
Minutes* 
 

Senate Committee on Educational Policy 
Wednesday, March 24, 2010 

2:00 – 4:00 
238A Morrill Hall 

 
 
Present: Cathrine Wambach (chair), LeAnn Alstadt, Joseph Bartolotta, Tom Brothen, Norman 

Chervany, Megan Evans, Kaleb Kalinowski, James Leger, Robert McMaster, Cody 
Mikl, Kristen Nelson, Peh Ng, Jane Phillips, Henning Schroeder, Paul Siliciano, 
Elaine Tarone, Michael Wade 

 
Absent: Peggy Root, Donna Spannaus-Martin 
 
Guests: Professor Serge Rudaz (Director, University Honors Program); Professor Peter 

Hudleston (Council on Liberal Education); Tina Falkner (Office of the Registrar) 
 
Other: Leslie Zenk (Office of the Vice Provost and Dean of Undergraduate Education) 
 
[In these minutes:  (1) update on University Honors Program; (2) calendars; (3) syllabus statement on 
academic freedom; (4) update from the Council on Liberal Education] 
 
 
1. Update on University Honors Program (UHP) 
 
 Professor Wambach convened the meeting at 2:00 and welcomed Professor Rudaz, Director of 
the University Honors Program (UHP). 
 
 Vice Provost McMaster began the discussion by recalling that over the last two-three years 
they have been trying to create and define the University Honors Program, an amalgam of college 
programs into an all-University program.  One challenge has been creating a curriculum; another has 
been the budget, but he said he believed the program is now stable.  An additional element that has 
gone well is advising, which is an all-University model, with advisers charged to think beyond college 
boundaries. 
 
 Professor Rudaz began by recalling that he took the Director position in 2007 and the first 
class entered UHP in fall, 2008.  They have some work to do to make it a stable and successful 
program that can become a model for others.  He noted the characteristics of the honors class of 2013: 
 
Average ACT Score:  31  
Average High School Rank:  96.5% 
Students of Color:  16% 
Gender:  57% female, 43% male 
National Merit Scholars:  109 
 

                                                 
* These minutes reflect discussion and debate at a meeting of a committee of the University of 

Minnesota Senate; none of the comments, conclusions, or actions reported in these minutes represents the views 
of, nor are they binding on, the Senate, the Administration, or the Board of Regents. 
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61% of the UHP students come from Minnesota, 18% from Wisconsin, and the remainder from many 
different places.  Admission is by invitation, to high-achieving students who are doing well by 
standard measures; they hope to increase the number of minority students and they have been very 
successful in attracting National Merit Scholars.  (As examples of the latter, two students who were 
also admitted to CalTech and MIT came to Minnesota's UHP instead.) 
 
 Professor Rudaz used an organizational chart to explain how UHP draws on colleges and units 
across the University to support the three pillars of UHP, the curriculum, advising, and community.  
He provided a list of honors courses offered for fall, 2010, and proposals for honors seminars for fall, 
2010.  With respect to community, first-year UHP students are encouraged to live in Middlebrook 
Hall; they pair students but mix them up by colleges.  There are 70 stand-alone courses; in some cases, 
there are sections of courses that have only honors students.  They have dedicated advising, which is 
very important, because the advisers attend workshops and maintain connections across units. 
 
 Some of the departmental honors courses include General Biology, Contemporary 
Management, Greek and Roman Mythology, Human Evolution, Introduction to Sociology, and 
Principles of Macroeconomics; there are 45 or more courses each semester.  Some of the seminars 
include Climate Change: Myths, Mysteries, and Uncertainties, Communicating Between Cultures, 
Foreign Relations Law and the U.S. Constitution, Learning Anthropology Through Science Fiction, 
and Understanding the Evolution-Creationism Controversy (there were 15 seminars in spring, 2010). 
 
 UHP students are required to meet with their adviser four times (in total) during their first two 
years and two times during their last two years.  Are UHP students required to meet with faculty 
members, Professor Siliciano asked?  There is one meeting between the student, faculty adviser, and 
honors adviser, Professor Rudaz said, and then it is up to the student.  The adviser is the same for the 
student for all four years and knows resources around the campus; the faculty adviser becomes more 
important as students choose a project.  Professor Rudaz explained that 20% of UHP students are in 
the arts, design, humanities, culture, and languages, 30% are in science, technology, engineering, and 
math, 29% are in the social sciences, education, and management, and 21% are undecided.  Advisers 
work across all fields in helping these students. 
 
 There is a part of orientation for honors students, Professor Rudaz said in response to a 
question.  They also participate in college orientations and help students select courses with honors 
peers.  There are 240 honors students per adviser, so the advisers know their names and have working 
relationships with the students, and students usually make more than the minimally-required number 
of appointments.  In the departments, some advisers are faculty and some are professional advisers; 
there is no standard model.   
 
 Professor Rudaz explained the honors community, which consists of two parts.  One is the 
University Honors Student Association, which fosters the exchange of knowledge by creating 
connections between students and faculty through informal, educational interactions, which provides 
social events to encourage students to lead well-balanced lives, and which promotes social 
responsibility through monthly community service events.  The second part is the honors housing in 
Middlebrook Hall, which includes 300+ honors freshmen, a diverse group of motivated students 
living, studying, and socializing together; the housing includes study groups, office hours, and other 
Honors-sponsored activities.  There are 100+ non-freshmen UHP students who continue to live in 
Middlebrook after their freshman year.   
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 The program also has a website and a weekly e-newsletter for students. 
 
 Professor Wambach asked if there is an assessment plan for UHP.  Professor Rudaz said they 
keep track of various data for students and are trying to identify ways to assess the program.  Most of 
the students will graduate in four years and go to great graduate schools; after four years, they can see 
what the full experience is, the number who stayed, the number with Latin honors, and so on.  They 
will focus mainly on courses and research and how well students are doing academically, not on non-
academic events.  It is a fair question; they have spent the first two years trying to build the program, 
Vice Provost McMaster said, and there should be a coherent assessment plan in the next year or so that 
looks at student satisfaction and performance.  Dean Schroeder said that in the future they will also 
want to look at the placement record.   
 
 Professor Rudaz said other major research-university honors programs have well-developed 
fund-raising programs (Georgia, for example, raises about $1 million per year).  That is the next step, 
to get a development officer to help him raise money that can be used for the curriculum, financial aid, 
and events, elements that are essential for the long-term success of UHP.   
 
 In response to Dean Schroder's suggestion about placement metrics, Professor Rudaz said that 
he and the Provost wanted to look at early admission to professional schools for UHP students; he has 
had preliminary talks with the deans of the professional schools to try to figure out a way they could 
provide early admission if a student fulfills a contract.  This is still on his mind and the schools need to 
develop plans.   
 
 The next challenge beyond fund-raising is partnerships, Professor Nelson suggested.  They are 
working to maintain them in difficult financial circumstances, Professor Rudaz agreed, and when there 
are increased demands on people's time.  He said he believed undergraduate programs would come to 
the fore; students in UHP have been very satisfied and are spreading support by word of mouth; they 
want to ensure that continues and that great students come to the University. 
 
 Professor Leger asked how the structure at Minnesota compares with peer institutions.  It is 
unique in providing advisers and in the three pillars, Professor Rudaz said.  Programs that are 
otherwise similar do not have the advising and community-building efforts.  He has heard talk at 
conferences about the "Minnesota model" as one that put together the best parts of college programs.  
Do they do more community service and engagement, Ms. Phillips asked?  Service-learning courses 
are considered honors courses, Professor Rudaz said, and are relevant for some students.   
 
 Professor Wambach commented that there seemed to be only a small number of upper-
division courses.  Professor Rudaz agreed but noted that the list did not include research and writing 
for the thesis, and that 4XXX Math courses have not yet been included.  Dr. McMaster noted that 
students can also petition into 5XXX courses, which count as an honors experience.  Professor 
Wambach said it will be interesting to see what happens as the cohort moves into upper division, away 
from an integrated community into more separate programs; will the UHP students still be as 
satisfied?  Ms. Alstadt said she would argue the opposite:  There are more research opportunities and 
more integration in upper division.  The emphasis is on classwork and preparation, and then research 
and study abroad, Professor Rudaz said; they shrink the University for the students as freshmen and 
then expand it as they can absorb it.   
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 Mr. Kalinowski asked what UHP is doing for students who are not admitted to the University 
as freshmen; what do they do to let transfer students in?  They have a post-freshman admissions 
process, Professor Rudaz said, and will admit about 125 of the 300 who applied, most of whom are 
rising juniors.  They have a waiting list for rising sophomores.  What are the limits of space and 
budget, Mr. Kalinowski asked?  They would grow about 10% per year if they could, Professor Rudaz 
said, but will admit about 565 students next year.   
 
 Ms. Phillips said she liked the idea of shrinking the University and then expanding it.  What is 
done for other students?  They can put more money into UHP, Dr. McMaster commented, but if one 
looks at Welcome Week, Freshman Orientation, and so on, the campus is moving in that direction for 
all students.  They do not have the money to do the same for everyone.  Professor Rudaz said he hoped 
that the UHP ideas are transferable.  He said he would like to see University-wide practices that 
students like, especially in advising, which is important to students and vital to their success.  Faculty 
can enrich students about their fields; advisers are anchors for students. 
 
 Professor Wambach thanked Professor Rudaz for joining the meeting and said it was nice to 
learn the program has been a success. 
  
2. Calendars 
 
 Professor Wambach next asked Dr. Falkner to review 2014-15 calendars with the Committee. 
 
 Dr. Falkner distributed copies and reminded Committee members that the calendars from 
Crookston and Duluth are for information only inasmuch as those campuses are not governed by the 
Senate.  The University adopts calendars four years out in order that students know what the schedule 
will be for their entire four undergraduate years.  The policy also calls for restraint on "tinkering" with 
calendars once they have been adopted.  The Twin Cities campus has 70 instructional days in fall 
semester and 74 in the spring (2014-15).  The Morris campus will vote on its calendar in April 
 
 Professor Ng asked if the Registrar's Advisory Committee has talked about making Morris and 
the Twin Cities the same.  Dr. Falkner said the Morris faculty indicated they do not wish to shorten 
fall semester, even though the Twin Cities campus is obligated to do so because of the State Fair. 
 
 Fall semester this year ended on December 23, which was controversial until people learned 
that the University of Wisconsin ended the same day, Dr. Falkner reported.  In terms of running into 
the holiday period, this year was the worst year because of when Labor Day fell.  In 2014, Labor Day 
falls early so fall semester examinations end on December 18.   There is, Dr. Falkner concluded, 
nothing unusual about the 2014-15 calendar. 
 
 Dr. McMaster asked if, in theory, given the range of days when Labor Day can fall, if finals 
would ever go later than December 23.  It cannot, Dr. Falkner said; the fall of 2009 represents the 
worst case.   
 
 The Committee voted unanimously to approve the Twin Cities calendar and forward it to the 
Faculty Senate for approval.  It will take up the Morris campus when it becomes available. 
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 Professor Wambach thanked Dr. Falkner for preparing the calendars. 
 
3. Syllabus Statement on Academic Freedom 
 
 Professor Wambach reported that the Committee on Academic Freedom had agreed with the 
concern expressed by this Committee about the lack of language in the proposed syllabus statement 
about who decides what is relevant to a course.  This Committee had also raised a question about 
whether the statement should be mandatory rather than optional.  The Committee talked with Dr. 
McMaster about maintaining a set of links for syllabi; the academic-freedom statement could be on 
that list. 
 
 Professor Chervany said that if a Faculty Senate committee feels strongly about such a 
statement, it should be mandatory.  It is important to protect both faculty and students and it provides a 
place that both can go when questions arise.  Professor Leger said he agreed making it mandatory for a 
different reason:  If there are faculty members who might abuse the academic-freedom rights of 
students, they are the ones least likely to include the statement on their syllabi. 
 
 Ms. Phillips asked how a policy requiring the statement on syllabi will be enforced.  What 
does it mean to say it is required?  That same question can be asked about all the required syllabus 
statements, Professor Wambach pointed out.  It is necessary to trust people to follow the rules.  Vice 
Provost McMaster said it is useful to make it mandatory, although he said he worries about the length 
of syllabi; it is up to his office to create a template that instructors can link to.  Even if there is a lot of 
material for syllabi, that does not eliminate the obligation of instructors to follow the requirement, 
Professor Chervany said.  There is no penalty for not following it, but if an incident occurs, the 
instructor is responsible for providing the link to the "law of the land." 
 
 Dr. McMaster said that paper copies should probably be handed out at Welcome Week so that 
students see them once.  They should be told that they will receive the material electronically in the 
future.  Professor Wambach agreed that made sense.  Ms. Phillips suggested that whenever statements 
are updated, people should receive an email from the Committee or from the Faculty Senate 
highlighting the changes.  Professor Nelson suggested that paper copies would also be appropriate for 
new faculty. 
 
 Ms. Alstadt said that only providing electronic copies was not a good idea.  Students will 
never go online to view them but they do read them over at the beginning of a class if they are 
presented paper copies.  Even if there are six pages, it is much more likely students will read the 
material if presented with it in class rather than online.  Mr. Bartolotta agreed; he noted that students 
do not do student ratings online, either, and said he did not see how the University could expect them 
to go online when it is throwing a lot of material at them.    Ms. Alstadt urged that students continue to 
be provided paper copies.  Dr. McMaster said that if the readings portion of the syllabus is five pages 
and the other requirements are 15, it does not make sense to provide students the same 15 pages in 
every class.  Perhaps his office could do a brief template summarizing the policies and letting students 
know where they are, Professor Wambach suggested to Dr. McMaster.  There is a statement on the 
syllabus policy with a link, Ms. Zenk noted.  Dr. Falkner reported that the Carlson School sends a link 
to the statements to all students and requires them to sign a statement saying they have read them. 
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 These policies help define the culture of the University, Professor Chervany said, and one 
would hope that faculty would insist that students learn them.  He added that more and more will be 
distributed electronically and reported that he produces no paper for his classes.  Paper will only be 
used if a student chooses to print something out, but faculty and departments can say that some things 
are more critical.   
 
 Mr. Bartolotta suggested bringing the question of the best approach to dissemination to the 
Student Senate Committee and ask its advice.  Professor Wambach agreed to do so and said she would 
bring the issue back to the Committee, and would also work with Deans McMaster and Schroeder on 
the development of appropriate templates.  Dr. McMaster said he liked the idea of short summaries 
with a link.   
 
4. Update from the Council on Liberal Education (CLE) 
 
 Professor Wambach now welcomed Professor Peter Hudleston, Chair of the Council on 
Liberal Education (CLE), to report on progress in implementing the new liberal-education 
requirements for the Twin Cities campus. 
 
 Professor Hudleston handed out tables of information and data on the number of courses and 
student seats that have been approved for each of the core and theme requirements.  He said CLE has 
done a thorough job at a significant task over the last two years.  It has reviewed all proposals 
submitted under the new liberal-education policy, a total of 839 submissions (core and theme).   
 
 Professor Hudleston noted data on the number of seats and courses approved by core and 
theme.  Of the 25 physical science courses, for example, CLE approved 25, returned 3 for clarification 
(where CLE believed some revision was required; presumably most of these courses will be 
approved), and denied approval for one.  The numbers (approved, returned for clarification, denied) 
are: 
 
Core courses: 
 
Arts and Humanities   76, 15, 7 
Biological Sciences   15, 4, 1 
Historical Perspectives   86, 13, 5 
Literature    47, 5, 1 
Mathematical Thinking   11, 0, 1 
Physical Sciences   25, 3, 1 
Social Sciences    59, 18, 9 
  
Theme courses: 
 
Civic Life and Ethics   52, 19, 5 
Diversity and Social Justice  

in the United States  75, 21, 18 
The Environment   38, 11, 7 
Global Perspectives   107, 28, 22 
Technology and Society   19, 7, 2 
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He also reviewed a table that identified courses that fulfill both a core and a theme requirement (and 
the number of seats available for each of those double-dip courses).   One area in which they are short 
is math, he reported, because they have not yet reviewed any courses from the Math department.   
 
 The minimum number of seats they need in order to meet demand is about 3,000-4,000 per 
core and theme, to allow some flexibility to students.  They will be at that level in all areas except 
Technology and Society (TS), which is a new theme, and the number being offered is increasing as 
time passes.  He expressed confidence there would be a sufficient number of seats available, although 
not right away in the case of TS. 
 
 Professor Leger observed that double-dip courses are needed for students in IT; will there be 
the same percentage of double-dip courses available?  There will not, Professor Hudleston said, and 
that is a concern.  There are few large-enrollment core courses that also have a theme; for example, 
neither the large chemistry or biology courses have been resubmitted (under the new requirements) to 
fulfill a theme as well as a core requirement; he is encouraging both departments to do so.  Ms. 
Phillips pointed out that in the case of biology, the new requirements mean a substantial change in the 
course, and there are a number of faculty members who teach the introductory biology course, so they 
need to reach agreement on changes.   
 
 Is it fair to say that the bar is high to have courses approved for a theme, Professor Siliciano 
asked?  It is higher than it was before, Professor Hudleston said.  So, Professor Siliciano concluded, 
something in the curriculum must give.  Professor Hudleston agreed that the theme requirements are 
more difficult because the theme must be infused throughout the course, not simply be part of one-
third of it.  He said he believed it possible to introduce theme elements without diluting the science.  
That is more likely true if one designs a class from scratch rather than trying to revise one that has 
been taught for many years, Ms. Phillips observed.   
 
 Professor Siliciano said it is his sense that the theme must be a substantial part of the course.  
And it must be clear to CLE how the theme comes into the course, Professor Hudleston added.  They 
do not judge the relative weight, they just want to be sure it is infused in the course.  There is a 
fundamental tension, Professor Wambach said, in an introductory course, because there is a canon one 
must cover, but CLE theme requirements make a disciplinary course into one that is more 
interdisciplinary and one can no longer assume a student will pick up the materials elsewhere.  To 
juggle the needs of the discipline, make it qualify for a core, and add a group activity make it difficult 
to integrate everything into a coherent course.  She said it would be interesting to see if the syllabus 
provided to CLE is the one being delivered in the class.  Professor Hudleston said that CLE has 
thought about that but it has no mechanism to check whether instructors are delivering the course that 
was presented to CLE. 
 
 It is a challenge to prepare proposals, Professor Hudleston agreed with Professor Wambach, 
and a number of CLE members have done so—and had them returned for clarification.  Most courses 
come without significant changes required and are approved under the new criteria.  When a course is 
returned for clarification, the responses have been very thoughtful and appear to mold the course to the 
spirit of the CLE requirements.  Professor Wambach said she was concerned that departments may 
give up and not "play the game."  That can mean students are at a disadvantage because a critical class 
does not meet a core or theme requirement, so they are forced to take more courses, which in turn 
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could affect the ability of students to graduate in a timely fashion.  There are some courses that MUST 
be part of the liberal-education core, she said.  Professor Hudleston commented that Ms. Carroll in Dr. 
McMaster's office has a good sense of what is needed where and sees where there are holes; she is 
working with departments to fill them.  There are a few holes, although they are not concerned about 
the total number of seats, and there remains the double-dip issue in critical courses. 
 
 Some students have limited choices and are funneled into a narrow range of courses, Professor 
Wambach said.  This Committee worries that the courses approved for CLE might not be the best 
choices for all students. Who ensures that the courses that would benefit subsets of students are 
proposed and approved?  It would be an unfortunate educational experience if fitting in their schedule 
is the only criterion students use when taking LE courses (e.g., IT students).  Professor Hudleston 
agreed and said CLE is aware they need to ensure there are enough double-dipping courses; for 
students in IT, every core course must be a double-dip if they are to have enough credits to graduate in 
a reasonable time.   
 
 Dr. McMaster noted that this is a work in progress and the data are for courses that have 
already been approved, before the deadline.  If they see holes in the offerings, he and CLE will go to 
colleges and ask them to add courses.   
 
 Professor Leger asked if there are data on the number of courses that were double-dip in the 
past but are not under the new requirements.  Professor Hudleston said that Ms. Carroll has the data 
but that there about half a dozen large-enrollment courses that are no longer double-dip courses.  
Professor Leger noted that some courses may be reluctant to restructure their syllabi to reach the new 
double-dip credit bar because of curricular issues.   He expressed concern that, left unresolved, this 
could have an impact on many incoming students because the four-year graduation plans of some 
majors assumed this double dip credit. 
 
 Have advisers started thinking about the new requirements, Professor Wambach inquired?  
They have, Dr. Falkner reported; they talk every month about them at the Registrar's Advisory 
Committee.  Professor Hudleston said that Ms. Carroll is also receiving calls from advisers indicating 
concern where they see a shortfall in courses. 
 
 Professor Wambach thanked Professor Hudleston for his report and adjourned the meeting at 
3:50. 
 
      -- Gary Engstrand 
 
University of Minnesota 


