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xu mOBLlil 

CHAPl'ER I 

CURRICOLtJM OMPE§ 

FOUR· nu. MD szx-amroop scHQQL 

The purposes for developing this Co111111UD1cation or Lanpap Arts 

Program are threefold. The most important reason la that the staff of 

Redwood School feels there is a definite need for a progressive curric-

ulum that wUl. be interesting and. relevant to the students at this 

school in grades tour, ti ve 11 and six. The reason for a Language Arts 

Program. is that trom observation of the results of standardized achieve-

ment tests in lanpap and from the attitude of' the students towards 

the existing program, it is felt a better job of' meeting the needs of' 

the students at this school can be done.. Thirdly, the Ontario Depart ... 

ment of' Education guidelines in all curricula areas are very general 

stating only the aims and objectives with wry little speoitic direction 

as to content. 

CUrrent educational theory enoourapa each school district and 

even each school to diagnose the needs of' the obildren in that achool 

and prepare curricula to satisfy those needs. The following paper de-

scribes an attempt by the teachers of grades tour, .t1ve, and six at 

Redwood School to construct a curriculum in Ltmpage .Arts tor the stu-

dents at this particular school. 
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s;r.rrmm Ql fRO!LW 
In years up to 1969, the 04tar1o Department of ltiuoat1oa 1saue4 

a compreheuive pideline whloh stated the topics to be taught at each 

sracle level ill all subject areas. In 1970, the Department, in keeplac 

with OUZTeD.t educational thoqbt, chqed \be format of the p1del.1nes 

to suuest the objectives and aims of the subject areas aad have each 

school supply the specific content. The La.Dpage Arts Program at Red-

wood School derived in part troll \h1s olwlp ill eaphuis from content 

to dil'e0t10D • 

.mts Mp Ol!lO'EWS OF 1BI L.t\PlAW!i ARTS PJOQRM 

The !Dglish pro1J'811l tor the pr:baary ad jmd.or grades is vitally 

important. The statt at Redwood School feel that 8ll blpo:rtant aspect 

ot the educational process 1s to teach the students to read, write, 

speak, and listen. Included in these larcer areas lmt ·stressed to a 

lesser extent are the skUls !n spel.].1Da, bandwr1tins, aDd gra1111lal". 

To accomplish our Program, lt ls necessary to state the goals 

toward which progress shall be attempted. The lnten\ion in stating 

these goals is to make them specific anc1 reasonable enough so that aa 

attempt to measure the success of the Program ca be made. 

Training in listening, which is the most frequently used of the 

arts of J.anguap, is vital, exactirlth and difficult because ID&I\T of the 

chUdren are conditioned trom childhood by their experl.e.uoe to dUNIU'd 

to a ccmsiderable extent what they hear. Very few, it any, lesecma are 

designed specifically as listening lessons but the teacher mast 1Je 



aware of classroom situations 1n which listening plqs an important 

part. It is felt the development of listening skills is most important, 

especially in the world of tod$y with the availabUity ot radio, \ale-

vision, recordings, filmstrips, and JBOV'ies as helpful educa\ional tools. 

It is an aim, therefore, to guide the students in developing the proper 

skW.S and techniques in listening attentively, critic&J.4r, and appre-

ciatively. 

Planned instr11ction 1n effective speaking is difficult because 

of the individualistic character of speech. Chlldren are seldom con-

scious of the fact that their speech patterns are different from those 

of their peers. The youngster bas developed his speech patterns from 

birth and it is difficult to alter them. Acceptable patterns by the 

teachers and other students must be the model with which the child 

identities and iud.tates. Specific speech problems mu.st be dealt with 

individually. Another aim is to provide situatiou which allow the 

pupil to develop his patterns correctly. The environment must. be chal-

lenging, encourqing, and stimulat1ftl. The teachere VlllSt maximise the 

utilisation of the child 1s interests and eliminate 1JZ1Y repressive at-

mosphere which would inhibit a child from expressillg himself - with clue 

regard tor others. An attempt will be made to create an atmosphere of 

sincere respect for each pupil's contribUtions. 

The creative writing program is often an unpleasant area 

youngsters. The fact is recopized that students become frustrated and 

discouraged when they are asked to put their ideas and experience& on 

paper. A reason for this is that in the past. teachers often ooncen-
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trated too DN.ch on the mechanics of the ptpil '·s wom - ••I•, poor hand-

writ1Dg. mistakes 1n spel].iDg and grammatical errors, and have paid too 

U.ttle attention to what is be1nc saict. It is felt that younpters have 

been required to write muaerous paragraphs and stories with the sole 

pnrpose being the proper structural model. In too tw illstaoes have 

the students been inspired. to :relate their OW1'1 experiences tmt1 have 

them judged on the conteDt. It is felt that 1t a chUd is encourapd 

to write willinlly, often enoup, then time w1ll allow for improvement 

in style and form. It is therefore an aim to provide stimulating and 

enrichiiJI experiences and to enaourqe the pupUs that the content is 

llOre iaportant to the teache:rs than the wq in whieh 1t is put down on 

paper. It is felt this is a a1a. The aocep\&ble WS¥ of 

writiq thinp should be encouraged and SJ"III8Il8l" should 'be tau&ht in coa-

neoticm with the pt1pil 's own creative wo:ric. The teaol'd.Da of cruaar is 

not an end in itself. 

IJAWATlOI or m.ggui 

To meanre the effect ot this ditterm approach. the C8aad1an 

Test of Basic Sld.lls • published by Melson and sou Pllblishiq Collpa1»7, 

'loronto, 1967, a standardized test employed widely throqhout caada, 1s 

used. The areas of this Lanpage Arts Program measured by the Cl!madlan 

'!'est ot Basic Sld.lls are the skiU.s in capltalisat:lon, punctuation, and 

usace-grouped as Language Skills; and map readins, read1ag crapbs ancl 

tables, ancl knowledge and use of reference materials - grouped as Wol'k-

Study Sldlls. 

The students lrl grades four, five. and six, illwlved 1ft thls 
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program were given the Canadian Test of Basic Skills in 1969 and are 

given the Test again for their present grade level after the new Lan-

guage Artis CUrriculum has been used. (The Canadian Test of !&sic SkUls 

is used to measure the change in scores in Blooks One and Two of the 

Language Arts Program outlined 1n this paper but does not apply directly 

to Blocks Three, Four and Five. Therefore, it has a limitation in 

measuring the effects of the total program.) The area of the CUrricula 

devoted to Interest Groups (Blocks Three, Four md Five) is a more dif-

ficult area to measure and it is hoped the staff and students will be 

able to make a subjective evaluation about this. 

LDgTA'liONS Ol THE ctlRRictlLUM 
The writer realius this 1s a t1rst attempt on the pan of the 

staff to conatruct a curriculum. It has been customary in the past to 

follow fairly rigid guidelines outlined by the Ontario Department of 

Education, but 1n recent years these guidelines have become lllU.Ch more 

flexible and new the responsibility is on the teacher to become more 

proteasionaUy involved in developing his own curriculUDl.. For teachers 

unaccustomed and untrained for this responaibil1ty, it is a ditticult 

task. The question becomes-is it acceptable to repeat what bas been 

done in the past? Or--is it appropr!.ate, at this time, to attempt some-

thing new and gain experience 1n establishing a curriculum for the stu-

dents? Fortunately the teachers at Redwood School are flexible and 

innovative enough to select the second route. 

The reader will note that two common lanpage arts subject areas, 

readin.g and spell1ng, have not been included in this curriculUlll. It is 
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f'elt that the subject areas chosen are comprehensive enough tor a first 

attempt at ourriculu buil.dins• In addition, the teachers are tryina 

new approaches 1n their sell contained classrooms in these other subJect 

Another limitation is that the maJor pa.r\ of the proposed cur-

ricu.lua iS not measured direcUy by the CaaacU an Teat ot Basic Sld.lls. 

This part is the interest areas which is schecluled tor three time blocks 

or approximately tour months of \he school year. The lanpace skills 

and the wo:ric-s1iudy akW.s, however, are measured on \he Canadian Teat 

of Basic Sld.l1s ancl the results are discussed later em in this paper. 

oos.oa MOLY.ID D TQ WIQUAGE ARTS mOGR.AM 
The majority ot students at Redwood School are trom. a middle class 

socio-economic background. The school is located 1n the central area of 

a housing development. The homes are baaieal.lJ sinale unit dwellinas 

and are in the $1.5,000 - $2.5,000 price raDP• The population of Red· 

wood School is reasonably stable throuchout the school year and most 

ot the students haw been at Bsdwood sirloe ldnderganen. In the gracles 

four. five, and &1x area, there are U4 students who will be involved in 

the Prop-am. 

For these nudenta there are tour regular classroom teachers • 

Mr. K. McFayden, Miss v. Kaplanis, Miss B. Yule, Mr. B. Kitzan, and one 

resource teacher, Mr. J. P&lrdon, along with the principal. These staff 

memb4trs are involved from the beginning in the creation, in the incep-

tion and. in the development ot the Program. The result described in 
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the following pages is a cooperative effort. The staff has a combined 

total of thirty years experience in teaching in the elementary field. 

Many meetings and informal discussions are held throughout the year to 

discuss ideas, techniques, and material and trom these meetinp, the 

direction to follow is decided. 

DIFimiOHS OF TK,"-1§ t1SED 

l. ,Ari\Jpfiig Mean .. The arithmetic mean is often called the average. 

It is a measure of central tendency or a point at which the test 

scores are clustered with ungrouped data, it is computed by 

adding all the scores and dividing by the number of scores. 

HoJ!logeneou& QrQ,!J?J.DJ - This is a method of grouping chUdren, in 

this case, according to their achievement scores in two specitied 

areas - languase skills and work-study skills. To the detriment 

ot the measurement of success of the procram but to the benefit 

of the student. an evaluation by the teacher also is involved. 

(see limitations of curriculum - page .5) 

2. atoss•Gr&de .G£olpJ.ng - In this instance, the program involves grade 

four, five, and six students. These students are grouped aocord1ng 

to achievement and evaluation in blocks one and two and according 

to interest in blocks three, .tour, and five. 

Time Blocks - These are periods of the school year during which this 

program is carried on. 

Block 1 .. November 1 ... January 1.5 

Block 2 - January 18 .. March 8 

Block 3 - March 11 - April 23 



Block 4 - April 26 .. M-.r 2l 

BLock s - Ma.Y 24 - June 30 
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Dtw!"1 Da'!iation - 'l'ld.s is a meanre of ftl"1abiU\7 or 41apen1on 

presant in a d1atrilMt1on of test scores. Belati't'ely small 

staadard dniatlon ml Yal"labU.it7 ue obtained when the teat 

scores of a distri.bution are oluatereci 1D the 'ficird.\7 of the 

mean. It the test scores of the distribtltion are widell" aoattered 

above and below the aritlmletio mea of the scores, the devlaU.oa 

is large and the distr1bation has couidel"&ble Yari.abi11t7. 

st;p!•rd Err9r the &a - A statistic ued to ftacl how reliable 

Jll$&DS are. The suller the e.or of the uan, the peater \he 

reliabUit7 of the ••· 
Sf;ender4 1£mr gf the m.t.tenuce 1!\w!an Meg• - This is a atatistio 

desip.ed to give an indication of the sia of the dUferanoe be-

tween the enors of •&S\U"811leelt of two saaplea. 

T • Test Slm\AePce Be\wgD The Mem!! - The T-test is clesiped 

to show how stats.stioal.q different the means of two popalations 

ue. The statlstical difference would be at the ODe per cent 

level U Tis equal to 2.58. It the T-score is less than 2.58, 

the samples can be said to have no sipUicant statistical dU· 

terence using the one per cent level as the criterion. 

XU,tnst GrouP! - Theae are groupe of stuclan.ts from p-ades foa.r, 

t.lve and six who haw ind!oated a desire to learn 110re abOut 

oertain listed areas of interest. 
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LRIJMe §!sU 1s .. These are sldlls in capitalisation, pu.n.ctuaUon, 

aa<1 word 'Wilap. 

lfuts•S\Wlv :?14111 • These ax. skills in map rea.clins. reading graphs:, 

and tables. anc! knowledge and ue ct reference me.teri.als. 



CHAPtER n 

BACKgROUNR INFOmqTIOB FQR fHE TEACHER 

MROWQTIOi 

This section is included as information tor the teacher of the 

language arts curriculum. If the teacher wishes, portions ot this com-

piled resource material can be used effectively with the students.· 

To teach a course in the language arts • a teacher must be familiar 

with the origins and development of the language. This section draws 

together some of the important stages 1n the development of the English 

language and some of the devices used in the oommtJnication of this lan-

guage. This section is not intended to be an exhaustive history but it 

is hoped it will lead to fUrther research as the need arises. 

MEAMING OF CUMMUNICAfiON 

The word communication has its root in the Latin "communis" mean-

ing common. Thus communication is something which is common or shared 

by two or more persons. Both oral and written messages must have a start-

ing point and a destination. The message must also be phrased into mean-

ingful set ot symbols. It is an aid to communication when both the sender 

and receiver have overlapping .f'ields ot experience; the greater the over-

lap, the greater the probability that communication will be successfUl. 

Experts in aD3T field have greater difficulty in communicating abstract 

theories to laymen because there is very- little overlapping ot experience. 
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Sips or words which stand for objects referred to, make our 

lanpage portable. However, in many iutanoes, a sign or word ma;r mean 

dltferent thinp to different people .. depeuding on the field of exper-

ienoe of each. J'or example, the word "snake" to a reptUe expert w011l.d 

mean somethinl quite ditferent tr01Il vhat it would mean to 11111\Y 

other people. 

The object of all coiiiiiU4cation 1s to pin a desired respoue. 

The person who wishes to cOJDilUDioate mq try varlou •thode and N-

phrasi.Dgs 1f' hls or1ctnal messqe does not set the response he wants. 

file term "teeclbaok" meau the obsel'fttion by the sender on the response 

of the receiver. 

For cODIIIlUDication to achieve desired results, there are oenain 

conditions to be satisfied.1 . 

a) The message must gain the attention of the receiver. 

b) The message lllUSt employ sip from sources ooaou to both 
sender and receiver. 

c) The mesaap must meet some need in the reoei ver, or it wUl 
not be acted upon. 

DISPQIPWOID 

Man's abUity to apeak; to OOllllllld.cate orally with his fellow 

man has been the foundation of our preseat oiftlization. 'l'he ab111t7 

of IUD to apeak was no auclden discovery. Speech probably ori.giDated 

with the early oaft-II&Jl 1111itating sounds around him <••I•, birds, aDimal•. 

loar Wonder.tu1. World • Qro11er atuoatioaal Corporation, New York, 
1969. Vol. ?e P• 20.5. 
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wind). OVer the centuries certain groups of peoples, because of their 

geographic location, began to coltiJilUlli.oate orally 'd.th one another within 

the group. Oral lang11age spread as man moved and settled in various 

areas of the world. Each group of migrants added and deleted words, 

influenced b,y the geographical locality in which they settled. 

"The English language is only one member of an entire family of 

languages whose point of origin may have been central atrope or southem 

Russia. oe2 The speakers of this family eventually spread from India to 

Europe and the lan&Wlie famil.y is called Indo ... :european. This language 

later spread around the world as pioneers migrated to the Americas, 

Australia and Africa. 

IIFLtlElfCES QN THE EiNGLISH YNQ.UAGE 

A number of outside influences on the English language came from 

Rome. As early as 54 B.C. and untU 410 A.D., the Romans were in com-

plete control of Britain and exerted a great deal of intluence on the 

Celtic inhabitants. Later the in.f'luenoe of Latin was extended by the 

Church. By the sixth century Christianity had spread throughout all of 

England. Christian converts were also among the Anglo-Saxons who con-

quered England after the Romans left. 

In the Old English there are over 4.50 words of Latin origin. This 

influence of Latin continued through the years. Man;y other Latin words 

have come through French, Spanish or Italian. "Of the 20,000 words 

•• Vol. l, p. 135· 



commonly in use about 12,000 are ot Latin, Greek or French ori-

gin.•) 

The original speakers of the tongue trom which English was born 

were Germanic dwellers ot the Eu.ropean coast of the North Sea trom Den-

mark to Holland. The Jutes were called to help British King Vostisen 

and settled in Kent. The Saxons arrived in 477 A.D., and the Angles 

in 

The Anglo-Saxon language 811lerged in the seventh century to take 

its place among the modern tonpes of 1\lrope. Two of the factors speed-

inc its development were the wide acceptance ot a single religion and 

the unity ot the seven kingdoms to resist Dam.sh invasion. 

Piratical Scandinavian invaders first invaded in 787 and 

tor one hundred years continued to make landings. At times, these in-

vaders d.ecicled to stq. The invasions by the Danes was not 11111tecl to 

IDilancl. MaDy ol invaded the coast of France. iventually, both 

EncJ.and aad. INDoe cranted th• areas olland on whlch to settle in 

order to br1D& peace. The Scandinavians 1n France accepted the 

reli&ion and customs ot the Franks. Thus it was when these ilol'118118 ia-

vaded libllaDd. they not only broupt with them the lrenoh laapage bitt 

vestiges ot Soancliftavim as weU. 

'lhe atru.gle 1D libllanci between the 1Dbabltants aDd the io11181l 

invaders was loq and bitter. The Analo-Saxon rsobU1\y was reduced to 

JPaul s. Anderson- t•ppag SkiU 1p il.wtptm !ippation, Mac-
Millan Oo., N. Y •• 1967, P• 11. 
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The Indo-European Family of Languages 

Carol Rothlc:opt, Mane The Speak-
ing Anillal, OUr World, 
Groliar Edaoational Corporation, 
leW York, 1969, VOl. 1, p. 1)4. 
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the level of the peasants and their language was scorned • • • • Three 

languages were in use in llbgland at this time, French 1n the royal courts, 

Latin in the church, and Anglo--Saxon in the market place. 

The Norman conquerors retained their own language and customs as 

lone as they believed they were able to return home to France. When 

their forces were defeated in France, the Normans in England accepted the 

Anglo-Saxon language. In 1)49, English was reinstated in the schools and 

in 1:3£)2, English was used to open Parliament. Because of the Church, 

Latin remained a strong in.t'l.uence. Trade with other countries also in-

fluenced the English lanpage. 

Hgi A PERSQN TALKS 

When a person talks, at least halt of the body is used - muscles, 

nerves, sense organs, blood supply, throat, tongue, jaw, ll.ps, and brain. 

When a parson talks, what he actually is doirli is causing an air vibra-

tion between him and his listener. He does this by forcing air from the 

lunp past the vocal chords which are caused to vibratea and forming 

recognizable sounds by manipulating the movable stNctures such as the 

tonpe, the soft palate. the lips, and the jaw. 

Several other animals such as the chimpanzee, whale, and dolphin 

have the same equipment a human bas with the exception of the highly 

developed brain and nervous system. Indeed, many animals and birds do 

colJIIJ112n1cate with one another but not in the highly complicated way man 

does. 

There are approximately :3,000 different tongues and many different 
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dialeots • Below are listed thirteen ot the most widely sppken lanpaltis 

in the world. 

LAlfGtl@ES OF 'l'H! WC>Ig,Q AfPROtQlAU JUMBER OF PEQPLE SPEAKIIG 

Chinese 4SOeOOO,OOO people 

English 2.50,000,000 ff 

Hlndustani l6o ,000,000 ti 

Russian 140,000,000 " 
Spanish uo,ooo,ooo .. 
German 100,000 '000 .. 
Japanese 80,000,000 .. 
French 7s,ooo.ooo " 
Malay 6o,ooo,ooo It 

Bengali 60,000,000 .. 
Portuguese ss.ooo,ooo .. 
Italian 5.5.000,000 " 
Arabic so.ooo,ooo " 

For JAa1'W years, men have been trying to establish one language 

as the official world's Objections have been raised by coun-

tries whose language is not considered as widely enough spoken to be 

selected as the basis tor a universal language. In this d4W and age, it 

1s very important that men of different races and from different countries 

be able to readUy coDilllWlioate with one another. 

1. To reduce threat ot war 

2. To assist one another - science, health, development 
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3. To trade with one another 

4. To profit from one another's culture, etc. 

Today, men who speak different languages can colD111Ul1icate with 

one another by 

1. Interpreters 

2. Esperanto (developed by Lazaru.s Zamenhof, a Polish physician, 

who hoped to further the brotherhood o£ man by 

creating one universal language from English, 

German, and some Slavic. Spelling is absoluteq 

phonetic and there are sixteen basic rules without 

exception. This language has not gained as 1111ch 

recognition in North and South America as it has 

in the rest of the world) 

Below is an article taken from the Thunder &zy News 

Chronicle on October 26, 1970, p • .5, col. 6. 

WOVE LANGUAGE 
LONDON ( CP) - Herbert Platt doesn • t under-
stand English and Barbara Williams doesn't 
speak German. Nor can Raii' Markarian and 
Kimie Ozawa understand each other in their 
native tongues. BUt their "I do's" at a 
double wedding all sounded the same in 
Esperanto ... "Mi. promesas". Although none of 
them understands the partner's native 
language, all of them speak Esperanto which 
was used for the ceremony. 

3. Interlinguia - Latin shorn of its difficulties. It is created 

to help establish communication in scientif1o 

research 
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4. Sign language for travellers (see pages 25-26) 

THE LIS'l'ENED:TO WQRD 

Listening developed at the same time as speaking and it also 

spread throughout the world along with speaking. A distinct difference 

is intended here between listening and hearing. One is able to hear 

without listening and listen without hearing. Hearing is a physiolog-

ical process while listening is related to the intellectual aspects of 

the human organism. 

Early in man's development when all communication was by word of 

mouth, listening played a tremendously important role in the obtaini.nc 

of knowledge, the ability to understand and the ability to appreciate 

events and people. Many of the greatest teachers in the history ot the 

world such as Socrates and Jesus used the speaking-listening process 

exclusively for instruction. i,"'ith the development ot the printing press, 

listening became less and less depended upon as the basic tool for learn-

ing. Until recent years • the ear was more and more ignored but it is 

regaining its former prominence in the learning process with the use ot 

radio, television, telephone, etc. 

The human spends, by far, the greatest part of his d/1\Y in listen-

ing situations but little is known about listen-skills or what is done 

to them to imprcrve them. It is known, though, that individuals dit.fer 

in their listening abilities much as in their reading abilities. All 

research done in the field or listening has been done in the last twenty 

years. It is known, though, that the wider the range of experience an 
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base the better his listening skills are. Experience con-

ditions the quality and quantity of listening. 

IJiE WRITTEN WORD 

The invention of writing, which is the best wq of keeping track 

of ideas in order to tell others about them, is considered to be the 

achievement which brought civilization to man. This "giant" step for 

mankind started 5,000 years ago. The first written words were picto-

graphs used by the Sumarians to record inventories. 

• !II 

' Dt , 
The symbol first used for ox is the one shown above, left. Scribes later 

found it easier to tum the tablets on edge (2) and form the shape. 

Later yet, five strokes (3) were used to represent "ox08 • 

Practical considerations also determined the tools and shaped the 

symbols ot writing. Tablets were made .from clay. A reed stylus, whittled 

to a sharp point, was used to produce the t'ine curving lines of early 

pictographs. 

Early changes in writing included - from vertical columns starting 

at the top right hand corner to turning the tablet and. writin& 1n hori-
.-· 

zontal rows. This change also avoided smudging the text with the hand. 

\ 
J, 
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Most cultures now use this method. '1'he other major earl7 ohaap was 

from the pointed stylus to cme with a trianpl.ar tip which was pushed 

down 1D the cla;y, rather than drawn aoroas s.t. ()). 
Alphabet wrl.tirlc is beU.eved to haft started about three thousancl 

years ago &YilOftl the Semi.tlo peoplas of the lear last. Greek, Roman, 81ld 

Cyri.Ulo were \he most important alphabets based 011 Sead.tlo letters. 

The history ot the alphabet ls a complex one. It 1Dol\Ules the wap ill 

which the alphabet spread under the impulse ot events, the emergence ot 

national differences in the shape ot characters, the choice ct d1ft81'81lt 

ways of supplement1ng phonetic symbols (1D the representation 

ot vowels) and the various methods used ill de.U.mitiq words. The alpha-

bet travelled alone trade routes and in the steps of reu.pon. 'l'he out-

liDe of the characters chanpd aoo0l'd1Dc to the mater:lals uecl in certain 

areas a1'ld var1ed acoordinc to the spellins ot a particular l.aapap. 

Writing depended a peat deal on the materlals llwolved. The 

tablet, stylus 1nd•ted, was a wry paiDstaldna method of 

events, ideas, and iaYentories. SSJdlarly, when the alphabet was de-

veloped, writins was stUl slow p authors and oopyS.sts 

laboured hours to produce or :reprocbtoe written works. Beoause of the 

labour ilrrolved, the had written books were ve17 expeuift and only the 

wealtlJ7 possessed tha. A major turrd.Dg point occurred when books wue 

mul.tloopled tba:aks to the inveDtion of the printin& press. (Gatenberg's 

lnventlon 500 yean ap) and the development of the paper lDdustry. 
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Smpke p4 nm• 
Throughout the oeaturies when •n from one geographic area wanted 

to o01!111!Qn1oate with men from mother area, they often had to devise wqs 

which were nonverbal. The Indians ot lorth America, 1n p&l't1011l.ar the 

CheyeDne tribe, WGI"e very adept at this sign The l.aDpace ot 

sips rmmberlng up to 172.5 different gestures was ued when co-nntoa-

tiDg not only with Indiau of a different tribe but also with earq 

white se\Uers, explorers, and missionaries. The Indians also uecl 

smoke sipals to ooatmioate with one another. The oodes ued 1n tb1s 

writing had to be lcnown to the receiver of the message as well as the 

sender. 

The African native used a similar method of oommmication .. onl.)" 

this \!me instead of smoke, 1\ was the sound of the dram. Actual.l¥ it 
was two drmu; one high pitch and one low pitch, which were s\l"llok to 

produce lone or short soun4a. Again one had to know the code in order 

to unclerstand the aessqe. 

Forms of sip lanpqe were not unique to the l'nd1aDS of North 

America but were developecl whenever people with different speech met. 

It was used by the Eeldaos, .AZtecs. Japanese, F.renoh, and at one time 

or another by every person eacouaterlq spekea lanpqe oC)11l1!!l\J'ftioatioa 

ditf1CNJ.ties. 

Tit l9lP Cgsie 

This system of sendillg messages was developed 'b7 samel Morse and 

.Alfred VaU in the early 1800's. 'l'he iaproved code shown below was a 



22 

method of sending a written message over a wire. 

A .... ' J • --- s • • • 
B - • • • K -. .. T -c - • -• L . -• • u • . -D .. • • M -- v • • . -E • I -• \v . --r • • -• 0 --- X - • . -G -- • p • -- • y -. --H • • • • Q -- . .. z -- • • 
I • • R . - • 

Y"l!ll! 

Many deaf' and dumb people haw foud lt beneficial to leam sip 

larapap for COIUINnication with other people. Again, it 1s necessary 

for the rece1ver of the messap to know the code as well as the sender. 

This sip languap is made up of three d1tte:reat klluis of sips :4 

A. The st.pdft.oant sips are those that look Uke the idea 
you are t171D1 to expz'eSS • For aaaaple. if you wat to 
show a person baiting a fishhook. you would show that 
action. 

B. The ooment1onal sips represent a11 idea by showi.nl part 
of the idea. For example, the conventional sip tor 
•coffee• is a 1lO'ft1ll8Dt that looks like the grladbg of 
cottee. f!d.s sip would haw to be 1mown by the receiver 
ot the message. 

c. Arb1tra17 signa bs:fe DO relation to the idea they mean. 
fQple have accepted one sip to mean water ad that is 
the sign used. Wfieulty 1n this sign lanpqe occurs 
when one tries to convey fine shades of 111881d.Dg. 

Before one learns or uses the diftel'el'lt ld.Dds ot s!.ps, it is 

neoess417 to leam the hand alphabet. The alphabet used by the deaf 

and oODIODl.y accepted throughout the western world is shown on the tol-

lowtDc pap. 
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Manual Alphabet used by
the deaf of North America.
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Vx^w-~ii>^-

or a

hich

the

.iwi c;„ ,, Janis Contera, Talk to the Deaf. Boughtoa Mifflin Co#.
allU •Sm-"*- Toronto. 19651 p# *• .
and singing is an established system for designating each of the tones of the diaionic scale by means
md and arm position. As the illustrations above indicate, each tone has its particular hand position, w
further clarified by raising and lowering the arm as the director goes up and down the scaie Hence.

wer do is indicated by the closed hand held low near the body.
For re. the hand is open, angled upward and slightly higher and away from the body. Upon reaching

e hand is held about at the waist, in what would be a normal clapping position. One then proceeds c;
the upper do. which'is the closed hand held over the head. Children quickly learn to identify hand- s-:;

ith remembered tones and-with written notation.
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Even today, tourists in toreip speald.ng countries em oOJilll!lUl\-

cate throqh the use ot 81111 lanpage when necessary. Whea trawl.l.iDc 

abroaci b; car, 1t is imperative that one lmows the Iatemat1onal Road 

Signs 1t one wishes to presene lite aDd llmb. 'l'he sips on the fol-

lowing two paps are used in to:rty Wo ditterent countries, but not, 

as yet, 1n Canada or the United states. 

Braille, a tol'lll ot sip lanp.age, has been developed tor the 

blind. .From various oombiDations of two rows ot three raised dots, the 

blind m.ay "read" words, figures, and punctuation marks. The letters 

used 1n this l.anguase are shown below. 

A B c D E 
• • • • • • .. 

• • • 
F G H I J 

.. • • • • • • 
• • • • • • • • 

K L M N 0 
• • • • • • • 

• • • 
• • • • • 
p Q R s T 

• • • • • • • 
• • • • • • • • 
• • • • • 
l1 v w X y 

• • • • • • • 
• • • .. 

• • • • • • • • • 
z 

• 
• 

• • 
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Jic!Cbald.cal Dm.cu 

Some of the mechanical devices used in COJ!IIIDJrd.cat1on are listed 

below. It mipt be an interesting research topic tor certain students 

to trace the development of some of these instruments. 

addressograph 
blueprint 
calendar 
computer 
dictating machine 
dupU.cator 
hectograph 
ink 
kymograph 
number.t.nc macbiDe 

PRINTING 

linotype 
monotype 
offset 

camera 
filmstrip 
micro tum 
photographic coP3'1nc 

cable-coaxial cable 
hearing aid 
high fidelity 
hydrophone 
:tnterc0111 
phonograph 
puhlio address system 

paper 
pen 
pencU 
shorthand aachine 
stenoU 
st7J.u1 
tape recorder 
telautograph 
typewriter 
wire recorder 

projeetioa ucld.ae 
stereoscope 

.telephoto 

radio 
sonar 
telegraph 
telephone 
television 
walld.e-talld.e 



beacoa 
bell 
bu.oy-
burglar alam 
drwn 
electric bell 
el.eotri.o eye 

eleotrt.o sign 
taiihODl-'er 
Pill 
hell.opoaph 
1emaphore 
raUJtoad slpals 



CBAP!'ER m 

According to CUrriculum PJ., Jl, IJbd! B!Jlsio!l &wli •h. • the 

areas of concentration 1n !bglish are broadly deftDed as listening, 

speaking and writing. Below are .the sqgest1ons p.ven for each of the 

areas listed. 

Listening; 

A. Attentive ListeD1ng. Developinc ability to listen 
attentivel.y to awtience situation; tor example, 
conversation, disnssion, programs. 

B. Critical Listening. Devel.opinc ability to listen 
for specific purposes; for example, main idea, 
details, sequence. compari.eoras, relationships. 
1mpl1cations, conclusions, outcomes, evaluation. 

c. Appreciative ListeDing. Developlng awareness, 
sensiUYi.ty, and lmac:lllation tbroup conversation, 
stories, poems, nonverbal sounds. 

Speald.ngs 

A. Planning, presentiDg, reporting, evaluation.. 

B. lllsaussion - panel, round table, debating. 

c. Interpreting pictures, stories, music. art. 

Writing a 

A. Stories - sentaces • parqraphs - functiODS of 
words as used in ohUdren's writiDg. 

B. m.ctiOJW7 and research sld.lls. 

•Interim Revision B91]1sb, Pl. Jl, oat&r'io Depar\1181lt of ldlloation. 
fol"'Olto, 1966. 



The basic objeoti ve of the Language Arts Program is to constntct 

a currlculum that wUl place emphasis on the Listening, Speald.ng, and 

Writing SkUls listed above by attacldng the problem 1n two ways -

cross grade grouping b7 achievement tor one part of the program, and 

cross lftde grouping by interest tor the other part ot the program. B3' 

grouping by achievement, it is hoped that the teacher will be able to 

deal more effectively with individual dit:terences because of the Dal'-

rower range of abUS.ties. Those students who need extra help with the 

basic a1tiUa wUl get it and those students who have a secure grasp of 

the fundamentals will get enrichment. 

The grouping by interest areas will provide students of varying 

abUit1es the opportmd.ty of sharing their ideas and 1mproving their 

skills by wo:rld.ng with one another towards common goals. In the pro-

gram, more emphasis is placed on this area and more time is allowed for 

it. 

The school year is first divided into five Time Blocks. It is 

the intention of the statf to concentrate in the first two Time Blocks 

on the Lanpage Skills - capitalization, punctuation, and word usageJ 

and Work ... stuc;tr Skills - map readi.ng, reading graphs and tables, and 

knowledge and. use of reference materials. For Block One, p-ade four, 

five, and s1x students are separated into tour groups according to their 

achievement as measured by the Can.ad1an Test of Basic SkUls admi rd stered 

in 1969. '!'he students who have scored very low in the Language Skills 

section of the Test are placed in a remedial group (lA). Those who have 

scored somewhat better but are still below grac:le level in Lancu.aP are 



.• 
placed in a second crouP (lB). Those students who .. achieved average 

work in Lanaua&e SkUls but are having soae ditfi.culty with Work-Study 

SkUls are pl.aceci in group three (2A). Those students who are dolnl 

very good work in both Lanpqe Skills and Work-Study Sld.lls are placed 

1n group tour (2B). The program presented in each p-oup is designed to 

be more compatible with the needs of the group. 

In Block Two, students who have studied Language Skills in the 

previous Block are able to stuczy Work-Study Skills. Conversely • students 

who have studied Wom-study Skills in Block one speDd some time studyiq 

and reviewing Language Skills in Block Two. The students in p-oup lA 

1n Block ODe move to 2.A. in Block Two. students in 1B1 Block OAe move 

to 2B, BloCk Two. Students in 2A. mock One SO to lA. Block Two and 2B 

students move to lB, Block Two. As the groups are organissed accord1ng 

to aoh1Emrillent, it is understood that in Block Two, the sroups stud;vil'lg 

the Language Sk1l.l.e do aot require the ttlll block of t1ae. Therefore 

allowance is made lor an enrichment program clur1ng part of this time 

period. For one group the enriobment is P'.l.lq Writing and for the other 

group, the enrichment is P.l.q Writing and J\Qting. 

Blocks One and Two stretch owr a period ot three months. The 

Program is carried on four d.qs a week tor forty minutes a day. It is 

the intention of the statt, by doing this tirst, to be able to concen-

trate in the last three Time Blocks on the content of the presentatiou 

aBCl hope that the pupils wU1 :recop1ze their graaatical errors when 

indivldual.11' assisted with little need tor toraal gr8'DB'Il8l" lesscma. It 



32 

is also hoped that students wUl be able to use their Work-study Sldlls 

when doinc background research for their Interest Areas. 

Blocks Three, Four, and Five are designed as Interest Areas. 

Students are allowed their own choice in each of these Time Blocks and 

the resulting classes are heterogeneous groups ot grade tour, five, and 

Six students. The interest topic provides a common startillg point tor 

student and teacher. The skUls in Language and Work-Study are applied 

here along with other skills in Listening, Speaking, and Writing described 

later 1n this paper. Blocks Three, Four, and Five are carried on for 

four months • three days a week. sixty minutes a day. 

To arr1 ve at the students who will compose the groups in Blocks 

One and Two, the following method is used. 

1. List the names of aU the students 1n grades four, 
ti ve, and six on separate sheets of paper. 

2. By usin« the results or the Canadian Test of Basic 
SkUls administered in 1969 tJ and subtracting the 
grade location the pupil was in at the time of test .. 
ing from the achieved grade level ooore, a positive 
or negative deviation is arrived at. The same 
method is ued to find the 1nd1 vidual's deviation 
score in the Work-Study Skills. 

li.lxample a 

If a student scores 6.9 grade equivalent in 
Language Sldlls when he is in crade 4 at the 
5th month, then his deviation score is 6.9 -
4., :: 2.4. 
It the student scores 3. 7 grade equivalent when 
he is in grade 4 at the Sth month. then his 
deviation score is 3·7 e 4.S = -.8. 
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By using this method tor his tauguage Skills and his ... study 

Skills scores, two marks or deviations tor each child are obtained. Then 

the scores of the pupils in grades .tour, five, and six are compared and 

croups for Blocks One and Two are arrived at. In each group are students 

from sracles tour, five, and six who have the same general strengths and 

l"leaknesses. It is realized that this method of grouping is ac-

cording to achievement and evaluation. This deviation score is not a 

rigid criterion tor determining the student placement. The teachers in-

volved evaluate each student's replar performance with his test devi-

ation and exceptions are made for those students who score fairly low 

in the test but displa.y more ability in regular classroom work and con-

versely for those students who, in the estimation of the teacher, score 

abnol'lllall7 high when compared with their regular work. This makes 

measuring of the success of the program difficult because the groups 

are not as homogeneou.sly grouped accordiDi to achievement as they could 

be. To make this continual review a tact, the teachers schedule weekly 

meetin&s to review those students who display special achievement. 
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GRADE 

4 

s 
6 

GlWll 

1 A 

1 B 

2 A. 

2 B 

TABLE I SHOWIBQ MIAI AND STANDARD DEVIAfiOH D 

LAIQUAGB AID WOBK-S'l'UD!' SKILLS OF PUPILS Dt 

GRADES FOUR, FIVE, AID SIX ACHIEVED II 1969 
: L.ANOUAOE snw WORX•S'l'UDY StaLLS 

WMBER IN STAHDARD 
GROUP MEAN DIVIA'IIOI HEAR 

42 .50·9 ),S.4 ,S4.2 

Jl() 28.) 44.2 

)2 Sl·l )le..2 41.0 

TABLE n SHOWDlG MEAl AND S'f ANDARD DEVIATION D 

LANGUAGE AND WORK-STUDY SKILLS or R!DROUPED 

GRADE FOUR, FIVE, AID SIX STUDEJ.frS 

ACCORDDG TO SCORES ACHIEVED IN 1969 

STABDARD 
DBVIA.TIOI 

29.4 

29.1 

)0.) 

I LAMGUAOI StaLLS WORI..STUDY SKILLS 

RtJMIJmR II STAJD.ARD ST.AID.ARD 
GROUP DB DIVIATIOR MIAI JBVIA.TIOI 

27 12.2 u.s 20.0 14.6 

'' 27.5 12.) 2s.s l?·l 

27 68.8 16.? ,S0.2 20.0 

27 19.5 17.4 86.9 10.1 

j 



'!!CW:fl101 Ol GROUPS 

l.tnpge MH s 1 A • l1ogk Qpe 

'l'ld.s is a laquap grou.p tor pupils who are in need of r•edial 

help. The dm.atioD scores :1.n the Lalapaae Test rqe from -1.:3 to 

-2.7. The ot this croup is to show the students the need for 

learrd.DI basic capitalization, punctuation, and word usa,e aDd to pro-

vide the necessa17 motivation and materials for them u Ullderstand the 

basics ot the llbgU.sh 18DI'18P• 

The teacher of this ll"oup again uses the Canadian Test ot Basio 

Sldlls to diapoae the di.tt1cnalty eaoh peracm is ba'v1DI em cap1talizatlon, 

Plllefiuation, ancl word uap. Bach papU ill thi.s crouP is lntemewecl 

and the strqths and waalmessee he has lftl discussed with Jd.m. Ire is 

liven a eheet listiq hls dlap.osed dl.tfteultles and remedial aotlou he 

can take to correct them. The papU1a 1Dcil'lldual p-aph made from the 

results ot the Canadian Test of Basic Sldlls is discussed with hia. 

Th1s procedure is recoaaended tor the toUowi.DI reasODS. The ptpU 

tmows he is ha'ViDg difficulty. When he sees that the teacher has a 

ft%7 good idea as to the exact dtfftCNlty he 1s ba'liftl, then he feels 

that the Program will be worthwhile ,., :bl'la. SeoOftCil¥, tld.s: lprcm.des aa 

aoellent opportunity for the pupU to make a comad.ttment to overcome 

Jd.s problem and improve in his dail7 work. 

The Beaource Teacher and the Prlno1pal. wodc nth the replar 

teacher in this class in an attempt to provtde more indi't'ldual attention 

and teach 8llal1 group lessollB when needed. The quality and quaat1t7 of 
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woJk 1n this group are judpd by the ab111t1es of the paplla and the 

experienced teacher's appraisal ot those abilities. 

1tRPID §Jd]Ja 1 I • B1.Mk QM 

1l 

ftd.s IJ'OUP is oompoaed of stud81lts whose deviation soores iD the 

La!lpap section of the Test range from •• 2 to -1.2. This ll"OUP is ex-

perleaoiq some ditft.oulty with bulc Kn&Ush as Hasved by the Teat 

tor their grade leftl. Tbe teacher desipa a coarse to interest these 

ptplls, attempt to bring them up to standard grade level or beyond and 

proVide eulolment acti'Vities where possible. 

Work-Study Skills 2 A • B\ock Q!!e 

1'hi8 p-oup is composed of students who have scored at their crade 

level 1D the Languqe Test but are havlDI soae dift'ioul.ty 1n the Work-

St'lld.v Sldlls. They haw a ra1118 of from -1.5 to +l.). The parpose of 

\his IJ'OUP is to prov.l.de opportUDities tor the students to learn how to 

use Nfereraoe materials, how to Nad mapa, and how to read craphs aDd 

tables. I\ is felt that beoau.se these students alreacl.Y have a good. 

general knowledge of Language Skills, there is little value to be gairled 

in :bavJ.Dc them repeat the woJk they know 'bu.t iDstead to challaqe tha 

With new, 1Dteren1Da, ohalleJlllDI materlal. 

Wcn:k-Stustv SkUl! 2 B - Block One 

The papUa 1n this group have scored at their present crade level 

or above in both the Language Test and the Work-Study Sld.lls Test. Their 

de'Viation scores iD the latter ranp from +l.l to +).4. Obviously this 

pooup Deeds a special challenge to keep the motivated. The teacher 

attempts to provide this ohallage in the 'tlork-Study SkUla by presentiua 



a more in-depth study of the skills of map reading, reading charts and 

graphs, and reference material. Extra time is here for these 

students to spend supervised time at the city Ubrary. where they can 

carry on ind1 vidual studies according to their own interests, and where 

more material and resources are available tor them to use. 

Block X!g 

This Time Block allows those students who have been doing remedial 

Language Arts l A and regular Language Arts 1 B 1n Block One to benefit 

from the Skills 2 A and Work-Study Skills 2 B in Block Two. 

The students are moved as a class with few exceptions because it is tounct 

that those students who lack the basic JiDil1sh laraguap skills also lack 

the basic research sldlls. In special circumstances a student is lllOVed 

fl'OII tanpage Arts 1 A to 1 B or from L B to 1 A. The same holds tru 

for students in the Research Sid 1 l s 2 A and 2 B in that some may be IIOVed 

from one IJ'OUP to another c1epending on their cie'ViatiOD soores. These 

latter two groups are the Language Arts 1 A and 1 B croups of mock One. 

By checking the timetable, the :reader will note that 1n Block Two, 

the Language Arts 1 A. and 1 B do not occupy the entire tille period ot 

t1 ve school weeks. The pupils in these two groups to a creater or les-

ser extent do not require the tul.1 time in order to bring their sld.Us in 

capitalization, punctuation and usage, up to or beyond their grade level. 

Therefore, the teacher does not bore these people who already know moet 

of the sldlls but teaches, reviews, and moves on to enrichment aotiviU.es. 

In the case of Languap .Arts 1 A. Block Two, the teacher and. class do 

Writins and in the case of Laaguage Arts 2 B (1 B) they do Plq 



Writing and .Aating. For each of these groups, the 1nfomat1on and 

skills taught are similar to those 'l·lhich are taught in Block One. 

39 

By the completion of Block One and Two, all chUdren in grades 

four, five, and six have dealt with capitalization, p!U).Ctuaticn, and 

usage; and also map reading, reading graphs and tables, and knowledge 

and use of reference materials. By retesti.ng using the Canadian Test ot 

BaSic .Skills we are able to see if this approach bas benefitted the 

students more than the traditional approach to these skUls. All the 

skills under the headings listed above are used b.y the students in other 

curriculum areas as well. They are not limited to the Commu.n1cation 

Program alone. 

mocks l'hret. Four8 and F1ye 

For these five week blocks ot time, the interest areas the teach-

ers feel capable of handling and the interest areas the students express 

a desire to explore are listed. Each pupil is asked to choose one area 

of interest for each Time mock Three, Four, a."ld five. Thf! classes are 

composed of students in grades four, five, a11.d six, according to their 

interest area. Some pupils ara asked to make a second choice and are 

included in their first choice in Block Five where there is an wmsually 

high number wishing to take one interest area 1n Block Three or POur. 

The reader will note that Ptlppetry, Plumed Exoursions and 11lbl1e speak .. 

ing are repeated in Block Fl. ve for this reason. 

The classes thus fomed. are heterogeneous groups of students 

ranging :from chronologieal ages eight to eleven and in two instances 

twelve. In interest groupe, it is felt, all levels of abUity can ccm-



tribute and benefit from the contributions ot others ot dissimUar ages 

and abUJ.ties. It is the intention, here, to foster attitudes ot uncler-

standiDc, tolerance and acceptance tor students who have 110re or less 

abUity thm others. As we are not bound by a tirra, rigid curriculum 

outline tor each grade level.0 we bell.eve that the students who are 

motivated by choosing an interest area w1l1 be able to aoooaplish the 

work to tit their own· needs and abilities. 



CHAP.rJ2 IV 

SKILlS FOR BLOCKS OD AID TWO 

oaplt&lisatioa, word uqe, map :readi!JI, readiq papbs lllld t4bles IDd 

Jaaowledp and ue of retereaoe uterlala haft beea adap\ed f1ra the 

Manual of the Candaa Teet of Basic SkW.a, paps lii-S.5 wlth acldt.tiou 

and deletlODS to aoooaoda.te the needs of the shd•ts of Redlrood SChool. 

LtptQB am J. .t. an 1 1 
liltil»e1! Mtiop §'s']l I 

1. The PI'OJlOUD I 

2. 1a11ee ot persons aad aa!mals lllCl lnlt1als of pere0111 

3· WordS illd1oaUDa .taad.q NlaU.ouJd.ps whea used specdAoally 
mel witho11t a possessi:n PJIOJl01IJl 

4. T1Uea of respect, honour, and raDlc 

S· ft.nt word of a eerateDOe 

6. n.nt word of a qu\att.oa 

7• In writiDa letters, the firlt word and the word wbioh etaDds 
in place of the pei'SOil's _. lD the sal.utati.OD 

8. Ill Wl"itllal letters, the t1rst word of the ooapU.aeetar.v olose 

9. Certain abbrniatlou 

10. Dqs of the. weelc 

u. lalles of IIO!lths 

...... ·. 



1). Titles of books, music, magaz1Des 

14. lames of cities and provlncee 

lS. lutes of countries and contlncmts 

16. Nouns which designate definite geocraphic po"iODS of the 
country 

17. Names of streets, avenues, etc. 

18. lames of rivers, oceans, omalso mountains, etc. 

19. !fames of buildings, schools, parks • etc. 

20. Names of racial, religiou or political bodies 

21. Proper adjeoti ves 

22. lames ot speoif1.c orgaDlzaticms 

2). lames of blpol'tant historical periods or ewats 

24. Specitio brand names 

25. lames of bodies of the solar system (except, SUD, DlOOil, 
stars. earth) 

26. All expressions used for the Deity and Blble 

1. Use prootreadiq drUls and dictation exerclses ezaphasizt.q 
the types of situations that seem ditfthlt tor the papUa 
to handle. 

2. cave the pup1l.a wonc exercises requ1rinc them to verU.r 
their use of capitals. The purpose ot such exercises is to 
acquaint the pupils with lrrep1arities 1n cap1tal1sat1on 

,·pl'lllctlces and with sources oOIIIBOIIly used as 8\aadards. 

'· Compile tor each pap.U (or 11Wic and have pupil. oaplle) a 
liet of the worde which he trequentq taUs to capitalize 
or overcapitalizes. 01ve him exercises empbasilins these 
special situatioDS ad acquaint hlm with the rales coverinc 
these situatiODS. 

4. lave each pv.pU edit his own or others' papers with special 
reference to capitalization. 
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5. Emphasise the importance of careful use ot capitals 1D all 
the pupil's wo:k. 

6. Give special attention to handwriting if that is the cause of 
some capitalization faults. 

Pgctytion Skills 

1. Use of period 
a) At end of complete declarative sentence 
b) With abbreviations 
c) With initials standing tor name 

2. Use of question mazks 

J. Use of comma 
a) To separate words ill series 
b) To separate names of city and proviace 
o) To separate date of month and· year 
d) At end of complimentary close ot letter 
e) At end ot salutation ill frieadl.J' letter 
t) To set ott introduction or parenthetical adverbs 
g) To set off "yes0 and "no" 
h) To set off words 1A apposlUoa 
i) In a colllpound sentence, to set ott 1Bclepqdent clauses 

joined by such conjunctions as "and" and "but•, 1.t a 
change of subject takes place 

j) In direct discourse, \o separate quotation t:rom rest 
of sentence 

k) In direct address, to set off names of person addressed 

4. Use of apostrophe 
a) In contractions 
b) In forming the possessive of nouns 
c) In specific words 

s. Use ot double quotation marlcs 
a) Before and after a direct quotation 
b) ·dith titles 
c) Position with respect to other punotuaticm 

6. Use. ot colon 
a) After salutation of a business letter 
b) Preoeeding an emDleration of items 
c) To separate numbers indioatins clock time 

7. Use of sead.oolon to separate co-orcllnate clauses not jo1ned 
by a conjtmotion 

8. Use of the exclamation mark 



1. Give individual and pooup drUl on prootreadlq writteD 
material emphasis:i.nc the specitlo sklUs in which the ptlp:ll.s 
are deficient. 

2. Have pu.plls critically edit their ow or other copy. 

3· Use dictation drills oalltna for use of oer\aia sk1U.s or 
tor the avoidance ot excessive punctuation. 

4. Emphasize the importance of selt-crltieism in pupil's own 
da1q work. 

s. Stress the relation of sentence structure to pamctuation. 

6. lBphasize continually the importance of pod fom ill wr1Ung. 

1· Make wide use of motivattna materials and activities such 
as .tUms. tilmstrlps. dramatic aoti vltiea and games to make 
the leaming "tnn•. 

Make up a game simUar to baseball. D.lvid.e the class 
into two teams. Each member on the team writes a 
paragraph about the topic. Start With one or two 
things you are going to look tor as pmctuation and 
capitalization. set up scoring standards. Give extra 
"runs" for interestillg, descriptive paragraphs. 

Use visual aids to help children beo011e more aware of 
PIUlCtuation IW'ks. Make STOP, Staf, and QO sips 
with red, yellow and creen circles ot paper. 

STOP period 
question 
exclamation 11W'k 

SteM comma 
semicolon 

GO new sentence 
capital letter 

Make animated people from punctuation marks. 

JIM! §ld.lls Clys1ticatign 

1. Use of pronouns 
a) C&se fOI"'IlS 
b) AIJ'eement with antecedent 
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c) Order of first person pronouns 1n compound sentences 
and compound constructions. 

d) Miscellaneous forms collllODl.y cord.Used. 

2. Use of verbs 
a) The pest tense 
b) The past participle 
c) Agreement of subject ad verb 
d) Miscellaneous toru incorrectq used 

3· Use of adjectives and adverbs 
a) Forms cOJIDilODly used 
b) Articles 
c) Comparative and superlative forms 
d) Miscell81180U8 modif11DI forms 

4. Avoidalloe of double necative 

S· Avoidance of redundancies 

6. HoiROJVlls commonly confused 

SKsestig for Dev!J.oDill l,lfan 

1. Call attention (orally, since sound 1s important in usage) 
of the pupils to their errors, Contrast the correct form 
with the one to be avoided. 

2. Have each pupU prepare a list of those usqe situations 
which give him the most trouble. 

J. Have the pupil prepare a ll\11ilber ot sentences •ploying cor-
rect usage in each of the troubles0111e situations. 

4. For each of the situations that cause 1d.ll trouble, have the 
pupil prepare and memorize a reference sealence for the 
purpose of helping him to remember the correct usage. 

s. Try to stimulate a p-ou.p attitude favourin& correct usage, 
which will bring social pressure to bear upon the 1nd1Vicblal. 

NOONS: Exercises can be developed to slve practice 
1n recognizing nouns and recognizing nouns used as 
subject in a sentence. 

fl0JOUNS: set aside a weak .where 8'VWJODe trles to 
use oDlr pronouns in all conversation. Jrom this 
develop the correct fom, agreement with antecedent 
and order of first person pl'ODOa in c01'1.}10U1td ocm-
stl't10tiODS. 



YERBS: Exercises can be developed to give practice 
in recogrd.ling verbs in a sentenoe. A 0dnioen 
wbiah oan be used is to put a prouun before a word 
and see 1.t the sentence makes s8118e. 

If it makes sense then your wold is a verb. Prac-
tice exercises which stress agreement of subject 
and predieate are developed. 

e.g. The book was dittioult 
The books were difficult 

§Y(OHYMS a Le1i the pupUs investigate the regicmal 
varlmata tor su.ch tel'lll8 as poiddl.e cakes ('batter, 
pan, flannel); sadlet on water (taucet, 
tap, spigot). 

COIWfS: Make up team games where each team is 
given a list of words and must find a list of 
antonyms withirl a specified. time. 

WQRI§: Help pupils \o realize that words are 
direct descendants o.t other words in the lanauaae 
.family tree, for example: 

light • lighted, li&htening, side lJ.ibt, 
headllpt, firellght, u.ptweS.pt, 
lighthouse, lishtness 

BEL.AtiQHSBif§: Use nonsense words to help identify 
parts of speech. 

e.g. The sk8£di.oa Mge1ed, past his eyes 

The first underlJ.ned word is a noun because it has the 
noun marlcer "the". The second uncierlined word is a 
verb because of the position of the word in the sen-
tence and the "ed" ellding. 

ADJECtiVES .AND .4DDRB5 1 P4Y various classroom 
games to develop adverbs and adjecti vee. 

The awlcwa£9. boy weat s1ewl.y to the board. 



.After a ol.ass excursion or experience, pnntde 
opportwd.ties for oral expression stressing cor• 
rect choice and arrangement of words in sentence. 

W§•SftlPY S!Q:H§ 

ltP ReiSU:R& • Jluks"-' l & 24 gd U 
1. Abillty to orient map and determine direction 

a) To determine direction from orientation 
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b) To determine direction from parallels or 1118rid1ans 
c) To dete1'111i.D.e direction of river tlow or slope of lall<1 

2. Jlb111ty to locate places on maps and globes 
a) Throuch the use ot standard map symbols 
b) Th1'ough the use of a key 
o) Through the use of distance or direction 
d) Through the use of latitude or lonsitude 

)• Ability to determtne distances 
a) Determir.dng distances on a road map 
b) Determining distances by using a scale of mUes 
c) Determining distances on a globe 
d) Comparing distances 

4. Ability to determine or trace routes of travel 

s. AbUity to read and interpret facts £1"0111 patte.m maps 
a) To read and compare facts from a single pattern map 
b) To read a compare facts from two pattem maps 
c) To visualise landscape features 
d) To inter man's wa.y of living 

sugpstlops tor Deyelo;&ns ME R!ed' na; SkP 
1. Hake frequent use of road maps. These provide excellent 

opportunities for teaching orientation, looaM.on, distance, 
direction and use of map key. 

2. Make use of opportunities tor pupUs to construct their own 
aaps. Problems which arlee 111 connection with map oonstru.c-
tion are very uetul tor buUding map reading ak1lla. 

3· Make use of air photos ot the OODIIUDity and compare these 
with maps of large scale. This is a veey effective means 
ot 'heaohing obil.dren to visualize actual landscape features 
rept"eaented by maps. Some air photos are available in the 
Local studies Kit ancllarse maps of the area are available 
from the Department of Lauds and loNsta. 
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4. Give practice in reading direction f'rom a map asld.ng the 
questions "What direction is W1nrd.peg from Montreal?" ••• 
from Hudson Bqt" Have papUa locate, by direction from 
some well known point, places mentioned in the current news. 

s. Have pupUs trace the courses of rivers from source to 
mouth to show the direction of r1 ver flow. Relate slope 
ot land to the direction of river flow. 

6. Give practice in usiq the scale of miles parti.oularly in 
tracing irregular routes. 

7. Have frequent lessons on using the Key to interpret symbols a 
tor example, finding the mountainous regions of North Amer-
ica, or the size of a certain city on a road map. 

8. G1 ve practice in locating places by use or parallels and 
meridians. 

9· Constantly emphasize the visualization of landscape features 
from map details s the fact that here is a mountain that a 

. raUroad must tunnel under or go around; that there 1s a 
river that must be bridged. 

10. Point out in map stud1 how man's way of living lllUSt be in-
ferred from map details: altitude, terrain, ra1ntall, taa-
perature, presence of natural resources, etc. 

u. Have studies comparing conditions in cities en regions lo-
cated in the same parallels. · 

12. Discuss td.th the children the relationship between the ZODes 
and the sun's position. 

13. Constl'ltct contour mapa using styrofoam. 

14. WheD &1\Y excursion or tield trip is undertaken, ccmstruct 
or draw maps showing the route taken. Develop map symbols 
to show landscape features. 

R!w'Jns Cftphs apd TAQ\es • SJ.ogks • ad 2 24 and 21 
1. To comprehend from the title, the topic on which the graph 

lives iDto:rmation. 

2. To recognize from subtitles and row or column headi.Dg what 
is shown by each part ot a graph or table. 
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l• To read aDlOUDtS 
a) By using the scale (or scales) on bar, line, and plo-

ture graphs 
b) By interpreting the sectors of a circle on circle 

graphs 
c) By locating a cell in a table 
d) By using special symbols and a key 

4. To compare two or more values read from a p-aph or table 
a) By determining bow 11103 times greater one amount is 

than another 
b) By determining the relationships between 11101Ults 

s. To detem:1ne relative rates or trends. 

6. To realize that percentages and proportions do not glve 
absolute amounts. 

7. To determine underlying relationships through correct in-
terpretation of a graph. 

8. To grasp the outstanding facts portrayed by a graph. 

9. · To determine rank from an unordered list, graph or chart. 

!\II!S»sM f!r ptn;J.oping Sk' 11 s 1D Rea41ng graphs g Tabl,es 

1. Have the pupils make and read simple cr&Pha and tables. 

2. When a classroom situation that lends itself to the Jll8ld.nc ot 
graphs or tables arises • then the pupils should make use of 
the opportunity to construct on - either invidivually or as 
a group. 

). In early grades make frequent use of pictographs. 

4. Reasons for plotting data in large UDits (m1111ons of buhels) 
can best be explained through the use of a graph. 

s. Give po.pUs instructions in making comparisons. At first 
these should be relative statements involvinl more, less, 
and \he same. Later coapuisons involving subtraction (How 
much more 1) should be made • 

6. Emphasise constantly the important conclusions one mq draw 
from a graph. Encourage critical thinking in this respect by 
ba'Ving pupUs state exactly in their own words what the graph 
portrliYs. Conduct discussion by asking questions as "What 1s 
the one most important fact which this graph showst• 



Knowleds! JB9 Use ot Reference l';aterial.s 

1. SkW in alphabetizina 

2. Using the Table ot Contents 

J. Usinq; the dictionary 
a} Spelling 

· b) Pronunciation 
c) Syllabification 
d) P.l.ural forms 
e) Parts of speech 
f) Meaning 

4. Use of lbcyolopedia 

5. Usiq D1ctiODU7 OUide Words 

6. Using the Index 

7. Using Key :·lords 

8. Using General Reference Materials 
a) Use of maps and globes 
b) Use of textbooks 
c) Use of dictionary 
d) Use ot atlases 
e) Use of encyclopedia 
f) Use of parts of a book: index, table of contents 

§l11n!tions tor ])»Dl.op1ng AbU!ty to Use Reterence liUmiJ.s 

The knowledge of the type of reference to use in solviDg particu-

lar problems should properly be a by .. product of the regular use of 

references. Children should be given practice in this sldll only aa it 

is used in getting lessons, looking up data, mald.ng reports. and other 

real situations. In our program dealing with reference mater1als and 

research a.cti vi ties • we have the students bring to the class a problem 

or project they are working on in social studies, science, or some other 

area of study. 



One of the essential conditions for effective developmeat of these 

lldlls is the availability of standard reference works in the room or 

school library. Where we do not have the :reference materials ave' 1 able 

in the school, we make use of excursions lasti'DI a quarter of the dq to 

the Rlblic Library. 

A. Skills in Alph§b&ti;dng 

SkUls in alphabetizing, as a stud;v aid, is used in loca-

ing words in the dictionary, in looldng up topics 1n encyclopedias, ancl 

in using 1nclexes. The best wa_v to develop this sldll is throqh actual 

application 1n these uses. Small amounts of intensive practice can 

accomplish rapid progress. 

B. JLSW the Table of Contgs 

From the time children begin books, they' should be 

encourapd to make use of the table of contents. This skUl be 

developed in connection with "finding their place" each daif• Later on. 
they should be shown how to use the table of contents in reference books 

to determirle whether anything 1s contained on the topic under stud7. 

c. psinr the D1ctiqgery 

There are several good workbooks and manuals on the uae 

o:f a cllctionary. The pa1blishers of lllOst dictionaries have pides .tor 

the teacher's use. In any case, the teacher can bllild exeroises ot his 

own s1milar to those found in workbooks. It should not be difficult 

for a teacher to discover whether his pa1p1ls' low scores are due to 

inability to alphabetize, laok of knowledge of symbols used, 1Dit8ldl.iar-

1ty with pronunciation key'S, inability to choose which ot several 



meanings to employ in a given context, or to other causes. Once specific 

d1ft1culties have been diagnosed, remedial drUl be concentrated on 

them. 

D. Use of the JA'lCyclop!dif 

In the elementary grades children will find auch refer-

ences as Compton 'I P1ct!Q'!d bmgeEia, Th! World :§pole ravJloadi•· 
and Britamdoa JJmior entertaining and usetul. In these cracles they 

..v be taugbt how encyclopedias are orpnized, what they contain, and 

how to loeate information on certain topics. Later on, they should be 

inst:ructed in the use of standard adult encyclopedias and liven applled 

practice in their use. 

E. Ug of Dictionary AA4e Wqrd§ 

The use of guide words is not exolusi vely a dictionary 

skUl. Most telephone books as well as encyclopedias, atlases, almanacs, 

etc. contain guide words at the top ot the page. SkUl in their use 1s 

essentially the same as alphabetization, but a little drUl 1ft their 

use in locating entries will convince pupils of their utility. 

F. . llSiM the lnsiex 

The most useful way in which to teach ohildrtm the index 

skUla is by having them actually use an index in looking up material 111 

the content subjects whenever the opportunity presents itself. The 

teacher has an advantage over the test s1 tua.tion 1n that he will be 

able to use actual indexes and requlre the student to supply aDSWers 

to real questions. 



G. qsw Kv \fords 

Key words are used 1n locating topics 1n encyol.opediea 

and indexes and to some extent 1n other reference works. SkUl 1D 

choosing the best key word can best be developed in connection with 

usina these reference standards. 

H. uWw Gepral., Befennoe M&terteJ • 

The abUity to locate information on a particular toplo 

depends on a knowledge of what the standard reference works contain 

anct on the use of other skills listed above. Inculcation ot attitudes 

is important here also. Attitudes of wanting to tincl the best answer 

to a question or the best solution to a problem, and habits of ques-

tioning the authority of a source are developed as a realt of practice. 

1. l:Jhen the pupUs make reports in school, the teacher 
may put on the board the titles of an.v sources, 
other than their own texts, which the children used. 

2. Have children make use of all source books avail-
able in the school, such as dictionary, atlas. ..,. 
cyclopedia, almanac, etc. 

3· Have different children report on the types of iA-
formation found in each source and. how it 1a oraao-
izect. 

4. Qive children a list of questions and ask th• \o 
decide where the answers IIU\V be located. Then have 
thea check the correctness of their questicms by 
actually .tinding the anavers. For exaapl.ec 

How 18 "amique" proDOUDCecl! 
Who invented the camera? 
How do the populations of Ontario and Qubeo 
com.pare'l 

some of the material found at the of tbis 
paper lends itself ideally to these types of ques-
tions. 



5· Excursions to the Public Library or to other school 
libraries are made by these classes. The pu.rpose 
of the excursion is to give practical knowledge ot 
location o:t research material, type ot research 
material available and allow the pupil time and 
opportunity to do some research 011 individual proj-
ects. 

sxp.ts FOR BLOCKS THREE• [,OUR. jJ.IID £7VE ... LIS'l'Egi:NG. SPEAigNG. WR»]:Ig 

Listed below are some o:t the skills that are taught by the tea-

cher in the appropriate interest groups. It is not our intention to 

lead the reader to believe that all of these skills are dealt with in 

each interest group but they are used where applicable. Also, because 

of the nature o:t the various groups, the teacher ot, for example, PUb-

lie Speaking need not feel compelled to teach all skills listed for 

Speaking. Perhaps the interest of the group lies in one area of Speak-

inc and the teacher can apply as many skills as possible to that one 

area. Also the time allowed for the Communication does not permit one 

to delve into all facets of Speaking. However, the teachers are famil-

iar with the skills and they are carried over into other subject areas, 

Spe¢pg Skills 
1. "Students should be encouraged to express their thoughts 

and feelings, to retell interesting things they have seen 
or heard, to take an aoti ve part in group discussions, and 
to understand there are times when tal.lc together 
and times when they talk tone at a time' 

2. i'he student is eBOouraged to make bis subject interesting, to 
be clear and accurate and to describe things so well the 
listener can picture them. 

laertru.de Boyd, Teaching Communication Skills in the Elementary 
School, Van .Nostrand Reinbold Co;;., New York, 19?0. P• lOS. 



ss 

3. 'leach the c0111poai tion of good convenation. 
a) Tone ct language 
b) Tone of voice 
c) Maimer which is suited to the oooasioa and persoual-

ity of the speaker 
d) Talld.Dc "with" one another - not "at" others 

IUOUZ'ap stlldents 
1) To speak so others can heu-2 

· 2) To speak tor a short time and stve another 
a chance 

3) To listen carefallJ when others are apeakirla 
4) To pre-tld.Dk what they are colas to sq 
.5) To formulate their own ideas 
6) To question politely when they do not UDder-

stand 
7) To ccmftne their contributions to the topic 

under d1souss1on 

4. W§gtlS§IOIS - Lead students to see tbat this is a retiD.ed 
ld.nd of comersatlon. 

Develop the toUowinc oharaoteriatlos 
LEADER 

a) Holde the attention of a p-oup 
b) A.voids suppl.Jiuc aDSWers or otterlD& opiDiOftl 
c) Dlcouraps everyone to panicipate 
d) S1dllful.ly hanclles UllOODlfortable sltuaticms 

which -.v arise 
e) Avoids ridicule or sarcasm 
f) Keeps the participants to the topic UDder 

discussion 
c) Does not allow one person to dominate the 

disousion 

PARTICIPAlfi' 

2JQW., P• 106 

a) Should know the topic under discussion 
b) Should be wUliq to listen to the opiJd.ODS 

ot others 
c) Should leG'l'l how to 'build a d1soass1on to a 

climax 
d) Should be wUliq to contrlbu.te ideas 
e) Should be taught to 'bUUd points with lollc 

and reason rather than an eaot1onal appeal 
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S· PAQL AlP RQUID tABLE I)I§CYSSIOp • The sld.Us here are 
eimUar to those listed tor conversation and discussion With 
the added dimeDSions of 

a) PresentiDcldeas to an audience 
b) P.l.anrd.ng as a group 
o) Sol'Viq problema as a group 
d) Anawe:rlnc questions from an audience 

6. T§l·§PHOQ ... The tollowlq sld.lls are taught in oormect1on 
with the use of the telephone. 

a) Common courtesy ora the telephone 
b) .ADswerlnc a call lntend.ed tor oneself 
c) Calling a message to a friend 
d) Allswering a call tor the school or for aDOther member 

ot the tamil.J 
e) Telephord.ng a messase tor someorae else 
f) Inviting someone to a party 
g) .Asld.Dg for intormation 
h) Tbankina someone for a oourtesy 
i) Inquirinl about a Mend who is Ul 

7• tmRVIMJG 
Preparing for an lntemew 

a) Making appoint1B81lt 
b) l'1lld1Jac baoksrcnmcJ. information 

ConduOtiDI an 1nteniew with oourte117 and careMly 
plarmed questions 

a) Introduce yourselt and remincl the inteniewee 
of your parpoae 

b) Ask questions one at a time 
c) Listen att8l'ltivel7 and thou.ght.t\llly 
d) Take appropriate notes 
e) Review the gist of the 1nten1ew 
t) Tbuk the person tor the time and 1nto:rmat1on 

CbU.dren should be taught to practice wording questions 
1n several wa.vs. to be courteously pereistet in thelr 
quest .tor 1ntormation, to show appreot.ation for and an 
interest in the answers, and to avold embarrassiDc situ-
ations and irrelevant questlcms. 

8. lQRMAL PQJLIC srymm 
Topic 

a) The speaker's openinc reJIU'ks should command 
attention awl indicate the topic without 
actuall7 announcing it. 



b) The topic should be 1nterest1Dg and the ap. 
proach original. 

c) The speech should be in the speaker's ow wolk. 

Delivery 

Voice 

d) The speaker should have a neat appearance and 
a good platform manner. 

e) The speaker should stand easll.y and erect lllllCl 
DOt move about during his speech. 

f) racial expression should be pleasant and Jd.s 
hand gestures used spariDgl.y. 

g) There should be vlsual contact with the audi· 
ence. 

h) The voice should be clear and distinct and 
should vary in volume and pace. 

tancuaa• 
1) Sentence construction and gr81111W' should, of 

course, be correct. 
j) Words should be artloulated and proper-

ly pronounced. 
k) The language should be in keepi.Dc with the 

stuclent • s age group. 

OVerall Impression 

Listeptrur §Js111 1 

1) The speaker should show sincere interest la 
his topic and should hold the attention of the 
audience throupwt ld.s address. The con-
clusion should be ncb that the audience is not 
left 1D m1d-a1r. 

Courteous Llstentna 

1. Promote attentive listenina wbUe others are talking. 

2. Promote attentive Usttni.q through ima&tnati ve teach-
ing, pupU iDvolvement, readiness for listad.Dg, anci 
frequent changes of pace. 

;,. Promote listeld.nc tor WlderstandS.Dg. 

4. Prcaote listeJd.Dg w1tb empathy tor the speaker. 

s. Deal effectively with passive, marglnal, 1ntezm1ttent, 
or halt-hearted ltstene:rs. 



Creative IA.sterd.na 

1. Promote the caild.Di of s&D80ry lmpressioas .. seelq, 
ael.Uns, teel.iq. 

2. Bncourqe activities which allow a varlet7 of assod-
atiou. 

3· llloovqe 1Dtenntial. questlold.ng which allws the 
stuclerlt to make h1s own oonol.ulon. 

4. lnoourap creative actiVities • aotirta out, ltiiAid.Dc 
up stories and poems, listeniDI to poet17. 

Cri.t1oal Li.stening 

1. IAateu for motives of the speaker. 

2. Itstea for oodellt of the presentation and not be 
oomillC$1 'by emotioDal delivery. 

3· 1'b1llk about content aad azaalyae it critically with 
respect to backll'ou.nd Jmowledp aa4 t1JUl out more 
about the subject lllvolvecl. 

1. A sen.teace is bas1call7 a two part llld.t with a subject 
or nbjeot phrase and a verb or verb phrase. This 
subject aad predioa\e repres•t a fuaotloa. 'lWo 
Ulllts fwlatlon iD relatloasld.p to one another, and the 
relat1onshlp is established thl'oqh a qre811l81lt 
87Stem- \hat is, the subject arlCI predicate are tied 
to each other 1D a raber ot W&\VS• However, the 
s&Dtenoe does aot alwqs have to be in a subject 
predicate secp&enee. 

2. Deal with the sentence keepiq ill llin4 its illportaue 
to the development of complete ideas. 

3· Develop ld.Dds of aentcmeea - stateaent, question, 
exclaJIUioD and c0111118Dd.. 

Paragraphs 

1. Each paragraph has one topla. 



2. Each parqraph topic is directly related to the 
subject of the report. 

). Ever:! sentence in the parqraph tells some\binc 
about the topic of the parqrapb. 

4. All sentences that tell. about a certain pan.graph 
top1o are put into one parqraph. 

5• Use a separate paragraph tor each paragraph topic. 

6. Place the paragraphs in the oder that tells how 
things happened or are to be done. 

Develop narrative. expository and descriptive paragraphs 

1. Some paragraphs are written to tell what happened. 
These are called narrative parqraphs. 

2. Some paragraphs are written to paint a word picture 
ofi\that the eye can see. these are called descl"1.p. 
ti ve parqraphs. 

3· Some parqraphs are written \o tell how SOI!letld.Dg 1s 
done or to glve directions. SUch paragraphs are 
called exposi.tory parapaphs. 

Reports involve two areas of s1dl.ls that should be taqht to-

gether. They are a gathering the materi.al ancl orpniling the materlal 

gathered. 

Gatherbe Information 

1. Bead the material completely before tald.Dg notes. 

2. Coaplete ora:reterenoe before you begin another. 

)• Use key words, phrases or seateaoea to recall i.deas. 

4. Record the source of ideas. 
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TITLE 

I. 
A.. 
B. 
c. 

D. 
A. 
B. 
c. 

1. The main topics have Boman numerals. A period is 
placed after each numeral. 

2. The npporting topics are designated by capital 
letters. A period is placed after each capital. 

). The wrttten report contains as J18D1 parqraphs as 
there are main topics. 

4. Each dlubtopio represents at least one sentence withiD 
the paragraph. 

s. Each Jilin topic and eupportbg topic beg1ns wi\h a 
capital letter. 

6. There are no periods at the ends ot the maiD topic. 

7. In a eimple outline, Roman l1Wl8rlls are kept lD a 
straicht line. 

8. In a simple outline, capital letters are kept in a 
straight column. 

9. It a topic is two lines long, the second line u 
directly under the first word of the topic. 

10. AU the topics ot an outline are written iD the same 
fol'll. That is, they are written all in the short tol"'ll 
or all in complete sentences. 
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Creative Wri.ting 

Prose 

ft»etl7 

The foUowiDg steps in sequenoe are sugestecl tor written 

1. Motivation 

2. Vocabulary development 

). Standards ... desS.ped. to assist expread.on of ldeas 

4. Laboratory writing exercises 

s. Sba:ring the writt• composition 

4._ Improving the composition skUls 

1. Ability to use seDSor,v experiences tor writlDg 

2. mustrating a non-picture situatioa 

). Seleo\t.ng words which describe aromas 

4. Usias imagination tor ator.r creation 

s. UaiDJ a famUiar story tor a new plot 

6. UsiDg personification in writing 

1· Using mu.sio to create a special mood 

8. betweea fact and. Action 

1. AbUlty to use tools of the poet • iDterestifta words, 
phrases 

2. AbUit;y to ue rbyld.Dg words 

3· Adding linea to established poetic patteru 

4. Making a new poem .tl'om a familiar ODe 



PJ.a.rWrltifta 
1. WritiDg an introduction tor a illprcm.aed pla_v 

2. MaldDg up dialogue tor familiar stories 

3• Adapting known stories to plq fom 

4. Using 1Jiaa1D&tion tor creation of a p1q 

lewspapera 
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1. Develop abU1ty to read a newspaper with 'Gilderstandb1 

2. Beoold.q acqwd.Dted with variou sections of a news-
paper 

). BeOOid.DJ aware ot dUterent types of 1Dto:rmaU.On 
t01llld in newspapers 

4. Dl.sUiaguishiDc between taot and oplrd.cm 

s. DevelopiDc ability to use repoftinc teohtd.que 

6. Using head11DeS effectively 

1. WritiDc in newspaper style • factual Wormat1oa 
human intenn 
cartoons 

8. WrA.tbg editorials which express opird.ons 

9. Writing reviews - books 
plays 
tUms 

Letter Wrltil'lg 

Mendly aad Bu1ness letters are \aught in the jurd.or 

aradee 1D COIU28otion with real situaticms which ariae c1v.r5.Dc 111\eren 

srouJd.nls in Blocks '· 4, and ,. These include letters of appreoiaU.oa, 

letten of lDqulry, lettera of CODfll'&t11l.aticms, letters sivlnc Wor-

maticm, and letters request1q permission to visit. 



Rem.ember - accuracy, brevity, clarity 

1. le courteous and as br1et as possible while mald.ng 
the purpose clear. 

2. State the purpose ot the letter at the bePJmiDI• 

) • State the essential facts. 

4. Refer detird.tely to enclosures. 

s. Erlcloee a stamp when request1Dg information. 

Check the tollowinc to see acceptable fol'U tor business letters. 

HEADING 

IISIDE 
ADDRESS 

S ALtJ1' ATION 

----· 
COMPLIMENTARY 
CLOSE 

SIGNATURE 



_____ , 

------· 

CLOSED PUNCTUATION, 

SLANT FORM 

----· ---·· 
-----= 

---· 
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AQ'l'MTIES FOR m,QCKS THREE. FOUfi. AND IDE 
The topics appearing on the lists of the following pages are 

those selected by the students and teachers as being interesting areas 

to pursue. The criteria used in selecting these top1os area l))es the 

topic appeal to a majority of the students? Is the topic bi:Joad enough 

for the development of listening, speald.ng, and writing sldlls7 Can 

the topic be studied profitably limited time allowed? can the 

toplo be improved upon and offered again as an area if there 

is sufficient interest? 

'l'he activities listed for each topic are suggested for the Ol'-

ganization of the teacher and are not intended to be a complete ex.-

haustive list. I.t is important the teacher does not lose sight ot the 

ai1u of the Progra!Jl and that is why each Interest Area has activities 

listed under the headings of Listening, Speaking, and Writing. The 

activities listed are strictly suggestions and the teacher and Glass 

may add or delete activities to tit their needs or desires. 

PJ.annt.d EKcursion Clys 

Listening s Listerdnc to explanations given by the tour leader. 

Listening to oral reports presented by the students 
upon completion of the tour. 

Listening tor unusual sounds while on the tour. 

Ltstamng tor directions and iDstl'llCtions. 

Speaking: Discussing in regard to orgard.zation for the tour. 

Cooperative planning of tour - place, time, purposes. 

PupUs request permission trom principal. 
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Pupils arrange tour with the place chosen to 

Questioning of tour guide. 

Thanking guide tor tour. 

Discussion ot tour upon return to claSs. 

Oral reporting ot the tour by one or more pupils. 

Oral explanation ot route travelled and description ot 
vehicle used to arrive at the scene of the tour. 

Writings Pupils .till out necessar,y forms if hired transportation 
is required. 

Pllppgrx t;Lys 

RlpUs prepare background information that w1ll make 
the visit worthwhUe .. 

Pt.tpUs iuf'orm their parents ot the proposed trip. 

Pupils prepare questions they want amr.wered. 

Pupils record information whUe on tour. 

PUpils write a thank you letter to the conductor of the 
tour. 

Pupils compile information • chart, note, report, graph, 
log. 

PtlpUs use descriptive, expository or uarrative para-
graphs to tell about the tour. 

Listening:Listening to directions and instructions. 

Listening to group discussions when decidinc upon plq, 
when organisd.ng play and when creating puppets. 

Listening to plays presented by various groups. 

Listening to guest speaker from the Fort William Public 
Library. This pest has produced uway puppet plays. 

Speaking: Participating in organization of groupe. 

Participating in group discuss1ons regardinc organising 
ot plays and ccmatNctiDs puppets. 



Writing: 

Producing the puppet PlB3'• 

Creating l1 ve or tape recorded sound effects to use 
when producing the play. 

Offering suggestions about own puppet play or pla,ys 
ot other students. 

Thanking guest speaker. 

Creating an original play. 

Adapting a play from a known StoJ'1'. 

Creating a schedule tor puppet dialogue and move-
ments of characters. 

Wr1 ting an opinion on own play. 

Writing a review of plays ot others. 

Writing a thank you letter to guest speaker. 

Cr!at1D Wri tins: ClUB 

L1steningt 14.stening to instructions or direct1cms given by 
pupils or teachers. 

Listening to prose and poetry selections on record. 

Listening to selections created and read by fellow 
students. 

Listening to and identifying souncls from records or 
pupil made tapes .. 

Spealdng: Discussing outlines of possible prose or poetry 
creation to be done individually or cooperatively. 

Reading created selections to class. 

Discussing strengths and weaknesses of own and others' 
creations. 

Adapting stories to be read in part with the rest of 
the class gi v1ng the beginning or ending of the story .. 

Dramatizing created stories or poems. 
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Writing prose and poetry selections. 

Beginning and ending plots ot stories revealed ira 
part. 

Beginning and ending poems revealed in part. 

Pablic Speakig Class 
Listening: I4.stening to directions and explanations. 

Listening to discussions. 

Listening to speeches delivered by fellow pupils. 

Listening to interviews conducted by .fellow pupUs. 

Listening critic ally to the material presented. 

Listening to speaker trom the Toastmaster Club. 

Speakinga Delivering formal, prepared public speeches. 

Delivering speeches of introduction. 

Deli vel"ing thank you speeches. 

Delivering impromptu speeches. 

Participating in organized discussions. 

Organizing material and making all announcements 
over the school intercom • 

.Answering telephone calls to the school. 

Role playing using telezonia equipment provided bJ' 
Bell Telephone .. 

Caretul. research and preparation tor formal pu.blic 
speech. 

Cri. ticisms of own and fellow pupils' speeches. 

Research and preparation for interviews to be con-
ducted. 

Research and preparation for discussions. 



Organizing announcements to be read over school 
intercom. 

Listeniug: Following directions and inatruoticms. 

Listeninc to plqs read or presented by fellow class 
mates. 

Listening to radio plays. 

Watching and listeninc to television plqs. 

Listening to a member ot the Thunder Bay I4ttle 
Theatre Group discuss play production. 

Speaking: Acting out a created or adapted play. 

Writings 

Reading aloud created or adaJ*ed pl.a.ys. 

Comparing radio and telmsion 

Improvising a play. 

Questioning guest speaker 1'roDl LitUe Theatre Group. 

Thanld.ng pest speaker from Little Theatre O:roup. 

Adapting stories to play form. 

Writing historical scenes. 

Using seasonal experiea.ces as a basis tor plot. 

Writing dialogue ill groups. 

Writing an introduction tor an improvised play. 

Becoming acquainted with scripts of several plqs. 

Making up a dialogue for a known stor,y. 

Writing a plq review tor the school newspaper. 



Deba$ing Cl.ass 

Listening s Listening to directions and instructions. 

Listening appreciatively yet critically to points 
forwarded by opposing teams. 

Listening to debates provided on radio and tele-
vision programs. 

Visiting a scene where debates are likely to occur, 
for example, City Council Meetins or SChool Board 
*-ting. 

Speaking: Deciding upon and organizing topics for debate in 
the classroom. 

vlr1tinga 

Class 

Delivering portion of topic during debatre. 

Questioning participants in a debate if period tor 
this is provided. 

Assessing strengths and weaknesses of participants 
in a debate. 

Researching and preparing arguments tor a debate. 

Assesstnc winners and losers of a debate. 

Writing letters seeking inf'ormation on tble and 
Place of meetings of City Council or School Board. 

Writing thank you letters for visit. 

Listening: Listening to directions and instructions. 

Listening to explanations g1 ven by tour gl1ide on 
visit to the News Chronicle. 

Listening to discussions which will lead to the pro. 
duction of a school newspaper. 

Listening to a person interviewed for material to 
appear in the school newspaper. 
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Spea\cings Contributing ideas to the content and fol'llllt of the 
school newspaper. 

Writing: 

Mking questioDS of the tour guide. 

Interviewing people for the nwapaper. 

Asking tor contributicms from the school tor the 
newspaper by' using the school intercom. 

Writing factual articles for the newspaper. 

Writing editorials for the newspaper. 

Draw"ing cartoons and illustrations for the paper. 

Informing parents of the tour ot the lews Cbrord.cle. 

'nriting a letter of appreciation to the News Chron-
icle. 

Writing letters to the editor tor the school news-
paper. 

Researching and organizing material that ma.v be used 
for an interview. 

COmposing adve:rtisaaenta for the newspaper. 

tisterye; and C:reatiM Qlys 

Lt.stemng: Listening to directions and wtrutions. 

Listeninc to a series ot iDst:ruotione. 

ListeDiDc to un1que sounds made bJ' other nudenta. 

Listening to sounds on tape - identlfying these 
sounds. 

Listening for unusual or fud.liar sounds around scbool 
and home. Taping and usiDg these sounds in class. 

Listenirc to pla.rs from the plq-writiDI .class in 
order to create the sound effects tor them. 

Ch&Diini atmosphere through variations in . sounds. 
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Speaking: msoussing organization of listening material, 
preparing tapes. 

Writing: 

Explaining listening procedures to groups of stu-
dents. 

Discussion of methods of producing desired soands. 

Preparing and recording information to be used on 
tapes. 

Preparing question sheets on locatinc sounds. 

outline of sound effects for the PlaJ 
:writing class. 

f\'rlting short plays based entirely on sounds. 

Local Studies Class 

Listening& Listening to instructions and directions. 

Listening to explanations given by class members. 

Listening to lessons prepared by class !H11lbers. 

LiBtening to guest speakers who are expert in areas 
ot the local vicinity. 

Listening to tape recorded sounds of the local area. 

Speaking: Describing various individually or group prepared 
sections of the Local Studies Kit. 

Writing a 

Preparing and presenting lessons to fellow students 
on sections from the Local studies Kit. 

Taping sounds of the local area. 

Charting information trom Local Studies Kit. 

Using maps and graphs to illustrate materials. 

Preparing lessons to teach to class members. 

Writing letter of appreciation for guest speakers 
who are invited to the class. 
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RISULTS 01 TBB SfUIJY 

The CJaaadta Teat of Iaslo Sld.lla was adndrdstered to all sh.-

deats 1Jrrol'f8d 1D the LaDpap Art& PJ'oll"• ciut.DI Deo•ber of 1969. 
The 'test was adldld.nered before the writer bee- a 1l8ber of the atat.t 

at :Redwood SOhool so there ls a liDd.t to h1a lmowledp o.t the actual 

test ocmdltloua however iDdicat!ODS are that the Test wu adadJdstered 

acoordiq to the dlrectiou stated in the Test MamJal. The same Teet 

wu nunhdeterecl to the stucleDts 1a IJ'I,des tour, Ave, and alx in 

Ma, o.t 19tll • one year advaoed t.roa the Ant leatlac. 1'he CaDad\an 

fest ot Basic SkUls is used. to test students trera grades three throqh 

e!sbt aDd it also all.owa .tor the to be soorect tor three tlae 

periods tor each srade 1ew1. 'lor exaaple, the cracle tour sb.deau who 

took the fest flrst lD lovember ot 1969 W01Ild haft their maawers scored 

aocordS.q to the Pall standards. When they took the Teat aplD 1D lfq 

o.t 1911. they WOl&ld hke the poade Ave ten and have it soorecl aooord-

lng \o the Spriq staDClards. 

!ablel m, IV, V, and VI show the :rel\llts ot the Teet pr.l.or to 

the Program and coapare these scores with the results after the LaDpage 

Arts Proara has tak• place. These results are l!sted as PN-fest aacl 

lbat•Test 1Dtol'lllaticm. fables III and IV show the results of the Test 

when the atudenta are P'OUped more hoaloc•801lllT and Tables V aac1 VI 

show the resul.ta wha the atucleDts are ll"CJ1lped acoordlnc to their poade 
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level. 

'fables m and V compare the results obtained in the Laapace 

Sld.Us part of the Program. Groups lA al1d 11 111lproved the mean frODl 

12.2 to 1.5.4 and 27.5 to 32.9 respeotivel)rJ group 2B ma1Dta1D.ed ap. 

proximately the same mean ot 79. wbUe group 2A lost 6.7 polD\s in the 

meaD. Table V lDdicates that it was the students in grade six who 

were responsible for this loss 1D the mean. At the introclactlon ot 
the Program, there was some resistance on the part ot these st1ldents. 

They seemed to feel that they were beiq demoted, espeoial.ly it the 

class took place in the grade t011r or grade ft. w classroom. Oaoe they 

saw no demotion was intended, their attitude chanpd 8llCl they became 

more pod ti ve 1n their approach. The statt feels this oha:nce of at-

titude is healthy and that students boom poades tour, five, and six 

cart wom well together. Another year should not show this 1Dit1al re-

sistance. 

The Work-Btud;y SldUs, taupt 1noidentally in prev.lou years, 

were plaml8d and taqht in scheduled, sequential lessons. In three 

groups the mean in this curriculum area improved. 'fable IV shows the 

mean tor group lA changed from 20.0 to 25.3. sroup lB .from 2.5 • .5 to 

)).1, pooup 2A fro1ll ,50.2 to 5.5.8. Group 2B ma11'1ta1ned the sa11e mean 

at 86.9 bllt the standard deviation was reduced from 10 in 1969 to 4.3 

1n 1971. Table VI shows that the grade six students iaproved the mean 

from 41.0 to 48.8. The other crades improved as well but not as much. 

Although the t-test indicates that there does not appear to be 

sigrd.ticant difference between the scores aold.eved in these 
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cvrloulu11 ueas when the atudc\8 were taqht 1D selt-ooatallled olua-

rOOIIIJ acoorcfirll to their grade level and 111 the dealpecl Procr• wh81'8 

they were pouped. more halocal80U81J aooorcU.ras to fen renlta, the 

reader should keep 1n mind two taotore, 1). this was the tlrn tlae a 

experiment ot this ldnd bad been experlenoed b.v these atwlenta and 

2) the result. obtained were acbiwect atter tour 1101ltha work rather 

than the former tea IIOJ'ltbs. It should also be remembered that this 

of the htal P.ro&raa wted oraq tour aontha whereas \he .... 

dat selected aotlTlty bl.oake luted. tour months as well. uatoJWD&te-

lT it vas not possible to •asve the etteota of the ftme Bl.ooka Three, 

FOUl", and Pi ve. 



GROUP 

lA 

1 B 

2 A 

2 B 

TABLE m 
A COMPARISON OF THE L.AIGUAGE SKILL 

GROUP ACCORDDO TO PRE PROGRAM (1969) 
AND POST PROGRAM (1971) INFORMATION 

-If X S.D. S.E._ 
X 

Pre lest 12.2 11.8 I 2.41 '·. 
24 I Post Test 1.5.4 9·1 1.98 

Pre Test 2? • .5 12.) 2.16 
)1 

Post Test 32·9 16 • .5 2.88 

Pre Test 68.8 16.1 ).08 
21 

Post Test 62.1 19.6 ).66 

Pre Tut 19·5 1?.4 ).2? 
27 

Post Test ?8.6 14.7 2.69 

?6 

-- I t-test 
J 
I 

).2 1.0) 
I 

.5·4 1.44 

- 6.'/ 1.)8 

.. ·9 .26 



GROUP 

l.A 

1 B 

2 A 

2 B 

TABLE IV 

A COMPARISOI OF TBI WORK•S'l'UDr SKILL 
GROUP ACCORDDO TO PRJ: PROGRAM (1969) 

.AID POST PROGRAM (1971) DJORMA'liOR 

- - -I I S.D. S.E.2 Ir-11 

Pre Test 20.0 14.6 ).07 
24 I ,., I 

I Post Test 2,5., 1 ?.6 1.6) 

1ft Test 
I 3.06 2s.s 11.3 I 31 I ?.6 I 

I 

Post Ten ,,.1 2.5.2 I 4.119 
I 

Pre Test .so.z 20.0 I ,.as 
27 s.6 

Post Teet ss.a 20.0 ,.as 

PreTest 86.9 10.1 1.92 
27 - .4 

Post Test 86.s 4.) ·'11 

71 

t-test 

I 1 • .55 I 
I 

I 
I 1.21 

1.0) 

.19 

Note: At-test value ot 2 • .58 indioates a c11ttenaoe at \he oae 
per cent level. There does aot appear to be 1111 etat1st1eal difference 
between the two groups. 



GROUP 

Gr"'.ADE 

FOUR 

GlWB 

FIVE 

GRADE 

SIX 

TABLE V 

A COMPARISON OF GJtADE FOUR, FIVE. AND SIX 
STUDENTS' ACHIEVEMEN'l' IM LANGUAGE SKILLS 

ACCORDDG TO PRE PROGRAM AID 
POST PROGRAM 

T.Allltm Atl:ri! 

- I S.D. - - -N X S.E. X Xa-\ 
I Pre Test .50·9 ,,,4 5·71 f I 

.38 I I 1.2 I Post Teet 52.1 )1., s.u 
i" I 

Pre Test 4).8 28.) 4.42 I 
40 1.7 

Post Test 45.5 2?.6 4.27 

Pre Test 5]..) )4.2 6.01 
)2 -5.6 

Post Test 45-7 36.7 6.)6 

78 

I 
1 

t-test 

i 
! 
! 

.16 

1 
: 

·2'1 
1 
: 

.64 



OFOUP 

GRADE 

FOUR 

GRADE 

FIVE 

GRADI 

SIX 

A COMPARISON OF GRADE FOUR, FIVE, AND SIX 
STUDENTS' ACHIEVEMENT IN 'tiOP.K-S'l'UDY SKILLS 

ACCORmNG TO PRE PROGRAM AND 
POST F!OOR.AM INFOFlUTION 

WORK-STUDY SKILLS 

- - - -N X S.D. s.E. X 

Pre Test ,54.2 29.1 4.?8 
36 ,.1 

Post Test 59·:3 )1.6 s.n 

Pre Test 44.2 29.1 4.58 
40 3·9 

Post Test 48.1 29.1 4.58 

Pre Test 41.0 30·3 s.JO 
7.8 

Post Test 48.8 28.4 4.95 

79 

t-test 

·7' 

.60 

1.06 

Note: A t-test value of 2 • .58 indicates a difference at the one 
per cent level. There does not appear to be any statistical difference 
between the two groups. 



CHAPI'ER VI 

SUMMARY, RECOMMENDATIONS, CONCLUSIOI 

CUrriculum plarming and implementation of a constructed curric-

ulum are relatively new responsibilities tor the classroom teacher. 

The pidll.nes tor currloul.UDA content issued by the ODtario Depar\raeDt 

ot Education have changed over the past tew ye&I"S from an outline of 

topics to be taught at each grade level to a suuested list ot aims 

and objectives. This change in format encourages teachers to plan the 

course of study they wish to follow mald.ng 1 t relevant to the pupils 

at each school. 

This paper describes a first attempt by the teachers at Redwood 

School to design and implement a modified Lanpap .Arls CUrriculum. 

The tour classroom teachers, the resource teacher and the principal 

are involved in the construction and organization ot this Propam at 

the grade tour, t1w and six lewl. 

The jlrogram began 1n November, 1970 and oODtimled untU June, 

1971• The eight month time period 1s d1 vicled into Ave Time Blocks. 

Di!dng Time Blocks One and Two, the students at Redwood School in grades 

tour, five and s1x are grouped accorc:tins to their achieved. scores in 

the Lmguqe· Skills and Work-Study SkUl.s measured by the Canadian 

Test of Basic Skills admiDistered in December of 1969. lour groups 

result trom this and during the first two Time mocks, each student 
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participates in lessons in Language Skills - capitalization, punctu-

ation, and word usage; and Work-Study Skills .. map reading, reading 

graphs and tables, and knowledge and use of reference material. It is 

hoped that b.1 grouping students according to their achieved scores, 

a meaningful, challenging course of study can be provided for each 

student. The staff members involved feel that this part of the Program 

has benefitted the students at Redwood School because it helps the 

teachers diagnose individual strengths and weaknesses, attempt to cor-

rect the weaknesses while reinforcing and enriching the strengths. 

Dllrl.ng the last three Time Blocks, the students are able to 

choose Interest Area groups in which to participate. The purpose of 

these groups is to allow each student to function in a more hetero-

geneous mixture of grade four, five, and six students pursuing the 

aims of objectives of the Program in a field or area in which he. has 

a specific interest. Each student participates in three different 

Interest Groups. These Interest Areas include such topics as Puppetry, 

Planned Excursions, I\lblic Speaking, Creative Writing, Pla,v Writing, 

Debatillfh Newspaper, Listening and Creating, and. Local Studies. The 

ailll8 of this part of the Program concentrate on the Listenins, Speald.Da, 

and Writing Sldlls whUe providing opportunities for the students to 

practice and reinforce skills learned duri.ag Time Blocks One aDd Two. 

These SkW.s are retaught. if necessary. on an individual basis. It is 

felt another strength of the Language .Arts Program is that other areas 

of curriculum are included in all Blocks. Lanpage is not dealt with 

as a totally separate subject area. Sooial studies, science, matbe-
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mattes and other ourricula spread over into the Language Program. 

versely, skills learned in the Language Arts carey over into other sub--

ject areas as W"ell. Although this has been the case, to a certain 

extent in the past, the teachers are mare aware of the need for the 

integrated approach. 

The main strength of this part of the Language Arts Program is 

that it provides an opportunity for students to improve their Speaking, 

Listening, and Writing Skills in areas of their own interest. It &lso 

provides a situation where the Language and Work-Stuqy Skills are rein-

forced or used. this common starting point, lesson by lesson 

motivation is already provided by the student's interest. It also 

provides longer periods of time for the students on Language develop.. 

ment. Often the interest is so high, the students do not wish to stop 

even at the end ot a seventy minute period. With this high level of 

enthusiasm, a high quality of work is noted. The Interest Areas also 

provide an opportunity for the teachers and students to make greater 

use of resources outside the school. A proportionately large amount ot 

the school budget is set aside for field trips and the classes are en ... 

couraged to make wise use of tbis resource. The Program also provides 

opportunities for outside resource people to oome into the school and 

assist with the Program. 

AREA§ REQUIRING lJPROVEMEm' 
It is felt by the staff that the Time Blocks allowed tor the 

Language Skills need to be redesigned so that the student can learn the 



skills from mistakes in his own Teaching the Skills in cap1tal1· 

aation, punctuation, and usage has little lasting value unless these 

Skilla can be learned in connection with the student's daily work. It 

is also necessary to reinforce the Skill in all subject areas on a con• 

tinual basis. 

The staff feels that a second year at the Program will show bet-

ter results because of the ground work done this year. The aims are 

more fully understood and all involved feel this is a needed improve-

ment. On an 1ndi vidual basis, some methods and procedures have been 

tried and rejected as being unacceptable. statf members are creating 

new approaches tor the unacceptable ones. 

RECOJ:N!D.A'fiONS 

It is stroragly recommended that the Language Arts Program be 

continued using 'basioal.ly the present format with the following modi-

fications: 

l. It is suuested that a new approach be tried with the 
Language Skills. This approach is to avoid presenting 
the SkUls in oapitalizat1on, pwtOtllaU.cm, and uaaae 

. as indi ri.dual, unrelated topics but to integrate the 
skills with the student's own work. 

2• It is reooaaended that the remedial class meet in the 
grade six room and that a grade five or six teacher 
work with this group. 

). It is reoOBBeadec.l that the Work•Stuc:\v area be em'iched 
to provide more opportunities for the students to apply 
the skills learned. 

4. It is recommended that the Interest Areas be broadened 
where repeated and new Interest Areas be included where 
possible. 
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.5. It is recommended that all areas make greater use ot 
audlo-v1sual •'berials and resources ou.tside the school 
building. It is felt this can be more profitably done 
the second year as most of the students will have the 
basic skills. 

6. It is recommended that areas are repeated, two 
levels of instruction be used. One 1s to teach those 
who have already participated and the other for those 
new to the Program. Special planni.ng will be necessary 
to accommodate those students in grade three who will 
be entering the Program in grade :tour in September, 
1971. 

The major recommendation for the success of the Program is that 

all teachers involved make themselves and their students aware of the 

aims and objectives. If the participants are not informed as to the 

direction they are heading, much valuable time is lost groping tor a 

meaningful developmental approach. 

CONCij1SION§ 

The total Program is considered to be a success by both the 

students and teachers involved. Many comments have been made by the 

students and teachers as to the enjoyment experienced this year in the 

tansuage Arts Program. An informal show-of-hands informs that over 

Dinety-seven per cent of the people involved wish to have the same type 

of Program next year. 
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FilMS AVAILABLE lROM RESOURCE CENTRE FOE 
COMMUNICATION PROGRAM 

86 

0022 - An1mals. How They Communicate. c. 14 MiD. 
FUll permits children to discover tor themselves the concept 
that animals do cOJIDlUDicate with one another. 

0014 .. .Allo I Ballo l Ato l o. 10 Min. 
ComDmlcation - A cartoon tUm illustrating the history of 
cODJJilU.Id.cation, from tom-toms to satelli tu • 

0044- Beginnings of Exploration c. 14 MiD. 
F1lm describes the first stages in ltlrope's expansiosu the 
growth of trade, the rise of a stro111 merchant class, and the 
scientitio awakening to new ideas about man and his world. 

OOSl - mack lllck c. 20 MiD. 
A beautiful :tUm on the black duck and the duck hunter. 

0048 - Big World, The C. ll Min. 
Violq leams about the shape of the earth and the forms of lalld 
and water. 

0059 • CalEDiar, The c. ll Min. 
Original. and highly imaglnati w BDimaticm sequences are com-
bined with live-action photographJ' to introduce the basic coD-
oepts ot the calendar and illustrate some important ways the 
calendar is used 1n everyday lite. 

0078 - Cinematographer, The c. 17 MiD. 
A clear and o0111plete study of the wol'k of the Director of 
Photocrapby at a major Hollywood Studio, covering every facet 
of the job. 

0091 - Days ot Whiskey Cap B/W 28 Mt.n. 
RousiD& tales of the Northwest Mounted Police, brought to lite 
in a rare collection of photographs and artist's sketches. 

0101 - Dl.scovering the Forest C. 11 Mila. 
rum is desipeci to raise questions • encourage children to 
observe, then interpret their observations. A field trip to 
the forest. 

0124 • Eql.ish f..istory-, Earliest Times 1066 B/W 11 MiD. 
Dlscusses the building ot Anglo-Saxon England1 aphas1dng the 
many ci1fferent peoples and cultures which were its i.Diradi&Dts. 
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0143 • Free Fall B/W 10 MiD. 
Free Fall is made of film trimmings assembled to make wry coaent 
on modem man and his world. Suagests a surrealist dream of 
mankind's tall from srace into banality. 

0156 - Oood C1t1sens c. 11 MS.n. 
The film illustrates three areas in which children can and · 
should display good citizenship. 

01.58 - Graphs - Understanding and Using Them c. 11 M1D. 
We leam that a graph is a visual representation of a set ot 
ordered pairs. We see that graphs ma.v be of various types • 
such as pictographs, the horizontal and vertical bar graph, the 
divided-bar graph, the circle graph, and the line-graph. 

0185 - Introducins Globes c. 10 Mba. 
Presents several concepts in this introduction to the globe, 
shape and size of the earth, the globe as a small model of the 
earth, differences in the size and shapes of land and water 
areas, distance and scale, relationships of the poles to the 
equator, use ot parallels and meridiaDS. 

019.5 - Lady of the Light c. 19 Min. 
Story of the lonely daughter of a lishthouse keeper who is 
dejected because the Coast Guard boat that carries the mail 
never br1nga her a letter. The story is presented entirely 
without dialogue or narration but with some natural sounds that 
add to the reality. 

0202- Let's Write a Story c. 11 MiD. 
A direct incentive to creati.ve writiD& for the very young ohUd 
is pro'Vided. In the first of three sequences we watch the 
antics of a dog. A second provocative episode is the stimulus 
tor wr.l.ting 'Vi'Vid sentences, the third tor writing a complete 
story. 

02:30 - Map SkUls c. 11 Mill. 
Isaming to compare the information from different kinds ot mapa. 
Through animation maps of the S8Dle scale and projection are 
combined to rewal relationships between natural features of 
the earth, human use and social and pol.1tioal features. 

02)6 - Mexican Boy - Story of Pablo c. 22 Min. 
A Mexican boy feels, in his own words, how be worked to make a 
wish come true - then found he must choose between hav1ng bis wish 
and seeing his family happy. 
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0247 ... iahanni c. 18 MiD. 
The lecend of a lost gold mine and a river that lures men to 
their doom. Albert Faille, an agi:ng prospector from Fort S1mp-
son, sets out time after time to t1r.&d hidden gold. 

0250 - leighbours c. 8 Min. 
lorman McLaren here employs the principles normally used to 
put drawinp or puppets motion to animate live actors. 
The story is a simple parable about bo people who come to blows 
over the possession of a flower. 

0267 ... Parf;s of Speech c. 28 Mia. 
A .tun-tilled atterDOon at the beach with sue, Fred and their 
friends provides an opportunity to use the parts of speech ill 
buildinl the pictures we see. 

0215 .. Poetry tor Begimers c. U Mln. 
Bill, a second grader, makes up poems about things he sees, 
thinks, and feels. His poems take ws to see a parade, a harbour, 
a gas station, and a zoo. 

0284 .. Parse, The B/W U MiD. 
A provocative fUm about conscience or lack of it. An elderly 
woman "finds" a purse on a bus. She takes it home and discovers 
it contains some llODey. The question the tum asks is: Does 
aey- circumstance excuse taking what is not yours 1 

0320 - Shaggy the Coyote c. U Min• 
One winter Shag;y, a year old coyote, ventures Dear a fal'll 
to find a chicken. The farmer's watchdog chases Shaggy away, 
but he returns, even hungrier, and 1s almost caqht in a trap. 
Shaggy's exciting adventure lends itself to retelling. 

0:3)4 - Story ot a Book C. 10 Min. 
This tum follows a real life author, H. c. Hol.l1.ng1 throup the 
exciting and satisfying process of creating Jlagoo, the story of 
a hermit crab. Highly v1sual sequences show the steps of this 
process; getting the idea, doing the research both in the library 
and b,v observation, writing and rewrl.ting, Ulustrating, plamd.na 
the dummy, and printing. 

0:3:3S - study Skills tor Beginners c. 11 Min. 
ftlm shows bow study skUls help you ftDd out· thiqs by yourself. 
How to understand and remember what the teacher tells you to do is 
W.Ustrated as is how parts of the text book can help yoa. tind 
information. 
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0358 - Trip Down l•Iemor-,t Lane B/'.4 13 Min. 
Another incisive look at man's might, majesty, and mayhem 
compiled from some peculiar newsreel items of the last tifty 
years. The tilm-maker calls this a time capsule but the arrange-
ment of pictures makes it almost explosive. 

0292 - You can Find C. 12 Min. 
Three children are shown finding shells, rooks, leaves, insects, 
flowers, and animals as they walk through the woods • fields, a 
backyard and near water. The commentary encourages the viewers 
to enter into the exploring anc1 wonclering. 

0395 - ' ..... 'hat on Earth c. 9 Min. 
This film shows what many earthlings have long feared - and 
what Martians might logically deem to be the ease - that it is 
the auto that has inherited the 

FILM STRIPS AV AILA.BLE THE SCHOOL LIBRARY FOE THE 
COMMUNICATION PHOORAM 

Look - it - Up - Research skill, en<t".rclopedia skills 

AUDIO VISUAL AIDS AVAILABLE FOR COMMUNICATION ffiOORAM 

lggipment a Practice telephones 
Avalla.ble from FUm - ;.Je learn about the Telephone 
Resource Centre c. 2.5 Min. 

FUme trips 
How We Use The Telephone 
The Alphabet ;-Jorks For Us 
Communications and the ColmllllJlity 
Bow the Telephone Works 

Three <{all Charts 
Telephone Courtes.1 
How We Get Help in an Er.lergenc:r 
How the Telephone 

Vid!o Tape ReQ2fder - Available from Resource Centre for one 
week at a time. 
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TABLE VII 

DISTRIBUTIOI OF LUOUAOI SKIW SCORE If OUDB 

SCORES GRAD! FOUR ORADI r.tYB "1 QRADI SIX 
I 

1969 1971 1969 1971 I 1969 1971 I 
I 

90-99 8 4 s 2 3 1 

I ,., 80-89 ' 9 l 3 ! 4 J 
70·79 6 2 1 .s I l ' l 

·i60-69 1 2 s 4 I 4 4 
i 
! 

.50·59 1 3 4 ' ! 2 ' ' 

la0-49 1 ' 6 2 I s 2 

I 

30-39 4 l ' 6 I 4 ' I 

20-29 ' 5 s 4 ! 2 4 I 
i 

10·19 3 2 ' 4 I 1 5 

0-9 8 5 ' 
I 

5 I 4 ' 
Mean 50·9 .52.1 4).8 4s.s Sl·l 4Se7 
. 

Standard 
Deviation ,,.4 31·3 28.) 27.6 )4.2 36·7 
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TABLE VIII 

DISTRIBUTION OF WORK-STUDY SKILLS SCORES BY GRADE 

SCORES GRADE FOUR OR.A.DI FIVE GRADE sn 
i 1969 1971 1969 1971 

1 

1969 1971 I 
I 

' 

90-99 8 10 6 s I 
i 0 0 
L 

80-89 6 6 ,j 4 i 4 ' j 
i I i 

70.79 j 2 1 oj 0 
I 

4 3 I 
I j 
! l I 

i 

21 I 
60-69 ! .3 1 2 I 1 9 i I I 

I I I 

50· 59 ' 2 l 41 6 21 ' I 

I 
I I I 61 40-49 I 2 1 4, 10 I ' i 

I 
I I J0-39 2 2 71 3 1 2 
I 
I 
I 

20-29 2 4 41 0 1 3 

I 
10-19 .5 ' 6 s 2 2 

,_ 

0-9 .5 2 4 s s 4 

Mean ,54.2 .59·3 44.2 48.1 41.0 48.8 

S\andard 
Deviation 29.1 )1.6 29·1 29.1 )0., 28.4 



SCORES 

,_ 

TABLI IX 

TABLE SmoJIIO DIS!UBDTION OF LBOtJ.lGI SKILLS 
SCORES BY GROUP 

1 A 

1969 1971 

1 

1 

1 1 
2 1 
4 4 
., . 

11.8 9·'1 

1 B 

1969 1971 

l 

1 

4 1 

12., 16 • .5 

2 A 

191>9 1971 

2 

1 , 

] 
l 

2B 

1969 1971 
lj. 4 

1 
l 1 



SCORES 

84-87 

.76-79 

1k- IC 

8-Ll 

_o_., 
Mean 
Standard 
Deviation 

TABLE X 

TABLE SHOWDG DISTIIBUTIOI 01 WORK-STUD! SKILLS 
SCORES BY OROUP 

lA 1B 2A 28 

1969 19-'ll 1969 1221 196Cl 1971 1969 'l 

J 

l 1 • 
2 

1 1 

2 
... 1 

1 2 2 _l _l 
2 _l _2. 

2 1 1 
L 1 2 1 

1 2 2 
1 2 2 4 
2 1 2 2 1 
1 2 2 1 

2 1 2 

1 _l 
2 l 

2 1 1 
1 2 2 2 

1 1 , 1 
12.0.0 155.8 86.9 86.5 

14.6 20.0 20.0 10.1 4.) 


