value t•mn the public relations viewpoint. Puente a:re- able 

to eoe taoeta ot the learning pi:-ooeas ana are kept lat__,cl 
u to whats the oh11'1 is leun1ng la eohoo.l • 

. 9-eunc1 J. Kln1, m.R s•~t• !d gvp (ITft Yuki 
Blnehul and Co., Ino., "19S81, p~. , 

101blcl., P• 2). 
'Uoene D. uarbee, 0 Bome~o•k ln: w, JualOI'· B.l.gll Sth&N,11

11 · tee'aM tt Se9ppfB£X Stbal! 1£M!ii!li !IHeUa, 
I ,OO O •• • · . . . 
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Those aess.gnmenta-Wbloh:mee, ·the needs :of the tncll'Yl• 

daa1.ehlld are ot the most value. 'lhla la senerallJ agl'e&d 
among ••••tors. Thei~ pos1•1•e value then would lie 1n Ille 

opport-1tlea it otters him for independent app:l.1eaUon et 
someth1as leaned at sehool--to nail down, make OGJ'taln, or . 

appl7 a princlple• to exero1se wlginalit7 1n the 1eai-n1ng 
p»ooeea •. 

WllUam D. Ba(lgee brlngs out; ver, :f0Ne~1 tme need 
to• prlnelpals who ue developlns new homewwk po11o1ea te 
kGep in mind the whole eb11d ancl h1a needs, the needs ot the 
teacher,. and the v&r71ng a,t1tucles of the parents lewu-d 
home•wk. "Moat homework asslgnmenta sho~lld be of the tsne 
whloh oan be done better away fltom eohooi.•12 

In eummualztng the role and value of homewas-k we tlnd 
that mos, eduoatore view it as a neoessuy means to.fill 
lnd1v1·4ua1 needs. Puente ae in agreement with this• 
Aasignmen,a should,. of a oroative interest and an outSN)Wlh 
ot olaaarocm aotlv1t7. The envlromaent of the home must 
alwa,s be taken 1n1Je oona1de•at1on. Dr. Conant, one of the 

••••nt authu1t1ea on eduoa1s1on1 qualltles hls strons re-
oommenclatlcn ot homework when he comments polntecll.Jt "Home• 
work has little Pelevanee 1n a s1\uat1on whe•e hom.e la a 
fllthJ• nols7 tenement. 0 13 
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B. 1 lUtSlWtCB PtBLAfllG fO BOMEWORJt 

Rese.uoh tell• ue ihet; onlr about half of those who 

ente• eollege e,ve• paduate. Slnee many of these clrepou.ta 
ue ~• ,o.laad~quate eommancl ·of fudamen~al prooesaea, poor 
aelf-cllao1p1lne• and the laok ot a,uc11 skills, JBOl'e and mo•e 
a,,entloa 11 t.eing paid t;o Uie •eaea:Nh that le 'be1Jl8 done 
on the qaallty of the earlle1t prepaatlon ot tile atmlent in 

bla elemen••UJ and jtmlOI' h1sh aohoo1 7eus. The teellag la 
rampan, that a l>etler caue.lltJ ot lnenauo,ton 11b11e at eeboel 
and ln homework aaalgnmenta mlSh' lJe the panaoea to• Ihle 

e11ment. Le, us vlew some reseaNth done on tkla ,.oveoa,1va 
question. 

In a a,udy made ln Oallfornla• oompleted ln 19361 

.egulu h0lft8Wol'k had been assigned ln grades tl•e through 

et.p, and then t,he at;uden,e were tested. Compulae17 home-
work was then abeUellec1 tor tuee Jeers and students wen 
asaln teated. 'ftlere was no alpltloant fttterenoe ahowa 
nneen tdl8 poup that had bomevork and the ll'01.IPS tha, bad 
no hemew•k wllen Stanfopd Aohlevement Testa were aclnd.nla• 

'••ed. mos, s11nltieant, hovevo•• was the deterlorla,1oa ot 
'1ie1• aohlevement when these same students enteped hlgb 
aohool as eamJHIP&d to aohlavemente ot puplla wl,h 7eae ot 
tOPmal homework. Sinoe the pupils ot the two poupa were aa 
Gctuallr well-i,npared fJt011'the a\andpolnt ot aubjeo, ma,ta 

and aldlla, '11e authw apee\ll.ates that "dltfereneee in 
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altt,udea o• habltse of work• maJ bave been •esponsl."1"•14 
In one of the 7ear'books tble atateme.n, waa made. 

0 Beaeuoh lncH.oatea tha1i 7eungstera without; bomewo•k under 

sood ln•••uetloil and aupervleect etuclJ de as well aa '11oae 
Wlde• good lnaH'U.Otion with homewnk.·111.S V1noent16 eulla 
ar.lved at Ible same conoluaion. Howeva. Goldstein, la •e•' 
viewing researeh on homework, oonoludes \11th •s,acementa 
that homew•k oon,z.1butes little w notblns to aoademio 
aoblevement are nota wus-anted by the e.xperlmen,al tlndlngs.•17 

In eval:•••lns the resem-oh that has ,een done rea&Jtd• 

lns the meanlns ot homework, lta helpfulness, and •elation• 
ablp -•tween aoademlo auoceaa and length of time spent on 
home•o•k• June Mulr7 can anlve at only one ooaolwalon•• 
11 '1lat peate• stuq le needed betore hmaewwk as an eduea• 
tlonal tool eau be tullJ aYaluated."18 Ruth Suaag comments 

that 11reseanb, dealing apeoS.tloallJ wlth home•o•k and 

ili.c. o. Cioaw.twd, "Value of Rome Stucl7t• Jltpnentuz 
!!"991 lom•i. 381196, loveml>ez-, 1937. 

lSAae.S.oan Aaaoelatlon et School Acbrd.nlatrato••• 
Tblrty•flrat Yearbook, yser19M SQbHi Curr&oJl!!!• Pebruu,-, 
l9.S3t P• 26S. 

l'suold D. VS.noent• 118spezt1men,a1·,eat·of lhe Value 
of BomewOPk la O.atlea n,e and Six," Bat1ogal 111,-ntgz rr&notni, 16,200, June, 1937. 

17Av.am Goldstein, n»oes Bomew,k Belp? A Review ti 
Beaearoh,9 !IF!Plm Bp!)ooi Jo!!EP@J, Oa2l8• Januar7, 1960• 

18June G• lul.ry, "We Weed Researob on Homework•• -
l!untl• S~1Ji,9• A~l1, 19'3r. . , 
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dlreoted atudlea la both limited and lnadequate~nl9 Be• 
opinion waa tba, even well-defined a,udlea have been lid.ala• 
tepPl'eted to aupportJ preoonoelved notions about homework. 
A atiuclJ b7 ColUns20 showed that the tov t;n,ea of home•o•k 
lla,ecl b7 most; people as being most helpful were alao listed 
bJ the largest number ot people as being least helpful. »1a• 
agreement bJ pa~enta, teaobera, and atuden,a 1n '111s and 
other phases of homewOJtk led to a strong recommendation tor 
3o1n, ehdJ of the problem by the three groups oonoerned. 

Prom the foregoing studies we have seen that reseanh 

tlndinga are et111 eontl10,1ng and lnoonolual••• Bone~ 
1Jhem agree aa to '11e value of homewo:i.'k per ae. A SUJ11!l81'J of 

reoent reaeuoh en homewo•k was published ln M&Nlh 1967, bJ 
the 1\Tat1onal Eduoa1i1on Assoc1at1on. This BUll!!IUJ ls •epro-
duoed ln the Appendix. 

No doubt the 41ftlculty of oontJ•olllng tbe m&111 val• 
ables bampera i-eaearoh on this aubJeot. We may aatelr oon• 

o1u41e wltb the following general at;atemen, after vlnlng 
wba, 11,,1e researoh has to say about 1,1 The value ot 

homework mut lie la a dlreotlon other than \Vhat can be 

tloa, w!~!11 ::.i~t~"Me!ff9 B!.!£:r\!::'ar!:bUoa• 
Asaoolatslon, 19SS) • 

. · 2<\071 B. Oolllns, "A SurveJ et the Opinions ot Par• 
enta, ChlldJ1en, and Teaohe•s wlth Regari to Bomewoa-k 1D the 
Bl'oekWood, Alabama Area" (unpublished maater's tbeala, Uni• 
vereltJ of Alabama, 19~3), olted by Esilher J. Swenson, 
"Research on Homework,. Journal of Bduoatlog• 137121. March 19SS. -- -
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measured by an achievement test. Perhaps a long•range 

follow-up study eould be made to ascertain how homework 
influenced the child's preparation tor continued learning ln 
college and the eatabllshment ot patterns tor a wall-balanced 

adult lite. It is suggested, too, that after a study of 

parental opinions auoh as this paper attempts, a better 

light ma1 be shed on the etteotiveneea ot work done in the 

home. 

P. SCOPE OF THE SURVEY 

Sinoe homework provides an essential link between 

home and sobool this survey was made to determine the atti-

tudes and opinions of parents regarding the homework poli• 

eies presently existing in the Paroohial sohools of Duluth 

ln grades seven and eight. Undoubtedly a survey of all 

eight Parochial schools in the o1ty would have proVided a 

more accurate ploture ot the situation. However it was de• 

olded to llmit the surve7 ,o two schools. In ,his wa7 the 

number of questions asked eould be increased without making 

the tabulation and interpretation too unwieldy. 

The two sohools ware chosen on the basis of eduoa• 

tlonal background ot parents. One aohool, at which the 

au,hor ot thle questionnaire survey has taugh, tor eight 
years, is located in a lower economic area in the olt7. 

The majority ot parents have only a high school education 

or less. The puents of children ln the other eehool 
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aeleoted are prlmai-117 proteaslonal·people·who were oollese• 

educated. 

The reactions of p&l'en,a in other schools would llkel7 
differ in some respeots a1noe there is no o1ty-w1de nor 

even, 1n most oases, an individual school polioJ whiob de• 

tend.nee iihe amo~·t or kind ot homework to be· g1 ven. 11; la 

hoped that this $urve7 might provide a guideline for teaoh• 

era to asalgn homework that would beat meet the individual 

needs of their students. 



CHAPTER II 

DCIIIICAL ASPECtfS OP THE STUDY 

A. SBLBC'lIOlf OP !HB SAMPLB 

'lhe two aohools ohoaen tw this a\11"1e7 we•• aeleotad 
on the ltaals ot their looat:lon within oertaln soo1o-economle 

ueaa. The pUl'poae of thla was to obtain a orosa•aeo\lon of 

paren,e wl'bh vuled eduoatlonal baokgrounda. fills result 

was aobleved as la shown ln Te~le II on page 21. ftle sollool 
fl'Glll the upper mlddle-olasa looal:1'7 will be retened to as 
"Sohool A" Uu-oqbou, tbla paper. The sobool from the lowu-
eoonomle area wlll be •etened to ea •school s0 • Bo'11 ot 
tlleae aehools have padea one tmaougb elaht ln aelt-aon1ialaetl 
olaanooms with a ee•ta1n amount ot depetmen,a11mat1on ln 
padea aeven and eight. 

'lhla queatlonnalre was to ascertain opinions of pu• 

en,s •egardlng homework in junior high sohool. Therefore, 
queetlerma1•es wen given onl7 to puents of seventh and 
eighth SJ'&de etudents. 

B. fBE QUBSi'IODAIRB 

Tile quesUcma used in t;he quea,1onnain were eheoked 
agalns, the objee,1ves formulated to make •••~a tlla, all 
obleotlvea wei-e oo•eJ'ed suttlolently. In lta tira, i'on, 



oop1es ot the questionnaire were glven to fellow faculty 
membe•a, other teache•s,. and a prominent pa7oholog1st. 

These lndlvlduala were asked to oheck for ambiguous state• 
ments, and lo make any suggestions whioh they felt would 

make the quea,1onna1re a more valid instrument. 'lhe1r sus-
seatlons and reoommeaclatlona pi-oved to be invaluable. These 
i-enlted in aeveJtal changes so tbat the questionnaire 1n lta 
final ana present fOl'JB was eonaldered ,o be valid. 

Parents were asked not to s1sn their names. This 
would glve them the opportunlty to express their tru op1n• 
lona wltbout being evaa1ve or glvlns 8 sugar-ooated8 anawers. 
Pas-en ts wwe also lntormed that tbe results of these quea-

tionnalrea were to be used to help formulate a homework 
policy tor all aohoola 1n the Duluth Dlooese. fll1s, ,oo, 
provided an lnoentlve tor straightforward reaponeee ainoe 

thel• oblldran would ultlmatel1 be the onea aftec,ed. 

c. ADMINISTRATIOI OF ftE QUSSTIOMIAIRI 

The queatlonnalres were given to parents ln the eul1 

part; of Novembe•, 1966. 1, was supposed that atter two 
months ot sohool, the pat,ern ot homework ase1gnmenta as ,o 
amount and re1\llut•1 would have been quite well eetabllahed. 
z, la alao a ~egulatlon 1n our school system that, after this 
tl•st pePlod of the school 7eu, lnd1Yldual parent•teaohe• 
oonfe•enoea be aoheduled tor all padea. AtJ this oontei-enee 
in both echoola eaoh ot the parents ot the seventh and elpitl 
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pade 1 atuden,a iWas given an envelope end· a ~hort verbal 
lnterpratatlon of ,the eurve:,. The envelope.ocntained·a·OOJiJ' 
of ,.:thG questlonnal••, a letter ot explanation I and d1reot1ona• 
ana a.stamped, ·aelt•addreaaed envelope tor,petvn or the com-
pleted queat1onnaire. Several weeks after the tlrst a,ated-

deadllne, a follow-up letter was sent. fhle ~••ulted ln a 
total retvn ot 81 percent. The numbe• or queat1onna1rea 
•11trlbuted and the numb•• retUPned ae shown as follows ln 
Table It 

'l'ABLB I 

IUMBBR OP BOMIWOBK QUBSTIODAIBES 
DIS'l'RIBUTBD AND BfttJRDD 

Sohool SObool 
A B 

QueetlolDlalrea Dlstl'ibuled 83 S8 
(tl•st) 

Queatlonnalrea ae,lD"fted 
S3 li-7 

(eeeond) 14 0 

Percent return• 8)$ 83$ 

Combined 
Total 

lllg. 

8)$ 

!be t1ve teaohe•a who dletrlbuted the quee,lonnalns 
stated that all p&l'enta aooepted '11am w11Ung1J and seemed 
amd.oua to ooope~ata. A eop7 of \he questlonnatre, 1e,,v or 
explanation, follow-up 1e,tei-, and statement made lo parenta 
al the ,1me ot tbe dlavlbutlon Wlll be found ln the Appendix. 



a •. TREATMEft OP' THE FINDINGS t· 

As q,uea1t1onna1res wepe returned-, theJ ware divided 

into ,uee categories according to the educational baokpound 

of parents. Throughout th1a paper, tbaae will be referred 

to aa group I, in whieh both parents have no more ,ban a blgb 

sohool eduoatlonl group II, in whiob·one parent has more tban 

a high sehool edtieation, the other has a formal edueatlon 

ending with high school gPaduatlon or earller1 group III, 1n 
whioh both parents have eduoallon be7ond hlsh school. Two 

returns were inoomplete and were, therefore, no, included ln 

the tabulation. Twelve questionnaires, four from Sohool A 

ancl eight from School B, were from homes where '1lere 1s only 

one parent. These were also excluded from the tlnal evalua• 

tlon since tour of the questions reqUlred reaponsea from 

both parents. The remaining one hundred responses were dla• 

trlbuted as shown ln Table II on page 21. 

'!hlrteen ot the t1t,een questions 1neluded 1n the 

questionnaire lent themselves to tabulation. Three nrree 
answer• questions were included to enable parents ,o express 

their opinions oonoernlng the value of homework ror thel• 

ohlld and an,. other oomments they felt to be pertinent. 

The number of parents in each catesorr differs. In 
order to make oomparlsona, therefore, all tabulations are 

based on a pereentage evaluation. Questions f1ve through 

eight use two hundred as the number 1n the sample, slnoe 
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mother and tatbe• were asked to respond separatelJ• All 
other questions refer to a1,uatlona and conditions within 
home and tmd.lJ, so the number in the sample 1a one hundred.· 



CHAPTER III 

RBStJLU OP TBS STUDY 

Thla ohapter Will present the results or the ques-
tloualre given to p&l'enta ot aeventb •. and eighth grade 

ah.clenta la two aohoola trem dltterent socio-eoonomlo ueaa. 
Pw greater eaae in lnterpretatlon each question aa a,ated 
ln tbe queat1cnmalre will be given along with tbe ta'bulat;loa 
of results. 

A. BDVCATIOIAL DACltGRO'OWD OP PABEftS 

As mentioned pi-ev1oua17 the ,wo schools 1n the svve7 
•••• selected IM,oauae of their looation ln d1t.teJt1ng aoolo• 
eoonomle atteaa and ihe variation in the educational expe~1-

enees of pa.eats •. 

In School A almost tlu-ee-tour,bs et the paren,a have 
had some eollege eduoatlon, with 35 percent atlaln1ng a 

eollege depee. Fatilers t.he tam111ea are the more educa-
ted in tbla poup. Por1sJ•on• percent of all the fathers are 

college-eduoatedJ 33 peroent of the mothers. Slightly more 

than one-tlfth (22 peroent&) ot the parents completed their 

tormal eduoatton with hlgh school, mothers 'being the more 

numerous wlth 15 percent aa compued tJo 6 peNent ot 1Jhe 
tathe••• Only S percent ot the ,otal number et parents from 

Sohool A never completed high school. 



TABLE II 
DISTRIBUTION OP SAMPLE BASED ON EDUCATIONAL BXPDIBNCB 

OP PAR~NTS 

tl£11Di ~I llb221 w&tb&a IEIBB 
Gr. 
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8 1•3 p-s~ 1'. pa. Trade OJI 
w Blp Blgh Buelness 1•.J i. ca~ 9£oupo Soll.• Lesa Sebool Sebool Sobool c211e1e Col e1e 

n::l: 

II 
n•~ 

III 
a:86 

A 7 7 86 
a11l4 

8 17 35 48 
~6 

A s s 38 7 29 16 nq2 
s 0 17 3.3 0 so 0 

n:12 
A 13 Jia- S3 

na?O 
B 38 so 12 

n:16 

eEaplanatlon of Groups I, II• III, end "Sohoola A 
and 89 ls slven on P!f!I J$ and 18. 

P!£!H!BI !!I gohglJ& 
Lesa than i rrs. Less than 4 JJ,-&. 
la, yrs. lgh 4 yrs. College 

!!bid ma 1°r.n1 8!b&tl Siallll! 2£ mor1 
I* l* I ? I l I F -

A 
a:126 

2 3 15 6 20 19 13 22 

B 
a:~ 

11 24 22 12 1S 12 2 2 

•U:Uother P•Pstber 
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In Sohool B the ,ed.-ational pleture is almost the ·. 

revarae of Sehool A. Almost thl'ee-tomitiha (71 penent;) ot 
all the parenta:had ·no more than a high school edueatien. 
'l'hirty-slx peroenti ot the fathers u-e la 1ih1s sa-oup, 24 per• 

oent ot them neve~ completing hish aohool. About one-fourth 
(27 peroent) of ,he parents ot children in Sehool B had aome 
eollege eduoatlon with onl7 2 percent oompletlng tour 7ears. 
In theae two oategoriem the number ot fathers and mothers la 
about equal. ~able II on page 21 shows ~e diatPlbution of 

the sample. 

B. PARENTAL HELP AND SUPERVISION GIVEll TO S'fUl)BlffS 

1. Sub3aota !a yhloh ;e,renta .!?!. una!fle l2 gtv9 J?:elp 
l2 ohlld. The first question to vh1eh ,he parents •ere ~•ked 

to respond waa whether there was an1 aehool aubjeots in whlob 
the7 felt unable to give aaeiatanee to their child. The dla• 
trlbu,ton of responses is slven in Table. III on page 2S. 

Slnoe the •mo~ernn app~oaoh to mathematloa-was 1n,ro• 
dueed ln Dulu~ Peooblal sohools, parents have repeatedlJ 
lndloated their laok of understanding of the work the1r 
ohllclren bring home. In all groups the great major1,7 ot 
parents lndloated the1P 1nab1llt7 to help with homework ln 
mathematlea. 

Taklng group I as a whole, where both parents have no 

more than a high aohool eduoat1on, lt was noted tha, help 
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could.: not be·.given in mathematlos· ln twenty•aeven out ot 
th1JJ•J, or 90,peroent ot the homes. In groups II and III 
,he response was 82 and 72 peroent. J'·espectivelJ. The oom-
blned reaponaea from all three groups 1n School A shows ,hat 

77 peroent of the parents tel, they could give no help in 

mathemat1o•• whlle ln School B, the combined response showed 

93 peroent. 

When ne response was glven, it was assumed that the 
puente ooneldered themeelvea oapable ot providing some help 
ln all au.b3eota. In this oatesol'J the response from groups 

It II, and III re1peo,1vely were 7, 11. and 23 pe•aent. !be 
'• 

total number from Sobool A who gave no :response waa twelve, 
or 19 peroent; ot the total returneJ tbree, or 8 peraen,, from 
School B. 

The onl7 other subject in which parents felt they 

were unable to help their children was in Bftgllsh. Howeve•, 

the number respondlns here wae negliglbleo 

One ean conolude from these results ,hat the mo•e 
eduoataion the parents have had, ,he mo~e aaslstanee they 

would be able to give oblld~en wltb the1• homework. 

a. Pven, D moai efS!@R IP@leg !.Wl J\919!•£11• •The 
paPental place ln a obild•a education is 1n the baokpound•• 

bu, not loo tu baek.•21 Eduoato•s aaree that ,he major 
role of puanta ln homework la to show interest and p~ovlde 
an environment oondue1ve to study. However, many times a 
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role of parents in homework 1s to show interest and provide 

an environment conducive to study. However, man1 limes a 

child will ask tor assistanoe of some kind with the assign-
ments he has been given. The next question was asked to 

determine which p$rent gives assistance most often when it 

ls asked. Table III on page 2S shows that otten it is the 

mother on whom this responsibility falls. 

In group I the taak 1s shared equallJ bf both parents 

over one-half the time ln School A, but 1n School B the 

mother is the one asked two-thirds ot the time. It la well 

to remember that in this school, seventeen out ot nentJ• 
tmioee fathers never eompleted high school. Sometimes the 

father's work may take him out of the home when the child 1s 

doing hia homework, but it seems that the mother's greater 

eduoation is an influenelng factor. In the other two groups 

the help given b7 father, mother, or both, is about the same 

1n both schools. Both parents assume the reapons1b111ty ln 

abeut two•t1t1ms ot the homes, mothers only, somewhat leas 

than tuto-fltths, and tathe19s have this l'Ole in about one-

fourth ot the homes. 

In comparing groups ae a whole, the mothers enee again 

take the lead with S7 percent, 37 percent, and 40 percent 

respeetivel7 to• poups I, II, and III. The taak is shared 

equall7 by both parents in about one-third of the homes in 
eaeb group. 

The eoncluaion arrived at trom question one that tile 



'!'ABLE III 

BXTBmT OJ' ASSISTAl'fCB WITH B0l\lIEWOBK_OIVEI BY PABElft'S 

' 1. Is there an7 subject 1n wbloh 7ou feel 7ou cannot help 
this oh1147 

Pegent bJ school wl,W.p poppa 

2£0:sm.- Sgl!gol* Mathemat&&! MM:\!•!! J!2 £8829111 
A 86 1 -

l a•7 
n:30 B 

n:2.3 
91 - 9 

A 76 10 
II n:21 
na27 B 100 -mr6 

A 68 6 26 
III n•3S· 
naliJ B 88 - 12 

n=8 

. Peroen, bJ Group 

I 90 3 7 
II 82 7 11 

III 12 s 23 

Peroegl bz seusJ. 
Sobool A 73 8 19 

n:63 
School B 98 - 2 

n:37 
•Explanation of "Groupe I, II, IIIu and "Schools A 

and s0 ls given on pagea lS·and 18. 
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TABLE III (continued) 

2~ When help 1s:glveft, who uauall7 gives 1t7 
: 

Grog 

I 
na:30 

II 
n:27 

III 
n:ltJ 

Sehgfl; 
A. n•? : 
B 

n•23 

A 
n:21 

8 
n:6 

A 
n:3S 
B 

n:8 

I 

II 

III 

Sehool A 
n:63 

Soheol B 
n:37 

ferotnt b7 aehool w1th1g 1£9HP! 

J!atb9£ 

14 

13 

so 

23 

25 

10 

30 

23 

22 

22 

b!l!!IE &otl! egu1;!,l1 
29 S1 

65 22 

33 

so -
40 37 

37.S 31.S 

Percent bl 0£2!11 
S1 
37 

-0 
37 

S6 

.33 
33 
37 

22 
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mo•• ;eduoal1on 1 the paz,enta haie hadt the more;oapable·'1aat 
m-e or glvlna, '1>.eir oh11dren aasis-tanee, 1a· bone out also 
by'queation two as we oompare each school ·as a whole.· In 
Sohool·A •he•e·,he maJoJ1lis7 of parents ue bet,v educated• 
help ta given b7 both parents equally in 41 pe•oen, ot tho 
bomos as·oompared ,o only 22 peroent in School B. Mothwa 
al'e the better eduoa\ed 1n Sohool Band in 56 peroen, ot 
theae homes 11s 1a the mo1Jher who helps tbe child. Fathers 

most otten g1ve·ass1stance 1n about one-r1t,h ot the homes 

in both sehoole• 

3. •ma•ei pye•VS.eloa 11veal! •$ufep\a. Pueata 
•ePG aeked to oheok one of five oategffiea to indleate the 
f:requeney wlt;h wbleh the7 inquired and oheeked the oomple• 
1ilon of their ohlld 1 a bomewOl'k. These tlve wae redueed ,o 

two tor t;abulatlng. "Usually" and 0 eften• reaponaea were 
pouped as •sene•a11y0 1 aaometlmee", 0 seldmnn, aud 0 never• 
were emnblned under the heading •seldom or ~ever0 • the tabu• 

lated resui,s ot these two questions are ebown ln Table IV 

on pap ·28. 
Prom the answers ob1Ja1ned to ques,1on three, lt would 

seem that the number one question ln mos, homes ln the late 
afternoon OJt evening 1s, "Ia your homework 1'1n1shedf" A ve-.7 
blgh percentage in all three groups ot both aeboola lndloa,ed 

that this question waa generally aaked. In Sobool s onl7 one 
paren, lnd1eated he •somet1mea0 questioned the oblld about 
bis homework. All other responses showed the ohlld waa asked 
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' EXTEfi OP ~U~VISION OP HOMEWOR~ GIVEN BY PARElfl'S 

.3. How of'ten do 7ou ask your child what homework he ·has to 
do? · 

)a.. Bow ot'ten do 1eu eheok to see it 7our child• s homework 1s 
oompleted? 

Pe£1ent ~! eobo2l within 1£011! 

sueet1on l ill!5&2B & 
Seldom or Seldom o. 

Groi,mo §sa22l* genet1llz Bev1,: gens11:a111 Nave£ L 

A 86 11.t. 71 29 
I n:7 

n•30 s 
n•23 

96 74 26 

f. 86 76 
II n:21 

n:27 B 100 - 8) 17 
n:6 

A 83 17 63 37 
III n:35 
DC4) B 100 - 1S 

n:8 

tlE!fml l!l i£O!!I 
I 93 7 73 27 

II 89 11 78 22 

III 86 14 6.$ 35 

flE!lnt bz !!blll 
Soho61 A 84 16 68 32 

n: ) . 
School B 98 2 76 24 n:37 

•Explanation ot "C•oups I, II, III" and •sohoola A and B0 ls 
glven on pages 1S and 18. 
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usually or otten. In School A somewhat more than tov•ttt,ha 
of tho paents responded that the1 generall7 ask tbe ohlld, 

but there w.as a tendency tor the better educated parents to 

ask leas ot,en. A possible reason tor this will be dlsouaaed 

ln a late• perqrapb. 

Responses to queat1on f4. follow muoh the s.ame pattJen 

with approztmatel7 three out of tour parents from both 

aohools stat1ns '1leJ generally exmn1ne their child's home• 
work for oomplekneas. BerG again, however, it le the better 

educated parents ot Sehoel A wbo tend ,o oheok lase ot,en. 

Pewe• than ,wo out of three 1ndloated lbat eheold.ng tor oom-
plelion 'Of homework was e. regular oooUZTenoe ln the home. 

Whether or not parents ask ,heir oh1ld a~out homework 
or ohaok tor completion la 1n lteelt not an lnc11cat1on of 
deep int~Peat or lack ot 1ntePest 1n the cblld•a sobool ao,1-
vltles. The faet imat parents took time to answer '1le ques-
tlonnalre is 1ndloat1ve ot their oono.ern. The response given 

to idleae .two questlone and also to question 8 <•esulta given 
ln fable VIII on page 42) eeema ,o indicate that parents vbo 
have bed some oollege education understand tha, the value of 

homework 11es ln other areas besides the aoqu1s1tlon of know• 
ledge and maateJtJ ot skills. Development ot good studr 

habits, with an lnorease of personal ~esponslb111t7 neoesaur 
tor college WOl'ke oan be fostered only by means ot a gs-adual 
deo~ease ln external preseUl'es. 
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; c. OPIIIOHS I OP PARENTS RlfQ.AJlDitfG AMOUS'f OP aommuc 

One taee.ts of the homevo•k poblem ,u,,. has of~en been 

a aubleo, ot o~ntroversy ls ,he amount ct ~omework that ls 
. \ . ' 

best tor the ohlld. In terms of aoademlo propesa, edueatora 
would ~e be,tv equipped ,o answe• this queatlon. However, 
the oisaoumstanoea 1n wblob the child doea bis homework, 1'8 

immediate etteot on him and other membe•a of the tamilJ l• 
beat lmown bJ the parents. It ls ~1th Ible ,1D mind tha, ,he 

next ,11ree ques,lona were asked of the puenta. 
Pather and mother were asked to respond eepeatel7 to 

these questions. In moat cases ,he response was ,be same 
from both parents. In a tew lns1Janoea, however, there was 

suf'tlelent difference to 1nd1oate a variation 1n thought be• 

ween father and mother as regards the amoun, of homeWuk 

the child has or abo\ll.d have. 

1. Par1D!HJ' reaoS1eg .b !I'!! poyt 9S.. W!IP!Jo,:k lat 
child b£&as• l!B• !he overall p1otUJte 11ven 1n fable Von 
pap 32 shows that, bJ tu 0 the majority ot parents feel that 

,he1• ohlldren have about the ~1gbt amount ot homework. ln 
group I, S8 pereent of both mothers and fathers ot Sehool A 

and about '1utee•teux-ths ot ~arenta 1n School B 1nd1oated this 
nsponse. Slnee in this group most of the help with homework 

la tl•en bf mo'bbt:tl'S one might suspect that the mcfihers would 
want no bomewoPk. 'l'his was not the case, bowever. OnlJ one 

mother from eaeb school gave tbia response •bile three 
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fathers (11.t- percents) all ti-om School B,, thought their cb11• 

tren shoulcl.have no bomewopJt. There was a s1gn1tloant 

nwnbep ot both parents in this group who telt:that too much 

homework was gtven, fathers ot School A tak1ng,the lead here 

with three·out of seven as compared to two out ot seven 
mothers ot the same school. Parents ot Sobool B have a 
smaller ratio-with 14 peroen1J ot eaob ot mo,hes-a and·fathera 
reapondlng la this manner. 

Two reasons might be suggested tor the oomparatlvelJ 
large numbep of papents from School Bt espee1ally fathers, 

vho teel lhat tile1r children have too much homework or that 
there should be.no homework. Because ot their leaser educa• 

tlon, Uley may have a sense ot insecurity 1n not being able 

to glve the eblld the asslstanoe or encouragement be needa. 

Rance they would prefer that the greater portlon ot iihe wo•k 
be done ln school under the direetion of the teacher. A 

aeeond suggeatlon 1s that the particular cb11dren lnvelved 

may have poor stud7 habits, or are overlJ oonsc1entious, or 
are slow etudenta who need more time to accomplish \heir 

work. Bowe•er, delving lnto these posa1blllt1ea would oon• 
at1,u,e a atud7 in itself. 

In sroup II, ova~ 80 percent ot both mothers and 

tathe•s of School A are 1n agl'eement wltb tshe amount ot home• 
work given. Povteen peroent of both parenta feel there la 
toe much, but there are none who thlnk there should be no 
homework. Exactly halt tbe pe.rents ot School B 1n tbie 
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TABLE v· 

PA1tBNTS 1., REACTIOI 'lO AMOUMT OP HOMEWORK 
., . '•: CHILD SRI mos BOMB \I • 

S. What la 70~ opinion of the amount ef homework your child 
bl'1qs home? 

Percegt bz 801\0st; tvl!N,n. s,opp 

!SHIIE !el!lu: Too· Too About lo Too Too About 110· 
Gl!GJ.B:lt •·· IM9h] L& ,,1, Right Jllr!&l• -~ 14!!1• Rlpt @m!k. 

A 28 . 0 se 14 42 0 58 0 
I n:l4, 

n:60 B lit. la. 78 4 14 0 72 14 n:~6 

A 14 4 82 0 14- 0 86 0 
II n:Jia 
n:54 B 18 16 so 16 18 16 so 16 

n:12 
A 32 8 60 0 18 20 62 0 

III 
n•70 

n:86 B 12 0 88 0 12 76 0 
n:16 

Petcegt !!% i£2UE 
I 16 It. 74 6 20 0 70 10 

II 14 8 74- lt. 14 Ja. 78 4 
III 28 6 66 0 18 18 64 0 

t•t2ent ~I Sebosl 
Sohool A 26· 6 66 
n:126 

2 20 12 68 0 

Sohoo1 B n•?4 14 6 74 6 16 6 68 10 

*Explanation or Groups IA II, III and Schools A and Bis 
given on pa1es lS and l. · 
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group tmlnk the amount -of homework la "about rlght, 0 with 

only one mother and·one father checking eaeb ot the other 

,hree categoriee. 
The piotu.re changes somewhat as we look at group III. 

Still a rather high peroentage of botb mothers and fathers 

(60 percent and 62 percent from School AJ 88 percent and 76 
peroent from School B, reapectlvel7) agree with the amount 

ot homework. The number of parents in School A who belleYe 

their ohlldren have too muoh homew.ork (32 percent of the 

mothers, 18 percent ot the tatheJte), and, contrariwise, 

thoee who feel thelr ohlldi-en have too little homework (8 

percent ot the mothers; 20 percent ot the. fathers) la sutt1• 
elent to warrant a oloser study of the homework po11CJ by 

the aehool statt. Results such as this would strongly sup-

port a more lndivlduallmed homework program. In Sohool B 

only one motba• and two fathers indicated their ehlldren 

have too much or too little homework. Tb.ls seems to abow 
tha, parents feel their obildren•a eduoatlonal needs are 
being met adequately. Consideration must also be given to 

the poaalbllit7 ot the influence of a lower aoonomlo area. 

Parents have greater tlnanclal problems and tend to be more 

docile 1n accepting the solutions to educational problems bJ 

school auiiborltlea. 

In oomparlng the three groups as a whole, one slgnlfl• 

cant finding, other than what has been mentioned prev1oual7, 

is demonstrated. All the better educated parents seem to 
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·agree that homework has an important place ·1n·. their cb11~ · 

aren•s education since none ot them advocated a wno homewor~-

po11cy. 

2. P1nn,1• Qplp\oas u l! !11! amoe, !J! !m 1!£ JH 
A studt9J •-ou\d apepd .29. ,2mework. 

Although several parents indicated in question S the• 
they pre,fe•~•d no homework tor their obildren, they apparent-

ly believe that homework le inevitable. Bo mothePa and only 
tbPee fathers ln the entire sample mtated tbe7 felt students 

should have less than one•balf hour or no homework dally. 

~oat parents ebeoked one of two columns 1nd1oat1ng dally 

homework time ranging from. one•balt to two hours. Results 

are shown 1n Table VI on page 35. 
In poup I School A, mothers were evenly divided be• 

tween su3gest1ns one to two hours and one-balt to one hour 

ot homeworks tatbere favored one to two hours (S8 percent) •. · 

In Sohool B botb mothers and fathe~s advocated only one•balf 

to one houzt ot wwk (74 pe•cent and S8 peroent respeot1vel7). 

In group II Sebool A, S4 percent ot the fathers 

wanted one to two hours of homework for their ah1ldren• oom• 

pared to 42 percent or the mothers. OonverselJ, 42 pereent 

ot the fathers preferred one•halt to one holD', oompared to 

Sit. percent of the mothers. In Sohool it, two-thirds of both 

tatbe•s and mothers felt that one-halt to one hour of wo•k 
daily was autt1o1ent. 



TABLE VI 

PAREM'l'S 1 OPIWIONS OP AMOUNT OF TIME PER DAY 
STtlDlUff SHOULD SPEND 01 HOMPORK 

6. Bow much ,s.me do Jou think a studen, ln Junior hlp 
· should spend on homework eaoh daJ? 

Pmea, bz §!bed w&Hl&a 1£212 

2•3 l•ZMl:-'191:esa 1lban 2• 3 1-affleaa tlban 
9r0»r !!ll•* l!E• E• B• ihf,·PoU a, •~ a~ M,-aone . . 

A 16 42 42 0 16 58 26 0 

1 n•lla. 
a=6o 8 8 18 74 0 8 )0 S8 

n~6 

A 4 Sia. 0 0 54 "2 4 
II n:42 

.a:54, 8 0 3'4. 66 0 0 34 66 0 
n•12 

A 6 66 28 0 14 62 22 2 
III u?O 
n:86 B 0 76 ala. 0 0 76 2Ja, 0 

n:16 

P!£9!Dt bz 9.£211 
I 10 66 0 10 )6 so It. 

II 40 S6 0 0 S2 44 It. 
III la. 10 26 0 12 62 ala. 2 

P1a1a!i 121 Sf!!IORJz 
Sehool A 6 56 38 0 10 sa 28 4 n:126 
Sobool B 4 32 61a. 0 4 J,.o SJ,. 2 
n:?J,. 

•Explanation of naroupa I, II, III" and "Sohools A and B11 is 
given on pages lS and 18. 
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Tbe tendeno7 toward less homework sh1tta as we look 

at poup III. Two-thirds of botb mothers and fathers or 
School A advocated one to two hours daily, while 28 peroent 
and 22 pel'Ceot of mothers and tatbers respeot1vely advocated 

the lease• amount. Pourteen percent of the fathers even 

telt that a junior high student should spend two to three 

hours e day on homeworkJ 6 peroent ot the mothers giving 

\hla response. In School B both parents were equally empba• 

tlo (76 peroent) in suggesting one to two houz-s dailJ. 

Comparison ot the thl'8e groups as a wbole shows tha' 

the extent of eduoation the parents have had deleninea to a 

degree the amount of work they axpeot of their children. Ia 
groups I, II, and III, 24 percent, ~O pezaoent. end 70 percent, 

reapeotlvelJ, ot the mothers indicated that one to two hours 

ot homework a da7 was about r!ghu. Fathers uere somewha, 

more adament with 36 parcent 8 S2 percent, and 62 percent 
reapeotlYely, giving this response. Twelve percent ot the 

fathers of group III suggested that two to tbree hours per 

day should be required. Three of these five fathers had ln• 

dloated ln a previous question that the7 felt their children 

had too little homework. Ten percent of both mothers and 

fathers ot group I also lndlcated that two to three hovs per 

day was the righ, amount. In allot these cases tbe parents 

had indicated previously that the amount ot homework their 

children broqbt home was "about right". Apparentl7 these 

children Just need more time to complete their work. 
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In addl.t1on to 1;he aduoation·. ot .,he ,parents, the 

eoonomlo slt'1a,1on.mlgh1' also be a taotos- lntluenoing puen• 
tal opinion particularly in Sobool B. Th~ maJorlt7 ot 
mothers and tathere of Sohool A (S6 peJtoent and S8 peNent 

Nepeotlvel7) preferred one to two hove of homework daily. 

In School B tbe maJorlty ot puente (64 peraent ot the 

mo,hera, S~ peraen, of \he tathe~a) felt that one•half to 

one hour woul~ suttloe. !he oond1t1oas unde• whlob the 

oh1ldren. do tbelr homework and materials ava1lable to.them 

Will be dlaeuaaed on page 45. 

3. Pgents• opl9log9 A! ls f):e9ue901 with wNob !Ue!• 
work eboald l!, aasiped. In add1tlon to the amotmt of tlme 
to be spent on homework eaoh day,.parents were asked their 

opinion oonoernlng how ottsen durlns the week homework should 

be assigned. Table VII on page 38 shows that 1n all three 
groups of both schools parents s,rongly supported the prao• 

t!ee of their oblldren having homework every school night. 

The number advooating t;hls ranged from 62 percent; to 88 per• 
oent with no appreciable ditteHnoe between the opinions of 

fathers as oompared to mo,hers. A smaller number ranging 

from 6 percent ot the bet,er educated paren,s or Sohool A to 

30 peroent ot the lesser educated parents of Sobool B pre• 

tened homework only onoe or twice a week. Of the entire 

sample, onlJ eight parents, (tour mothers and three fathers 

ot School AJ one father of School B), advocated a polioJ ot 



!ABLE VII 
PABBftSI OPINIONS AS TO PREQUENOY WITH WBICB 

HOMEWORK SHOULD BE ASSIODD 

7.-Bow often do 7ou thlnk homework should be glven to Junlw high 
students? 

Percent bz eoboql w1,hln grop 

1-a •051•, Eve170. nt.s. 1~2 
Pa!J!!!! 
Every Soh. D1Hle 

times sehool ancl times eehool and 
9£0,r !SJ!•* 9ekl7 Dish!i Wflf!kegds .99.D! weeklJ pJ;sht w2eJ!end1 .a&Y 

A 28 72 0 0 28 72 0 .0 
·1 n:J4 

n:60 I 30 10 0 0 22 14. 0 4 n:~6 

A 14 76 10 0 20 76 4 0 
II n•42 

n=Slt, B 16 si.. 0 0 16 84 0 0 
n:12 

A 6 88 6 0 6 88 6 0 II" a:70 
n: 8 21t. 76 0 0 62 0 

n:16 
Pero1nt bz 0£2& 

I 30 10 0 0 24 72 0 4 
II 14 78 8 0 18 78 4 0 

III 8 88 0 8 86 6 0 

P!£01Dl bz Soh9ol 
Sohoel A 14- 80 6 0 16 40 4 0 

n:126 
Sohoot B 26 74 0 0 22 14- 2 a 

n:? 
•Explanation of #Groups I, 

J)88ea U ana 18. 
II, III" and "Schools A and B0 la given OD 
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homework on weekends .as well aa on aohool daJs. 

Comparison.of the three groups .shows that pareats 

with less eduoation tend to want less homework for their 

ehlldren; parents with more education tend ,o want more home• 

work. Since responses of fathers and mothers were almos, 

ldentlcal, they are grouped as one unit 1n this interpret&• 

tlon. In ~oups I, II, end III, the parents who preferred 

homework evel'J sebool nlsh' were 72 percent. 78 percent, and 
87 percent reapeot1vel7. Those who advocated a pol1oJ or 
homework onoe or twice a week were 27 pei-oent, 16 percent, 

and 8 penent, respectively, ln the '111-ee groups. Suggested 

reasons fo~ these tendenolea have been dlsouesed previously. 

The responses given by ,he parenla to this quaatlon 
echoes the statement made by an educator, "our adult society 

antlclpates a respl,e from daily work when the weekend rolls 

around. Wb7 should a oblld be given respons1b111t1ea beyond 
what an adult ezpeots or enjo7a?022 

D. OPINIOlVS OP PAREITS RSOARDING VA.LUI OP BOM.11iOBK 

As noted in the previous queatloa, parents ee better 

quallfled thBD an7one else to determine the worth of homework 

as determined b7 lt;s immediate effects on 1me child. In new 
of this, three queetlona were asked of them. Queatlon 8 

rete~s to tbe value ot homework 1n gene•al• Queatlona 

22Waldema~ Olson, "Homework••Priend or Foe to Oblldren79 

.!hi ]igstruotor, 71:6, January, 1962. 



thlrteen and fourteen were open•e·nc1 ·.questions? 1n which 

parents were asked to state apeoitloally the 'kinda~ home• 

wo~k which wez-e of peat value cw no value. Tabulated 
pesponeee tor question eight are shown in Table VIII on page· 
q.2. 

1. General vaiu,. In question eight puenta we•e 
asked to oheok one ot the tlve following oategor1ea: 

a) All homework 1s important if be la ,o get a 
good education. 

b) Part ot t;he homewo•k la important but; net all 
of 1,. 

o) Homework 1a not important but if he wants to 
get good marks he should do 1,. 

d) Homework ls not 1mpor,ant and I don•t care if he 
does 1t or not. 

e) Homework keeps him bua7 at nlght and out ot mls-

ohlet. 

the gpeat majorl'7 of parents checked one ot the tlrat two 
oholoee. Of the entire sample, only tlve, two mo,hera and 
three fathers, (2 from Sebool A, 3 trom Sehool B) lndloated 
an opinion iaha' homework wee not lmport;ant eaoept to ob,aln 
good grades. mo one checked statement tom-, and onlJ no 
mothe~s stated as a second oholoe that homework had value ln 
keeplng tbe ohlld busy and out of m1aob1ef. 

Paren,a 1 opinions of the value of homework appear ,o 

be lnfluenoed equallJ as much b7 eoonomlo envlromnent aa ,1 
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-educatlonml ·background. In all three groups,: School B had· 

the greater-number ot parents who tell that· all the homework 
thei~ children had was important. Those who responded thus 

compriaed 90 percent, 76 percent, and 100 percent ot the 
total responses fltom Sohool Bin groups I, II, and III re• 
speot1ve1y. From School A the numbers were SO peroen,, 71 
percent, and SO percent. 

Comparison of the thl-ee groups as a whole shows tb.at 
lesser educated parents tend to aooept the importance of all 

homework without question. EightJ•one percent of the parents 

ln group I gave this response. Although the majorlt7 (S9 
peroent) ot bette• eduoa,ed (lt'oup III) teal the., 

all homework ls lmpoi-tant, 40 percent checked the qualifying 
statement that part of the homework ls important but not all 
of 1t. 

Compar1aon of the two schools onoe again brings ou, 

the eeonomlo influence. SllgbtlJ more than half the parents 
(S7 percent) of School A stated that all homework la 1mpor• 
tant as ,ompared to 90 percent of the parents ot School B. 

Oonvei-aely, 41 percent of the parents ot Sohool A tell that 
only par, ot the homework was important, while onl7 6 pe~oent 

trom Sobool B stated this. Appu-entl7 those tram a lower 

eoonom!.o area azte more lnollned to accept the decisions of 
the aehool in regard to homework w1,hout question. Thia 

places a greater Pesponslbllit7 on the aohool authorities to 
,.,. to set up a aohool program which would be or greatest 



'!'ABLE VIII 

PAREl'l'S 1 OPINIONS AS TO VALUE OF HOMEWORK 

6. What ls 70UJtopinion 1n regard to the value ot ,he home• 
work 7our child has? 

Percent b7 aohoql within poup 

Mothfr Pa the£ 
All Putmp. only All Part Imp. only 

Orour Sch.• J:&• !!2• tor marks imp. !!!m.• tor marks 
A sa . o 42 . 42 16 nml.4 I 

n:60 

III 
n:86 

A 
nq.2 

B 
n:12 

I 

II 

III 

School A 
n•126 

Sehool B 
n:74 

92 

so 
100 

8lt. 
78 
60 

60 

92 

8 

0 

0 

16 
18 
38 

38 

0 

0 

16 

0 

88 

66 

68 

so 
100 

Peuent bJ orau,a 

8 

16 

so 
0 

o 78 16 
4 66 32 
2 sa 42 

Peroent ~l Sohool 
2 

4 

S4 

88 

1a4 

8 

0 

16 

0 

0 

6 

4 
0 

2 

4 
*Explanation ot "Groups I, II, III" and "Schools A and B" is 
gl ven on pages 1.$ and 18. · 



benefit to the child. . 

2. Speoltlo value. Questions thirteen and fourteen 
of the aurve7 we•e opea•end questlona in wbloh parents were 

tree to express their opinions. In question thirteen parents 
were asked, "Is ,here any part;lcular t7pe of bomewwk 70v 

eblld has tbat you feel la doing h1m no good?0 Most of the 

parents agreed that ,he ma3orlt1 of assignments were b&net1• 

oial. Se•eni;J~seven out of one hmdred oone111Ted with this 

opinion. It ls intepestlng to note tba, bare again mos, ot 
the papents who never questioned the value ot homewo•k were 

·trOJll Sebool B in the lower economic area. Tb1rty•toui- out 

~t the 37 parents of tbls sobool lndioated all homewo~k was 

benertctal. Ol'le•thlrd of the pmaenta ln School A a,ated 

kinds ot homework wh1oh tbe7 felt was ot no benefit to their 

ohildFen. Anal7sing the value ot homework gave their a-ate• 

ments more validity tlhan ,he mere acknowledgement of its 

worth. Statements sueh aa the following are 1ndloat1ve ot 

thel~ reaotlon. These items were listed as having no value 

as home~o•k aaslgnments1 

Modern math wh1eb the stwient dld not understand 
Cutting out p1etures and articles from magazines 
Wwk that pequirea eonstMt supervision and asalstanoe 
Art work and scrapbook making 
Projects eoverlng too la!"ge an area 
Busy work tw the sake of having homework 
Wrl,ing mlaapelled words 100 tlmee 
Rome9o•k given as punishment 
Work wl tboutr having been explained. 

In summanzlns the results to this question one must conclude 
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that most parents' f(ua°l ·that homew·ork does have value and is 

worthwhile.. It 1s helpful to the teacher to see what k1ads;· 

as listed above, seem moat useless tor the child's progress 

in achievement.-

To stress the positive side of this study, the next 

question asked of the parents was, "Is there any particular 

type of homework your child bas tbat 7ou feel benefits him 
greatly?" 

Twent1 percent of the parents trom School A, 40 per• 
cent from School B stated that homework was beneficial, but 

there waa no particular kind that benetitted the child 

greatly. Ten peraent from School A, )0 percent from School 

B stated that all homework 1s or great benefit. The eoonomle 

influence is again noted here. The remaining participants 

qualified thelr statements and isolated epeolflo examples 

of what kind was of most benefit to their child. They a~e 

grouped into categories tor olar1ticat1on and snanged 

acoordlng to the number of times theJ were indicated. The 

moat frequent opinions are listed tlrst. 

1. Reading (This 111aJ be subdivided into book reports 0 uslq reference materials, researoh, nemspape• 
ass1fnmenta, history readings.) 

2. Wrlt ng (oomposit1ons 0 easa7sp making outlinee) 
'.• Soienoe projects 4 Mathematies 

or all the parents who gave apeoitlo exSJDPles, 67 per• 
cent from Sohool A and 82 percent trom School B listed work 

in the area of reading. Creative writing and outlining were 
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-second in: both· schools· w1 th 3.3· percent and ·9 percent, re• 

&ponding in· this way trom Schools A and B respectively. A 
few remalni·ng parents·o1,ed so1ence projects and mathematics 

ea their choice tor purposeful homework areas. 

In moat ot the aaswers to the queat1on it 1s 1nd1• 

cated that the parents have a knowledge of what 1s good and 

what is bad 1n the scope of homework. To educators lt 

should be slgl'litlcant that the area of Language Arts was 

designated ~Y the parents as being the most benet1~1al tor. 
homework assignments. In this Language Arte area Reading 

was singled out as the one facet p~oduoins the sreates, 

value. One must discern trom this that the importance of 

teaoblng independent reading skills must neve~ be minimized. 

E. SIVIROD.Bft II WRICH STtJD!ftS DO HOMEWORK 

An important factor a teacher should take into oonsl• 

derat1on when assigning homework le the homo environ.men,. 
'1'he physloal sUJtroundlngs ln which a ohild does his homewwk, 

the tlme he has to do 1t, and the ~eterenoe materials be has 

at home ma7 be either a help or a hindrance-to the suooeas• 

tul oompletlon or a homework assignment.. · Questions nine 

tbPough twelve ot the surve1 were asked to obtain a general 

idea of what 1a available to the child 1n theae three areas. 

1. 'Hma. Table IX on page 46 shows that no-thl•d• 
ot the tud.11ea ot School A (67 percent) and almost one•halt 
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TABLE IX 

HOME ENVIRONMEff••fl~ FOR DOING BOMA-,VQRK 

9. Do you have a definite time set aeide every school nlib' 
as a quiet "stu.d7 tlme0 for the child? 

10. If 0 1es", is this time quiet to~ the whole family? 

Groupo · Soyol* 
A 

n•7 I 
11:30 

II 
n:27 

A 
na21 

B 
n:6 

A 
n:3S 

B 
n:8 

I 

II 

III 

Sohool A 
n:63 

Peuent bf sohpol within qoup 
gpaat&on i Quest1gal2 
'Iii !2 '111 !2 

S7 43 2S 7S 

35 6S 

33 

31 

37 

Peroen, bz Group 

40 
74 
63 

60 
26 
37 

Pereegt by School 

12 

so 
as 

20 

17 
4S 
33 

67 33 ~l 

88 

so 
1S 

80 

83 

ss 
67 

S9 

Sobool B ~6 S~ 18 82 
•Bxplanat1onneJ7noroups I, II, III" and nsohoola A and B" ls 

given on pages lS and 18. 
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ot tbe tam111es of Sohool B (46 percent) do have a deflnl,e 
time set aside ever1 school night as a quiet "atudJ time" 
tor the oh11d. Ot these, Jµ. percent trom School A and 18 
percent from Sobool B have this time quiet tor ,he whole 

family with no ~adio or television on. No attempt was made 

to determine whether the 0 stud7 t1me8 was adhered to tor 1me 

purpose of reading or pursuing individual 1ntereate if tbe 

child ba~ no assigned homework on a sobool night. 

As might be expected a greater number of families 

t:rom group III (6.3 percent of eaoh school) bad a definite 

time each day tor homework than from group I (S7 peroenl and 

3S percent ot Sohools A and B respeotlvel7). A poaalble 

reason tw ,his might be similar to the ooncluslon arrived 

at in quea,ton 8 that the parents ln ,he lower eoonomlo area 

tend to leave the problems ot their ohild's eduoation more 
oompletel7 1n the hands of the eduoatora. 

2. flace. 'lhe economic condition of families deter• 

mines lo a sreat extent the tn>• of housing tbey hs••• 
Renoe, it ls the economlo factor wblob exerts the P'Gatest 

lntluenoe on the room available 1n the home for the ohlld to 

do hls homework. In School A, where the majority of families 

are 1n the higher eoonomlo olasa, 61 percent of the students 

generally study 1n tbeir own bedroom. The dining room and 

11Ying room are the next most used ueaa with 14 peroent and 

13 peraent respeotlvel7. The room moat used tor homework b7 
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oh11dl'en from Sohool B·1s the kitchen. Almost halt (q.6 p&zt• 

oent) ot the School B respondents stated this·. The next most 

often uaed were the child·• s bedroom (26 percent) and the dino 

ins room (16 percent). The complete results aJta shown in 
swmn&l'J tom as follows 1n Table x. 

TABLE X 
BOMB ENVIRONMENT••fLACI POR DOING BODWOJUt 

11. Where does 10v oblld usually do his homework? 

PePOent p Sellool 
Bedroom L&v&as £002D Kltc1!2n D&a&as rum !!I 

Sobool A 61 13 9 14 3 
n1177 

Sobool B 26 12 4.6 16 0 
n•SO 

3. Materlale available. In question 12 the sune7 
parents were asked lo oheok wbethe~ theJ had a dlctlon&rJ 
and/or a aet or enoyclopedias ln the home to help the oblld 

wlth ble homework, and to 11st other books or materials at 

home that the ohlld could use for reference work. Here, 

again, the eoonomio situation of the tamllJ ia the determln• 

ins taetor to a great ex,ent. Eve17 family from both sohools 

lnd1oated that ,heJ had a d1o1Jionary at home. A set. ot enoJ• 

oloped1as waa available 1n 92 pereent of the homes of Sohool 

A and 70 percent ot the homes ot Sehool B. Other reterenee 



materials listed were manJ and varie~. Seventy percent ot 
the families of Sohool A ana )8 percent ot Sohool B s,ated 

the7 had auo~ materials a, home tor the use of the child. It 

was noteworthy ,hat ot the )8 percent in Sohool B, one-halt 

of these were parents in the more eduoated group. Perhaps 

thei• greater eduoatlon makes them more aware of the need tor 

a variety of materlala to aupplemen, school texts. Some of 

the supplementarJ materials listed were: atlas, globe, la• 

tlonal Oeographlo Magazine, ovrent news magazlnea, home 

11b•arlea. 
Deduct1ona arrived at from the atud7 ot the results of 

these tbJtea queatlons forces the school personnel to reoog• 

nlze how important a facet home environment must be in deter-
mining a homework poliey. 

F. ADDITIONAL COMMEJ.ft'S BY PAREftS 

Comments made bJ pQl'ents were varied and meaningful. 
In the arguments pro and con tor homework, the•• ae gener• 

~lJ ~our oz- five me.in oat1gories where mos, of the arguments 

tall ln line. Comments from parents ot these two sehoola 

were no exoeptlon to the general statements made regarding 
homework during the past fifteen 1ears. 

Appearing most frequently was the comment asking that 
aaatgnmenta be spaoed equally as to the amount ot time it 
takes tor completion. '.l'Wenty-tive percent of the statemen,a 
made by School A parents and lJ.a. peroent made b7 Sehool B 
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puents 1ndlcated this. They deplored requirements ot 
"three boUl'e Ofte night and fifteen minutes the next nlght.n 

Another interesting fact was that 1n School a, whe•e 
most parents have only a hlsh aehool education or·lesa, 23 
peroent of the oommen,s had reterenoe to a poa1,1ve value oZ 

homework 0 that of aiding home•sohool relat1oasb1pa. Suoh 

oomments aa, "Parents have a chance to review work. 0 "Home• 
work e:16s parents to see the ch1ld 1s problems, .. ·and "Parents 

feel fltustrated when they can't help," wsre given.· A suggea• 

tlon wblob constituted 14 percent of the School B •esponaea 

was to lengthen the school day so that all homework oov.ld be 

done under the supervision ot the teaobers. These reoponeee 
a~e in aooordanoe wlth oonclualons previouslJ arrived at that 

parents of this eohool, because of tbeir educational lnade• 
quaoiea, tend to aocept unquestlonlngly the deolalaDs ot 

sehool authorltles. None ot the responses from parents in 

Sehool A reflected either of these two opinions. 

Ma.DJ eommenta ot parents from Sohool A we~e more ab• 
strao, in nature dealing with reasons why homewo~k is glven. 

They also tended to be more oritloal lD nature. Remarks 

ranged from the general statement, "Homework le good tor 
children," to the epeoitic suggestion, 0 ~emand should not be 

made for homewon of an Ao~ B student lt he la absent due to 

illneas. 8 Twent1•tlve pe~oent ot tba School A responses were 

objeotlona to the use of homework as punishment or busywork. 

The majority of these comments were from parents who 
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responded S.n questl·on '3: that part, ot their oblld'a homework 

was 1mpo~tant but not allot it. Other comments made bJ, 
these parents, chosen at random, are as follows1 

"BomeWOJ'k ls a good preparation tor higher,learnlng.• 
"Child should have more time tor outilde aot1v1t1es 

auoh aa mus1o lessons." 
"Homework la not alwa7s understood.a 
"When homework becomes a drudserJ, lt loses lts etteo• 

t!veneas." 



CHAPTER IV 

StmMARY 

A. OONCLUSIONS 

i'bla questlonnalre .. eaulted ln some detlni,e reaotlona 
to the piteeent p•ac,1oe ot homework bJ puents of ehlldren ln 
no sebeola. 'i'he sobools were ln no dlstlnot soolo-eoonomle 
eeas--one ot blflhe• and one ot lowe~ eooaomlo olNn1mstanoea. 
Althoup tme t1ndln1a apply only to these two sohoola, 11 la 
hoped tbat tbe results me.7 be typ1oal of pu-ente in othe• 

levels of soolet7 and eduoation. The ••~or eonol\181.ons ob• 

lained through tbe svvey are aumm&l'laed below. 
1. Paren,a wlth blgber eduoatlon tentl to want mon 

homework to• their ohlld:ren Wb11e peenta wltll 
lesser eduoatlon wanted leas homewwk tor tmelr 
obildzaen. 

2. Both pazaents ln \he bet,er educated poup lndloatecl 
thel• a~lllt7 to belp their oh114ren ln all areas 
exeept matbematioa. The mother ot the family in 
the lesser educated paoup belpecl the oblld the moa, 
wl'11 hle homework. 

3. Personal supenlalon given to oblldren bJ parents 
was more exaetlng in the less eduoate4 group. 
Parents ot hlaher eduoational advantages used leas 
enemal conbol. 

Ji.. The more eduoa,ed peNnts sugested one to two hOUl'S 
ot bomewo•k per nl1ht. The less eduoated parents 
deemed one•half ,o one bov auttlolent. 

S. The maJwltJ of parents·1n all three poupa 
thought homework sbo\lld be given eve•J nlght; ot 
the eobool week but not on weekends. 



6. Moa, parents trom Sohool B felt thal all homework 
ls important. Sebool A i,arenta "" more 1noUaed 
to aeoept the importance of onlJ part of their 
eblld•a homework. 

?. As to the oblld 1s immediate environment ln whlob 
he does bis homework, the eoonomio 1nfluenoe ls 
noted. Moot paren,s from Sohool A stated the oblld 
worked in his . own bedroom. Children from School B 
moat orten used the k1tohen. 

8. All tamlliea from both sobools afforded dletlon• 
ar1es tor reference. The vast maJor1ty of homes 
have enoyolopedlaa. Tbe better educated parents 
provided a greater variet1 reference materials. 

9. Parents ohoae the area ot Language Arta as the moat 
1mpo•tant area tor homework aeslgnmen,a. 

10. 'l'be tne of homewwk benet1t,1ns the oh11ci least 
was that in which he had no workable knowledge of 
how lo do 1, and no immediate eat1ataot1on of a 
task well exeou,ad. These assignments usuallJ de• 
mended full time part1o1pat1on ot the parent. 

11. 1, la imperative that soheol authorities know the 
home envlrenment of their pupils before datermlnlng 
homework po11e1ea • 

. B. RECOMMENDATIONS 

Tbls at;ud1 waa limited t;o the opinions ot parents re• 

gardlng the provocative leaue of homework. 'lhe problem of 

homework w1,h all lta various faoats was not resolved but we 

hope that the waters ue not aa mudd7 ln this area as tbeJ 

onee were. Problems are not resolved with a queatlonnalre 

survey but ,he channels for a solution are opened. Basieall7 
tJbe problem of unde:Pstandlng o'12az- people•s vlewpolnte is a 
breakthroUgh and this we feel waa aooomp11shed 1n this study. 

Atte• examining tbe results of this aurve7, it might 



be suggested that a diocesan pollc7 be established stating 
tha, eaoh sehool develop lts own homework polie7. After a 
study ot home oondlt1ons ani disouasions with parents, a 
policy would be written and publicized etatlng tbe purposes 

and goals ot homewopk. This pol1oy should be flexible 

enough to be adapted to individual situations and should be 

re-evaluated frequently. Within this framework a maJor re• 
commendation that teachers plan homework assigmnen,s so that 
extremea.ot overloading one day and no asslsnmen,a the next 

da7, be avoided. Aleo unanimously rGa01mD$nded was that no 
homework be slven over weekends. A definite and knowledge• 

able assignment would also be appreciated by parents wherein 

the child oould complete the homework without parental help. 

This questionnaire was also valuable 1n unearthing 
some possibilities for further research. As comments of p&r• 

ents were more olosel7 analyzed~ a major pJtOblem oame into 

toous. Each oblld is an 1_ndiv1dual with hls own peculiar 

needso With the stress today on 1ndiv1dual1aed 1nstruot1on, 

studies could be done to determine what t7pe of homewo•k 

would bee, benefit what kind of child. Another area of studJ 

might be a comparison of intelligence with the emcnmt of time 

neQdea for homework or lf homework le needed at all. 
It le hoped that with the guidance ot J)aJ'enta• opln• 

ions, administrators and teaohere will keep homework w11ah1n 
the Peesonable bounds ot relevancy and usetulness ,o each 
student. 
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Please answez- the tollowlns questions by oheeklng tbe apps-o-
P•late apeoe. 

I. 1. W111 JOU pleaae lndloate the eztent of your eduoa• 
tlonal experlenees. 

b!RH!E 
•••••••Orade 8 GI' leas •••••••••••••••• ,,,epdef hlrlh fObool 
•••••••••• one year•••••••••••••••••• ___ _ 
•••••••••• two years••••••••••••••••• ___ _ 

•••••••• tbl-ee yeue ••••••••••••••••• 
•••••••• fOUP JGUS ••••••••••••••••• 

•••••••• trade sehool •••••••••••••••• 
•••••• buslnesa acbool ••••••••••••••• 

Attended College 
•••••••••• one yeB!' •••••••••••••••••• 

•••••••••• two years••••••••••••••••• 
•••••••• three yeuaa ••••••••••••••••• 
•••••••• tov years••••••••••••••••• ___ _ 

_________ ._Degrees e&med (pleaee lndloate ), ___ _ 

2. It oontlmdng your edueet1on, What ualnlng w 
ooueea are you now taking? 
Please deeorlbe. Pather _____________ _ 

Motbe• ----------------
II. It JOU have more than one oh11d ln tbls sehool, please 

answe~ the following questions 1n regud to the oldest 
oblld only. 
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1. Is there any subJeot 1n which you feel you cannot. 

help ,hla ohlld? 

Please indicate -------------------
2. When help ls glven,.Vlbo uauallJ gives 11:t 

Pather -----
3. Bow otte11 do you ask youP child what homework he haa 

to do? 
___ t1suall7 

___ Otten 

Sometimes ----

___ Seldom 

Never ---
1,.. Bow o.tten do you cheek to see lt your ohlld•s home-

work 1a compleledT 
___ tJsuallJ 

Often ----
Somet1mea ----

_____ Seldma 

lever ----
s •. What la 7our opinion ot the amount ot homework 10v 

child brings home? 

Mother 
••••••••• Too muoh •••••••••••••••••• ___ _ ____ •••• .-••• !oo little·~-•••••••••••••• •• 

__ .,_•••••••About right••••••••••••••••• __ _ 
•• Think there ahouJ.d be no homework. • __ _ 

6. BO\Y muoh tlme do 7011 think a student in Junior hlgb 
sbeuld spend on homework.each dayf 

r«9the£ 
2•3 hours 
1•2 hours 

1/2•1 bow 

Leas than 1/2 hour 
l\lone 

Patee 
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7. How often do you think homework should be given to 

junior high students? 

Mother 

once or twice a week 

every aohool night 

school nights and weekends 

Father 

8. What is your opinion in regard to the value of the 
homework your child has? (Check one or two items) 

Mother Father 

___ All homework is important if he is 
to get a good education. 

___ Part ot the homework is important 
but not all of it. 

___ Homework 1a not important but if he 
wants to get good marks he should 
do it. 
Homework is not important and I 

--- don•t eare if he does lt or not. 
___ Homework keeps him busy at night 

and out or mischief. 

9. Do you have a definite time set aside ever7 school 
night as a quiet "study time" tor the child? 

___ yes ___ no 

10. It the answer 1s 8 yea", is this time quiet for the 
whole family without an7 radio or television on? 

_____ yes ___ no 

11. Where does your child usually do his homework? 

his bedroom ---
___ living room 

kitchen ---
--- other (please indicate) 

12. Check which of the following you have at home to help 
7our child with his work. 



____ set ot enc7olopedlas 
___ dictionary 

___ other books or materials that can be used 
. tor reterenoe woi-k. Please 11st. 

--- none at all. 

13. Ia there any partloular type of homeuork your ohlld 
has that you feel ls doing him no good? (explain) 

l.4. Is thei-e any partloular type of homework your child 
has imat you feel benefits him greatly? (explain) 

Please feel free to make an1 further oommenta re• 
gardlns your child's homework. 
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Duluth, Minnesota SS8o6 

Dear Parents: 

I am eure you will agree with me thats homework has 

often been a problem not only to the children but also to 

you. the parents. As part ot a requirement ror a master's 
Degree in Education, I have decided to take a oloeer look et 
this ppoblem, but I need your help. It will take •u, a few 

moments ot your time. The results ot this study will be used 
to t~y to develop a Diocesan homework po11oJ that will be ot 
the greatest benefit to your children. 

Do no, sign JOV name. PleasQ be very honest ln ex• 

pressing your opinions. After completing this queat1onna1re, 

simply plaoe it 1n the enclosed stamped, selt-addr&seed enve• 

lope and drop 1, in a mailbox. 

YoUP eooperatlon ls greatlJ appreciated. 

Sincerely yours, 

(signed) 
Sister Vlanne1. o.s.s. 
Prtnoipal 

Pleas0 aend returns bJ November 2). 



Duluth, Minnesot;a SS8o6 

Deu Parents: 
Some time ago you were asked to fill out a copy of the 

enolosed questionnaire giving 70v views anj opinions ot aev• 

eral different aspeota of your cbild 1a homework. Many of you 

have Peaponded. But to make a valid eva1ua,1on of the pro• 

blem, a more complete ploture of parental opinions la neoes• 

It you bave already returned 7our questionnaire, 

please disregard this reminder. It you heve not, would 1ou 
ktndlJ ,eke a tew moments of your time and send '1lla valuable 

lntormatlon? 
Your cooperation la greatlJ appreolated. 

Sincerely youz,a, 

(signed) 
Sister Vianne7, o.s.B. 
IT1no1pal 



Statement Made to Parents 
at Time ot DistP1butlon. 

OUr school ha& been asked to cooperate in a Dlooesan 

survey ot the opinions ot puents ot seventh and eighth 

grade students in regard ,o homework. The ~uaatlonnaire and 

1ntormat1on regarding it are 1n this envelope. You. coope~a• 

tlon will be appreolated. 



Homework 

WHAT GOOD IS HOMEWORK? DOES IT 
have any educational value? Is it a 
necessary evil? Or can it be an inter-
esting and stimulating extension of 
classwork? What kinds of homework 
are best? How much? For whom? At 
what grade levels? 

Opinions differ, research is limited, 
and results are inconclusive. Most 
studies have not controlled or ex-
plored the influence of such variables 
as individual ability, type of assign-
ment, grade level, and course of 
study. 

The Case For 
Proponents believe homework may 

be valuable in advancing learning of 
specific tasks and in enhancing and 
enriching the learning process in gen-
eral. They contend that home assign-
ments: 

0 Allow students to complete un-
finished class assignments and to 
make up work missed during absences 

0 Reinforce what was learned in 
the classroom 

0 Provide opportunity for study 
projects which supplement material 
studied in the classroom 

0 Provide a background for class-
room learning 

0 Enrich the classroom experience 
by relating what has been learned in 
the classroom to everyday problem-
solving situations 

0 Help the pupil to develop initia-
tive, independence, self-discipline, and 
responsibility 

0 Help the pupil to develop perma-
nent leisure interests in learning. 

The Case Against 
Current opposition to homework 

seems to center not on the question 
of homework versus no homework, 
but on what the homework practice 
involves. Those who question present 
practices argue that homework: 

0 Often leaves little time for other 
worthwhile activities outside the class-
room 

0 May reduce the pupil's interest 
and enthusiasm for school, and may 
lead to dislike of school 

0 Often is done by parents or cop-
ied from other pupils 

0 Is usually geared to the "aver-
age" pupil, while individual differ-
ences are not taken into account 

0 Necessitates additional time for 
planning, evaluating, and record-
keeping 

0 Lacks planning, with the result 
that a pupil may be loaded with heavy 
assignments from several teachers on 
the same day and have no assignments 
on another day. 

Many Types of Homework 
The many kinds of homework as-

signments are designed to help pupils 
develop a variety of study skills. 

Reading assignments may supple-
ment classroom discussion and are 
often closely connected with exami-
nations. 

Written homework enables the pu-
pil to apply and combine the skills 
being developed, and allows the 
teacher to judge each pupil's knowl-
edge and his ability to communicate 
this knowledge. 

Drill, which is most often criticized, 
may be a useful tool in mastery of 
skills in some subjects (e.g., gram-
mar, mathematics, and foreign lan-
guage). 

Long-term projects require that 
knowledge be put to practical u·se in 
problem solving. 

NEA Research Bulletin 



The need for individualized home 
assignments is becoming increasingly 
recognized, but infrequently prac-
ticed. However, one study reported 
that 64 percent of 28 responding 
school systems recommended differ-

. ences in homework "loads" for pupils 
of low, average, or high ability. 

Practices Vary with Grade Level 
Generally, the purpose of home-

work in the elementary grades is to 
give the child experience in following 
directions, enjoyment in using skills 
being learned, and practice with new 
skills. Time required for the assign-
ment should begin with only a few 
minutes nightly in the first grade, in-
creasing gradually as the child pro-
gresses through elementary school. 

In the junior high school one pur-
pose of homework is to help pupils 
develop techniques of individual 
study. Suggested nightly time require-
ments are from one hour in the sev-
enth grade to one and one-half to two 
hours in the ninth grade. 

Homework assignments in high 
school should vary with the needs of 
the individual student. For example, 
college-bound students need to de-
velop habits of independent study and 
to have a wide background of knowl-
edge; they should expect heavy home-
work loads. 

That some students have heavy re-
sponsibilities at home or hold part-
time jobs, often a valuable educational 
experience in itself, should be taken 
into account when assignments are 
made. 

Written Policy Recommended 
Many educators suggest that every 

school have a written (and publicized) 
policy stating its purposes and goals 
of homework. The policy should be 
flexible enough to meet individual 
situations and should be re-evaluated 
and revised frequently. 

March 1967 

Teacher's Role Important 
Persons writing about homework 

suggest that teachers accept the re-
sponsibility for making pupils under-
stand not just what is to be done, but 
why and how it should be done. The 
assignment must have a legitimate 
educational goal; it should never be 
used as punishment. In addition, the 
teacher should: 

0 Vary the type of homework as-
signed 

0 Remember that assignments 
whieh call for initiative and imagina-
tion discourage copying 

0 Plan assignments which provide 
for individual differences 

0 A void assignments which might 
give parents the responsibility for 
teaching 

0 Evaluate and return each assign-
ment to the pupils 

° Consider the total homework 
load of the pupils, special school ac-
tivities, weekends, and holidays .. 

Parents Can Help, Too .. 
Parents can help to make home-

work a worthwhile and satisfying ex-
perience for their children by: 

0 Expressing interest in and sup-
port for the work and projects the 
child brings home, without doing the 
work for him 

0 Encouraging the child, stimulat-
ing his thinking, and helping him to 
understand more abstract concepts 

0 Providing a quiet, well-lighted 
study environment in the home 

o Assisting in drill and memoriza-
tion 

o Informing the teacher of indi-
vidual difficulties. 

For details see: National Education 
Association, Research Division. Homework. 
Research Summary 1966-S2. Washington, 
D. C.: the Association, 1966. 12 p. 30¢. 
Stock #434-22804. 
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