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Student Support Task Force Executive Summary
Mission of the Student Support Task Force (SSTF)

The mission of the SSTF is to examine approaches in undergraduate education that
articulate high expectations and standards for all enrolled students, while providing
integrated academic support that improves student outcomes (e.g., retention, learning,
timely graduation, satisfaction) and enhances the total student experience. The result
should be the timely graduation of bright, curious, motivated students who will be
analytical, possess strong communication skills, and become leaders in a global society,
consistent with the University’s goal to become one of the top three public research
universities in the world.
Deliverables

•
•
•

Recommendations regarding providing appropriate support to students at all
levels of achievement
Recommendations regarding models of academic and career advising that ensure
improved retention and graduation rates and better student outcomes
Recommendations regarding enhancing the role of faculty as student mentors

Summary of Task Force Work

The Student Support Task Force solicited advice and perspectives of faculty, staff,
students, and alumni through town hall meetings, focus groups, interviews of individuals
at our weekly meetings, attendance at regularly scheduled meetings of stakeholder
groups, informal meetings, and email. As a result, we obtained input from more than 250
individuals representing different stakeholders on the Twin Cities campus. (Appendix 1).
A summary of these discussions is provided in Appendix 2. The short timeline under
which the Task Force operated prevented development and administration of surveys,
although we felt that such additional information would have been useful.
At the beginning of our work, we established the consensus that our group would have a
foundational principle: to put our students first. Thus, while we realize that our
recommendations have resource implications, our recommendations are those that we
believe are central to developing and practicing an outcomes-driven approach in
undergraduate education that focuses on objectives and outcomes while retaining the
University’s responsibility to challenge students.1 Such approaches are commonly
referred to as “student- or learner-centered.”2

1

An article that highlights the outstanding medical services provided by the University of Minnesota’s
Cystic Fibrosis Clinic was important in helping us frame this principle. (“The Bell Curve” by Atul
Gawande in The New Yorker, 2004.)
2
See http://www.adt.umn.edu/rfaculty.html#student for a statement from Lou Pignolet (Chemistry) about
his student-centered teaching practices; also http://www.colorado.edu/sacs/stuaffairs/centered/concept.html for a statement from the University of Colorado that provides their definition
of a “student-centered culture.”
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Recommendations

Recommendation 1: Establish an integrated, campus-wide approach to student support
programs and resources, with both authority and accountability for student success.
Recommendation 2: Develop a department and/or center for the scholarship of college
teaching and learning.
Recommendation 3: Invest in and strengthen academic and career advising and
services across the campus.
Recommendation 4: Develop campus-wide goals, communications plan, standards, and
expectations for professional academic and career advising and services.
Recommendation 5: Require every undergraduate to complete a scholarly, creative,
professional, or research experience with a University of Minnesota faculty
member.
Recommendation 6: Develop a program for new faculty that promotes a focus on using
learning outcomes, communicating high expectations, and mentoring
undergraduates.
Broader themes outside scope of task force inquiry and recommended future
areas of effort

The SSTF had difficulty locating and evaluating previous University of Minnesota
reports that were relevant to our work. We were unable to be sure that all relevant work
previously done by faculty, staff, and students was appropriately informing our current
work. Thus, we were not confident that we were able to build as effectively as possible
on the analysis, insights, and creativity had been completed before we began our own
work. To help ensure the continued relevance of University studies and reports, we
suggest that the University explores developing a centralized Web-based repository of
reports from task forces and committees. In addition, data relating to the undergraduate
experience was similarly difficult to locate and access. It was not possible even to
determine what survey data existed or which new surveys were in the planning stages.
The University would greatly benefit from a thorough coordination and transparency of
data gathering, analysis, and dissemination.
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II. Recommendations Regarding Providing Appropriate Support to
Students at All Levels of Achievement
As the SSTF members consulted with University faculty, staff, students, and alumni,
examined scholarly research, and discussed our charges from our personal perspectives,
we reached consensus that undergraduate education and services at the University of
Minnesota must be grounded in research and scholarship, including a comprehensive
approach to assessment and accountability.
Recommendation 1: Establish an integrated, campus-wide approach to student
support programs and resources, with authority and accountability for student
success.

Our current programs and services, although individually innovative and helpful, are too
fragmented. As a result, “the whole” of our worthwhile activities is less than the sum of
its parts, and the array of services available is not readily understood by students, faculty,
or staff. Furthermore, many of our current educational and service activities for
undergraduates are conducted on the basis of anecdote and historical precedent rather
than on the basis of data and results.
In contrast, a world-class public research university cultivates a culture and expectation
of scholarly analysis and action in all aspects of institutional operation, including
undergraduate education. To help achieve an outcomes-driven, student-centered
approach to undergraduate education and support, we recommend that the University
develop an approach that will provide campus-wide coordination and ensure
accountability for student support programs and functions. This approach should also
develop outcomes, gather data, and assess effectiveness, for all aspects of undergraduate
education, support, and service. Together with data relevant to other facets of the
University’s mission, this assessment plan and resulting data should drive the
University’s decisions about funding, continuation of current programs, development of
new programs, assignment of space, new construction, hiring, and other resources.
Core principles and goals of this approach should include:
• Strengthening and enriching the interaction between academic and student
services functions.
• Ensuring a welcoming learning environment and strong academic support
networks for students from populations traditionally underserved in higher
education3 through the implementation of effective instructional approaches.4
• Strengthening existing or developing new University of Minnesota traditions that
celebrate achievement and build community and connections.5

3

This population includes students of color, students who are recent immigrants, students from low-income
families, student parents, students who represent the first generation of their families to attend college, nontraditional students, and students with disabilities.
4
A documented model of an effective instructional approach is Universal Instructional Design (Higbee,
2003.)
5
For example, one tradition might be a “Research, Scholarship, and Creative Expression Day” in which
classes are not scheduled so that students and faculty could, instead, attend a variety of research seminars
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•
•

•

Implementing a model of individual student assessment to assist in guiding
teaching, advising, and student support.
Expanding the SMART Learning Commons model to develop and oversee (in
partnership with the University Libraries, MCAE, and writing centers) visible,
branded learning centers that are inviting, easy to find, and include access to food
services.
Continued development of strategies and approaches to support student success at
all phases of their education.6 We must both build on programs such as Freshman
Seminars that we know produce positive outcomes, as well as develop new
programs that will ensure success of students at other key junctures in their
educational experience.

Recommendation 2: Develop a department or center for the scholarship of
college teaching and learning.

A compelling way to improve undergraduate education would be to devote intense,
scholarly approaches to identify and implement strategies that maximize student
academic and personal success. Thus, we recommend that the University develop a new
department or center whose faculty’s research focus is on undergraduate teaching,
learning, and support. At the minimum, this department/center should serve as the focus
for developing successful, innovative pedagogies for introductory, “high-risk” courses,
including those in math and science.7 This unit would be responsible for training
teaching assistants for these courses and coordinating, delivering, and assessing
supplemental instruction and enrichment opportunities. Tenure and promotion decisions
for faculty in this department/center should focus on research productivity (publications,
grants, seminars, student mentoring, outreach, etc.) in the discipline of undergraduate
teaching and learning. We consider the History of Science Department and the Center for
Research on Developmental Education and Urban Literacy as potential models for this
unit.

III. Recommendations Concerning Academic and Career Advising
Many students are confused about or unaware of the range of advising services available
to them as well as the intent and purpose of those services. Similarly, academic and
career advisers express frustration with current University systems in place (or lack
thereof) to reach students, as well as with inconsistencies and discrepancies in resources
allocated to service delivery across the University, including the number of advisers and
their expected advisee load. Our recommendations address these issues at multiple levels.
and participate in a University-wide symposium featuring undergraduate research, scholarship, and creative
projects.
6
Based on assessment data, such programs might include expanded freshman seminars, development of
sophomore-year programs, additional opportunities for sophomores to live on-campus, freshman and
transfer student welcome week and similar experiences, enhanced orientation and advising for transfer
students, increased use of mid-semester alerts, and expanded on-campus housing opportunities for
sophomore and transfer students.
7
The Writing Task Force has recommended a similar unit for pedagogy in writing and critical thinking.
We think that one department/center could serve the needs identified by both task forces.
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Recommendation 3: Invest in and strengthen academic and career advising and
services across the campus.

“Good advising may be the single most underestimated characteristic of a successful
college experience”.8 Academic advising is an important part of the undergraduate
student experience. Advisers help students navigate their way through college life from
their beginning as new freshmen until the final year, culminating in senior projects or
internships and graduation. Unfortunately, academic advising is often overlooked when
analyzing ways to help students succeed in college. Richard J. Light spent ten years
interviewing successful Harvard University students in an attempt to understand the
components that comprise a successful college experience. One of his primary findings
concerning academic advising is the importance of qualified, professional, academic
advisors.
The Task Force agreed that professional academic advising should continue to be
delivered in the colleges and departments where advisers and students have close
connections to both the faculty and disciplines for which they are advising. However
there wide variances across the University with regard to how advising is delivered. In
addition, the Task Force recommends significant investment in professional advising,
both centrally and at the college level. The University should:
• Invest in additional advising lines so that each college has sufficient advising
capacity to ensure that every student can meet his or her professional adviser
when they need to or minimally once every semester.9 In addition, we recommend
mandatory advising appointments each semester for all freshmen and first-year
transfer students, and yearly appointments for all sophomore students.
• Ensure that all professional advisers have an advising load that allows them to
take ownership for the success of their advisees. They should have sufficient time
to monitor how well their students are doing and to develop meaningful
relationships with their advisees.10
• Ensure that staff providing academic and career advising have adequate
facilities.11 Advisers must be able to meet their students in a space where the
student’s privacy is guaranteed and the student feels welcomed.

8

Light, R.J. 2001. Making the most of college : students speak their minds. Harvard University Press,
Cambridge, Mass. p. ?.
9
According to the 2005 University of Minnesota Senior Exit Survey 79.4% of students say it is important
or very important to be able to meet with their adviser within 1-2 days of calling for an appointment.
10
According to the Council for the Advancement of Standards in Higher Education’s (CAS) Standards and
Guidelines for Academic Advising Programs, “Individual academic advising conferences must be available
to students each academic term….academic advising caseloads must be consistent with the time required
for effective performance of this activity. When determining workloads it should be recognized that
advisors may work with students not officially assigned to them and that contacts regarding advising may
extend beyond direct contact with the student” (p. 27).
11
The nature of the advising relationship entails discussing many private issues relating to academic
performance, personal and family situations, financial issues, mental health concerns, and a myriad of other
confidential topics. Private office space for advisers encourages students to openly discuss these sensitive
issues, fostering a deeper adviser-advisee relationship and enhancing students’ overall academic experience
at the University.
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•
•

•

Charge a group to examine potential strategies to regionalize career services12 and
better integrate career development into undergraduate advising and curricula.
Provide advising and support services in a central location for students from any
college who are exploring majors and career/life goals or who need general justin-time advising and effective referrals. This center might also include other
student support services such as One Stop, the Multicultural Center for Academic
Excellence, the Learning Abroad Center, and the academic support and career
services functions of the University Counseling and Consulting Services.
Adopt a substantive orientation for new freshmen and transfer students (e.g.,
Welcome Week) to provide a common experience that will help all students
adjust to campus life and understand what it means to be a member of the
University community.

Recommendation 4: Develop campus-wide goals, communications plan,
standards, and expectations for professional academic and career advising and
services.

Fragmented services result in uneven expectations for academic and career advisers and
create uncertainty among students about what services are available to them. Consistent
understandings should be developed across the campus.13 Students, advisers, and others
should have straightforward, transparent, and timely access to relevant resources and
information. Consequently, we recommend that the University:
• Develop a required, centralized training program for academic and career
advisers.14 Although this training would not replace collegiate- and departmentspecific training, it would create a common culture within the University
advising community and encourage connection and collaboration across
advising units.
• Implement a shared model of academic and career advising based on
assessments that measure student development in areas known to affect
retention, such as academic autonomy, self-efficacy, learning styles, and
career/life planning.15
• Review the evaluation and reward system for academic advisers and career
counselors across the colleges and develop a plan to evaluate and reward
advising and career professionals in a consistent manner across the University
using University-wide standards and expectation. This review should also
address compensation inconsistencies and inadequacies so that excellent,
committed, and diverse advisers are retained, enabling more students to have the
same adviser for their entire undergraduate tenure.

12

The St. Paul Campus Career Center would be a useful model for this analysis.
A possible beginning strategy to achieve common understandings and expectations was developed by the
Provost’s Council on Enhancing Student Learning (Appendix 3).
14
This training would also be available to other staff or faculty who support student success.
13

15

Higbee, J. L., & Thomas, P. V. 2000. Creating assessment tools to determine student needs. Research
and Teaching in Developmental Education, 16(2), 83-87.
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•

•

IV.

Adopt an electronic recordkeeping and tracking system that tracks
undergraduate student advising/services contacts for all University advising,
career, study abroad, and other student support services professionals. Such a
system would not only support advising effectiveness regardless of the complex
pathways students take while they are at the University such as changes in
major or college, but also facilitate assessment of programs.
Develop and implement a University-wide student services16 communications
plan that:
1. provides clear and consistent expectations to students regarding
graduation, credit loads, co-curricular activities, community service,
career planning, student employment, and student behavior.
2. guides all communication with undergraduates, whether delivered inperson, electronic, or print, from the first contact as a prospective student
through timely graduation.
3. introduces students to, develops, and strengthens the traditions and
hallmarks of the University of Minnesota.

Recommendations Concerning Faculty Mentoring

Greater student success happens at universities that promote rich and meaningful
interactions between students and faculty. For example, research on experiences that
promote student retention and graduation point to the importance of the key role that
student-faculty relationships play in student success (Appendix 4). Based on these
research findings and our consultation with University of Minnesota advisers, faculty,
students, and alumni, we recommend the following policies.
Recommendation 5: Require every undergraduate to complete a scholarly,
creative, professional, or research experience with a University of Minnesota
faculty member.

Considerable evidence indicates that, in addition to providing a unique educational
opportunity characteristic of a research university, engaging in mentored scholarship has
significant positive impact on student retention and graduation.17 An Undergraduate
Research Opportunity Program (UROP) Task Force led by Peter Hudleston, Associate
Dean, Institute of Technology, found that engaging in a UROP project produced a
strongly positive impact on graduation rates.18 Similar results were found in a recent
study by the Learning Abroad Center.19 Based on these University and national results,
16

Includes academic advising, career services, One-Stop Services, Financial Aid, Residential Life etc.
For example, see: Amy E.L. Barlow, M.V. 2004. Making a difference for minorities: Evaluation of an
educational enrichment program. Journal of Research in Science Teaching. 41:861-881, Boyer
Commission, o.E.U.a.t.R.U. 1998. Reinventing Undergraduate Education: A Blueprint for America's
Research Universities. S.S. Kenny, editor. Carnegie Foundation for the Advancement of Teaching, Nagda,
B.A., S.R. Gregerman, J. Jonides, W. von Hippel, and J.S. Lerner. 1998. Undergraduate Student-Faculty
Research Partnerships Affect Student Retention. Rev. Higher Ed. 22:55-72.
18
For example, for the less academically prepared students at the University, participation in a research
experience nearly double the 4- and 5-year graduation rates.
19
See Appendix 5: http://www.umabroad.umn.edu/faculty/StudentAdvisoryCommittee/index.html
17
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we recommend that the University provide every undergraduate with opportunities to
engage in scholarly work under the mentorship of a University of Minnesota faculty
mentor.20 A hallmark of a substantive relationship is that it would provide sufficient
knowledge of the student’s skills and potential that the mentor could confidently write a
recommendation letter on the student’s behalf.
Our definition of “scholarly work” is broad, including mentored experiences such as:
undergraduate teaching assistants and peer mentoring; work on college publications or
events; leadership experiences, including serving on university, college, departmental,
and other committees; work on campus; participation in formal mentoring programs;
service learning; civic engagement activities; internships on and off-campus; coursework
involving scholarly projects; study abroad or at other institutions; and directed study or
research. The key feature of this experience is development of a substantive academic,
creative, scholarly, and/or professional relationship between the student and mentor,
ideally connected to the mentor’s own research, service, teaching, and professional
interests and expertise.21
To achieve this goal, we recommend:
• Additional investment in and promotion of the Undergraduate Research
Opportunities Program (UROP) and its UROP Scholars program. We would hope
to see, at minimum, a doubling of the UROP budget.
• Charging colleges and programs with developing appropriate alternative
experiences for undergraduates who do not pursue a UROP-supported project.
These experiences should provide a framework for mentorship that goes beyond
routine interactions, and is of sufficient quality and duration to enable the mentor
to develop a significant professional relationship with the student.
Although this recommendation recognizes that students can develop an intensive
mentored relationship with a variety of University personnel, we emphasize that every
faculty member at the University of Minnesota should be expected to provide such
opportunities for students. Thus, faculty hiring, promotion, tenure, and post-tenure
review should include the expectation of high-quality interactions with undergraduates.
Recommendation 6: Develop a program for new faculty that promotes a focus on
using learning outcomes, communicating high expectations, and mentoring
undergraduates.

We cannot be an excellent research university unless we provide our students with a truly
exceptional education. Achieving this goal requires that we further develop a culture at
the University of Minnesota that focuses on student learning outcomes,22 high
expectations, and effective mentoring. As at other research universities, many new
faculty arrive at the University with little skill or experience in teaching, teaching
scholarship, or effective mentoring, each of which is critical to both student and faculty
20

We recognize that such mentoring experiences can also include graduate students, postdoctoral fellows,
staff members, administrators, and other appropriate individuals.
21
The Academy of Distinguished Teachers included a similar recommendation in their letter to the SSTF.
22
Appendix 6 contains the list of student learning outcomes developed by the Council on Enhancing
Student Learning and by the Office for Student Affairs.
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success. A substantive, re-envisioned faculty orientation program would introduce new
faculty to our students, to our educational goals and expectations, to our culture and
traditions, to advising, career, and student support resources, and to programs and
strategies that promote teaching scholarship. It would also help new faculty begin to
develop their own teaching and mentoring skills, providing a valuable addition to the
successful programs offered by the Center for Teaching and Learning Services for more
seasoned faculty (Early and Mid-Career Teaching Programs and the Senior Teaching
Fellow Program, Mid-Career, and Advanced Career program.) We envision a weeklong23 orientation program that would provide foundational experiences for new faculty,
as well as opportunities to interact with University leaders, distinguished teachers and
researchers, students, and advisers, and one another.

23

We believe that faculty orientation to the University and to our teaching, research, and service mission is
no less important that that of new freshmen and transfer students as envisioned in Welcome Week.
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X

X

X

Recommendation 5: Require every undergraduate to
complete a scholarly, creative, professional, or research
experience with University faculty.

Recommendation 6: Develop a program for new
faculty focused on learning outcomes, communicating
high expectations, and mentoring undergraduates.

X

Recommendation 3: Invest in and strengthen advising
and career services across the campus.

Recommendation 4: Develop a campus-wide mission,
communications, standards, and expectations for
advising and career services.

X

X

Recommendation 2: Develop a department or center
for the scholarship of college teaching and learning.

Recommendation 1: Develop administrative structure
or approach to coordinate student support programs
and accountability for student success.
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Recruit,
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challenge, &
graduate
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X

X

X
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mentor,
reward, and
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V. Relationship of Recommendations to five action areas

X

X

X

X

X

Promote an
organizational
culture
committed to
excellence &
responsive to
change

X

X

X

Enhance and
effectively
utilize our
resources &
infrastructure

X

X

Communicate
with our
constituencies
& practice
public
engagement
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Appendix 1: Student Support Task Force Consultation

Invited to Attend Task Force Meetings
Geoff Maruyama, Interim Associate Vice President, Office of Multicultural and Academic
Affairs
Victor Bloomfield, Associate Vice Provost for Public Engagement
Wayne Sigler. Director of Admissions
Craig Swan, Vice Provost for Undergraduate Education
Laura Koch, Associate Vice Provost for First Year Programs
Sue Van Voorhis, Director, Office of Enrolled Student Services
Jerry Rinehart, Vice Provost for Student Affairs
Linda Ellinger, Assistant Vice Provost for Undergraduate Education
Arlene Carney, Vice Provost for Faculty Programs
***Kari Branjord, Director, Web Development, Enterprise Applications Office (Met with some
three task force members)
Regularly Scheduled Meeting Attended by Task Force Members





CUD
CSAA Collegiate Student Affairs Administrators
Minnesota Student Association
General College Student Services Staff

Town Hall Meetings
 AAN (Academic Advising Network)
 CDN (Career Development Network)
 Student Activities Advisors, Residence Hall Staff, Student Affairs Staff, Learning Center
Staff, Learning Abroad Staff, OMAA Staff, Counselors and other Staff who support
undergraduate student success (2 meetings)

 Alumni Association (Advocacy Committee)
 Students (2 meetings)

Small Group Discussions
 Undergraduates (2 meetings)
 Tate Award Winners/Academic Advising Network Members/Career Development
Network Members
 Faculty and staff engaged in Undergraduate Research/ Academy of Distinguished
Teachers/Morse Alumni Directors of Undergraduate Studies (2 meetings)

Interviews
Interviewee

Title/Department

Interviewer
Jeanne Higbee

General College
Student Board
Bev Atkinson

Adviser English

John Jochman

Candelerio Zuniga

Diversity Coordinator,
Carlson School of
Management

Mary Maus Kosir

Jan O’Brien

Director, Student
Services at CSOM

Mary Maus Kosir

Bob Ruekert

Associate Dean, UG
at CSOM

Mary Maus Kosir

Peggy Mann
Rinehart/Betty
Benson

Disability Services

Kate Maple

Roseanne Duffee

Front Desk, CLA
Social Sciences

Kate Maple

Nancy Walsh

CLA
Communications
Front Desk

Kate Maple

Josh Vande Venter

Front Desk, CLA Arts
Community

Frank Snowden

Director, APEXES

Alon McCormick

Laura Ericksen

IT Student Affairs

Alon McCormick

Ann Pineles

IT Lower Division

Alon McCormick

Pamela Drake

IT Honors

Alon McCormick

Assorted Directors of
Undergraduate
Studies in IT

David Frank, Math &
UMPTYMP
Jim Ramsey, Mech.
Engineering

Alon McCormick

Peter Huddleston

Associate Dean, IT

Alon McCormick

Ken Keller

Humphrey Institute
and Institute of
Technology

Alon McCormick

Dan Delaney
Heather Peterson

OTR St Paul/One
Stop Counselor

Parker Schultz

Residence Hall
Association

Parker Schultz

Learning Abroad
Center

Parker Schultz
One Stop
Counselor/Mpls

Parker Schultz

Victor Collins

Director, MLK
Program

Patrick Troup

Carolyn Nayematsu

Senior Fellow, SEAM

Patrick Troup

Karen Williams

Libraries/Smart
Commons

Patrick Troup

Interviewee

Title/Department

Interviewer

Karl Lorenz

COAFES/SMART
Commons

Patrick Troup

Heidi Barajas

Associate Professor,
General College

Carl Brandt and
Jeanne Higbee

Chris Kearns

Assistant Dean
Student Services,
CLA

Carl Brandt, Jeanne
Higbee

Bob Poch

Assistant Dean,
General College

Carl Brandt & Jeanne
Higbee

Terry Collins

Interim Dean, General
College

Jeanne Higbee,
Patrick Troup

MCAE Staff

MCAE

Patrick Troup

College of Human
Ecology
Undergraduate
Program Chairs

1-5 Low

# of times noted

5-10 Moderate

Strong
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11

Lower Advising Ratio
Lower advisor/student ratios for enhanced quality and availability
of services, and to strengthen student/advisor relationships.

Advisor Support: Training, Professional Development and Salary
Enhance long-term employment (decrease in turnover) of advisors,

Strong

Strong

Collaboration/Integration/Centralization
16
Interdepartmental and cross-university collaboration, integration, and centralization
to promote increased communication, working relationships, common standards and
efficiency.

above 10 Strong

Relative Ranking
of Support

Advising Model: Holistic Approach to Multiple Student Identities and Needs
30
Extremely Strong
Identify and direct student services delivery orientation toward multiple student cohort needs
as well as diverse intra and inter-student identities: student perception of UMN support in
multiple contexts and aspects of self (Mosaic self). Includes: first-year, non-traditional, remedial
needs, transfer, undecided, high achieving, and international student cohorts. Major, academic
year, career, curricular, and extra-curricular student contexts.

Meta-analysis of Emerging Themes

Appendix 2: Summary of Student Support Task Force Consultation Feedback

Moderate

Moderate

Moderate

Moderate

First-year Focus: Academics and Early Connection of Students to University
9
Students must connect to services, cohort specific classes, and social opportunities
within first 1-6 weeks: increase perception of support, validation, and connection to resources.

Advising Model Focus: Advisor Role
8
A call for an increased focus, clarification, restructuring, and exploration of the impact of advisor
roles on student services.

Increase Faculty Contact and Working Relationships
8
Increase faculty mentoring, advising and contact with advisors, students, and career counselors.

Advising Relationship
7
Promotion of stronger student/advisor relationship: increased interaction, trust and connection.

Moderate
Moderate

9

Cross-University Standards
9
Theme includes standardization of advising models and equal student access to resources.
This is connected to the collaborative theme in response to the fragmented, confusing and
unequal perception of University student services and resources.

Advising Model: Guidance/Prevention/Preparative Focus

dedication, and quality of work through increased training, professional
development, salary:workload ratio increase, and increased respect and authority.

Moderate

Communication to Students
Change student perception of availability and access to services
through increased and more effective communication strategies.

Moderate

Environment
More welcoming and private physical advising environments

Low

Low

Technology
3
Utilization of technology in advising, and exploration of its implications on service delivery.

Tracking Student Utilization of Services
Track student utilization of services and referrals through a swipe card system.

3

Low

Increased Focus on Student Advising
4
More focus on student advising and relationship; less on administrative details. Strategies
include longer appointment times, clarification of advisor role, and a restructure of the
advising system.

6

Moderate

Career Counseling (non-cohesive theme: see notes for more detail)
6
Integrate services and increase connections between faculty, career counselors and
academic advisors: integration of academic and career counseling programming, and
development of mandatory career skills courses.

7

Moderate

Accountability, Transparency, and Accessibility of University to Students
7
Ease of access to documentation, posted student reviews of professors, and system
accountability to students as University consumers.

2

Advising Model/Approach (non-cohesive theme: see notes for more detail)

Connection of Change to Strategic Positioning Goal
2
Responses questioning if strategies for improving student services and retention are
compatible with Strategic Positioning research goal.

Advisor/Faculty Evaluation Process
Low

Low

Appendix 3: CESL Advising Outcomes
CESL Advising and Research Advising Working Group
Today our task is not to teach all that we collectively know, to pass along our entire exogenetic
heritage to each student, for that is impossible. Our duty as educators is [to] guide our students, to
help them make choices, and to prevent them from sinking in the mud of their own freedom.
Teaching and research alone are not enough. Thus it is no accident that advising and mentoring of
students are more critical than ever. Yet virtually no American university does these things well.
So too, our students take longer and longer to graduate, for the paths are many and the choices
excruciating and time-consuming. How to fix this?i
Mark Yudof

Purpose
While continuing to meet a number of traditional needs, some of which are evolving
rapidly, academic and research advising in higher education faces entirely new
challenges. Nowhere in the academy is the response as complex as at a comprehensive
public research institution. Thus, it is appropriate, as well as timely, to revisit our
institutional practice, to update our conversation with some reference to select research
findings and recent survey data, and to attempt to articulate a paradigm of shared
expectations about the role of advising at the University of Minnesota. When students,
faculty & staff, and administration have a common understanding about their respective
responsibilities in this vital process, Learning Outcomes should improve. In advancing
the following Principles, Learning Outcomes, and Roles & Responsibilities, we hope to
begin and inform a conversation that leads to shared understanding and a common
academic culture.

Background Discussion In Making the Most of College: Students Speak Their Minds,
Richard Light identified good academic advising as both the greatest challenge and "the
single most underestimated feature of a great college experience." He further observed
that the best students particularly appreciated advising and mentoring contacts that
“force[d] them to think about the relationship of their academic work to their personal
lives.”ii We concur that this thought process is the primary goal of the advising
relationship. In 1991, The University’s own Task Force on Liberal Education anticipated
Light in its “A Liberal Education Agenda for the 1990s and Beyond,” recommending
“that the University develop a comprehensive, campus-wide strategy for improving
academic advising, especially in relation to liberal education outcomes.” Among the
essential attitudes and qualities of mind that the Task Force identified as outcomes for a
liberally educated person at a major research university was a “capacity for gaining
perspective on one’s own life.” We would like to carry forward its hope to further
enhance student advising at the University through an explicit and shared understanding
of advising as the educational process best suited to develop a student’s “capacity for
gaining perspective on one’s own life.”iii To that end, we propose that the University’s
advising system(s) take primary responsibility for advancing this elusive Learning
Outcome.
While coursework and classroom processes, the structure of degree requirements, and cocurricular experiences all test our students’ sense of self and prompt their capacities for
gaining perspective on their own lives, we argue that the central role of Academic
Advising be to help students personally synthesize, articulate, and direct their curricular,
co-curricular, even extra-curricular learning to goals that are genuinely their own.
Through the advising relationship—peer, professional, and faculty— the student’s
capacity for gaining perspective on his or her own life is facilitated and coordinated along
a number of lines:
•
•
•

An exploration of University values, liberal education, and the role of research at
this institution;
A periodic and reflective self-assessment;
An application of education to life choices and an understanding of the connection
between the academic experience and goals for personal and career development,
lifelong learning, and citizenship.

To achieve this Learning Outcome, students, faculty and staff advisers, and University
administration must first agree that it should be the guiding principle of students’
experience in advising. We are proposing it here. If accepted, we must articulate our
respective responsibilities under this guiding principle, solicit feedback and wider
agreement. Following is a draft statement of Roles and Responsibilities to begin the
wider dialogue. Third, we must identify means of assessing our performance in
achieving that outcome (specific assessment instruments—student portfolios, survey
measures). Finally, we must develop processes that integrate feedback from outcomes
assessment and student surveys to improve performance.

Draft Statement of Roles and Responsibilities
Student Roles and Responsibilities in Advising
As early as possible, commit to an informed academic plan clearly directed toward the
completion of a University of Minnesota degree.
•
•
•
•

Reflect on yourself and your relationships to family; to the University community,
and to the wider and diverse communities of state, nation, and globe.
Articulate your goals and your unique needs for your educational experience.
Consider how your social, academic, and career goals will affect your life and
guide your pursuit of education.
Remain open to the unbidden and unplanned.

Thoughtfully, develop and execute this plan in conversation with the University
community.
•

•
•

Establish and maintain substantive relationships with faculty and staff,
particularly in their advising role, to discuss your intellectual interests and their
disciplinary options, your personal dreams and goals and their educative value, as
well as your career and professional expectations.
Establish and maintain substantive relationships with faculty and staff and fellow
students to cultivate the personal, interpersonal, and social attitudes consistent
with a plural, democratic society.
Avail yourself of the host of University information resources—technological and
human—to fully explore your sense of self, to efficiently organize your learning
experiences and document your progress, and to participate responsibly in
University life.

Take primary and increasingly active responsibility for your education at all phases of its
development and pursuit.
•
•
•

Initiate advising conversations and respond sympathetically and constructively to
advisers’ attempts to initiate conversations.
Be punctual and prepared for advising contacts, with a clear sense of what you
want to accomplish.
Enjoy/Accept the consequences of your actions (and inactions), your decisions
(and indecisions), informed and uninformed.

Adviser Role and Responsibilities
In interacting with students, advisers will consistently give priority to the developmental
conversation over prescriptive tasking.
•
•
•

•
•
•
•
•

Advise regarding course selection, liberal education and degree requirements,
choice of major, learning abroad opportunities etc. with conscious reference to the
student’s articulated goals and aspirations.
Advise regarding special learning opportunities, career choice, co-curricular and
extra-curricular activities, etc. with conscious reference to the student’s
articulated goals and aspirations.
Prompt, listen, and support students in their articulation of goals and aspirations,
but challenge them, sympathetically and sometimes critically, to make the best
choices in line with their goals and aspirations and with their demonstrated
academic performance.
Advise fully to your level of expertise and refer responsibly.
Remind, encourage, and instruct students to cultivate select relationships to
develop their full academic/disciplinary, research, personal and social potential.
Expect students to master the informational resources available.
Model for students an active intellect, a self-reflective sensibility, and an engaged
sense of University, and a wider civic, citizenship.
Network actively to keep yourself aware of curricular and co-curricular
opportunities for your students; refer freely and respond to referrals freely.

University Administration Roles and Responsibilities
•
•
•
•

Commit resources to insure that students receive sufficiently personalized
advising attention to develop a conscious and articulate understanding of their
place in, and their passage through, the University.
Design technological tools to be consistent with, and facilitate, academic and
research advising as a developmental conversation.
Provide incentives in faculty & staff salary structure to reward excellent advising.
Coordinate and support the colleges’ adaptation of their respective advising and
mentoring systems and practice toward this common Learning Outcome.

i

“The Post-Modern University,” Mark Yudof, from Remarks at the University of Texas at
Austin’s Graduate School Convocation, 10 December 1994.
ii
Making the Most of College: Students Speak Their Minds, Richard Light (Cambridge, Mass.:
Harvard University Press, 2001), 85, 88 .
iii
“A Liberal Education Agenda for the 1990s and Beyond,” Twin Cities Campus Task Force on
Liberal Education, 2 Feb. 1991, 19, 5.

Appendix 4: Key Experiences that Promote Student Success

{Kuh, 2005
#1}

1

Context

Conclusions

Study of Ten
Universities
with High
Measures of
Student
Engagement on
a national
survey1

Properties & conditions common to educationally
effective colleges & universities:
1. Focus on student learning
2. Provide environments adapted for educational
enrichment
3. Map clear pathways to student success
4. Are improvement oriented
5. Develop shared responsibility for educational
quality and student success
Educationally effective colleges & universities:
1. Challenge students academically (high
expectations of student performance; extensive
writing, reading, and class preparation; rigorous
culminating senior experience; celebrations of
scholarship
2. Provide rich opportunities for active and
collaborative learning (learning from peers,
learning in communities, service learning
opportunities, responding to diverse learning
styles)
3. Develop rich student-faculty interactions
(accessible and responsive faculty; academic
advising; undergraduate research; electronic
technologies)
4. Provide enriching educational experiences
(infusion of diversity experiences; study abroad;
civic engagement; experiential learning; cocurricular leadership
5. Have a supportive campus environment
(transition programs; advising networks; peer
support; multiple safety nets; residential
environments)

The institutions include: Alverno College; Cal State, Monterey Bay; Evergreen State College; Fayetteville
State University; George Mason University; Gonzaga University; Longwood University; Macalester
College; Miami University; Sewanee University of the South; Sweet Briar College; University of Kansas:
University of Maine at Farmington; University of Michigan; University of Texas at El Paso; Ursinus
College; Wabash College; Wheaton College (MA); Winston-Salem State University; Wofford College

{Light, 2001
#3}

Ten-year
longitudinal
study of
Harvard
Students

1. Successful students develop rich connections on
and off campus.
2. The most effective learning occurs in situations
with close faculty-student interactions and
opportunities to work on relevant problems
(such as an undergraduate research experience).
3. Successful students have experienced good
mentoring and advising.
4. Successful students learn from the increased
diversity of human backgrounds, perspectives,
and experiences in college.
Recommendations for College Leaders:
1. Develop a policy of inclusion.
2. Build/strengthen campus culture.
3. Ensure success in first few “critical weeks” at
college.
4. Promote informal interactions of faculty with
students.
5. Develop an integrated view of education that
includes experiences inside and outside the
classroom.

{Pascarella,
2005 #4}

Extensive
research
analysis of the
impact of
college on
students; study
was begun in
1980s; updated
in 2005

Key College Environmental Factors that Promote
Student Learning & Developmental Gains
1. Frequent faculty-student interactions facilitate
knowledge gains.
2. Emphasis on general education promotes
cognitive skill development (critical thinking,
etc.)
3. Culture of student engagement (peers, campus
activities) and support services maximize
persistence and educational attainment.
4. Student involvement with faculty in an
academic community maximizes psychosocial
adjustment and maturity.
5. Student perceptions that faculty care about their
students and teaching promote persistence and
degree completion.

Chickering &
Gamson

Report: Seven
Principles for
Good Practice
in
Undergraduate
Education

1. encourages contact between students and faculty
2. develops reciprocity and cooperation among
students
3. encourages active learning
4. gives prompt feedback
5. emphasizes time on task
6. communicates high expectations
7. respects diverse talents and ways of learning

{Woodard,
2001 #28}

Analysis of
factors
affecting
retention

Academic Good Practices:
1. Opportunities to practice learned skills
2. Assessment and prompt feedback
3. Synthesizing experiences
4. Integrating education and experience
Student Services Good Practices
1. Engages student in active learning
2. Collaborates with other departments to promote
learning
3. Bases policies and practices on promising
directions for research
4. Promotes efficient use of resources to achieve
institutional mission
5. helps students build coherent values and ethical
lifestyles
6. Sets high expectations for students
7. Builds supportive and inclusive communities
8. Complements institution’s mission

Your First
College Year
Survey2

Higher
Education
Research
Institute at
UCLA: Survey
of thousands of
freshmen

Problems:
Students remain disengaged with course work (come
late or skip class; don’t turn in best work)
Students feel intimidated by their professors (few meet
with professors in class or office hours) and don’t
understand faculty expectations.

2

http://www.gseis.ucla.edu/heri/yfcy/yfcy_findings.html

DEEP: Final
Report for the
University of
Michigan3

Report of the
NSSE Institute
for Effective
Educational
Practice

The University of Michigan:
1. “is committed to excellence in all of its endeavors,
including undergraduate education.”
2. has strengths (size, complexity, decentralization)
that can “work against a high quality undergraduate
education”
3. “has invested substantial resources to create
innovative, responsive, and effective undergraduate
support systems.”
4. has a “deep and wide” commitment to diversity.
5. “provides first-year students with considerable
amount of initial support” in a plan that is called “The
Michigan Way”
6. is a “data rich environment” in which
“experimentation and innovation are data-driven.”
7. has a blueprint for improvements in undergraduate
education:

− Make the campus more interconnected,
−
−
−
−
−

3

integrated, and permeable.
Connect students to the community and the
world.
Treat the undergraduate career as a life-course
journey, both intellectually and socially.
Equip undergraduates with good maps and
guides for their journey.
Create a student community that is diverse,
inclusive, adventurous, and self-reflective.
Provide resources and nurture practices that
renew the faculty commitment to
undergraduate education and enhance facultystudent interaction.

http://www.lsa.umich.edu/UofM/Content/lsa/document/DEEP-Final-Report-UM.pdf

Improving Undergraduate Education: Reports from other Research Universities
Institution

Title

URL

University “Improving the undergraduate
experience” (2000)
of
Georgia
University − “Report of the President’s
Commission on the
of
Undergraduate Experience”
Michigan
(2001)
− DEEP report (2003)

http://www.nmi.uga.edu/projects/selfstudy/

Rutgers
“Transforming Undergraduate
University Education” (2005)

http://ur.rutgers.edu/transform_ru/report.sht
ml

http://www.umich.edu/pres/undergrad/index
.html
http://www.lsa.umich.edu/UofM/Content/lsa
/document/DEEP-Final-Report-UM.pdf

UCLA
UC,
Irvine

“Report of the Task Force on
Undergraduate Education”
(2004)

University “Academic Advising Task
Force” (2001)
of
Arizona

http://www.evc.uci.edu/undergrad/tfuged_2
003-04.pdf
http://web.arizona.edu/~uge/aatf/
http://web.arizona.edu/~uge/aatf/report/FRto
c.htm

Improving Undergraduate Education at the University of Minnesota
Units

SCEP

Title

URL

“Commission on Excellence”

http://www1.umn.edu/urelate/govrel/CofEte
chnical.pdf

Report on Credits & Degrees

http://www1.umn.edu/usenate/scep/degcredr
ep.html

“Improving our graduation
rates”

http://academic.umn.edu/img/assets/16421/g
radrate_main.pdf
(see also
http://academic.umn.edu/provost/undergrad/
improvingrates.html for appendices)

“Civic Engagement Task Force”

http://www1.umn.edu/civic/img/assets/4760/
tufts.pdf
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Students of Color Graduation Rates

Appendix 6: Student Learning Outcomes
Proposed Undergraduate Learning Outcomes
University of Minnesota – Twin Cities
Provost’s Council on Enhancing Student Learning
Foundational life-long learning
and citizenship goals
At the time of receiving a bachelor’s
degree, students will demonstrate:

Elaboration/Examples

University of Minnesota graduates:

1. the ability to identify, define, and
solve problems

• recognize the complexity and ambiguity inherent in many
problems
• can evaluate and synthesize knowledge and frame logical
arguments based on this knowledge
• understand and use the scientific method and other modes of
problem solving

2. the ability to locate and evaluate
information

• can access information as needed and work effectively with
modern information technologies
• understand and practice the responsible and ethical use of
information

3. mastery of a body of knowledge
and mode of inquiry

• know the facts, theories, and concepts central to their discipline
• display appropriate disciplinary literacy and sophistication
• understand the relationships between the methods and content
of their discipline
• understand the social and ethical context and implications of
disciplinary knowledge and endeavors

4. an understanding of diverse
philosophies and cultures in a
global society

• understand the philosophical, artistic, scientific, and political
roots of civilization
• are able to put issues in their historical, philosophical, and
societal context
• can work with individuals from diverse backgrounds,
perspectives, and disciplines

5. the ability to communicate
effectively

• communicate ideas and information effectively in appropriate
formats to different audiences and in different contexts
• engage in constructive discussion by listening accurately,
understanding the perspectives of others, and demonstrating
civility and respect

6. an understanding of the role of
creativity, innovation, discovery,
and expression in the arts and
humanities and in the natural and
social sciences

• possess a sufficient foundational knowledge to understand
applications and impacts of art, humanities, and science on
daily life
• can make aesthetic and logical judgments
• understand connections between disciplines

7. skills for effective citizenship and
life-long learning

display intellectual curiosity, flexibility, and openness
are able to reflect upon and articulate their own values
understand and practice professional and ethical behavior
are aware of personal strengths and weaknesses and are
prepared for life after college (see Rinehart document)
• understand the nature and importance of responsible citizenship
•
•
•
•

Student Success Outcomes (co-curricular learning outcomes)
The successful University of Minnesota student engages in activities which develop and demonstrate achievement in
several areas.
Responsibility and Accountability

•
•
•
•
•
•

Makes appropriate decisions regarding his/her own behavior
Recognizes and accepts consequences of actions
Meets agreed upon expectations
Follows through on commitments
Willing to accept responsibility for personal errors
Takes responsibility for his/her own learning

Independence and Interdependence

•
•
•
•

Appropriately determines when to act alone and when to work or consult with others
Demonstrates ability to initiate action and effectively engage others to enhance outcomes
Works with minimum supervision whether it be alone or within a group
Adapts behavior as appropriate in response to team or organization needs

Goal Orientation

•
•
•
•
•
•

Manages energy and behavior to accomplish specific outcomes
Possesses and maintains sufficient motivation to achieve goals.
Has an understanding about how to use his/her talents and skills to
contribute to the betterment of society
Demonstrates effective planning and purposeful behavior
Does not allow distractions to prevent timely completion of tasks
Pushes self, when needed, to accomplish goals

Self-Confidence/Humility

•
•
•
•
•

Maintains and projects optimistic perspective
Expects the best from self and others
Accurately assesses and articulates (when appropriate) personal strengths and weaknesses
Shows interest in learning about others and their accomplishments
Demonstrates ability to help others adapt to new situations

Resilience

•
•
•

Able to recover from disappointment or bad experience and continue to
work successfully
Able to learn from a bad experience and recover
Able to work through disappointments (i.e., what caused them, what can
be done to avoid them next time, and what can be done to repair them
now)

Appreciation of Differences

•
•

Works effectively with others, despite differences; can respectfully discuss
differences with others
Recognizes advantages of moving outside existing “comfort zone”

•
•
•

Seeks out others with different backgrounds and/or perspectives to
improve decision making
Appreciates the importance of diversity and conveys this value to others
Understands and respects the values and beliefs of others

Tolerance of Ambiguity

•
•

Demonstrates intellectual and emotional ability to perform in complicated
environments and the absence of standard operating procedures.
Can work under conditions of uncertainty

Office for Student Affairs

