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Purpose of the Project 

The first purpose of the Early Childhood Education Research Project, a collaborative project 

between the University of Minnesota, Duluth and the Duluth Public Schools was to determine the 

significance of differences on cognitive and social competence measures, if any, among third grade 

pupils who had been in various types of early childhood programs when they were younger. The 

second purpose of the project was to determine if there were differences in parents actions and 

views about influences of early childhood programs on their children's development and education 

and ways the parents were involved in their children's education which could be related to their 

participation in early childhood programs. 

Early Childhood Programs and Project Subjects 

There were three major types of early childhood programs in which children in the study had 

been involved--Headstart, Early Childhood Family Education, and Child Care/Preschool programs. 

Headstart is a federally funded program for children and families with low income; it includes a 

Parent Advisory Board and parent involvement in the classroom. Early Childhood Family 

Education involves children and parents coming to a center once a week for a two-hour program. 

Children and parents first play together at learning centers with facilitation by an early childhood 

teacher. Then parents separate from their children for a discussion about parenting issues with a 

facilitator while the children have an early childhood experience. Early childhood teachers report 

back to parents about what their children did while discussion was continuing. Child 

Care/Preschool type programs involve children attending a program without parent involvement. 

Children typically engage in learning center, small group, music, story, and snack. Parents often 

transport the children and may informally dialogue with the teacher at arrival and departure. 

Seventy-five children and seven-five families participated in the study. They were from _six 

different schools across different geographic areas and economic levels in the city. Twenty percent 

of the subjects were from Early Childhood Family Education, sixteen percent from Headstart, with 

the remainder from Child Care/Preschool Programs. Over eighty percent of the subjects were 

married and approximately eighty-five percent had education above high school. More than forty 
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percent of the parents were employed over twenty-five hours per week. Approximately thirty-seven 

percent of the families had income between $20,000 and $40,000. Ninety-two percent of the 

respondents were white. See Table 1. 

Purpose One--Social and Cognitive Competence 

Method 

For each student whose parent gave permission to participate in the study a copy of his/her 

Fall California Achievement Test Summary (CAT) and a copy of the completed third grade report 

cards were made. All personally identifiable information was removed from the copies. CAT 

results in reading, mathematics, language and total score were recorded and converted to standard 

scores. Since different report cards were used by each of the schools, grades in language and 

mathematics were coded on a scale from "one to three" reflecting an excellent, satisfactory, and 

unsatisfactory average grades in language and mathematics from the fourth quarter report card. 

Reading grades were not reported because in most of the schools, reading was recorded by level 

and the levels used by the different schools were on different scales. Grades of the student's social 

behavior or conduct were recorded as either "one" or "zero." "One" indicated that the student was 

marked as needing improvement or progressing unsatisfactorily in at least one category on the 

report card checklist reflecting behavior, conduct, and/or social skills. 

Results 

A three-factor multiple analysis of variance was used to compare children who had 

participated in ECFE programs, Headstart, and Child Care/Preschool Programs with those who had 

not on the dependent variables of third grade reading CAT score, mathematics CAT score, language 

CAT score, total CAT score, language grade, mathematics grade, and behavior grade. Significant 

main effects were found in reading for children who attended Child Care/Preschool Programs 

(F=4.13; df=l, 66; p<.05) and Head Start (F=6.33; df=l, 66; p<05). Children who did not attend 

either Head Start or Child Care/Preschool Programs scored higher in reading than those who did 

attend Child Care/Preschool Programs on the CAT. Significant effects on CAT reading scores 

were found in the interaction of ECFE and Head Start (F=3.982; df=l,67; p<.05). Children who 
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had participated in ECFE and not in Head Start had the highest mean scores on reading CAT scores. 

See Tables 2 and 3. 

Other significant effects were found among the groups on grades of their behavior. 

Significant main effects were found in children attending Child Care/Preschool Programs (F=5.428; 

df=l, 66; p<.05). Significant effects on behavior ratings were found in the interactions of ECFE 

with Child Care/Preschool Programs (F=5.01; df=l, 67; p<.05); the interactions of Child 

Care/Preschool Programs and Head Start (F=5.016; df=l, 67; p<05); and interactions of ECFE, 

Child Care/Preschool Programs, and Head Start (F=5.428; df=l, 67; p<.05). See Tables 2 and 4. 

Summary 

There were no significant differences on the CAT results in language, mathematics, and total 

scores. Nor were there significant differences on report scard grades in language and mathematics. 

There were significant differences in the reading scores, with families who had participated in Early 

Childhood Family Education having the highest scores. There were also significant differences in 

behavior grades, with children who had attended Child Care/Preschool Programs appearing to need 

most improvement in their behavior. 

Purpose Two--Parental Views 

Method 

Fifteen minute telephone interviews were conducted with parents of the third graders by 

trained interviewers. The interview questions were adapted from a statewide study directed by 

Michael Patton. Questions included documentation of children's participation in early childhood 

education programs, length of time children were involved in programs, the degree to which 

participation in early childhood programs influenced children's growth and development, the setting 

of education goals, the amount of parent involvement in their children's education, ways that early 

childhood programs helped them. See Appendix One. 

There were three main configurations of participation in early childhood programs--those 

participating primarily in Headstart, those participating primarily in Early Childhood Family 
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Education, and those participating primarily in Child Care/Preschool Programs. In addition, there 

was a small group of parents whose children had not participated in any early childhood program. 

There were two sets of closed end responses related to 1) parents' involvement in their 

children's education and 2) how early childhood programs helped them. Percentages of yes 

responses for each group of parents were recorded. 

The responses to the open-ended interview questions were analyzed inductively, using the 

cut and file method (Bogdan and Biklin, 1987). Three themes emerged in this analysis. The first 

theme related to parents' views about their children's learning, development, and setting of goals 

for their learning and development. The second theme dealt with parents' attitudes towards schools 

and their involvement in their children's education. The third set of responses were general 

comments about early childhood education and the survey itself. 

Results 

Closed End Questions. Slightly higher percentages of parents whose children had attended 

Child Care/Preschool Programs than those whose children attended other programs indicated that 

they attended parent-teacher conferences, had telephone conversations with their child's teacher, 

wrote and received notes from the teachers, and received new letters. Higher percentages of parents 

whose children had attended Headstart than those whose children attended other programs 

indicated that early childhood education had helped them develop realistic expectaions for their 

children, know what to expect from their children's schools, have confidence in talking to teachers 

and other school personnel, and know how to help their children when problems arose. See 

Table 5. 

Open-Ended Theme One--Learning, development, and goal setting. All parents who had 

participated in early childhood programs felt that the programs had influenced their children's 

learning and development, particularly in the setting of educational goals. There were responses 

that dealt with improvement of the parent/child relationship and parenting skills as well as the 

improvement of the "child." Those parents in Early Childhood Family Education discussed the 

provision of information, support, and a cooperative atmosphere. They had learned how to deal 
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with anger and improve their child's self esteem. One parent said, " I used to be really frustrated. 

But not so much any more. I tell my kids there's two sides to every story. I try to talce appropriate 

action." These parents also described how their children had developed socially and cognitively; 

special needs such as speech problems had been identified and services offered. In general, the 

parents described how, when they were new in town, they met new people in similar 

circumstances. 

Parents whose children had been in Headstart discussed their increased understanding of 

how to talk to a child, how to understand children and how much they can learn. They spoke about 

the model the teacher provided when they volunteered in the classroom. Children learned to 

socialize; they had learned the alphabet which would provide a good foundation for later schooling. 

One parent said, "She was very shy and it [Headstart] helped her along. She is now more outgoing 

and tries more things." Parents felt supported in going back to school to get higher education. By 

learning to work more effectively with children, they had grown themselves. One parent said, "I 

came from a dysfunctional home and was raising my child that way, but I learned to control the 

anger and to malce learning a game." 

Parents whose children went to nursery school or attended child care programs commented 

that the children would be more prepared for school through their early childhood programs, that 

they had learned to follow directions and respond to discipline. One parent said, " She learned a lot 

in pre-school and she was advanced and skipped a grade in school. She's still doing well." They 

also felt that children had improved socially. Parents felt they had learned to separate from their 

children and that they took more interest in school. Some felt that early childhood education was of 

little importance, that they read alot to children in the home. 

Open-ended theme two--Attitude and involvement in child's education. Parental responses 

included discussion about the school and school system in general, the positivies and difficulties 

with schools, relationships with teachers, views about children's progress, and the their own 

parenting skills. They had participated in parent-teacher conferences, had telephone conversations 

with the teacher, written notes to the teacher, and receiving notes and newletters from the teacher. 
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Parents involved in early childhood family education indicated that they had more confidence 

in talking to teachers and other school personnel and knowing how to help their child when 

problems came up. Parents commented about the school and school system in general, discussing 

the importance of parental involvement in decision-making in schools. They felt comfortable in 

going to the principal and beyond if they were unhappy; teachers were present to support parents. 

These parents indicated they knew how to effect change not only in a particular classroom but 

change within the system. They had become comfortable with their children's teachers and felt that 

contributed to the success of their children in school. One parent said, "If you participate in an early 

childhood education program you continue on with involvement through the grades. The ECFE 

program helped me realize I could make a difference." Parents felt that they they had gained many 

skills in child-rearing--they had learned to be there when the children needed them. They 

could observe their children and set realistic goals. They had learned to support rather than push 

children, and they felt that they had reversed negative ideas about they own experiences as children. 

Headstart parents stated that schools encouraged parent involvement and that they felt 

comfortable. They knew ways to communicate with teachers if any problems arose; teachers were 

viewed as caring, loving, and kind. Teachers built confidence in the children. Parents stated that 

they had gained understanding about the importance of parents in their children's development--they 

were equal to teachers. It was important to understand the capabilities of children and to talk to 

children about appropriate actions. Their children were doing well, getting along with others and 

reading. One parent said, "Teachers encouraged parents to be there and reinforced the need for 

parent involvement The need has never gone away." 

· Parents whose children attended nursery school and child care centers had a fear of cuts in 

the teaching staff in elementary schools. They discussed difficulties with large class sizes and 

negative teacher styles. Much depended on the teacher as to how open communications would 

be--there was recognition that teachers were human beings. Parents discussed how they had 

learned not to feel guilty as a working parent--that good care was available. They felt 

knowledgeable about child development and stated that their children were doing well. 

One parent said, "The early childhood program did not affect my involvement a whole lot. I would 

have done the things anyway." 
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Open ended theme three--General comments. Parents discussed the study itself and positive 

and negative effects of early childhood programs. Parents in early childhood family education 

stated that they were glad to have the study, that it would provide good information. They 

described the positive effects of early childhood family education for both fathers and mothers and 

how it had helped their own insecurities to know other parents had similar difficulties. Some 

people felt that the program looked down on low-income people and that it was hard to attend when 

sessions were not offered in their own neighborhood. Other people felt that criteria to enter special 

education were too stringent--their children could not qualify for help. One parent said, "There's a 

real need for the early childhood programs in the community, especially for people who do not 

qualify for programs such as Headstart." 

Headstart parents felt that the study would help to secure more funding, that Headstart should 

be able to admit everyone. Headstart had been a positive influence and changed both parents and 

children. Early childhood programs should be used for education, not babysitting. Some parents 

commented on the stress in being a single parent 

Parents from other early childhood programs felt that there should be more questions about 

fathers and husbands, and they appreciated that people cared enough to complete such a survey. 

Early childhood programs should deal with self concept and socialization, not the ABC's. Several 

parents felt that the early childhood programs had helped their children socially but not 

educationally; several said that their children already had the cognitive skills. Parents felt that 

teachers in the school system were excellent, that parenting groups should be offered through the 

elementary school, and that there were not enough programs for children with special needs. 

Parents who had not had their children in early childhood programs stated that early 

childhood programs did not make a difference, that five minutes a day with a parent was equal to a 

day spent in an early childhood settings. Benefits from early childhood programs are not worth the 

the time away from home; children do very well in school if given much structure and lots of love at 

home. Some parents could not qualify for Headstart, but, in_hindsight, the children did well 

anyway. Other parents felt that early childhood programs would have been helpful in dealing with 

child-rearing issues such as temper tantrums. 
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Summary 

Parents of children who attended early childhood programs felt that the children had 

benefitted. Child Care/Preschool parents were more involved, while Headstart parents felt that 

early childhood programs had influenced their expectations and interactions with schools. 

Headstart prepared children academically as well as socially, while the other programs 

seemed to emphasize socialization. Parents themselves gained support from other parents in like 

circumstances (ECFE) and through the modeling of teachers as they engaged in classroom 

volunteering (Headstart). Parents in other programs did not emphasize their own personal 

development. 

Parents who had been involved in Early Childhood Family Education felt that they could . 

effect change not only in classrooms but in the system as a whole. There was a sense that teachers 

were there to serve families. Parents who had been involved in Headstart indicated a cooperative 

relationship with teachers, that Headstart had helped them feel more comfortable in becoming 

involved in their children's elementary classrooms. Parents in other early childhood programs did 

not feel that their early childhood experiences greatly influenced their later school involvement. 

There were recommendations that Headstart be more widely available, that special education 

have greater resources, and that school funding not be cut. There was a fear that less funding 

would mean lower quality education. 

The group of parents who had not been involved with early childhood programs felt that 

children gained more from being at home than being in early childhood programs. Their children 

had made adequate progress in school, and they were involved as much as they wished to be. 

Issues and Questions Emerging from the Project 

Equalizing opportunities for learning and development among young children is one of the 

purposes of early childhood education. In the areas of mathematics and language learning this 

appears to have happened across the early childhood programs in Duluth. 

Using appropriate behavior is an important aspect of school success. In this project it 

appears that children in Early Childhood Family Education and Headstart programs acquired more 
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appropriate behavior than those children in Child Care/ Preschool Programs. One of the factors 

related to behavior identified in national studies (Phillips, 1986) has been the long hours children 

spend in crowded environments in Child Care Programs. New models for environmental design to 

provide more private and quiet space as well as systematic peaceful conflict resolution and/or · 

behavior management may be needed. 

The empowerment of parents may take different forms--on the one hand, parents may acquire 

skills they can use to change the broader system of the school; on the other hand, parents may learn . 

to work in collaborative ways within the system. Further enthnographic-like observations of the 

parent components of early childhood programs could lead to a deeper understanding of how 

parents become empowered in different ways. 

Epilogue 

This is the first step in a longitudinal study of the effects of various types of early childhood 

programs. As funding becomes available, the children and families will again be surveyed in 1996 

when the children begin seventh grade. 

· Along with the longitudinal study, it is also important to secure funding to conduct more 

observational enthnographic study in order to more clearly understand the factors which contribute 

to learning outcomes for both parents and children. 
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Table 1 
Demographic Data 

N % 
Children Participating in Study 75 100.00 
Families Participating in Study 75 100.00 

Third Grade Participants by School 
School I 13 17.33 
School2 14 18.67 
School3 1 1.33 
School4 9 12.00 
Schools 21 28.00 
School6 17 22.67 

Participated in an early childhood program 59 * 78.67 

Type of early childhood program 
Early Childhood Family Education 15 ** 20.00 
Head Start 12 ** 16.00 
Nursery/Preschool 32 ** 42.67 
Child Care 19 ** 25.33 

Marital Status 
Married 62 82.67 
Divorced or Separated 9 12.00 
Never married 3 4.00 
No response 1 1.33 

Parent's Education 
Bachelor's degree 20 26.67 
Some college, no degree 16 21.33 
High school diplome/GED 10 13.33 
Graduate or professional school degree 9 12.00 
Some vocational or trade school 8 10.67 
Completed vocationaJ/trade school program 5 6.67 
Associate degree 5 6.67 
Some high school, no diploma 1 1.33 
No response 1 

Parent's Employment 
Employed 25 hours or more per week 31 41.33 
Employed less than 25 hours per week 22 29.33 
Unemployed, not seeking employment 20 26.67 
Unemployed, seeking employment 1 1.33 
No response 1 1.33 



N % 
Parental Income 

Between $20-40 thousand 28 37.33 
Between $40-60 thousand 15 20.00 
$60 thousand and above 15 20.00 
Less than $20 thousand 14 18.67 
No response 3 4.00 

Race 
White 69 92.00 
American Indian, Alaskan Native 2 2.67 
Asian/Pacific Islander 1 1.33 
Black 1 1.33 
Hispanic 1 1.33 
No response 1 1.33 

· *Unduplicated count 
** Duplicated count 



Table 2 

Mean Performance (with Standard deviation) of Students in Third Grade Based on Preschool Participation 

ECFE Head Start Preschool/Child Care 

yes no yes no yes no 

Measure M (SD) M (SD) M (SD) M (SD) M (SD) M (SD) 

CAT 

Reading 686.2 (57.0) 673.5 (54.3) 658.6 (66.9) 679.5 (52.4) 670.3 (53.8) 683.9 (55.9) 

Language 669.4 (47.0) 672.7 (44.3) 656.3 (60.0) 674.9 (41.1) 665.8 (46.9) 679.3 (41.2) 

Mathematics 653.1 (38.9) 655.0 (39.4) 647.9 (50.7) 655.8 (36.8) 653.2 (40.0) 656.1 (38.4) 

Total 669.9 (38.9) 666.7 (42.4) 655.1 (58.0) 669.6 (39.1) 662.9 (43.1) 673.1 (41.1) 

Report Card 

Language 2.4 (0.6) 2.5 (0.6) 2.3 (0.6) 2.5 (0.5) 2.6 (0.5) 2.3 (0.6) 

Mathematics 2.5 (0.6) 2.5 (0.6) 2.3 (0.8) 2.5 (0.5) 2.6 (0.5) 2.3 (0.7) 

Behavior 0.1 {0.2} 0.1 {0.3} .1 {0.3} 0.1 {0.3) 0.1 {0.3} .06 {0.2} 

Note: Measures used were California Achievement Tests (CAT) and report card grades. 



Table 3 

Analysis of Variance for a 3-factor ANOVA on Reading CAT 

Source of variation df ss F-test 

ECFE (A) 1 4283.497 1.497 

Head Start (B) 1 18119.666 6.333* 

Preschool/child care (C) 1 11817.458 4.130* 

AB 1 11392.844 3.982 

AC 1 183.355 0.064* 

BC 1 10963.539 3.832 

ABC 1 78.02 0.251 

Error 66 188827.988 

*p<.05 



Table4 

Analysis of Variance for a 3-factor ANOV A on Report Card Behavior Grade 

Source of variation df ss F-test 

ECFE(A) 1 .244 3.093 

Head Start (B) 1 .244 3.093 

Preschool/child care (C) 1 .429 5.428* 

AB 1 .624 7.900* 

AC 1 .396 5.016* 

BC 1 .396 5.016* 

ABC 1 .429 5.428* 

Error 67 5.289 

*p<.05 



Table5 

Percentages of Parent Involvement and Parent Effects Related to Early Childhood Programs 

Involvement ECFE Headstart Child Care/Preschool 

Parent-teacher conference 100% 100% 100% 

Telephone conversations 93% 92% 95% 

Writing notes to teacher 87% 92% 93% 

Receiving notes from teacher 80% 83% 84% 

Receiving newsletters 80% 92% 98% 

Effects 

Developed realistic expectations-child 87% 100% 70% 

Know what to expect from school 60% 100% 67% 

Have confidence in talking to teacher 79% 92% 78% 

Know how to help child with problem 80% 100% 78% 
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Appendix.I 

Sample of the Telephone Interview Format 



SHORT FORM 

SCHOOL ID NUMBER INDIVIDUAL ID NUMBER 

PARENT INVOLVEMENT TELEPHONE INTERVIEW 

----

Hello, may I speak with ___ (State first and last name of past parent 
participant or first and last name of the mother or father of randomly 
selected child of non-participant parent. Do not mention child's name.)? 

(If no) I"m sorry, I must have a wrong number. 

My name is ____ (State your first and last name.). i·m calling for the __ _ 
(State name of school district.) Public Schools to survey parents of children in the 
school district in second/sixth grade about their involvement in their children's education. 
You recently received a letter in the mail from the school district explaining that you would 
be getting a call for this survey. Your family is one of 2 0 0 families in this district who 
have been selected to participate in the survey. I would like to interview you ("or your 
husband/wife" if a two-parent family) at a time convenient to you. The survey should take 
about 10-15 minutes. Is this a good time for it, or should we schedule another time for me 
to call and ask the survey questions? 

(If they state this is a good time, go on with ·fhe _next paragraph. If they 
state that another time would be better, decide which parent will do the 
interview if a two-parent family, set a date and time; thank them for their 
willingness to participate, and remind them you will be calling again at the 
designated time. At the time of the second call, remind them of your 
previous call and go on with the 11ext paragraph.) 

We're doing this survey to learn about how parents view the effects of early 
childhood programs on their children's development and education. The answe·rs 
for all the people interviewed, approximately 200 in all, will be combined, so 
nothing you say will be Identified with you personally. If there are questions 
you don't care to answer just say so. Do you have any questions before we start? 
(PAUSE) 

Okay, let's begin. If you have more than one child, answer these questions In 
relation to your third grader. 

---------------------------------------------------------
CALL RECORD 

Name of person interviewed ____________ Telephone number ___ _ 

Interviewer ________________ Date of interview _____ _ 

Recall date, time, and notes, if any ___________________ _ 

Final status {Circle appropriate response,} 
1. Interview completed. 
2. Interview partially completed. 
3. Refused interview. If so, why? _________________ _ 
4. Disconnected or wrong number. 

SCHOOL ID SUBJECT ID ---
PLEAS.E REMOVE BOTTOM SECTION BEFORE SENDING TO UMO. 



SCHOOL ID NUMBER INDIVIDUAL ID NUMBER. _ _.;:,,;___ 

PARTICIPATION IN EARLY CHILDHOOD EDUCATION PROGRAMS. 

The questions are related to you or your child's involvement in early childhood 
education programs and the effects of that participation. 

1. Have you and/or your child participated in any early childhood education 
programs? 

Yes ---- ___ No 

If no, go to background information (next section) 
If yes, go to question 2. 

2. In what programs did you and/or your child participate? 
( Write response) 

3. For how many years or months did you and/or your child participate? 
(Add times to above list) 

4. Do you feel that your family.'s involvement in early childhood education 
programs influenced your child's learning and development? 
___ Yes ___ No 
If no, go to question 6. 
If yes, go to question 5. 

5. If yes, in what ways? 
( Write responses verbatim) 

6. Did participating in an early childhood program help you set educational 
goals for your child? 
____ Yes ____ No 

If no, question 8. 
If yes, question 7. 



SCHOOL ID NUMBER INDIVIDUAL ID NUMBER __ _ 

7. If yes, in what ways did early childhood programs help you? 
(Write verbatim) 

8. Parents can be involved in their children's education in many ways. 
Have you participated in the following? 

Yes No No Resµonse 
a. Parent-teacher conferences 

b. Telephone conversations with 
teacher 

c. Writing notes to teacher 

d. Receiving notes f ram teacher 

e. Receiving newsletters/letters 

f. Other, please tell me. 
(Write any suggestions verbatim) 

g. In what ways, if any, did your participation in early childhood education 
programs affect your involvement in the above? 
(Write any suggestions verbatim) 

·.9 In addition did early childhood programs help you? 

·Yes 
a. Develop realistic expectations of your child 

No No Response 

b. Know what to expect for your child's school? 

c. Have more confidence in talking to teachers 
other school personnel? 

-------

d. Know how to help your child when problems 
come up at school? 



.. 

SCHOOL ID NUMBER INDIVIDUAL ID NUMBER __ _ 

e. Know what you can do at home to support 
. your child's learning? 

f. Talk with your child about what happens 
in school 

l.Q How would you describe your general attitude towards your child's 
education? 
( Write verbatim) 

Did involvement in early childhood education programs affect your 
attitude? 
___ Yes No ----
If yes, question1' 
If no, next section on background 

U If yes, in what ways? 



SCHOOL ID 
INDIVIDUAL ID NUMBER:__ ___ _ 

BACKGROUND INFORMATION 

Before ending this interview there are a few remaining background questions. 

43. How many children do you have? 
(Check [x] response indicated.) 

(1) 1 child 

(2) 2 children --
(3) 3 children 

(4) 4 children 

(5) 5 or more children 

(6) No response 

44. What is their sex, year of binh, and school grade? 
(Write verbatim responses.) 
~ YearofBinh SQhQOI Qrl.l:de 

45. Does your third grader panicipate in any special programs at school? 
(Check (x] response indicated.) 

(1) YES NO __ NO RESPONSE __ 

(Only if parent hesitates, give them examples like Chapter 1, gifted 
and talented programs, speech therapy, groups for children 
experiencing divorce, sports, music, etc.) 

46. If so, what are they? 
(Write verbatim responses.) 

47. What is your age? 
(Check [x] response indicated.) 

(1) Under 20 years old 

(2) . 20-29 years old 

(3) 30-39 years old 

(4) 40 years old or older 

(5) No response 



SCHOOL ID NUMBER INDIVIDUAL ID NUMBER'----------

48. What is your current marital status? Is it. .. (Read list below.)? 
(Check one which applies.) 

(1) Never married 

(2) Married 

(3) Widowed 

(4) Divorced or separated --

(5) No response --

49. What is your educational background? Is it.. .. (Read list below.)? 
(Check one which applies.) 

(1) 8th grade or less --

(2) Some high school, no diploma 

(3) High school dipl<:>ma/GED 

(4) Some vocational or trade school 

(5) Completed vocational/trade school program 

(6) Some college, no degree 

(7) Associate degree 

(8) Bachelor's degree 

(9) Graduate or professional school degree 

(10) No response 

50. What is your current employment status? Is it.. .. (Read list below.)? 
(Check one which applies.) 

(1) Unemployed, not seeking employment 
(includes full-time homemaker) 

(2) Unemployed, seeking employment 

(3) Employed less than 25 hours per week 

(4) Employed 25 hours or more per week 

(5) No response 



SCHOOL ID NUMBER ---- INDIVIDUAL ID NUMBER. ___ _ 

51. What is your racial/ethnic background? 
(Check one which applies.) 

Is it... (Read list below.)? 

(1) White 

(2) Black 

(3) Hispanic 

(4) Asian/Pacific Islander 

(5) American Indian, Alaskan Native 

(6) No response 

52. What is your family's total yearly income before taxes? Is it... 
(Read list below.)? (Check one which applies.) 

(1) Less than $20 thousand 

(2) Between $20-40 thousand 

(3) Between $40-60 thousand 

(4) $60 thousand and above 

(5) No response 

53. Is there any other information that you want to share that I haven't asked you 
about? 
(Check [x] response indicated.) 

(1) YES __ NO __ NO RESPONSE 

54. If so, what is it? 
(Write verbatim responses.) 

55. If no, this completes the interview. Do you have any final questions about it? 
(Check [x] response indicated.) 

(1) YES NO __ NO RESPONSE 

56. If so, what are they? 
(Write verbatim responses.) 

If not, thank you very much for helping us with this survey. 




