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ABSTRACT

During the 1960s and 1970s, universities across the country experienced
unprecedented growth and social upheaval as theaby-boom generation asserted
its values by protesting for civil rightsand student power, and against the Vietnam
War. While much is written about student activism during this time, schtars
seldom examine these protests through the lenses of architectussnd campus
planning. This study contends the designed environment of the university embodies
the cultural and social values of the institution. Therefore, students used buildings,
landscapes, and spaces throughout campus as places of protest against thkrigs
embodied within the architecture.Using the University of Minnesota as a microcosm
of national trends, this thesis aims to find out why specific spaces on campus are
chosen as nodesf protest, in order to understand the role of architecture in
shaping activism. These locations the Armory, student union, administration
building, and auditorium? contain controls and affordances for protestshat
influenced why these spaces wereepeatedly chosen for student activism. The
design, association, and progranof these buildings and the spaces around them,
principally elements of massing, scale, ornamentation, and association, credee

stage in which protests gaired legitimacy and visibility for their causes.Archival



materials used br this exhibition? particularly newspaper clippings, photographs,
and oral histories? validate andcharacterizethese findings. Further analysis and
AEACOAI T ETC xAOA DPOAOAT OAA xEOE AOBEEOAI 1| AC

N s oA N =

activism.

INTRODUCTION

In the days following the events of May 10, 1972, in a letter to the Student
Demonstration Commission of Inquiry, an anonymous protester describatheir
AobAOEAT AA8 2A &I AAOGET ¢ 11 OEdhowthdelegs AT A OET I
unfolded. Around noon, demonstrators gathered on the steps of Northrop listening
to speakers at a raly. As interest waned and agitation grewprotesters marched to
the Dinkytown Air Force recruiting office to occupy the building. Finding it empty,
the anonymousprotester, among othersstormed the campusArmory.

Once there [at theArmory], screens were taken off windows. A guy climbed
the North entrance of theArmory and tried to get in a window there. | was

OOOOAE AU A OOTT A OEAIT AEAOGET ¢ #&#01Ti1 OEA AC
what to do with the building. Several demonstrators toredown part of the
xOl OCEO EOIT OAEIETC OF EO x1 OIAT80O EiI PAA

Several of the screens were gathered together and set on fire. Then the
screens were taken and put to use as battering rams, but the doors stayed
closed. About his time the squad did arrive. The iron railing was used to
block University Avenue at either end of théArmory. The Tac squad
evacuated the building from the south entrance, and occupied it. Then more
came chanting down university[avenue], swinging clubsand squirting mace.
... The cops charged again, we ran all the way to the stadium. The smell of
mace was in the air, my lungs were bursting, my throat dry. . ..



During those two charges | learned fear. Those cops had one idea in their
heads, and thawas to beat people up. They came four deep, spanning the
street, just ready for murder?

The anonymousprotesterd © BT ECT AT O x1T OAO AAOAOEAA A [EOEC
unfolded spontaneously and sporadically, as if in total chaos. Yet, throughout the
atET 060 x1 OAOh OEAOA EO A OOAOI A0 OEAI A OEAO
and logic to the scene: architecture and space. Using words that are often used to
describe buildings, give directions, and describe spaces, the writer places us in the
scene ast unfolds. SpatialA A O A O E b @athéridg dn thé& skeps@f NorthroppO O E A
EOIT OAEIEI ¢ xAO OOAA O AiITAE 51 EOAOOEQOU ! (
OPATTET ¢C OEA OOOAAOG OAT U 11 AOAEEOAAOOOAT A
the reader into the situation; in this case, architecture is essential to protests,
playing a largerole in shaping ourunderstanding of activism.
Using the University of Minnesota as a microcosm of national trends, this
thesis aims to find outhow specific spaces ortampus became nodes of protest in
order to understand the role of architecture in shaping and inhibiting? activism.
Activists continually adapted and transformed the spaces they occujed. During the
May 10h, 1972 demonstration,protesters erected barricades, scaled thA&rmory
walls, and obstructed the flow of people and vehicles. In each case, the existing
spatial condition was? whether consciously or not evaluated and used to meet the

desires of those protesting put differently the existing spatial conditions contained

controls and affordances for protestsin this way, architecturehad a significant role

! Correspondence from anonymous student to the Student Demonstration Commission of Inquiry, -
pwxch "1 @ pxuvh &i 1 AAO Ofiicehfithk BrasidentFiled COAXDPE] UnivelsityA A 6 h
Archives, University of Minnesoa Archives and Special Collections.



in shaping and informing how proteststook place. In much the same way that
protesters engaged and adapted the spaces to their needsjuersity administrators
sought to regulate, and in some cases limit or entirely stop protests from happening.
In either case, changes to the built environment directly impacted the ways in which
people could occupy and utilize the spaces around them.

This study contends the designed environment of the university embodies
the cultural and social values of the institution. Therefore, these buildings and
spaces become places of protest against valuassociated witharchitecture. The
existing campus architeture on theMall? the large rectangular gre@ space in the
heart of campu® is composed of visually similar buildings that are representative
of a specific value set and institutional identity that is made manifest through their
architectural composition (e.g. massing, facade, materiality, etc.). In each case, the
identity of the building is linked by activistswith an idea, person, or entity seen in
opposition to their cause This metonymy associates a campus building with a
higher power like the president, board of regents, or even national government.
Here, the students are protesting in opposition to the symbolism and values
represented by the architecture, and warrants further analysis to understand what

makes these buildings and spaces politically argbcially charged.

Protest is defined as any intentionally disruptive activity, whether for or
against and issueFor the purposes of this paper protest is used as a term to broadly
encompass many types of activism, including but not limited to rallies, mehes,

occupations, strikes, anddemonstrations.In each case, the act of protest occurs



within a specific place, or set of places, and utilizes the existing architecture to meet

its goals.

This thesis and exhibition was done as a collaborative work in conjunction
with Shreya Ghoshal.Beginning with a broad analysis of contextual materials from
the era,we utilized reports from the Office of the President, Board of Regents
Minutes, and newsgper clippings from Minnesota newspapers (e.g. th®linnesota
Daily, theMinnesota Star etc.)to establish a broad base, and to analyze the breadth
of protests that occurred across the campud.he assertions drawn from these
collected materials were thenaugmentedwith oral histories conducted with student
protesters from the era.

Photographs were perhaps the most illuminating method of study utilized, as
they often place the viewer diredly into the chaos of the scendnto the matrix of
space.The examiration of photographs taken at protestgevealsthe placement of
people within space during these incidents, and howeople used these spacefor
their advantage, or hindrance By comparing and contrasting photographs from
before, during, and after each event, these pictures offer a direct understanding of
how space was used and adapted by protesters and how the built environmenas
later changed, directly impacting protest activity.

Oral histories offered an entirely different and vibrant first person
perspectives, which were oftedacking in many of the more cutand-dry accounts of
the protestsat the university. All of the interviewees were involved in student
protests in some way, and many of them were actively involved with the

organization and planning of events. Participants were first asked a series of



baseline questions to establish their backgroundiow were they involved in protests
and what was their relation to the university community, what were their political
affiliations then and now, and how effective did they tkiprotests were at affecting
real changeollowing the establishment of their background and involvement
participants were asked a series of experiential and spatial questions to gauge the
role of architecture in protests: how did it feel to le part of a demonstration, describe
the spacesround you, did you notice the architecture during the protestEach
participant often used architectural terms and spatial qualifiers to describe the
protests they participated in. While many did not explicitly state that the
architecture affected their demonstrations, all referenced the spatial implications of
the environments they were part of.

The final component of the analysis ian exhibition that utilizes architectural
diagramming, and historical photos to examine the relationship between
architecture and protest These methodgrovide insights into the spatial conditions
surrounding events of protestby qualifying the vivid accounts of demonstrations
and others.Photographs of protests were used and the people within each photo
were translated onto plan view maps of the areas in which each protest took place,
marking each person as a data point on the map. This allows us to see how students
occupied spaces and then alivs us to interpret that data as a way of analysis. This
process is then repeated for photographs of the same space from before and after
each protest to further understand the implications of each protest (i.e. to see how
each space changed as a resulBollowing analysis of each space, each was mapped

on a zoomed out campus plan in order to establish larger spatial trends between



each contended space. This larggcale view also allows an understanding of
protests that change locations and offers insighhto why and how these spaces
might relate.

This paper useghe University of Minnesota as a case study to examine how
students adapted and utilized spaces for protest, while tying this analysis to an
understanding of the sociocultural values embodied whin the architecture.l look
at the development and planning of the campus holistically, examining prior eras
that established the design othe campus and indirectlycontributed to student
activism. | then goon to analyze what effect national protest events (e.gBerkeley,

U Chicago, Columbia, etc.) had on creating protest typologies used at theversity

of Minnesota relating national protest events tathe variety of protests at the

University of Minnesota.l then provide an examination of the spatibconditions that

contributed to student protests at the University of Minnesotahrough architectural

diagramming and spatial mapping. Elements of facade, style, association, and

massing EAU Al Al AT 0O xEAT OOUET C O O$mMmAOOOAT A
are represented in each drawing. then conclude with recommendations for

understanding protests on campuses today, the effects prior activism has had on the

activism of recent years and the role of social media in protests today. How can we
memorialize and remember the events that happened on the University of

Minnesota campus in the 1960s and 1970s?




LITERATURE REVIEW:

Scholarlydiscussion andanalysis of activism all too often neglects the
omnipresent spatial reality of protests; the bulk ofadministrative and academic
literature focuses on an approach grounded in sociology or political sciencehose
studiesthat analyze the evolution of stuént protest through the lens of space do so
by establishing relationships between changes in campus capital planning and
campus master plang.Instead, most scholars discuss activisiinrough changing
generational values and ideological shifts in each casestudents are said to be
reacting against the values of previous generations. Howevetugent protest, as
much scholarship points outjs not a phenomenaunique to the era of the 1960s and
pwxmO8 'O T A AOOEI O 11 OAOh OdliEtiad®dniqgueET AAIT E £
to the campuses of the 1960s are unacquainted with the history éfmerican
Collegesd

Nonetheless, student activism on college campas in the 1960s and 1970s
hadOOT POAAAAAT GRhE changd\Hadhddn AtORid to a rapid flux of
college enroliment, eleven times the growth of the general populatichProtests of

the era generally inwolved more students, tended to be more militant and were

found at campuses across the countyUnlike other eras, students saw their role as

2. AOE - AAAEh O4EA 011 EOGEAO T £ #AI POO 01 RdlemEi$tCd (1 x 54
1, no. 6 (1990): 3.

3 |bid.
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Societyl14, no. 5, (1970): 344.
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going beyond fixing a single issue; rather they believed in a large scale restructuring
of society$

The scholarship analyzed in this literature eview was drawn from a wide
range of discipline® political science sociology, history, higher education studies,
and campus planning all of which provide different perspectives onthe period of
study. This literature review breaks down each of these diiplines, both what they
offer and what they lack, in order to set upa framework to understand the role of
architecture in shaping activism.

The majority of scholarship emerged in the immediat@eriod following the
protests years, and was often written by academics and administratossho were
trying to make sense of protets on their campuses and others nationwide.
Sociologists and political scientists offer insight into ideological and generational
shifts, namely how and why campuses became the center§ siudent activism.
Historical discourse tracks the evolution of protats, particularly how certain
protests at campuses like Berkeley and Columbia were replicated nationwide, and
how they became typologies for many universities. Administrative andducational
theory establish how universities saw their role in regards to stdent life, a view
that was often at odds with student activistsCampus planning literature offers
insight into how campuses including the architecture, landscape and the spaces in
between? were designed, ando some extenthow and why those designs were

adapted for student protests.

6s*x AOT 1T A 3ET 11 EAERAUDBIGIKS hol3 (Sep | 1868)BdKella van Dyke,
O(1T OAAAOGOI ¢ | TADEDEI 1T O | S&ciabRoddldnfdb, @o. B (Viay(1898)0sH
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Sociocultural Context
Social scientists asociate this ideological shiftand sharp increase in
activism, with a reaction against the values of the previougeneration, arguing the
new generation felt that the established vala system was oppressive and counter to
what a society should b€.In many ways, the political background of the sgalled
O3EI AT O ' AT AOAOCET 16 1 AT O EOOAI £ O A AACOAA
childhood rooted in the Great Depression and an adidife engulfed by World War 11,
this generation, as many argue, was characterized by a desire to return to
normalcy 8 Activism in the postwar years was limited, and done within traditional
systems and means, rarely challenging authority. As a result difet indifference to
activism, students of the 1960s and 1970s saw their role as going well beyond the
OAEI OI T &£ OGETCIA EOOOAOh OAAET ¢ OEAI OA1 OAO A
resOOOAOOOET ¢ T £ O1 AEAOUS AEIYAKEDNO OAD®AT &1 1001 |
rather than protest, encompassed issues ranging from anger over the draft and war
in Vietnam, ROTC recruitment, and industrial/corporate defense research to civil
rights and the increasedenrollment of minority students.
However, this begs the questiomf why universities were chosen
consistently as secalledOET OAAAO 1T £ AAOEOEOI 886 )1 11T A PAO
universities which had protests in geceding eras were much more likely to

experience protest activity in later years, based on a cyctd protest rather than

7, AxEO 38 &AOAOh O4EA . AxThaCodliktAfiGéneratbnETheiClarabtér A p woemOh 6
and Significance of Student Movemen(dlew York: Basic Books, In®ublishers, 1969), 38%435.

847 OAT (AT OAT h O31AEAI *OOOEAA AO OEA 51 EOAOOCEOU 1T £ -
at the University of Minnesota, Minneapolis, Minnesota, November 2005). University Archives.
SEITTEAER O300AAT O 001 OAOORSG opg8
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individual events.10 But what of universities that had little to no prior student
activism? Was there a relationship between the ideals of each generation imbued
within the place of a university? Here, the scholarship is surprisingkilent. It is easy
to assume that universities embodied all of the numerous social ilishat students
opposed, and thus they became the epicenters of studemttivism; but more study is
needed to confirm this generalization.
Nonetheless, the socioculturhliterature does shed some light on this issue.
ITA Agbl AT ACGETT | £#£A0O0 OEAO OO1 EOAOOEOEAO
upward social mobility.6'* As multiple scholars point out, universities become the
place in which societal issues take ceat stage,acting as beacons of both reform
and socialchallengesHowever obvious these conclusions may be, it is important to
note the underlying trends. Upn analyzing this phenomenon, it was found student
activism happered most commonly at elite universties and those with extensive
campusest? This was especially true of universities close to urban centers, which
tended to experience greater activism as they were often closer to the root sdcial
ills.13
History of Student Protests
In order to understandthe development of student protest, the historical and
OT AET 1T CEAAT 1 EOAOAOOOA DPIET OO O OAOGAOAI

as precederts for other protests. Among the most famous were the events the

e AT $UEAR O(1 OAAAO 1T £ ' AGEOEOI hoe ¢myxs8
1+ AOGUh O4EA wi AAOOI AA 51 EOAOOEOURSG o198
26 AT $UEAR O(1 OAAAOG 1 £ ' AGEOEOI hd ¢mus

B2EAEAOA %8 0AOAOOI T h O4EA DEADHAHeGaDA MeOL (Winter,! | AOEAAT

1998): 306.
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University of California at Berkety. Asi T A OAET 1 AO 11 OAAhRh OOET AA
campuses in many parts of the country have witnessed an unprecedented level of
organized student prdd A OO AT A OEA Ei A AidHoweked thArdahT OOA OO
effect of Berkeley goes well beyond its itial shock. Due to its widely televised
nature, Berkeley demonstrated to the country the impact student action could have
on affecting real changés Following the arrest of an activistprotesters, numbering
ten thousand, surrounded the police car containg the arrestee, and did so for
several daysMore recent scholarship poins out that Berkley proved a great
AoAi D1 A 1T £ AOEOGEAAT 1 AOO OEAT OUg O!' 0 A AARAOOA
collectively, others who only participate given a critical massfqrotesters will join
ET8 6
The protests at Berkeley in many ways became a templafer protests across
the nation, not only changing the ways in which students approached dissent, but
also the ways in which people perceived university administrator$? Following
Berkeley, administrators were now seen as being in direct opposition to the needs
and wants of their students. However, students were not necessarily unhappy with
the education they were receivingDOAOEA O OEAU AEOACOAAA xEOE OE
in matters outside the classroont?8

What the discussion about Berkeley fails to do is to point out how the

physical actions ofprotesters were replicated across theountry. In the same way in

o AOAOOI T h O4EA 30O0AAT O , AEOhG cwt8 3EITTEAEhR O300AAIT
15 |bid., 314.
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which national attitudes towards university administration were influenced by the
widespread media coverage, how were images pfotesters using thecampus
replicated throughout the nation? The correlation between the actions girotesters
at Berkeley and other universities throughout the country is not discussed.

If the events at Berkeley set a precedent for larggecale protests nationally,
the occupation of the administration building at the University of Chicago set a
similar precedent for campuses nationwide. In 1966, 500 students occupied and
controlled the administration building, holding it for three and a half days. Similar
occupations happened across the country in much the same way at the University of
Wisconsin, University of Minnesota, Columbia University and many othets.

However, what the discussion fas to do is to state what mayerhapsseem
obvious: why was the administration building chosen for occupation, and thewhy
was that examplesubsequentlyreplicated across the nationt fails to mention
what it is about these certain protests that createimilar spatial conditions across

the nation.

Role of Higher Education in Protest

In the years following World War Il,anew model of the university emerged
and challenged the traditional role of higher education in student lifeEnroliment
burgeonedfrom just fifteen percent of the populaton enrolled in college in 1939, to
over fifty percent in 19702° This new idea marked a shift from the prevailing

sentiment of theuniversity as a neutral entity, indicating that the institution could

SkonAEh O3 OO0AAT O 001 OAOOhSG opuys
20 |bid.
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no longer holdthis role in the minds of its students and staff! Increasingly,
universities were being challenged in regards to their role in student life.
Traditionally, administrators saw themselves adn loco parentis or in the place of
parents; they wereresponsible for supervising and teaching students all aspects
of their lives, on and off campus. Studemtrotesters did not agree. This image of the
university was in direct opposition to their desire for more student power and
involvement in administrative decisions. Yet, the discussion of the imagé the
university as a parent is not discussed in conjunction with the overall image of the
university. In this way, more discussion is need linking the physical image of the
university and the symbolicimadd AT A EAAT 1T cU T &£ OEA O1 EOAOOE
life.

Nonetheless, this change upset many who saw the new role of the university
as directly opposed to the image of a university as a forum for discussion and
academic civility22 Using the example of diense research, whatever organizations
or institutions th e university chose to do research with, aligned it in the minds of its
students with certain valuesoften counter to their own. One critic argues that this
political neutrality may never have existed Rather, active political subcultures were
already present from previous generations anded to campus activismz3

However, with the image of the university shifting, faculty found themselves

in an increasing position of political activism, with the majoriy of faculty supporting

23ET 1 TEAEh O300AAT O 001 OAOOhG opus
22 |pid.
286 AT S$UEAR O(1 OAAAOG 1 £ | AOEOGEOI hd ¢px8
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activism, and many participating in it with their students.24 However, Rubin is clear
to note that their support only went so far; faculty supported activism that did not
disrupt college activities.In several cases, faculty even ganized students and
actively participated in demonstrations, with one study stating 75% bfaculty were
involved in some way?®> However, so as not to make it so cut and dry, one study
went so far as to compare faculty at universities to the role of parentsvhere an
action or lack of action has direct effects on their studen®$. At the same time as
faculty attitudes became revealingly liberal, efforts by administration favored a
more conservative approach, often disapproving of all student activis@l.In many
cases this role became adversarial, with each dismissive of actions or hart of the

other.

Campus Planning Literature

As is indicated in much of the planning literature, the architecture of the

Ol EOAOOEOU EO AAOEETT AA ADIA EGOA ®A AOAT ORRRAT
for expressingttA  OOT PEAT O AEAT OEOEIT 1 ®Hoive®er,OEA | | AOE

s N oA o~ N
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1, no. 4 (1973): 347.
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Journal of the Society of Architectural Historia®, no. 3 (September, 2011): 366lohn Bruce Francis

AO Al sh O&AAQOI OU ' OOEOOAAOHhG ot xs8

%63828' 8h O0OBRAEABAEART %DE A OPdedalisoss ro.A QMinded) Fo@) &b 6
27& OAT AEO AO Ai 8h O&AAQOI OU ! OOEOOAAOhSG ouxs
28 Paul Venable TurnerCampus: an American Planning Traditiditambridge: MIT Press, 1984).
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Many architecture and panning critics point to the formation of the
American universities, as a factor in the rise of protests at universities across the
country.2® As campuses expanded and adjted to increased enroliment, theybegan
to specialize and break down into shaller units, havinglittle relation to one another,
and increasing the student disconnect from the administration leading to a
detrimental effect on the sense of community?

While many attribute the idea of increased student activism to an aversion by
students to theirnewrd 1 AO ET A Oi Ol OEOAOOEQUBENOIGEE)G CEO
cOIT 6h AOO OAOEAO 11 OA OEIiPIU A AiI 1 OOEAOQOOET C
alienation is less the fault of a multiversity than theesult of campus growth
bringing together many different students, with many different backgrounds, in one
place3s!

Here there is a disconnect withirthe planning literature. Earlier writings
indicate that universities fashioned their campuses to match collegiate social
views.32 Later writings indicate that the rise of the multiversity advesely inhibited
this embodiment; little is said about the effects this had on student activism. Is there
arelationship between generational ideas of what universityshould be, what its

architecture represents, and how students respond within space? In this aspect, the

literature is silent.

20111 AHA w4A T &£ -TAAOTEOI hd quyxs8
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32 Turner, Campus 196.
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Nonetheless, in one study of the University at Texas, Austin, the author
assertsthat there is to a large degree a back arfdrth between campus planning
and protest events, often a reactionary one. Adark Macekargues, campuses are
AAOCGECT AA AO Ai T 00111 ETC AT OGEOITT AT OOh OATT OC
by designerstobeADAOEAOEA OiF OEA OOl Anidsiohits AOT OOOAIT h
O O A®I0 ;hécase of UT Austin, administrators adapted and remodeled campus
buildings and open spaces to make student congregation nearly impossibWhat
the university did by removing existing grassy areas and replacing them with
planter boxes, was to takeaway the power students experienced by exercising
control of their environments; students were no longer able to subvert the authority
of the university by congregating eamass34
While this may not be the explicit case with all college®very university has
a unique arrangement of physical elements that can be either adapted or utilized to
both inhibit and enhance student protest Here, it is important to notethat campus
planning and the role of architecture does not necessarily have a direct cause and
effect, like at UT Austin, but does nonetheless play an important role in defining

student protest and warrants further research and scholarly discussion.

33 Macek,SocialJustice, 3.
34 Macek,SocialJustice, 3.
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HISTORICAL CONTEXT:

&TT1TTxETC O0OAOGEAAT O 2EAEA®@iANGoEBT 180 AT T 1T C
Haiphong harbor in Vietnamand the blockading of the North Vietnamese coast,
activistsbecame enraged. E@1 1 6 0 AAAEOEI 1T OF AOAAI AGA OEA
withdraw troops, sparked demonstraions at campuses across the natio reporter
in the midst of the protest at the University of Minnesota, describesho®@ ET x OE A

AAOOI A O1 01 AAAe Al AyadwdngO0 OEA AOAT OO AO OE

| am moving partially with the crowd, under the bridge, one of the bridges

across Washington Avenue. Apparently they are driving the police line back

8 OEA DPAAAOOOEAT AOEACAO T OAOEAAA AOA EAI
is filled, thousands of people ot in the street right now.

Police and clearing people
off the pedestrian bridge,
over my head. Here they

4 come. Obscenities are

! shouting. Police are moving
back again. Students who
were gassed are going into
Ford hall seeking refuge
from the police, washing
the gas from their eyes.
Police are putting on gas
masks! Police are putting
on gas masks above the

Figure 1: Police in gas masks confront protester s, bridge. Several people are

moving down the Mall amidst clouds of tear gas. A already maced. There are
reporter looks on, at the scenes unfolding. (University of two. four. six officers up

Minnesota Archives) :
there with the gas guns. My

eyes are starting to water.

4EAUG OA Alad rolirg An dévith And steet. | am moving in front of

the crowd, most of the crowd is going upontothtalls ) 81 OT AAOT AAOE
pedestrian bridge near the Chemistry building. A gas bomb right near me!

There it goes! It is within feet from me! We are running away! Big ass bombs

going off, firing all over the area! A student is throwing it back at the police!
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Smoke up in the air! I am running down the street now to avoid the gas,
police are charging up theMall 35

The narrative of the reporter is almostcinematic; the chaos of the evenunfolds
around him, and is presented to us as a series of vignettes at different locations
throughout the Mall. Protesters mount the pedestrian brdges to get away from the
tear gas; they throw things at police officers from above. Police officers use the
enclosure of theMall to force protesters up the embankment of Washingtoivenue
and down theMall. Gas fills theMall. In each case, the spaces are th&all offer
controls and affordances tqprotesters and police alike. The street, occupied by
protesters, becomes a symbol of resistance. Police officers battle wiilotesters to
win that space back. The architecture of th®lall serves as the stage for the events

that are unfolding.

Events like this one, at the University of Minnesota, throughout the perd of
the 1960s and 1970s, mirror the predominant attitudes and trends of campuses
nationwide. Protests at the University of Minnesota corresponded to those on other
campuses across the country, and were part of larger typologies that were
replicated from university to university. Many of the spaces utilized at the
University were similar in nature to those at other universities Architecture thus
played an essential role in shaping student activism on campuses across the

country.

35 http://lumedia.lib.umn.edu/node/1188815 Loose transcription of audio recording, (University of
Minnesota Archives)
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University of Minnesota Campus Planning and Use 1920s-1930s

In order to understand how architectural spaces influenced protests in the
1960s and 1970s, it is essential to understand how and why the buildings and
spaces of campus were designed in the early decades of thé"2@ntury. The
University was trying to convey an imagehrough its architecture. Following a
massive redesign of the campus in the 1920%e University of Minnesotahas since
derived its institutional identity from BeauxArts principles of architecture ard
planning. For a Lhiversity growing in wealth and stature, it was essential to create a
campus that reflectedits status in the eyes of world and the monumental views and
open plans of theEcolé des Beaux Artfforded this opportunity. Eric Sevaeid, a
graduate of the university and journalist, conveys this desire several decades later

in 1954, when reflecting on the University:

4EA 51 EOAOOEOU 1T £ -ETTAOITOA 8 YO EO A T EI
accommodating the taxpayers of the state in alheir ideas of what their N
AEEI AOAT AT A OEAEO AEOEI EUAOEITT OEI Ol A cCcC
which belongs so unquestionably to the state, none which the people of the
state so instinctively regard as part of their individual lives®

For Sevareidspecifically, the valuesideals, and hopesof an entire generatiore not

just the university and its administrators? were tied to the identity and imageof the

university. The architecture and the landscapgof the University are the tangible

representations of its identity and by extension they are the embodiment dhese

ideals, conveyingthem to the public. Thus these spaces (thklall, Northrop and

Coffman)emerged as the most common spaces in which thaiversity community

36 Quoted in Stanford Lehmberg and Ann M. Pflauriihe University of Minnesota: 1948000.
Minneapolis: University of Minnesota Press: 2001, xv
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gathered? a pattern, whichperhapsis most apparent during the subsequent protest

years of the 1960s and 1970s

Figure2d, 4ET 1T A0 *AEEAOOI 160 bl AT
Note the library as a focal point on one end of a long enclosed
green space. Cass Gilbert would later us e this as precedent for
the University of Minnesota. (Turner Campus, 85

Figure 3¢, 2 AT AAOET C T £ #AO0OO

from Northrop Auditorium (center), down to the river (right).

(University of Minnesota Archives)

"El AAOC
Minnesota campus. Note the long rectangular Mall the stretches

Designed by famed
architect Cass Gilbert, the
University of Minnesota
campus master plarused
several earlier planning
precedents, most notably

z ~

*AEEAOOT 160 DI

4ET T AO
University of Virginia.3” In his
award winning design, Gilbert
arranged the institutional
buildings around a rectangular
open space, recalling théall
AOAAOAA ET wrAEEAOCOTT G
plan. This plan called for a long

rectangular open space that

createda visual axis to a

prominent building structure at one end,in what JeffersonA A1 1 AA AT OAAAAAI E2Z

OEl ACAG 8

37 Turner, Campus 191.
38 1bid., 79.
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The Virginia plan, however, was not often celebrated until almost a centyr
later with the establishment of the Ecole des Beau#rts, the 1900 Chicagoworlds
Fair, and a renewed interest in classical American architectufé.It is evident in the
Ppl Al &I O OEA 51 EOAOOEOU 1T &£ -ET1AOIpé&A OEAO
each design shares almost identical organizational and formal principles.
Nonetheless, Gilbert departd somewhat remarkably in hisdesign, building on
* AEEAOOT 1T 6 Owhite EhCopératiigArerdh férinah park squares and
gardens. Here, he utilizes the Beau&rts approach to designcreating a hierarchy of

spaces with secondary groupings and minor axes.

' E1 Adesid doxGhe University of Minnesota called for a large templike
structure located at the highest point of campus to serve as the focal point of the
axial design. Sloping downward from thi©D O A [, Buildkgs are grouped into
smaller hierarchies andsecondaryaxe8 ' EI AAOO6 O AAOECT O1 OEi AO
Mississippi Riverwith a monumental French style garden complete with

amphitheaters and an itand harbor.41

He broke the Mall into three parts, dividing it with two strong horizontal
axes, based on existingpads that cut across the campus. Gilbert, in his design,
related all parts back to the focal point of his plarthe temple,Northrop Auditorium .
As Paul Turner notesthere is an important distinction to be made between Beaux

Arts ideas of planning and stles. As hewrites, BeauxArts plans, if they follow all of

39 Turner, Campus 191.
40 |bid.
41 Cass Gilbert Papers, University Archives, University of Minnesota.
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the principles of organization, hierarchy, and order, could then be executed in any

O0Ul As (1T xAOAoOh Oi T OA AOOOAOA OOUI AO r xAOAY
I A A O Bibgtsimhis design utilized a neoclassical vocabulary, visually

composing the buildings othe Mall in much the same wayThis uniformity creates a

feeling oforder and centrality that bolsters theidea of the Mall as the heart of

campus an image associated with thalentity of the university.

#AOO ' EI AAOOGO pPI ATl £ O OEA 51 EOAOOEOQOU 1 ¢
being selected by the Board of Regents in 1908. Spatially, the campus todakk
much like the rendering he made for his campus master plan. Howevewith the

addition of Coffman Memorial Union inl93wh ' E1 A A O Gpatatiakcily@arkC1 Al O

0

Qu

and formal gardens reaching the Mississippi was not realize@ven thowgh' E1 AAOO
design was not completedn its entirety, much of campus retains thalesignand

formal characteristicsassociatedwithin it. Today, theMall is capped on each end

with the monumental buildings of Northrop Auditorium and Coffman Memorial

Union. These buildings serve as the focal pus on the north and south ends of the

Mall, while secondary buildings compos¢éhe western and eastern boundaries of the
space.The major axis of theMall runs from north to south, while two minoraxesrun

east to west and segment th&all just below Northrop Plaza, andagainon

Washington Avenue infront of Coffman Memorial Unior?3

The Mall, considered the heart of campus by many studentsas long been

the center of activities for both academic and student lifé&sraduations and weeky

42 Turner, Campus 196.
43 For a map of campus, see Appendix B.
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convocations took place within NorthropAuditorium , while student life was
centered within Coffman Union. The space between these two buildingke Mall,
served as an area for stuents to congregate, andn warmer months, torelax.
Tradition ally, graduation
processions started outside
Northrop auditorium in the
center of theMall, andthe
graduates and facultymade
their way up a slight incline

and several sets of steps

Figure 4: A graduation procession makes its way up the Mall, .
into Northrop auditorium. (University of Minnesota Archives) before entering Northrop

Auditorium .44 As a result of both official activities andnformal student life,
Northrop, the plaza in front of it, Coffman Union, and thislall as a wholeemerged as
the most common spaces in which thaniversity community gathered? a pattern,
which perhapsis most apparent during thesubsequent protest years of the 1960s

and 1970s.

National Precedents

Shifting generational ideals and a new fervofor activism characterizedthe
OPOl OAOGO UAAOOGS 1T &£ OEA pwend AT A pwxmnOs 30C¢C

= - re -

xEAO T ATU OAZEAOOAA OI AO A [ T OAT A1 06 OAEIT A

44 Northrop Auditorium Image File, University of Minne®ta Archives, Minneapolis, MN.
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OAOE A OU sshfelt likd\dtidead complete upheaval and social chanéd
recalled former activist Kate Maple Rather than many separatenovementsor
causesmany activists participated ina multitude of social issues includingivil
rights, student power, and antiwar/anti -draft sentiments. College campuses
became the centes for student activism, asa majority of the issuesdirectly
impacted the student demographic Large universities, like the University of
Minnesota, experienced greater protest activity, and as a result gained even greater
momentum as the yeargprogressed4’

4EOT OCEI 606 OEA AAOI U PAOO 1T &£ OEA ODPOIT OAOLC
widespread activism that have come to characterize the era were not yet apparent.
In the early 1960s, themajority of students at campuses across the nation were
involved with changing more locdized campus-basedissuesincluding living
accommodations, tuition hikes, and food services; most campus protests remained
small scale and localized to one campu® The largescale patterns that were
replicated had not emergedin the early 1960s. Protests often were more civil, with

Oi 1T OO0 OOOAAT O CcOI OBYOAAG MAMAGOEAEBANGERA] EANAOE

popular method ofb OT OAOO AO OEA -EGBIhA EXA O« ECFFME GOOOMAAE O
inside buildings or on large plazas to hear varyig opinions by scholars on

important and timely issues. Teackins were first used at the University of Michigan,

and were later replicated nationwide as a rally typology The first teachin held at

sVanDykeO( 1 OAAAO 1 288.! AOEOEOI ho

46 Kate Maple. Oral historyinterview with Jacob Torkéson and Shreya GhoshaMinneapolis, January
26, 2017.

47 Van Dyke ,(Hotbeds of Activism205.

“pPetersoh O4EA 3ODAAT O , AEOhS

29 AT OAT h O31 AEAlT *OOOEAAhG u8
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the University of Minnesotain 1965 filled the entirety of Northrop auditorium, all
4,800 seats0 In the following years, protest activities remained relatively minimal,
and teachins continued to be the dominant form of activisn®!

Protests at the University of California Berkeley in théall of 1964 were the
catalyst for sustained change in the student protest movement nationwideand
created a demonstration typology that was replicated at numerous other campuses
Following the arrest of an activist
protesters, numbering ten thousand,
surrounded the police car containing
the arrestee, and did so for several days.
'f As one academic notedt the time,

. Oditainly the strategies ofactivists at

Berkeley have not gone unnoticed by

Figure 3: Protesters at the University of California
Berkeley march triumphantly through the campus

gate, a symbol of the institution. ( useumca.org) OOOAAT OO 11 14krdagy AAT DPOOA

ways, the protests at the University of California Berkeley became the springboard
for other campusesacross the nation to embéek on similar actions. The
unforgettable image ofprotesters marching under the campus gate can be read as
two forces in opposition to one another: the gate representing the values of the
university, and the students as a new generation in opposition to #t. It is not an
accident that the image is composed this way, and it could be argued by extension

that architectural factors like the gate took a central role within the protestsimages

0A&EI | AA . 1 OOEDIMINNesokadap 4 ABAEULVR pwous 1107 (AT OAT R O
51 Teachins occurred each spring starting in 1966 until 1968.

2( AT OAT h 031 AEAT *OOOEAARG ¢8
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like these circulatedthrough the medianationwide and demonstratedto students
the substantial impact protests could have on affectingeal change33

Civil Rights protests were arguably less common across campuses
nationwide, as many of these protests occurred at government buildings and in city
centers. Civil rights piotests took on a new dimension with the assassination of
- AOOET , OOEAO +ET C ET pwoyws &ill11lxETC
advocated for increase black student enrollment, black faculty, and the
establishment of departments dedicated to thetsdy of African American history.
Occupations of administrative buildings at Columbia University and the University
of Chicago were often replicated as a protest typology, and at the University of

Minnesota students occupied the administration building, Mwill Hall, to demand

the establishment of anAfro studies department>4

As the Vietnam War carried on, student power and free speech protests took
a backseat to antiwar and antdraft
protests, which unlike localized campus

protests, createdsolidarity amongst

campuses nationwide Upon election,
Richard Nixon promised a compl&e

withdrawal of American troops within

his term, a promise which was broken

Figure 4: A student crouches next to a dead student
in agony at Kent State University in 1970.
(100photos.time.com )

30 AOAOOT T h O4fER CPOBEADONAABADOEI Thd cwts8
54 Office of the President report on the events of the Morrill Hall occupation, student protest subject
files, folder 2, University of Minnesota Archives.
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just two years later with the invasionof Cambodia.The student demographicwas
most affected by the draft, and as a resultudents across the country mobilized,
and a renewed vave of activism sprang up. Following the Kent State protests, in
which national guardsman killed four students, there was a palpable fear across
campuses, a fear that something like Kent State could happen ag@Massive
rallies and demonstrations, techngues that emerged from Berkeley among other

places, were replicated in urgency after Kent State.

Protests at the University of Minnesota in the 1960s & 1970s

Protests, or student activism more broadlyywere not something unique to
OEA DAOEIT A OAOI Adathé (réiekts & 0dted ik hlitetatbrd O O &
review were common
throughout the University of
Minnesotacampus history, even
as early as the 1930s
Nonetheless, the student
activism during the protest years

¥ took on new urgency, a new level

Figure 5: Students occupy the administration building,

demanding the establishment of an Afro American studies
department. (University of Minnesota Archives) scales not seen befor@ace and

of organization, and ocarred on

55 Kate Maple. Oral historyinterview with Jacob Torkéson and Shreya GhoshaMinneapolis, January
26, 2017.
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architectural desigm whether consciously thought of, or not became a crucial

factor in the formation of protests.

Even within the singular unit of the University of Minnesota, the sheer
diversity of acts of protest and the variety of issues protested is stunnintgn perhaps
one of the more widely known protests, students occupied the administration
building, Morrill Hall for several days in 1968Sudents physically staked their claim
to the building and the spaces they occupied, refusing to give them up until their
demands had been metAnother lesserknown example wasan event where
students entered theArmory withbOT T 1T O AT A AACAT O OOxAADPS
protest against U.S. involvement in the Vietnam Wa&¥f.Protests came in almost any
imaginable form: sitins (occupation), love-ins (rally) , flag burnings
(demonstration), teachins (rally) , marches, andcamp-ins (occupation) to name a

few.

This spectrum of events
represents many different waysin which
space or architecture played a role in
shaping activism. On one end, events like

flag burningscould theoretically happen

Photos

anywhere on campus, yetin the case of

) Frying the flag
Students for the Preservation of the American Republic (SPAR)
‘staged a flag-burning Thursday in front of Northrop. Before the

forch was applied fo the Viet Cong flag, SPAR members spoke top  ONE Protest on the steps of Northrop,
left). The flag was fired (bottom) and as it burned, fell apart, (top

right) setting fire to the pants of Robert Ross, SAB counselor.

Figure 6: Student burn the North Vietnamese flag ~ Students burned the North Viethamese

on the steps of Northrop. ( MN Daily, May 2, 1969)

56 Minneapolis StaMinneapolis, MN), November 10, 167.
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flag,and usedthe facade of Northrop as a theatrical backdrop. l&gs were

frequently burned on the steps of institutional buildingslike Northrop and Coffman

Union, as theebuildings were tangiblel AT EA£AAOOAQET T O 1T £ AAOEOEOOD

Qu

student in the decades following the protest years reflects on this association:

The reason why theArmory, and even Morrill Hall, had become the objects of
such violent protest isthat they were symbols of the power structure that
was carrying out the war. In other words, these buildings were all considered
tangible objects at which frustration over the war could be vented. They
were seen as examples of the University and state cofigity with the war
effort.57
The building in this case became a symbol of authority, which was the object of
I DPi OEOQGEIT O1 OEA & Ac AOOTI A0O3O DPOI OAOOS
On the other end of the spctrum, campins or occupations reliednot only on
symbolic opposition to the building or space theyccupied they also physically
occupiedand claimed space. Each tentfor example, or each persomadea literal
Bl s~ : . /——- claim to the spacehat they
inhabited. Their claim to spacewas
essential to their act ofresistance
In each case flag burning and

occupatiom spacewasa key

element, and a means to an end for

their objective.

?-4 o, & SRL s
Figure 7, O$AiI 11 OOOAOT 00 &1 Oi (
steps of Northrop, in prote sts of the events inside. Nonetheless in the case of

(University of Minnesota Archives )
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each issue being protestedactivists utilized the existing spatial conditions and
architectural elements to meet the goals of their movement. In one article published
in the MinneapolisStar, the activists formed ahuman wheel when they could not get
into the auditorium. An image of the protest shows thelemonstrators located just
below the slope down from Northrop PlazaThe steps of the auditorium, and the
slope itself, then became natural seating for those observing or partaking in the
protest.>8 Former student activist Kate Maplemade a similar observation. When
reflecting on a protest on NorthropMall, she stated:
[Northrop] is a built in stage, almost in the round. U have the stairs that are
fairly steep, so you can get up high to be seen. You have the pediment with
the lamp-poles on each side of the stairs where yotan stand upon? where
the lights are? so you have sorathing to put signs on. hat architecture is a
really great container for a protest2®
As Maplesuggestsprotesters utilized the architecture in a way that helped them to
broadcast their message. Similar protestoccurred at Morrill Hall, Coffman Union,
and Johnston Hall, all of which were desigmkin the same BeauxArts style symbolic
i £ AOOET OEOUR xEEAE 1 AT O I.4teEId ipAokts Of
entrance of eachbuilding, and can act as both seating in one direction, and a stage in
the other.
In other cases, the building itself became the olpect of protestrather than

merely a space of congregatiorHere, the buildingis a metonymy standing in for the

identity of a person, organization, or issue. In the case of the mangopests at the

58 Minneapolis Star Minneapolis, MN), February 18, 1964.
59 Kate Maple. Oral historyinterview with Jacob Torkéson and Shreya GhoshaMinneapolis, January
26, 2017.
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Armory, the fortresslike building that housed the ROTC program became the object
of opposition for the protesters. The architecturewhich wasdesigned to resemble a
castellated fortification, stood out like a sore thumb during a time when thanilitary
was notheld in high esteem A similarsituation occurred with the Morrill Hall
occupation in 1968, when seventy black students occupied theultding, which

housed both thepO A O E /Zoflide @ndil heBoard of Regentsmeeting room.

Protesters demanded the establishment of an African America®tudies department
and demanded to speak to the president. Here, once again, the building stood in for
the actual object of their attention. Protests at thé\rmory and Morrill Hall were
dependent on the architecture, and would not have happened at thesgchtions

without the symbolic associations of each.

The Breaking Point, May 10t 1972

Protests on the University of Minnesota camys began to ramp up in 1963,
reaching their critical mass in 1972, when th&/ietham War had reached itsclimax.

May 10h 1972 was the breaking point.

&T 11T xETC 0OAOEAAT O 2dntfottihe@dmbingtodi1 160 AT T 1 C
Haiphong Harbor in Vietham and the blockading of the North Vietnamese coast
activists across the coumty became enraged. In the days following, May 12, the
University of Minnesota experienced the highesand most violent level of protests
in its history. A particularly vivid Minnesota Dailyarticle reads like a storybook;the

descriptions of the protests rely heavily on spatial descriptions that track the
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movement ofprotesters and police throughout campus. Beginning in the morning
on May 10", students held an antiwar rally on Northrop plaza, drawing around two
thousand peoge. The rally quickly devolved agprotesters left the plaza, and
marched to the Air Force recruiting center where they subsequently attempted to
occupy the building in protest Finding it locked, protesters proceeded to the next

™= bestthing, another bulding that

stood for the Vietham Wap the

Armory . 60

Three thousand
demonstrators surrounded the
building and tore down the wrought

Figure 8: Pr_otester s square off with ne_1tionr?1l iron fencethat separataj the
guardsmen in front of the Armory (University of

Minnesota Archives)

Armory from the rest of the
campus.The broken fenceand
other debris were used to
blockade the street, ando stake
claim to the territory outside the

Armory. Protesters, conscious of

the association between the

Figure 9: Demonstrators form a barricade on
Washington Avenue, blocking off the street, and .
claiming the territory as t heir own. (University of architecture of the army and the

Minnesota Archives)

military -industrial machine, tore

60 Minnesota Daily May 11 1972.
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apart the physical manifestdions of their opposition. By tearing down the fence,
protesters claimed the space for their cause and subsequently fcdutgoolice and

national guardsmen to hold it temporarily.

Similar blockades occurred on Washington Avenue, at the opposite end of the
Mall, where protesters tried to block off outside access to the MallThe students and
other activists claimed the space outside of the student union into the street and
through the Mallfor themselves. Thebarricade defined the spaceshat held, and
metaphorically marked, the line between their activistcause and the community at

large.

In the subsequent days, police officers cleared optotesters, chasing them

backwards, using the enclosed nature of thilall to funnel protesters outwards:

Over 50 tactical squad members used gas and clubs to clear Jfi0testers

off the Mall Wednesda afternoon, marking the first time gas has been used

in large doses on the University Campus. After clearing the Oak Street and
Washington Avenue intersectionpolice moved to Church Street and
Washington at about 3:30pm to clear the crowd that filled that intersection

and surrounding open spaces. They used CS, CN and pepper gas three times
to force protesters up theMall toward Northrop Plaza, battlingprotesters for
half an hour before retreating to their bus. Clouds of bluisfvhite smoke
AETTT xAA AAOI 60 OEA COAAT Aous

In this case, in contrast to therotesters who used the existing architecture to
establish themselves, the police utilized the enclosure tiie Mall to force protesters
in the direction they choseln either case, the planning of théall served to meet
the goals of each groupAs protesters and policemoved throughout campus space

was an essential element, both aiding and inhibiting both sideshe events of May

61 Minnesota Daily May 11 1972.
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10th are perhaps the best examie of protests at the University of Minnesota because
they incorporate nearly every conceivable type of protest and occur a&achnodes of

activism found throughout the history of protests on campus.
Recurring Spaces of Protest

Kevin Lynch, in his workThe Image and the Citytheorizesthat cities are
composed of five elements thabrient people within them. Nodes, one of these
elements, are strategic focal pointdor orientation .62 Using this term, the recurring
places on campus can be thought of as nodes of activism or protest. Over and over,
activists choseeach of these spags, or protests evolvel andled to them.In the
following section, each node of campus is analyzed, and called out in a separate-sub

section.

In an in-depth survey ofMinnesota
| Daily articles from the period, a tally
was made to determine which spaces
emerged prominently as nodes of

protest, having been cited regularly.

Out of this,the following spaces

hall

Figure 10: Four spaces emerged as nodes of protest: emerged as nodes, and will be the
Coffman, Northrop, Morrill, and the  Armory . This pie

chart shows the relat ive amount of protests that . .
occurred at each location. (Author) focus of this paper: theMall, Northrop

Auditorium, CoffmanMemorial Union, Morrill Hall, and the Armory.

62 Kevin Lynch,The Imageofthe City(Cambridge: Technology Press, 1960).



EXHIBITION

Figure 11 Axonometric sketch of the Mall. Note how demonstrators
occupy the entire space from Coffman, across Washington Avenue,
and down the Mall. Each of the nodes of protest is called out
through shading: Northrop Auditorium, Morrill Hall, The Armory ,
and Coffman Union. (Source: Author )
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This project differs
greatly from the traditional
format of a thesis, as it
works in tandem with an
exhibition created with it.
The following section of the
written thesis is composed
I £ OAAPOOI A EEOOI OE/
reflects the organization
and layout of diagramsand
content from the physical
exhibition. The body of this
thesis focused on five
nodes of protest, as we
have termed them, but is by
no means exhaustive.

Protests occurred

frequently across all parts of the campus in places as localized as a classroonasto

large as the surrounding neighborhoods bDinkytown and Prospect Park. The scope

of this exhibition is limited, choosing to focus solelyon the nodes, which were most

common and are frequently found to relate to one another in spatial terms.



