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CHAPTER I 

THE PROBLEM 

Within a music class, it is difficult to teach all the 

skills and concepts that one wants. The time for teaching 

music is often taken up by other activities with higher 

priorities, and the time allotted for music is often very 

short. Music over television has attempted to alleviate 
this problem by providing scheduled times for music instruc-

tion. This is not the answer because children cannot 
participate fully and there is not enough time to reinforce 
skills. 

I. THE PROBLEM 

Statement of the Problem ......,.iiiioaiia,___, __________ ........,........., 

It was the purpose of this paper to provide a guide 

for music learning center activities for grades one through 

six. The author has attempted to provide a guide which can 

be readily used by a teacher in any classroom situation. 

Importance g£_ :!m.!. Paper 
Although some may always use personalized learning 

centers to instruct children, these learning center activ-
ities are not designed to replace the group music class. 
The group music class with its various interactions is an 
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important aspect of the child's education and should not be 

replaced. The music learning center activities are to be 
used to reinforce and supplement music concepts and skills. 

There are advantages when music learning centers are 

implemented in the classroom. First, it will give the child 

more music time during the week. When work in other areas 

is completed and free time is available, the center can be 

used successfully. In some classes where the music program 

suffers because of heavy concentration on other subject 

matter, the child is able to gain more music time through 

music learning centers. 

Secondly, many teachers are hesitant to teach music 

because they feel they are deficient in that area. Although 

this is a wrong attitude to have in the first place, the 

music learning centers can provide input for skills that a 

teacher has barely touched on. 

Finally, ear training, notation, sight reading, and 

other areas of music can be learned and strengthened pri-

vately by the child. With the learning center, there is 

immediate feedback, which is difficult for each child to 

receive in a group situation. Also, there are some children 

who feel that music class is more a time for disruption 

rather than learning. The immediate feedback and the 

opportunity to work with a friend, or oneself, can help solve 
this type of problem. 



II. LIMITATIONS 

Statement 2! Limitations .2!, Paper 
The music learning center activities are to supple-

ment a music program. There are between 10 and 15 music 
learning centers for each grade. They are not designed to 

replace present music curriculums. This paper used five 

concepts in constructing the music learning center activi-

ties. They are as follows: 1. melody 

2. harmony 

3. notation 

4. rhythm 

5. appreciation 

3 

The teacher must decide how and when the music learn-

ing center activities will be implemented in the classroom 
schedule. The: ·type of instruction in a classroom will 

determine how the centers may be used. Some of the differ-

ent types of instruction used in an elementary school are 

the self-contained classroom, departmentalized classroom, 

nongraded,team teaching, centers for each subject within a 

self-contained classroom, and modular scheduling. Naturally, 

the amount of time spent at the center for each child will 

vary with different types of instruction. 
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The type of instruction, as explained above, will also 

determine the number of children allowed to work together at 

a learning center. 
Standards for behavior at the learning centers must 

be discussed by the teacher and the class before the children 
can work at the center. 

III. ORGANIZATION 

Organization !2! Paper 
Chapter II contains a review of the literature cover-

ing learning centers. Since the quantity of literature on 

this subject is very limited, the idea of music learning 

center activities had to be developed mainly by using elemen-

tary music textbooks instead of any previous literature 

written about music learning centers. 

The learning center activities are numbered according 

to grade level. The activities are also numbered in chron-

ological order. It is advisable that they be taken in that 
order, although not completely necessary. This is entirely 

up to the discretion of the teacher. The number 112-3" means 

second grade, activity number three; "5-7" means fifth grade, 
activity number seven. 

With some music learning center lessons, worksheets 

and guide sheets accompany the activities. The worksheets 
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are entirely for the child's use while he works at that 

learning center. The guide sheets are for the teacher. 
They contain information and illustrations that a teacher 
would need to prepare the music learning center for the 

children. An example may be a guide sheet showing informa-

tion necessary for the teacher to make major scale flash 

cards. 
The music learning center activities are explained in 

five steps: 

1. concept 

The concept is the general notion or idea 

of that particular music learning center. 

2. objective 

The objective indicates what is required of 

the child to complete the activity. The 

objectives are in behavioral terms, which gives 

the teacher an observable means of evaluation. 

3. materials 

When implementing these music learning 

centers, some materials are needed. Therefore, 

this has been compiled into a separate category. 

The materials listed are the items that a teacher 

needs to start the learning center, and what the 

child needs to perform at the learning center. 
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4. procedure 
The learning activities state the procedures 

for setting up a music activity. Some preparation 

will be required by the teacher to prepare lan-

guage master cards, set up instruments, phono-

graphs, etc. The teacher should also explain the 

center to the children, and what they are expected 

to do in it. There will be fewer questions asked 

when they are given the opportunity to work at the 

center, if this is done. 

5. evaluation 

Finally, the evaluation is a means by which 

the teacher can assess what the child has learned 

at each center. As a child works at a center, 

there comes a time when he feels quite confident 

with the concepts he is learning. At this time he 

may come to the teacher for an evaluation or test. 

At times, however, the teacher may have to encour-

age the child to show what he has learned. The 

teacher's judgment will determine whether or not 

the child is strong in that particular area. 

Since children will differ in abilities, it is up 

to the teacher to determine a criteria of evalua-

tion for each child. The child can take a test 
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as many times as possible. If it necessary to 
evaluate the child again, it should never be 
referred to as a failure. 

Many musical terms were used in the learning center 

activities. The meaning of some of these terms may not be 

readily known by the average teacher. Since it is necessary 

for the teacher to Im.ow the meanings of all these terms, the 

definitions can be found in the Appendix. 

The music learning center activities use the language 

master a great deal. Within a classroom, language masters 

have been used quite extensively for teaching reading.and 

math. The language master need not be used for just these 

subjects, but also many others. The music learning center 

activities find another way to utilize the language master 
in the classroom. 

Since the language master is such a versatile teaching 

aid, only one way of using it has been shown for each music 
learning center activity. 

The following are other ways in which material can be 

presented on the language master card: 

1. A piece of acetate (clear plastic) taped on three 

sides creates a pocket to put objects in. 

I 
i 
I 

' L_ 

I 

f-.._,,,,---...... /---+--- c., I ear 
____ _J plastic 



2. Contact paper on a card will enable a student to 

erase or circle answers. 

3. Actual objects can be taped on for explanations. 

4. Put a notch through the tape and the card will 

then stop there. Give it a slight push and it 

will continue to play again. This is good for 

questions and answers. 

Question A Answer 

/ \ 
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CHAPTER II 

REVIEW OF THE LITERATURE 

Very few articles have been written concerning music 

learning center activities. The articles that are available 
do not dictate specific reference to music, but rather simply 

show identification and direction of learning centers. 

The Need for Music -------
Music is a necessary ingredient in evecy child's 

school experience. Some teachers may only provide music 

whenever extra time is available. This routine does not re-

place a regularly scheduled music period.1 Lucien Cailliet 

provides a firm reason for music when she quoted Dr. Elliot 

of Harvard University, "Music, if well taught, is the best 

mind developer there is. 112 

Music can help to develop the mind. Therefore, two 

avenues of teaching music are available to the teacher -

group work and individual work. Richard Addison states, 

1ru.chard c. Berg, and others, Makin~ Music-Music .for 
Y '3f'i Americans (New York: American Book ~ompany, 1966);-
P of teacher's guide. 

2Lucian Cailliet1_ 11Music is a Necessity," Music 
Journal, XXIV {April, l'jb6), p. 34. 
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"The importance of individual and small-group work cannot be 

stressed enough. 113 Paynter and Aston also indicate that in-

vestigations by groups and by individuals are important.4 

Creating group work is the basic technique used in 

music instruction. Group music classes are important in a 

child's education because working together is vital in 

today's world. Bessom illustrates this point when he states 

that a music program should "promote the personal and 

emotional adjustment of the pupil as an individual and as a 

member of society. 11 5 
Group music classes also provide a type of interaction 

that is not present when working alone. Boardman and Landis 

supplied this statement on participation. 

Whenever possible, help children study music 
through genuine participation: class discussion, 
interpretation through movement, playing themes on 
melody instruments, or pla:ying the rhythm themes 
on percussion instruments.6 

3Richard Addison, Children Make Music (F,dinburgh, 
Holmes, McDougall Limited, l967), p°:L"2. 

4John Paynter and Peter Aston, Sound and Silence 
(Cambridge, The University Press, 1970), p. 7-;--

5r4a.1colm E. Bessom1 "What Are We Trying To Do?", Music 
Journal, XXIV (January, 1':'66), p. 7a. 

6:Eunice Boardman and Beth Landis, E.lcplorin~ Music 2 
(New York, Holt, Rinehart, and Winston, Inc., 196 ), p. 6. 
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Music Learning Centers 
Individual music work is more difficult to provide. 

Teachers can provide group experiences, but attempting to 

furnish individual musical experiences can be a very form-
idable task. However, individual music work can be provided 
through learning centers. "A learning center or station is 
an alternative to the traditional concept of seatwork, in 
which children stay at their desks all or most of the time 
using ditto sheets or working from the chalkboard. 117 

Children are provided areas or centers where materials, 
directions, and keys for correcting are available. The 

centers are designed to help the individual.8 

Kay Gingrich in a speech given at an SRA learning 

center workshop at Paul's Place in Roseville, Minnesota, on 

11 May-, 1972, gave some specific ideas about learning-centers. 

A learning center is: 

1. Pre-planned education. The teacher diagnoses 
the needs of her students and develops a pro-
gram which will meet these needs on an 
individual basis. This means that she must 
know not only what he needs to know, but how 
he should best learn it. 

2. Success oriented. The material is designed 
so that the student has a consistent pattern 
of success. This means that it is necessary 
to provide work that is within his reading 
ability, his reasoning ability level and has 
relationship to his experience. 

?Margaret Fennel and Elizabeth Kelly, "Children on 
Their Own-Centers and Stations for Leaming," Learnin~ Centers: 
Children On Their Own (Washington, D.c., The Association for 
ChildhoodFducationlnternational, 19?0J, p. 52. 

8Ibid., p. 52. 
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3. Desii;aied to fit the students u1ing it. The 
student isnot"9sttiffed into a earning center 
indiscriminately. There is a purpose and 
predicted outcome. 

4. Useable. At all levels of ability and at all 
grade ievels."j 

Since learning centers are pre-planned by the teacher, 

they naturally fit the student's needs. Mrs. Gingrich 
further exemplified the learning center concept when she 

stated what they provide. 

A learning center does: 

1. Provide an opportunity for the student to work 
at his own rate of speed. 

2. Allow the student to work within his own educa-
tional level no matter what the prescribed 
grade level curriculum might be. The slower 
student may be working to reinforce skills he 
has missed; the at level student may be doing 
work study activities to go along with the 
regular course of study; the above level 
student may be doing research. 

3. Cut the teacher-student ratio from 1-25 to 1-5. 
The learning center frees the teacher to join 
small groups for instruction, help individuals 
when help is needed rather than waiting until 
a later time. 

4. Allow the teacher to accept the student where 
he is and go on from there rather than moving 
the class en masse through a curriculum geared 
tor the average at level student. 

9Kay Gingrich, Speech given at an SRA learning center 
workshop, Paul's Place, Roseville, Minnesota, 11 May, 19?2. 
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A learning center is not: 

1. A. baby sitter. The work done there should 
serve a purpose. It may be reinforcement, 
introducing an idea, enrichment, or exten-
sion of the previous day's class work. 

2. An o~portunity to do as one pleases. If the 
predicted outcomesaX'e to be met, the student 
must take the learning center assignment 
seriously. If he is involved in team learning 
he must be prepared to participate equally 
toward the results. In short the learning 
center is teaching FREEDOM WITH RESPONSIBILITY.lo 

The learning centers can give the child the individual 

work that is needed in music. They not only give the child 

an opportunity to strengthen skills and concepts in music, 

but the child is also allowed to work at his own rate or 

speed. Children's musical abilities will always va:ry. 

Therefore, music learning center activities can reinforce and 

support each individual at his own rate, with needed concepts 

and skills.11 

Although there can be many different types of learning 

centers, one type is designed to follow the regular classroom 

instruction. This type of learning center can follow class-

room instruction as a work center, reinforce skills and con-

cepts, and/or furnish an extension of the classroom instruc-
tion.12 

lOibid. 
11Ibid. 
12Ibid. 
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Lois Wilham reports that "one popular way of organiz-

ing an elementary classroom is by setting up learning cen-
ters."13 She .further indicates that the learning center 

ideas can apply in any school subject, including music.14 

13Lois E. Wilham, Independent Learning in the Elementary 
Classroom (Washington, D.o., American Association<>f Eiementary-
Kindergarten-Nursery Fducators, 1969), p. 17. 

14Ibid., P• l?. 



CHAPTER III 

MUSIC LEARNING CENTER ACTIVITIES 



Concept: 

Objective: 

Materials: 

Procedure: 

16 

Learning Center Activity 1-1 

Melody 

Identify differences between high and low pitches. 

Language master, piano or bells. 

On each language master card record either a 

high or low tone. Write on the card~ or !2!. 
so the child can read what the pitch is while he 

hears it. 

Example: Language master cards with differ-

ent high and low pitches on them. 

I ow h; sh 

r 
(The staffs and notes are just for the 

teacher's reference. Don't put them on 

the cards.) 

Evaluation: Play some high and low pitches and have the 

child identify them. 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 1-2 

Melody 

Creating melodies with a certain number of 

resonator bells. 

Five resonator bells, mallet. 

17 

Using five resonator bells that are necessary to 

play "Mary Had a Little Lamb", let the children 

experiment by trying to play the song. Resonator 

bells can be added and changed as the songs are 

changed. To help the child find the correct 

resonator bell to start on, mark it with a piece 

of masking tape. Remember to only put the 

resonator bells out that are necessary to play 

that particular song. 

Example: Resonator bells required to play 

"Mary Had a Little Lamb". Notice 

the beginning note is marked. 

D 
C 

Evaluation: Listen to the child play the song that he has 

been working on. 



Concept: 

Objective: 

Materials: 

Procedure: 

18 

Learning Center Activity 1-3 

Melody 

Identify melodic movement in terms of up, down, 

same, high, low. 

Tape recorder, tape (with "Mary Had a Little 
Lamb" and narration recorded on it), Worksheet 

l-3A (p. 20), pencil. 

Record the following on tape: "Melody is a group 

of tones that are played one after the other." 

(Now record one or two short melodies.) "As 

you noticed, the tones, or sounds, went up, 

down, and stayed the same. Listen again." 
(Play one of the melodies again.) 

"I will now play a melody and while I play 

it, I will say whether or not the melody goes 
up, down, or stays the same. Listen carefully 
to see if you agree with me. 11 (Play a short 

melody stating BE.,~, or!!!!! for each 

interval.) 
"Now take the pencil and paper and look at 

them. I am going to play the song 'Mary Had a 
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Learning Center Activity 1-3 Continued 

Little Lamb'. Count the number or times the 

notes go up and write your answer on the paper. 

(Play 11Mary Had a Little Lamb" slowly.) 

"I will now play it again. Count the 

number or times the notes go down and write 

your answer on the paper. (Play "Mary Had a 

Little Lamb" slowly.) 

"Next I will play the song again. This 

time I want you to count the number of times the 

notes or tones stay the same and write your 

answer on the paper." (Play "Mary Had a Little 

Lamb" slowly.) 

"Now show your teacher your answers. 11 

Evaluation: Check the child's worksheet. 

up - ? 

down - 8 

same - 9 
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Worksheet l-3A 

Up 

Down 



Concept: 

Objective: 

Materials: 

Procedure: 

21 

Learning Center Activity 1-4 

Melody 

Identify melodic intervals in terms of up, down 

and same. 

Language master, piano or bells. 

On each language master card record an interval 

on the piano or bells that goes either up, down, 

or stays the same. 

On the card write~,~, or!!!!!,!, so the 

child can read what the interval is while he 

hears it. The intervals should vary f'rom short 
steps to long steps. 

Up 

Example: Language master cards with 

intervals recorded on them. 

Down SoYYte. 

I nt-er\/a I F to B Interval A to 6 Th+erval E to E 

(The letter names are just written for the teach-

er's reference. Don't write them on the cards.) 

Evaluation: Play some intervals and have the child identify 

them. 



Concept: 

Objective: 

Materials: 

Procedure: 

22 

Learning Center Activity 1-5 

Melody 

Distinguish between skips and steps. 

Piano or bells, language master. 

On each language master card record an interval 

on the piano or bells that goes either up or 

down. Also on the card write skip or step so the 

child can read what the interval is while he 

hears it. 

Example: Language master cards with skips 

and steps recorded on them. 

st--ep 

In+erva I C., t-o G Int-er-va I D to E'o 

(The letter names of the intervals are just 

written for the teacher's ref erence. Don't 

write them on the cards.) 

Evaluation: Play some intervals and have the child identify 

them as skips or steps. 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 1-6 

Rhythm 

To be able to tap a steady beat for any song 

learned on the tape. 

23 

Tape recorder, piano or bells, Music F.Q.!: Young 

Americans, p. 35, rhythm sticks. 

Record the following on tape: 

"Listen while I tap and count." (Count 

1, 2, 3, 4, 1, 2, 3, 4, and tap on the rhythm 

sticks.) 

"What you heard was a beat being counted 

and tapped. Now let's do it together again. 

When I say go, we'll count and clap together 

with the rhythm sticks. Ready (pause) go --

one, two, three, four, one, two, three, four, 

stop." 

"I will now sing (or play) a song and also 

tap its beat. Listen closely how the beat 
follows the music." (Play or sing "London 

Bridge" and tap out the beat.) 

"Now when I say go, we'll clap the rhythm 

sticks together to the beat of "London Bridge 11 • 



24 

Learning Center Activity 1-6 Continued 

"Ready (pause) go." (Clap and play the song 

again.) 11Let's do another one now. First 

listen to the song and the beat as I tap it." 

(Play or sing "One-a-Larkey", p. 5, Music !2£ 
Young Americans, and tap out the beat. "Now 

we'll do it together. When I say go, we'll clap 

together the beat for 'One-a-Larkey'. Ready 

(pause) go." (Clap and play the song again.) 

"Now let's see if you can tap a beat on 

your own. We'll pretend we hear clocks that are 

ticking. When I say go, we'll take our rhythm 

sticks and tap them with a steady beat. I will 

start you, but I will stop. Even though I stop, 

you keep on ticking or beating on the rhythm 

sticks. Ready (pause) go." (Tap the beat for 

two measures and then stop and begin to play or 

sing "Jack - Jack", p. 3, Music !2£ Young 

Americans.) 

"Now let's do it again together. Ready 

(pause) go." (Now play or sing "Jack - Jack" 

again and tap out the beat also.) 

"With your friends, try to sing some other 

songs you know and tap out the beat with the 

rhythm sticks." 
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Learning Center Activity 1-6 Continued 

Evaluation: The teacher can listen to a child sing and tap 

out the beat for a:rry song. If the child is 

hesitant in singing, the teacher could sing the 

song while the child taps out the beat. 
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Learning Center Activity 1-? 

Concept: Rhythm 

Objectives: To be able to tap rhythm patterns with word 

phrases. To reinforce vocabulary words. 

Materials: 

Procedure: 

Language master, rhythm stick. 

Before using the language master, some explana-

tion must be given on rhythm patterns. Be sure 

to show how rhythm patterns can be read visually 

with short and long lines. 

Example: Go to school 

tap tap tap 
1 2 3 

Here kitty 

tap tap tap 

Each short and long line indicates individual 

short and long taps. 

After the children are able to follow the 

rhythm patterns, then take various words and 

short phrases and record and tap the rhythm 

patterns on the language master cards. Write 

each phrase or word on the card with short and 
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Learning Center Activity 1-7 Continued 

long lines under the words. The child can then 

read the words, look at lines which show the 

rhythm pattern, and then tap the pattern as he 

hears it. 

Example: 

Thank you 
__. 

Here.. we .a::__ 

Our schoo f No no 

Evaluation: The child can tap out a rhythm pattern with a:n::, 

phrase or words he wishes to use. 



Concept: 

Objective: 

Materials: 

Procedure: 

28 

Learning Center Activity 1-8 

Rhythm 

To be able to tap rhythm patterns with long and 

short lines as the cue. 

Language master, rhythm stick. 

Review how some notes get longer beats than 

others. Have examples with notes and lines 

under them indicating long or short beats. 

Example: 

J J J 
short snort lon3 

On each language master card record a 

rhythm pattern. Write the notes that would 

accompany that specific rhythm pattern. Under 

each note put a short or long line to indicape 

the length of beat for each note. Before the 

child plays the rhythm pattern, he should 

attempt to tap it out by observing the notes 
and lines. When playing the passage he should 

also tap the rhyt1:im pattern along with the 

recording. 
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Learning Center Activity 1-8 Continued 

Example: 

J J -

J J J - -

Evaluation: The child can tap out a rhythm pattern by being 

given notes with lines under them. 
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Learning Center Activity 1-9 

Concept: Rhythm 

Objectives: To be able to play rhythm patterns with long and 

short lines as the cue. 

Materials: 

Procedure: 

To be able to identify three rhythm instruments. 

To create words to accompany the rhythm patterns. 

Triangle, drum, rhythm sticks, Worksheet l-9B, 

(p. 31). 

Using the worksheet, the child is to identify 

the instrument and then play the rhythm patterns 

that are written in that instrument's box. 

After the rhythm patterns can be played on 

each instrument, the child then creates his omi 

words to accompany the rhythm patterns. 

Evaluation: The child can play the rhythm pattern and 

recite the words that he has created. 

The child will identify three rhythm 

instruments. 
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Worksheet l-9B 

JJJJ J nJJ 

n n J J -- - - - -

- - - - -·· -- - -



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 1-10 

Listening 

To hear the difference between marches and 

lullabies. 

32 

To hear the difference between restful and ex-

citing, happy songs. 

To express visually, what has been imagined 
during the march. 

Record player, tape recorder, paper, crayons, 

American Book Company record. 

Record the following on tape: 

"Music can have many different types of 

feelings. It can be happy, sad, lonely, exciting, 

or restful. The song 'If You're Happy' and 

'Mary Had a Little Lamb' are happy songs. 

Halloween songs are usually spooky or scary. Of 

the two songs you'll hear now, one is very 

restful and peaceful. The other is fast, happy 

and exciting. I will now play one. See if you 

can tell if the song shows excitement or restful-

ness." (Play •Christmas Lu.llaby 11 .) 

"The song was very restful and peaceful. It 

is called a lullaby. Lullabies are good songs to 
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Learning Center Activity 1-10 Continued 

sing to babies when they go to bed. The songs 
are so peaceful and quiet that the babies fall 

asleep faster. Even you might have become 

sleepy when you heard this song. Did you?" 

"Have you ever gone to a parade and heard 

the music? Was the music restful or fast, happy 

and exciting? It was probably fast, happy and 

exciting. I am now going to play a song like 

that. Listen to it carefully. 11 (Play "Swing 

Your Arms".) 

"Was that song restful or exciting? (pause) 

It was exciting. This type of music is called 

a march. Would you rather hear lullabies or 

marches at a parade? (pause) I'll bet you'd 

rather hear marches because they're faster and 

happier. Now listen to the march again. See 

what the music will make you think of'." (Play 
11 Swing Your Arms~•. ) 

"Now take the paper and crayons and draw a 

picture of what you were thinking of during the 

march." 
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Learning Center Activity 1-10 Continued 

Evaluation: The child can display his picture on a bulletin 

board. 

The child will identify a march and lullaby 

when played by the teacher and also whether or 

not it is restful or exciting. 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 2-1 

Rhythm 

2 3 4 Understanding the meter signatures of 4 , 4 , 4 

35 

Tape recorder, piano or bells, Discovering Music g, 
Worksheet 2-lA (p. 38). 

Record the following on tape: "Every song has 

directions for us. Turn to page 50. (pause) At 

the beginning of the first staff or line, there 

are two numbers. The two numbers are 3 and 4. 

Put your finger on the 3 and 4. Now look at 

page 48. (pause) The numbers at the beginning 

of this line are the numbers 4 and a. Put your 

finger on them. These numbers are called the 

meter signature. Say it with me -- meter 
signature. The top number in every meter signa-

ture tells us how many beats are in each measure. 

Turn to page 50, Home's i:!! Montana. (pause) 

The meter signature is 4; that means there are 

three beats in every measure. Listen. (Count 

1, 2, 3, 1, 2, 3, and tap.) Let's both start to 

tap with our fingers and count 1, 2, 3, 1, 2, 3. 
As we continue to tap and count 1, 2, 3, I'll 

play (or sing) the song. Let's see if 1, 2, 3, 
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Learning Center Activity 2-1 Continued 

or three beats fits throughout the song. Ready 

(pause) go -- 1, 2, 3, 1, 2, 3." (Play or sing 

!1z_ Home's in Montana while you tap.) 

"It worked, didn't it?" 

"Now we'll try a! meter signature. We'll 

now count 1, 2, 3, 4, 1, 2, 3, 4. Turn to page 48. 
(pause) Again we'll tap with our fingers and 

count 1, 2, 3, 4, 1, 2, 3, 4, while I play this 

song. Because the meter signature is!, our beat-

ing 1, 2, 3, 4, should fit. Let's see if it does. 

Ready, (pause) go. 1, 2, 3, 4, 1, 2, 3, 4. (Play 

or sing~, White and fil:.!!!, and tap 1, 2, 3, 4, 

while it's being done.) Turn to page 9?. (pause) 

What is the meter signature of this song? {pause) 

If you look at the beginning of the first line 

you see~ there. That is the meter signature. 

The top number tells how many beats are in each 

measure. The song has two beats per measure. 

Listen -- 1, 2, 1, 2. Let's tap with our fingers 

and count 1, 2, 1, 2. (Play or sing fil Brass 

Wagon, while you also clap.) 

"Let's do some more tapping and counting. 

Turn to page 98. (pause) This has two beats, 

again, per measure. Ready, (pause) go --
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Learning Center Activity 2-1 Continued 

111, 2, 1, 2. (Play or sing~ Boots.) Let's 

tap with our fingers and count l, 2, l, 2. Turn 

to page 100. This has! meter signature. Let's 

tap with our fingers and count 1, 2, 3, 4. Ready 

(pause) go -- l, 2, 3, 4, 1, 2, 3, 4. (Play or 

sing and tap Pla.ying.) 
"Turn to page 104. This has a meter signa-

ture of 4• We'll tap with our fingers and count 

1, 2, 3, 1, 2, 3. Ready, (pause) go -- 1, 2, 3, 
1, 2, 3. (Play or sing and tap Young Mozart.) 

"Now look at the worksheet. Find three 

meter signatures in your book that look like the 

ones written in the circles. Tap out the number 

of beats it is supposed to get and then play it 

for your teacher. 

Evaluation: The child will tap out one song in~' 4, and!, 
for the teacher. 



Worksheet 2-lA 

gets 2 beats per measure 

Count: l 2, 1 2 

gets 3 beats per measure 

Count: 1 2 3, 1 2 3 

gets 4 beats per measure 

Count: 1 2 3 4, l 2 3 4 

38 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 2-2 

Melody 

Distinguish between steps and large and small 

skips. 

39 

Language master, language master cards, piano or 

bells. 

On each language master card record an interval 

on the piano or bells that either goes up or down. 

Also on the card write skip or step so the child 

can read what interval he is listening to. The 

steps and skips should be large and small. 

Example: Language master cards with skips 

and steps on them. ---------~ -----------------. 
S k Ip St-ep 

( I n+erva \ G, to C) (Ihterval C, to D) 

(The letter names of the intervals are written 

down just for the teacher's reference.) 

Evaluation: Have the child identify some intervals that are 

played on a piano or bells. 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 2-3 

Rhythm 

To distinguish between running rhythm (eighth 

notes), walking rhythm (quarter notes), and 

slow rhythm (half notes). 

40 

Language master, language master cards, rhythm 

stick. 

On each language master card write either eighth 

notes, quarter notes, or a half note. Under the 

note put either a short, medium, or long line 

which indicates length of beat. 

Example: 

J J J 

n n 
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Learning Center Activity 2-3 Continued 

Record each rhythm by tapping and chanting the 

words, run, walk, or slow. 

Example: 

n Jl 

(Tap and chant - run, run, run, run, at the same 

time.) 

The child plays the rhythms and taps them out 

with one rhythm stick. 

Evaluation: The child can tap and chant some rhythms. 



Concept: 

Objective: 

Materials: 

Procedure: 

42 

Learning Center Activity 2-4 

Notation 

Understanding the use of numbers for notes. 

Resonator bells, music worksheets 2-4B (p. 44), 

2-40 (p. 45), 2-4D (p. 46), Discovering Music g, 
p. 4, 15, 16. 

The children should be familiar with the songs 

If! Ask You, p. 4, Ladder, p. 15, and 

DeRartment Store Elevator, p. 16. If I Ask You ___ _,_ 

can be learned by listening to the recording 

that accompanies Discovering Music. 

Take only the resonator bells that are 

required to play~ Ladder. Starting with c, 
or one, number all the notes in the scale with 
masking tape. 

Example: C = 1, D = 2, E = 3, etc. 

Using Music Worksheet 2-B, have the child 

finish putting the numbers in the blanks. After 

this first step is completed, the music worksheet 

is checked by the teacher. After this, the child 

begins to play the song with the resonator bells. 
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Learning Center Activity 2-4 Continued 

The other songs can be used after~ 

Ladder when some people become proficient at it. 

Also, other songs in different keys can be used. 

Remember to have only the required resonator 

bells available. 

Evaluation: The checking of the music worksheets for the 

correct numbers is one avenue of evaluation. 

The teacher will also listen to songs being 

played on the resonator bells. 



Music Workshee,t 2-4B 

The Ladder 

_J_ _L J__ :]_ - _J__;i - -

J__ _ _J__ :i__ ~---

_!1_ ___ _3__ -2_ ---

44 

_J_ 

0 
J 
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Music Worksheet 2-40 

Department Store Elevator 

_3__ .Q__ _j_ - __!±_ - _!±_ 

~, di i CJ. 3d 
5" S- (o (o -- - -

• 

:i_ ____ i_ ___ \ _I ____ I 

_( _J_ (p 3 
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Music Worksheet 2-4D 

If I Ask You 

$@ £;JIJ J JI~ J ~IJ J JI J 
3_!:l:_53 ~_.Q__S- __ S-

. S lo I 6 _1_ _________ _ 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 2-5 

Notation 

To recognize names of notes. 

To create a picture using notes. 

Worksheets 2-5E (p. 48) and 2-5F {p. 49), 
Discovering Music g, p. 6, paper, crayons. 

47 

The child completes the music worksheet 2-5E 
first. In this worksheet the total number of 

quarter, eighth, half and whole notes are to be 

counted and put in the blank. After this work-

sheet is completed the teacher will then correct 

it. Music worksheet 2-5F follows after 2-5E. 

Evaluation: Music worksheet 2-5E is to be corrected by the 

teacher. At least 60~ should be passing. 

After completion of music worksheet 2-5F, the 

teacher checks the answers and displays the 

child's art project. 
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Music Worksheet 2-5E 

+ * 
How many J are there? _2_ 
How many d are there? 

How many J are there? 

How many 0 are there? 

JdJ 
J J J 

r r 

How many r; are there? How many e are there? 

How many are there? How many JJ are there? 

d -
How many are there? How many are there? 

How many 0 are there? 

n nu 
How many J are there? ..1_ How many,: orr are there? 



Music Worksheet 2-5F 

Turn to page 6 in Discovering Music g. 

How many n or LJ are there? 

.J How many or r are there? 

d How many are there? 

Now draw a picture using the notes that you counted in 

Happy Birthda.y. 

49 



Concept: 

Objective: 

Materials: 

Procedure: 

50 
Learning Center Activity 2-6 

Notation 

To identify J, J, d or O notes and their value 
. 4 in 4 • 

Language master, language master cards. 

4 On each language master card write a staff, 4 , 

and either a~> J, d or O note. Put the note 

anywhere on the staff. 

Example: 

A. B. 

quar+er note.. l bea+ eighth note, ± beat 

On each language master card record the note and 

its value. Example A above would be read, 

"Quarter note, one beat". Example B would be 

read, "Eighth note, half beat." 

Evaluation: Point out some various notes and have the child 

identify the note and its value. 



Concept: 

Objective: 

Materials: 

Procedure: 

51 
Learning Center Activity 2-? 

Notation 

To visually be aware of melodic skips and steps. 

To identify skips and steps. 

Language master, language master cards. 

On each language master card write a staff,!, 

and either a step or skip interval. Record the 

interval that is written on the language master 

card. Give each note its correct value. 

EJcample: 

' ,,, .... 
"' l9" 1• 
'1.,.,1 I 

~•step 

Evaluation: Show and play some intervals and have the child 

identify them. 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 2-8 

Notation 

Understanding the use of numbers for notes. 

To reinforce mathematical addition and 

subtraction facts and processes. 

52 

Music Worksheet 2-8G {p. 54), resonator bells. 

Only use the resonator bells that are required 

for each song. Put masking tape on each required 

resonator bell and then number them from one to 

seven. The first number would be determined by 

the key the song is in. 

Above each note is a math problem. The 

problem must be solved in order to find the 

number for that note. The answers are to be put 

in the blanks. After all the math, below the 

note problems, has been solved, the child will 

then take the resonator bells and play the song 

by number. 

Two items to remember are: first, the child 

should be familiar with the song so that the 

correct rhythm is used. Second, songs and also 



Learning Center Activity 2-8 Continued 

keys can be changed. If the key changes, the 
resonator bells would then have to be given 

different numbers. 

53 

Evaluation: The child can play the song for the teacher. If 

the song is played incorrectly, the math answers 

should be checked to see if they are correct. 



Music Worksheet 2-8G 

Our Pledge 

9 8 2 25 
_=§. _.:2 ...±2. -24 

1 18 1 4 i4 30 
_±g_ -13 +O _±2. =--.@. -25 

-- - -- --- -- -

54 

Flag of our coun-try, the red, white, and blue 

19 17 15 23 33 14 16 
::!§. =1.Q -22 -30 - 9 =ll 

--------

4 2? l lo 
+2 -20 -lo --

We will be faith-ful and loy - al to you. 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 2-9 

Harmony 

To identify whether melody or harmony is more 

pleasing. 

To sing a round with themselves. 

55 

Two tape recorders, Discovering Music g_, p. 145. 

After the child has learned the song, have him 

record it on a tape recorder. Replay the tape. 

As the tape recorder replays, the child will 

sing a round with his own voice. While this 

happens, record it all with the second tape 

recorder. The child can then listen to the 

complete round over the second tape recorder. 

More rounds can be used. 

Evaluation: The child will listen to some examples of 

harmony and melody played by the teacher and 

identify which ones are more pleasing to him. 

The child can play his recorded round. 



Concept: 

Objective: 

Materials: 

Procedure: 

56 
Learning Center Activity 2-10 

Harmony 

Desirability or chord change in an accompaniment. 

Awareness that music is enhanced by its harmonic 

structure. 

Language master, autoharp, language master cards, 

Discovering Music 2. 

Record various chords with the autoharp on the 

language master cards. 

Example: 

C G' 

As the child learns songs with chord accompaniment 

showing, he can sing the song. While he sings tlle 

chords are to be followed in the music book and 

played in the language master. The song will 

gain more continuity or beat as it is practiced 
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Leaming Center Activity 2-10 Continued 

more. Any song that the child knows that con-

tains chord accompaniment can be used. 

Evaluation: The child can play the song for the teacher with 

the chord accompaniment. 



Concept: 

Objective: 

Materials: 

Procedure: 

58 
Learning Center Activity 2-11 

Rhythm 

To label and tap out rhythm patterns by using 

the words run, walk, and slow as the cue. 

Music Worksheet 2-llH (p. 59), Discovering Music, 

p. 91, 93, and 94, rhythm sticks. 

Under each note is a blank. In each blank the 

child is to write either run, walk, or slow, 

under the proper notes. After the words are 

written, the rhythm is then to be tapped with 

rhythm sticks and chanted. 

After completion of the worksheet, the 

teacher can check to see if it is labeled cor-

rectly. If it is, page 91, 93 and 94 can be 

tried by the child. 

Example: 

J wo\k J 
'rU\I'\ 

J 
run 

Evaluation: Beside checking the Worksheet 2-llH, the child 

can tap out the rhythm for any of the songs on 

pages 91, 93 and 94. 
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Music Worksheet 2-llH 

walk run d slow 

-



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 2-12 

Listening 

To create a visual image of what they heard 

while listening to Royal March .2!_ ~-

60 

Tape recorder or cassette, record player, 

American Book Company record, side four, Ro:yal 

March !2.£_ Lion, crayons, paper. 

Record the following on tape: 

"This piece is written about lions, and it 

is titled Royal March S!!_ Lion. Since it is 

a march, it has a meter signature of!• (Tap 
and chant the following times: one, two, three, 

four, one, two, three, four, march, march, march, 

march, one, two, three, four.) You will hear two 

pianos and an orchestra playing the numbers. 

Besides marching, the lion will also roar. 

Listen carefully for this part." (Play the 

Royal March 91_ ~- This should be recorded 
on the tape so everything is continuous.) 

"Did you hear the lion march and roar? 

(pause) Were the lions roaring at a high or low 
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Learning Center Activity 2-12 Continued 

pitch? (pause) It was at a low pitch. Listen 

to the music again and think of how the lion is 

marching and roaring." (Play Royal March .2f. 
~-) 

"Now take your crayons and paper and make a 

picture showing how you thought the lion was 

marching and roaring." 

Evaluation: The pictures can be displayed on a bulletin 

board. 



Concept: 

Objective: 

Materials: 

Procedure: 

62 

Learning Center Activity 3-1 

Melody and notation 

Distinguish visually and orally between sharps 

and flats. 

Language master, 3~ sec. language master cards, 

piano or resonator bells. 

On each language master card record either a 

note being sharped or flatted. Write on each 

card a staff, treble clef sign, and the sharp or 

flat interval that has been recorded. Under the 

staff write either a sharp or flat, plus an 

arrow going up or down to indicate the we::, a 

sharp or flat goes. 

Example: Language master cards with sharp-

flat intervals. 

sharp i' I at- J,, 

Evaluation: The child can identify some sharp-flat intervals. 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 3-2 

Notation and melody 

To distinguish, visually and orally, between 

skips and steps on the staff. 

63 

Language master, 3~ sec. language master cards, 

piano or resonator bells. 

On each language master card record either a 

skip or step. Write on each card a staff, 

treble clef sign and the interval that was 

recorded. On the back of the card print either 

skip or step, depending on what the interval 

happened to be. By doing this, the child will 

learn to depend upon his sight and hearing to 

determine the correct interval. 
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Lea:rning Center Activity 3-2 Continued 

Example: Language master cards with skip-

step intervals. 

(front) ( front) 

step skip 

Evaluation: The child can identify skips and steps played by 

the instructor. 



Concept: 

Objective: 

Materials: 

Procedure: 

65 
Learning Center Activity 3-3 

Melody 

Recognize the sound of a major scale. 

Language master, ']i sec. language master long 

cards, piano or resonator bells. 

On each language master card record a major 

scale. Write on each card a staff, treble clef, 

key signature, and the scale that was recorded. 

Under the staff write the name of the scale that 

was played. Be certain to record major scales 

in many keys. 

Example: Language master card with major 

scale recorded on it. 

$v J J Jr r~rr 
f= Major Sc..a ( e 

Evaluation: The child can identify major scales when played 

among minor scales. 



Concept: 

Objective: 

Materials: 

Procedure: 

66 

Learning Center Activity 3-4 

Melody 

Create a major scale on the resonator bells. 

Bells. 

Let the child play major scales with the bells. 

Some experimentation may be necessary before the 

child hears the correct order of notes. If 

problems arise, further work with the language 

master on major scales may be needed. 

Evaluation: The child can create a major scale on the bells. 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 3-5 

Melody 

Distinguish between whole and half steps. 

Language master, piano or bells, 3~ sec. 

language master cards. 

67 

On each language master card record either a 

whole or half step. Write on each card a staff, 

treble clef sign, and the whole or half step 

interval that was recorded. Also print either 

whole step or~ step on the card, depending 

on what the interval happened to be. 

Example: Language master cards with 

either a whole or half step 

interval. 

J r 
Whole 5-tep Half Step 

Evaluation: The child can identify whole or half steps 

played by the instructor. 



Concept: 

Objective: 

Materials: 

Procedure: 

68 

Learning Center Activity 3-6 

Rhythm 

To tap simple rhythm patterns in~' 4, /4, time 
using small lines under the notes as cues. 

Language master, 7 sec. language master cards, 

rhythm stick. 

On each language master card record tapped 

rhythm patterns. Write on each card a staff, 

treble clef sign, time signature, and the notes 

which were rhythmically tapped out. Use the 

time signatures~'~, or /4• Under each note 
write either a long, short, or medium line. 

This indicates a half note cJ, eighth note J, 
and a quarter note_i_. Have the child listen 

and tap each rhythm pattern with the rhythm 

stick. 



Learning Center Activity 3-6 Continued 

Example: Language master card with a 
rhythm pattern written on it. 

d 
- - -

69 

Evaluation: Write some simple patterns and have the child 

tap them out. 



Concept: 

Objective: 

Materials: 

Procedure: 

?O 

Learning Center Activity 3-? 

Rhythm 

To tap simple rhythm patterns in~, 4, ! time. 

Language master, rhythm stick,? sec. language 

master cards. 

On each language master card record tapped rhythm 

patterns. Write on each card a staff, treble 

clef sign, time signature, and the notes which 

were rhythmically tapped out. Use the time sig-
2 3 4 natures 4 , 4 , 4• Have the child listen and tap 

each rhythm pattern with the rhythm stick. This 

will help the child realize that there are other 

ways of identifying rhythm besides the long, 

medium, and short line, or run, walk, slow methods. 

Example: Language master card with a 

rhythm pattern written on it. 

Evaluation: Write some simple patterns and have the child tap 

them out. 



Concept: 

Objective: 

Materials: 

Procedure: 

?l 
Learning Center Activity 3-8 

Notation 

To learn the letter names of the treble staff 

notes. 
To reinforce reading vocabulary words. 

Guide Sheets: Series I 3-8 {p. ?3), Series II 3-8 
(p. ?4), Series III 3-8 (p. ?5), 3" x 511 or 

4" x 6" recipe cards. 

Three different flash card series accompany this 

center activity. After a child becomes profi-

cient (80; accuracy) with Series I, he then goes 

on to Series II, then Series III. 

Series I is designed to have the child 

become acquainted with the letter names and what 

their position is on the staff. Make flash cards 

by using Series I teacher's guide sheet as the 

key. Write the answers on the back of each flash 

card. 

Series II uses single words with some letters 

supplied as the cue. Make flash cards by using 

Series II teacher's guide sheet as the key. 

Write the answers on the back of the flash cards. 



?2 
Learning Center Activity 3-8 Continued 

Series III uses many different letters and 
words besides the A through G note letters. Make 

flash cards by using Series III teacher's guide 

sheet as the key. Write the answers on the back 

of the flash cards. 

Evaluation: After 80% accuracy on the flash cards is achieved, 

the child proceeds to the next series. 
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Series I 3-8 Teacher's Guide Sheet 

e,DEFGAB-D 

..g..O 
_DEFGA-BC.,D 

-f3-o 
~DEFGA8CD- F 

E FG>A-C 

FGABCD-F 

-&-
COE F- AB G 

F f:J ABC D E_G 

E F- G A 

C.,DE FGA-5C_EFG, 

CD-FGABCDE F 

CDEFG_BCDE FE, 
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Series II 3-8 Teacher's Guide Sheet 

I l 
0 

r 0 e C 1 
< ) 0 0 0 0 0 

A (3 - F E - - -E - D 

* 
(J e 0 t l e t2 

0 0 

8 E A E A - - - - -

g CJ G 

' I~ () 0 e e 
t} e - oe () () 

0 0 
CA-B--- -A - E 0 - -

I~ 1; e 
0 () 0 e a (1) 0 0 0 0 
__ D G E - - A - A - -

' 
( ) 

' $ () e 0 
0 0 e () 

0 0 
E - - E_ - - G B - -

- -
0 () e g () 0 CJ 

0 0 0 . 
D - A - - E_ - -- D 

' 
f... 

1; CJ l ( ) 

e V C J > -ltr'\ '-" CJ 
( ) 

,-... e 0 ...I \....,/ 

' 0 
'. 

8 - E - B - - - - G E. 
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Series· III 3-8 Teacher's Guide Sheet 

___ -th-r 

' r 1 __ on s __ s_w __ o_ r_phy 

___ or ___ f __ r_t_ n __ r 



Concept: 

Objective: 

Materials: 

Procedure: 

?6 

Learning Center Activity 3-9 

Melody 

Play a simple melody by using letter names for 

the notes. 

Bells (marked with letter names), Exploring 

Music, pages 3, 40, 44, 4?, and 104. 

Using bells have the children learn to experi-

ment and play at least three songs. If there is 

a rhythmic problem, play the song or have the 

child listen to the record to become familiar 

with the rhythm of the song. 

Evaluation: The child is able to play one of the songs. 



Concept: 

Objective: 

Materials: 

Procedure: 

?? 
Learning Center Activity 3-10 

Melody 

To sing harmony by himself. 

Exploring Music, pages 44 and 98, one tape 

tape recorder, bells, record 5, side 2, band 4. 

Let the child become familiar with singing 

harmony by singing the round "Row, Row, Row Your 

Boat", page 44. Have the child record the song 

and then play it back. While the tape is being 

played back, the child sings with the recorder. 

Harmony, in the form of a round, will be heard. 

Example: 

00 



?8 
Learning Center Activity 3-10 Continued 

Next, learn "Sing Your Way Home':', page 98, 

by listening to the record. If needed, the 

bells can be used to assist the child in the 

harmony part. 

After the child knows the song, have him 

record it and then play it back. While it is 

being played back, sing the song and the harmony 

with the tape. 

Evaluation: The child can sing and play the tape at the 

same time, while the teacher records the entire 

round with another tape recorder. 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 3-11 

Harmony 

To accompany a song on the autoharp. 

Autoharp, Worksheet 3-llA (p. 80), Exploring 

Music. 

?9 

Have the child study and play Worksheet 3-llA. 

After he can play the chords for those songs, 

let him experiment and play the autoharp 

accompaniment with any song he wishes. 

Evaluation: The child can play the autoharp and sing the 

song of his choice. 



Play the 

C 

Worksheet 3-llA 

following chords with the autoharp: 

F B 

G C 

C F 

C 

c? 
G 
G? 

"Painting" 
C 

F 

n? 

C 

C 
I like to paint with blues and greens 

C C 

G 

I like to paint with red; I like to paint pictures 

C C F C 
Of planes and ships, and houses and garden beds. 

"Sing Your Way Home" 

F F C 
Sing your way home at the close of day 

C C F F 
Sing your way home drive the shadows away. 

F F F B 
Smile every mile for wherever you roam 

B F F 

C 

It will brighten your road, it will lighten your load 

c? 
If you sing your way home. 

80 



Concept: 

Objective: 

Materials: 

Procedure: 

81 

Learning Center Activity 3-12 

Harmony 

To play an accompaniment for a song on resonator 

bells. 

Bells, Exploring Music. 

Let the child experiment with any song· he wishes. 

However, instead of playing the autoharp accom-

paniment, just play the note that is shown. 

After he has become proficient, he can then sing 

the song and also play the accompaniment. 

Example: "The Little Red Boat", pages 28-29 

C F C 
A fisherman once had a boat 

G C 
And the boat was painted red, etc. 

Evaluation: The child can sing and play any accompaniment 

for the teacher that he wishes. 



Concept: 

Objective: 

Materials: 

Procedure: 

82 

Learning Center Activity 3-13 

Harmony 

Create accompaniment to a song. 

Bells, autoharp, Exploring Music, pages 6, 12, 

20, 23, 25, 27, record player. 

Let the child decide what song he would like to 

learn. After he has decided, let him listen to 

the record of that song to learn it. Since 

these songs are in the key of D, put the D, G, 

and A resonator bells out along with the auto-

harp. They can use either instrument to 

accompany themselves. The notes and chords, D, 

G, and A, are to be played on resonator bells 

and autoharp, respectively. Let the child 

experiment to find the correct accompaniment to 
fit the song. 

Evaluation: The child will play an accompaniment and sing 

one of the above songs. 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 3-14 

Melody 

To create an original melody on the bells. 

Bells. 

On the bells, let the child experiment with 

creating melodies. 

Evaluation: The child will play his composition. 
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Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 4-1 

Melody 

To identify major(~ step between 3-4 and 7-8 
tones) and minor(~ step beeween 2-3 and 5-6 
tones) scales. 

Language master, 7 sec. language master cards. 

On each language master card write a staff, 

treble clef sign, key signature and either a 

major or minor scale that has been recorded. 

Use the following major and minor scales: 

C, F, B, E, A, G, D, A, E, Am, Bm, Cm, Dm, 
Em, Fm, and Gm. On one-half of the major scales, 

identify what type of scale it is -- major or 

minor, and the letter name on the front. On 

the remaining half put this information on the 

back. Do the same for the minor scales 

one-half of the information on the front, the 

other half on the back. 
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Learning Center Activity 4-1 Continued 

Example: Language master cards with major 

and minor scales. 

( .f-ron t) 
I Mi nor Sca\e-Gm 

I , ..... - --I rJ -.u- - - -I , '- - -II' l 
' Major ~cale -A 

l ~a~\\) (front-) 
Evaluation: Play major and minor scales and have the child 

identify whether the scales are major or minor. 
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Learning Center Activity 4-2 

Concept: Melody 

Objective: To recognize two or more skips and steps orally 

and visually. 

Materials: 

Procedure: 

Evaluation: 

Language master, 3~ sec. language master cards. 

On each language master card record two or more 

intervals on the piano or bells. Also, on the 

back of the language master card identify the 

sequence of the intervals. 

Example: Language master cards with 

intervals recorded on them. 

( ft"ont-) (front-) 

(back) (bcick) 
Play some intervals and have the child identify 
them. 



Concept: 

Objective: 

Materials: 

Procedure: 

Evaluation: 

87 
Learning Center Activity 4-3 

Melody 

To identify keys. 

To identify the home tone for that particular key. 

Recipe cards (at least 5" x 7"). 

On each card make a staff and treble clef sign. 

Write the following key signatures and home tones 

on each card: C, F, B, E, A, G, D, A, E. On 

the back of each card write the correct key and 

home tone. 

Example: Flash cards with key signature 

and home tone. 

Key·. D 
Home Tone: D 

l 
i 

(f rent) 

'Key: Eb 
Home.Tone,.: Eb 

(back) (back) 
Have the child identify some key signatures in 
the Understanding Music book. 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 4-4 

Melody 

To identify major (whole step) and minor 

(~ step) seconds. 

Language master, bells or piano, 3~ sec. 

language master cards. 

88 

On each language master card record one major or 

minor second interval on either the piano or 

bells. On the language master card write a 

staff, treble clef and the interval being 

recorded. Under the staff identify the interval. 

Example: Language master card with major or 

minor second interval recorded on 

it. 

Minor Second Mcuor Second 

Evaluation: They will identify some major and minor seconds 

that are being played by the teacher. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 4-5 

Rhythm 

To sight-read rhythmic patterns in~' 4, /4• 

Language master,? sec. language master cards, 

rhythm stick. 

On each language master card write a staff, 

treble clef sign, time signature, and rhythm 

pattern. Under each note put long, short, or 

medium lines to indicate duration of notes. 

Also illustrate by numbers and the plus sign how 

each rhythm should be counted. Record the 

rhythm pattern by tapping, and chant the rhythm 

pattern at the same time. Before the child in-

serts the card into the language master, he 

should first attempt to tap the rhytlim pattern. 

Example: Language master cards with rhythm 

patterns. 

!ft\_!~!_!_~ 
l 4- '.2. 4 3+ 4~ 

Evaluation: Have the child tap and chant some rhythm patterns 

from a music book. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 4-6 

Rhythm 

To play an accompaniment rhythm pattern with a 

song. 

Understanding Music, record player, earphones, 

American Book Company records. 

Let the child choose any song he wishes that has 

a record accompaniment. After he becomes familiar 

with the song, he claps out the rhythm pattern 

for the first measure. The record is then played 

again with the child continually clapping the 

first measure as the rhythm pattern accompaniment. 

This can be done with any song that has a record 

accompaniment to it. Always use the first 

measure as the rhythmic accompaniment for the 
whole song. 

Evaluation: Have the child play an accompaniment with a 

record that he has worked on. 



Concept: 

Objective: 

Materials: 

Procedure: 

~4 

Learning Center Activity 4-? 

Rhythm 

To clap dotted rhythm patterns. 

To identify syncopated rhythms. 

91 

Language master,? sec. language master cards, 

rhythm stick. 

On each language master card write a staff, 

treble clef, and time signature. Write various 

dotted rhythm patterns on the staff. Every time 

a syncopated rhythm pattern is given, identify 

it under the staff. Under each note put a short, 

long, or medium line to indicate duration of 

notes. Aleo illustrate by numbers and the plus 

sign how each rhythm should be counted. Record 

and tap each rhythm pattern with the rhythm stick. 

Example: Language master cards with 

dotted rhythm patterns. 

,4 ;I. I\ -- r r· -14-' 2+3 4- 44' ( Cl- 2. + 3 o/ 

Evaluation: Have the child clap out a dotted rhythm pattern. 

Have the child listen to some rhythm patterns and 

identify the syncopated rhythm. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 4-8 

Harmony 

To accompany a song with the autoharp. 

Record player, Understanding Music, earphones, 

earphone jack, autoharp, Guide Sheet 4-8A. 

Connect the record player so it can be listened 

to silently by one person. Let the child select 

a song from the guide sheet that he wishes to 

accompany. The guide sheet can be kept at the 

learning center area. 

Evaluation: After the child has mastered the chords with 

the song, he will then play the chord accompani-

ment on the autoharp for the teacher. 
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Guide Sheet 4-BA 

Select one of the following songs to play the accompani-

ment for. Every time a chord is listed above the staff, it 

should be played. Use the music book, Understanding Music. 

Page 1 "My Song" Record: side 3, section 2, number 1 

Page 4 "A Whistling Song" Record: side 1, section 1, number 2 

Page 9 "Cindy" Record: side 1, section 1, number 3 

Page 14 "The Coqui" Record: side 5, section 1, number 1 

Page 21 "The Greedy Girl" Record: side 7, section 3, number 2 

Page 25 "The Wise Man and Record: side 7, section 3, number 3 
the Foolish Man 

Page 153 "Yankee Clipper" Record: side 4, section 2, number 2 

Page 187 "My Brother Gum" Record: side 1, section 2, number 4 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 4-9 

Melody 

To learn to play a song on the resonator bells. 

Resonator bells, Understanding Music, 

Guide Sheet 4-9B. 

Take out the notes for the G major scale 

(G, A, B, C, D, E, r#, G) and place in a 

separate area. In the same area, place guide 

sheet 4-9B and Understanding Music, so the child 

can have everything available. The child is to 

learn to play one of the songs listed on the 
guide sheet. 

Evaluation: The child is to play one of the songs he has 
practiced. 
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Guide Sheet 4-9B 

Choose any one of the following songs and learn to play 

it on the resonator bells: 

"Football" Page 19 
"Red Kite" Page 109 

"Le Coucou" (The Cuckoo) Page 110 

"Spring" Page 111 

Notice that the key signature in each song looks like this: 

'*· 
This is the key of G. That means that every time you see the 

note F, you will play #instead. On your resonator bells, 

start with G and count up. Somewhere in those notes you'll 

find F#. It is usually a black note. Is it on yours? 

Select a song and begin. 



Concept: 

Objective: 

Materials: 

Procedure: 

96 
Learning Center Activity 4-10 

Harmony 

To sing harmony with himself. 

Tape recorder, microphone, record player, American 

Book Company records, Understanding Music. 

Let the child choose and then silently listen to 

either the recording of "One of These Days", 

page 91, or "The Echo", page 164. After the 

child becomes familiar with the song, he then 

tapes the melody of the song while he sings. The 

melody is then played again on the tape recorder 

and the child sings the harmony part along with 

it. 

Evaluation: When the child has mastered the harmony part 

with the melody, he can then play and sing it 

for the teacher. The teacher will record the 

entire harmony. 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 4-11 

Harmony 

To distinguish orally between consonance and 

dissonance. 

97 

Language master, bells, autoharp, piano, paper, 

pencil. 

On each language master card record a consonance 

(agreement) or dissonance (harsh) sound. The 

piano, bells and autoharp can all be used to 

produce the sounds. On each card write a treble 

clef sign, key signature and the notes that were 

played. On the back of the card write whether 

or not the sound was a dissonance or consonance 

sound. The child can not only determine the 

answer orally, but also visually. After the 

language master card is played, the child answers 

whether or not the sound was a dissonance or 

consonance sound. On a sheet of paper he can 

put either "C" or "D". After the answer is put 

down, the card is turned over and the answer can 
be corrected. 
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Learning Center Activity 4-11 Continued 

The following are some examples that can be 

used as a guide to producing consonance and 

dissonance sounds with the various instruments. 

The notes must be played together. 

Consonance Dissonance 

Bells: C + E D + D:#=-

F + Ab E + F 

G + Bb C + D 

D + F A+ B 

A+ c-# G + A 

E + C C + B 

A+ F G + F=tr 

Other sounds can be made with the same basic 

intervals. 

Autoharp: 

Piano: 

C 

E 

F 

Any other major 
chord can be 
used. 

C + E + G 

D + ,tF+ A+ D 

Any other seventh 
chord can be used. 

C + E + G + Bb 

F~ + G + A 



Evaluation: 
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Learning Center Activity 4-11 Continued 

Example: Language master card with 

consonance and dissonance sounds • 

• •• 

( front) (-front) 

con so nan c., e dtssonance 

( back) ( ba(/~) 
The child will listen to sounds played by the 

teacher and identify whether or not it is 

consonance or dissonance. 



Concept: 

Objective: 

Materials: 

Procedure: 

100 

Learning Center Activity 4-12 

Harmony 

To play a round on the bells with another person. 

Two sets of bells, two Understanding Music books. 

Let two children select one of the following 

songs to play: 

"Scotland's Burning: 

"Cowboy's Breakfast Call" 

"Froy Felipe" 

(Brother Phillip) 

(Are You Sleeping?) 

Page 19 
Page 78 
Page 128 

After they have mastered playing the song, they 

will then practice playing the song in a round. 

Evaluation: The two children must play the song in a round 

with the bells. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 4-13 

Melody 

To create an original melody. 

To identify the letter names of the notes played. 

Bells 

On the bells, let the child experiment with 

creating a short melody without words. He 

should be able to say the names of the notes he 

is playing. 

Evaluation: The child will play and identify the letter names 

of the notes of his composition. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 4-14 

Notation 

To write a letter to a friend using notes on a 

staff. 
Deciphering a letter from a friend written with 

notes. 

Worksheets 4-14C and 4-14D. 

The guide sheet is the basic form of the letter. 

The child chooses someone to write to, and then 

begins by putting his address, town and state, 

and date in the upper right-hand corner. From 

the greeting to the signature, the letter is 

entirely done with notes. Other letters will 

obviously have to be used. However, whenever an 

A, B, c, D, E, F, or G, is used in a word, these 

letters cannot be written down but must be 

placed on the staff in the form of a note, with 

a blank under the notes. After each word, start 

a new measure. When the letter is completed, it 

is then given to the person for whom it was 

written. That person must decipher it and write 
a reply back also using notes. 



103 

Learning Center Activity 4-14 Continued 

Example: Letter with notes and letters: 

3603 East 9th Street 

Duluth, Minn. 55804 

May 4, 1972 

• - -• _ _c_ s 

-
Ji_Q_~ _ ___c_ 

The deciphering takes place in the blanks pro-

vided by the sender. If longer letters are 

needed, guide sheet 4-14D can be used. 

Evaluation: The child will show the letter he is sending. 
The child will show the letter after it has been 

deciphered. 
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Worksheet 4-14C 

i\ 
I 

I 

(1'\ ,..1 

\ 
I/ 

) 
(' r"\ 
~l...l 

i\ 

' / 

"'' t"'"" 
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Worksheet 4-14D 
j 



Concept: 

Objective: 

Materials: 

Procedure: 

106 

Learning Center Activity 5-1 

Melody 

To identify major thirds (two steps), perfect 

fourths (two-and-a-half steps), and perfect 

fifths (three-and-a-half steps). 

To review orally and visually, major and minor 

seconds. 

Language master, bells or piano, 3 sec. language 

master cards. 

On each language master card write a staff, 

treble clef, key signature, and the interval 

being recorded. Using the bells or piano, 

record the various intervals. When a major 

third, perfect fourth, and perfect fifth are 

recorded, identify the interval under the staff. 

With major seconds and minor seconds identify 

the interval on the back. 
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Learning Center Activity 5-1 Continued 

Example: Language master card with intervals 
recorded and written on them. 

Minor Second 

( front) 

If 
Perf e.ct Fourth 

J r 
Per-fecJ Fifth 

-
Evaluation: The child will identify some major and minor 

seconds, major thirds, perfect fourths, and 

perfect fifths that are being played by the 

teacher. 

-



Concept: 

Objective: 

Materials: 

Procedure: 

108 

Learning Center Activity 5-2 

Melody 

To identify the accidentals - sharps, flats, and 

naturals. 

Language master, bells and piano, 3 sec. language 

master cards. 

On each language master card write a staff, 

treble clef, key signature and the accidental 

that was recorded. Using the bells or piano, 

record the various intervals. Under the staff, 

identify the accidental and also what it does to 

the note. 
Example: Language master cards with 

accidentals recorded and printed. 

F la-t - Jowers the, 
torie ½ step 

Natura I - canceled 
the ~lat 

Natura J-c..,a nc e I ed 
the sharp 

Evaluation: They will orally and visually identify the 

accidentals. 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 5-3 

Melody 

To identify, orally and visually, major and 

minor scales. 

109 

Language master, language master 7 sec. cards. 

On each language master card write a staff, 

treble clef sign, key signature, and the scale 

being recorded. Record with a piano or resona-

tor bells the scales for the following keys: 

c, F, B t E t A ' G, n, A, E, Am, Bm, Cm, Dm, 

Em, Fm, and Gm. At each interval where there 

is a half step, identify the interval on the 

card for both the major and minor scales. On 

the back of each card write the type of scale 

being played and the letter name of the scale. 
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Learning Center Activity 5-3 Continued 

(front) 

Example: Language master cards with major 

and minor scales. 

( bac~) 

Major Sc.a le.- E 

_j 

( tron t) (back) 

Evaluation: Play scales on the bells, piano, or language 

master, and have the child identify them. 
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Learning Center Activity 5-4 

Concept: Melody 

Objective: To sight-read simple musical phrases. 

Materials: Language master, language master? sec. cards, 

bells or piano, Making Music. 

Procedure: On each language master card record one of the 

following phrases from the Making Music book. 

Thirteen cards are needed below. 

Page Number Staff Measure or Measures 

1. 21 l l 
2. 22 l 1 and 2 

3. 23 1 1 and 2 

4. 23 4 ? and 8 

5. 24 1 1, 2, and 3 
6. 25 5 9 
7. 26 l 1 
a. 29 3 9 and 10 

9. 29 4 13 and 14 
10. 33 1 1 
11. 33 l 2 
12. ?1 6 19, 20, and 21 
13. 1?4 6 16, 17, and 18 
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Learning Center Activity 5-4 Continued 

Each musical phrase must also be written 
on the language master cards. By the language 

master, put the following resonator bells and 

a mallet: middle C, E, G, and high C. They 

are the only notes required to get their start-

ing pitch. 

The child first studies the card, gets 

his starting note from one of the four 

resonator bells, and then practices the musical 

phrase. When he feels relatively sure of him-

self, he then inserts the card into the language 

master, pushes the student record button, and 

sings the phrase. After recording, the child's 

phrase is checked with the correct melody by 

inserting the card into the language master and 

pushing the instructor button. The correct 

melody which was recorded by the teacher will 

then be heard. The student can also replay his 

own recording to check with the instructor's 

correct answer. Let the child sight-read any 

phrase he wishes. 
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Learning Center Activity 5-4 Continued 

Example: Language master cards with sight-

reading phrases on them. 
__.., .,_ 

I r I I 
I - - - - I I - I 
I . ... ... - -II J 7r I . --. -

lo\/e <$oh1e- bo- d '/ 
Sil -ly so~nd si l-ly rhyme 

Evaluation: Have the child sight-read some simple phrases. 



Concept: 

Objective: 

Materials: 

Procedure: 

114 

Learning Center Activity 5-5 

Melody 

To identify visually and orally, major, minor, 

pentatonic and chromatic scales. 

Language master, language master 7 sec. cards, 

bells or piano. 

On each card write a staff, treble clef sign, 

key signature, and the scale recorded. For all 

major and minor scales, identify the scales and 

their letter names on the back. With the 

pentatonic and chromatic scales, identify one-

half on the front and one-half on the back. 

Write the type of scale it is and the number 

of tones in it. 



. . ., ' I -, ... I -. --- . 
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Learning Center Activity 5-5 Continued 

Example: Language master card with major, 

minor, pentatonic and chromatic 

scales. 

?entatonic Scale, 
St-ones 

Cf ront) (_ bac \-\) 

Major- Se,a{e - G 

(front) l back) 

I I . I I 
I - ---- -t•M JnJ fr rbr r !t 

Pentaton ie, Scale- 5 tof\eS C hroma+ie, Scale - 12 tones 

(front) ( f r-ont) 

Evaluation: Play some major, minor, pentatonic, and 

chromatic scales on either the bells, piano, or 

the language master and have the child identify 

the scales. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 5-6 

Rhythm 

To clap out triplets within rhythm patterns. 

Language master, language master 7 sec. cards, 

one rhythm stick. 

On each language master card write a staff, 

treble clef sign, and time signature. Using the 

rhythm stick, tap and record various rhythm 

patterns including triplets. As the rhythm 

pattern is being tapped with the rhythm stick, 

also chant the beat -- one and two and three and 

four and. On each card write the triplet under 

the proper notes. 

The child will clap the rhythm pattern 

while listening to the card. 

Example: Language master card with triplet 

rhythm pattern. 

J J .i.J.J 
Triplet-

Evaluation: The child will clap some triplet rhythm patterns. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 5-7 

Rhythm 

To explain what the numbers in a time signature 

mean. 

T 1 t :'h~bm tt . 2 3 4 6 d 2 o e ap ou a ru..JU pa em. in 4 , 4 , 4 , 8 , an 2• 

Language master,? see. language master cards, 

one rhythm stick or drum. 

On each language master card write a staff, 

treble clef sign, and a:ny one of the following 
2 ; 4 6 2 time signatures: 4 , 4 , 4 , 8 , or 2• After this 

has been completed, write a one-measure rhythm 

pattern and the number for its beat. When 

recording the passage, tap and chant the rhythm 

patterns. On the back of each card explain 

what the time signature for that specific card 

stands for. Before a child hears the pattern, 

he first looks at the time signature explanation 

on the back. Next, he attempts to tap and chant 

the rhythm. Finally, he listens to the rhythm 

pattern and taps and chants with it. 
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Learning Center Activity 5-? Continued 

Example: Language master cards with rhythm 

patterns on the front and explana-

tions on the back. 

.J J 

( front) 

( front) 

2. =- two beat5 pe_r 
mea5ure. 

4= a quarter note (.i) 
3e--ts one beat 

(_back) 

Co= 51 x beats per 
mea 5u e.., 

=an eighth note (J) 
3 et-s one beat 

Evaluation: The child will tap and chant various rhythm 

patterns in different time signatures. 
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Learning Center Activity 5-8 

Concept: Rhythln 

Objectives: To clap various rhythm patterns that include 

syncopation and triplets. 

Materials: 

Procedure: 

Language master,? sec. language master cards, 

rhythm stick or drum. 

On each language master card write a staff, 

treble clef sign, and time signature. Using the 

rhythm instruments, tap and record various 

rhythm patterns. Some of the patterns must in-

clude syncopation and triplets. While the 

rhythm pattern is being tapped, the beat must 

also be chanted -- one and two and three and 

four and. Under each syncopated and triplet 

pattern, those notes have to be labeled. Also, 

under every note the correct count must be 

labeled. 
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Learning Center Activity 5-8 Continued 

Example: Language master cards with various 

rhythm patterns. 

i ii 
2 +3 ;-

S'fn t,opQ +ion 
3 4-

Evaluation: The child will clap various rhythm patterns, 
some of which contain triplets and syncopation. 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 5-9 

Melody 

To orally identify major and minor chords. 

Language master, standard;~ sec. language 

master cards, piano or guitar. 

121 

On each language master card write a staff, 

treble clef sign, and either a major chord or 

a minor chord. Record each chord on the card. 

Write major chord or minor chord and the letter 

name of that chord on the back of the card. 

The child will first listen to the card, 

identify it, and then look at the back for the 

correct answer. 
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Learning Center Activity 5-9 Continued 

Example: Language master cards with either a 

major or minor chord written on 

them. 

Major Chord -G 

(tron t-) (_bock) 

(-\ ront) ( back) 

Evaluation:: Play some major and minor chords and have the 

child identify them. 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 5-10 

Harmony 

To accompany a song on the autoharp for a 

phonograph record. 

123 

Phonograph, American Book Company records for 

Grade 5, earphones, autoharp, and Making Music 

book. 

Let the child select a song from the book that 

he wishes to accompany on the autoharp. The 

song must have chords, and also a small record 

disc by the title which indicates that the song 

has a record accompanying it. After the song 

has been selected, the child will then familiar-

ize himself with it by playing the chords on 

the autoharp. Next, the child will then accompany 

the autoharp with the record while he listens to 

the song. 

Evaluation: The child will accompany the song he has been 

practicing with a record. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 5-11 

Harmony 

To sing a harmony part against a melody line. 

Phonograph, American Book Company records for 

Grade 5, Making Music book, page 21, resonator 

bells. 

Let the child listen to the recording and be-

come familiar with the song~ Somebody, 

page 21 in the Making Music book. The resonator 

bells can be used to play the harmony part. 

After the child is familiar with the melody and 

harmony, he sings the melody with the record 

until the harmony part begins. He then sings 

the harmony part for the rest of the song. This 

should be practiced until it can be done with no 

hesitation or mistakes. 

Evaluation: The child will sing the harmony part to~ 

Somebod.y while the record plays the melody. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 5-12 

Harmony 

To orally identify major chords, major seventh 

chords and minor chords. 

Language master, 3~ sec. language master cards, 

piano or guitar. 

On each language master card write a staff, 

treble clef sign, and either a major, minor, or 

seventh chord. Record the chord on the language 

master with the piano. On the back of each card 

identify the chord and its letter name. The 

child will first listen to the chord, then 

identify it, and finally he will look on the 

back for the correct answer. 
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Learning Center Activity 5-12 Continued 

Example: Language master cards with major, 

minor, and major seventh chords 

on them. 

Major Chord - F-

(front) (back) 

Major Seventh-C 

(front) (_back) 

Mihor Chord- Em 

(front) (_back) 
:Evaluation: The child will identify some major, major 

seventh, and minor chords. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 5-13 

Harmony 

To place I, IV, and V chords in two proper 

progressions of I, IV, v, I, or I, IV, I, v, I. 

Language master,? sec. language master cards, 

piano or guitar. 

On each card write a staff, treble clef sign, 

key signature, and the chords for the progl['ession 

that you are going to record. Use the piano or 

guitar to record the chords and their progression 

of either I, IV, V, I, or I, IV, I, V, I. Under 
each chord identify it by its number and letter 

in parentheses •. The child will listen to the 

chords and become acquainted with the sound of a 

chord progression. 
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Learning Center Activity 5-13 Continued 

Example: Language master cards with 
chords and chord progressions. 

I. (C) tt(F) "I.Cc) "Jt(Gi1) I (C) 

,~@ 8 i § 
r LF) n ct3b) 'Jt:.CC) I- LF) 

Evaluation: Have five language master cards with five 

separate and labeled chords on them, one chord 

on each card. Three I chords, one IV chord, 

and one V chord are needed. The child will then 

put these chords into the two different pro-

gressions and play them on the language master. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 5-14 

Notation 

To identify the key signature and home tones for 

the key of C, F, B, E, A, G, D, A, and E. 

Language master, 3~ sec. language master cards. 

On each language master card write a staff, 

treble clef sign, key signature, and home tone. 

The instructor will record the key and home tone 

on his recording track. The child will first 

study the card, then record on the student track 

his answer for the key and home tone. When 

checking the work, the child will then replay the 

language master card and listen to the instructor's 

answer. 

Example: Language master card with key 

signature and home tone. 
r\ u--

' l...lt'r 
I 
H " -" j 

Evaluation: The child will identify the key and home tones 

of various keys. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 5-15 

Melody 

To play any song in the key of c, F, or G. 

Resonator bells, Making Music. 

Let the child find any song that he wishes to 

play in the key of c, F, or G, from the Making 

Music book. Using the resonator bells, the 

child can practice the song until he becomes 

proficient at it. 

Evaluation: The child will play the song of his choice 

that he was practicing from the Making Music book. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 6-1 

Melody 

To identify, orally and visually, major sixth 

and major seventh intervals. 

Language master, language master 3~ sec. cards, 

piano or resonator bells. 

On each language master card write a staff, 

treble clef sign, and an interval, either a 

M2, m2, M3, P4, P5, MG, or M7. Record the 
interval with the piano or resonator bells. 

On the back of all language master cards 

that contain M2, m2, M3, P4 and P5, put the 

answer on the back of the card. With M6 and M7, 
put one-half of the answers on the front, the 

other half on the back. 
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Learning Center Activity 6-1 Continued 

Example: Language master cards with 

intervals on them. 

P4 

( f ron +) ( back) 

M7 
' J r Mb 

(frot1t) lback) ( front) 

Evaluation: The child will identify orally and visually 

various intervals played by the instructor. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 6-2 

HarmQny 

To sing a song in harmony with another person. 

Resonator bells or piano, Stud.ying Music, 

American Book Company records, phonograph. 

Using the piano, resonator bells, records, or 

any combination of the three, have two children 

learn any song they wish that contains harmony. 

Evaluation: The two children can sing the melody and harmony 

for the song they chose to practice. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 6-3 

Notation 

To notate an original melody. 

Piano, resonator bells, guitar, or any other 

instrument the child wishes to use, notation 

paper. 

Have the child create an original melody on 

some instrument. After the melody has been 

completed, the child is to then notate his 

melody. The melodies do not have· to be long. 

Evaluation: The child is to play his original melody from 

his notation paper. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 6-4 

Melody 

To sight-read intervals of two, three, four, or 

five notes. 

Language master,? sec. language master cards, 

piano or bells. 

On each language master card write a staff, 

treble clef, and the intervals that are to be 

recorded. Vacy the intervals from two to five 

notes. Record these intervals on the instructor 

track using the piano, bells, or voice. The 

child will then study the music on the card, get 

his pitch from the piano or bells, sight-read 

the music by singing "ah", and record his singing 

on the student track. After this has been com-

pleted, the instructor's track will be replayed 

by the child to check his answer with the 

correct one. 
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Learning Center Activity 6-4 Continued 

Example: Language master card with sight-

reading intervals on them. 

i .J J 

Evaluation: The child will sight-read some intervals of two 

to five notes. 



Concept: 

Objective: 

Materials: 

Procedure: 

13? 

Learning Center Activity 6-5 

Melody 

To sight-read short melodies. 

Language master, 7 sec. language master cards, 

piano or bells, Studying Music. 

On each language master card write a staff, 

treble clef sign, key signature, time signature, 

and a sight-reading melody and words. The 

melodies can be taken from the Stuclying Music 

book. Record the melody with a piano, bells, or 

voice on the instructor's track. The child will 

then study the music on the card, get his pitch 

from the piano or bells, sight-read the music by 

singing the words, and record his singing on the 

student track. After this has been completed, 

the instructor's track will be replayed by the 

child to check his answers with the correct one. 
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Learning Center Activity 6-5 Continued 

Example: Language master card with sigh.t-

reading melodies on them. 

,,i~:1~1 "----

~-: 
B1 '{OU bonnie banks ard by 

Evaluation: The child will sight-read some melody passages 

from the Studying Music book. 



Concept: 

Objective: 

Materials: 

Procedure: 

Learning Center Activity 6-6 

Melody 

To play intervals with sharps, .flats, and 

naturals. 

139 

Language master,? sec. language master cards, 

piano or bells. 

On each language master card write a staff, 

treble clef sign, time signature, key signature, 

and the notes to be played. Record on the 

instructor's track, using the piano or bells, 

the intervals written on the staff of the 

language master card. The child will then study 

the music on the card, use the piano or bells to 

play the notes, and record his playing on the 

student track. After this has been completed, 

the instructor's track will be replayed by the 

child to check his answers with the correct one. 

If there is further problem with playing the 

notes, the child can simply play his instrument 

while the instructor's track plays at the same 
time. 
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Learning Center Activity 6-6 Continued 

Example: Language master card with intervals 

of sharps, flats, and naturals. 

Evaluation: The child will play some intervals with sharps, 

flats, and naturals. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 6-? 

Rhythm 

To tap various rhythm patterns and to identify 

triplets, syncopation, and dotted notes. 

Language master,? sec. language master cards, 

one rhythm stick or drum. 

On each language master card write a staff, 

treble clef sign, time signature, and the notes 

of the rhythm pattern to be recorded. Record a 

rhythm pattern on each card by using one rhythm 

stick or drum, and chanting the beat - one and 

two and etc. Under each note write the beat 

number that it gets. Write triplet, syncopated 

or dotted quarter, eighth, half, etc. notes on 

the back of each card that has that specific type 

of rhythm. The child will first study the rhythm 

pattern and tap and chant the rhythm pattern. 

After practicing the rhythm pattern, he will play 

the language master card and tap and chant with 

it. If a triplet, syncopated rhythm, or dotted 

note is present, the correct answer can be found 
on the back. 
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Learning Center Activity 6-7 Continued 

Example: Language master card with rhythm 

patterns. 

~yn~opo.+-iov,--
d o-t+ed <t1orter- note 

(front) lback) 

Evaluation: The child will tap and chant some rhythm patterns 

and identify whether or not they have triplets, 

syncopation, or dotted notes. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 6-8 

Harmony 

To play an autoharp accompaniment with a record.in 

a song that does not show the chord accompaniment. 

Autoharp, phonograph, American Book Company 

records for Grade 6, Studzj.ng.Music, earphones. 

The following songs are to be used: 

"Starfish" - page 18 

"Twilight" - page 120 

"Lovely Messengers" - page 126 

"Little David" - page 142 

Let the child choose any one of the songs 

above. After a song is chosen, the child then 

listens with the earphones to the recording until 

he becomes familiar with it. He then uses the 

autoharp and accompanies the song with it. This 

will take some time because the chords are not 

listed, so the key will have to be determined to 

get the starting chord. The child can be con-

sidered proficient when he can accompany the 

record with the autoharp. 

Evaluation: The child will accompany the song he selected 

with the record. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 6-9 

Melody 

To play major, minor, and chromatic scales with 

some notes missing. 

Language master, 7 sec. language master cards, 

piano or bells. 

On each language master card write a staff and 

treble clef sign. Using either a piano or bells, 

record either a major, minor, or chromatic scale 

on the card. When writing the notes for the 

scales on the language master cards, leave a 

couple of notes out of each scale. Identify the 

space with a square. On the back of each card 

identify the scale. The child will first study 

the card which is missing a couple of notes in 

each scale, and then play it on the resonator 

bells. After he becomes proficient, he will then 

play the piano or bells with the language master 

recording. The identification of the scale can 

be found on the back of the card. 



1; 

145 

Learning Center Activity 6-9 Continued 

Example: Language master cards with major, 

minor, and chromatic scales. 

-'-a~ Ii~ ~fH Major Sude, 

( front) lback) 

Chromatic Scale, 

(front) (_back) 

Evaluation: The child will play some major, minor, and 

chromatic scales that have some notes missing. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 6-10 

Melody 

To play a simple song with drinking glasses and 

water. 

A large bucket of water, cardboard tray, small 

plastic cup for adding large··water amounts, eye-

dropper for making fine adjustments to water 

levels in the glasses, glasses of various sizes. 

Let the child experiment with pitch by adding 

water into the various glasses. After he becomes 

familiar with the water levels and the pitch they 

create, have the child attempt to play a simple 

melody, such as "Mary Had a Little Lamb 11 , or 

"Three Blind Mice". 

Evaluation: The child will play a simple melody using glasses 

and water. 



Concept: 

Objective: 

Materials: 

Procedure: 
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Learning Center Activity 6-11 

Melody 

To play a simple melody on one string. 

Monofilament fishing line (at least 20 lb. test), 

or nylon "squidding" line about three to four 

feet in length, two 3/8" to 1/2" rods, pencils 

or dowels. 

Tie each end of the nylon line around the dowel. 

Put one end on the floor and step on the dowel 

with both feet. Be certain that the line is 

between the feet. Hold the other end with a 

hand and vary the tautness of the line while 

plucking. After experimentation with pitch and 

tautness have been completed, the child can then 

attempt to play a simple melody like "Mary Had a 

Little Lamb" or "London Bridge Is Falling Down". 

Evaluation: The child will play a simple melody using one 

string. 
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APPENDIX 

Glossary of Musical Terms 

accidental - A sign placed before a note indicating a change 

in pitch. 

autoharp - An instrument having buttons which, when de-

pressed by the finger, dampen all the strings 

necessary to the chord desired. 

beat - The division of a time signature in a measure. 

chord 

Example: 4 
4 1 + 

(and) 
2 + 

(and) 
; + 

(and) 
4 + 

(and) 

- A combination of three or more different tones 

sounded simultaneously. 

dominant (V) - A triad built on the fifth tone 

of a scale. 
major - A triad that has two whole steps 

between the first and second notes 

and one-and-a-half steps between 

the second and third notes of the 
triad. 

Example: 

o) d:. steps 
0 
0 ').2_ steps 



minor 

seventh 
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- A triad that has one-and-a-half 

steps between the first and second 

notes and two whole steps between 

the second and third notes of the 

triad. 

Example: 
0/ 2 st-eps 

8> I½ steps 
- A major triad with an additional 

note added. The note is one-and-a-

half steps up from the third tone. 

Example: O> I½. steps 
0> I½. steps g> 2.. steps 

subdominant (IV) - A triad built on the fourth 

tone of a scale. 

tonic (I) 

chromatic scale - (see scale) 

- A triad built on the first 

tone of a scale. 

consonance - Sounds which are agreeable or pleasant to the ear. 

dissonance - Sounds which are disagreeable or unpleasant to 

the ear. 

dominant (V)-(see chord) 

flat - A tone lowered a half step in pitch. 
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half step - (see interval - minor second) 

harmony - Relationship of simultaneously sounded tones. 

interval - The difference in pitch between two tones. 

major second - an interval of one whole step. 

major seventh- an interval of five-and-one-half 

steps. 

major sixth - an interval of four whole steps 

and one-half step. 

major third - an interval with two whole steps. 

minor second - an interval of one-half step. 

perfect fifth- an interval of three whole steps 

and one-half step. 

perfect fourth-an interval of two whole steps 

and one-half step. 

skip 

step 

- any interval greater than a whole 
step or second. 

- a half or whole step interval. 

key signature - a group of sharps or flats placed after the 

clef to indicate the tonality of the music 

following. 

language master - an audio-visual instrument that reproduces 

sounds on cardboard. 



155 

language master cards - cardboard rectangles with recording 

tape on them. 

seven-second cards - either 3~" x 9" half 

speed cards, or 4" x 14" regular 

cards. 

three-and-one-half-second cards - 3'2" x 9" 
card. 

major chord- (see chord) 

major scale- (see scale) 

major second-(see interval) 

major sixth- (see interval) 

major third- (see interval) 

melody - A succession of notes that move in time and 

express a musical idea. 

minor chord- (see chord) 

minor scale- (see scale) 

minor second-(see interval) 

natural - the signtJ- , placed before a note, cancelling 

notation 

the effect of a previous sharp or flat. 

- pertaining to written signs which are used to 

represent a tone, its position on the staff, and 

form indicating the pitch and duration of the 

tone. 
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pentatonic scale - (see scale) 

perfect fifth-(see interval) 

perfect fourth-(see interval) 

resonator bells - wooden moveable bells that produce sound 

by resonance. 

scale - a succession of tones ascending or descending 

according to fixed intervals. 

chromatic - a succession of twelve half steps to 

the octave. 

major 

minor 

- a succession of seven tones plus the 

octave with half steps between the 

third and fourth and seventh and 

eighth tones. 

a succession of seven tones plus the 

octave with half steps between the 

second and third and fifth and sixth 

tones. 

pentatonic- a succession of five tones plus the 

octave consisting of the first, secomd, 

third, fifth, and sixth tones of a 

major scale. 

seventh chord- (see chord) 

sharp* a tone raised a half step in pitch. 
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sight-read - to read, play, or sing without previous practice 

rehearsal, or study of the material to be 

treated. 

skip 

staff 

- (see interval) 

- a set of five horizontal lines, together with the 

corresponding four spaces between them, on which 
music is written. 

step - (see interval) 

subdominant (IV) - (see chord) 

syncopation- a shifting of the normal accent, usually by 

stressing the unaccented beats. 

time signature - a numerical or other indication showing the 

meter, usually placed after the key signature. 

tonic (I) - (see chord) 

triplet - a group of three notes to be performed in the 

time of two ordinary notes of the same kind. 

whole step - (see interval - major second) 
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