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CHAPTER I 

INTRODUCTION TO THE SURVEY 

Homework has been called the most poorly adminis-

tered phase of public education. The question has been 

continually raised as to whether homework is worthwhile, 

with the answer often being an emphatic yes or no, and 

few taking the middle ground. Yet only limited research 

has been undertaken concerning this question. Various 

opinion surveys dealing with homework reveal persistent 

disagreemen,t among pupils, parents, and educators. A 

statement by Swenson can be used to support this. 

When Otto summarized research evidence for the 1950 
Encyclopedia of Educational Research, he said: "The 
gist of the research evidence is none too favorable 
to assigned homework. Questionnaires to pupils, par-

. ents, and educators have shown that pupils and par-
ents are in favor of homework, but that educators do 
not believe so strongly in it."l 

Immediately there will arise in some minds an incli-

nation to disagree with this summary of research in the 

home study field. It appears to many that it is the edu-

cators and teachers who favor homework, and the parents and 

pupils who are opposed. Those who are teaching and giving 

lswenson, Esther J. and others, "Research on Home-
work," Journal of Education, March, 1955, P• 20. 
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out assignments must certainly be aware of the complaints 

that come from both parents and students. As an indica-

tion of this attitude on the part of students, a situa-

tion that happened recently in San Francisco can be 

quoted. 

Mortimer Adler told 500 San Francisco Boy Scouts 
that "the future of our country depends on your 
learning more than what the schools now require. 
A serious deficiency in the schools is that you're 
not given enough homework." Boos and hisses roared 
throughout the auditorium as youngsters forgot the 
Scout oath to be friendly, courteous, and kind.2 

If the student complains that homework is a waste 

of time, he can find many educational authorities who will 

take his side. There are also experts one can quote in 

order to impress on students or parents that homework 

teaches independent study habits, gives the student nec-

essary practice in basic skills, and stimulates iniative 

and responsibility. In fact, a survey by the National Ed-

ucation Association shows a wider range of professional 

opinions on the value of homework than on any other ques-

tion of school policy. 

I. THE PURPOSE OF THE SURVEY 

This study was undertaken for the purpose of deter-

mining the reaction of Ordean Junior High School students in 

2Denson, John (Editor), "Newsmakers, 11 Newsweek, 
December 9, 1957, p. 50. 
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regard to the practice of assignment-giving by the faculty 

during the first half of the 1957-58 school year. The ex-

pressed goal was not to get rid of homework, as is advocated 

by some educators, but rather the acquisition of facts and 

information that could prove valuable in the of 

methods of teaching and the assigning of homework. 

It is fairly evident that study outside the classroom 

will be with us for a long time regardless of whether its 
foundation is based on good teaching practice or on tradi-

tion. More directly then, the point to be determined is 

what type of assignments should be given, and how can they 

be kept reasonable in amount and as to difficulty in the 

minds of those who are doing them. One of the best ways to 

begin would be to discover the attitudes of the pupils to-

ward the work being given them at present. It should prove 

helpful to make comparisons of the reactions and study 
habits of junior high school boys in contrast to those of 

girls at the same grade level. Also comparisons can be 

made of high, average, and low students' reactions and study 

habits to see if any variations exist. In order to obtain 

satisfactory information, it was necessary to outline 

specific objectives before attempting to develop a question-

naire. These objectives were grouped into four main categories 

as follows: 
I. Student Reactions, Opinions, and Needs 

A. To find the general reaction of the Ordean student body 
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to the amount of homework that is given at present. 

B. To get student reaction as to the value of their 
present homework. 

C. To learn student opinion as to whether or not home-
work can further learning skills started in class 
or create interest to look up unknowns. 

D. To discover if homework is accepted in some subjects 
and not in others. 

E. To learn whether students feel homework should be 
used as a disciplinary measure, and if punishment 
should be used to force completion of assigrnn.ents .. 

F. To gain insight into-what pupils believe to be their 
parents' opinions regarding the rumount and value of 
homework now given at Ordean. 

G. To gain a better understanding of student needs by 
discovering how adequately their present needs are 
being met in the assigning of homework. 

II. Comparisons 
A. To compare the reactions to homework and the study 

habits of seventh, eighth, and ninth grade students 
to find if any differences exist. 

B. To compare the reactions and study habits of lower 
students with those of average and higher levels of 
educational achievement. 

C. To discover in the study habits or 
opinions of Ordean boys as compared to girls. 

III. Student Behavior 
A. To study student behavior in situations when they 

are taxed by the amount of homework, difficulty of 
assignments, or by outside temptations of radio and 
television. 

B. To discover pupil study habits as regards the place 
and time of home study. 

C. To learn whether copying another student's homework 
is a common practice at Ordean Junior High School. 

D. To discover the role of parents in the satisfactory 
completion of homework. 

IV. General Objective 
A. To assist teachers to improve themselves through the . 

use of assignment techniques which students find 
most interesting and helpful and through the avoid-
ance of techniques indicated as least helpful. 



As one reads of the controversy raging throughout our 

schools over the value of homework, it appears that only 
incidental attention has been given to the opinions and 

practices of those most concerned, the students. Therefore, 

this questionnaire survey was mainly designed to give a 

selected sample of Ordean students a comprehensive and 

systemmatic opportunity to describe their views regarding 

homework. 

II. THE IMPORTANCE OF THE SURVEY 

There exists in education an urgent need for addition-

al research in the field of homework, for the evidence 

gathered so far either in support or opposition is far from 

conclusive. 

This disagreement regarding the assigning of outside 

class study is an indication of the need for joint study of 

homework problems. Parents, teachers, and students must 

come to understand one another's views and work toward a 
cooperative improvement of the situation. A solution to 

the problem, at the individual classroom level at least, 

might be possible. 

Included in any survey of homework problems should 

be discussions of the reasons for homework, discussion of 

the values and drawbacks of assignments, an inquiry into 
the amount of that should be spent, and definitions of 

the responsibilities of the three groups mainly involved, 
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teachers, pupils, and parents. An area of complete agree-

ment will very likely never be reached. However, the con-

versation and questioning involved in participating in a 

study of homework brings into the open many misunderstand-

ings and grievances which the three groups have with re-

spect to each other. Any undertaking in an educational sur-

vey should result in a gain of fresh insights into the value 

of education in general. Here is a chance for new under-

standing and an accompanying sympathy toward each other's 

views. The final result should be at the very least the ac-

quiring of a clearer idea of how best to help the students, 

who are the focus of the problem. 

It is always important that a teacher be cognizant of 

,the attitudes and reactions of the majority of the pupils 

in class in relation to methods of instruction. When class-

room teaching methods become disagreeable to the larger part 

of any class, the situation may easily degenerate into one 

of tension and hatred toward the subject matter. Particu-

larly when a teacher lacks creativeness in varying teaching 

and assignment methods, it is well for that instructor to 

explore various techniques of discovering what assignments 

appeal most to youngsters and provide the greatest benefit 

in the for.m of longer retention of acquired knowledge. One 

of the best ways to get such information would naturally be 

to ask the student. However, asking for oral responses to 

questions concerning present methods being used by faculty 
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members will often bring only hesitant and reluctant replies. 

Criticisms might breed resentment. Thus, only a limited 

number of students would freely express their ideas. Teach-

ers might feel a defense of their methods was necessary. 
Therefore, the best way to gain such information would seem-

ingly be through use of a standard form in which students 

could choose alternatives when answering questions concern-

ing homework at Ordean. That these questionnaires be kept 

anonymous was also highly desirable to insure free expression 

of ideas without fear of reprisals. Any reliable, con-

certed attempt to answer questions such as 'are the results 

of homework commensurate with the investment of time and en-

ergy by pupils, parents, and teachers?' can very well be 

made into a questionnaire study from which everyone involved 

stands to benefit greatly. 

III. DEFINITION OF TERMS 

Many people think of homework as referring only to 

that schoolwork which is actually done in the pupil's home. 

Others take a much broader view and define homework as any 

work completed outside the school, whether it be at home, 

.a friend's home, the public library, or any other place. 

Thus, research on homework might well begin with a defin-

ition of what it is. For the purposes of this survey, 

the following definitions will be used. 



Homework home study-Any schoolwork which is com-

pleted or worked on outside of school, in places such as 
the home, public library, or a friend's home. 

8 

Assignment-Any schoolwork given by teacher for 
completion outside the regular class hour. It will often 

be ter.med outside-class assignment or some similar expres-

sion. It is a more inclusive ter.m than homework in that it 

includes work completed within the school such as in the 
school library, during study periods, and in the activity 

period. 

Class study-Any teacher-supervized study time within 

the regular one-hour class period during which the students 
are preparing written work or reading. 

IV. HISTORY OF TEE HOMEWORK PROBLEM 

As was mentioned earlier in a quote by Swenson, most 

of the research conducted in the field of home study prior 

to 1950 has been unfavorable to homework. In checking the 

various studies of fifteen or twenty years ago, the great-
est number seemed to indicate that schooi children who were 

assigned homework did no better than those who were not 

given work to do at home. Usually the authors of these 

studies denounced nearly all homework, especially for the 
grades below junior high school. It was called a wasteful 

and foolish procedure. Some parents welcomed such dis-
coveries while many others, who grew up with homework as a 



part of their schooling, no doubt felt that it kept them 

informed of what their children were learning in school. 
Of more recent years increasing numbers are still voicing 

dissatisfaction with homework, while others are equally 

strong in their support. 

9 

How far back does this question of the value of home-
work go? A check _into the past reveals the more recent 

campaign to de-emphasize homework is certainly not based on 

a new idea. In fact, Dr. Starr Miller, Dean of the Bessie 

Tift College of Forsythe, Georgia, claims a first in this 
field on the basis of an 1897-98 catalogue of this institu-

tion. This catalogue is quoted on the matter of homework 

as follows: 

We do not believe in overcrowding children 1 s minds. 
Our method is the result of much study of the young 
mind, and our opinions are based on this and 
ence. • • Let the children be free and happy, and we 
will have no trouble in making them understand and en-
joy their recitations. Lesson-preparations for those 
students in the lower elementary group is not desirable.3 

We can be certain of one thing: the homework prob-

lem has been with us for a long time, at least since the 

turn of the century. Benjamin Fine reports that the "con-

troversy over homework arose as far back as 1904 when a 
German educator conducting an experiment with twelve and 

thirteen year old children, concluded that homework hurt 

Jm11er, Starr, "Was This the First to Question the 
Value oi' Homework?," Clearing House, February, 19.5.5, P• 3$9. 
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rather than helped them in their schoolwork. n4 

According to A Cyclopedia of Education,5 the studies 
of such men as Schmidt, Roller, and Mayer, published be-

tween 1904 and 1908, were the first in the home study field. 

However, these men did not go farther than to point out the 

need for being reasonable when giving homework assignments. 

Keeping this beginning idea in ;mind and knowing that home-

work cannot easily be abolished because the tradition is 

ingrained in the system, many educators have since turned 
to the practice of limiting homework to a bare minimum. 

Apparently there is no single statement about homework 

that would command a unanimous vote of approval. However, 

the preponderance of expert opinion at the present time 

appears to have come to the position that conventional home-

work assignments have little value for younger children and 
could well be eliminated in the lower grades. Well-planned, 

creative homework would seem to have a plaee in the junior 

and senior high schools though, if it is limited. 

V. RECENT STUDIES IN THE FIELD OF HOMEWORK 

Homework is a matter of almost universal conc·ern to 

4Fine, Benjamin, "No More Homework?-The Pros and Cons," !!! Magazine, January 13, 1952,.p. 15. 

Paul, A Cyclopedia 52!. Education, Vol. 3 and 
4, The MacMillan Company, New York, 1914, P• 305. 
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parents and teachers who have the responsibility ror seeing 

that it is completed. Parents are often raced with demands 

for assistance which they sometimes cannot give accord-

ing to some educators, should not give. As a result, par-

ents, as well as educators, have become sharply divided in 

their attitudes toward homework. With such widespread con-

cern over one area or education, one would expect to find 

numerous research projects being undertaken throughout the 

country on all phases of the homework problem. Due to the 

complexities of the American educational system and the 

very nature of the homework dilemma, the research that has 

been done has only scratched the surface. Here is an in-· 

stance where a great deal more individual situation study 

is absolutely necessary, for .what holds true for one section 

of the school population may be different in another group. 

Even within the same school system, homework policy may 
• vary from token assignments to heavy doses of home study. 

Before progressing fUrther into this particular study of 

Ordean, it would be worthwhile to relate the findings or 

some extensive studies into various phases of the homework 

problem. 

The majority of studies have probably been made to 

examine the value of homework rather than to investigate 

questions regarding the amount of such work, student study 

habits, or other related areas. One such study was made 
by James v. McGill, a teacher in the New York schools, who 
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persuaded four colleagues in social studies to help with an 

They selected 185 pairs of students, with each 

pair closely matched in ability. Hamework was given to one 

group, and not to the other. On the basis of tests given 
at the end of the year, the conclusion was reached that: 

In the past teachers and supervisors have assumed that 
better learning ensued when pupils did homev1ork. This 
experiment tends to show that in the field of social 
studies, it makes no6difference whether or not hamework 
is assigned or done. 

Other similar experiences using control groups and 

tests to evaluate differences at the end of the year have 
reached somewhat the same conclusions. However, when it 

came to asking the opinions of parents and students as to 

the value of homework, a majority of studies indicated that 

both groups thought homework was valuable. Typical of this 
opinion was a questionnaire study of junior high school stu-

dent's reactions to homework reported by Swenson.? Approval 

of homework was given by approximately 43 percent of the 

student population in the school, while many other replies 

indicated qualified support of homework in certain subjects 

and not in others. Mathematics, for instance had the high-

est favorable response. Other studies have also been con-

vincing enough to report as the Times Magazine did 

6McGill, James v., "How Valuable Is Homework?," High 
Points, September, 1950, P• 51. 

?swenson, Esther J. and Others, P• 21. 
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that:. 

Regardless of the controversy educators over 
whether or not homework is or value, the practice or 
assigning it still flourishes. Survey after survey 
shows that parents approve or it. Even the youngsters, 
when their opinion is asked, say they think homework 
is a good idea.8 

The importance of homework lies not so much in the 

completion itself, but in what the student gains from the 

effort. Naturally the student's feeling about homework 

depends largely on whether or not it is reasonable and 

purposeful. If it is neither, he will feel his time could 

be spent more usefully or pleasureably in some other way. 

Is it right to send a student home with an ar.mload of books 
to prepare to be educated? Investigations of this aspect 

of the homework problem are scarce, for they necessitate a 
detailed statistical study of the effect of homework on 

scholarship and achievement while excluding the effect of 

class study. In a search or library reference materials 

only one statistical study was found in which an attempt 

was made to determine the effect of homework upon scholastic 

success. The data in this study was collected and inter-

preted by William E. Anderson.9 In this study careful con-

8Barelay, Dorothy, "How Much Homework-For Parents," 
!!.!!: Times Magazine, November 14, 1954, P• 46. 

9Anderson E., "An Attempt Through The Use of 
EiCJ)erimental Techni.aues To Determi1}8 The Effect of Home As-
signments Upon Schorastic Success, Journal 
Rese.arch, October, 1946, p. 14!. . 
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sideration was given to the correct use of statistical 

techniques. Two groups of twenty-nine junior high school 

students were set up on the basis of mental ability tests. 
One group was the experimental group, the other a control 

group. In order to keep all factors except homework the 

same, such techniques as teacher conferences, standardiza-

tion of procedures, and assignment of both groups to the 
same teachers under similar classroom conditions were used. 

The main conclusion reached on the basis of this study was 

that, "Properly assigned and evaluated homework may improve 

scholarship. n10 .This conclusion was based on significant 

differences found in the test scores which were advantageous 

to the home study experimental group. 

Thus we find a variety of studies have been made re-

garding homework, but they have not been very widespread 

or numerous. As expected most of them are local studies 

rather than nationwide or even statewide in scope. Minneso-

ta was one state canvassed for opinions on a question that 

was also asked Ordean students in this questionnaire study: 

"Do you think school children in this area get too much 

.homework to do?, about the right amount?, or not enough?" 

· The statewide replies, reported in the Minneapolis Sunday 

Tribune, 11 showed that 48 percent of the people polled felt 

10Ibid., p. 143. 

llrvanneapolis Sunday Tribune, . "Majority Say School Is 
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that the students had about the right amount of homework, 

25 percent 11not enough homework," 21 percent "no opinion," 
4 percent "too much homework," and the remaining 2 percent 

gave qualified opinions. 

This brief review of previous studies of the problem 

should indicate that any critical examination of current 
practices and trends in the field can be valuable. Only 
through analysis and experiments can we determine student 

needs and learn techniques by which the home, school, and 

community can work together for the greatest benefit to the 

student. 

VI. EXTENT OF THE SURVEY 

The author of this questionnaire survey was a member 

of the Ordean Junior High School faculty during the 1957-
58 school year. In a preliminary study into the importance 

and practicability of making a concentrated study of the 

homework situation as it existed in the school, it was felt 

that an extensive survey including students, parents, and 

teachers might be undertaken. No doubt such a thorough 

study would reveal added information that would be of value 

in analyzing the situation more completely. However, it was 

finally decided to limit the survey to a student question-

naire form only. In this way greater concentration could be 

Too Easy, 11 February 23, 1958, p. 1. 
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placed on one important area of the homework problem rather 

than a less intensive study of all three groups. 

Ordean Junior High School is one of seven junior high 

schools in Duluth. Most of the students who attend live in 

close proximity to the school. Since the survey was limited 

to the reactions of a selected sample of Ordean students, 

the results should not be taken as being representative of 
junior high school pupils in the other Duluth schools. 

Their situations would probably be somewhat different since 

there is no citywide, nor even individual school policy that 

prescribes the amount or kinds of homework to be given. 

This is up to the individual classroom teacher to decide. 

VII. THE SELECTION OF THE SAMPLE AND NUMBER OF PUPILS 

The homework questionnaire was given to a selected 

sample of students in the eighth, and ninth grades 

of Ordean. The survey was based on a total sample of 260 

pupils. This number represents 36.77 percent, or slightly 

more than one third, of the total school enrolLment of 707 
pupils at the time of the survey. It was decided to limit 

the number of pupils taking the questionnaire in order to 

increase the number of questions asked and still avoid mak-

ing the tabulation and interpretation of the data too un-

wieldy. A higher reliability can also be achieved by making 

the questionnaire long enough to adequately cover each of 
the objectives. 
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An attempt was made to keep an even distribution of 

pupils from each of the three grade levels. To achieve this 

and also make the administration of the tor.m easier, three 

home room groups were selected from each grade. Due to var-

iations in class size, the sample included 82 ninth, 92 

eighth, and 86 seventh grade pupils, or as expressed in per-

centages, 31.5 percent of the ninth, 35.4 percent of the 

eighth, and 33.1 percent of the seventh grade pupils. The 

total number of boys answering the questionnaire was 132 and 

the number of girls was 128. 

Great care was taken to insure that as 
a sample of students as possible waa obtained for the study, 

for an adequate sampling procedure was necessary in order 

to get a more reliable measure of student reactions. Since 

one of the objectives of the survey was to compare students 
of high, average, and low achievement levels, it was im-

portant that the nine classes chosen included students of 

varying abilities and achievements. A careful check of 
homeroom enrollments and cumulative records in the office 

revealed the general composition of all of the homerooms, 

indicating that some were predominately high groups, some 

average, and some low. After selection of three homerooms 

at each grade level, a check with the respective teachers 
was made to fUrther authenticate the findings from the office 

records. 
The selection of the seventh and eighth grade samples 
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was less difficult than that of the ninth grade. This was 

due to the fact that there is more grouping according to 

abilities in the lower two grades. One group that was 

classified as high, one average, and one low were selected 

from both the seventh and eighth grade homerooms. At the 

ninth grade level there was greater mixing of students of 

various achievement levels. This resulted mainly from the 

fact that these students have a choice of elective subjects, 

and therefore, follow different programs of study. Greater 

scrutiny of the ninth grade classes was necessary to insure 

that an adequate number of low, average, and high students 

would be given a chance to voice their opinions. In this 

manner it was felt that a more representative sample of 

Ordean students could be obtained. 

Table I gives the distribution of students taking 

the questionnaire according to their sex, grade' and achieve-

ment level. 
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TABLE I 

CLASSIFICATION OF STUDEITTS TAKING EOHEHOHK QUESTIONNAI?.E 

ACCORDING TO GRADE LEVEL, SEX, AlJD ACHIEVEL!ENT LEV3L 

Grade Level l'Tumber Percent Humber Percent Total Percent 
of Girls of Girls of Boys of Boys Pupils of Pupils 

Grade Seven 

Lo\'1 Students 8 18.2 9 21.4 17 19.7 
Average Students 16 76 l, 23 54,8 39 Li5.3 / o r 

High Students 20 1!5.4 10 23.8 _jQ_ 38.0 .--
Totals l.;l; 100.0 lt-2 100.0 86 100.0 

Grade Eight 

Lm-I Students 10 20.8 18 28 :-:o 4 
0 

Average Students 18 37.5 15 34.1 33 35o9 
High Students 20 Al.7 11 2CS.O ...2.L )3.7 

Totals 48 100.0 44 100.0 92 100.0 

Grade lJine ----
Lo"l"r Students 7 19o4 13 28.2 20 24.4 
Average Students 17 )J7 7 19 hl :z: 36 43.9 ' 0) ' •.,; 
High Students 12 /)o3 llJ· 20·2 26 21·1 

Totals 36 100.0 lf6 lOOoO 82 100.0 

Totals 128 132 260 



CHAPTER II 

REPORT OF THE STUDY 

I • PROCEDURE USED IN THE SURVEY 

In the previous chapter an outline of the need for 

fUrther study of the homework problem and a review of 

previous attempts to attack this all-important problem were 
presented. It was emphasized that a study of current school 

practices could be valuable. Therefore, the procedures 

used in this particular questionnaire study were based en-

tirely upon obtaining a valid estimation of opinions of 
Ordean pupils regarding the homework policies of the faculty. 

No attempt was made to determine the statistical reliabili-

ty or validity of the individual items in the questionnaire, 

but great care was taken to see that bias was eliminated, 
and that the results would reflect the true attitudes of the 

pupils. The procedures used in obtaining the sample and 

the conditions of giving the questionnaire, such as room 

conditions, time of administration, and attitudes, might 

affect the reliability of the instrument. Thus, it was 

necessary to control these conditions as much as possible. 

1. Reliabilitz ££ the Survey. The sampling proced-

ures which were used have already been presented in Chap-

ter I. A heterogeneous group, seventh through ninth grade, 
rather than a homogeneous group, such as only ninth grade, 



21 

was used in the survey. 

In administering the questionnaire a problem existed 

in that the students had to be encouraged to answer the 

questions spontaneously and honestly. Thus, in framing the 

questionnaire, emphasis was placed on consideration of the 

respondent. Since bias and judgment affect the reliability 

of a measuring device, careful methods of interpreting re-
sults were followed. It is probably wise to approach the 

answers to a questionnaire as a skeptic. In many studies 

there definitely is a halo effect which must be discounted 

if the results are to be of value. These effects and other 

emotional reactions tend to color results. Therefore, the 

directions given to the students and the methods used in 

administering the form were carefully scrutinized to elimi-

nate this factor as much as possible. The instrument was 

designed to measure pupil feelings and reactions more than 

to accumulate specific facts. It must be remembered when 

interpreting the results that they are student opinions 

only. Yet they do indicate 11 troublen areas and wise school-

work policies. 

2. Validity££ the Questionnaire. From experience in 

testing pupils one gains the knowledge that no matter how 

clear a question may appear, it may mean many different 

things to those who attempt to answer it. The results of 

any particular query are invalid if those who are questioned 
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interpret it in different ways. Thus, determined attempts 

were made to eliminate any ambiguous statements. 

To validate the homework questionnaire, it was given 

to administrators and teachers in its earliest form, and 

each was asked his opinion. These people are most familiar 
with the policies at Ordean and might be classified as 

"experts" in the field. Each was asked to check for ambig-

uous statements by reading the questionnaire as if he or she 
were the student taking it. No students were used to vali-

date the form, for it was fe·l t that none of them should take 

the final for.m with previous ·notice of contents or any 

preconceived ideas. The "expertsn who did check the form 

were asked to list the questions they tound difficult to 

understand and briefly explain why. Several constructive 

criticisms resulted in changes so that the final form was 

considered to be a valid one. 

Each query included in the form was checked off against 
each objective to see that no one objective was receiving 

an overload of attention while others were being neglected. 

The "experts" mentioned earlier were given a copy of the 

objectives along with the early form of the questionnaire 

and were asked to write in any homework questions which they 

would like to see included. A suggestion for better classi-

fication of high, average, and low students was obtained in 

this manner. 
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II. THE STUDENT QUESTIONNAIRE 

Before giving a questionnaire it must first be deter-
mined whether the procedure used is a sound one. A question-

naire may be made to serve other than its usual purposes. 

It may provide extra dividends of improved feelings, self-
analysis, and therapeutic outlets for the student if the 
procedures used in conjunction with it are carefUlly plann-

ed. The questionnaire was given during the pupils' activ-

ity period. Every week at Ordean one activity period is 

used for homeroom guidance purposes. It was felt that by 
giving the questionnaire during this period the students 

would take a more favorable attitude toward it than if a 
study period had been taken from them. 

The pupil questionnaire was given to the entire sample 
at one time with no attempt made to give it to those who were 
absent. At no time were the students informed that one of 

the Ordean faculty members was giving the questionnaire, 
for their responses might not be as sincere if they had 
such information. To avoid having the instrument submitted 

in the name of one person, the words "sponsored by the 

Duluth school system" appeared on the first page •. This 

seemingly added weight of authority might eliminate the 

attitude of "Who wants to know?" 

Nmmes were not obtained in the survey in order to as-

sure students of their anonymity. This gave the distinct 
advantage or decreasing motivation for dishonest or evasive 



answers. This :ract was emphasized to stud.ents, :ror it could 

prove a very real problem in this type of' attitude study. 

The dif'f'erent groups of students received standard 

instructions, the most important of which were written on 

the :race sheet of the questionnaire. Another set of in-

structions was made up for the teachers so that each would 

administer the for.m in a santdard manner. To help the teach-

ers in broaclling the subject of a questionnaire, an announce-

ment was made over the school public address system relat-

ing to the survey. This announcement,· instructions to the 

teachers, and a copy or the student questionnaire are all 

included in the Appendix. 

III. TREATMENT OF Tim FINDINGS 

Twenty-nine of the thirty-two questions included in . 
the questionnaire lent themselves to tabulation. The other 

three were 11f'ree answer" type questions "'vhich were included 

to enable the student to express recommendations for im-

proving homework assignments. Since the subjects of' the 

study were junior high school students, simplicity and con-

venience were considered of utmost importance in making up 

the questionnaire. Specific questions were asked since 

general questionS often result in vague answers which are 

difficult to interpret. 

One of the purposes of the survey was to make compar-

isons. Since a different number of pupils is included in 



each category, all tabulations are based on a percentage 

evaluation. The achievement levels, sex di£ferences, and 

grade levels are subdivided in each table so that yOmpari-

sons can be made at a glance. 

In order to compare high, average, and low students, 

a classi£ieation system had to be arranged. The first two 

questions of the survey provided a method for classifying 

the student into one of three groups. In order to make 

the "A 11 honor roll at Ordean the student must be outstanding 

scholastically, while the achievement of the student who 

makes the merit roll is also better than average. A copy 

of the qualifying requirements for honor roll students, 

which is included in the Appendix, will illustrate this 

fact. For the purposes of this survey, a student was class-

i£ied as nhigh" if' he or she had been on the merit roll or 

higher at least twice in the first three marking periods 

of' the school year. Those who were on the merit roll once 

and no honor roll twice, or on no honor roll three times, 

were elassi£ied as 11 average'' students if they answered "non 

to the question, "Have you received at least one F in any 

of your major subjects so far this yea:ra?" A student was 

classified "low" only if' he or she answered "yesn to this 

question. On the basis of this system, there were a total 

of' 65 108 average, and 87 high students included in 

the sample. 



26 
IV. ADMINISTERING THE QUESTIONNAIRE 

The eight teachers whose aid was asked to administer 

the for.m were questioned about the attitudes of the students 

while they were taking the questionnaire. In all cases, 

except one, the students were reported to have taken a 
favorable attitude. The one occurred within a 
seventh grade group classified previously as being a low 

group. Same of these students were reportedly confused 

regarding what they were being asked in a few of the questions. 

Clarification by the teacher was necessary. This, along 

with the fact that .seven students ·in this same class needed 
extra time to complete the questionnaire, indicated that 

0 

the situation resulted mainly fram the students having low 
reading skills rather than from ambiguity of the questions. 

In all other classes no such difficulties were reported. 



CHAPTER I II 

FINDINGS OF THE STUDY 

This chapter will present the findings of the student 

questionnaire which was given to the sample of seventh, 

eighth, and ninth grade pupils at Ordean. The questions 
have been grouped into ten main categories to give greater 
ease of interpretation. The information will be presented 

in the same order as the objectives are listed in Chapter 
I. This will insure that the purposes of the survey are 
adequately being met. 

I. AMOUUT OF HOMEWORK 

The first objective was to find the general reaction 

of the Ordean student boqy to the amount of work given by 

the faculty at present. This particular question of how 

much homework should be given is one which has resulted in 

great controversy within educational circles everywhere. 

A common complaint among students is that teachers do not 

consult each other and give tests, long assignments and so 

forth on different days. Do Ordean students have this prob-

lem? Table II gives the answer to this and other informa-

tion. 

We find that about one-half of the students take school-

work home almost every school day. The percent of respond-

ents who chose this alternative to the question, "How often 



TABLE II 

PUPILS' OPINIONS REGARDING THE AMOUNT· OF Hm1EvvORK '.PHEY HAVE 

How often do you take home s chao l1·10rk? 

Percent 7th, 8th, and 9th Grades 

Boys Girls High Average Lmv 
Every school day 20.6 21.1 19 .. 4 20.2 24.5 
Almost every school day 44 .. ;; 59 .. 4 50.1 55.0 48 .. 1 
Once or twice a week 28.2 15.6 26 .. 1 20.,9 19 .. 3 
Very seldom 6ol ).9 ;;.;; ).9 8.1 
Never o.B o.o 1.1 o.o o.o 

100.,0 100.0 lOOoO 100.0 100.0 

Percent by Grades 

7th 8th 9th Total 
Every scl1ool· day 16.5 16.4 ;;o .. 4 20.9 
Almost every school day 56.5 47.8 51.2 51.8 
Once or a week 2).5 26.1 15.9 22.0 
Very seldom )o5 8.7 2.5 5o0 
Never 0.,0 1.0 o.o 0.,_2 

100.0 100.,0 100.,0 100.0 

About hmv much time do you spend completing ho:mevrork? 

Percent 7th, 8th, and 5'th Grades 

Four ·hours or more 
About three hours 
About tv1o hours 
About one hour 
Less than an hour 

Four hours or rn.ore 
About hours 
About two hours 
About one hour 
Less than an hour 

Boys 
1.5 
) .. 1 

2).4 
h'=' "" rUo.) 

21.2 
100.0 

7th 
2.3 
7a0 

45.·4 
22·2 

100.0 

Girls 
2 1. 

0 ' 

4·.6 
22.7 
)b.8 
19.5 

100.0 

Percent 

8th 
1.1 
2.2 

. 27.8 
48.9 
20.0 

100.0 

High Average Lovt 
1.) 1.8 ).1 
0.,0 7.2 7.: 6 ./0 

22 .. 4· 2).4 27.4 
50.6 h.o 3 '/\9 50.6 
25.7 18.,2 12·2 

100.0 100.0. . 100.0 

by Grades 

9th Total 
2 .. 4· 1.9 
2.4. ).9 

22.0 24.o 
54.9 h,9. 7 
18.,2 20.2 

100.0 lOOaO 

28 
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TABLE II (continued) 

How much time per school day do you thi11k you should be l:l.Sked to spend·· on all 
outside assignments? 

Percent 7th, 8th, and 9th Grades 

Boys Girls High Average LO'lrl 

Four hours or more 0.,8 o.8 lal 0.,9 o.o 
About three hours 6.,8 3a9 lol 8.,2 6.o 
About two hours ;1.0 24 .. 2 ,?1.0 28.6 21.5 
About one hour 59 .. 4 55.9 56.; 4o.l 4;.,6 
Less than an hour 14.4 12.5 8.1 16.7 15.5 
No outside assignments 7.6 .....!hl. . 2.4 5.5 1,2.4 

100.0 100.0 100.,0. 100.,0 100.0 

Percent by Grades 

7th 8th 9th Total 
Four hours or more 1.2 o.o 1.2 Oo7 
About three hours 7.00 6.5 2.5 '5a4 
About two hours 25o5 25 .. 1. :s; .. o 27 .. 7 ° 

About one hour 47 .. 7 51.0 40.} 46.,6 
Less than an hour 0 10.5 1; .. o 17 .. 0 ,1;.4"' 
No outside assignments 8.,1 4.,4 6.,0 6.,2 

100.,0 100.,0 100,.0 100.,0 
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do you take home schoolwork?" was 51.8 percent. Nearly 

half of the students who answered the questionnaire stated 

they worked "about an hour" on their homework. One signif-

icant fact revealed by the three questions in Table II is 

that a similar percentage of students answered "about an 
hourn when questioned about how much time they thought they 

should be asked to spend on outside assignments each school 

day. This would appear to indicate that Ordean students 

are generally satisfied with the runount of homework they 

are assigned. Surprisingly enough the survey revealed that 

a slightly larger percentage of students felt they were 

given too little homework compared to those who indicated 

they had too much. Nearly 30 percent of the students stated 

they averaged two or more hours completing homework, but 

almost 34 percent said they should be asked to spend two or 

more hours on outside assignments. A small number of stu-

dents felt there should be no outside assignments. Only a 

few conscientious or slow workers indicated three or more 

hours a day were used for homework. On the basis of the in-

formation presented in Table II, it can be said that a sat-

isfactory Rmorint of homework is being assigned by the Or-

dean faculty as far as the students are concerned. 

1. Comparing Boys and_ Girls. In comparing the re-

sponses o! boys as opposed to girls, some variations did 

exist. Girls were found to bring schoolwork home more 



often than boys. About 80 percent of the girls said they 

took schoolwork home every day or almost every day while 

only 64.9 percent of the boys indicated this was true in 

their case. One reason for this difference, as will be 
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shown in a later tabulation, was that boys tended to get 

more of their assignments completed during school hours than 

did girls. · 

No important differences existed in the amount of time 

.that boys spent completing their homework in comparison to 
time spent by girls. Approximately one-half of both groups 
were found to spend "about one hour". When asked, 11About 

how much time per school day do you think you should be ask-

ed to spend on all outside assignments?", the boys' opinions. 

seemed to vary more than those of the girls. A greater 

number (7.6 percent) of boys stated they wanted "no out-

side assignments" and 14.4 percent were for uless than an 

hour." Yet 38.6 percent of the boys surveyed thought they 

should be given at least two hours of outside work, and 

about the same number felt one hour per school day was e-

nough. The girls of all three grades were more in agreement 

that one hour of homework was a reasonable amount to ask of 

them. A total of 53.9 percent favored this reply while 

only 28.9 percent indicated a preference for two or more 

hour's work. One conclusion that could be drawn from this 
comparison was that the boys were more in favor of increas-



32 
ing the amount of outside classwork than the girls although 

the majority of both groups felt they were being asked to 
do about the right amount by their teachers. 

2. Comparing !E:gh, average, students. Ac-

cording to information presented in Table II the low stu-

dents take home schoolwork slightly more often than those 
classified as high students. The average students lead 

both these groups by a small margin in the number of 

homework is taken home. It is interesting to note·that 

only in the group designated as "high" can a student be 

found who never has to take home schoolwork. 

The low and average students were found to spend more 

time completing their homework than high students. A total 

of 34.1 percent of low students and 32.4 percent of average 

students were spending at least two hours completing assign-

ments on days they brought home work. In contrast only 

23.7 percent of high pupils needed a stmilar amount of 

time. The greatest percentage of students who indicated 

they spent 11less than an hour" doing homework were found in 

the high group. Probably lower reading skills and slower 

learning ability necessitate the additional expenditure of 

time by iow and average students. 

The opposite reaction might well be expected when the 

three groups were asked to their ideas about the 
amount of time they t nk they should be asked to spend on 
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all outside assignments. This was found to be true in the 

of this survey. A (13.4) of the 

low students gave to having uno outside as-
signments" than was indicated by or.the two 

groups. On the other hand a total or 33.3 percent of high 

students and an even (37.7) or 

pupils wanted two or more hours or outside class Only 

or the lower students this viewpoint. 

3· Seventh, eighth, ninth grade comparisons. 

Ninth grade pupils were found to bring work home more often 

than did seventh or eighth grade students. The eighth 

grade pupils participating in the were least bothered 

with having to carry home books. or the ninth grade sample, 

30.4 found it necessary to take home assignments 

every school day while only about percent of the 

two grades took home this orten. When it ea.me to ex-

pressing the actual amount of time spent completing home-

work, there was no variation among the three groups. 

Ninth grade students more erratic in express-

ing their opinion as to the amount or time they should be 

asked to spend on outside class assignments. This grade 

level held a greater number of students favoring two or 

more hours' work, but were also in the lead in numbers of 

students supporting 111ess than an hour" and "no outside 

assignments 11 • This could be due to their having more ex-
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perience with homework and, thus, more definite ideas on the 
subject pro and con. 

II. VALUE OF HOMEWORK 

Equally as controversial a subject as the amount of 
homework to be assigned is the question of the value of 

homework. Four questions dealt with the various aspects 

of the value of outside classwork as presently assigned. 

The specific purpose of this section was to learn if the 

benefi·ts of assigned homework are large enough in the minds 

of. the students to counterbalance any disadvantages. The 

four tables which follow shed clearer light on whether or 

not homework at Ordean serves a usefUl purpose. It it is 

not purposeful, it should be discontinued or else the whole 
I 

program re-evaluated, tor in the words of John Oorbally: 

, The bus-ywork philosophy is no longer valid. Idle 
hands are no more useless than busy hands doing work 
that is pointless and unproductive.l2 

It at Ordean is indicated by the students as 

being ot value to them, then the practice should be contin-

ued and improved. 

1. Is homework absolutely necessary? Only one· ques-

tion asked the students directly whether they felt 

12oorbally, John E. Jr., "Homework That Teaches," 
National Education Association Journal, November, 
P• 478. 
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homework was necessary if they were to get an adequate ed-

ucation. The responses are shown in Table III which fol-

lows. It shows that a great majority of the students of 

all three grades felt homework was of paramount importance 

in their preparation for the future. Three fourths of the 

students answering the questionnaire believed work at home 

to be absolutely necessary. 

The boys were found· to be more emphatic in support-

ing the value of homework in that 7.5.8 percent of them an-

swered "yesu compared to 67.5 percent of the giris. This 

might be expected in that boys are more likely to be the 

job seekers of the future. In comparing high, average, and 

low students, only slight differences existed with the low 

students indicating a greater need for homework. The com-

parison of the seventh, eighth, and ninth grades showed 

even smaller differences of opinion with all three groups 

solidly supporting the value of homework. 

2. Does homework encourage students 12 "B!!-

knowns"'? Some homework is merely repetitious drill of' ma-

terial presented in class while other assignments take stu-

dents into areas for which they are not fully prepared. Yet 

certainly there are homework tasks which are an extention 

of the stimulation given in class and which students follow 

up with great interest. Do the students of Ordean ever find 

this true of their homework? A partial answer can be found 

in the data presented in Table IV. 



TABLE. III 

Perce11t 7-'Gll, 8t.b_, Grades 

Resuonse Bo-'s · Girls 1-IiFh. Aw::rar:::e Lm·i 

Yes 7)o8 "7 U 1 o/ /lo) 70.0 76,.5 

No 24.2 32o5 28,7 30 .. 0 23.5 

100.0 100,.0 100.,0 100.0 100,.0 

Percent by Grades, 

Response 7th 8th 9th 'I'ota1 

Yes /2el 70,.0 73.2 71.8 

Ho 27.9 30.0 26.8 28.2 

100.0 100.0 100 0 0 100.0 
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Response 

Yes 

No 

Response 

Yes 

No 

TABLE IV 

ORDEAH PUPILS' REACTIONS 

TO i1HETh"'ER HDr·1Ei'fORK ENCOURAGES 

THEN TO LOOK UP UNKNOWNS 

Percent 7th, 8th, and 

Boys Girls High 

45o5. 44o5 54.o 

54o5 . .22Q 46.0 

lOOoO 100.0 100.0. 

Percent by Grades 

7th 8th 9th 

62.8 )5.9 36.5 

37.2 64-.1 ' 6)o5 

100.,0 100.0 100.,0 

37 

9th Grades 

Average Low 

)9o8 40.1 

60 0 2 59.9 

100.0 100.0 

Total 

45 .• 0 

55.0 

100.0 
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Taking into account the entire sample of the surve7, 

more students were found to be uninspired by homework than 

those who were inspired. Fifty-five percent of the 260 
pupils answering the questionnaire said "no" to the ques-

tion of whether or not homework encourages them to seek out 

information even though it is not required for the assign-

ment, while the remaining 4.5 percent answered "yes 11 • Boys 

and girls both were in very agreement with these per-

centages. However an indication that homework is of greater 

benefit to high students than to low or average students is 

readily seen from Table IV. Only in the high classification 

is there found a greater percentage of students answering 

"yes". The .54.0 percent of high students indicating encour-

agement from scboolwork to look up Unknowns substantially 

outranks the respective 39.8 and 40.1 percentages of the 

average and low students. Looking solely from this aspect 

of determining the value of homework at Ordean, .it would 

appear that the high students are reaping greater profits. 

Significant differences also exist when comparing 

seventh, eighth, and ninth grade students. Here only the 

seventh grade pupils had a majority answering 11yes 11 • A 

total of 62.8 percent of seventh graders were inspired to 

seek out additional infor.mation while the percentages for 

the eighth and ninth grades were only 35·9 and 36.5 respec-
tively. This might be the result of a greater enthusiasm 
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for school among seventh grade pupils. A new situation is 

presented them in their move from an elementary school with 

one teacher all day to the junior high with a different 

teacher for each subject. Another possibility is that 

seventh grade teachers are presenting their pupils with 

more challenging homework situations than are the teachers 

of the eighth or ninth grades. 

3. Does homework .2!! grades received? 

Is there a relationship between the amount of time a pupil 

spends in hame study and his achievement as measured by 

marks? If they are related, then homework might be said 

to be of value. The percent of pupil responses to the ques-

tion connecting homework with grades received is presented 

in Table V. 

The homework that students did in conjunction with 

their regular class study was, in the opinion of the ma-

jority (75.6 percent), in determining their 

marks. The remaining one-fourth of the students felt that 

homework was of no help in this respect. Since grades can 

be taken to measure to some degree the achievement and prog-

ress of each student, an argument for the continuation of 

assigned homework is presented. 

Approximately the same ratios are observed when com-

paring boys with girls. Both sexes are in close agreement 

favoring homework. In comparing high and low students it 



Responses 

Yes 

No 

Responses 

Yes 

No 

TABLE V 

RESPONSES OF ORDEAN STUDENTS 

AS TO THE AHOUNT OF 

THEY DO HAS A BEARING ON THEIR 

Percent 7th, 8th, and 9th Grades 

Boys Girls High Average LOY.l 

75o0 74 .. 2 7lo0 73.9 79.4 

25.0 25.,8 29.0 26.,1 20 .. 6 

100 .. 0 100.0 100 .. 0 100.,0 100.,0 

Percent Grades 

7th 8th 9th Total 

77o9 76 .. 1 69 .. 5 75 .. 6 

22$1 23.9 30 .. 5 25 .. 4 

lOOoO 100.0 100.,0 lOOoO 



was found that 8.4 percent more of the low students felt 

homework had an effect on their marks than did the high stu-

dents. 

On the basis of the information in Table V, the con-

clusion was reached that three out of every tour Ordean 

students, regardless of ability, sex, or grade level, agreed 

that the grades they receive from the faculty have a direct 

relationship to the amount of homework they complete. Here 

again, homework is found to be of value. 

4· How strong support 2f. homework among Ordean 

students? The last "alternative" question was one that was 

designed to measure the relative support or opposition to 

homework by the pupils. The students were asked to choose 

from four alternatives the one statement with which they 

came the closest to agreeing. The tour choices are as 

follows: {1) Ordean students would be better off with no 

homework at all; (2) Although we need homework at Ordean, 

assignments do more harm than good the way they are given 

now; (3) While some assignments are not important to learn-

ing, on the. whole assignments at Ordean are doing more good 

than har.m; (4) Homework assignments at Ordean have been of 

value in helping me gain the skills, attitudes, and knowledge 

that I will need. Those who selected the fourth alterna-

tive are definitely pro-homework in attitude and support 



the continued existence of outside schoolwork. The respond-

ents who picked the first alternative are also decisive and 

most definite in their opposition to homework. The individ-

uals who chose the middle two responses imply indecision 

about favoring homework. In the second choice, the balance 

of the argument is anti-homework, while in the third choice, 

it is pro-homework. The responses to this question were 

used to further determine the worth or homework to Ordean 

students. The results are tabulated in Table VI. 

A quick glance at the table reveals that the value of 

homework is again upheld by a majority of the student body. 

This is encouraging, for consistent results mean greater 

reliability of the measuring device. In this instance 45.5 
percent or the sample indicated definite support or home-

work by selecting the rour.th alternative. Another 40 per-

cent of the students showed they were basically pro-homework 

by choosing the third alternative which states that home-

work does more good than harm. 

No significant differences are found in the choices 

of boys and girls. Both are greatly in favor of the third 

and fourth alternatives expressing pro-homework attitudes. 

The percentages of average and low students who op-

pose homework are slightly more than those or high students, 

but all three classifications have a majority expressing 
favorable homework attitudes. As expeeted: the low students 



43 
TABLE VI 

ORDEAN STUDE:1TS 1 OPDUONS REGA.."RDING 

SUPPORT OR OPPOSITION 1'0 E:OlJiE'1lORK 

With 1dhich. statement do you come closest to agreeing? 

Percent 7th, 8th, and 9th Grades 

Statement Boys Girls AveraP:e Low 

Better off vli th no homework 5.5 2.4 5 0 0/ 11.,3 

Does more harm than good 8.6 c Q 
Uo l..l 4.,3 10o7 llo6 

Does more good than harm Lfo.6 )9.2 45.6 )8.0 )h. h. '0 • 

Of value for s!cills etc. 45.3 45.6 47.7 li5.4 42·. 7 

100.,0 100.0 100.0 100.0 100.0 

Percent by Grades 

Statement 7th 8th 9th Total 

Better \vith no home\vork 2. 4 7.6 7.5 "'· 0 
./ 0/ 

Does more harm than good 6.o 14.5 5.0 8.6 

Does more good than harm 37o 4 4o.6 L10.0 

Of value for skills etc. 49.9 .!!hl.. 46.9 k 12. 

100.0 100.0 100.0 100.0 



The value of home study has been supported most con-

vincingly by the students of Ordean in three out of the four 

questions reviewed in this section. In the opinion of the 

students, compulsory homework does result in improved aca4em-

ic accomplishments and other benefits. A strong argument 
has been presented to justify the retention of home study 

13Fine, Benjamin, ge. cit., p. 12. 
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assignments. 

III. HOMEWORK AND SCHOOL SUBJECTS 

The third objective of the survey, to get student 
opinion of whether or not homework creates interest to look 

up unknowns, has already been discussed in connection with 

the value of homework. 

Thus, the next problem was .to find out if homework 

"accepted" in some subjects and not in others. Two ques-

tions were asked the pupils in order to obtain this infor-

.mation. In one the student was asked to pick the major 

subject in which he felt homework was most important for 

understanding and learning the class material. In the other 

the student was to nrune the major subject in which he felt 

homework was most important for understanding and learning 

the class material. In the other the student was to name 

the major subject in which he felt homework was least im-

portant. Four major subjects were listed as alternatives 

with a fifth category "other". It should be mentioned in 

advance that the author of this study feels the validity of 

both questions was impaired to a certain extent by inclusion 

of the fifth alternative "other". This was especially true 

in the case of naming the subject considered least import-

ant. Too many students evidently took the to 
mean all subjects rather than major subjects. A large 
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enough number listed minor subjects like home economics, 

music, and shop so that the results were not as satisfactory 

as had been hoped. Nevertheless, if this fact is kept in 

mind, some conclusions can be drawn. The findings of the 
two queries are presented in Table VII and Table VIII. 

It is interesting to note that the greatest percent-

ages of the entire s.ample list mathematics and science as 

the subj acts where homework is most important. This might 

be due in part to the·trend of the times with the recent 

publicity given bo.th of t.hese subjects because or interna-

tional competition to launch rockets and satellites into 

space. Regardless or the motivation, however, the fact 
'. 

that 30.0 percent or all students chose mathemati·cs and 

27.4 percent chose should not be cast aside. Each 

or these substantially outranked the percentages for EngliSh, 

·social studies and others to warrant the conclusion that at 

the present time students feel homework in these two sub-

jects is most vital. 

Boys and girls both were round to ·be in agreement 

with the percentages just cited for the total sample. The 

only real variation occurred in the choice of social studies 

homework which was considered necessary by 20.3 percent of 

the girls and only 12.9 percent of the boys. 

The survey revealed that low'students had the greatest 
amount or uncertainty in choosing a subject in which they 
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TABLE VII 

SUBJECT IN \viHOH IS CONSIDERED 

HOST IHPORL' AUT BY ORDEAN STUDENTS 

Percent 7th, 8th 2 and c,.r.., __ 
/ llll Grades 

SubJect Bovs Girls His;h Averar:e Lmv 

English 17 .ll 12.0 ,8.8 21.) 22.5 

1-la thematic s )Q.) 29.7 29.0 3)ol 27.6 

·science 28.8 25.7 35.4 20.9 24.9 

Social Studies 12.9 20.,) 12.4 22.0 12.6 

Others 10.6 / 14.4 2. 7· 12.4 

100.0 100.0 100.0 100.0 100.0 

Percent by Grades 

Subject T'·'., V.l,.:. Str1 9th Tot8.l 

English 12.6 15.2 19.5 17 .] 

l.io.themntics 2)o) ')r"l 0 
r-C...oG l:5.1 )0.0 

Science )ll.9 3·7 27 

Social Studies 22.8 18.) 16.5 

Others S.l 17i. J.:.. 0 ,, 
Uo"'· 

lCC.O lCO.oO 100.0 100.0 



considered homework most important. They.probably are not 
quite as objective in their thinking in that they must have 
had unpleasant experiences in at least one of their major 

subjects which they failed. This failure could cause them 

to react in either of two ways: to support homework in 

that particular subject for their greater understanding or 

to reject homework in that class because of intense dislike 

for the material covered. It is also interesting to note 

that only 8.8 percent of the high students found homework 

most important in English while 21.3 percent of the average 

and 22.5 percent of the low students found this true. 

By far the most significant difference discovered in 

comparing seventh, eighth, and ninth graders occurred in 

the choices of mathematics and science as the subjects 

where homework is most needed. A total of 45.1 percent of 

the ninth grade students selected mathematics while only 

23.3 percent of the seventh and 22.8 percent of the. eighth 

grade students made this selection. This undoubtedly is due 

to the fact that the majority of ninth grade students are 

taking algebra while seventh and eighth grade mathematics 

is, in general, an extension of that learned in the primary 

grades. Regarding the allied subject of science, the di-

rection of choice was just the opposite. Only 3.7 percent 

of the ninth graders chose science whereas 41.9 percent of 

the seventh and 34.9 percent of the eighth grade students 
made science their choice. An explanation of the Ordean 
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curriculum will explain this situation. Science is taken 

ror only one semester in the ninth grade. T.hererore, same 

or the ninth graders had not had science yet when the ques-

tionnaire was given and certainly this would inrluence their 

answers. On the other hand science for seventh graders might 

be considered a relatively 11new" subject in that it is us-

ually not stressed in the lower grades. 

The results presented in Table VIII, which deals with 

subjects in which homework is considered least necessary, 

are not nearly as comparable as those in Table VII due to 

the high percentages listed under the alternative "other'' 

in all subdivisions. Attention should be called to the 

fact though, that results are again at least in 

that mathematics and science had the lowest total percent-

ages as being the subjects in which students round homework 

least important. If these subjects had·been given major-

ities in this section arter being selected as the most im-

portant homework subjects earlier, the results could cer-

tainly be questioned. As it stands the author believes no 

valid conclusions can be drawn rram Table VIII due to the 

ambiguity of what constitutes a major subject. Of the 

four major subjects that were listed as alternatives as 

being least important for homework assignments, social stud-

ies and English were selected by greater numbers in six of 
the nine subdivisions. Whether any conclusions can be 



50 
T .. ;.BLE VIII 

SUill':;:;;CT IN Vf:-IICH HOivillUORK IS COlTS ID'.S:::l.ED 

LEAST BY ORDEAN STUDENTS 

Percent 7th, ?}tl1' Hlld 9ti1 Grades 

Subject Bovs Girls EiP'h Averar;:·e Lo'I'I 

En:::;lish 21.2 20e) 24.2 20.L1. 16.8 

Hathematics 16.7 21.9 21.2 1).1 

Science 9al 25.0 0 /0) 19 .lj. 25. 4 

Social Stl..i.dies 29o5 26.2 2l.lj. 20.8 

Others 23.5 16.4 19.1 18.4 27 c 2•/ 

100.0 100.0 100.0 lCO.O 100.0 

Percent by Grades 

Subject 7th 9th Total 

English 14.o 26.1 22 .. 0 20.9 

1·!athematics 19.8 19.5 18.) 19.2 

Science 19.8 12.0 19.5 16.9 

Social Studies 16.) 26.1 26.8 2).0 

Others 30.2 . 16.) 17 L; 2• . ?0.0 

100.0 100.0 100.0 100.0 
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for.mulated from this fact is questionable. 

IV. PUNISHMENT AND HOMEWORK 

One or the questions which concerns teachers relates 
to phe use of extra assignments as disciplinary measure. 

Many teachers will resort to the "500 word report" or "w·ork 

the following 50 problems" type of punishment i'or classroom 

misdemeanors or for outright insubordination. Some educa-

tors say this is not the right approach in that additional 

assignments given as punishment only cause further resent-

ment for the regular homework. Others state that this is a 

good method since the student is not learning i'rom class 

study, for he is busy misbehaving and, therefore, he may 

learn something from the extra assignment. Probably the 

best way to get an answer to this is to learn if the students 

themselves condone such methods of punishment. Two ques-

tions were asked the students in connection with punishment 

and homework. ·One of these was, "Should additional assign-

ments be given to students as punishment?" The students 

were then asked to explain briefly why they thought so or 

why not. Table IX, which follows, tabulates the replies to 

this question from Ordean students. 

Approximately two•thirds of the 260 students who 

answered the questionnaire were of the opinion that homework 
should not be given as punishment. The remaining one third 
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TABLE IX 

REACTIONS OF STUDENTS 

TO GIVING EXTRA HO:tv1E110RK 1lB PUlHSI-IHENT 

Percent 7th, 8th, and 9th Grades. 

Response Boys Girls High Average Low 

Yes )).1 30.9 ;34.8 55.6. 

No 65.9 66.9 69.1 65.2 6lf.4 

100.0 100.0 100.0 100.0 100.0 

Percent by Grades 

Response 7th 8th 9th Total 

Yes 43.0 28.5 29.2 ))o5 

No 57 .. 0 71.5 70.8 66.5 

100.,0 100.0 100.0 100.,0 
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felt it should. About the same ratio is observed when com-

paring boys against girls. The high students "shout down" 

the use of extra assignments a little more emphatically 

than do the others although each classification is close to 

the two thirds ratio observed for the total sample. Only 

when comparing by grade levels is a significant variance of 

opinion noted. The largest percentage of "yes" answers are 

found in the seventh grade where 43 percent felt homework 

makes a-good punishment and 57 percent say "no". The eighth 

and ninth grade students are definitely against the practice 

with 71.5 and 70.8 percent respectively voting 11no 11 • There-

fore it seems safe to conclude that in the minds of the stu-

dent body extra assignments should not be given as a dis-

ciplinary measure. Here are some of the reasons given by 

students in their own words: 

1. "If students have other homework, they couldn't 
get it done, and regular homework is more important." 

2. "It makes students think all homework is punish-
ment.''. 

3. "If the teacher gives extra homework, the stu-
dents-begin to hate that subject and will not like the 
required work." 

"The teacher should give a bad conduct mark in-
not work the student may not know how to do 

anywar.· n 5. 'Those who get the extra work are usually the kind 
who won 1 t do it anyway. 11 

6. 11Students can always get help on extra homework 
and not do it themselves. 11 

7. "I don 1 t think it will teach the·- student not to 
do it.again.n 

8. · nTeachers want us to understand and like a sub-
ject. You're not going to like a subject i.f you feel 
the work is going to be used as a punishment." 



The one third of the students who supported the use 

of extra schoolwork for those who misbehave in class also 

had their reasons. Some typical replies for using extra 

assignments as punishment were: 

1. "The punishment was probably given for fooling 
around, and extra work will help him learn what the 
class is studying." 

2. uThe student will have respect for the teacher 
and know she means business after that." 

3. "Those who don't behave should have more work 
than others • " · 4· "Extra homework might improve his grades." 

5. 11 No one likes extra homework so they won't mis-
behave.again." 

54 

The other question involving the use of punishment 

·was, nshould a student be compelled by parents or teachers 

into completing homework by threatening punishment (taking 

away privileges) if the assignment is not done?" Here again 

a controversy arises, for some.educators say a student 

should learn to take personal responsibility for the com-

pletion of tasks without the use of force or cajoling, while 

others advocate the use of punishment on the grounds that a 

student does not always realize what is best for him and 

must be forced into completing seemingly unnecessary tasks. 

Same claim that students are just lazy and.need some prod-

ding. Once again it might be \"lise to examine the opinions 

of the pupils regarding this aspect of punishment and home-

work. Table X presents these findings. 

The majority of the students again rejected the use 
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TABLE X 

OPINIONS OF ORDEAN STUDENTS REGARDING 

THE USE OF FORCE BY OR 

TO GET COMPLETION OF Hct.TE\vORK 

Percent 7th, 8th, and 9th Grades 

Response Boys Girls High Average Lovl 

Yes ))".3 24.2 27.0 25.6 6 .J/0 

No 6404 6e.o 65.1 70.7 61.2 

Other 2.3 7.8 7.9 3o7 3.2 

100.0 lOOoO 100.0 100.,0. 100.0 

Percent by Grades 

Response 7th. 8th 9th Total 

Yes 9 ) .. 28o3 23.2 28.8 

No 57.0 67.4 74.4 

Other 8.1 4.3 2.4 5.0 

100.0 100.0 100.0 100.0 
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of force regarding homework in that 66.2 percent of the 

total sample said trno" and only 28.8 percent favored forc-

ing completion of homework assignments. The boy.s seemed 

slightly more in favor of harsh measures than the girls al-

though the majority of both sexes felt that the threat of 

punishment should not be used. Some of the students who 

chose the third alternative of "other" explained that it was 

all right for parents to take away privileges, but teachers 

should not. Others explained their answers would vary de-

pending on the situation. 

The low students, who, no doubt, have to bear the 

greatest share of such prodding, are surprisingly more in 

favor of using punishment to get assignments completed than 

are high or average students. Table X reveals that 35.6 
percent of the 65 pupils who had failed at least one subject 

answered tryes" to the use of force. This compares with 

25.6 percent of average students and 27.0 percent of high 

students who favored threats to insure completion of work. 

Evidently the low students more often accept the use of 

some type of pressure to get their homework done since they 

are most likely to become disinterested in a subject due to 

their slower learning ability. If they have sole responsi-

bility to see that schoolwork is completed, the tendency 

to "get by with the least amount of work" becomes too 

strong. Yet, as was indicated earlier the low students in 
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particular realize the amount of homework they do has a 

bearing on their grades so they may feel the threat of 

punishment is needed in order to get the necessary work com-

pleted. 

Significant differences are also seen in the tabulation 

of the percentages by grades. The taking away of privileges 
would be considered a satisfactory "m.otivation11 device by 

34·9 percent of the seventh graders whereas only 28.3 per-

cent of the eighth and 23.2 percent of the ninth grade pu-

pils would accept this as a wise method. With 74•4 percent 

answering "no," the ninth grade pupils established them-

selves as the group which most vigorously opposes the use 

of force by parents or teachers if assigr;mtents are not being 

done. This could well be due to the fact that they are 

rapidly becoming more independent and thus feel they are able 
to take more responsibility on themselves. 

The survey showed that in the opinion of the pupils 

punishment should not be used to force completion of home-

work, nor should homework itself be used as a punishment. 

This does not necessarily mean that punishment should never 

be used. In fact in some cases it might well be the ac-

cepted procedure. The fact that there is a substantial 

number answering nyesn to both questions indicates that 

some students will respond to the use of force and extra 

assignments. This survey further emphasizes that 
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are individuals and must be treated as such. What will work 

with one will not always work with another. Still, it is 

beneficial for any teacher to know what the majority opin-

ion is before deciding on homework policies. 

V. PARENTS' OPINIONS REGARDING THE 

AMOUNT AND VALUE OF HOMEWORK 

Homework is one message from the school that is heard 

and felt in every home. In fact some schools have as their 

chief purpose in giving homework the idea of creating a 

closer bond between the home and the school. Homework is 

one way to show what is being taught. The most elaborate 

public relations program will fall short as long as parents 

feel resentment toward the school's homework policy or lack . 
of one. Statements like the following can readily be found 

in articles concerning homework. 

· Homework is a matter of great concern to parents and 
is very much on their minds. This fact became amply 
evident in a recent study in which parents in 900 
homes were asked ••• ,"What would you like to know 
about your child's school?" Almost without exception 
homework was one-of the items of which parents spoke.l4 

If parents are ·so concerned about the ho:rp.ework policies 

of the school, then teachers should be interested in what 

14stout, Irving, and Langdon, Grade and others, 
"Homework," l'lational Education Association Journal,· Septem-
ber 1957, P• 370. 
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parents think of the homework their children are given. 

For this reason an objective of this survey was to gain 

some insight into what the pupils believe is their parents' 

opinion regarding the amount and value of homework that is 

assigned at Ordean Junior High School. The responses con• 

cerning the amount are tabulated in Table XI and those con-

cerning value in Table XII. 

The data in Table XI show that most parents (51.2 per-

cent) have given their children the impression that they 

are being given the right amount of homework. The next 

largest percentage of parents, {26.2 percent) are those 

expressing the opinion that too little homework is given 

their sons and daughters. This leaves only.22.6 percent 

for the other three alternatives. These might 

be misleading to a certain Since these represent 

pupils 1 thoughts about their parents• opinions and not nec-

essarily the actual ideas of the parents, conclusions 

should not be drawn too hastily. One possible explanation 

for the high percentage for nthe right amount of homework11 

could be that some parents have made no comment on the sub-

ject and so the students feel they probably approve of the 

-present load. This might not be true in all cases. How-

ever, it should be pointed out that in both tables the 

fifth alternative "other" did eliminate some of this error 
since most who chose it commented, ttThey have never expressed 
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TABLE XI 

PARENTS 1 OPDHONS REGARDING THE AMOUNT 

OF EQr.1EVfORK GIVEN ORDEAN STUDENTS 

Percent 7th, 8th, and 9th Grades 

Pari:mts 1 Opinion Boys Girls High Average Lovl 

Too; much home>·rork 6.9 10.9 6.7 10 .. 9 8.5 

Tool little homevwrk )1+.8 17.2 20 .. 2 27 .. 1 )).6 
i 

Rigl:lt amount of homework lJ5.4 57.0 61.4 44.2 46.6 

Have no home>-rork 1.5 5.5 5 .. 8 2.8 2.,0 

Other 11.4 __2.!.2_ 15.0 9.3 

100.0 100.0 100o0 100.0 100.0 

Percent by Grades 

Parents 1 Opinion 7th 8th 9th Total 

Too mu.ch homework 10.5 7.6 8.5 8.9 

Too little homework 24.4 27.2 26.8 26.2 

Right amount of homework 55 .. 8 LJ.s. 9 48 .. 8 51..2 

Have no home1-rork ).,5 2.2 4 0 0./ 
h. 

)• ' 

Other 5.8 llJ-.1 n.o 10.3 

100.0 100.0 100.0 100.0 
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themselves." Also some parents may tell their children they 

have the right amount or too little homework in order to 

keep £rom adding rurther discouragement to the situation, 

when actually they sympathize and reel he is given too much 
work. These comments are also applicable to the inrorma-

tion presented in Table XII on the value or homework. 

It is important nevertheless, to know what students 

believe to be the attitude o£ their parents. Psychologically 

this has an important bearing on how the students them-

selves approach their assignments. In this sense the inror-

mation in Tables XI and XII is highly usable. 

The amount or homework that the boys brought home was 

regarded as 11 too little" by their parents in 34.8 percent 

or the cases. This was true £or only 17.2 percent of the 

girls. It should be kept in mind that earlier it was 

learned that boys bring home schoolwork less orten than 

girls, which probably accounts £or the variation in their 

parents' opinions. 

An interesting fact revealed by Table XI is that par-

ents or high students gave the impression to their children 
that no homework was best more orten than did parents of 

low students although this di££erence was small. Approxi-

mately 13 percent more of the low students' parents £elt 

their children had 11 too little homework 11 compared to those 
of high students. This difference is all the more surpris-

ing when you consider that earlier in the survey it was 



Parents 1 Opinion 

It is very importapt 

Some is important 

Do it only for marks 

Not important 

Other 

Parents t" .Opinion 

It is very important 

Some is important 

Do it only for marks 

Not important 

Other 

TABLE XII 

PARENTS 1 OPINIONS REGARDING THE VALUE 

OF EOME\'VORK GIVEN ORDEAN STUDENTS 

Percent 8th 2 and 

Boys Girls High 

6;s.4 61.7 61.1 

22.9 28.1 25.1 

5o4 ) .. 9 ).4 

0.8 0.8 o.o 

7.6 __2.!2. 10.4· 

100.0 100.0 1oo.o 

Percent b;y Grades 

7th 8th 9th 

67.4 59o9 59.8 

24.4 26.1 25.6 

3·5 6.5 4.9 

o.o 1.0 1.2 

4-.7 6.5 8.5 

100.0 100.0 100.0 

62 

9th·Grades 

Average Low· 

64-.9 6o.;s 

27.7 22.0 

4.6 7.2 

0.9 1.2 

1.9 9.3 

100\>0 100.0 

Total 

62.3 

25.4 

5.0 

0,.8 

6.5 

100.0 
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found that low students take schoolwork home more often and 

also work on it longer than do high students. A reasonable 

explanation might be that parents of low students feel that 

if more homework was required of their children their grades 

might improve. 

No significant differences are noted in comparing 

seventh, eighth, and ninth grade students; all three groups 

reported (by a wide majority) that parents felt they had 

the right amount of homework. 

Table XII, which gives the students' view of their 

parents' opinions regarding the value of homework, shows 

that the students are not the only ones who believe home-

work is important. In fact the students' opinions may well 

be based·on the attitudes of their parents. If this is 

true, the homes of the majority of the pupils at Ordean are 
a valuable aid to the educational objectives of the school, 

for an overwhelming 62.3 percent of the students surveyed 

reported the attitude of their parents to be, "Homework is 

very important." Along with the 2.5.4 percent who said, 
''A part of the homework is important, but not all of it, 11 

this leaves only a small number who consider homework of 

no importance. This weighting of opinion to the pro-hame-

v.rorlt side of the argument regarding its value is found 

throughout each of the subdivisions in Table XII. The only 

conclusion that can be reached is that the parents of 

Ordean students strongly support the value of homework when 
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it comes to conveying opinions to their offspring. Wheth-

er or not this is true in actuality is beyond the scope of 

this survey, for it would necessitate a parent questionnaire. 

VI. STUDENT BEHAVIOR WHEN TAXED BY THE AMOUNT 

AND DIFFICULTY OF ASSIGNMENTS OR BY 

OUTSIDE TEMPTATIONS 

T.his section will report the findings of three ques-

tions which were used to study student behavior in situ-

ations where they are taxed by the amount of homework, the 
difficulty of assignments, and by outside temptations. 

1. Amount 2f homework. It has already been reported 

that most of the students think they have the right mmount 

of homework. However, it is doubtless true that there are 

same days when schoolwork becomes burdensome due to the 

fact that two or more teachers assign heavy loads on exact-

ly the same day. Under such a situation how conscientious 

are Ordean students? The reader is referred to Table XIII. 
I. 

Over all the students can be considered fairly con-

scientious as far as homework is concerned, for 56.6 per-

cent stated they would complete all the homework even though 
it was excessive. The figure substantially the 

22.4 percent who said they would "do all I can that night 

and hand the others in late." Both of these alternatives 
far outdistanced the remaining five less desirable choices. 
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TABLE XIII 

CRDEAN BEHAVIOR ·,mEH GTVEH 

TOO l·TUOH ECI-IE1ilORK AT ONE THiE 

Percent 7th, 8th, , 
a11a. S'th Grades 

Student Behavior Boys Girls Higb. Average Loi·l 

Oonplete ·.L all 5.::>.8 59.) 65 • .3 59.9 40.7 

Do all I can--rest late 25.7 16.7 16.4 22.5 29.7 

Do all I can--rest undone 9.1 5-5 5.8 4.7 15·7 

:1ork smaller part of each 2.) o.e. o.o 1.8 2.4 

Don't do any of it o.B o.o o.o o.o 1. 7 

Do all I can--copy rest 5oJ 5 r-; 1.3 6.6 0 h. ..... .7. ' 

Other 3.0 10.2 11.2 l· -to2 2.4 

100.0 100.0 100.0 100.0 100.0 

Percent, bv rl Grades 

Student Behavior 7th 8th 9th Total 

Complete it all 6h.-.o 5).h.- 52.5 . 56 .. 6 

Do all I can--rest late 16.) 26.o 24.4 22.4 

Do all I can--rest undone 5.8 8.7 7 .. 3 7.4 

v'lork smaller part of each o.o 2.2 2.4- 1 .. 4 

Don't do any of it o.o o.o 1.2 o.;; 
Do all I copy rest 2.,3 h. 7 

I • .? 9.8 5-3 

Other n.6 5.4 2.4 6.6 

100.0 100.0 100.0 100.0 
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According to information gained, girls indicated that 

they complete their homework slightly more oi'ten than the 

boys. The boys were more in i'avor of doing all they could 

of' the excessive homework and then handing the rest in late 

or leaving it undone. 

Although all three groups had high majorities who 
said they would complete their homework even when it was 
considered too much i'or one night, a "key to success" is 

noticed when comparing the reactions of high, average and 

low students. The 65.3 percent of the high students who 

would "complete it all" was the highest percentage for any 

of the subdivisions tabulated in Table XIII. The low stu-

dents had the lowest percentage (40.7) answering with this 

alternative. Also, among the choices that might be con-

sidered as undesirable behavior, the low students recorded 

the highest percentages. For example, only in the low class-

if'ication was there found the reaction, "I don't do any of' 

it." Those who chose "othern as an alternative usually com-
mented that they were not faced with this problem. 

By the inclusion of this seventh alternative, the 

validity of' the question is increased in that those students 

who do not have the problem of too much homework on any one 

night were given an opening and were not forced into choos-

ing what they might do in such a case. If they were i'orced 

into a decision, this would color the results, for human 
nature would probably lead most into saying, "I would 
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complete it all" especially when the problem is rarely 
faced. In fact this latter possibility cannot be discounted 

completely even with the alternative "other11 included. 

More of the seventh grade pupils said they would com-

plete all the work than did eighth or ninth graders. The 

64 percent choosing this response was almost as great as 

that given by the high students previously mentioned. Near-

ly ten percent of_ the ninth graders indicated they would 
11do all I can and .finish by copying someone else's work." 

. This was the high percentage figure for this alternative 

among the nine classi.fications. It might be well to keep 

this fact in mind, .for later in the study student behavior 

as far as copying homework is concerned will be examined. 

2. Di.fficulty of homework. The students were also 

·asked, "If' any homework gets too hard !'or you, what do you 

do?" The alternatives listed and the percentages .for each 

are found in Table XIV. 

There is no question about what the majority of stu-

dents in this survey do when confronted with this problem. 

A glance at Table XIV shows that 70.8 percent claim, "I 

ask my parents (brothers or sisters) to 4elp me understand 

it." This becomes one of' the most significant findings of 

the survey, for it helps refute the often made argument 

against homework--that many students get parents td actually 



Student Behavior 

Ask parents to do it 

Ask help to understand 

Wait and s.sk teacher 

Call a friend · 

Copy someone e 1 se Is vlork 

Don't do it 

Other 

Student Behavior 

Ask parents to do it 

Ask help to understand 

Wait and ask teacher 

Call a friend 

Copy someone else 1s work 

Don 1t do it 

Other 

. TABLE XIV 

STUDENT BEHAVIOR iffiEN 

ASSIGI!liENTS ARE TOO DIFFICULT 

Percent '7th, 8th, and 9th Grades 

Boys Girls High Average 

2 .. ,3 . 0.,8 o.o 2 .. 9 

70o5 7lo1 79 .. 7 67 • .3 

13 .. 6 10 .. 9 1).6 15 • .3 

4 .. 5 10.,2 6.7 7.4 

0.,0 )o5 

o .. o 2.7 

100.,0 100.0 

Percent by Grades 

7th 8th 9th 

2.2 

2.4 

) .. 8 

100.,0 100.,0. 100 .. 0 

64.6 

9o7 

100.,0 

Total 

70 .. 8 

12.,3 

100.,0 

68 



do the work for them. Only 1.5 percent of the students 

queried resort to this, even when the assignments are dif-

ficult. 

The reactions of boys and girls are not much different 

when taxed by a difficult assignment. The majority of both 

sexes ask their parents to help them understand it, but 

girls will more often call a friend who knows how to do the 

work than will boys. 

As might be expected, the high students were found to 

behave in a more satisfactory manner than the average or 

low students. Most of the high students would ask their 

parents to explain the difficult assignment or else wait and 

ask their teachers the next day. The percentage of average 

and low students who chose these courses of action were con-

siderably below the 93.3 percent of high students. Only in 

average and low classifications are pupils found who say 

they would copy someone else's work or just wouldn't do the 

difficult assignment. 

Table XIV reveals that only in two respects do seventh, 

eighth, and ninth graders differ to any great extent. Most 

of the seventh grade pupils do not hesitate to ask parents 

for help. In fact 87.2 percent of them chose this alterna-

tive. This was considerably more than the 71.8 and 52.4 
percents for the eighth and ninth grades respectively. Since 
the ninth grade total is so low in comparison to the others, 
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what method does appeal to pupils of this age level? Table 

XIV gives the answer in the 26.8 percent who said they 
would wait until the next day and ask the teacher. The 

reason for greater reluctance among ninth grade pupils to 

consult parents for help might be two fold: (1) they are 

reaching the age when they seek more independence, or {2) 
parents and others may not be as helpful in some subjects 

like Latin and algebra which are part of the ninth grade 

curriculum. · 

3. Outside temptations. Although there are a number 

of temptations that could affect the completion of home-

work, it was decided to get only·a single indication of 

student behavior in this respect by confining the study to 

radio or television programs, which lure a student from 
homework. It should be remembered that the study is lim-

ited in this manner, for under some different temptations, 

a student might react in another way. The students of Or-

dean were asked what they would do if their favorite radio 

or television program were on, and they had homework to com-

plete. Their responses are presented in Table XV. 

Most of the students taking part in the survey stated 

they would do the schoolwork either before or after the 

program. This was probably to be expected in view of the 

tone of previous responses. However, an inference that 

completion of homework is considered more important than 



TABLE 1.'Y 

OJIDEAN STUDENT BEHAVIOR 1:vEEJ:T AN OUTSIDE TEr,iPTATION IS PRESEN'I'ED 

Vlhat would you do if your favorite program was on radio or TV and you had 
homei·rork to do? 

Percent 7th, 8th, and 9th Grades 

Student Behavior Boys Girls High Average LovJ 

Listen an.d forget homework 6.8 0.8 1.1 2.1 9.6 

Do home1vorlc after 25.0 24.2 28.6 24.8 20.7 

Complete homeHork before )1.0 ln.4 )8.2 35 •. 0 )1.1. p •o'--' 

Do homeHorlc--forget program 7.6 2.4 10.9 2.9 

Parents force homework 16.7 llf. 1 12.4 1).6 22.6 

and ;.ratch at same time 9.1 14.8 15.7 12.7 7o7 

Other ""7 0 
)olJ __Q_& ).6 0.9 1.7 

100.0 100.0 100.0 100.0 100.0 

Percent bv ,} Grades 

Student Bei1avior T·'-l.rJ.! Stl1 9th Total 

Listen and forget homework o.o 7.6 ).7 ).8 

Do homeivork after 19 .. 8 26.0 28.0 

Complete homei·wrk before )8.1 29.5 716 2 / 0 

Do homevrork--forget program e .• 1 2.3 7o5 6.,2 

Parents force l101!1e i,·; or l<: 1D.6 15.0 14.6 15. 4 

1Jork and idatcl1 at same time 10.5 12.0 l).l! 1 1 0 -·/ 
Other 2.3 __Q_& 3.7 1.9 

100.0 100.0 100.0. 100.0 

71 
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seeing the might be drawn from the 36.2 percent who 

said they would arrange to get their work done before the 

program started. Approximately one fourth of the students 

considered the entertainment more important than completion 

of homework, for they replied they would first watch the 

program and then finish their work. Only 3.8 percent o:r all 

students said they would watch the program and forget about 

the homework, indicating that the other 96.2 percent would, 

in some manner, get their homework ready to turn in the 
next day. 

In comparing boys and girls, more boys claimed they 
would watch the program and forget their work, but they also 

led the girls in stating they would do their homework and 
forget about the program entirely. About 10 percent more 

girls than boys said they would do the work before the pro-
gram started. 

Apparently the parents of low students kept a tighter 

rein on their children, for 32.6 percent of the 65 pupils 

who had failed at least one subject selected the alterna-

tive, nMy parents would make me finish my homework before 

I could watch or listen.n Only 12.4 percent of the high 

students said this was true in their case. As might be ex-

pected a greater percentage of low students said they would 

forget their assignment and watch the program. 

Table XV shows that most seventh and eighth graders 
will get their schoolwork completed before favorite pro-
grams come on the air, whereas ninth grade students are 
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about evenly divided between doing it before or afterwards. 

This could be caused by the ninth grade pupil having an 
opportunity to stay,up longer since he is older. It should 

be noted that none of the 86 seventh grade pupils said they 
would forget about their homework. Also their parents would 
insist they complete their work more often than eighth or 

ninth grade parents. 

VII. PUPIL STUDY HABITS 

In working out a homework policy for a school or for 

an individual teacher, the fact must be kept in mind that 

some students do not have an environment suitable for study 

at home. According to the claims of those who believe in 

outside assignments, homework can broaden a student's ex-

perience, extend knowledge, develop independent thinking 

and good ·work habits, and strengthen skills in the funda-

mentals. Yet they can do all these things only if the con-

ditions are right. Therefore, an adequate survey of the 

homework should include a look into some of the 

s·tudy habits ·of the students. Four of the survey 

were used to provide this information. 

1. Amount of assignments completed durigg school hours. 

The first bit'of information that would help a teacher in 

formulating assignment policies was provided by including 

this query: ttAbout how much of all your outside class 
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assignments do you get completed during school hours?" The 

answer to this is important because many educators who advo-

cate the overthrow or homework state that schoolwork should 

be done in school and not extended outside. Those who sup-

port homework generally reply that there is too much to do 

and too little in school to do it. T.he results, which 

are given in Table XVI, may shed fUrther light on the prob-

lem as far as Ordean is.concerned. 

No doubt one of the reasons why most students of Or-

dean feel they have about the right amount of homework as 

reported earlier is that a large percentage (39.6 percent) 

ot them get most of their outside assignments completed dur-

ing school hours. However, substantial percentages of 29.7 
and were observed for completing in school "about one 

half" and "very littleu homework respectively. The low 

students might be expected to be the ones increasing these 

last two figures, but Table XVI shows that the high and av-

erage students contribute about an equal amount of pupils 

who get only a small part ot their work completed in school. 

The figures tor the three achievement classifications do 

not vary to any large extent except for the 48.8 percent 

of high students who get most of their assignments com-

pleted at school. Apparently they are either faster work-

ers or make better use or their time than low and average· 

students. 
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TABLE XVI 

OF ASSIGIJI.IENTS OOHPLETED 

DURING SCHOOL ECUHS 

Percent 7th, 8th, and 9th Grades 

Bo•;s Girls HiP'h Averar;e LOTti 

All of them 5o) ,.., 1.t 
' 4.8 l.f.5 1.2 

r-!ost of them 4l.f. 7 )4.4 48.8 35o2 35.14 

About one-half 22.0 37.5 21.2 . ;;4.1 31.1 

Very little 25.8 22.7 22.8 24.5 27.8 

None 2.2 2.3 1.7 4.5 

100.0 100.0 100.0 100.0 . 100.0 

Percent b;'L Grades 

7th C..J_ ,_ 
'...) Vll 9th Total 

All of them 4.7 ).3 3·7 ).8 

Host of them 46.5 37.0 35.h.· 59.6 

About one-:1.alf )0.2 33·7 21.1 .• 4 29.7 

Very little 15.1 2).8 )4.1 24.2 

None 3.5 2.2 2.4. 2.7 

100.0 100.0 100.0 100.0 
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The boys or Ordean get more of their outside class 

assignments completed during school hours than do the girls. 

Exactly one-half or all boys get most or all of their home-

work completed in school while this held true for only 36.8 
percent of the girls in the survey. 

A surprising comparison turns up when observing the 

percentages by grade levels. A total of 81.4 percent of 

the seventh graders and 74.0 percent of the eighth grade 

students completed one half or more of their assignments in 

school \Vhile only 63.5 percent of' the ninth grade pupils 

stated this to be true. In fact those who said they got 

very little homework done at school were most often found 

to be ninth graders. This situation exists in spite of the 

that when asked, "Do you have a regular one hour study 

period in school?", many of' the ninth grade students answer-

ed "Yesu, but none of' the seventh or eighth graders were 

found to have study periods. These facts can only mean that 

seventh and eighth grade students make wiser use of' their 

class study time and have better study habits, or else ninth 

grade pupils are assigned heavier loads of schoolwork. Both 

of these may be true to a certain extent, and it helps to 

explain why substantially more ninth grade students reported 

earlier that they had to bring schoolwork home every school 

day. 

2. Time when assignments To get a ·closer 
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look at pupil study habits, the students were asked the 

. . 
question, "At what time do you usually do the major part of 

your outside class assignments?" The object was to get some 

idea of what part of the student's "free" time the homework 

assignments were depriving him. This is relevant, for one 

of the criticisms of homework is that it takes sleep or 

family time away from the students. The alternatives in-

cluded with this question, and the percent of students fav-

oring each choice are shown in Table XVII. 

A little less than one half of Ordean Junior High 

School students do their homework soon after supper, and 

another one fourth do it immediately after school. This in-

dicates that the majority of pupils have good study habits 

in this respect. Only mnall percentages of students are 

found who study after nine o'clock, or who let the major 

part of their work go until just before classes start in 

the morning. Only three students out of the 260 in the 

sample said they didn't bother with assignments. They were 

in the low classification of students and all were boys. 

Most of those who selected 11other11 as an alternative commented 

that the time they did their work varied from day to day, 

which means they have rather erratic study habits. It can 

be pointed out that the low students and the ninth graders 

had the highest percentages for this alternative. 
The differences in study times between boys and girls 



TABLE XVII 

TIHE \'IHEN ORDEAl! STUDENTS COMPLETE 

THE MAJOR PA.BT OF THEIR OUTSIDE ASSIGllMENTS 

Percent 7th,. 8th, and 9th Grades 

Time 

During a. study period 

Immediately after school 

After 9:00 

· Before classes start 

Don't bother \vi th them 

Otl1er 

Time 

During a. study period 

Dnmedia.tely after school 

Soori after supper 

After 9:00 

Before classes start 

Don't bother \'lith them 

Other. 

Boys Girls 

15.9 11.7 

19 .. 7 27.,5 

42.4 50.0 

).8 1.6 

9.1 7;.8 

100.0 100.0 

High Average 

16.9 1).5 

22.1 2,5o) 

45.,5 49.8 

12.2 7.8 

2.4 2.8 

100.0 100.0 

Percent by Grades 

7th 8th 9th 

24.4 

9.8 

o.o 2.2 1.2 

1.2 1.0 u.o 
100.,0 100.0 100.0 

Total 

8.,4 

1.1 

4.2 

4.8 

4.1 

78 
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do not vary much. The largest percentages in all categories 

are found to do the major share of their work soon after 

supper, which covered the time between six and nine o'clock. 

The noticeable exception to this comes at the ninth grade 

level where a much lower percent (35.4) chose this alterna-

tive. The loss here is taken up by the large percentage 

<24·4) who did most of their work during a study period in 

sChool. The seventh and eighth grade students did more of 

their work before classes started in the morning, evidently 

referring to the forty minute activity period each day. 

3. homework is To dis-

cover the conditions under which the majority of Ordean stu-

dents must study, they were asked in which room they usually 

did their homework. Only twelve of the 260 pupils in the 

survey had what could be called ideal study conditions in 

that their homes were equipped with a study or home library. 

This would probably mean that these students also had access 

to a greater variety of reference texts. Yet surprisingly 

enough, Table XVIII, which gives the tabulation for this 

section, shows that most of these pupils are in the average 

and low classifications. Only two of the twelve are regard-

ed as high students. 

Table XVIII reveals that every room in the house is 

used tor study purposes. Only one student was found to use 
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TABLE XVIII 

PLACE WiiERE ORDEAN STDDEl'TTS 

USUALLY DO "Th""EIR EOMEJ"/ORK 

Percent 7th, 8th, and 9th Grades 

Place Boys Girls High Average Lm1 

Study or home library 6.1 )ol 2.,2 6.3 5·6 

Bedroom 46.6 43.8 43.6 42 .. 5 5L8 

Kitchen 17 .. 5 11.7 10 .. 5 18.3 13 .. 7 

Dining room 12 .. 2 21.1 23.,1 18.,1 6.4 

Living room 1).0 17o2 16.2 13o0 16.8 

Basement 0.8 o.o o.o 0 .. 9 OeO 

Other 3 .. 8 3.1 4 .. 4 0.,9 5o7 

100.0 100.0 100o0 100,.0 100.0 

Percent by Grades 

Place 7th 8th 9th Total --
Study or home library 7 .. 0 1 .. 0 6.o 4.,6 

Bedroom 40 .. 7 45.7 50 .. 0 l.!.r:; 4 ·.Jo 

Kitchen 17 .. 4 14 .. 2 12e2 14.7 

Dining room 17.4 19 .. 5 12.,2 16 .. 5 

Living room 16.3 14.2 14 .. 7 15.1 

Basement o.o o.o 1 .. 2 0 .. 3 

Other 1 .. 2 3o7 7. 4 .)• 

100.,0 100.0 100 .. 0 100 .. 0 



81 
the basement to do his homework. The greatest number of' 

pupils named the bedroom as the place where they generally 

work on their assignments. The 45.4 percent who studied in 

the bedroom probably chose this room because it was the one 

p·lace where they would be least bothered with distractions, 

and also where f'acilities f'or study were located. In all 

categories, at least 40.0 percent of' the students are f'ound 

to study here. 

There is a surprisingly close relationship in the 

study habits of' boys and girls as f'ar as choice of room for 

study purposes is concerned. Only slight differences are 

noted between the sexes. 

High and average students are found to use the dining 

room f'or studying more often than do low students, whereas 

the low students use the bedroom most f'requently. All three 

classif'ications use the latter room to the largest extent, 

however. The same holds true when comparing grade levels 

where no really important variations are found to exist. 

4· Use 2! radio television while doing homework. 

Can ·students do two things at one time? This is probably 

attempted quite often even when the answer is no. Lif'e now-

adays has many fascinating activities and entertainments 

and, as a result, a student's attention can become divided. 

Science English dramas, news, and a number of 

other educational or simply entertaining activities come 
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into homes when the student must be poring over a textbook. 

Many educators say this out-of-school education can be just 
as valuable as a school assignment. To discover the study 

habits of Ordean pupils regarding the use of television or 

radio at the same time as they are doing their homework, a 

rryesn or "non response question was included. Table XIX 

gives an answer to the question of whether Ordean pupils at-

tempt to combine homework and entertainment. 
I 

About two out of three pupils taking the questionnaire 

said they did not keep the radio or television on while do-

ing homework. The boys' study habits, in this respect, are 

better than those of the girls. A total of 72.7 percent of 

the boys answered "no" compared to only 55.5 percent of the 
girls. Since there was no distinction made as to what was 

listened to, it might be assumed that the number of girls 
who mix entertainment and study is higher because of their 

desire for radio "background music". 

An improvement that low students might want to con-
sider in order to increase their achievements is indicated 

from Table XIX. The low students are found to attempt do-

ing two things at once in ten percent more cases than high 

'students. 

Significant differences are also noticed when compar-

ing grade levels, for ninth grade pupils come much closer 

to the fifty-fifty division of "yes" and "no" responses than 

do seventh and eighth graders. Seventh grade pupils 



83 

TABLE XIX 

PUPIL STUDY HABITS nJ THE USE OF RADIO . 

OR TELEVISION WHILE Th'EIR HOMEWORK 

Do you usually keep the radio or TV on while doing homework? · 

Percent 7th, 8th, and 9th Grades 

Response Boys Girls H:i.gh. Average Low 

Yes 27.;; 44.5 ;;1.0 ;;5.;; 40.9 

No 72.7 55.5 69.0 64.7 59.1 

100.0 lOOoO 100.0 100.0 

Percent by Grades 

Response 7th 8th 9th Total 

Yes 26.7 )8.0 42.7 35o8 

No 73.3 62.0 57o2 "64.2 

100.0 100.0 100.0 100.0 
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evidently place the greatest premium on getting schoolwork 

done in silence, for the 73.3 percent who selected nno" 

represented the highest total percentage for any of the nine 
in Table XIX. 

VIII. HOMEWORK AND COPYING 

Tension and a sense of pressure are often associated 

with homework. If a student is not able to resist tele-

vision and outside activities and yet must also see that as-

signments are turned in on time, the lack of willpower 

might easily be replaced by a tendency to find easier means 

of getting assignments completed. No doubt one of the 

easiest ways out is to find a friend who has done the work 

and then just copy·it. In fact, Belle Schillerl5 reports 

in her questionnaire study of New York junior high schools 

that quite a few students of this age level share their 

intellectual wealth with few guilt feelings. This copying 

of assignments is a problem that most schools .find diffi-

cult to combat. The most obvious way to begin would. be to 

determine the extent of copying at the present time •. There 

is, no doubt, a tendency on the part of the pupils to under-

estimate the rumount of copying they do themselves so two 

approaches were used to make a more satisfactory estimate. 

l5schiller, Belle, "A Questionnaire Study of Junior 
High School Students' Reactions To Homework," High Points, 
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One approach was to ask the students if others copied their 

homework. In answering this they are not as likely to under-
state the frequency of copying. The other question asked 
was if they copied someone else's work. Table XX presents 
the results from both of these questions. 

In comparing the· percentages included in this table 
it can be seen that the corresponding percentages do not 

vary much when one classification is matched with its counter-
part in the other question. For instance 42.3 percent of 
the entire sample said other students seldom copy their home-

work and a similar 41.2 percent answered "seldomn when asked 

whether or not they copied anyone else's work. 

Judging from the overall results of the two questions 

in Table XX, copying of homework is not a widespread prac-

tice at Ordean Junior High School. A total of 79·3 percent 

of all students said they seldom or never copied homework 

assignments. If the students answered the questionnaire 

honestly, and there is no reason to suppose they did not, 

this high figure could be attributed to two things. First, 

the students are honest about doing assignments by them-

selves, or, secondly, the nature of the assignments that 

given is such that copying is not encouraged. Mechani-

cal exercises will encourage copying, while an assignment 

that calls for imagination and individuality rules out 

June, 1954, P• 23. 
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TABLE XX. 

EXTENT OF HOHE':vORK COPYING AT ORDEAiJ JUNIOR HIGH SCHOOL 

Do other students copy your homevrork? 

Percent 7th, 8th, and 9th Grades 

Extent Boys Girls High Average Lm.; 
A1l'Tays o.o 2.4 2.5 0.9 o.o 
Frequently o.8 2.4 4.9 o.o o.o 
Sometimes 15.3 26.o 17.2 24.7 17.6 
Seldom 39.7 44.9 34 .. 9 47.0 43e8 
Never Lr4.2 24.2 21.4 28.6 

100.0 100.0 100.0 100.0 100.0 

Percent by Grades 

Extent 1th 8th 9th Total 
A11tTays 1.2 o.o 2.4 1.2 
Frequently o.o 1.0 3-7 1.5 
Sometimes 12.9 27.5 20.8 20.6 
Seldom 42.4 )9.6 45.1 ll2 ' o) 
Never 42·2. ....2k.2. 28.0 24.4 

100.0 100.0 100.0 100.0 

Do you copy anyone else's hornev;ork? 

Percent 7th, cth, and 9th Grades 

Extent Boys Girls High Average Low 
o.8 0 0 o.o o.o 3·2 .u 

Frequently 1.5 1.6 1.3 1.9 1.7 
Sometimes 15.9 21.1 13.4 16.4 28.2 
Seldom z,h. 8 ,/ .. 47.7 ,56.o 4h. "7 ·•) 0 
Never 41.o 28.8 42·2 21·4 22.9 

100.0 100,.0 100.0 100.,0 100.0 

Percent by Grades 

Extent 1th 8th 9th Total 
Always 1.2 1.0 o.o 0.7 
Frequently 1.2 1.0 2.4 1.5 
Sometimes 10.4 26.o 18.3 18.5 
Seldom ;:A.9 )4.9 54.9 41.2 
Never 22·2 21·1 24.4 28.1 

100.0 100.0 100.0 100.0 
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copying and challenges the students to work erfectively. 

Girls were found to copy assignments and let others 

copy more often than boys. This can best be seen by com-

paring those who answered "never" to both questions. The 

boys chose this alternative 44.2 percent of the time for the 
first question and 47 percent of the time for the second. 

The girls on the other hand were much lower at 24.3 and 28.8 
percent for the two questions respectively. 

In the high, average, and low classifications, most 

observers would guess that low students do more copying than 

high students, and that fewer pupils would approach the low 
students for assignments to copy. Table XX lends support 

to the first of these assumptions, but not to the latter. 

When asked, 11Do other students copy your homework?", the 

differences between high and low students were negligible 
/ 

except that only in the high classification were there a 
few students who shared their work "alwaysn or 11 frequentlyu. 

However, when asked if they copied anyone else's homework, 

49.3 percent of high students answered "never" compared to 

only 22.9 percent of the low students. Only in the low 

classification are there found a few students who always 

copy someone else's homework. 

The seventh graders gained the honor of being the 

group which did the least amount of assignment copying. A 

total of 87.2 percent of the seventh graders stated they 
11 seldomn or "never" copied homework while only 72 percent 
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of the eighth graders and 79.3 percent of the ninth graders 

surveyed could make the same claim. In response to whether 

or not other students copied their work, the findings re-

mained consistent, for the seventh grade pupils held almost 

the identical majority over the eighth and ninth grade stu-
dents for the same two alternatives. This fact was taken 

as further indication that the questionnaire was a reliable 

instrument. 

IX. THE ROLE OF PARENTS IN HOMEWORK COMPLETION 

Articles by educators have appeared within the last 

decade advising parents not to try their children at 

home with their lessons. The attitude of these educators 

was mainly that parents had no background to teach properly, 

especially in some subjects like mathematics. Other educa-
tors have repeatedly deplored this attitude, for they point 

out there is no one right way to teach. For this reason some 
schools encourage parents to help their children at home. 
To find out the extent of aid Ordean students are receiving 

from their parents in the satisfactory completion of home-

work, three questions were included, each treating the sub-

ject from a different viewpoint. The role of the parents 

of Ordean students is outlined by the information presented 

in the next three tables. 

Aid to students can be given in a number of different 

ways, not only by sitting down and helping them to understand 



the subject matter. Too many parents restrict their help 

to just this. The :f'irst o:r these noutside 11 aids is simply 

to make a regular practice of checking what 4omework the 

student has to do each night. The extent to which this was 

done in the case o:r Ordean students is revealed by Table 

XXI. 

A total o:r 73.1 percent of the parents do ask their 

children what homework they have, indicating that the school 

has substantial support in this respect. Table XXI shows 

that boys get 11put on the spot" ;more often than girls, 78 
percent as compared to 68 percent o:r the girls. 

The high students evidently are able to take respon-

sibilities upon themselves more often than the average or 

low students, for 68.9 percent of them said "yes" to the 

question of whether their parents asked about homework 

, 

they had to do. This was a little less than the 73.8 percent 

and 76.4 percent of average and low students answering in 

the same way. 

There are no major differences :round when comparing 

the seventh, eighth, and ninth grades. 

The survey also.probed another area in which the role 

of the parent can be of benefit without having to resort 

to actual help with the subject matter. This concerns the 

practice of checking to make certain their child's home-
-

work is completed, a simple but important task in the case 



TABLE XXI 

THE ROLE OF PARENTS 

lli THE COlvll?LETION OF HOivlE\'IORK 

Do your parents usually ask what homework you have to do? 

Percent 7th, 8th, and 9th Grades 

Response 

Yes 

No 

Response 

Yes 

No 

Boys 

78 .. 0 

22e0 

100.0 

7th 

76o7 

23o3 

100.0 

Girls High 

68.0 68.9 

32 .. 0 31.1 

100,.0 100.0 

Percent by 

8th 9th 

71.7 70.7 

28.3 29.3 

100 .. 0 100.0 

Average Low 

73.8 76.4 

26.2 23.6 

100.,0 100.0 

Total 

7,3 .. 1 

26.9 

100 .. 0 

90 
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of some students. This is not to imply that parents should 

force, cajole, bribe, or punish in order to get the work 

done. If these methods were used, the work would, no doubt, 

get completed, but hardly in a way that suggests learning 

oan be interesting. The help offered by the parent when 

·checking assignment completion should ideally be the kind 

that helps the child grow in ability to assume responsibili-

ty. This can best be accomplished by making the check with 

the intention of complimenting a job well done, not with 

the attitude of "you better have it done or else". Without 

probing into the·kind of help given Ordean students in this 

respect, some information was gained by the inclusion of the 

question, ·"Do your parents make certain your homework is 

completed?" Table XXII presents the findings of this part 

of the survey. 

Here again the parents of Ordean students are found 

to be of help in most oases. A total of 58.8 percent of the 

pupils taking part in the survey said either their parents 

always checked on them or they frequently did so. Only 8.5 
percent stated they were never checked. 

T.he differences recorded under each of the alterna-

tives for boys and girls do not show a great deal of varia-

tion. The parents of the boys did make sure their homework 

was completed in more oases than for the girls. This can 

best be seen by adding the totals for "seldom" and "never". 
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The girls had a total or 28.2 percent ror these two alter-

. nati vas while the boys had exactly ten percent less. 
The percentages or Table XXII bear out the usual 

notion that low students need more "checking on" than high 

students. The dirrerences here are quite signiricant, ror 

48.5 percent or the low students reported that parents al-

ways made certain their homework was complete compared to 

only 29 percent or the high students. The inference may be 

drawn tbit high students are better able to take 

bility ror homework completion upon themselves. 

As expected the older junior high students also take 

a greater share or responsibility on themselves, which we 

discover when comparing the three grade levels. For the al-

ternative "always", the percentages get progressively smaller 

as one moves rrom the seventh to the ninth grade. The dirrer-

enees here are not slight,· for over one half or the young-

er students' parents always made certain homework was com-

pleted compared to 35.9 percent of the eighth and 20.7 per-

cent .of the ninth grade students. In the alternatives 

nseldomn and "never", 34.1 percent of the older students 

state this extent of parental checking .. compared to only 

11.6 percent or the seventh grade pupils. 

The help that a student gets at home is certainly 

of doubtful educational value sometimes. Some parents who 
mean well can confuse the child by using methods different 
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TABLE J..XII 

TEE ROLE OF PARENTS 

IN THE OF HOHE\1/0RK 

Do your parents certain your homework is completed? 

Percent 7th, 8th, and 9th Grades 

Boys Girls High Average Low 

Ah1ays _38.6 )4.4 29.0 35o5 48.5 

Frequently 22.7 2lo9 20.6 26.8 16 .. 1 

Sometimes 20 .. 5 15 .. 5 16e2 loe6 18.9 

Seldom 10.6 18.8 22o) 11.6 10e5 

Never 7.6 9!>4 11 .. 9 7o5 6.,0 

100.0 100.0 100.0 100.0 100.0 

Percent b;y Grades 

7th 8th 9th Total 

Always 52 .. ,3 35.9 20 .. 7 ,36 .. 5 
Frequently 24.4 18.5 24.4 22.,3 

Sometimes 11.7 21.7 20,.8 18.,1 

Seldom 8.1 16.,3 19.5 14.,6 

Never 3.5 7.6 14.6 8.5 

100 .. 0 100.0 100.0 100.0 
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from those used in school. Others will put too much pres-

sure on the child, and in few isolated cases, will actually 

do same assignments for tbs students. Ideally, parents 
help by pointing out principles involved, giving illustra-

tions, and making sugges tiona for the pupil 1 s study. Most 
parents can be of great help in this respect. To discover 

the extent of direct aid given to Ordean pupils by their 

parent·s, the third question concerning the role of parents 

was phrased, "How often do your parents help you with your 

homework? 11 • The percentages for each of the.five alter-

natives are given in Table XXIII. 

The percentages recorded show that the help of par-
ents is not offered or not needed quite as often here as in 

checking on what homework students have and whether or not 

they complete it. The greatest number of the junior high 

students surveyed get help with their hamework either 
"sometimes" or "seldom". A total of 79.1 percent of pupils 

in the sample selected these two alternatives. There were 

no major differences between the sexes on this point. 
The help given by parents to high, average, and low 

students with their assignments does show some variance in 

frequency. High students to require less help with 

homework than do average or low students. This fact is 

brought to attention by the total of 62.0 percent of the 
high students who ·said they seldom or never got help tram 

parents. This may be compared with the percentages of 



Extent. of Help 

Always 

Frequently 

Sometimes 

Seldom 

Never 

Extent of Help 

Always 

Frequently 

Sometimes 

Seldom 

Never 

TABLE XXIII 

EXTENT OF HELP G IV:EN BY P AREl-TTS TO ORDEAN 

PUPILS TO AID UNDERSTANDTIW THEIR HON!EWORK 

Percent 7th, 8th, and 9th Grades 

Boys Girls High Average Low 

).1 1 .. 6 o.o 2.8 6.o 

6a9 5·5 3·5 6.,1 9o9 

46.5 41 .. 7 )4 .. 5 49.6 44.9 

29.8 41.0 48 .. 9 )0.2 27.0 

13.7 10.2 13.1 'llo3 12.,2 

100.0 100.0 100.,0 100.0 100.,0 

Percent Grades 

7th 8th 9th Total 

3·5 3.4 1.2 2.7 

9oj 5.6 Jo7 6.,2 

52 .. 4 42 ... 5 _36.,6 44.0 

29.0 37 .. 4 39.0 35ol 

5.8 11 .. 1 19.;5 12.0 

100.0 100.,0 100 .. 0 100.0 

95 
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41.5 and 39.2 for the average and low students respectively. 

On the other hand 15.9 percent of the low students get 

help 11alwayslf or "frequently" in contrast to just 3 • .5 per-

cent of the high students. 

The parent's help with homework gets progressively 

less as the student advances from seventh to ninth grade. 

The seventh grade students were divided as follows: 6,5.2 

percent for the first three alternatives of nsometimes" 1 

"frequently", and "alwaysn receiving help, and 34.8 percent 

for the last two alternatives of "seldom" and "never". For 

the eighth grade the similar division was almost fifty-fifty 

with the first three alternatives having a slight advantage. 

Only in the ninth grade was the majority transferred to the 

last two alternatives with .58 • .5 percent of the students 

their parents seldom or never helped them with home-

work. .Here again, the differences probably result from the 

need for greater independence by the older students and a 

correspondingly greater assumption of responsibility to see 

that homework is completed. 

X. STUDENT NEEDS AND HOMEWORK 

One objective of the survey which was by-passed 

ier in order to have a more logical order of presentation, 

was to gain a better understanding of student needs by dis-

covering how adequately or inadequately they are being met 

at present by the assignments given. Actually many of the 
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findings that have already been discussed have contributed 
information to the fulfillment of this objective. However, 
a direct attempt was also made through the inclusion of 
four questions dealing with the kind of assignments now 

given by the Ordean faculty. 

Some types of assignments are clearly more beneficial 
than others--beneficial, that is, in the sense that greater 
and more retentive learning takes place or else in the sense 

that students do not find them distasteful. To gain an 

insight into the typical kinds of assignments that students 

find most helpful, they were asked what type of homework 

assignment they felt helped them the most. Six alternatives, 

depicting the traditional kinds of outside study were listed 

along with a seventh choice "other" to enable the student 

to fill in any assignment which he felt more helpful than 

those listed. These alternatives and the percentages of 

students choosing them are shown in Table XXIV. 

By far the greatest percentage of the 260 pupils in 

the survey favored "answering questions by reading in the 

textrr to any of the other types of homework. Table XXIV 

reveals that 42 percent favored this kind of homework. The 

homevvork that was reported least helpful was "getting clip-

pings from magazines and newspapersn and "writing themes, 

poems, and stories". Some students may find these disagree-

able assignments, and, therefore, consider them least help-
ful, but regardless of reasons why some were chosen in 



TABLE XXIV 

THE KTIID OF HOMEWORK ORDEAN 

STUDEi'TTS FEEL IS MOST HELPFUL TO THEM 

Percent 7th, 8t' n, and 9th Grades 

Kind of }iome,vork Boys Girls High Average -Low 

Answerin6 text questions 4).0 42 .. 2 4o.8 114.0 4o.o 

Reports on books etc. 19.5 15 .. 6 19.5 1;5.0 21.1 

Using reference books 7.8 . 10.9 . 12.;5 12.) 4.8 

Working problems 19.5 17.2 17.0 17 .. 4 21.1 

Getting clippings 1..6 )ol 2.4 1 .. 8 3·3 

Writing themes. etc. 3ol 6.) 5.6 6 .. 9 o.o 

Other 5 .. 5 ___hl_ 2 .. 4 . 4.6 9 .. 7 

100.0 100.0 100 .. 0 100.0 100.0 

Percent by Grades 

Kind of Homev1ork 7th 8th 9th Total 

.Ans'\'Tering text questions 0 ·)• 51.1 ,30.5 42.0 

Reports qn books etc. 18.,6 17 .. 5. 15 .. 9 17 .. 4 

Using reference books 19 .. 8 5o5 7-.3 10.7 

Working problems . 14 .. 1 ,31.7 18.0 

Getting clippings 2 .. } o.o 4.9 2.3 
Writing themes etc. 1.2 9.7 

Other 5 .. 8 2 .. 1 7.3 5 .. 0 

100 .. 0 100.0 100.0 100.0 
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preference to others, the information given in Table XXIV 
should be of value to teachers in considering the senti-

ments and needs of the majority of their students. The 

thirteen students who selected the alternative "other" 

made comments favoring homev1ork consisting of worksheets, 

and combinations of the six choices listed. 

The boys and girls in the study were in very close 

agreement regarding homework policies as has been the case 

in most other areas of this survey. The majority of both 

groups was found to favor the answering of questions fram a 

textbook. This shows that the textbooks serve an important 

function outside of ciass as well as for class study. 

One difference among high, average, and low students 

occurs in the alternative "looking up questions in refer-
ence books such as encyclopedias and dictionaries 11• This 

type of homework is evidently more disagreeable or of less 
help to low students than to either of the higher classifi-

cations. Only 4.8 percent of those who had at least one 

failure selected this alternative compared to identical 12.3 

percentages for high and average students. It is interest-

ing to note that only in the low classification was there 

no student who felt that writing themes, poems, or stories 

was helpful. 

Significant differences did exist among the three 

grade levels. Table XXIV shows that ninth grade students 
split their choices of beneficial homework between nanswer-

·-'-, 
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ing questions from the textbook" and "working more problems 

like those learned in class 11 with eachalternative having 
about 31 percent selecting it. On the other hand seventh 
and eighth graders had the greatest majority favoring the 

first alternative, where 43.0 and 51.1 percent respectively 

made this their choice. The main reason for this· differ-

ence can be explained in one word, mathematics. It will be 
remembered from Table VII that a large majority of ninth 

grade students selected this subject as the one in which 

they considered homework most important. This was not true 
for seventh and eighth grade students, primarily in that 

they do not take algebra. Thus, it stands to reason that 

the ninth graders would also place a higher priority on the 

kind of homework that involves working problems such as 

algebra assignments do. The questionnaire again proved 

consistent in this respect. 

Three 11free answer" type questions were used to 

further examine the needs of Ordean students regarding home-

work policies. This type of question does not lend itself 

to tabulation or the gathering of·specific data, but the 

purpose of the study was not solely the gaining of facts. 

Valuable suggestions can be given·by students in this man-

ner; suggestions and grievances that may never have entered 

the teacher's mind. Excellent assignment ideas are some-
times the outgrowth of a. single statement made by one 
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individual. Certainly, opinions will vary and contradictions 

will result, especially in a subject as controversial as 

homework. 
A questionnaire can be used as a means of develop-

ing an improved feeling on the part of the students taking 

it, for it should give them a chance to vent their griev-

ances and give their suggestions. For this reason one of 

the questions at the end of the form was, "What was the one 

homework assignment given so far this year that you think 

helped you the most?". Another question concerned the as-

signment which students felt helped them the least. In the 

final question the student-s were asked to list ways in which 
they felt homework assignments could be improved. The quotes 

which follow under each of the three categories below are 

representative of those given throughout the 260 returned 

questionnaires. Arguments can be given for both sides of 

many of the opinions. Some quotes may not be the senti-
ments of the maJority of the students, but the minority 
must also be heard. 

1. What was the one homework assignment given so far this 

year that you feel helped you the most? 

1. "Not just one, but all rn.y mathematics assignments 
have helped me." 

2. 11All the assignments I have had in algebra." 
3· "In civics, finding out from different sources 

about the different occupations." 4· urn English I write little stories. It might 
help me to choose my career." 

5. "Social studies worksheets. 11 
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6. uAll of the oral reports in English give me con-

fidence. n 
7. nLearning how to write editorials in newspaper 

work." 
8. uAn assignment in civics to write on one of the 

presidents.n 
9. ''Writing on forty four composers for music. 11 

10. nsocial studies report on vocations of your 
choice.n 

2. What was the one assignment given so far this year that 

you think helped you the least?n 

1. nJust reading the book like in science and social 
studies." 

2. "Drawing heating systems in science.n 
3· "A mathematics assignment in which we had all 

review problems." 4. "The report in social studies that the teacher 
never asked for." 

5. "An assignment in English to learn about the 
which I did last year and also in the sixth 

grade.' 
6. "In science we drew something out of a book and 

all it did was ta.ke up time." 
7. "Making an English notebook.n 
8. "In science when we had to watch "The Strange 

Case of the Cosmic Rays" on television when we had al-
ready seen it at school." 

9· "A report on Marcus Whitman because the teacher 
never asked for them. " 

10. "In choir, vvri ting on too many composers at 
once." 

3. In what ways do you feel homework assignments can be im-

proved so that you get more benefit from them? 

1. "I think teachers should explain more about the 
assigmnents and make them more clear.n 

2. "Do not have assignments that will not help in 
the. least in later life. n 

3. "Don't give so many assignments, but make them 
harder." 

4· "Have a part of the class period set aside for 
doing assignments so that we can ask the teacher if we 
don't understand it." 5. uif the small, unimportant assignments were not 
given so often, the bigger, helpful assignm.ents would 
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get done more readily." 
6. 11Give more assignments that make us dig for ma-

terial such as from encyclopedias and dictionaries." 
7. "Put in some reasoning questions not found in 

the textbook." 
8. "Have us do assignments that give us further 

practice on what we do in class." 
9· "I feel we have very few assignments that are 

strictly homework. Usually it is schoolwork that doesn't 
get well done. I think we should have time in school 
to finish schoolwork and then have homework for certain 
classes on certain days i.e. civics on Monday, algebra 
on Tuesday, etc." 

10. "We should read the textbooks more. Hal:f the 
students I know haven't read it at all." 

11. "Assignments should be given to help us learn 
what we don't know, not what we already know."· 

12. nwe should not have more than one chapter a 
night." 

13. ''Use more thinking and less writing in homework." 14. "Give something different instead of the same 
thing all the time." 



CHAPTER IV 

SUMMARY OF THE SURVEY 

The oontroversy which has accompanied the various 

phases of assignment giving throughout the country is rea-

son enough for a study of homework policies as they apply 

to the teachers and pupils of Ordean Junior High School. 

The infor.mation obtained from the thirty-two questions asked 

of a sample of students of three grade levels was organ-

ized, tabulated, and discussed to indicate the reactions 

of Ordean pupils regarding the schoolwork they were being 

asked to do at present. 

Before making any broad statements favoring the ex-

tension or abolition of homework, careful research should 
be undertaken to consider the advantages and disadvantages 

of the program and to discover how the various groups in-

volved have worked together thus far to solve any problems. 

As is generally conceded, same homework is sensible and 

educative and some is not. The degree to which the entire 

homework program is beneficial is what seems to be the 

cause of the controversy. This study has added a little 

more emphasis to the idea that homework can be a busy wire 

of communication between the home and school. Students 

and parents both indicate concern about the problem of 

whether or not homework can be made to function in the 
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growth and learning of the majority of students. The con-
clusion that can be reached as far as Ordean pupils are con-

cerned is that it can serve such a purpose. 

One thing that was very clear and to be expected was 

that a teacher will not please every student or every par-

ent regardless of what is done in or out of class. 1fhis 

would be true for any area of education, for people vary in 
their likes and dislikes and have different goals in life. 

This fact was evident in every phase of the homework problem 

discussed in the study, for in every case some contradictory 

opinions were given; in fact, if such did not show up in 

the various sections, the·validity of the instrument could 

very well be questioned. 
It was inevitable that the time expenditure of both 

pupils and teachers in and out of class would be considered 

in the question of whether or not the assigning of homework 

is a good practice. The conscientious teacher is constantly 

searching for new and effective devices for providing inter-

esting and worthwhile assignments. This takes time and 

thought outside of class, for it is not always clear what 

kinds. of assignments are going to be both valuable and in-

teresting to the students. The dedicated student also 

spends a corresponding amount of time carrying out the as-

signment. In there is the time spend correcting 

assignments that have been turned in and explaining new 
ones. With all this it is little wonder the value of outside 
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work is often questioned. However, in view of the overall 

results obtained from this particular study, it does seem 

profitable to use all this time for the purpose of assigning 

home study. As long as the work is kept reasonable in amount, 

the general concensus of Ordean pupils is that homework does 

play a part in leading them towards their future objectives. 

As assignments became more creative and emphasize problem 

solving and research instead of "busy work", the classroom, 

library, and home do become effective places for study. 

Because homework has often been ill-used, many peo-

ple seem prone to want it eliminated completely. Instead 

factors such as the following should be taken into account 

when formulating homework policies: the grade level, the sub-

ject matter, the achievement level of the students, and the 

amount of homework assigned. This survey has shown that 

opinions of students vary depending on each of these consid-

erations. This evaluation of homework at Ordean emphasizes 

the fact that it must be handled according to conditions that 

exist within the class structure. Homework can be a disa-

greeable task sometimes, especially in light of the numerous 

distractions with which a student must divide his time. Yet, 

even the students have shown that they recognize its possi-

bilities, if it is handled properly.· 

What is homework supposed to accomplish? Is it vital 

that a student work fifteen problems in or know 

the names of the countries in South America, for 
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Those who stress facts and routine will say 11yes". However, 

from comments made by students throughout the questionnaire 

and especially in the free answer questions, it can be seen 

that students feel homework is of value when it does other 

besides give an accumulation of facts. Variety is 
much desired for one thing. Also. students feel home study 

is valuable when it will accomplish things like giv.ing_ prac-
-tice in skills, giving experience in independently attack-

ing a problem, and acquainting them with the resources of 

the home, library, and community. In short, the conclusion 

reached t'rom this study was that most students do accept 
homework that is wisely assigned. They disapprove of home-

work it' it is given for the sake of having something 
to do. 

I. SUMMARY OF CONCLUSIONS 

This survey represents a gathering of opinions from 

seventh, eighth, and ninth grade pupils at Ordean Junior 

High School. Although the findings apply only to the situ-

ation at this particular school, some of the observations 

may well be typical of other students of the same age. The 

major conclusions obtained through the use of the question-

naire are briefly summarized below: 

1. The majority of students are satisfied with the 
of homework they are assigned at present. 

2. Only a small number of students think they should 
have no outside assignments. 

3. The majority of students think one hour of outside 
school work per day is a reasonable amount to ask of 
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them. 4· A great majority of all students surveyed feel 
homework is absolutely necessary in their preparations 
for the future. 

5. Ordean students believe that compulsory homework 
does result in improved academic accomplishments. 

6. Mathematics and science are considered by the ma-
jority to be the subjects in homework is most im-
portant. 

7· Two-thirds of the students are of the opinion that 
extra homework should not be given as punishment for 
mishaving in class. 

8. In the opinion of most students punishment should 
not be used by parents or teachers to force the com-
pletion of homework. 

9· The majority of students believe their parents 
strongly support the value of homework and consider it 
very important. 

10. Copying of assignments is not a widespread prac-
tice at Ordean. 

11. In most cases the study habits or Ordean students 
are satisfactory. 

12. The parents of Ordean students are of great help 
in checking whether the student has homework to do, 
whether he completes it, in giving actual aid to 
the student in understanding the assignments. 

II. RECOMMENDATIONS 

This study was limited in scope to give greater con-

centration to just one area of the homework problem, the 

students themselves. Certainly, it does not point the way 

to a final solution of the entire controversy. It was not 

possible to cover all the details even within the limited 

extent of the student questionnaire. It is no doubt pos-

sible to find other interpretations of the data that has 

been accumulated and presented in this study, and further 

evaluation is desirable. In fact, a more extensive study 
into the parent and teacher aspects of the homework problem 
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is to be recommended as the obvious next step. 

On the basis of this survey, it seems that no broad 

school-wide changes in homework policies are necessary at 

present. However, individual classroom changes in assign-

ment giving would be desirable. The majority of the students 

are of the opinion that they have the right amount of home-

work and, more important, that it is of value to them. It 

would seem far wiser to continue to assign some intelligent, 

thought-provoking homework rather than to leave the student 

completely on his own to decide how he will spend all of 

his free time away from school. A quote from Furman seems 

to adequately cover the findings of the study. 

In the light of my teaching experience, the only cir-
under which the plan of "no homework" might 

be successful are: (1) if adequate numbers of refer-
ence books were available to pupils in each classroom; 
(2) if high school classes were made much smaller than 
they are now so that the teacher could give more atten-
tion to individual students; (3) if the school day were 
lengthened to provide extra study periods.l6 

In view of the findings of this survey, a recommen-

dation might be made that teachers should not use homework 

as a punishment. In so doing the teacher runs the risk of 

antagonizing the majority of students and causing them to 

dislike the subject matter and all other homework as well. 

Although extra assignments may be all right in some cases, 

16Furman, Juliet B., "Comments on No More Homework," 
New Times Magazine, February 3, 1952, P• 4· 

.. 
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the policy of using them as a disciplinary measure is not 

recommended. 

The pupils who participated in this survey demon-

strated that a questionnaire can be used as a satisfactory 

device for gathering data from students of junior high school 

age. It is hoped that the time spent on this problem will 

result in an improved type of assignment. Since the final 

objective of the survey was to become a better teacher 
through the use of assignment techniques which students 

find most interesting and helpful, more thought and planning 

will be given to assignments by the author, and it is hoped, 

also by other teachers in the school system. This study 

is not the complete answer, but it is a start in the right 

direction. 
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Some of the seventh, eighth, and ninth grade classes 

will be taking a questionnaire during homeroom guidance per-

iod today. All students in these classes should remain in 

their homerooms until they complete the questionnaire. 

Please cooperate by answering all questions seriously and 

honestly. 
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I. Directions to the teacher giving the questionnaire: 

1.) Make certain each student answers the questionnaire 
independently. . 

2.) Avoid giving opinions that will introduce bias. 
We do not want the students starting with a "mind set"; 
for instance, the idea that "here is our chance to get 
ride of hometlll'ork 11 • The form is not being given for 
this :purpose. 

3.) It is important that the students take the ques-
tionnaire seriously. 4.} There is no time limit, but be sure all students 
have a chance tocomplete the form. 

5.) Before you let anyone start, read the directions 
at the bottom of this page. 

II. Before handing out the questionnaire, read the follow-
ing to all students: 

This being your homeroom guidance day, we have a 

short project that should prove worthwhile for students and 

teachers alike. This homeroom has been selected as a part 

of a sample of Ordean Junior High School students. You will 

take part in a study being made regarding homework and study 

conditions that exist in our school at the present time. 

Each of you will receive a short questionnaire for.m that 

is designed to measure in some degree your reactions and 

your study habits. You will not be identified for you do 

not have to sign your name, yet it is of utmost importance 

that you answer every question seriously and honestly. 

III. Pass out the forms and read these directions before they 
begin: 

Each student should have a form of 1 pages (check). 

Be sure to read the directions on page one and fill in all 

information. Take as much time as you wish to completely 
answer all questions. There are no right or wrong answers. 
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It is very important that you be honest in making a choice 

of alternatives that are given. Do not answer the questions 
as you think they SHOULD be answered, but rather in ter.ms 

of the things you actually DO in regard to your schoolwork. 

Make a choice for all of the questions; do not leave any 

unanswered. In the spaces provided, write responses which 

best describe your own personal feelings. When you finish, 

hand in the entire form and work on other things, but do not 

talk. 



Homework gu.e.stionnaire 

Sponsored by the Duluth School System 

Student Form 
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We are trying to learn your ideas on homework in order 
to gain a. better understanding ot student needs. For the 
purposes of this form, the term homework" should be taken 
to mean that schoolwork which is completed outside of Ordean 
Junior (at homeA Public Library, friend's home, etc.) 
The term assignment shall refer to any schoolwork given 
by the teachers for completion outside the regular class 
hour. Take time to think about these questions so your an-
swers will be as complete and honest as you can make them. 
When answering the questions, keep in mind those things 
which you feel are most important in furthering your educa-
tion and for your future needs. You need not write your 
name. Thank you for your help. 

(Circle just the number of your answer-choose only one) 

Sex M - Grade 
F -

1. There have been three grading periods so far this year. 
Circle the number of times you have been on: 

1. "A" honor roll 3 2 1 
2. Merit roll 3 2 1 
3. No honor roll 3 2 1 

2. Have you received at least "F" in any one of your 
major subjects so far this year? (Eng., Math., Social 
Studies, His tory, Science, Geog.) 

1. Yes 
2. No 

3. How often do you take home schoolwork? 
1. Every school day 
2. Almost every school day 
). Once or twice a week 
4· Very seldom 
5. Never 
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4· If you do take schoolwork home, on the average about how 
much time do you spend completing your assignments? 

1. Four hours or more 
2. About three hours 
). About two hours 
4· About one hour 5. Less than an hour 

5. About how much time per school day do you think you 
should be asked to spend on all outside class assignments? 

1. Four hours or ili:O"re 
2. About three hours 
3. About two hours 

About one hour 
• Less than an hour 
• There should be no outside class assign-

ments; they do not help me. 

6. Do you have a regular, one hour study period in school 
(besides activity period)? 

1. yes 
2. no 

7. About how much of all your outside class assignments do 
you get completed during school hours (study periods, 
etc.}? 

8. At what 
outside 

1. All of them 
2. Most of them 
) About one half 4: Very little 
5. None 

time do you usually 
class assignments? 

do the major part 

1. During a study period in school 
2. Immediately after school when I 
3. Soon after supper 
4· After 9:00 

of your 

get home 

g: Before classes start in the morning 
I don't bother with them 

1· Others (explain) ... 

9· In what room do you usually do your homework? 
1. Study or home library 
2. Bedroom 
3. Kitchen 
4.. Dining room 5. Living room o. Basement 
7· Others-
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10. Do you usually keep the radio or TV turned on so that 

you can listen while doing your homework? 
1. Yes 
2. No 

11. What would you do if your favorite program is on radio 
or TV and you have homework to complete? 

1. I would (listento-watch) the program and 
forget about the homework. 

12. If any 

2. I would (listen to-watch} the program and 
do the homework afterward. 

3· I would arrange to have the assignments com-
pleted before the program. · 4· I would work on the assignments and forget 
about the progrrun. 5. My parents (or others) would make me finish 
the homework before I could {watch-listen). 

6. I would do the assignment and (watch-lis-
ten to) the program at the same time. 

7. Others--

homework gets too hard for you, what do you do? 
1. I ask my parents to do it (or brothers, · 

sisters, etc.). 
2. I ask my parents (brothers, sisters, etc.) 

to help me to understand it. 
3. I wait until the next day and ask my teach-

4· 5. 
6. 
7· 

er. 
I ·call a friend who knows how 
I copy someone else's work. 
I just don't do it.-
Others--

to do it. 

13. If you are given too much homework for one night, what 
do you usually do? 

1. I see that I complete it all 
2. I do all I can that night and hand the 

others in late. 
). I do all I can and let the rest go undone. 
4-·- I work a smaller part of each assignment 

and hand that in. 5. I don't do any of it. 
6. I do all I can and finish by copying some-

one else's work. 
7. Others---

14. Does homework ever encourage you to look up "unknowns" 
on your own--to seek out more information on. the sub- .. 
ject even though it is not necessary for the assignment? 
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1. Yes 
2. No 

15. In what major subject do you feel homework is im-
portant for·your understanding and learning class 
material? 

1. English 
2. Mathematics (Algebra) 
,3 •• Science 4 Social Studies (History, 
5. Other (name· it).,._ 

Geography, Civics) 

16. In what major subject do you feel homework is least im-
portant for your understanding and learning the class 
material? 

1 .. English 
2. Mathematics (albegra) 
3 Science 

Social Studies (History, Geography, Civics) 
5. Other (nrune it)--

17. What kind of homework assignment do you reel helps you 
the most? 

1. Answering questions by reading in a text-
book. · 

2. Reading books and articles and reporting 
on them (written reports). 

3. Looking up questions in reference books 
such as encyclopedias, dictionaries, 
etc. 4. Working more problems like those learned 
in class. 

5. Getting clippings from magazines and news-
papers. 

6. Writing themes, poems, stories etc. 
7• Others (write in briefly)--

18. Do you feel that homework is absolutely necessary if you 
are to get an adequate education to prepare you for the 
:f'uture? 

1. Yes 
2. No 

19. Should additional assignments (extra homework) be given 
to students as punishment? 

1. Yes 
2. No 
Why, or why not? (Explain briefly). 



20. Do other students copy your homework? 

21. Do you 

1. Always 
2. Frequently 
)· Sometimes 
4-· Seldom 5. never 

copy anyone else's homework? 
1. Always 
2. Frequently 
). Sometimes 
4· Seldom 5. Never 
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22. Should a student be forced by parents or teachers into 
completing homework by threatening punishment (taking 
away privileges) if the assignment is not done? 

1. Yes 
2. No 
3· Other (Explain)--

23. Have you found in the past the wnount of homework you 
do has an important bearing on the grades you get in 
your subjects? 

1. Yes 
2. l'lo 

Do your parents· usually ask you what homework you have 
to do? 

1. Yes 
2., No 

25. How often do your parents help you with your homework? 

26. 

1. Always 
2. Frequently 
). Sometimes 
4· Seldom 
5. Never 

Do your parents make certain you get 
completed? 

·1. 
2. 

5. 

Always 
Frequently 
Sometimes 
Seldom 
Never 

your homework 



27. What do 
gard to 

28. What do 
gard to 

you think is the opinion of your parents in re-
the amount of homework you now bring home? 

1. They think I have too much homework. · 
2. They think I have too little·homework. 
3. They think I have about the right amount 

of homework. 4· They think I should have no homework. 
5. O·t;her--

you think is the opinion of your parents in re-
the value of the homework you now bring home? 

1. They feel all homework is very important· 
if I'm to get a good education. 

2. They-feel that a part of my homework is 
important, but not all of it. · 

3. They feel that homework is not important, 
but I should do it to get good marks. 4· They feel that homework is not important 
and don't care whether or not I do it. 

5. Other---

29. With which of these four statements do you come closest 
to agreeing? (Be sure to read all four before choosing.) 

1. Ordean students would be better off with no 
homework at all. 

2. Although we need homework at Ordean, assign-
ments do more harm than good the way they 
are given now. . 

3. While some assignments are not important 
to learning, on the whole homework at Or-
dean is doing more good than harm. 4· Homework assignments at Ordean have been 
of value in helping me gain the skills, 
attitudes, and knowledge that I will need. 

Free answer questions. Express yourself as briefly and as 
accurately as possible in the space provided. 

30. What was the one homework assignment given so far this 
year that you think helped you the most? 

31. What was the one homework assignment given so far this 
year that you think helped you the least? 

32. In what ways do you feel homework assignments can be im-
proved so that you get more benefit from them? (List 
as many as you can) • 
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HONOR 

"A" HONOR ROLL 

A student must have an 
cept one in which he may have 
have no grade lower than 11 011 • 
lowed. 

MERIT ROLL 

"A" in all major subjects-, ex-
"B". In minor subject·s he may 

No 11U1 s" in conduct are al-

A student must have at least a "B" in all major sub-
jects except one, and no lower than 11 C" in that major sub-
ject. In minor subjects he may have no lower than."C". 
No "U1 s 11 in conduct are allowed. 

(Major subjects are those for which the class meets 
every day of the week. Minor subjects are those for which 
the class meets fewer than five times a week.) 


