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Physical Appearance Affects 
on Negotiation

Daniel Roshan Doolabh, University of Central Arkansas

Have you ever wondered how the way you look affects how others think of you? 
Physical appearance has the potential to predetermine what others think of us 
whether we like it or not. We are all so unique and all have different physical char
acteristics. Our combination of facial features that comprises our individuality is an 
important factor in determining how others perceive us. These differences can cause 
us to falsely judge others even though we may never have actually met that person 
(Physical Appearance 1). By nature, humans judge and stereotype without thinking 
about it. Some may argue that we can discard stereotypes so that we do not form 
ideas of others, but this can be untrue. According to Yale Professor John Bargh, it is 
hard to discard stereotypes when "we are not even conscious that it has been acti
vated" (Stereotypes 1). Additionally, we don't know how it will affect our behavior 
thus we sometimes cannot stop creating our own opinions of others (Stereotypes 1).

These predetermined thoughts of ours can even affect the way we interact with 
others. During our lives, we have all taken part in many negotiations from negotiat
ing a higher salary to negotiating with your partner about the best place to eat for 
dinner. The way a person looks can influence the way negotiations go. For example, 
if two people are applying for a job and both applicants have the same credentials but 
one looks more professional than the other, then the professional-looking applicant 
will be more likely to get the job. Since there are so many variations to how people 
react to the way others look, it can be hard to assert specific evidence that suggests 
exactly how a person is influenced by looks. With so many other variables affecting 
how we discuss with each other, judgment by looks can be downplayed. A good ex
ample of this would be a hypothetical case of a white applicant being chosen over an 
African American for a scholarship. Although the white applicant may have better 
credentials, skin color may have added to the decision. Physical appearance is often 
seen as a measure for judging attractiveness and sensual appeal and recent studies 
show that it is significant in maintaining relationships and making new ones (Physi
cal Appearance 1). According to Getting to Yes, establishing a viable relationship with 
the opposing side can drastically help with negotiations (Fisher). Even though there 
are many different characteristics which determine how we negotiate, physical ap
pearance can play a role in the success of a negotiation through physical attractive
ness, dress, race, and body language.
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How attractive a person is can actually influence a negotiation. Research has 
found that physical attractiveness determines how you perceive yourself and the 
way others may perceive you. "Attractive people are better liked, get better jobs, 
and have more self-esteem and social power than unattractive people" (Nonverbal 
Communication 13). When people feel very comfortable about their appearance, then 
they have a nice self-esteem level. This person then appears happier and thus has an 
easier time negotiating. For instance, if a person had high self-esteem, then he or she 
would probably think more positively and would be more likely to use negotiation 
techniques. Such negotiation techniques would include working closely with the op
posing side and being more willing to listen to the other side. However, if someone 
had low self-esteem, this might influence them to take a firm side, and focusing on 
positions instead of interests. In addition, attractive negotiators receive favored treat
ment in the beginning and development of interpersonal relationships (Nonverbal 
Communication 14). It is a general tendency that when a person is negotiating with 
an attractive person of the opposite sex, then he or she will try and form a closer 
relationship. Establishing a secure relationship is key to a successful negotiation. If 
a bad relationship is formed, then both sides become more hostile to each other and 
each negotiator starts to focus on positions instead of interests. When this occurs, 
positional bargaining takes place instead of principled negotiations (Getting to Yes).

Furthermore, each type of physical characteristic can have certain perceptions. 
An example of this is the height of a person. If a man or a woman is taller, then he or 
she is normally perceived as more dominant than shorter men or women. In fact, tall 
females are professed as even more dominant and smarter when they are with short 
males (Nonverbal Communication 14). Also, how attractive a person's body is can af
fect others perceptions. An example of this would be that athletic-looking people are 
perceived to appear more assertive and independent. However, larger less-athletic 
people seem to look more lazy, sympathetic, and dependent. Thin people, on the 
other hand, appear suspicious, nervous, and pessimistic while negotiating (Nonver
bal Communication 14). These characteristic qualities show that being an attractive 
person helps while negotiating because of the way others perceive you. A tall, athlet
ic-looking person would definitely be perceived better and therefore negotiate better 
than a person who is short and less fit.

Additionally, personal grooming can help when negotiating with others. Believe 
it or not, general grooming can have a profound effect on how others may perceive 
you. It's important to look professional and clean while negotiating because hav
ing an unclean appearance may detract the other person. For example, if a person 
had uncombed hair or an unshaven look then that person would be communicating 
unfavorable nonverbal messages about himself and his negotiation position. Also, 
if someone does practice personal grooming then he or she would feel better about 
themselves. This would then mean that he or she would perform better and be per
ceived better by others (Nonverbal Communication 15). By grooming yourself, you 
can project yourself much better. For instance, if you groom regularly, you can show 
the opposing side that you are taking the negotiation seriously.



Physical Appearance Affects on Negotiation | 7

Another very important way of keeping up physical appearances when negotia
tion is to dress appropriately for the specific occasion. Clothing can help establish 
a first impression because it's the very first thing someone will see besides your fa
cial features. First impressions are very important for negotiations because it sets 
the tone for discussion. You never get a second chance at making a first impression 
(Dressed for Success 1). "Clothing has been found to affect perceptions of credibil
ity, likability, attractiveness, and dominance, but researchers agree that clothing has 
the most potent affect on credibility" (Nonverbal Communication 14). If a person is 
showing signs that he or she is not credible then it could make it hard to negotiate. 
An example of this would be if someone was talking to his boss about a pay raise 
and was not wearing suitable clothing. This would show to that person's boss that he 
was not very serious about a pay raise. It is vital that people make sure that they are 
wearing appropriate clothes when negotiating. It's always good to dress for negotia
tions as you would for a promotion or job interview. This type of attire will show 
that you are credible and that you are very professional. However, today it seems as 
though casual clothes are replacing professional attire in many situations. If you are 
planning to wear more of a casual attire to a negotiation, it is best to inform the other 
of your intention to adopt a more casual atmosphere. Even though casually dressing 
may reduce the nonverbal emphasis on your credibility and professionalism, it can 
have its advantages. If you are dressed professionally and you're negotiating with 
someone who is wearing casual clothes, that person may feel as though he or she is 
not being treated fairly. Dressing in casual clothes as well can make it seem as though 
both of you are on the same level. If someone sees that you are wearing similar cloth
ing it makes them seem more secure since neither person appears more dominant 
(Nonverbal Communication 14). Moreover, if you are taking part in a negotiation 
while dressed in a uniform, it is imperative to wear it properly. For instance, not 
wearing a uniform properly may be seen as showing disrespect for yourself, your 
organization, and the other negotiator (Nonverbal Communication 15). During nego
tiations, 'Dressing for Success' is essential for negotiations because it shows that you 
are professional and are very interested in the problems at hand.

Additionally, race can influence how physical appearance can play a role in the 
success of a negotiation. Sadly, we are found to judge one another and categorize 
others in groups if they have different physical features. People of different races and 
who are from different places can sometimes look very unlike us, thus we sometimes 
find them strange. Although we all try to suppress it, perception of race can cause us 
to form preconceived ideas of others and can even determine how we communicate 
with others. For example, when negotiators are of the same race, they bargain more 
cooperatively with one another. "Same-race disputants are more cooperative because 
they trust each other more easily than they trust people of different racial groups" 
(Mabry 1). On the other hand, intercultural opponents attempt to "maintain a certain 
face or posture in the eyes of someone different" (Mabry 1). For example, if a Cauca
sian negotiator was discussing with another Caucasian negotiator then trust would 
come more easily instead of with a black negotiator. Also, a big part of negotiation 
is that before you can define and resolve the issue, you must establish trust (Getting 
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to Yes). The key to overcoming something like this would be to gain the other side's 
confidence and trust by focusing on their interests as well as yours. Showing your 
opponent that you care a lot about their problems in addition to yours does a great 
deal to gain their trust. Moreover, stereotypes and prejudices may also influence 
our abilities to negotiate. It's important to address these issues before negotiating 
and if one side feels as though they cannot be appropriate, then negotiations should 
not take place. A good example of this would be if a person thought that they might 
use inappropriate or negative language that the opponent would find offensive then 
that person would need to withdraw from the negotiation. Also, another issue that 
race can cause in negotiations is that language barriers may arise. Some people may 
find it hard to communicate with another negotiator because they don't speak com- 
prehendible English. Misunderstandings and inappropriate responses can lead to a 
communication gap and confusion. When this occurs, some people can get frustrat
ed and negotiations may even cease. A person may be seen as "uncooperative, sullen, 
negative, nonverbal, or repressed on the basis of language expression alone" (Mabry 
1). A person who's English is harder to understand may be regarded as someone who 
is incompetent or uneducated and the other negotiator may disrespect this person. If 
you encounter a person who's English is a little hard to understand, the best way to 
approach this problem would be to ask for clarification in a respectable way (Mabry 
1)-

Another way in which a person's physical appearance can influence a negotiation 
is through body language. There are so many different types of stances we can take. 
Research in body language has found that there are 135 distinct gestures and expres
sions of the face, head, and body. Eighty of these gestures take place in our face and 
head. There is even nine different ways to smile. "Some experts say that only 30 per
cent of communication comes from talking" (Zhou I). By reading others gestures and 
expressions, we can figure out their attitude. Generally a person will have multiple 
gestures that reinforce each other so it is easier to read him or her. For example, if 
a person is trying to interview for a job and is very nervous, then he might dart his 
eyes frequently and his body posture will be very alert. There are usually two main 
types of signals that a person can convey to others through body language: positive 
attitudes and negative attitudes. Body language that depicts positive attitudes would 
be actions such as maintaining eye contact with the speaker and keeping good body 
posture. For instance, if a person was in a slouching position, it sends a negative 
message while someone who has squared shoulders and a straight back would come 
across more positive. Furthermore, tilting your head towards the speaker and sitting 
on the edge of the chair also reinforces positive attitudes (Nonverbal Communica
tion 6). Some examples of body language that show negative attitudes would be look
ing away while speaking, arms crossed high on chest, and constant fidgeting. Nega
tive attitudes, like positive attitudes, can span several meanings. For instance, there 
are certain gestures that we can make that displays deception and defensiveness or 
even insecurity and frustration. Although gestures and expressions may show the 
attitudes of people, they can also cause a lot of ambiguity. A gesture that means one 
thing in one society can mean something very different in another. For example, 
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shaking your head up-and-down means "yes" in the United States and in some parts 
of the world the meaning is completely opposite. To remedy this, it can help to learn 
some of the customs and cultures of your opposing negotiator before discussing 
(Nonverbal Communication 7). Because there is so much body language used in ne
gotiations, it is important to be aware of how you and others are being represented.

Although there is so much to how a person can negotiate, physical appearance 
and the way you present yourself is very important. Sometimes we are able to prac
tice and keep up our appearance such as working on our body language and dress
ing appropriately, other times we cannot change things such as attractiveness and 
race. However we may look at it, keeping a good appearance can definitely increase 
the odds of success while negotiating. Looking our best keeps things professional 
and shows others that we have interest in the negotiation. By knowing that physi
cal appearance can influence how a negotiating may go, we can learn from this and 
improve our lives exponentially.
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Mary Grace and the Warthog from Hell:
Violent Redemption in Flannery 
O’Connor’s “Revelation”

Halina Hopkins, Valparaiso University

Abstract

Scholarship on the works of Flannery O'Connor is divided on her depiction of divine 
grace as a violent force. Some scholars worry that her insistence on the violence of 
grace makes God a violent God or excuses the pain and brokenness of the world. Al
ternately, some authors have defended O'Connor's use of violence to show an open
ing for grace. These scholars argue that, though it might seem counterintuitive to 
think of divine grace as wounding before it heals, being torn from an old life of sin 
is painful. Despite the arguments of those who oppose O'Connor's view of violent 
grace, this paper will argue that O'Connor is right to depict violence in her short 
stories because, by doing so, she reinforces the idea that God can bring goodness 
out of even the most extreme evil. In O'Connor's stories, God transforms the sin
ful disruption that violence creates in order to reach modern readers, challenging 
their subjectivity and bringing them closer to God. While not excusing violence or 
the perpetrators of violent acts, O'Connor's theology shows how God uses violence 
for His purpose, making the effects of brokenness in this imperfect world into con
duits for divine perfection and wholeness. This paper makes this argument through 
a close reading of O'Connor's short story "Revelation," along with examinations of 
O'Connor's essays and the theology of Thomas Aquinas, who was very influential 
on O'Connor. O'Connor's writings make clear that her primary concern is with the 
modern, Enlightenment self, which sees itself as the ultimate source of meaning and 
truth. O'Connor reacts against the modern self's egoism by observing the impact of 
the violence on one's sense of self. She implies that through the shock of violence, 
modern human beings might abandon the illusion of self-authorship since violence 
creates cracks in a character through which God shines. However, O'Connor not only 
shows violence in her stories, but enacts a mimicry of violence on the reader through 
her use of the grotesque. The idea of violence therefore permeates the shape of the 
narrative and the relationship between writer and reader.
Keywords: Flannery O'Connor, violence, grace
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1. Introduction

Nine months before her death at age thirty-nine, of lupus, Flannery O'Connor be
gan writing a story, "Revelation," which, like all her work, blends her daily life in 
Milledgeville, Georgia, and her Catholic beliefs. O'Connor wrote, "'Revelation' was 
my reward for setting in the doctor's office. Mrs. Turpin I found in there last fall. 
Mary Grace I found in my head, doubtless as a result of reading too much theology."1 
O'Connor sent a draft of the story to her editor Catherine Carver, who "thought it 
one of my most powerful stories and probably my blackest."2 While "Revelation," like 
many of O'Connor's stories, hinges on violence, the violent actions in "Revelation" 
pale in comparison to some of O'Connor's other works, such as "A Good Man is Hard 
to Find," in which a serial killer wipes out an entire family. Carver's misunderstand
ing of the early draft of "Revelation" typifies the controversy of interpretation that 
surrounds this Christian realist's fiction.

Flannery O'Connor was born in 1925 in Savannah, Georgia. O'Connor wrote two 
novels, Wise Blood and The Violent Bear It Away; and two collections of stories, A Good 
Man Is Hard to Find and Everything That Rises Must Converge. "Revelation" appeared 
in this second collection, the last of her works published before O'Connor's death in 
1964. Because of her unique position as a Southern Catholic writer, emblematic of 
both the Southern Gothic style and the Church in the twentieth century, Flannery 
O'Connor has a far-reaching importance for literature and theology.

Much of the discussion on O'Connor's work centers on the violence that pervades 
her fiction. Many readers and critics worry that O'Connor's depiction of grace as 
a violent force makes God a violent God who wants to do sinners evil. Although 
O'Connor does not excuse the pain and brokenness of this world, she argues, "God 
can make any indifferent thing, as well as evil itself, an instrument for good."3 God 
does not use violence but subverts the violence of the world to return sinners to God
self. O'Connor explains, "all human nature vigorously resists grace because grace 
changes us and the change is painful."4 The burning away of sin, which grace enacts 
when people are close to God, feels violent because people try to hold onto their sin 
as part of themselves. Grace simultaneously wounds and heals.

In order to explore the violence in which grace operates in O'Connor's fiction, I 
have chosen to analyze "Revelation." The action in this story focuses on one char
acter's encounter with grace. While in a doctor's waiting room, a girl named Mary 
Grace attacks Mrs. Ruby Turpin and tells her to go to hell. Later, Ruby receives a 
vision and a moment of grace. The violence in Ruby Turpin's own soul dwarfs the 
physical violence that precedes it. To the rich conversation on O'Connor's work and 
influence, I will contribute an understanding of the way grace destroys a false, sin
ful identity and restores sinners to their true identity as children of God. First, I will 
discuss how O'Connor uses violence to destruct the sinful self. Then, I will briefly 
address prophecy. Finally, I will end with a close reading of "Revelation."

O'Connor's writing attempts to counter the modern, Enlightenment self, which 
sees itself as the ultimate source of meaning and truth. O'Connor reacts against 
the modern self's egoism by observing the impact of violence on one's sense of self, 
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describing in her stories an "abandonment of self . . . [which] is the result of sancti
fying grace."5 She implies that through the shock of violence, modern people might 
abandon the illusion of self-authorship.

2. Violent Grace

Understanding how and why grace acts through violence enables an understand
ing of O'Connor's work. The time in which she and her audience live necessitate 
the violence so prevalent in her fiction. The secular world's unbelief in fundamental 
doctrines shapes O'Connor's writing. Her stories have violent elements because, for 
her, "since we live in a world that since the sixteenth century has been increasingly 
dominated by secular thought, the Catholic writer often finds himself writing in and 
for a world that is unprepared and unwilling to see the meaning of life as he sees it. 
This means frequently that he may resort to violent literary means to get his vision 
across."6 Because of secularism, O'Connor's readers do not understand grace or the 
violent way in which it acts. Therefore, she uses violence to catch her readers' atten
tion and direct them to the violence of grace.

O'Connor's stories, in her grotesque style, can seem out of proportion. By her own 
explanation, this confusion of vision results from her audience's inability to see grace 
in nature. When she depicts grace acting through the natural world, her audience 
sees only violence, since "The Fall, the Redemption, and the Judgment. . . are doc
trines that the modern secular world does not believe in. It does not believe in sin, 
or in the value that suffering can have, or in eternal responsibility."7 If her readers 
do not believe in sin, then they have no basis for understanding the importance of 
redemption and therefore the intensity with which grace acts. O'Connor explains, "I 
can't see any way to write as a Catholic unless you make what you write brutal, since 
now there aren't any mutually understood words above a certain level."8 Because her 
audience is "the people who think God is dead," O'Connor must make her theology 
brutal to make it comprehensible to her audience. In "The Fiction Writer and His 
Country," O'Connor explains her writing style by saying, "to the hard of hearing you 
shout, and for the almost-blind you draw large and startling figures."9 She considers 
her audience to be incredibly ignorant of religious matters, so she has to make her 
writing shocking so that they will understand.

Part of the stories' shock value is the seriousness of the sin they portray. O'Connor 
explains, "The writer has to make the corruption believable before he can make the 
grace meaningful."10 The necessity of making sin apparent to her readers so that they 
could understand the workings of grace is one kind of violence in O'Connor's writ
ing: the violence of sin that separates people from God precedes the other forms of 
violence in her work. In all of her work, O'Connor shocks her readers into awareness 
of reality. She asserts that a trusted artist does not reassure the audience but instead 
issues a revelation of what is.11 One part of this shock of reality is the action of grace 
against evil, a foreign concept to O'Connor's intended audience. O'Connor's stories 
often focus on "the indication of Grace, the moment when you know that Grace has 
been offered and accepted. . . . These moments are prepared for (by me anyway) by 
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the intensity of the evil circumstances."12 Her audience has such a vague conception 
of evil, if they think evil exists at all, that O'Connor's characters must have readily 
apparent sins in order to make their redemption understandable.

Having laid the groundwork with the severity of sin, O'Connor deals with the 
question of how sinners encounter grace. In her fiction, "it's the moment of grace that 
makes a story work."13Since O'Connor sees the world around her through the lens of 
her faith, she considers redemption to be the greatest story. In particular, she draws 
on the Pau line model of conversion: "I don't know if anybody can be converted with
out seeing themselves in a kind of blasting annihilating light, a blast that will last a 
lifetime."14The blast of light illuminates and removes a person's sin, as it allows him 
to see himself as God sees him: fallen, but having the potential for redemption if he 
chooses to cooperate with grace. The light must shock the sinner out of complacency 
and ignorance: complacency with his sinful state and ignorance of God's love. The 
blast of light refers again to the interaction of grace with the self, the post-Enlighten- 
ment demigod. However, the light reveals the self's true nature: a being totally de
pendent on God and designed to love God above all else. St. Augustine's conversion 
story has a similar element: "You called, you shouted, and you broke through my 
deafness. You flashed, you shone, and you dispelled my blindness."15 Sin damages 
people's ability to see God. Therefore, grace must break through the obstacles that sin 
creates before sinners can accept God's love and grace. O'Connor draws her model 
of violent grace from a tradition within the Church. There have always been differ
ent ways of describing the moment of grace, and O'Connor uses a particular one in a 
contemporary perspective. O'Connor links the action of grace to the senses—seeing 
and hearing God in action. Grace hallows the senses and reaffirms the person's abil
ity to sense and know truth, both natural and supernatural.

For O'Connor, people can only see beyond themselves in moments of extremity, 
when their defenses come down.16 A good example of an extreme circumstance that 
brings people back to God occurs in the grandmother's last moments in "A Good 
Man is Hard to Find." O'Connor describes this story as emblematic of her goal in 
writing: "There is a moment of grace in most of the stories, or a moment where it is 
offered, and is usually rejected. Like when the Grandmother recognizes the Misfit as 
one of her own children and reaches out to touch him. It's the moment of grace for 
her anyway—a silly old woman —but it leads him to shoot her. This moment of grace 
excites the devil to frenzy."17 The grandmother accepts grace and offers it to the killer, 
who rejects it. The moment when she realizes that she loves the killer highlights the 
way that grace challenges the modern subject. After killing the grandmother, the 
Misfit says, "She would of been a good woman ... if it had been somebody there to 
shoot her every minute of her life."18The shock of being face-to-face with death causes 
the grandmother to let go of her pretentions to power and instead act out of love and 
humility. The self-determined modern subject seeks to control himself and others. 
Grace provides a shock to convince modern people that they are not self-authored.

O'Connor provides this shock of grace for both her characters and her readers. She 
explains, "more than ever now it seems that the kingdom of heaven has to be taken by 
violence or not at all. You have to push as hard as the age that pushes against you."19 
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The brutal assault on Christianity by modern secularism requires that O'Connor, as 
a Christian realist, make grace act violently in her stories. O'Connor's intended audi
ence does not know what grace is or that they need it, so she set out to shock them to 
attention.* She complained, "[Richard Chase] seems to think the divisive American 
novel is strictly a product of the Enlightenment and that the Christian novel will be 
more in line with the British novel of manners—healing. Absolutely the opposite, in 
my estimation. This notion that grace is healing omits the fact that before it heals, 
it cuts with the sword Christ said he came to bring."20 Before grace can heal, it must 
sever the holds people have on their sin. In order for this process to be recognizable 
in her stories, O'Connor must ensure that her readers understand such foreign con
cepts as sin and grace. Therefore, she depicts grace acting violently in the lives of her 
characters, and she uses violence to construct the world of her stories, in order to help 
her readers see the action of grace.

* "One of the awful things about writing when you are a Christian is that for you the ultimate 
reality is the Incarnation, the present reality is the Incarnation, and nobody believes in the 
Incarnation; that is, nobody in your audience. My audience are the people who think God
is dead. At least these are the people I am conscious of writing for." O'Connor and S. and R. 
Fitzgerald. Habit of Being, p. 92.

It might seem that such an emphasis on violence, especially when used as a tool 
to communicate God's love, would be antithetical to the emphasis on peace, love, and 
reconciliation in the Christian tradition. However, O'Connor does not claim that God 
uses violence, but that the action of grace feels violent because of people's attachment 
to their sins. When people are close to God, grace burns away their evil. However, 
having thought of their sins as part of themselves, people experience pain at the ac
tion of grace. Grace must be tenacious to contend with stubborn human nature and 
inclination to sin. Therefore, O'Connor uses a violent style of writing to make her 
audience appreciate the intensity with which grace acts. According to O'Connor, "the 
stories are hard but they are hard because there is nothing harder or less sentimental 
than Christian realism. I believe that there are many rough beasts now slouching 
toward Bethlehem to be born and that I have reported the progress of a few of them, 
and when I see these stories described as horror stories I am always amused be
cause the reviewer always has hold of the wrong horror."21 In a description of Hazel 
Motes, the protagonist of Wise Blood, as "going backwards to Bethlehem," O'Connor 
describes many of her characters and what she hopes will be the outcome for her 
readers: experiencing grace, albeit in a surprising way, they, too, will go to Bethlehem 
to be reborn.22 Once grace has been accepted, the violence becomes instead dying to 
self. Sin is treacherous and can act strongly, and the struggle in a believer's life to 
turn away from sin requires not a bland piety, but carrying a cross.

When she sees grace acting in the natural world, O'Connor shares her vision with 
others. With her insistence on the importance of vision for writing, O'Connor calls 
herself a prophet: "Prophecy is a matter of seeing, not saying, and is certainly the 
most terrible vocation."23 O'Connor tries to align her vision with God's, and the dif
ficulty of seeing as God sees, especially when most of the world has no use for such 
vision, makes prophecy—in O'Connor's case, writing—a painful sacrifice. However, * is 
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O'Connor does not see herself as alone in her prophetic work: "the Southern writer is 
forced from all sides to make his gaze extend beyond the surface, beyond mere prob
lems, until it touches that realm which is the concern of prophets and poets."24The in
escapable religiosity of the South, as well as the importance of manners, people's way 
of addressing mysteries, means that Southern writers, even in a secular age, have 
prophetic visions. O'Connor's vision does not come from a rejection of rationality 
and empiricism, but she refuses to curtail her vision to the first level, the level of the 
post-Enlightenment scientist. O'Connor believes that truly understanding the natu
ral world, human behavior, and the art of creating can lead people to understand the 
supernatural through the natural. She explains, "in the novelist's case, prophecy is a 
matter of seeing near things with their extensions of meaning and thus of seeing far 
things close up. The prophet is a realist of distances, and it is this kind of realism that 
you find in the best modern instances of the grotesque."25 O'Connor's writing allows 
readers to see "far things," such as the mysterious workings of divine grace, "close 
up," in a way they can understand. O'Connor's double vision, of natural occurrences 
and supernatural truths, makes her work "grotesque." She prophesies by relating 
theological concepts to experiences of daily life in the South, guided in the process 
by her Catholic faith.

As she makes people aware of their need for grace, O'Connor claims a prophetic 
status for the writer. O'Connor calls herself a prophet, which invites comparison 
with her fictional prophet, the protagonist of The Violent Bear It Away. When he steals 
the child to train him in prophecy, Tarwater senior warns Rayber, "THE PROPHET I 
RAISE UP OUT OF THIS BOY WILL BURN YOUR EYES CLEAN."26 Restoring sight 
causes pain when people are accustomed to distrusting their senses. Tarwater's mis
sion resonates with O'Connor's goal of awakening her readers to their need for grace, 
as she describes it, "drawing large signs for the nearly blind,"27since distortion "is the 
only way to make people see."28The grotesque is married to violence here: O'Connor 
makes her readers aware of the way grace works through nature by writing about 
violence. At the end of the novel, Tarwater junior accepts his vocation as a prophet, 
to "GO WARN THE CHILDREN OF GOD OF THE TERRIBLE SPEED OF MERCY," 
which coincides neatly with O'Connor's goal in writing, showing her readers the 
ways God's grace permeates nature through her grotesque stories.29 By using vio
lence in her stories, O'Connor warns her readers that the action of grace can be pain
ful. In O'Connor's explanation of grace for her modern audience, grace works by 
destructing the sinful self. When a sinner chooses to accept grace, and her sins are 
removed, she can feel that she has been deprived of her identity: with as yet no Godly 
habits, and no sense of self, the newly reconciled child of God can feel the greatest 
insult to the modern individual—the sense that one is not longer self-determined.

3. "Revelation"

Grace acts through violence in O'Connor's story "Revelation." In this story, Mrs. Ruby 
Turpin sins in pride, reveling in a racist and ciassist view of religion. When Ruby 
goes to the doctor's office with her husband, Claud, a girl named Mary Grace throws 



16 | Halina Hopkins

a book at Ruby's face and leaps on her, clawing at her throat. Then Mary Grace calls 
Ruby a warthog and tells her to go back to hell. Later that day, Ruby receives a purga
torial vision which overturns her prejudices. Within the story, Mary Grace acts as the 
instrument of God's grace, as she makes Ruby aware of her sins. Outside the world 
of the story, O'Connor provides an opportunity for grace to her readers. In all these 
layers of narrative, God uses nature, suffused with grace, to communicate God's love.

O'Connor explores Ruby's prejudices to prove Ruby's need for redemption to her 
readers. O'Connor sets up Mrs. Turpin's vicious habits in the way that, "the look that 
Mrs. Turpin and the pleasant lady exchanged indicated that they both understood 
that you had to have certain things before you could know certain things."30 At night, 
Mrs. Turpin enjoys sorting people into classes, but, "Usually by the time she had 
fallen asleep all the classes of people were moiling and roiling around in her head, 
and she would dream they were all crammed in together in a box car, being ridden 
off to be put in a gas oven."31 This reference to the Holocaust indicates the extent of 
Mrs. Turpin's evil, which she does not even begin to grasp. Mrs. Turpin thinks of 
herself as a good Christian and enjoys imagining scenes like the following:

If Jesus had said, 'You can be high society and have all the money you want and 
be thin and svelte-like, but you can’t be a good woman with it,' she would have 
had to say, 'Well, don't make me that then. Make me a good woman and it don't 
matter what else, how fat or how ugly or how poor!' Her heart rose. He had not 
made her a nigger or white trash or ugly! He had made her herself and given her a 
little of every thing. Jesus, thank you! she said.32

At this point in the story, Ruby bases her identity on gratitude to Jesus for her white, 
middleclass place in society.

The violence starts when Mary Grace throws a book called Human Development at 
Mrs. Turpin. Given that Mary Grace "goes to Wellesley College" and "reads all the 
time," Human Development could be a college textbook, possibly on the topic of social 
science.33 O'Connor studied social science as an undergraduate but denounced the 
discipline, saying that if not for the Church, she might have become "the stinkingest 
logical positivist you ever saw."34 For O'Connor, social science denied both the pres
ence of God in the world and people's ability to accept grace. Nonetheless, in "Revela
tion," as in many of her stories, O'Connor provides a social commentary on life in the 
South, using the tools of social science to show problems in the world. Whatever the 
topic of the book, it influences Mary Grace to challenge Mrs. Turpin's provincialism 
and shake her out of her attachment to the outdated social orders of the South.

Mrs. Turpin's revelation does not come from a wider knowledge of the world but 
from the violent actions of Mary Grace. After throwing the book at Mrs. Turpin, 
Mary Grace jumps across a table and throttles her. In the wake of the violence, Mrs. 
Turpin thinks that Mary Grace "knew her in some intense and personal way, beyond 
time and place and condition. . . . 'Go back to hell where you came from, you old 
wart hog,' she whispered."35 The fact that the girl seems to know Mrs. Turpin and 
her sins can only be explained by her identity as an agent of divine grace. In an act of 
violence, Mary Grace unknowingly lives out her name and fulfills the part, common 
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in O'Connor's fiction, of the sinner who provides an opportunity for grace through 
violent actions.1 God turns madness and evil to God's own purpose, making Ruby 
aware of her sins.

t For example, consider The Misfit in "A Good Man is Hard to Find," Mary Fortune Pitts in "A
View of the Woods," and the Bible salesman in "Good Country People."

Seeing her fallen nature enables Mrs. Turpin to see the workings of grace in the 
world. When she returns home and tries to rest, “the image of a razor-backed hog 
with warts on its face and horns coming out behind its ears snorted into her head."36 
Even Ruby's senses are overtaken by her vision of her sinful self. The animal imagery 
signifies that sin upsets the natural order: through Ruby's sins, she has lost her natu
ral relationship with God and creation. After this revelation, Mrs. Turpin questions, 
"How am I a hog and me both? How am I saved and from hell too?"37 Speaking to 
this sort of situation, O'Connor writes, "The truth does not change with our ability to 
stomach it emotionally. A higher paradox confounds emotion as well as reason and 
there are long periods in the lives of ail of us, and of the saints, when the truth as 
revealed by faith is hideous, emotionally disturbing, downright repulsive. Witness 
the dark night of the soul in individual saints. Right now the whole world seems to 
be going through a dark night of the soul."38 When Ruby learns of her sinful nature, 
she reacts in horror and disgust. However, she cannot deny the truth: she has fallen 
and needs grace. O'Connor's readers might not share Ruby's particular sins, and 
therefore they do not struggle as she does with Mary Grace's revelation. However, 
O'Connor extends Ruby's experience to the modern world as a whole, casting secu
larism as "a dark night of the soul." O'Connor hopes that her fiction can help people 
escape from their subjectivity and grow closer to God.

Ruby's moment of grace occurs to her alone, but within the context of her life and 
community: the others in the doctor's office, her husband, the farmhands. In her con
struction of the moment of grace amidst an otherwise typical day, O'Connor shows 
how God uses the ordinary, everyday experiences to reach people and communicate 
God's love. While completing her chores at the hog pen, Mrs. Turpin receives a vision 
and has a chance for redemption. She sees:

[A] vast horde of souls were rumbling toward heaven. There were whole com
panies of white-trash, clean for the first time in their lives, and bands of black 
niggers in white robes, and battalions of freaks and lunatics shouting and clap
ping and leaping like frogs. And bringing up the end of the procession was a tribe 
of people whom she recognized at once as those who, like herself and Claud, had 
always had a little of everything and the God-given wit to use it right.39

Mrs. Turpin's purgatorial vision shocks her because the order in which people 
enter heaven reverses white supremacy and classism, two elements of her self-con
structed, sinful identity. As she looks at the people like herself, "she could see by their 
shocked and altered faces that even their virtues were being burned away."40 Grace 
had removed their vices of pride, which Ruby clung to as "virtues," in order to purify 
these souls before they could enter heaven. These souls looked shocked, just as Ruby 
herself was shocked to hear Mary Grace's pronouncement. Likewise, O'Connor's 
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readers will be shocked by this presentation of grace. As the story ends, "what she 
heard were the voices of the souls climbing upward into the starry field and shout
ing hallelujah."41 Ruby continues to reflect on what she has learned, but O'Connor 
does not make her decision—on whether or not to cooperate with grace, once she has 
received it—known to the reader. Ruby's vision emerges from and recedes back into 
nature, a clear example of grace working through the natural world.

The presentation of Ruby's vision involves two notable physical elements: water 
and fire. O'Connor chose these two symbols purposely, noting, "Water is a symbol of 
purification and fire is another. Water, it seems to me, is a symbol of the kind of puri
fication that God gives irrespective of our efforts or worthiness, and fire is the kind of 
purification we bring on ourselves—as in Purgatory. It is our evil which is naturally 
burnt away when it comes anywhere near God."42 Water symbolizes the healing, gra
tuitous nature of undeserved grace. Before and during her vision of people's "virtues 
. . . being burned away," Ruby hoses down the hogs and their pen, and at one point, 
"she gripped the hose, blindly pointing the stream of water in and out of the eye of 
the old sow whose outraged squeal she did not hear."43 The act of spraying water at 
the hog's eye symbolizes the purifying process that Ruby undergoes as she sees the 
way God sees all people in God's love.

Fire represents how grace acts in the presence of God. People's sinfulness cannot 
withstand the proximity of God. O'Connor explains, "I believe that God's love for us 
is so great that He does not wait until we are purified to such a great extent before He 
allows us to receive Him."44 Grace burns away people's sins, which they had clung to 
as part of themselves. Therefore, the removal of sin feels violent. The burning away 
of vices invites another comparison to the "TERRIBLE SPEED OF MERCY" in The 
Violent Bear It Away. O'Connor describes mercy, like grace, as a violent force, saying, 
"Mercy burns up what we are attached to, the word is a burning word ... to burn 
you clean."45 The souls in heaven have passed through the purifying fire of God's 
mercy, and they travel to heaven on "a vast swinging bridge extending upward from 
the earth through a field of living fire."46 The fire is the action of grace in purgatory, 
purifying the souls so they can reach heaven.

The sentiments expressed in "Revelation" are intentionally disturbing because 
O'Connor is not interested in her readers' feelings as much as she is in their spiritual 
growth. In categorizing her writing as grotesque, O'Connor writes that, "when the 
grotesque is used in a legitimate way, the intellectual and moral judgments implicit 
in it will have the ascendancy over feeling."47 The outlandish characters and their 
violent actions, as well as the vision of grace working though the natural world, clas
sify this story as part of O'Connor's grotesque style. Far from pandering to her read
ers' feelings, O'Connor subjects them to the same experiences that her characters 
undergo, intending to bring her readers to an experience of grace through suffering. 
O'Connor sees her characters' moments of grace as causes of her readers' greater 
vision of grace working through nature. By taking her readers through Mrs. Tur
pin's story, O'Connor intends to have them experience the violence and the grace as 
well. The violence that causes Mrs. Turpin to open herself to the working of grace 
also shocks O'Connor's readers, and Mrs. Turpin's initial denial of her sin allows
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O'Connor's readers opportunities for self-examination. Finally, her readers enter into 
Mrs. Turpin's new understanding at the end of the story and share in the "life-giving 
knowledge" she receives.48 By taking her readers through the violence Mrs. Turpin 
experiences and the revelation she invites her readers to recognize their sinful habits, 
accept God's grace, and start to grow in virtue.

4. Conclusion

The violent grace that Ruby and O'Connor's readers receive is common to all her 
work. O'Connor uses violent redemption in her fiction because "In my own stories 
I have found that violence is strangely capable of returning my characters to reality 
and preparing them to accept their moment of grace. Their heads are so hard that 
almost nothing else will work. This idea, that reality is something to which we must 
be returned at considerable cost, is one which is seldom understood by the casual 
reader, but it is one which is implicit in the Christian view of the world."49O'Connor's 
characters, like her intended audience, are so stubbornly attached to their lives of 
sin that nothing other than a moment of divine shock can help them see and accept 
God's grace. The dying to self that her characters undergo is essential to her belief 
and practice as a Catholic Christian.

O'Connor describes in her stories "this kind of abandonment of self which is the 
result of sanctifying grace."50 When a person's self-constructed identity falls apart, 
she is able to see her identity in God. Violence must precede this: what violence does 
to the modern Enlightenment self. O'Connor explains, "The man in the violent situa
tion reveals those qualities least dispensable in his personality, those qualities which 
are all he will have to take into eternity with him."51 In her stories, O'Connor uses 
violence to bring her characters to a greater awareness of God's love and dependence 
on God's grace.

O'Connor encapsulated her worldview in "Revelation," a story with which she was 
"pleased pleased pleased."52 Having sent out copies of the story for review, O'Connor 
wrote to her friend Maryat Lee, "Sure you are right. She [Ruby Turpin in "Revela
tion"] gets the vision. Wouldn't have been any point in that story if she hadn't. I like 
Mrs. Turpin as well as Mary Grace. You got to be a very big woman to shout at the 
Lord across a hogpen. She's a country female Jacob. And that vision is purgatorial."53 
In "Revelation," Ruby experiences a moment of grace, which O'Connor hopes her 
readers will see as well. In her fiction, the moment of grace often occurs in the midst 
of violence because of the essential truth of Christianity, the Crucifixion and God's 
subsequent action of making supreme evil accomplish the highest good purpose.
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Midnight-Winter Sun

Kate Jones, Montana State University

Our shadows stretch across the snow

Made by midnight's light 
Your hand is clasped tight in mine 

The world is drenched in silver-white

The sky is clear and black

Diamonds stud the night 

The moon is full, brilliant and cold 
But you are made of warmer light

Just like a star

You are my sun

You burn away the black

I was lost

Fragile, alone
But that despair will not come back 

Now that you are here
I've never felt so safe from fear

And I love you, I love you

My dear

I never thought there was a cure

To heartbreak

But you have proved me wrong 

There is just one

And it's you, my midnight-winter sun
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Teaching Mathematical English

Eric Wickert, Truman State University

Math is one of those subjects in school that many students absolutely hate, but it is 
an extremely important subject to learn. Contrary to popular belief, math is much 
more than just a purely theoretical subject that is used only in simple arithmetic by 
most adults; it lays the foundation for all upper level thinking and logic, and it pro
motes good problem solving skills that are needed in every career field. The ways 
in which teachers use language can greatly affect the level at which their students 
comprehend both basic and advanced mathematical concepts; however, I will focus 
more on basic math. While mathematical language is processed similarly to other 
spoken languages, a firm understanding of the differences in the ways that math
ematical concepts are processed in the brain is necessary to ensure that the concepts 
are taught and communicated in the proper way. By having this understanding, the 
teacher is able to ensure maximum comprehension and retention of the material in 
the students. Therefore, the proper use of mathematical language by the teacher can 
greatly help to increase the mathematical literacy of their students. Furthermore, by 
understanding the way that the human brain processes the mathematical language, 
teachers will be able to draw parallels to other academic disciplines and possibly 
help the more language arts oriented students to understand that math really is just 
another language, and understanding concepts such as the order of operations is 
not really that different from understanding the syntactic structure of a sentence. In 
bridging this gap between math and other so-called artsy subjects, teachers will be 
able to ensure that none of their students are left out of understanding basic math
ematical concepts. By better understanding the ways that they can use language in 
order to increase understanding of the concepts in their students, teachers will be 
able to more effectively teach their students and ensure that they are fully prepared 
for the higher level mathematics courses that they will take in college.

Carter and Quinnell (2012) discussed the differences in learning the mathemati
cal language and some of the difficulties that many students had in learning how to 
understand this language. They mainly focused on the lexical differences as well as 
some of the syntactic differences that distinguish the mathematical language from 
other languages, mainly English. The authors made reference to the fact that most 
students who do not possess an innate mathematical skill think of the mathematical 
language as nothing but nonsense. One of the lexical differences that the authors 
discussed between English and the mathematical language is that cardinal num
bers, which are also called counting numbers since they show quantity, are used 
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as adjectives in English, but they are used as nouns in the mathematical language. 
If teachers neglect to teach about this difference, then some of the students might 
not fully understand how these numbers are being used. Therefore, when students 
are first learning the mathematical language, it is important that the teacher clearly 
articulate this difference so that the students do not become confused as to why this 
particular class of words is changing parts of speech.

Another lexical difference or inconsistency that is found when first teaching the 
mathematical language in lower levels of mathematics is in the use of decimals. For 
example, the number 425.318 would be read as “four hundred twenty five point three 
one eight." This may confuse some students since the numbers are different on each 
side of the decimal; on the left, they are read using the normal convention in English, 
but on the right, they are read simply as the sequence of numbers. Furthermore, the 
number 28.04 can be read either as "twenty eight point zero four" or as "twenty eight 
point oh four." This ability to interchange "zero" with "oh" after the decimal can 
further confuse some students who are new to the mathematical language, so it is 
equally important that the teachers explain these rules for reading decimals along 
with the differences in part of speech.

The syntactic structure of the mathematical language can also greatly confuse 
students. The possible directions on a math assignment "take three from eight" and 
"find the difference between eight and three" are both symbolized as "8-3." The fact 
that this symbolic form has multiple translations can confuse students who are not 
yet versed in the mathematical language, and they may misinterpret the directions 
as "3-8." The teaching of the specialized syntax of the mathematical language is an 
integral part of all levels of math, but is extremely important in the lowers levels 
when students are first exposed to the mathematical language and have no prior 
experience with it.

Since the mathematical language is a true language, it is important to understand 
how it is processed differently from other languages. It is easiest to do so by study
ing the ways that aphasic patients comprehend the mathematical language. Aphasic 
patients are people who have either Broca's aphasia or Wernicke's aphasia. Broca's 
aphasia is characterized by slow and labored speech and word-finding difficulties. 
Primarily, is affects the ability to form syntactically correct sentences. The patients 
normally form agrammatic sentences and leave out articles, prepositions, pronouns, 
and auxiliary verbs as well as inflections such as past tense and other verb endings. 
Patients with Broca's aphasia also have trouble understanding which noun is the 
action doer in a passive sentence such as "The zebra was eaten by the lion." On the 
other hand, patients with Wernicke's aphasia normally produce grammatically cor
rect sentences, but they are often semantically incoherent. Brannon (2005) discussed 
a study where aphasic patients were tested using mathematical sequences that were 
structurally similar to sentences in English. The patients were not able to understand 
the sentences in English, but they were able to solve the math problems that had a 
similar structure. The patients understood the individual referents of "John," "Mary," 
and "hit," but they were not able to distinguish between "John hit Mary" and "Mary 
hit John." However, the patients were able to differentiate symbolic mathematical 
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sentences such as 52-11 and 11-52. From this data, Brannon asserted that human lan
guage and mathematics are functionally and neuroanatomically distinct.

Since the mathematical language is its own language as shown by Carter and 
Quinnell (2012), it should be taught similarly to other languages. Teachers should 
clearly distinguish the properties and nuances of the mathematical language. How
ever, mathematics should not be taught exactly like other languages since it is pro
cessed differently. Teachers must ground their lessons in these similarities in order 
to base the discussion in linguistic properties and then move into pure mathematical 
discussion once the students are at a level where they are comfortable with the math
ematical language.

A further explanation as to how mathematical language is processed is shown by 
Friedrich and Friederici (2009) who conducted a study showing the processing of hi
erarchical versus list syntactic structures of the mathematical language in the brain. 
The authors found some correlation between the processing of these mathematical 
syntactic structures and the processing of semantic meaning in the brain.

By having a firm understanding of these correlations between mathematical syn
tax and semantic meaning in spoken languages, teachers will be able to teach math
ematical concepts better. An understanding of this correlation will also help teach
ers to explain the confusing mathematical syntax as explained above when teaching 
students who are new to the sometimes mathematical language. By better explaining 
these differences, the students will have a better understanding of the mathematical 
language which will help them in upper level math courses.

Word problems have long been the bane of many math students' existence be
cause they force a different style of thinking. Bernardo (1996) conducted three differ
ent experiments in order to determine the effect of style on the interpretation of the 
terms "more" and "less" in a mathematical context. The subjects were asked to read 
various word problems that had been made to look like either mathematical word 
problems or stories. After reading these problems or stories, the subjects were asked 
to answer a question that required an interpretation of the words "more" and "less." 
These experiments showed that given different contexts, the subjects interpreted 
these terms in different ways. When the subjects interpreted terms in a mathematical 
context, they were more likely to interpret them as being more exact, while interpret
ing the terms in the context of a story will more likely yield an interpretation with 
more variation.

This information on how the style of writing that is used in word problems will 
greatly help teachers when writing this type of problem. Some teachers believe that 
writing word problems in the style of a story will help the students relate more to 
the problem and be able to get the correct answer because of this relation; however, 
this is counterproductive since the students interpret the terms in this situation to 
be less exact, and thus answer the question incorrectly. Writing word problems in a 
purely mathematical style will make the students think mathematically, so they will 
interpret these terms correctly and get the correct answer. Now, some will argue that 
the purpose of word problems is to force the students to sift through the "fluff" in 
order to find the necessary information to get the answer. Even when writing word 
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problems in a mathematical context, it is possible to add unnecessary information to 
act as "fluff." This will allow the teacher to reach a happy balance in helping their 
students to understand and interpret the terms correctly while still ensuring that 
they are able to choose what information is actually necessary to solve the problem.

In the teaching of geometry, there are many ways to explain the different shapes 
and the various dimensions. In lower level geometry, the class discussions should 
remain only in the first three dimensions; however, a firm understanding of these 
first three dimensions is necessary for understanding the principles of the higher 
dimensions that will be used in later mathematics courses in order to understand 
hypergeometric shapes and functions. Street (2005) in his observations of elemen
tary school geometry showed that being patient and allowing the students to come 
to their own conclusions in understanding the lower dimensions is an important 
part of the teaching process. He observed a teacher asking questions about one and 
two-dimensional shapes, and he noted that the teacher is both understanding and 
accepting when a student uses what some other teachers might call an incorrect term 
when the student says that the shape is a "cuboid." Since the term gets the main point 
across and shows that the student understands the concept, the teacher does not 
correct the student and uses their term in further explanation in order to make the 
student feel as though they made a bigger impact in their own learning so that they 
are more excited to continue and further their own learning process.

All students, especially younger students, will make up their own terms when 
they do not yet possess the proper terminology. This process of making up new 
words is a natural part of the learning process and should be encouraged in order to 
promote self learning and self discovery. While teaching the students to use proper 
mathematical terms is important in all levels of mathematics education as is dis
cussed later, at such a low level, it is more important to accept the students' terms 
even if they are unconventional. In doing so, the teacher is allowing the students to 
take charge of their own learning, and when students are able to participate more 
actively in their own learning process, they are more likely to become excited to learn 
and will begin to actively seek out new material to further their learning even after 
the lesson is finished.

In the teaching of basic mathematical concepts in kindergarten, it is important to 
allow the students to maintain full creative expression and to let them have hands- 
on activities that involve the basic mathematical concepts that they are currently 
learning so that they have a chance to practice and see the practicality of what they 
are learning. Cooke and Buchholtz (2005) observed a kindergarten teacher who is 
especially effective in teaching the students and giving them the valuable experi
ence and background exposure in mathematics that will help them as they enter 
the formal educational system in the next year. They also stressed that the teacher's 
use of specialized math terms in the class along with integrating math activities 
in everyday classroom maintenance and asking the students a variety of questions 
while simultaneously drawing on the students' prior knowledge and experiences is 
especially important in ensuring that the students learn and retain the maximum 
amount of information possible.



Teaching Mathematical English | 27

In teaching students the proper mathematical terms from the start, the teacher is 
able to skip the stage in the learning process where the student makes up their own 
terms since the students possess the proper terminology and have been taught how 
to use it. This is simply a difference in teaching styles, and in the case above when the 
teacher is allowing the students to take an active part in their learning by applying 
the mathematical terms that they are learning, it is more acceptable to skip the step 
where the students form their own terminology because they are still achieving the 
main goal of that step through the activities.

One complaint that many students have when learning math is that the subject is 
useless and that they will never use it in the real world. The use of the mathemati
cal concepts that the students are learning and have learned in the past in the daily 
activities of the classroom allows the students to see the more practical part of their 
mathematical education and that these concepts really are useful. Cooke and Buch- 
holtz (2005) observed that in explaining a concept of balance of weights, the teacher 
makes a comparison that the scale is like a teeter-totter. This comparison allows the 
students to connect this new concept of a scale to a previous experience that they 
had while playing on the playground, so the students' understanding of this new 
concept of balancing weight is increased due to the connection to a prior experience 
or knowledge.

Connecting new concepts back to older ones is an extremely useful tool for teach
ing since the students can think of this new and sometimes confusing concept in a 
more simple way by drawing these connections to a concept that they have already 
experienced and that they already have a firm understanding of. Drawing these con
nections is an extremely important part of the learning process because it shows 
the students that they can relate what they are learning to what they already know 
in order to increase understanding of an unknown concept. Learning how to make 
these connections can prove to be an invaluable tool in later math courses where the 
concepts become more abstract.

In a study conducted of eleven preschool classrooms (Rudd, et al., 2008), the use 
of mathematical language by the teachers was documented. The teachers tended to 
use basic mathematical terms and concepts in a significantly higher proportion in 
the classroom discussions as opposed to upper level and critical thinking terms and 
activities in math. It was also observed that there were no planned activities that 
focused on math as the main lesson. The researchers asserted that it is necessary 
for the teachers to use the proper terminology when they teach math, even at such a 
young age, and that young children are more capable of understanding upper level 
mathematical terms and concepts than the teachers may think they are.

The lack of planning of activities in the classroom that used mathematical con
cepts is probably the most shocking part of this study. Since there were no activities 
that drew on mathematical concepts, the teachers who were observed failed at al
lowing the students to show that they were really understanding the mathemati
cal concepts that they were being taught. Since the teachers neglected to assess the 
students' knowledge, they have not successfully determined if the concepts that they 
taught the students have been learned and retained. As explained above, the use of 
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activities is extremely important in the educational process, especially with math. By 
incorporating these activities in their daily plans, the teachers have more chances to 
use language and comparisons to further their students' understanding of the math
ematical concepts. It is also disappointing that these teachers neglected to use any 
specialized mathematical terms. By not using these proper terms in the lessons, the 
students are not able to learn them, and by not promoting the use of such terms, the 
teachers skip the term making part of the learning process.

With an increasing number of immigrants and nonnative English speakers in 
this country, multilingual classrooms are becoming more and more popular in or
der to get around the language barrier. Morgan (2007) discussed the benefits and 
the downsides of teaching math in a multilingual classroom. Morgan asserted that 
teaching mathematical concepts in a child's home language can benefit their under
standing, but the use of specialized mathematical terms is more important in en
suring a brighter future for the students so that they can continue to higher level 
mathematics courses.

When teachers have to teach in multiple languages, some of the lesson will al
ways be lost in translation, and some teachers might not be proficient enough in the 
other languages that are required by the students in their classrooms in order to be 
able to explain the concepts in a coherent manner. The ultimate goal of most mul
tilingual classrooms is to allow instruction in the students' native language while 
supplementing their studies with additional help in learning and becoming profi
cient in English so that they can eventually move into a monolingual classroom and 
receive instruction in English only. Teaching mathematical concepts in the students' 
native language when they are first learning math may prove to be counterproduc
tive. Later when the student begins taking higher level mathematics courses in the 
monolingual classrooms, they may have trouble understanding some of the concepts 
since they may not have been exposed to the specialized mathematical terms that 
must be learned when they were studying in the multilingual setting. When using 
language in these multilingual classrooms, the teachers must be especially careful 
that they teach the mathematical concepts in English so that the students will be 
fully prepared for the higher level mathematics courses. By teaching even the ba
sic mathematical concepts purely in English, the comprehension of the nonnative 
speakers in the class may be low, but it will greatly help their comprehension in 
later math courses. Additionally, the students should also be working on improving 
their English skills which will help in both current and future comprehension of the 
mathematical concepts.

Furthermore, since math is a universal language, it is possible to bridge the lan
guage gap in these multilingual classrooms by using math. While the explanation of 
the mathematical symbols will vary from language to language, the meaning of the 
symbols themselves will not change. By using this to their advantage, teachers in the 
multilingual setting may be able to use math as the subject that promotes compre
hension in all of their students regardless of their home language.

The mathematical language is its own distinct language since it is processed in the 
brain differently than other languages. Therefore, it should be taught like a language, 
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but in a slightly different way than other spoken languages. In the ways discussed 
above, teachers can use language in order to help their students fully comprehend 
the distinct mathematical language. As a future educator, I would personally like for 
all of my students to be successful and learn the concepts so that they can continue 
their education. I plan to use the methods that I have explained to effectively teach 
what is considered by many to be the worst and most difficult subject. In the future, I 
hope to help each of my students to find a middle ground where they can understand 
the concepts, even if they still dislike the subject.
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Supersized

Teresa Heck, University of Minnesota Duluth

I'll have a large burger 

—And stuff it real thick 

With pickles and onions, 

And ketchup—and quick!, 

Place a large box of fries 

On the side over there... . 

And, oh what the hey, 

Since I really don't care, 

I'll have a large cheesesteak 

With mustard galore, 

And ten puffy cheese-curds, 

And how 'bout some more 

Of those apples?

Fried apples, 

Now don't be a bore. 

I don't want the apples 

They have at the store. . .. 

Ho ho! While you're at it, 

I'll have some nice beans, 

With sauce—and, a favor, 

Make it bust at the seams—
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The beans'll go heartily 

With a side-dash of 'kraut, 

And a sausage well-broiled, 

And that b'rito all stout;

The dessert, now!

Oh, gee, how

Can I make a fair choice?

. . . 1 think I'll go even 

With a Mousse-Cake Rejoice, 

With sprinkles 

Pouring over 

The choc'latey insides;

I swear, this dessert, aye, 

Could be my demise.. .. 

But hey! Not just one cake, 

I think I'll have two, 

And that, on the menu; 

It looks like it's new.... 

Oh, it is? Well, alrighty, 

The fondue, then, gee whiz. 

And a soda-pop fountain, 

. . . please add lotsa fizz.



Ridding the Developmentally
Disabled of Stigma

Jade Edwards, University of Central Arkansas

Society has formed a negative stigma around individuals with developmental dis
abilities (Ai 412). Changing the current public outlook toward individuals with de
velopmental disabilities will be a step-by-step process in which education is the key 
element. The federal government must first help increase the general public's un
derstanding of what the term "developmental disability" means by implementing 
awareness programs in the public school systems. The public school systems should 
then address the root causes of the negative societal stigma toward those with de
velopmental disabilities. From there, the spread of awareness will rely on the public 
to form non-profit organizations and inform media outlets of the issue. If these steps 
are followed, there will be an increase in the quality of life of those with disabilities, 
and stigma will be greatly reduced.

Public education over developmental disabilities could be provided by institutions 
and development centers, but because their focus is centered around caring for the 
developmentally disabled patients, it would be more practical for non-profit organi
zations, media outlets, and school systems to take on that role. The government could 
also be a useful source of information, but it should be careful to remain unbiased 
in the issue as not to tip the scale and infringe on any rights of the developmentally 
enabled population in the process of advocating for those with developmental dis
abilities. After the public has been educated, the core causes of the public's negative 
perception of those with developmental disabilities can be addressed and overcome 
through a gradual societal shift in thought.

Stigma can be perceived in various ways depending on the subject that is being 
stigmatized. For example, a stigma of the eye is characterized by its abnormal shape 
that leads to problems in vision. Eye stigmas, or astigmatisms, can be easily corrected 
with contacts or eyeglasses (Rutzen 21). A stigma attached to a person, however, has 
long-term effects and is difficult to overcome (Goodley 245). Generally, a stigma has 
to do with an unwanted quality that deviates from a "norm." A norm is "a standard 
regarded as typical," and the "developmentally enabled" will be exemplified by this 
term throughout this paper ("Norm" 184). The British Journal of Psychiatry defined 
"stigma" as, "a 'mark' that distinguishes a person as being deviant, flawed, 'spoiled' 
or generally undesirable" (Ai 410). For the purpose of this paper, "stigma" in refer
ence to those with developmental disabilities will indicate a sign of social unaccept
ability that deters interaction from the developmentally enabled society.
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The United States Department of Health and Human Services defines "develop
mental disabilities" as, "severe, life-long disabilities attributable to mental and/or 
physical impairments which manifest themselves before the age of 22 years and are 
likely to continue indefinitely" (U.S. 1). Some specific problems associated with de
velopmental disabilities are, "physical or sensory disability, developmental delay, 
cognitive impairment, mental retardation, chronic illness, learning disabilities, men
tal illness, and work-related disabilities" (Fleming 11). Some of the most commonly 
known sectors of developmental disabilities are cerebral palsy, Down syndrome, and 
autism spectrum disorders, but there are lesser known developmental disorders that 
may include individuals who are deaf, blind, and/or have low adaptive levels (CHDC 
1; Harris 9).

History lends a hand in explaining the foundation for the current social stigmati
zation of those with developmental disabilities. Fear of the unknown and the lack of 
technology to gain knowledge about developmental disorders were likely contribu
tors to the social aversion in past centuries. According to Mittan, "For thousands of 
years before Pasteur mankind understood that is was possible to become ill from 
close contact with someone who was ill" (1). In European history, some developmen
tal disabilities were misunderstood to be possessions of the devil and these assump
tions likely contributed not only to ostracizing of the affected individuals due to 
their supposed ungodly nature, but also to public fear of the devil afflicting those 
who associated themselves with such people (Harris 14). Social Darwinism in the late 
1800s resulted in the "attitude that people with intellectual disability were burdens 
and a menace to society" (Harris 22). Mittan also said, "The sick and disabled were 
reasonably (for those times) seen as a threat to one's own health, whether through 
contact, through magic, through possession, or through evil" (2). The Thomas Theo
rem explains how these past biases continue to affect stigmatization today. It states, 
"If people define situations as real, they are real in their consequences" (Henslin 117). 
Even though the past societies were wrong in their assumptions about those with 
developmental disabilities, they defined their conclusions as valid. Therefore, those 
with developmental disabilities were affected by the negative stigma that was cast 
upon them at that time, and they are unfortunately continuing to be affected by that 
same stigma today.

Aside from religion and health concerns, linguistics have been a major contribut
ing factor to the stigmatization of those with developmental disabilities throughout 
history. The Sapir-Whorf hypothesis was developed in the 1950s and it suggests that 
language forms the way that humans think and perceive the world around them 
(qtd. in Henslin 46). James Harris stressed, "Historically, the names used to catego
rize individuals with intellectual disability have frequently become stigmatizing" 
(4). Most developmentally enabled individuals would take offense to being termed 
"idiot," "imbecile," "moron," or "retard." However, these same insulting terms have 
been classified as acceptable ways to refer to those with developmental disabilities in 
the past (Harris 4). These labels dehumanize those with developmental disabilities 
and put them in a category separate from and below those who are developmentally 
enabled. The gradual change toward the term "developmentally disabled" has been 
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useful in combating the negative connotations associated with the previously used 
terms because "by emphasizing development and designating intellectual disability 
as a developmental problem that starts in early life, the focus shifts to the individual 
who is adapting and growing as a person" (Harris 4).

Most individuals with developmental disabilities are aware of their stigma (Ai 
410; Goodley 245; Holden 38; Hooks 1). An article in the British journal of Psychiatry 
stated, "Those who leave state hospitals or family homes to live in the community, or 
in independent housing, experience abuse and rejection from others in the commu
nity and become aware of the stigma associated with institutions such as hospitals 
or adult centres for people with intellectual disability" (Ai 410). This problem is also 
likely caused by the lack of public awareness of the conditions of the individual's 
specific disability. Christian Crandall and David Feldman pointed out, "Whether or 
not people's perceptions of specific mental illnesses are accurate, people are more 
willing to socially reject individuals with disorders that they perceive to be high on 
personal responsibility [for the disability], dangerousness, and rarity" (Crandall 151). 
If a developmentally enabled person has only heard about a particular case involv
ing a developmental disability and does not understand the broad scope of the term, 
there is a great deal of room for error in stereotyping the entire developmentally 
disabled population. One case study cannot be used to generalize an entire group 
because the sample size is not wholly representative.

Those who do stigmatize developmentally disabled individuals, regardless of 
their reason, often do not realize they are adding, "a social burden on top of the phys
ical burden of a health disorder" (Mittan 2). Social stigma does have the capability 
to negatively affect the self-esteem and mental health of those with developmental 
disabilities. Edward Polloway et al. stated, "A person is not simply defined by his or 
her disability, a self-definition that is unnecessarily limiting and that may also have 
negative implications for self-esteem" (101).

Kate Hooks, a developmentally disabled individual with a diagnosis of muscular 
sclerosis, speaks out about the affect her disability has on her everyday life in her 
article, "A Silent Minority." She states, "I'm riddled with guilt whenever someone 
stands in the rain for an extra few moments to open a door for me or when someone 
in the supermarket takes an item off the top shelf for me" (Hooks 1). She is referring 
to her assumption from past experience that uneducated strangers may believe she 
is a burden to society and is personally responsible for her disability. However, it is 
important to note that every developmentally enabled person had the same likeli
hood of being born with a disability as Kate did, and neither she nor any other per
son with a disability should be discriminated against. According to Title 42 of the 
Americans with Disabilities Act, "Congress finds that physical or mental disabilities 
in no way diminish a person's right to fully participate in all aspects of society, yet 
many people with physical or mental disabilities have been precluded from doing so 
because of discrimination" (ADA 110). Through educating the public, discrimination 
due to stigmatization of those with disabilities can be overcome.

An article in the Personality & Social Psychology Review asserted, "Researchers have 
generally relied on logistically less demanding paradigms, such as self-report and 
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attitudinal studies, which indeed provide a wealth of knowledge about social stigma 
and stigmatization. Yet, stigma is a phenomenon that is defined within the context of 
social interactions" (156). Therefore, a microsociological analysis is necessary to pro
vide insight into the effects of stigma on individuals with stigmatic developmental 
disabilities and those who are associated with them.

The family is the first group most children are exposed to, and as a result, the fam
ily's initial reaction to a developmentally disabled child can greatly affect the long
term mental health of the entire family. Diane Hiebert-Murphy, Kathryn Levine, and 
Barry Trute worked together on a study that showed, "Parents of young children with 
developmental disabilities experience higher levels of parenting stress than those in 
families that are unaffected by childhood disability" (1). The stresses of having a de
velopmentally disabled child in the family apply to siblings as well. In a study done 
for the Journal of Intellectual Disability Research in 2008, "Parents reported that their 
own degree of stress because of caring for their disabled child was a disadvantage 
that affected their interactions with their non-disabled children" (Alberti 227). The 
parents reported that their non-disabled children held increased responsibility for 
their developmentally disabled child's well-being. Despite the siblings' negative feel
ings toward the extensive responsibility and less parental attention, parents reported 
their non-disabled children gained positive attributes such as maturity and tolerance 
because of their position (Alberti 227). There are other complications that come with 
caring for a developmentally disabled child that can add to stigmatization within 
the home such as unpreparedness, financial strain, physical and emotional stress, 
and extreme time commitments (Corman 679). However, if the family reacts to their 
developmentally disabled child in a positive way, there is potential for the family 
to "broaden horizons, increase family members' awareness of their inner strength, 
enhance family cohesion, and encourage connections to community groups or re
ligious institutions" (Corman 280). Peter Berger and Thomas Luckman sum up the 
significance of parental attitudes in their statement, "Plausibility, in the sense of what 
people actually find credible, of views of reality depends upon the social support 
these receive" (1).

The search for friendship is a problem encountered by many individuals with 
developmental disorders. In a study done for the Journal of Intellectual Disability 
Research in 2001, students in a classroom setting were asked to rank the popularity 
of their peers, and those with intellectual disabilities were consistently on the bot
tom of the developmentally enabled children's lists (Zic 210). The study continued on 
to say, "The number of children willing to sit with them in class, play after school 
or study with them was very small, and the number of children who refused to do 
so was large" (Zic 208). From these findings, one can conclude that the separation of 
developmentally disabled individuals from their enabled peers at a young age may 
contribute to the stigma that they carry with them throughout their lives. Due to the 
stigmatization of those with developmental disabilities, those affected often found 
a "'comfort zone' of people who know and understand about the disorder" and re
frained from interacting with peers outside of that group (Mittan 2). Edward Pol- 
loway et al. asserted, "Misunderstanding and fear based upon stereotypes and 'the 
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myth that only people who have formal training can form a relationship with a per
son with a disability' can give way to understanding and ease as well as increased 
friendship and respect if given proper education and support" (103).

Later on in life, high-functioning developmentally disabled individuals often 
yearn for a sense of companionship through intimate relationships and sometimes 
marriage (Holden 38). There can be an aspect of the desire for an intimate relation
ship that placesguilt upon individuals with disabilities because they feel as if they 
are placing their potential partners in compromising social situations and/or sub
mitting them to unnecessary stresses (Holden 39; Hooks 1). The need to find a part
ner is something that those with developmental disabilities "feel as though they have 
little power over" (Holden 38). Those with developmental disabilities do not want 
relationships simply for a sense of normalcy, but they have the same genuine needs 
for companionship as other humans. Many are discouraged by their stigmatization 
and feel as if they would not have good chances at finding a suitable partner because 
of their disabilities. Craig Holden stated, "They have learned over time not to ask or 
expect too much in their lives; and that it is quite possible that finding a partner is 
one aspect of life that will elude them" (Holden 39). However, many individuals with 
developmental disabilities are mentally and emotionally capable of participating in 
an intimate relationship. Educating the public about the wide range of developmen
tal disabilities may lead to the matchmaking and increased self-esteem of some of 
these individuals (Holden 42).

Strangers are not always aware of the symptoms of developmental disabilities and 
may react to a situation in an unsuitable way because of their lack of education on the 
matter. Some developmental diseases such as down syndrome and cerebral palsy are 
apparent physically. Intellectual impairments, however, are able to be mostly con
cealed in an effort to stifle stigmas. For example, one of the most common problems 
associated with those on the autism spectrum is sensory overload. When an autis
tic individual becomes overwhelmed by sight, sound, taste, smell or touch, they do 
whatever they can to comfort themselves. Sometimes they are inclined to display acts 
of aggression, scream, disrobe, flail about or run away (Graetz 44). If one of these in
stances takes place in public, uninformed strangers will often misunderstand these 
acts to be those of a miscreant. While there is less widespread stigmatization toward 
those who have no physical impairments, the public reaction to the symptoms of a 
concealed disability can cause a larger stigmatization in one incidence.

Those who are physically disabled tend to be more frequently stigmatized by 
strangers. Robert Mittan said, "If the other person has never had any experience 
talking to someone in a wheelchair or dealing with someone who doesn't make eye 
contact or respond with relevant sentences, that person is going to have no idea what 
to do" (2). On the positive side, with those who are physically handicapped, it is 
more readily understood that they are disabled as opposed to socially deviant. Most 
people will not criticize those with disabilities in public because they do not want to 
appear as "anti-disabled" (Leef 1).

Because most people do not want to appear as "anti-disabled," George Leef found 
it difficult to find personal accounts to support his claim in "Helping Hand or Unfair 
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Advantage?" (Leef 1). In his article, Leef notes the possibility of unfair advantages 
given to those diagnosed with disabilities in higher education systems. He inter
viewed several disability directors and found that diagnoses have the potential to be 
bought from physicians. He noticed, "Far fewer students who are female, nonwhite 
and from lower-income families are diagnosed as learning disabled and only a tiny 
percentage of students of Asian ancestry are" (1). Therefore, the largest number of 
disabled college students are white, wealthy males. If this is true, one might assume 
that there is little stigma attached to being diagnosed with a disability because the 
wealthy would not want to pay to have their reputation put on the line. However, 
upon further examination, wealthy, white men are the most likely to be able to afford 
healthcare in general and to have high enough self-esteem as not to allow stigma to 
effect them.

One might argue that stigma surrounding those with developmental disabilities 
is necessary to prevent the developmentally enabled from being held back. In the 
classroom, for example, developmentally disabled children may not be able to keep 
up with "developmentally enabled" students. However, if those children are allowed 
in the same classroom, an accepting environment is built and students are able to 
work hand in hand to benefit the entire group. In the past, one-room school houses 
proved to be efficient for teaching because the advanced students learned by teach
ing those who were behind in their coursework. A similar system involving those 
with developmental disabilities would be helpful in establishing a sense of commu
nity as well as allowing learning opportunities for both parties involved.

Looking back on the world's history, there have been multiple other cases of stig
matized groups that are typically minorities. The difference in the case of develop
mental disabilities is that it is not necessarily a matter of superiority of the majority 
in this case, but rather the separation by ability. Some would argue this difference al
lows the stigma to be more warranted because it prevents those with developmental 
disabilities from holding back those who are on a higher level of ability in both edu
cational and social circumstances. However, the fact that it is not an issue of superior
ity, but rather ability, gives warrant to the suggestion that there needs to be a removal 
of the stigma. There have been movements in the past for equal rights among minori
ties such as African Americans and women, but the movement in favor of rights for 
those with disabilities is less widely-known. Many individuals with developmental 
disabilities cannot speak for themselves on such issues and, therefore, need the re
moval of their stigma in order to get help from the public to speak on their behalf.

There are many negative assumptions placed on those with developmental dis
abilities, but many of these views are determined before the members of society 
understand the key roles of individuals with developmental disorders in the world 
and the positive impacts they can have on the lives of others. Individuals with de
velopmental disabilities affecting their intellect are often able to live innocent lives 
unaware of all of the stresses and problems of the general population. They have 
the ability to hang on to their joyous child-like qualities throughout their life and 
inspire a sense of nostalgia in those they come in contact with. Many are also either 
extremely creative or extremely mathematical.
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Lisa Daxter, a woman living with autism, was able to grasp a possible evolution
ary purpose for her disorder through her extraordinarily scientific way of thinking. 
She believed that although those with autism may be less likely to reproduce, they of
ten have different ways of looking at the world. Their unique viewpoints allow them 
to produce rare and valuable ideas that give their families advantages in survival. 
Therefore, their family members pass on their genes as well as their ideas (Hamil
ton). The stigmatization of individuals like Lisa could potentially prevent the general 
population from learning valuable information that those individuals have to offer 
from their unusual way of perceiving the world.

Most stigma regarding developmental disabilities is socially constructed and 
caused by either a lack of public understanding, or unnecessary past biases (Fleming 
24; Harris 14; Mittan 1). Those with disabilities are currently labeled with a master 
status of "impaired." Through awareness education provided by public school sys
tems and nonprofit groups, misunderstandings can be overcome and developmen
tally disabled individuals can push forward replace their master statuses with those 
specific to their individual accomplishments.
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Tender is the Fall

Jennifer Busser, Elmhurst College

Tender is the Night by F. Scott Fitzgerald focuses on the marriage of Nicole and Dick 
Diver and showcases their interaction with Rosemary, a young American actress. The 
novel primarily shows Dick Diver's metaphysical fall from being a successful doctor 
and having a seemingly perfect marriage to losing his clinic and getting a divorce. 
It shows the line upon which he crosses to make both his perception of himself and 
others' perception of him change because of his "lack of indifference" concerning his 
actions. Dick's fall serves as a contrast to Nicole's growing independence throughout 
the second half of the novel. The philosophical residue of Tender is the Night is the idea 
that fear acts as a paralyzing force, which leads one to resist admitting the severity 
of flaws in one's personal relationships, including that with one's self and loved ones. 
These cracks in the foundation of personality expand and are seen through growing 
materialistic, immoral means, such as lust and alcoholism. These immoral means act 
as a self-made veil upon reality, which all amount to a personal downfall.

Dick Diver is the main character throughout the novel, but the story is told by 
three different people and shows multiple points of view. The novel begins with a 
description of the portion of France that Rosemary and her mother have come to 
visit. She meets Dick and Nicole Diver on the beach with many of their friends and is 
invited to a dinner party. This begins her obsession with Nicole and Dick, especially 
Dick, because of his charisma. She continues to visit with them, and her love for him 
grows until he reciprocates her feelings. The story then shifts back to the past and 
tells how Nicole and Dick fell in love. Dick was a psychologist that had just graduated 
from Yale and was living in Vienna. He first saw Nicole when she was being checked 
into a mental clinic. After their meeting, Nicole constantly writes Dick letters, which 
show Dick that her mental state is clearly in question. Dick finds out that Nicole 
was sexually abused by her father and now has a fear of males. The two fall in love 
and Dick becomes both her doctor and husband. Nicole, however, continues to have 
relapses where she cannot control her emotions, so they decide they will live in Swit
zerland where Dick will invest Nicole's father's money for a partnership in a psycho
logical clinic. Shortly after, Nicole finds a letter from one of Dick's previous patients' 
mother that accuses him of sexually harassing her daughter. Nicole then shows even 
more signs of mental instability when she runs away from Dick and her children at 
a festival and then grabs the wheel from Dick's hands while he is driving back to the 
clinic and causes them to be run off of the road. Dick orders the children to go check 
in at a nearby hotel while he deals with Nicole. He, however, makes no real progress 
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and sees that Nicole's mental rehabilitation is no where near complete. While staying 
at the hotel, Dick receives a telegram that his father has passed away, and he is deeply 
saddened by the news so he travels to America to say his last goodbye. Dick then 
checks into a hotel in Rome and meets Rosemary again, and the two finally make 
love. After that, Dick starts his obsession with alcohol and is arrested after being in 
multiple fights. Shortly after, Dick's partner decides that he should leave the clinic 
because of his alcoholism and the Divers' marriage falls apart. Nicole makes love to 
Tommy Barban and marries him after divorcing Dick, who then moves to New York.

Dick Diver fears not being in control of all situations, and he fears not having 
others perceive him as sophisticated; this fear can be inferred from his criticism of 
Americans. When Dick is dining with Rosemary, the Norths, and the rest of his par
ty, they search for people with "repose" by staring at them to see if the person will 
flinch. Dick's response after seeing even a military general give in to the pressure 
elicits his doubt in Americans: "'You see,' said Dick smugly, 'I'm the only one," (52). 
Dick prides himself so greatly upon his ability to control his actions in front of oth
ers, even when under pressure. He thinks that he has the ultimate combination of 
repose and grace, and he craves putting up that act in front of all others.

Therefore, when Dick is puzzled by a certain problem, especially those with Ni
cole, he refuses to admit to himself that he does not have the solution. He does not 
want to show his unease, and instead, chooses to act like the problem is too insignifi
cant to fix or give his full attention. This is illustrated when he states the problems 
with his and Nicole's relationship after she finds the letters accusing him of infidelity:

Nicole was silent; Dick was uneasy at her straight hard gaze. Often he felt 
lonely with her, and frequently she tired hint with the short floods of personal rev
elations that she reserved exclusively for hint, "I'm like this-I'm more like that," 
hut this afternoon he would have been glad had she rattled on in staccato for a 
while and given him glimpses of her thoughts. The situation was almost threaten
ing when she backed up into herself and closed the doors behind her. (187-188)

Dick realizes that Nicole is slowly drawing herself away from him and feels that he 
no longer has control over her psychological state, which hurts his pride as a doctor 
and causes him to be unsure of his medical abilities since he is at a standstill on how 
to cure his patient. However, it also jabs at his pride because he is her husband, and 
he no longer feels wanted or as emotionally connected to her as before. After she 
runs away from him at the fair, he evades her accusations about a young girl staring 
at him, but Nicole knows the truth: "It's always a delusion when I see what you don't 
want me to see," (190). Nicole realizes that Dick is putting on an act in order to avoid 
having to fix a problem with her. The audience sees this when the narrator, Dick, re
sponds to himself after Nicole's comment: "He had a sense of guilt as in one of those 
nightmares where we are accused of a crime which we recognize as something un
deniably experienced, but which upon waking we realize we have not committed," 
(190). Dick has the inclination that he was wrong, but he does not see it as something 
that he needs to fix or worry about because he is putting himself under the delusion 
that he did not do anything that was actually wrong.
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Dick's personal problems stem from the relationship issues with Nicole that were 
never fixed, and they cause Dick to lose himself more and more:

He had lost himself-he could not tell the hour when, or the day or the week, the 
month or the year. One he had cut through things, solving the most complicated 
equations as the simplest problems of the simplest patients. Between the time he 
found Nicole flowering under a stone on the Zurichsee and the moment of his 
meeting with Rosemary the spear had been blunted (201).

Dick can feel himself slipping farther and farther away from what he used to be; 
he knows that he is no longer seen by others as a brilliant psychologist or seen by 
his wife as someone she can count on, and he cannot find complete fulfillment from 
Nicole or his work. He realizes all of these cracks building up within himself and his 
relationship with Nicole, but he takes no real action to fix them for the fear that he 
will be unable to.

The problems between the Divers and the problems causing Dick to slip from his 
high point are seen through his many sinful actions to which he feels a "lack of indif
ference." He begins to drink heavily throughout the day without even realizing he is 
doing so. Although this behavior alone does not appear to be harmful at this point, 
the fact that Dick starts these behaviors portrays the turmoil within; he uses drink
ing as a way to make it through the day because he cannot get past his sorrows by 
himself. They "cover up" the reality that his life is falling apart and act as an escape 
route so that he does not have to conquer his fear.

Dick also becomes addicted to lusting after multiple women. At the beginning of 
the novel Dick believes that he truly loves Rosemary, and the attraction is not seen 
as straight-forward lust. However, as the story progresses, Dick realizes that he does 
not really love Rosemary, which only increases his desire for her in order to show 
Dick's new addiction to his sin. This lustful obsession of women grows to the point 
where Dick "was in love with every pretty woman he saw now, their forms at a dis
tance, their shadows on a wall," (201). Dick does not find this wrong because he does 
not see it as cheating on his wife. He claims that he still loves Nicole and makes no 
attempt at stopping this flirtation or telling her, which only runs their relationship 
farther into the ground.

Furthermore, Dick also does not realize it in the novel, but his obsession with 
women may correspond to his wanting attention and being looked upon in an ad
mirable way again: "There was some element of loneliness involved—so easy to be 
loved—so hard to love," (245). Dick knows that the reality of the situation is that his 
and Nicole's relationship is falling apart, and he also knows that his flirtation with 
women is only making him temporarily feel wanted until it causes him further dis
tress and harms his relationship with Nicole even more.

Aside from being obsessed with women, Dick's desire for younger, vulnerable 
women illustrates just how much Dick wants to be wanted by others. When he meets 
both Rosemary and Nicole, they are young and have not had a positive father figure 
in their lives. This motif of "Daddy's Girl" is mentioned many times throughout the 
novel, and it can be inferred that Dick plays father to both Nicole and Rosemary. He 
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does not see that he is only using these women's vulnerability to compensate for his 
wanting attention. This mixing of sexuality with fatherly care only further confuses 
Dick's professional and private life, along with his blurred lines of perception and 
reality.

However, even in the midst of his drinking problems and his lusting over almost 
every woman, Dick does attempt to sort through his problems. He thinks about his 
life with Nicole and just how much of a mistake he has made by allowing himself to 
be disillusioned with his lust over Rosemary: "This was less an infatuation than a 
romantic memory. Nicole was his girl—too often he was sick at heart about her, yet 
she was his girl. Time with Rosemary was self-indulgence," (213). It is ironic how this 
realization comes while Dick is drinking. He cannot seem to reach these conclusions 
towards the second half of the story without the use of alcohol, and yet, he cannot 
react to these feelings to solve his issues because he is so deep into both of his ad
dictions. He refuses to admit it to anyone else for fear of his pride being hurt even 
further.

Dick's situation is also ironic because he is an acclaimed psychologist. He profes
sionally analyzed other people's inner feelings and emotions to solve their under
lying conditions, but he can no longer make the slightest attempt to save his rela
tionship, or even reverse his drinking habits. He merely recognizes his problems 
before he plunges deeper into his own destruction. This is especially evident when 
Dick drinks heavily, becomes violent, and gets arrested. After being released, Dick 
is wrongly accused by the crowd of raping and slaying a young child. This acts as 
the highest point of acceleration during Dick's fall thus far; all of his sinful behaviors 
have caught up to him to slap him in the face, and he is wrongly, but ironically ac
cused of raping a child even though his goal was to help children, like Nicole, who 
had been sexually abused. Dick realizes that this is his new rock bottom, and Baby 
Warren sums up his worst fear within one sentence: "It had been a hard night but she 
had the satisfaction of feeling that, whatever Dick's previous record was, they now 
possessed a moral superiority over him for as long as he proved of any use," (235). 
Dick has always felt that he was above everyone else and prided himself on people's 
respect toward him, but it is now clear to even those surrounding him that Dick has 
failed miserably and is on a downward spiral.

Although Dick realizes his mistakes, he is so disillusioned and overly confused 
by his drinking and lusting after women that he takes no action to stop this chain of 
events that will lead to his downfall. Instead of stopping while he could, he pulled 
himself further in: "He saw there was no sympathy for him but he was unable to 
believe that he was wrong," (225). Dick has now become so far twisted in his prob
lems that he is no longer able to release himself from any of them. Although Baby 
Warren becomes aware of his failure when he is released from jail, Dick reaches his 
tragic realization while he is still in the jail, and he decides that his life is now utterly 
hopeless:

Dick's rage had retreated into him a little and he felt a vast criminal irrespon
sibility. What had happened to him was so awful that nothing could make any 



44 | Jennifer Busser

difference unless he could choke it to death, and, as this was unlikely, he was 
hopeless. He would be a different person henceforward, and in his raw state he had 
about it the impersonal quality of an act of God. (233)

Dick once again sees the hard-hitting reality of his situation without taking any ac
tion, and this realization only makes him act crazier and furthers his use of alcohol 
and sex as a harmful way to take away the pain.

However, not only does Dick's alcoholism act as an attempt to put a self-made 
temporary shade on his problems, which only makes them worse, but it also acts as a 
catalyst to continue to speed up his downward fall. All of this comes to an end when 
Dick's bad habits force Nicole to grow away from him, and the two finally divorce. 
This is Dick's lowest point because now he has lost both his wife and his work all at 
once, although he knows that it is his own fault: "'I guess I'm the Black Death,' he said 
slowly. 'I don't seem to bring people happiness anymore,"' (219). Afterward, Dick 
accepts his failures, and he figuratively disintegrates by moving back to America to 
practice medicine. Dick's moving back to America shows his destruction and how 
he now sees himself: he no longer thinks that he is any better than those Americans.

The destruction of Dick's career, marriage, and self greatly contrasts Nicole's ever
growing independence. Unlike Dick, Nicole did not allow her fear to paralyze her:

For what might occur thereafter she had no anxiety-she suspected that that 
would be the lifting of a burden, an unblinding of eyes. Nicole had been designed 
for change, for flight, with money as fins and wings. The new state of things would 
be no more than if a racing chassis, concealed for years under the body of a family 
limousine, should be stripped to its original self. Nicole could feel the fresh breeze 
already-the wrench it was she feared, and the dark manner of its coming. (280)

Nicole realizes that things are going to change, and even though she is afraid, she 
does not hide the reality from herself or let her fear cause her inaction. Although Ni
cole was supposedly the mentally unstable character throughout most of the novel, 
she never gave up the fight, unlike Dick: "Nicole's world had fallen to pieces, but it 
was only a flimsy and scarcely created world; beneath it her emotions and instincts 
fought on," (143). Instead of pretending that she is okay on the surface, Nicole allows 
others to see her insecurities. By doing so, she is able to stay true to herself through
out the novel until she is cured, which contrasts Dick's method of veiling reality. This 
difference, in terms of accepting reality, allows Nicole to prosper while Dick fails 
miserably.

Even though Dick Diver fails as a husband and travels in isolation when the story 
ends, Doctor Diver did succeed. Dick realizes this accomplishment amidst his multi
tude of failures, and it allows him one last joy; Doctor Diver finally "was at liberty" 
(302). Nicole gains her independence through leaving Dick and overcomes her illness 
to feel new again. This serves as Dick's one last accomplishment before the novel 
ends.

Therefore, Dick was not completely destroyed. His failures and metaphysical 
stumbles caused him to realize that even though he liked to believe so, he was no 
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better than anyone else. Just because he fixed other people's problems did not mean 
that he was immune to them himself or that he could rid himself of them by denying 
their existence. In the words of Dick Diver, "you mustn't confuse a single failure with 
a final defeat." (184).

Tender is the Night by F. Scott Fitzgerald is told out of chronological order and the 
story is often stopped in order to flashback to past events. This is done to show the 
figuratively blurred lines of the past and present and show how each affects an indi
vidual in twisted conjunction. It also shows the blurred lines of reality and percep
tion, which eventually cause Dick's failure since he puts up a false pretense so often 
that he starts to believe it himself. Dick also makes the mistake of blurring the lines 
between his professional work and his private life, which unfortunately allows both 
to circle the drain together. However, even through his failures Dick makes pro
found conclusions, and summarizes his downfall throughout the story by stating 
"the manner remains intact for some time after the morale cracks," (285).
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Perspective Is Everything

Timothy Farrell, Post University

The rough cloth that covered this poor man's vision was bothersome. The worn and 
beaten set of hands gripping this make-shift blindfold pulled the feathered ends into 
a military grade knot. The stale air was thick with the sour taste of anger and confu
sion. No chance of this coming loose, he thought.

Just hours ago this simple man was pulled away from his partner on those dusty 
and war-torn streets at gunpoint, swiftly and without warning. The blunt object that 
collided with the back of his head also belonged to the rifle that took his friends life. 
Fear and anger clouded his mind as he blacked out from the impact. Who do they 
think they are, he thought.

He was safe for now, but there was an obvious discomfort knowing his future 
remained firmly grasped in the hands of complete strangers. He was nodding in and 
out of consciousness, unable to understand the foreign language his captors were 
speaking. His hands were bound behind him, his legs to the bottom of what he fig
ured an old wooden chair. There was a distance between himself and his foes. They 
must be in a different room, he thought.

The voices grew closer. The anger within them wasn't pure, almost like it was cut 
by a drug peddler with some cheap laughter. He managed a plea for freedom only to 
be silenced by a forceful slap to the right side of his face. It was now official: civiliza
tion had been exchanged for barbarism. This was not a receptive bunch, he thought.

Foreign tongue served as the soundtrack to his vicious beating. Each successive 
blow reached deeper into his psyche, drawing out emotion he wished he no longer 
had. Tears formed and began to fall, but before his weakness could go public his lack 
of vision saved him. The now damp blindfold remained tight as he beamed with a 
hidden smile. They don't deserve my pain, he thought.

He tried to keep his screams inside hoping these demons would eventually get 
tired or even bored, but a man can take only so much. With no control he grew loud
er, but to his surprise, it stopped. His breathing became so heavy he figured his heart 
would break free from its bodily cage. I've finally been spared, he thought.

The silence echoed through his half-covered ears, hoping for the sound familiar 
voice. A gentle breeze connected with his bruised and bloodied cheek as he turned 
toward its assumed direction. His teeth were stained a deep crimson, his lips torn 
and grainy from the rough sand that found its way from the ground. An old white 
shirt, now tattered and dark, served as a make-shift girdle holding in his vital or
gans. Pain is only temporary, he thought.
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A resurgence of the voices he had unwillingly come to know caused a physical 
illness. The anger behind them was gone. Could it be possible? Would he be spared? 
His mind worked fast, calculating the odds he hoped would shift in his favor. Intel
ligent thought took a backseat to pent-up emotion. They were laughing. It was a uni
versal language that filled the room as the gravel crunched beneath those dreaded 
steps. Those bastards were laughing at him, he thought.

He tried one last plea for freedom, only for it to fall on deaf ears. It had been muf
fled by a strong and dirty hand pressed firmly over his mouth. He paused for a brief 
second, wondering why he was being stifled, only to have his sharp and unforgiving 
answer shoved into him. With a quick retraction and a removal of his muzzle, this 
poor man's life flashed before his eyes. A warm sensation poured over his abdomen 
and down onto his lap. I was just stabbed, he thought.

The gash in the left side of his stomach was leaking blood at an alarming rate, but 
it didn't matter. He was overcome with a new reality. He was going to die here, at the 
hands of these strangers. He was going to miss the birth of his only son. He tried to 
remember the last time he kissed his wife. Three days ago, he thought.

Pain was replaced by numbness. He could no longer feel below his waist, but it 
wasn't like it mattered. He couldn't move, couldn't speak, and couldn't see. The abil
ity to hear was his only escape, but even this was trampled on by the horrible lan
guage these soon to be murderers were speaking. Why me, he thought.

The laughter increased as his tears began to flow. The make-shift sponge had fi
nally given way. He could feel them slapping and poking all over his body, and he 
hated it. He despised these men. He knew nothing about them, but at the same time 
he knew everything. They took their own freedom for granted. They gave the others 
a bad name, he thought.

It was getting dark, for him at least. He could barely hear them save for a few cack
les here and there laced with some violent grunting. His time was running short. He 
pictured his family, his wife, his son, his brother, and his friends. He missed them 
already, and cursed himself for being the cause of their future grief. Please, just end 
it now, he thought.

He sat up, nice and straight, and used the voices to try and pinpoint their locations 
in front of him. He had an idea. They weren't far away, a few feet at most. He could 
feel the spit from their unknown words land on his cheeks. He picked his target, 
worked up some saliva, and cocked back his weapon of choice. Death would no lon
ger be a distant wish. Give me your best shot, he thought.

It was a direct hit. He couldn't have done a better job if he could see. He knew this 
because of the immediate response to his surprise attack. There was a deep-throated 
yell, a string of curse words he imagined, followed by a quick and simple pain, just 
below his throat. His head pushed back by the same hands as before followed by a 
clean and precise slice. Thank you, he thought.

The knife's slit stretched from ear to ear, pouring a deep red onto the now de
ceased captive's chest and lap. There was a short moment of silence as the others tried 
to digest what one of their own had just done. There was no laughter, no anger, no 
remorse; just a vague sense of annoyance.
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"Dude, what the hell was that? We weren't going to kill him! We don't even know 
who he was yet, god damnit man."

"Just relax, fucker spit in my face. No lil' terrorist shit hawks one at me and lives 
to talk about it."

These words were all spoken in perfect English.



Effects of Pollution in the Great Lakes

Jared Hayward, Northern Michigan University

Abstract

The Great Lakes are the largest supply of freshwater on Earth, containing roughly 
21 percent of the world supply. In recent years, the purity and preservation of our 
priceless resources have been put in jeopardy. Throughout history, contaminants 
such as mercury and human waste have been remissly dumped through industrial 
effluents forever becoming a burden on the ecosystem. Pesticides from farms have 
been flushed into the Great Lakes through streams and rivers. Once pollution enters 
the Great Lakes, it creates a chain reaction invisible to the human eye. The vegeta
tion growing in the lakes absorb the contaminants, which are then consumed by the 
fish. Predatory birds such as bald eagles eat the fish and contract the pollutants. Even 
the beluga whales are dying from pollution linked to the Great Lakes. This study 
examines the effects of pollution in the Great Lakes and discusses the consequences 
contaminants have on our fragile ecosystem, such as the endangerment of wildlife 
and the quality of water.

Introduction

The Great Lakes region is the world's epicenter of manufacturing, innovation, and 
tourism. Throughout history, the Great Lakes have been used to produce power, ship 
and receive valuable goods, and provide drinking water to millions of individuals. 
Ore boats cross the Great Lakes, transporting valuable iron from some of the largest 
mines in the world. Tourists travel from across the planet to view the exceptional 
scenery. Unfortunately, the Great Lakes have become taken for granted over time. 
Contaminants such as pesticides and human waste have been funneled into the 
Great Lakes, causing atrocious side effects. Humans, wildlife, and the ecosystem are 
deeply affected by pollution in the lakes. This study examines the effects of pollution 
in the Great Lakes and discusses the consequences contaminants have on the fragile 
ecosystem, such as the endangerment of wildlife and the quality of water.

The quality of the Great Lakes water supply impacts everyone, but often goes 
under-minded. The five adjoining lakes: Superior, Ontario, Michigan, Huron, and 
Erie, compose the majority of US fresh water supply, and a considerable amount of 
the earth's supply. The majority of the earth's water supply is saltwater which is not 
consumable or beneficial to human health. Freshwater is essential to all humans; 
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without freshwater people would not be able to survive. Contamination in the Great 
Lakes is putting the earth in jeopardy. Preservation of the Great Lakes needs to be 
a top priority. People need to be more aware of the lasting effects of pollution in the 
great lakes, and what they can do to prevent it. This report underlines the impor
tance of protecting the Great Lakes from impurities, and the consequences imposed 
by defiling them.

History of the Great Lakes

The Great Lakes have a lengthy history in the constitution of evolution. The forma
tion of the Great Lakes is the aftermath of the preceding ice age, but crystalline rocks 
dating back to the Precambrian era can be found on the shores of Lake Superior. 
Approximately 15,000 years ago the Laurentide ice sheet covered 7.2 million cubic 
miles of earth, including the Great Lakes region (Grady 64). Gravity pulled the gla
cier north through time, creating gouges in the earth's surface. As the glacier melted 
it deposited sediment and glacial water which filled the present-day Great Lakes (67).

History of Pioneers

The history of inhabitants living in the Great Lakes region is fairly brief. Wayne 
Grady used this analogy in The Great Lakes, "If the earth's history were compressed 
into a single day, life would first stir at about 6 AM and "fossil men and their modern 
representatives" would show up only a few seconds before midnight" (39). The first 
known ancestors to the Great Lakes were the Paleo-Indians. They briefly settled in 
the Great Lakes region during the preceding ice age, but left behind little evidence 
of their inhabitance (63). Furthermore, approximately 6,000 years ago Native Ameri
cans established fishing villages on the great lakes basin and used natural resources 
such as copper and trees to live off the land (About the Great Lakes). However, the 
land remained undeveloped until the 16th century, when the French searched the 
Great Lakes basin for fur.

History of Development

The population of the Great Lakes region grew during the 19th century when the 
Industrial Revolution brought advancements in manufacturing and shipping. The 
terrain surrounding the Great Lakes is rich in valuable minerals and timbers which 
inevitably drew attention to the region. However, the Niagara Falls prevented ship
ping to the Atlantic Ocean through the Great Lakes. Creating a direct shipping route 
would increase development drastically.

In 1825, The Welland Canal Company cut through the Niagara peninsula between 
Lakes Erie and Ontario (Atkin 135). Hugh GJ. Atkin underlined the historical impor
tance of the canal by stating: "Many American historians have stressed the comple
tion of the Erie Canal in 1825 as a turning point in the expansion of commerce across 
the Appalachian barrier from the sea ports of the Atlantic coast" (135). The Erie Ca
nal increased development in the Great Lakes region dramatically. By 1908, America 
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was the largest steel producer in the world, producing 24 million tons annually. This 
number increased from 1.24 tons in 1880 (Atkin 135).

However, the Erie Canal was later discovered to be entry-route into the Great
Lakes for many invasive species of 
wildlife. The sea lamprey is alien to 
the Great Lakes; they derived from 
the Atlantic Ocean through the Erie 
Canal. Once the sea lamprey entered 
the Great Lakes they fed on native 
species of freshwater fish. The sea 
lamprey is presented in figure 1.

Pollution in the Great Lakes

Many contaminants follow the obvi
ous benefits of industrialization, but 
are often overlooked. Even today the 
proper discarding of byproducts is 
seldom. Doug Jeanneret of the Ohio Sea 

Figure 1: Invasive sea lamprey feed 
on native lake trout. Source: "Great

Lakes National Program Office—Image 
Collection." Web. 30 Mar. 2012.

Grant College Program explains that "over
50,000 Chemicals have been identified as being in the Great Lakes system" (2). It is 
human nature to retrieve what is necessary and discard the rest with no regard to the 
environment. The Great Lakes along with the rest of the world have been saturated 
with pollution for centuries. If the regulations of environmental contamination do 
not change, the worlds' drinking water supply is going to diminish. However, solv
ing the Great Lakes pollution problem is a daunting task. There are many sources of 
pollution entering the Great Lakes.

Pollution from Industrialization

Industrialization is a leading cause of pollution in the Great Lakes. The Great Lakes 
region produces a third of the US manufacturing output. Also, it produces a large 
amount of the pollution as well (Rienert et al. 485). The Great Lakes are exceptionally 
susceptible to industrial operations. Rienert and his team also recognize the sources 
of industrial pollution "the Great Lake states account for a substantial portion of the 
total industrial pollution generated by increased integration of the North American 
economies. . . these effects are concentrated in the base metal, transportation equip
ment, petroleum, paper, and chemical sectors" (489). Most industrial operations af
fect the ground, water, and air around them.

Polychlorinated biphenyls (PCBs) have been widely used in the Great Lakes region 
as insulators in transformers and other applications ( Hu et al. 359). Although PCBs 
were banned from use in 1979 (Hu et al. 340), the amount of PCBs are increasing in 
some areas, due to climate changes and soil absorption (Meng et al. 4822). PCBs will 
remain in the Great Lakes for many years, due to the Great Lakes' retention times. 
Concentrations of PCBs in the Great Lakes presented in figure 2 below. Figure 2:
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PCBs concentration mea
sured in picograms per 
liter.

Pollution from Sewage

As the Population in
creased in the early 1900s 
overcrowding occurred 
and led to insufficient 
sewage control. Most 
major U.S. cities during 
the Industrial Revolution 
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Figure 2. Source: Meng, Fan, Deyong Wen, and James 
Sloan. "Modelling of Air-water Exchange of PCBs 

in the Great Lakes." Atmospheric Environment 
42.20 (2008): 4822-4835. Web. 31 Mar. 2012.

used rivers and streams 
to discard sewage. How
ever, the Great Lakes 
watershed was too large 
for major metropolitan 
areas; Calumet, Chicago, Milwaukee, Toronto, Cleveland, and surrounding areas 
discharged sewage directly into the Great Lakes watershed (Pearce and Tolman 42). 
Currents in the Great Lakes led sewage to neighboring drinking water sources as
Pearce and Tolman explain "As the sewers were built, the discharge was placed as 
far as possible from the water intake, in general, although in some localities around 
the lakes the prevailing notion of currents in the lakes led to dangerous proximity, 
as history shows" (42). Typhoid outbreaks occurred as the result of sewage contami
nation in drinking water (41). The 1909 Boundary and Water Treaty, was enacted to 
prevent sewage from contaminating neighboring communities (Swain 448).

Pollution from Mining

As mentioned earlier in this report, the Great Lakes region has an abundance of 
valuable natural resources. The Industrial Revolution brought an increased need of 
steel, timber, and other resources that are radially available in the Great Lakes re
gion. Mines have been known to yield large amounts of chemicals, many of which 
get disposed of improperly. The Reserve Mining Company got national recognition 
for their adverse negligence in pollution control. In their 16 years of operation, the 
company deposited over 225 million tons of taconite tailings into Lake Superior (Ul
rich 7-8). In 1970 several state, federal, and protection agencies brought the Reserve 
Mining Company to court, only to be overturned (107-122). Many mines in the Great 
Lakes region still contaminate the environment today.

Pollution from Farming

Ironically, pollution from farming has the most adverse effects on the environment. 
Farming remained relatively organic until the Second World War, when chemi
cals intended for chemical warfare were found to be lethal to insects (Carlson 16).



Effects of Pollution in the Great Lakes | 53

Pesticides were introduced to American farmers on a massive scale during the 1950's 
(17). The most widely used pesticide used was DDT, scientifically known as "chlori
nated hydrocarbons" (18) appeared in the Great Lakes through the watershed. The 
use of DDT was irresponsibly used on such as large scale the Food and Drug Ad
ministration declared that it is "Extremely likely the potential hazard of DDT has 
been underestimated" (qtd. in Carlson 23). Although the use of DDT decreased in the 
1960s, relatively large amounts are still found today (Dykstra et al. 562). The impact 
of DDT and other pesticides have profound impacts on many wildlife species includ
ing the bald eagle, which has been extensively researched.

Effects of Pollution in the Great Lakes

The effects of pollution are overlooked by most individuals; although, everyone is af
fected by pollution to some degree. Pollution enters the Great Lakes through the wa
tershed, industrial effluents, or the air. After the pollution enters the Great Lakes sys
tem the habitat has to filter out the contaminants over time. Several times mentioned 
in this report is the retention time of the Great Lakes. Lake Superior for example, has 
a retention time of 191 years (About the Great Lakes). This means any contaminants 
Lake Superior consumes will remain in the lake for 191 years. The DDT that was 
filtered into Lake Superior in 1960 will remain in Lake Superior until the 2151. The 
contaminants are also consumed by the species of wildlife living in the Great Lakes.

Chain Reaction caused by Pollution

Once pollution enters the Great Lakes, bottom-dwelling organisms feed off the sedi
ment containing the pollution (About the Great Lakes). Fish eat the contaminated 
bottom-dwellers, and sometimes contain the high amounts of contaminants in re
sponse. Birds eat the contaminated fish. Birds are known for having low reproduc
tive rates from eating contaminated fish. Reproductive deformities are also common 
in birds that eat contaminated fish. From there is moves up the food chain, where 
other wildlife eat the fish and birds. Humans drink contaminated water, and eat 
fish that have been contaminated by pollution. In some places such as Deer Lake 
in Marquette County, human consumption of the fish is prohibited because of the 
contamination levels.

Effects on the Ecosystem

Pollution affects more than just the wildlife surrounding the Great Lakes. Pollution 
also causes fluctuations in temperature. Animals migrate when temperature chang
es over time, and sometimes go extinct. This has been widely researched with the 
decrease in polar bear populations. A mass migration of snowy owls entered the US 
in search of food this January. Many speculate the cause to be lack of food, due to 
climate change caused by pollution. When pollution causes temperature to rise over 
time global warming occurs. Warmer temperature means that more invasive species 
can survive in the Great Lakes.
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Global Warming caused by Pollution

Global warming as a result of pollution causes the water levels in the Great Lakes to 
decrease over time. Decreasing water levels in the Great Lakes have been widely re
searched over time. The Union of Concerned Scientists (UCS) report signifies that the 
levels of the Great Lakes could drop by 4.5 feet in the next century (Annin 50). This 
would have a profound effect on the ecosystem. Many shallow water fish would not 
be able to survive such an impact to the environment. Furthermore, hydro-electric 
plants would not be able to pull water from the rivers, which would have a negative 
impact on our economy. The amount of global warming that occurred in the last 
century is dangerous to say the least. According to George Kling, a University of 
Michigan biology professor "That's why people are so worried about 6 to 10 degree 
Fahrenheit increases in temperature . . . because it is happening in on 100 years and 
not in 10,000 or 20,000 years" (qtd. in Annin 44). Plans need to be made to protect the 
Great Lakes from global warming.

Fire caused by Pollution

Pollution is known to cause fires in more than one way. Global warming caused by 
pollution can cause fires because of dry and under watered terrain. Furthermore, 
most pollution consists of flammable chemicals, which can start on fire if disposed of 
improperly. In 1969, the Cuyahoga River which snakes through downtown Cleveland 
and enters Lake Erie caught on fire because of pollution. The water was so polluted 
that the river and part of the lake was considered dead. The event was a wake-up 
call for the US, and the event helped form the EPA and The Clean Water Act of 1972 
(Maag 2009). The Cuyahoga River and Lake Erie are both considered much cleaner 
now, but still needs attention. Figure 3 shows a photo of the fire, below.

Prevention of Pollution in the Great Lakes

The consequences for polluting the Great Lakes have not been recognized until re
cent years. Pollution has been dumped into the Great Lakes since the Industrial Rev
olution. A number of pollution prevention laws have been enacted over the years; 
although, there is still room for improvement. Many contaminants are still present 
in the Great Lakes; laws need to be enacted until the lakes are restored to original 
condition. Fortunately, there was a movement to protect Great Lakes from pollution.

The Environmental Movement

When Rachel Carlson wrote Silent Spring in 1962, very little laws were enacted to 
protect the environment at the time. The book was focused on the release of DDT into 
the environment, and the impact it has on the environment. The book opened the 
eyes of Americans and sparked the environmental movement. The movement pres
sured legislation to enact laws, preventing pollution of the Great Lakes. Many laws 
were enacted to protect the great natural resources from man-made contaminants.



Effects of Pollution in the Great Lakes | 55

Figure 3: Lake Erie On Fire. Source: "Brrrrrrrr.... It's Colder 
Than A............ Cranialexhaust. Web. 1 Apr. 2012.

Although Rachel Carlson passed away shortly after her book was released, it lives on 
today as an example of the detrimental effects of pollution.

Citizens Involvement

The Environmental Movement sparked a series of laws to protect the Great Lakes. It 
is our responsibility as citizens to protect our resources from pollution. Some ways 
to help protect the Great Lakes from pollution is to pick up after one's self. Also, 
the EPA has volunteer services available on their website epa.gov (About the Great 
Lakes). Furthermore, being more aware of the environment will help solve problems 
that may arise in the future.

Summary

After extensively researching the effects of pollution in the Great Lakes, I have found 
many efforts to reduce pollution. People are more aware of the effects pollution have 
on the planet and what they can do to prevent it. More individuals are becoming pro
active in helping solve the pollution problems. Also, more laws preventing pollution 
are coming into effect over time. Some larger corporations are helping out as well. 
Recycling and volunteer programs help clean up the pollutants on the shorelines and 
prevent future contamination. However, it will still be a long time before the Great 
Lakes are back to normal conditions. Pollution still funnels into the Great Lakes and 

epa.gov
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the atmosphere every day. It is up to the people to make the environment cleaner for 
tomorrow. More plans need to take effect to help restore the Great Lakes. After all, 
the Great Lakes provide 80 percent of the US freshwater. After learning the signifi
cance of protecting the Great Lakes, I will do my part to help protect the great lakes 
for future generations.
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All The Pretty Little Ponies

Kelsey Peterson, Colorado State University

Ann Peterson 1930

Scratchy sheets caressed her pale, crinkled skin. The dull wails 
that imprisoned her reflected the expression spread across her face, like a blank can
vass drained of all color and recollection. Her breathing slowed by the second and 
beneath her glazed eyes she was fighting, screaming to get out. But I did not see any 
of this. I did not see the mangled hip she'd broken from falling off her bed or the 
black and blue indents along her frail body from all the times she tried to escape, 
kicking the fence down and running away; one time she made it all the way across 
Wadsworth before anyone realized she was gone. No, I did not see these things. I 
only saw Grandma Ann with her fiery red hair and stubborn Irish blood. And she 
was smiling at me in recognition, just as she did all seven years of my life.
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I heard the word oldtimers circling round and round in my head. I didn't know 
what it meant or how bad it was. Didn't all old people get oldtimers?

Daddy looked so sad, but I could tell he was trying to be brave for Courtney and I. 
He spoke sweetly to her. The doubtful nurse who led us in watched intently. I'd seen 
her interact with Grandma Ann during previous visits, but Grandma Ann always 
looked right through her. It's like there was a light behind the nurse that Grandma 
Ann was trying to find, but just couldn't see. The nurse introduced her to Daddy, 
Courtney and I.
Wait... introduced?

She was my Grandma it's not like she didn't know me.
I thought the nurse was acting silly. Grandma Ann looked over at me and mut

tered something as if she were speaking to an imaginary friend. I saw a flicker in her 
blue-green eyes and a smile greeted her painted red lips. She was fine. I didn't know 
why they stuck her there in that awful, dreary cage.

Daddy suggested we sing. So we chose to sing the song we had just been listening 
to in the car.

"Hush a bye
Don't you cry 

Go to sleep my little baby.
When you wake
You shall have

All the pretty little ponies."

Alzheimer's. It began as forgetfulness and developed into dementia. It went from 
forgetting a conversation to losing awareness of self-identity. The innocent oldtimers 
I'd once thought about had transformed into a brain engulfing disease. According to 
the Alzheimer's Association, "Alzheimer's is a type of dementia that causes problems 
with memory, thinking and behavior." Scientists believe it triggers a loss of ability 
for nerve cells in the brain to do their jobs and eventually kills them, causing irre
versible changes in the brain. Once you lose control of the body, your mind is gone. 
There is no regaining function of the body or the brain. Your body fails and all your 
memories (your past, your recognition of faces, your life) blow away with the passing 
wind.

After her symptoms got worse enough that my family had to put her in a nurs
ing home, Grandma Ann's body deteriorated rapidly. Then, just like that, she was 
gone. With the snap of a finger; in the blink of an eye. Grandma Ann's passing was 
the first real loss I'd ever experienced. I didn't even cry, couldn't shed a single tear. 
She'd drifted off to dreamland and that's all I knew. She was with all the pretty little 
ponies. Daddy left that night to go talk about adult things; so Mommy, Courtney 
and I had a sleepover in the big room made for adults. We set up two sleeper chairs 
on the ground. I was excited. I'd never slept in the big room before. I could tell my 
excitement was out of place. Courtney couldn't stop crying. Mommy sipped back 
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gentle tears as sweet as honey; she'd always been an elegant crier. I think more than 
anything it hurt her to see us hurt.

But I didn't hurt. I didn't understand.
I felt so conflicted. I tried to be sad because I knew it was the right thing to be feel

ing, but I just couldn't cry. Before I knew it the lights were off and I was sliding into 
dreamland, off to visit Grandma Ann.

"In your bed
Momma said

Baby’s riding off to dreamland.
One by one 

They've begun 
Dance and prance for little baby."

Grandma Ann was a musical painter. She played violin and piano, 
she sang, and she painted, but most importantly, she sang while she painted. She 
could have sold her paintings they were so brilliant and she could sit down and read 
music like it was her first language. There was something about the music that just 
made her brighter. Music was always in her. She'd hum every time I saw her paint 
and it was like the tune guided her brush across that blank canvass, spinning out 
color and expression.

Every minute stroke was so precise; every movement so visibly intentional. Her 
hands were so ancient, yet so steady. She painted the crevice in my cheek with such 
pleasure; those little dimples that were so overwhelmingly recognizable. I sat as still 
as my giggles would allow and moment by moment my face emerged on her canvas.

She painted me a few years younger than I was. I am characteristically smiling 
and wearing a baby blue button-up blouse rimmed with white lace that hugs my 
delicate neck. My fine brown hair falls short on my head and my eyes are brilliantly 
blue and gleaming.

She allotted time for my portrait to dry and gave it to me the next time I saw her. 
In that moment I failed to realize how important that portrait would become to me; 
how it would become the only living memory I would ever have of her; how it would 
follow me everywhere I went for the rest of my life; hang on every wall whose room 
I would occupy; how if my house were to catch on fire and I had time to grab just one 
item, her portrait would be the item I'd grab and cling to for dear life.

Everyday I stare at that portrait and remember those brief moments that linger in 
my memory. I remember the laughter and the joy of those sunny afternoons spent 
painting at Grandma Ann's house. I remember her gentle touch guiding my small, 
chubby hands across white canvass, helping me turn beauty from nothing with the 
hum of a tune. And then I think, who would I be without those memories? I can't 
imagine ever forgetting, forgetting her. Every time I look into my brilliantly blue 
painted eyes I see her face, smiling back at me, encouraging me to follow my heart.
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“Blacks and bays, dapples and greys 
Running in the night.

When you wake
You shall have

All the pretty little ponies."

Fling! Water pounding my head. Fling! Water drenching my clothes. Fling! Wa
ter burning my eyes. They called it holy water. I was squinting into the sun. Water 
pounded me every time he flung that huge wooden spoon. At least, I hope it was 
water. I didn't know what made it holy, and that worried me. Who was he? I didn't 
know. He was some crazy old man in a funny looking robe that had asked me to 
hold a bucket. Being the nice little girl I was raised to be, of course I said yes. Plus, 
that day wasn't about me. It was about Grandma Ann. It was about saying goodbye 
to someone I loved. That much I understood, but I still couldn't comprehend why it 
was I had to say goodbye.

Fling! Fling! Fling! When would the craziness end? Every second was so obnox
iously uncomfortable. I thought about the beautiful experience I'd had just moments 
ago:

Mommy and Daddy kept telling Courtney and I that we should have some
thing to present at Grandma Ann's funeral. Cousin Mark had played his saxo
phone, Cousin David sang a song, and Courtney and I each prepared an acoustic 
poem. We spelled out her name vertically: G-R-A-N-D-M-A--A-N-N, and filled 
in a word for each letter. Every word was meaningfid. Every word represented 
our relationship to her. One by one we stood to present our poems, preserve our 
memories, and honor her soul. 1 felt so proud of my poem and read it just so.

Finally, the discomfort from the holy water ended and that was it. It was over. Just 
like that, she was gone. Lowered into the cold, hard ground, her body was left to rest 
right next to her husband. Grandpa Allen died of prostrate cancer before I was born. 
I never met him, but all my life I've felt like I'd known him just as well as anyone else. 
She was with him now. They were together. And as little as I was, I could picture 
Grandma Ann waking up next to her greatest treasure, Grandpa Allen. Some deeper 
understanding assured me from within that everything was okay, and that made me 
happy. It was Grandma Ann, reminding me that she had to leave me behind so she 
could be with him. She had taken all the time with me that she could and in that mo
ment I absolutely understood; she had to follow her heart.

"Can you see the little ponies
Dance before your eyes? 

All the pretty little ponies 
Will be there when you arise.”

Music can bring us to tears. It can make us laugh, break our hearts and then 
mend them. There is something so powerful about music that people can feel, yet 
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not completely understand. At the intersection of neurodegenerative diseases and 
music, symptoms can be ameliorated. When music touches the brain it releases do
pamine, a feel-good chemical associated with addiction and good food. According to 
Valorie Salimpoor, a neuroscientist at McGill University, dopamine is involved with 
motivation and addiction. Salimpoor and colleagues conducted several studies that 
prove the relationship between dopamine and feelings of motivation, reward, and 
pleasure. They found that when the brain interprets the electrical patterns produced 
by music, acoustical energy is turned into neurological activity and that is why mu
sic makes us feel so strongly.

Grandma Ann was always playing music. It filled her house like there was a sym
phony just around the corner. Courtney and I listened through the screen door. We 
sat on the very edge of two opposing swings that stood facing one another on the 
porch, stretching to touch our feet together. Back and forth. Back and forth. Swing
ing to the beat of the song, we were waiting for Grandma Ann to make us our usual 
porch worthy lunch: mayonnaise chicken sandwiches with the crust cut off just right. 
After lunch we'd get to search for our eggs. Every day was Easter at Grandma Ann's 
house. She would hide two or three eggs for each of us and to our delight we would 
open them to find tiny, fuzzy, colorful chicks. These were my absolute favorite and 
they never failed. I kept every single one and would play with them like a new pet.

On occasion, Maggy would try and snatch one away from me. Silly dog; she didn't 
know that she couldn't eat my chicks. Maggy was Grandma Ann's big fat boarder 
collie. She loved that dog more than she loved a homemade pie.

One day I overheard a hushed conversation coming from the big room. Appar
ently, this oldtimers was quite serious. I still didn't know what it was, but whatever 
it was, I knew Grandma Ann had it and that was the reason Maggy was so fat. This 
seemed to seriously concern my parents, but I didn't mind; I liked the fat Maggy be
cause there was more of her for me to hug. I listened longer. Then it hit me.

Oldtimers made Grandma Ann forget that she'd already fed Maggy.
Oldtimers made Grandma Ann forget!

"Can you see the little ponies 
Shining before your eyes? 
All the pretty little ponies 

Gonna be there when you arise."

Severe Alzheimer’s disease.
This is what Grandma Ann was diagnosed with. The nurses said it was a long 

process; that it could take up to ten years. First, she would begin to forget little things, 
like feeding Maggy and watering her plants. Then, she would gradually forget not 
only her previous conversations, but also how to behave. She would convert to child
hood in a lot of ways. She would forget the words to her favorite song, she would 
forget how to read music and, lastly, she would forget us.

According to M.D. Barry Reisberg, member of the Alzheimer's Association, in the 
last stages of this disease, individuals lose the ability to respond to their environment, 
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to carry on a conversation and, eventually, to control movement. At this point an in
dividual's memory is entirely erased.

Severe Alzheimer's disease would cause Grandma Ann to completely lose sight of 
who she was ... or so they told us. After that happened, they said it wouldn't be long 
before she died.

She was just as beautiful as ever, but much more pale . . . and lifeless. She was 
gingerly placed in what they called a casket. Caskets held dead people. When they 
first told me, I hadn't pictured it quite like that. I was too short to see inside, so Daddy 
lifted me up to peer over the polished wooden edge of what looked like a giant, deco
rated shoe-box.

There she was. Or at least, there her body was. Her corpse was placed into a blue 
cotton dress that hugged her petite boddess. White lace rimmed her neckline and 
little white buttons followed her curvature all the way down to her breasts. She was 
all delicately fixed up, from head to toe, like a porcelain doll. Her limp hair dyed its 
usual vibrant ginger. Her lips were painted red, but this was not their usual red. This 
red was darker. A bright pink blush was dusted onto her pastel cheeks. Little white 
pearl earrings were clinging to her ears and her wedding ring was hugging tightly 
to the bony ring finger of her left hand.

That was the first time I'd ever looked down on her. It frightened me, sending shiv
ers up my spine. Daddy let me go, but I felt like something was missing. I needed clo
sure. Uneasily, I whispered into Daddy's ear. He lifted me back up and let me dangle 
over the coffin. I leaned in closer with the intent of kissing her cheek.

Closer,

closer,

closer . . .
I couldn't do it. I couldn't kiss the body of cold, limp Grandma Ann whose soul 

was no longer present. I pulled back, wriggling out of Daddy's grasp and my feet hit 
the ground. I walked away.

Why? This was the question that haunted my dreams for years after.

Why? This was the question that tore at my insides and ate away at my guilt.

Why? This was the question that dumped such a large burden on such a little girl.

Death is the one thing in our lives that remains certain. No matter who we are or 
where life takes us, death waits for us at the end. What is it that makes us fear death? 
Does it stem from fear of the unknown? Or a fear of all the things we didn't do in life? 
Human beings as a species are so uncomfortable with seeing a dead body. I think it's 
because when we are dead we are all the same. There is nothing to distinguish us 
from one another when we are dead; no beliefs, no values, no memories, no stories, 
no personality, no life. So, we hide from death and when we see it we walk away.
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Why did I walk away from death? Twelve years later and I've finally found the 
answer. The last time I made contact with Grandma Ann she was alive. She was alive 
and breathing. Her heart was beating as I sang to her that innocent children's song 
that has come to mean so much more to me. I play that song, I close my eyes, and I 
can picture Grandma Ann. I can visualize that last time I touched her. She was not 
dead in a box. She was beautiful, spirited and alive, and she was smiling back at me.

"Hush a bye
Don't you cry

Go to sleep my little baby.
When you wake 
You shall have 

All the pretty little ponies."

As the disease wore on Grandma Ann’s body became 
weak and frail, but her mind lingered like the melody of a 
catchy song. She grew skinnier, older, and more bent. She experienced all the 
symptoms the experts said she would ... all the symptoms but one. Her body dete
riorated so rapidly, but she remembered. She remembered music and when I sang to 
her she remembered me. Sure, her mind was affected and she acted weird, but her 
memory remained intact. This was next to impossible.

Grandma Ann was very unusual in that respect, and this was the reason for the 
bewilderment behind that nurse's eyes the last day I went to visit. She knew it and 
she saw it, but the poor nurse just couldn't understand it.

Grandma Ann could sit down and play piano by reading the music in front of her 
just weeks before she passed. Mentally, she could have played music until just days 
before she passed, but physically there came a point where her body would no longer 
allow her to sit upright at a piano. She forgot many things, but she never forgot music 
and she never forgot family.

Grandma Ann had severe Alzheimer's disease. So, why was it that she couldn't 
perform basic tasks, yet whenever I entered the room her eyes would settle on me 
with such familiarity and comfort? Why was it that she was always so confused and 
forgetful, while mine was a face she remembered?

I believe it was the music. I believe the music kept her from completely forgetting. 
A study done by Sylvain Clement, a psychology professor at the University of Lille 
in France, tested the long-term effects of musical interventions of severe Alzheimer's 
disease patients. Though it did not improve their memories, she found that through 
just four weeks of music therapy these patients had improved in emotional well
being. This, in turn, improved their quality of life.

Music made Grandma Ann happy. It played a large role in her life from start to 
finish. Music was able to communicate emotions to her that plunged so much deeper 
than the simple recognition of a word or task. That is why music matters. That is 
what helped Grandma Ann to remember.
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"All the pretty little ponies."

Daddy suggested we sing. So we chose to sing the song we had just been listening 
to in the car.

Daddy suggested we sing. And so ... I looked at Grandma Ann for the last time, a 
grin gleaming behind my inviolate eyes . .. and I sang.

"All the pretty little ponies."
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...DREAM...

Kate Jones, Montana State University

Swimming through a silent night 
So thick and black and velvet 

Dressed in a gown carved out of diamond 
With sleeves of silver net

My body knows no gravity 
Immersed in this dark sky 

Flying on soft feathered wings 
Below, above, so high

Music breathes as all sound drowns 
Language of words is lost 

In this ocean made of dream 
Where simple freedom has no cost

A pale light slowly descends 
Upon my drifting solitude 

A sun is rising far away 
That my instincts tell me to allude

But dawn shatters, slicing through 
The fragile globe I've built 

Rays of sunlight I can't ignore 
Cause my imaginary world to tilt

Chains appear around my wrists 
And drag me into the waking day 

A prisoner of reality
I hope my strength will find a way 

To let me last till nightfall 
When I can dream again
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Dream for Sale

Sasha Pearce, Park University

In her essay, "Multicultural Barbie and the Merchandising of Difference," Ann 
duCille offers introspections on the ideology of marketing and child's play. The au
thor describes how the imagery that Mattel manifests in the forms of Barbie and 
her multicultural friends is reflective of what the market calls for, supplying a para
digm of beauty and worth that is idolized by consumers. Though modern America 
boasts gender and racial sensitivity, from the point of view of Barbie and friends, 
America would seem stuck in a 1959 episode of Leave it to Beaver. The world's favorite 
doll brings passe trends of unhealthy self-identity adoringly into the hands of near
ly every American girl. This paradoxical passe popularity musters momentum not 
from the technology of market giants, but from old-fashioned human nature. With 
girls growing up in the virtual world of blond Barbie and her fab fem friends, Ann 
Ducille's fears for an era that erases self-identity in favor of a molded one may not be 
dissipating anytime soon. For over fifty years, the reign of Barbiedom has prolifer
ated a pejorative view of race and gender that simply "ain't good" (542).

The media from which the beloved Barbie doll is introduced plays a pivotal role in 
childhood perception. Advertisements, the Internet, and movies provide the context 
that inspires a child's fantasy. In his essay, "Childhood in the Age of Global Media," 
David Buckingham adds that they "also provide symbolic resources with which chil
dren come to define their own meanings and identities" (592). In the case of Ann 
duCille, this meant that although she is African American, "the make-believe world 
to which [she] willingly surrendered more than just [her] disbelief was thoroughly 
and profoundly white" (530).

Information absorbed from the media can stimulate a child's imagination. In her 
essay, DuCille tells us a story from her own childhood war-play, remembering how 
she and her brothers assaulted imaginary Japanese enemies with racial epithets 
(529). Mimicking images gleaned from TV and radio, they shot, stabbed, and verbally 
degraded the phantom soldiers. Their mother ended the pursuit, chastising them for 
the demeaning name-calling. The children were unaware that prejudice had slipped 
into their game as DuCille confesses that she and her brothers had "understood . . . 
nothing of how much [their] child's play reflected the sentiments of a nation" (529). 
DuCille's anecdote demands the question of whether the role that the media plays in 
the lives of children is a healthy one.

Today, the sentiments of a nation that duCille inadvertently harmonized with 
can be readily introduced to many children via the World Wide Web. In S. Craig 
Watkins's "From the Young and the Digital," he alerts us that even cyberspace is 
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not exempt from "social tensions and economic inequalities that are integral" to the 
shifts of society (507). As prejudice continues to appear in the physical world, it ex
tends to the digital world (Watkins 507). If children could be made aware that the im
ages presented to them are not presented equally, we might be getting somewhere.

David Buckingham affirms that across the globe "contemporary childhood" can
not escape a daily barrage from the media and that "children spend more time with 
the media than they spend in school," with family, or friends (591). So, what does the 
world that children see look like? Today, a visit to Barbie's interactive website will 
display that (forty-plus years since duCille's childhood in the sixties) the world of 
Barbie remains dazzling and glamorously pink. The Barbie "perfect" world suggests 
a model to be like the caricatures of white, blond, buxom Barbies. Taking a virtual 
visit around the globe on the site's map, "Barbies of the World,"1 one is led to believe 
that from every corner, this small world generates perfect white dolls. Travel to virtu
al Argentina, and meet the bella blond who says "Hola" instead of "Hello." Or cruise 
to Australia and meet the violet-eyed, blond bombshell with kangaroos frolicking in 
the background. Ireland Barbie is wearing a dress that was apparently made in 1604, 
and Barbie of China looks about as Chinese as Katy Perry. "The Self I day-dreamed 
in technicolor fantasies was no more black like me than the dolls I played with," 
duCille writes. The black "Other" who was duCille's real self, could only be imagined 
as indistinct as the "enemy Other" that had lurked behind the bushes, waiting to be 
shot, in the battle simulated by young Ann and her brothers (duCille 530). If a girl, 
like Ann duCille once was, is saturated with ideas of "perfection" from this pink and 
blond world (a world that itself seems to travel the globe), how often does she end up 
as an Other within her own fantasies? And what does it mean for a child to imagine 
herself "as faceless, far away, and utterly unfamiliar" (duCille 530) as the pinky per
fection of Barbiedom would relegate her?

1. Information taken from www.Barbie.com on March 22, 2012.
2. For more information on language acquisition, see Harvey Daniels' Famous Last Words: The 

American Language Crisis Reconsidered (1983).

Ann duCille tells us that, besides being merely a child's plaything, "Barbie as 
a cultural artifact" may be more revealing of "ourselves and our society . . . than 
anything we might say about the doll" itself (539). The concern over exactly what a 
simple doll may symbolize evolves when one begins to ponder just how much of a 
child's fantasy is coming from the child's mind versus how much has been planted 
by the environment from which the toy is introduced. Barbie and other toys of grand 
market power "invite, inspire, and even demand a potentially damaging process not 
simply of imagining but of interpellation" (duCille 532). A child learns to emulate by 
first perceiving the context and tone that surrounds any given thing. When learn
ing language, for example, children recognize meaning on account of context, and 
tone, not individual words. They do not first understand syntax and grammar, con
sequently building sentences. Rather, implications are absorbed before simulations 
put forth; creative expressions sprout after the cognition of contextual significance 
has become ingrained.2 This operation in a child's perception is reflected by David 
Buckingham's recognition that "children are by no means simply free to make their 
own meanings any way they choose" (591). Children take ideas of make-believe that 
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are fed to them; these ideas become the building blocks that sequential experience is 
then related to and stems from.

If children are learning to identify with a surreal model of themselves that they 
may never realize, and if, as adults, they have consequently suffered from disap
pointment, what magic replenishes Barbie's popularity? It isn't merely the cunning 
of modern marketing that has allotted power to Barbie nation. For, marketers can 
only successfully market what people want. Wanting to be something that one is not, 
wanting to have something that one has not, and the desire to flaunt a symbol of sta
tus was not invented by the American Marketing Association. An object of desire is 
necessary in order to sustain a state of desire, and by its very nature, desire subsides 
once the object has been won. The magic of modern market machines is that they rely 
on the conditions of human nature.

Though it may not be healthy, the antagonistic character of human desire sustains 
an environment fertile in which the seeds of marketers flourish. In her essay, "Harry 
Potter and the Technology of Magic," Elizabeth Teare dissects the marketing phe
nomenon. We find that even within the magical world of Harry Potter, evidence of 
the nature and power of commodification is undeniable. Teare points out that in the 
series, the "most important accouterment of wizard childhood, the broomstick," is 
identified as a status symbol (560). For Harry Potter and his fans, "the best broom
stick ... is an object of awed desire, too expensive and exclusive to have a price tag" 
(Teare 560). Every child who reads about the coveted "Firebolt" broomstick under
stands Harry's desire. Every child has felt such heartache; it is human nature. Just as 
the "Firebolt" ignites desire in Harry because it is exclusive and priced to the point 
of non-attainability, Barbie has achieved perpetual momentum as an object to be de
sired by commodifying impossible ideas of what a girl oughtta be. Marketing girls' 
unattainable fantasies regenerates Barbie Power. Barbie markets a dream.

As an image of femininity and contemporary American idealization, Barbie epito
mizes the magic of marketing perfection. The crux of the company sell out is that we 
buy into selling ourselves short, pumping new life into the heart of an old human 
habit. Barbie objectifies herself as a commodity of unquenchable desire; ergo, the 
trade continues to purvey hunger for fantasy. Although, as Ann duCille asserts, "Bar
bie is just a piece of plastic" (542), her image ignites a dream, a dream that excludes 
any child's identity. The blond idol of impeccable pulchritude, Barbie empowers an 
insatiable, blue-eyed cyclone of pinky perfection in a dream that is anything but 
beautiful.
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Elegy for Suicide

Matthew Morley, DePaul University

He always kept his quarters and pennies to himself, 
but I'll never understand why he was too greedy 
to say the words he wanted. Perhaps his words 
were no measure to his feelings; perhaps 
his feelings were all engraved on a coin, 
still spinning, always ambivalent.
I didn't know I chose a side, but the sides 
spun off until there was just a motion.

I lie to friends, it's ok now; I am going to be all 
right, but my sentiment is sediment, layering 
to form a brittle rock, which rests atop 
a buried feeling. I wish I could throw that brittle 
rock into a pond, because without that rock on top, 
the feeling would come back.
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In Search for I

Michael Drake, Montana State University

1

Walking far away from here down a dimly lit path 
Tracing spirit in the moonlight.
Perhaps I fail to see that I'm the one spoke to
By my shadows on the snow.
In the empty halls of man
I've come to know
That truth of existence is not proved
But found
Where one grows inward
Discovering like emptiness.

11

The kingdoms will drown
Sunk by callousness and greed
So bid farewell without end
To permanence of place and person
Come, walk to where beloved harmony lies in wait
Where one might dance above the crowds
With souls of celestial giants
To a symphony of death and rebirth
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111

You will be lonely often
And sometimes scared
But where your solitude may be
Also grows the power to save
What you hear but cannot speak 
What you experience but cannot feel 
What you are but cannot live.

IV

From the belly of the cavern I venture forth 
Along a dimly lit path
That grows, branches, breathes
Orbiting
A living compass
Pointing inward towards a solipsistic ocean 
Where your mask will wash away 
Leaving you finally free
To drink from the sea of entropy.



Mystery Lost: A Catechetical 
Theology of Worship for Today’s 
Protestant Evangelicals

Aaron Bunnell, Malone University

Catechesis and Worship

Over the course of the last few centuries, traditional theological approaches to wor
ship have been forfeited by many evangelical churches. Many Christians have for
gone traditional worship patterns and distinctive liturgical elements because they 
have not been taught to understand them. Consequently, this has led to increasingly 
anthropocentric worship and to shallow preaching and teaching of Scripture. To re
claim what many have begun to overlook, pastoral leaders should seek a more biblical 
and explicitly liturgical theology of worship and educate their congregants accord
ingly. As J. I. Packer has written, "Where wise catechesis [instruction] has flourished, 
the church has flourished. Where it has been neglected, the church has floundered."1

1. J. 1. Packer, Grounded in the Gospel (Grand Rapids, Ml: Baker Books, 2010), 184.
2. Michael Horton, Putting Amazing Back into Grace (Grand Rapids, Ml: Baker Books, 2002), Apple 

iBook, 79-80. Footnotes for Michael Horton, Putting Amazing Back into Grace, indicate Apple 
iBook pagination. See also Graeme Goldsworthy, Prayer and the Knowledge of God (Downers 
Grove, IL: InterVarsity Press, 2003), 125-26.

3. Ibid., 85-86.

Although a vast amount of literature already exists concerning Christian worship 
theology and praxis, few authors have addressed the relationship between catechesis 
and worship—that is, the proper theological formation of worshipers in Christian 
doctrine. Thus, this essay will focus, specifically, on the interrelatedness between 
worship and catechesis in order to encourage worship in faith communities that is 
better informed, theologically. In addition, the theology of worship that unfolds in 
this project will be largely concerned with and guided by the structure of catechesis. 
Our worship and knowledge of God are inextricably connected, and the former can 
only be made better by our growth in the latter.

Many Christians object to theology, and as a result, avoid deepening their knowl
edge of God. While to many theology may seem disconnected from life, in reality 
it serves as "the basis for loving God and living for Christ," according to Michael 
Horton.2 To worship rightly, we should know why we are praising God, especially 
as we respond with thanksgiving. What we believe about God determines the object 
of our worship,3 and whom or what we worship, according to Leander Keck, "is an 
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important clue to one's character[;] . . . the object of praise reveals what one deems 
praiseworthy, what we value and perhaps aspire to be like."4

4. Marva J. Dawn, Reaching Out without Dumbing Down (Grand Rapids, MI: Eerdmans, 1995), Kin
dle e-book, 118.

5. Packer, 42-45, 79,169.
6. Leeanne Van Dyk, A More Profound Alleluia (Grand Rapids, MI: Eerdmans, 2005), Kindle e- 

book, 1112-13. Footnotes for Leeanne Van Dyk, A More Profound Alleluia, indicate Kindle e- 
book locations.

7. Packer, 45; cf. Michael Horton, Christless Christianity (Grand Rapids, MI: Baker Books, 2008), 
Kindle e-book, 244.

8. David Peterson, Engaging with God (Downers Grove, IL: InterVarsity Press, 1992), 286.
9. Jeremy S. Begbie, Resounding Truth (Grand Rapids, Ml: Baker Books, 2007), 189.

The focus of catechesis is faithfulness in both the teaching and learning of the 
tradition that has been preserved in the historic Church. If Christian believers are 
going to understand the salvation they have received, and worship appropriately 
in response, individuals should be catechized—that is, formed according to the 
Christian tradition they have received.5 While an exhaustive commentary on the 
three traditional parts of catechesis is beyond the scope of this project, the follow
ing study—which follows the traditional three-part structure of catechesis—will (1) 
outline the fundamental knowledge of God and the Christian faith that should serve 
as the foundation for our worship, (2) provide an orientation for how we should un
derstand our worship in order to praise God rightly, and (3) provide direction for 
how our worship should form us to live and witness faithfully in the world, using 
the Apostles' Creed, the Lord's Prayer, and the Ten Commandments, respectively, as 
primers for our thinking.

The Apostles' Creed

As the first component of catechesis, the Apostles' Creed outlines the fundamental 
tenets of the Christian faith we must affirm in order to worship rightly, and it func
tions as a primer for theology as well as a summary of the biblical narrative. The 
propositions of the Apostles' Creed summarize the biblical teachings in order that a 
biblical faith can be passed on to new converts.6 In addition to providing a summary 
of our fundamental Christian beliefs, the Apostles' Creed leads us to recognize the 
value of understanding the biblical narrative, the importance of the historic Church 
for Christian faith, and the inherently communal nature of Christian beliefs.

When Christians gather to worship, there are two fundamental beliefs that should 
serve as the foundation for our understanding and practices. First, our worship 
should begin with an understanding of the gospel. To proclaim Christ is the first and 
proper task of worship, for all of the responsibilities of the Church should be under
stood in relation to the gospel.7 In the New Testament "worship ... [meant] believing 
the gospel and responding with one's whole life and being to the person and work 
of God's son, in the power of the Holy Spirit."8 The Apostle's Creed affirms that we 
"believe in God the Father Almighty, creator of heaven and earth," and according to 
Scripture, "[Jesus Christ] opens up to us the mind and heart of the Creator."9 Even as 
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Christians, we need to be reminded of the gospel because we can be easily distracted 
from the object of our faith.10

10. Horton, Christless Christianity, 125; cf. Dietrich Bonhoeffer, Life Together (New York: Harper & 
Row Publishers, Inc., 1954), 28-29.

11. Packer, 14; cf. Dawn, 210.
12. Peterson, 285.
13. Van Dyk, 185-86.
14. Jeremy S. Begbie, Theology, Music and Time (Cambridge, UK: Cambridge University Press, 

2000), 239.
15. Van Dyk, 149-55; cf. Goldsworthy, 169-70; Begbie, Resounding Truth, 71; C. S. Lewis, Mere Chris

tianity (New York, NY: HarperCollins Publishers, 1952), 162-63.
16. Ibid., 164-66, 722-24; cf. Peterson, 173; Robert E. Webber, Who Gets to Narrate the World? (Down

ers Grove, IL: InterVarsity Press, 2008), Kindle e-book, 626-29. Footnotes for Robert E. Webber, 
Who Gets to Narrate the World?, indicate Kindle e-book locations.

17. Ibid., 796; cf. Packer, 78; Begbie, Resounding Truth, 294.

The Christian faith offers a unique story that explains humankind's relationship 
with God. Christians believe that human beings have fallen out of God's favor and 
can do nothing to save themselves from his wrath and judgment. However, Chris
tians also believe that God has extended grace—"the forgiveness of sins," according 
to the Creed—through the work of his Son, Jesus Christ. For those who accept his 
gift, God forgives their sins, redeems them, and begins to restore them to what he 
created them to be. Our worship today is primarily in response to this story because 
Christianity is centered on the saving work of Jesus Christ,11 which is summarized 
in the Creed:

I believe in Jesus Christ, [God's] only Son, our Lord. He was conceived by the 
Holy Spirit and born of the Virgin Mary. He suffered under Pontius Pilate, was 
crucified, died, and was buried. He descended to the dead. On the third day he 
rose again. He ascended into heaven and sits at the right hand of God the Father 
Almighty. From there he shall come to judge the living and the dead.

Second, as a vital aspect of the structure of the Apostles' Creed, a trinitarian un
derstanding should also lie at the center of worship and catechesis.12 According to 
the tenets of the Creed, we "believe in God the Father Almighty ... in Jesus Christ, 
his only Son,... [and] in the Holy Spirit." To think of God as triune has been the fun
damental understanding of God in orthodox Christian thought.13 This means that as 
we address God we should understand that we are not beginning the dialogue with 
God. Rather, we are entering a dialogue that already exists between the persons of 
the Trinity.14 The Holy Spirit prompts us to pray to and worship God the Father, who 
hears our words spoken to him through our mediator, Jesus Christ.15

The trinitarian nature of our worship demonstrates how God is still active, as op
posed to the modern deistic understanding of a God who sits and listens passively. 
When we worship God, we participate, through the power of the Holy Spirit, in the 
fellowship between Jesus Christ and God the Father. God is present with us and we 
are present with God in the life of the Trinity when we worship,16 for that "is what 
true worship is: our participation in inner-Trinitarian communion."17
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Regrettably, many Protestant evangelicals have not been adequately educated 
to understand the significance of the biblical narrative.18 Through its unfolding in 
Scripture, God beckons us to recognize that we are participants in his story,19 and 
we are inserted into this story through the gospel.20 By its nature, worship is an act 
of recalling God's actions in salvation history.21 Like the psalmists, we praise God for 
what he has done in the past, learning more about his character through our reflec
tion. Meanwhile, we praise God for what he will do in the future, as his actions in the 
past and his promises for the future point to the ultimate reconciliation of creation22 
and to “the resurrection of the body and the life everlasting," in the words of the 
Apostles' Creed.

18. Ibid., 119-20.
19. Webber, 177-79, 858-60.
20. Horton, Christless Christianity, 129.
21. Van Dyk, 291.
22. Goldsworthy, 60; cf. Van Dyk, 1315-16.
23. Peterson, 17.
24. Guiver, 219; cf. Horton, Christless Christianity, 94.
25. Rolf Hille, "Worship—the Source and Standard of Theology," Evangelical Review of Theology 33, 

no. 3 (2009): 251, 253.
26. Guiver, 35; cf. Hille, 253, 260; Begbie, Resounding Truth, 275.
27. Charles Cameron, "An Introduction to 'Theological Anthropology'," Evangel 23, no. 2 (2005): 

54; cf. Horton, Christless Christianity, 94.
28. Guiver, 160; cf. Packer, 25,122.
29. Dawn, 250-60.
30. Guiver, 199.

In its ministry, the Church calls attention to the hope offered by the biblical nar
rative.23 Unlike secular culture, the Church offers a different story which gives mean
ing to the experiences of those who desire more than what the world offers.24 Worship 
provides a means of contextualizing the gospel and manifesting salvation history in 
the present.25 Our worship also connects us with believers across the dimensions 
of time and space26—that is, with "the Holy Catholic church" and "the communion 
of saints," as the Creed declares. The biblical narrative is "the greatest story ever 
told," Charles Cameron adamantly contends, for it lasts the length of eternity, giving 
meaning, depth, and hope to our experience as we participate in God's story.27

In addition to recalling the events of the biblical narrative, the value of the Chris
tian tradition we have inherited should also be recognized in our worship. As one 
generation of the historic Church, we are not the first to wonder how we can cor
rect our course. As we develop ways to worship faithfully, we cannot overlook the 
struggles undergone in each generation of the Church that have contributed to the 
richness and wisdom of the Christian tradition.28

When rightly understood, the creeds, psalms, and responses of the past give wor
shipers gifts that may be resources for all aspects of life, for right worship will help 
to develop depth of character in believers by incorporating them into the ongoing 
Church.29 George Guiver writes, "We all . . . need to be steeped in a real tradition, 
through a continuing apprenticeship, sitting under something greater than us that 
we respect and trust. Christianity depends on the wisdom provided by tradition."30 
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When we participate in the fellowship of the community of faith, we become heirs of 
the wisdom that has developed in the "communion of saints," something the world 
cannot offer.31

31. Begbie, Resounding Truth, 275; cf. Guiver, 20.
32. Van Dyk, 1107-09.
33. Ibid., 1007-65; cf. Guiver, 35.
34. Guiver, 17,169.
35. Packer, 177.
36. Begbie, Resounding Truth, 270; cf. Dawn, 105.
37. Goldsworthy, 85-86.
38. Van Dyk, 276.
39. Goldsworthy, 61, 94-95.
40. Van Dyk, 810-12.

The close of biblical history did not bring an end to the need for the Church to 
recall God's activity to redeem creation. Faith was not something attained by the 
individual "who reached out independently to take possession of [it]."32 Rather, faith 
is passed down to those in the community, and to those who join the community 
in search of it, in order that all might be formed by the community's longstanding 
tradition. Thus, out of the tradition of Christian faith arose the need for a corporate 
declaration of what God has done to redeem and save humanity. When the church 
declares its faith corporately, the proclamation is not the chorus of personal testimo
nies. Through the creeds, the congregation shares the words of the Church —living 
and dead, past and present.33

In Christ, individuals are united with one another and given a corporate identity; 
meanwhile they still retain utmost value as unique persons. The individual discov
ers his or her value by participating in the corporate life of the fellowship. Human 
beings are formed by one another, and when we lose our sense of affinity, we lose our 
sense of identity.34 Christians belong in a community where they can worship, work, 
and witness alongside one another while enjoying the fellowship of the Church 
universal.35 We better understand ourselves through our participation in Christian 
community and discover our identity through relationships that are founded on the 
saving work of Jesus Christ.36 Thus, as a corporate declaration, the Apostles' Creed is 
vital to the formation of the congregation as a whole and to individuals.

The Lord's Prayer

We turn now to the Lord's Prayer, the second component of catechesis, which comes 
to us from Jesus Christ himself.37 A brief investigation of the Lord's Prayer will benefit 
our discussion of worship, for many of our songs and hymns are actually prayers.38 
When we pray, whether privately or corporately, we are allowing ourselves to be 
conformed to God's will as if we are "thinking God's thoughts after him."39 To pray 
and to worship is a privilege. God invites us to worship him, and he has provided 
the means through which we can worship.40 Accordingly, the Lord's Prayer reveals 
the true nature of our worship and serves as a primer for our thinking as to how we 
can properly respond to God.
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Although some Christians believe we initiate worship because we address "Our 
Father in heaven," Christians actually gather in response to God's call,41 for God—not 
humankind—has initiated the relationship we have with him. Worship is only pos
sible for us because of who God is and what he has done, for human beings cannot 
enter the presence of God on their own terms. Because of Jesus Christ's saving work 
on the cross, we are able to engage in worship.42 Believers do not gather by their own 
initiative but are gathered through the power of the Holy Spirit by the grace of Jesus 
Christ.43 Worship has never been a human invention but rather an invitation and gift 
from God and our response to all that he is and all that he has done.44 Removing our
selves and our feelings from the center, God should remain the subject and object of 
our worship,45 "for [his] is the kingdom, the power, and the glory, forever and ever."

41. Ibid., 709.
42. Peterson, 19, 32,171-77; Webber, 436-37, 566.
43. Horton, Christless Christianity, 226.
44. Dawn., 243; cf. Peterson, 26.
45. Ibid., 80.
46. Van Dyk, 447-85, 544-46; cf. Dawn, 76; Packer, 84; Peterson, 251.
47. Packer, 125; cf. Peterson, 25.
48. Horton, Putting Amazing Back into Grace, 18.
49. Dawn, 87,176.
50. Van Dyk, 1168-70.

Similarly, according to the pattern of the Lord's Prayer, in which we petition God 
to "forgive us our sins as we forgive those who sin against us," corporate confession 
should be a recurring component of our worship. Through confession, we submit 
ourselves to God as sinners and recognize our need for the grace he has provided. 
This is the only proper beginning for theologically-informed worship. Confession, 
followed by the assurance, helps the congregation to form a proper identity as those 
who have been put to death and made alive again in Jesus Christ, who has restored 
the possibility for us to be in relationship with God.46

Following the address of "Our Father in Heaven," the Lord's Prayer continues with 
"hallowed be your name." Our desire in worship should be to show obeisance to 
God, that is, to ensure that his name be hallowed in our words and actions. Accord
ing to Packer, "Whatever God has revealed to us about himself, about his mighty 
deeds or about his will for our lives always requires an appropriate response from 
us."47 More specifically, Horton concludes, "Because God is great, he ought to be wor
shiped reverently."48

Our worship music should also be true to human experience, for we pray, "Lead 
us not into temptation, but deliver us from evil." Praise that only expresses feelings 
of joy and happiness—to the neglect of sin, pain, and suffering—are only a fraction of 
the biblical picture of proper worship to God. Our worship should include a recogni
tion of the brokenness in us and in the world in order for God's grace to bear its truest 
potency and for God to be understood as the one who "give[s] to us today our daily 
bread."49 A holistic understanding of human life and the Christian faith includes 
the sorrows and griefs of life, and these should be brought before God in prayer and 
worship.50 While the Church prays for the immediate needs of the world, it also an
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ticipates the coming of God's kingdom, for the Lord's Prayer reads, "Your kingdom 
come, your will be done, on earth as in heaven." Although God's kingdom has not 
fully come, it is still revealed in part among the members of the body of Christ.51

51. Ibid., 1211-22.
52. Goldsworthy, 93.
53. Van Dyk, 1562-66.
54. Ibid., 1637-1638.
55. Peterson, 284.
56. Packer, 91.
57. Dawn, 281.
58. Horton, Christless Christianity, 102.
59. John Barton, The Pentateuch (New York: Oxford University Press Inc., 2001), 112-13.
60. Packer, 91,118.

That we pray "your kingdom come" reflects the overarching purpose of prayer 
and worship. Like nearly all Christian practices, prayer and worship are eschatologi- 
cally inclined. As we pray "your kingdom come," we are anticipating God's saving 
purposes and his righteous judgment. The former cannot be expected without the 
latter. In order for all things to be redeemed and reconciled, all should be judged 
either for their rebellion or for their guiltlessness and acquittal.52 "Worship, in short, 
re-enacts or dramatizes God's intent for human flourishing. Worship gives us an op
portunity to 'practice' patterns of eternity,"53 and "the way to be relevant to the world 
is to more deeply embody the final ends of human life that are embedded in and 
revealed through our worship life."54

The Ten Commandments

Throughout Scripture, worship and covenant were in close relationship as the faith 
community was exhorted to remember God and bring glory to him by obeying what 
he had commanded.55 While most of our planned worship takes place within the 
confines of a church building, the fundamental principles behind the Ten Com
mandments—the third component of catechesis—help us to bring our worship into 
the world in the form of service toward God and others. God's covenant with Israel 
served as the foundation for their worship practices and interactions with one an
other, and as a component of catechesis, the Decalogue provides important instruc
tion for how the faith community today ought to live in continual worship of God.56 
Obedience to the commandments is the proper response for those whom God has 
saved. When the Church loses sight of its purpose, namely, to love God and to love 
one's neighbor, worship loses its meaning.57

The Ten Commandments provide God's design for how he created people to live, 
especially when they are in right relationship to him.58 For instance, God established 
the Sabbath as a day of rest for humankind and as a day dedicated to the Lord.59 God 
has designed this manner of living for us in order that we may live in accord with 
the beliefs we proclaim and with how God has created us.60 As Peterson explains, 
"A genuine relationship with God will involve ongoing expressions of submission to 
his character and will, in the form of personal and corporate acts of obedience, faith, 
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hope and love."61 Worship involves both specific acts of adoration and submission 
along with a life of service to God and to one another.62 When we live in the way God 
has designed, we deepen our communion with God.63

61. Peterson, 195.
62. Ibid., 69-70.
63. Packer, 92,133; cf. Horton, Christless Christianity, 129,134.
64. Ibid., 99-100.
65. Bonhoeffer, 21; Van Dyk, 441-42, 510.
66. John H. Walton, Old Testament, IVP Bible Background Commentary (Downers Grove, IL: Inter

Varsity Press, 2000), 96-97; cf. Barton, 113; James 4:1-4.
67. Horton, Christless Christianity, 231-33.
68. Peterson, 18, 73,178.
69. Ibid., 187, 221, 242; cf. Romans 12:1.
70. Horton, Putting Amazing Back into Grace, 16.
71. Horton, Christless Christianity, 256.
72. Dawn, 292-93.

The gospel that we profess has inherent implications for our worship as it forms 
our daily lives.64 Only the grace of Jesus Christ has made possible our relationships 
with one another, for sin has had a viral effect in our world, corrupting both our con
nection with God and with creation, in addition to our relationships with others.65 
Sin leads us to disgrace our parents, to murder, to be unfaithful, to steal, to lie, and 
to covet. Thus, to obey the Ten Commandments, especially as they are interpreted 
in the teachings of Jesus Christ, preserves our relationships with one another and 
allows the ministry of the Church to be heeded.66 The Church is both a place and 
people who have been formed by the gospel and re-enter the world proclaiming 
their means of justification as those who have been justified and made new in Jesus 
Christ.67

Simply stated, true worship is a life-orientation. Humility before God is demon
strated through one's entire manner of living.68 That we have been called to offer our 
whole selves as "living sacrifices" demonstrates that our worship includes relation
ships and responsibilities outside of the elements of our worship services. When the 
people of God gather, our worship involves both our reverent response to God as 
we honor his name and our ministry to one another beyond the walls of the church 
building. The service individuals perform for God and for one another when they 
have grasped the meaning of the gospel and its implications is worship.69 Whether 
working or ministering, Christians should take seriously this world, this life, and 
the next because God takes seriously this world, this life, and the next for the sake 
of his glory.70

Theologically-informed worship should lead us to wrestle with what role the 
Church should play in today's culture and how we can effectively proclaim the truth 
of the gospel. The Church should return to a deeper understanding of itself as God's 
covenant community, which has been formed through the grace of Jesus Christ and 
by the power of the Holy Spirit. When the Church understands itself in this way, 
believers are well-equipped to minister to their neighbors.71 The people of God have 
no greater method of evangelism than fulfilling what they have been called to be, 
which is something that "the world is not and can never be."72 The task of the people 
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of God is to preserve the differentness that distinguishes the Church while pointing 
to who God is and what he has done.73 God has called his people to be set apart as a 
priesthood, both serving in the world and for the world as intercessors.74 The Church 
acts as an embassy of the triune God in this passing age, proclaiming God's saving 
acts as witnesses to the reality that God is at work within his creation.75

73. Ibid., 173; cf. Cameron, 59; Guiver, 42; Peterson, 245, 268.
74. Van Dyk, 1205; cf. Exodus 19:6; 1 Peter 2:9.
75. Horton, Christless Christianity, 105; cf. Webber, 246-48.
76. Millard J. Erickson, Christian Theology (Grand Rapids, Ml: Baker Books, 1998), Kindle e-book, 

485.
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78. Bonhoeffer, 105-06.
79. Guiver, 216.
80. Horton, Christless Christianity, 210.
81. Van Dyk, 1542-60.
82. Horton, Christless Christianity, 216.
83. Horton, Putting Amazing Back into Grace, 232.
84. Horton, Christless Christianity, 209.

How we understand people as human beings made in the image of God deeply 
implicates how we minister to them.76 That all human beings have been made in the 
image of God "requires us to recognize the dignity of all human beings, regardless 
of who they are, what they believe, or what they do."77 The greatest dignity we can 
offer another individual is to see them as a human being who bears God's image, for 
though they have been damaged by sin, they are qualified to be recipients of God's 
grace and have the same need for the restoration of the image they bear.78 "If we are 
not seeing the needy and oppressed, if we edit them out," Guiver warns, "then there 
are things we are not understanding about what worship is."79

The Word of God often moves from what God has done and what we believe 
to how we ought to respond faithfully in worship to how we ought to minister to 
one another.80 In practical terms, the closing moments of our worship should make 
the connection between the worship service and how we are to live the rest of our 
lives. Regardless of what style a worship service may follow, the ending should con
nect ethically, morally, and spiritually with the rest of life.81 As mentioned above, 
the Church has a relatively narrow calling—although with global significance—com
pared to individual believers who have as many responsibilities as they have rela
tionships.82 No matter what our calling may be, our work is a ministry to our neigh
bors for the glory of God.83

Conclusion

The solution to developing theologically-informed worship and preserving the faith 
is not likely to be found in a mere programmatic shift in churches. Rather, it seems 
a paradigm shift is needed for many churches.84 If we are going to set a course for 
faithful worship renewal and find innovative ways to minister to today's genera
tion, we must start at the root of our understanding. As this essay has argued, one 
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possible beginning for the solution is catechesis.85 Once we are immersed in the lan
guage of Scripture and grounded in tradition, we should be able to engage the world 
and develop practices through which we can worship faithfully.86 Churches have an 
unprecedented opportunity to offer the deepest meaning of human existence to a 
generation that is dissatisfied with individualism and self-absorption,87 but we can 
only worship rightly and, through our worship, share a biblical understanding of 
the faith when we have been schooled by Scripture to see God for who he truly is.88

85. Guiver, 201.
86. Begbie, Resounding Truth, 188; cf. Guiver, 199.
87. Dawn, 134.
88. Ibid., 90.

The goal of this essay has been to set forth a hopeful direction for worship reforms 
in Protestant evangelical churches by using the three parts of catechesis as a primer 
for our thinking in regard to theology and practices. Catechesis is not a sure solution, 
but rather it provides a possible direction for beginning worship reforms in today's 
Protestant evangelical churches. Catechetical instruction has traditionally been used 
to preserve the mystery of the Christian faith, and it can provide the same vital ser
vice today. Where mystery has been lost in worship, proper catechesis should guide 
individuals to develop worship practices that lead worshipers to be in awe of God, to 
respond with reverence, and to serve one another. Now, as we take steps forward, let 
our focus always be on bringing glory to the God who has revealed himself to us in 
his glorious mystery and who deserves our utmost praise.
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Apartheid: The Lasting Effects 
on Education in South Africa

Ashton Solecki, Montana State University

Introduction

South Africa is often described as "the rainbow nation" because of its diverse popu
lation. Home to migrants from Europe, Asia, and other African nations, there are 
also many indigenous ethnic groups living in South Africa—represented in the na
tion's 11 official languages. However, this diversity was not always celebrated; South 
Africa was once a nation split along racial and cultural lines. From 1948 to 1991, the 
political system was dominated by the Apartheid, which enforced racial segregation 
and incited major inequality. Today, South Africa still reflects this history through 
its extreme disparities and the immense divide between its cultures, socioeconomic 
classes, and educational system.

The objective of my research was to study the effects that the Apartheid has on 
South African education today. The Apartheid and the nonviolent abolishment of it 
thereof serves as a universal lesson that must be learned and thoroughly understood 
in order to prevent such an injustice from happening again. It is important to under
stand that segregation (and any injustice or inequality for that matter) as extreme as 
the Apartheid has effects that do not simply vanish after its eradication. These effects 
instead stay with a culture and are personified through its children—serving as ei
ther beneficial in inspiring change or as a mere hindrance.

As Martin Luther King Jr. once stated, "A threat to justice anywhere is a threat 
to justice everywhere." The future of South Africa, and any nation for that matter, 
depends upon the generation of change—the children. Furthermore, education is the 
key to a successful future, and the advancement of any nation depends upon the 
education of its future generation. My research centered on children that are expe
riencing the effects of the Apartheid today via quality of education they are given. 
Throughout the entirety of my research, I have discovered three main themes: (1) 
an immense gap between educational standards and practice, (2) a strong sense of 
self-responsibility of the aftermath of Apartheid, and (3) an overwhelming feeling of 
hope permeating throughout the upcoming generation.

Aisthesis, Volume 6, Issue 2, Summer 2013, 83-92
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Creative Techniques Used

In the spring of 2012,1 studied South Africa's history, contemporary issues, read the 
country's local literature, and listened, questioned, and discussed with many profes
sors, South Africans and those who had many experiences whilst in the country. 
This part of my research was vital in creating a firm understanding of the history 
and present events in South Africa.

In order to immerse myself and fully understand the effects of the Apartheid on 
the educational system of South Africa, I did five weeks of research in the country. 
The first part of my expedition consisted of touring historical sites and landmarks, 
allowing me to gain knowledge and personally experience the effects of Apartheid 
from a South African view. Informal interviews were held with tour guides, stu
dents, and locals in the Cape Town and Johannesburg regions. Rich conversations 
and a vast wealth of local knowledge were bestowed to me.

During the 2nd and 3rd week of my research in South Africa, I had the opportunity 
to visit many schools, both private and public as well as a rural elementary school. 
I visited multiple class rooms and observed the conduction of classes, analyzed the 
textbooks in use, and took note of the materials and resources available to students. 
Approximately 38 informal interviews took place with teachers, principals, and stu
dents and my personal accounts were recorded a journal.

During the last part of my project, I volunteered in an orphanage called Ikhay- 
alethemba, in a township just outside of Cape Town for two weeks. This gave me a 
hands-on experience with the future generation of South Africa in which I interacted 
with the children and other local community members to personally discover the 
effects of the Apartheid on modern day South Africa. Furthermore, my volunteering 
consisted of being an actual teacher in the orphanage, and through this direct inter
action, I was able to make inferences as to the level and quality of education that the 
children had received thus far in their education and was able to compare it to my 
previous observations of other public and private schools.

Results

Throughout the entirety of my research, I encountered three main themes: (1) an 
immense gap between quality of education in differing educational systems, (2) a 
strong sense of self-responsibility for the aftermath of Apartheid, and (3) an over
whelming feeling of hope and progress throughout the upcoming generations.

Theme 1: Immense Gap In Quality of Education In Educational Systems

Dr. Trevor Douglas does work in South Africa involving travelling to different 
schools through the country and holding science workshops. Dr. Douglas is native 
to South Africa, and when asked about the educational system currently in place, he 
seemed very disappointed and distressed. He indicated that South African educa
tion isn't where it should be, and that part of the reason he holds these workshops in 
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these schools is because the children in the townships don't have the opportunity of 
learning science. He began describing the immense divide in the country—a discon
nect between worlds that are colliding but not integrating; townships of tin shacks, 
and on the other side of a wall, mansions with swimming pools and tennis courts. 
The schools reflected the communities they were placed in; the wealthy having high 
quality schools, whilst the poor communities consisted of schools that were barely 
scraping by. Dr. Douglas made clear that the townships and their schools consisted 
solely of black children, whilst the wealthy schools consisted nearly solely of white 
children, and he agreed that this was a direct effect of Apartheid. I asked Dr. Douglas 
if he believed much progress has been made in the area of educational equality and 
advancement, and he replied, "No." South Africa had not made much progress at all, 
from what Dr. Douglas had seen and experienced. He indicated that South Africa has 
a long way to go, and doubted if the country will ever succeed in building an equal 
educational system for whites and blacks. Apartheid, according to Dr. Douglas, was a 
war zone; and now, even though it has been eradicated from the law system 18 years 
ago, South Africa is a silent war zone, and its main weapon is inequality of education.

Patricia Mathabe, a native South African currently studying at Montana State Uni
versity, talked of her experience and education growing up in South Africa. After 
Apartheid, as an effort to break educational barriers between races, Mathabe was en
rolled into a previously all-white private school. Not only was she the only African in 
the school, but she admitted that the quality of her prior education was far below that 
of her new peers. She barely understood English, and since all of the classes were 
taught in that language, Mathabe struggled, having to work thrice as hard as any 
other child. She spoke of the blatantly different quality of education given to those of 
different races, and that this was a direct effect of Apartheid. In fact, Mathabe said 
that this educational system was the main purpose of Apartheid—to suppress the 
rights of the nonwhites; because a government consisting of the minority can only 
keep the majority under rule if the majority is left uneducated.

Dr. JCH Landman, a political leader of South Africa, was asked if anything was 
being done to improve the educational systems and the integration of the many cul
tures into a unified body with equal education and opportunities. His respond was 
hesitant, admitting that education was one of South Africa's main focuses at the mo
ment, but progress was slow and tedious. Dr. Landman continued on to say that inte
gration on a huge scale in the hope of improving cultural relationships would benefit 
the minority, but could also enhance their differences. He believed that if integration 
is enforced, separation will rise, and likewise, if separation is enforced, an awareness 
and realization of a need for integration may arise. Peace requires ample space and 
freedom of expression, and enforced separation or integration sometimes results in 
the complete opposite of the desired outcome.

In Cape Town, a group of five 18 year old boys being educated in public school 
were interviewed informally as a group. The students were from the northern cape 
and were wearing uniforms consisting of gray slacks, any form of black shoe, and 
a green zip up jacket. I began the interview with simple statements and then let 
them take the reins of the conversation in a direction they wanted. The students 
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seemed to lack an interest in their current education, stating that it was something 
they had to do. When I asked them what sort of subjects they studied, it sparked 
no real interest, and they answered with the generic answers of math, science, lit
erature, etc., but that no one took it seriously. After grade 12, which all of the boys 
were in, they each planned to go to university, except for one. Of the four that did 
mention university, only one had an idea of what he wanted to pursue, and the stu
dent that was not planning on going to university seemed to be embarrassed of the 
fact. The conversation was very light hearted, and almost in a joking manner, until 
one of the students mentioned that there were a lot of drugs in their school, as well 
as violence; two of the boys even admitted that they were part of a gang. The stu
dents were fluent in Afrikaans, and semi fluent in English. It is of importance to 
mention that each of the students being interviewed from the public school were 
either black or colored, and they indicated to me that their entire school was that way. 
Also in Cape Town, a group of four 18 year old boys that were enrolled in a private 
school, also in grade 12, were interviewed informally in a group. They, too, were 
wearing uniforms, but of much higher quality than those of the public school: gray 
slacks, leather shined shoes, sweater vest, tie, and collared shirt accompanied with 
an overcoat. Compared to the students from the public school, the four boys from the 
private school were well spoken and seemed much more willing to talk and bring up 
controversial subjects. They were extremely interested in their current government 
and its happenings; without prompting they brought of the topic of Apartheid and 
the effects of it on their education. They seemed to be very aware and knowledge
able, even comparing their education to public schools and orphanages. Speaking of 
their own schooling, they said it was very expensive and that their parents paid very 
much for them to go to private school. I had asked if they thought they were receiv
ing a higher education because they attended a private school versus a public school, 
and the vehemently agreed. They were very fluent in English, and in fact, only spoke 
English. The students said that there was a sort of reversal of Apartheid; that more 
African people were being hired, and due to the history and aftermath of Apartheid, 
these people usually weren't properly educated or qualified for the job. This was 
clearly a topic of sincere interest to them, as they debated with one another and were 
very excited to relay to me what they thought of their government and their country. 
It is of importance to note that the students at the private school were Caucasian.

At Sihleki, a rural primary school, I had the opportunity to see how a large part 
of South Africa is educated. The school was located within walking distance of sev
eral villages, and in each grade room there were approximately fifty students and 
one teacher. The floors were of a roughly-paved and stained concrete, upon which 
sat five, long, hand-made tables. There were hardly any books, and those that were 
there were five or more years old and used. The students had work books in their 
native language, and most had not begun to learn English yet. When I interacted 
with the children, they were extremely excited and wanted to show what they were 
learning and how much they knew. The students were required to wear uniforms— 
simple black pants with black or white shirts—but some children's parents simply 
couldn't afford the clothing and thus their child would wear whatever he owned.
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When conversing with the principle of Sihleki, it was clear that he was passionate 
about his school, and although many of the teachers weren't certified to teach, he said 
they were doing the best they were able.

Whilst teaching at the Ikhayalethemba orphanage, 1 became well aware of the lev
el and quality of the education the orphaned students had been receiving. Since most 
of the teachers were volunteers such as myself, the students received pre-primary 
education via uncertified teachers. Thus, the quality of education received was much 
lower compared to students at both public and private schools, and there were many 
weak areas in the students' abilities, such as math and reading. However, they had 
a fairly strong grasp of English since all of the volunteer teachers spoke to them in 
English, and by the time the orphans were old enough to attend a public secondary 
school, they were well ahead in that aspect. It was obvious that the main focus of the 
orphanage was not to provide education, but to provide food, clothing, and a safe 
place for the children to stay. In fact, the only reason any schooling was taking place 
at all for the orphans was because an international volunteer nonprofit organization 
had asked if they could teach the children. Most of the volunteers at the orphanage 
had been white throughout the nonprofit's existence, and as an effect, the children 
referred to every white person they saw, volunteer or not, as "Teacher". All of the 
children at the orphanage were black, and after interviewing a coordinator, she said 
it had always been that way.

At age seven, orphans are sent to public school, usually requiring commute via 
train. Very often, the copper wire of the railway is stolen and the children are stuck 
waiting, frequently not making it to school for the day or several days, putting the 
children behind in their schoolwork. The public school that the orphans of Ikhay
alethemba attended consisted of six buildings arranged around a courtyard, and 
from my observations, all of the thousand children were black or colored. None of 
the buildings had electricity, there was neither grass nor playground equipment, 
and materials and books were so scarce that they were kept in a room called the 
"library", which was locked and unavailable to students without direct one-on-one 
supervision. The books in this library weren't provided by the government, but in
stead donated by the fellowship of a few nonprofit organizations. The class rooms 
were very small and crowded, with old wooden tables serving as desks for the chil
dren. The subjects taught were mostly taught in English, which caused a lot of confu
sion and a weak understanding of the subject material for the majority of students. 
The latrine system of the school was broken, resulting in a very unpleasant smell 
and suspicious-looking puddles throughout the courtyard. The school served lunch 
to the children, and because there were no tables outside, they ate on the ground. 
Uniforms were supposed to be enforced, but because many children couldn't afford 
them, they weren't mandatory. A teacher at the school mentioned that the school was 
having trouble receiving funding from the government, and that the school would 
most likely be shut down the following year. She seemed distressed, almost to the 
point of tears, saying that that if the school was indeed shut down, most of the stu
dents would probably drop out not because they wanted to, but because they had no 
other choice.
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Theme 2: Sense of Responsibility of Apartheid

Each of the students attending the private school in Cape Town had grown up during 
the immediate post-Apartheid era, and they had a firm understanding and aware
ness of the consequences of Apartheid. They were not ashamed it had happened; 
indeed they said they wished their country didn't have to go through a period as 
violent and discriminatory as Apartheid, but they accepted that it had happened and 
wanted to move forward. They did not blame their parents or ancestors, instead re
ferring to the country as a whole in a unified manner, saying "we" did that and now 
"we" must do this, etc. The students even had many ideas to improve the system. The 
students at the public school did not consider themselves victims, and as with the 
students at the private school, a sense of unity was felt as the conversation consisted 
of "we" are going through this, etc.

The founder of Ikhayalethemba said that she grew up during Apartheid and was 
glad to see it was finally over, that justice had been done, and she was looking for
ward to the future. She knew that fixing South Africa's government and systems, 
including the educational system, would take work, but she and many other locals 
that were interviewed believed that every person had a role in this transformation. 
She, along with the other local South Africans that I had gotten to know, had reached 
a mutual understanding with the government; they held no grudge against the past. 
They each concluded that it would take time to fix things, and had a desire to do 
whatever is necessary to help further it

Theme 3: Hope and Progress in the Future Generations

Although none of the students interviewed from the public school seemed excited 
about their current education, they seemed very interested in building a successful 
future for themselves, speaking of attending universities and starting careers. One 
student, after mentioning the drugs and alcohol problems in their school, said he 
wanted to spend his life trying to educate others of the dangers and effects of drugs 
and alcohol. Another student wanted to study human resources, and yet another 
wanted to go into the medical field. The career paths that four of the five boys were 
considering weren't the traditional labor and farming jobs that black and colored 
South Africans held under Apartheid, but more technical, well-paid jobs. They were 
aware that these careers required more education, and they were willing and almost 
excited to graduate from secondary school and attend university. Although the stu
dents were quiet and shy when talking about their career plans, they were bright
eyed and determined to take the reins of their future in hand.

The four students from the private school were determined to be successful in 
the career field of their choice, and each wanted to dedicate their professions and 
lives to the bettering of their country. Each of the students believed that the dam
age South Africa inflicted upon itself from Apartheid would heal, but it would take 
many, many years—possibly even decades. Saying education was the key to the 
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country's progress, they each agreed that the next best step for South Africa would 
be to have more scholarships available for students in orphanages and other lower- 
quality educational systems to study at higher-quality educational institutions. They 
vehemently indicated that these scholarships should be based on class instead of 
race, saying that that would only enhance the effects of Apartheid, and to some ex
tent, reinforce it.

If there were anywhere that was filled with hope, it was Ikhayalethemba—the 
"place of hope." Never had I met children more excited about learning and deter
mined for their future. In the intermission of the classes I was teaching, I overheard 
a young girl talking to a volunteer. She had just returned from public school, and 
was excitedly telling the volunteer about everything she had learned that day. She 
said her classes were difficult, but she knew if she worked hard, she could succeed. 
The conversation continued on, until there came a moment of silence. The young girl 
grew solemn, and told the volunteer that she considered herself extremely lucky, and 
even though she knew her school wasn't the best, she also knew that many children 
couldn't afford to go to school, and that she was very sad about this. The volunteer 
asked her why, and the little girl said, "How are they supposed to change the world 
if they can't go to school?"

Analysis

The lack of finance to African schools during Apartheid undoubtedly led to a poor 
quality of education given to African students—a direct result of the major economi
cal inequalities that Apartheid incited. Unfortunately, this has carried through to 
today, and even though modern day South Africa is under a transition in its edu
cational system, there leaves behind an immense gap in both socioeconomic status 
and educational systems. Patricia Mathabe expressed her difficulty in bridging this 
gap, and still today there is a large disparity of the quality of education, as noted by 
Dr. Douglas' accounts of the immense divide of wealth in schools in varying com
munities. The public school that the orphans of Ikhayalethemba attend is in danger 
of shutting down due to lack of finance, is incredibly unsanitary, and there are still 
no certified teachers—and this from a school that is twenty minutes outside ofCape 
Town, one of the country's largest and most advanced cities.

Apartheid was a policy of deliberate inequality built into the educational system, 
emphasized by the administrative structure of education, by methods of finance, by 
differences in syllabus, and different levels of achievement that were deliberately 
imposed to fit in with different expectations of employment. Today, the government 
of South Africa is working to reverse the effects of Apartheid and encourage all stu
dents of every race to achieve higher education and pursue science and health-relat
ed jobs, yet even just a few short years ago, during Dr. Douglas' last visit to South 
Africa, the students in poor communities had little to no knowledge of science and 
thought it was magic. The mindset that had been created during Apartheid that an 
African man or woman could not attain a higher socioeconomic status or a well 
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paid job has carried through in these poor communities, as none of the children Dr. 
Douglas spoke with had the desire or confidence to pursue careers in science; most 
planned to be farm laborers or servants.

Even though the laws governing segregation have been abolished, the long and 
arduous process of restructuring the country's educational system is continuous, 
with the hopes of creating a single, nondiscriminatory, nonracial system that offers 
the same standards of education to all people. However, the effects of Apartheid are 
still very evident; the students interviewed from the public school attended a previ
ously all-black and colored school, and still to this day their school struggles with 
finances and providing the students with a well-rounded education. The students in
terviewed from the private school were attending a school that was previously an all- 
white school, and they themselves spoke of the higher-quality education they were 
being given. Although the school is no longer an all-white school, it is very expen
sive, and because of the major economic disparity towards the majority—black and 
colored South Africans—there are still only white students enrolled here. Clearly, the 
economic and educational discrepancies from Apartheid have been carried over to 
present day South Africa.

During Apartheid, the first four or five years of an African's schooling were in 
his mother tongue, and after these few years of initial instruction, all of the teaching 
shifted from the student's mother tongue to either English or Afrikaans. This was 
done without any lessons or preparation, meaning that the vast majority of African 
children did not pursue their studies, giving rise to an extremely high dropout rate. 
This is still a major problem in post-Apartheid South Africa today, most notably in 
small, farming communities and orphanages. Visiting Sihleki Primary School, it was 
evident that there was not a smooth transition from education in their mother tongue 
to education in English. Although the materials and schoolbooks they used were in 
their mother tongue, resulting in a firm understanding of subject material, hardly 
any of the students spoke English, and those that did speak English did not speak 
well. Thus, the same recurring pattern during Apartheid was still in cycle at Sihleki, 
as it is in countless rural schools across South Africa: students begin school in their 
mother tongue, and suddenly switch to schooling in English or Afrikaans without 
any previous knowledge of the language(s), resulting in extremely high dropout 
rates.

Due to discrimination, poverty, and quality of education, most of the orphans in 
South Africa have still not yet received proper education. Schooling costs money, 
and because orphans have source of income and the orphanages are primarily con
cerned with providing food and shelter, the children suffer greater disadvantages. 
Many orphanages are located in townships or other underprivileged communities. 
Many times the copper wire in the railway is stolen for money, and thus of the few 
children whose orphanages are able to send them to school, are not able to go. The 
lack of quality education received results in an inability to attend universities and 
thus a near impossibility to attain a well paying job, only deepening the poverty and 
economic situation with which these orphans are faced.
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South Africa is currently in the laborious process of restructuring the country's 
educational system, and is indeed making strides. The country's past and present 
political leaders during this transition period have seemingly rallied together many 
unlikely forces to create a strong sense of responsibility of the aftermath of Apart
heid and a strong feeling of hope and ambition throughout the upcoming genera
tions. The founder of Ikhayalethemba and countless other locals indicated that they 
felt responsible for the direction South Africa is heading; that each and every indi
vidual has a role in this transformation and that is they who must lead the way to 
create a single, nondiscriminatory, nonracial system that offers the same standards 
of education and opportunity to all people. This has permeated to even the youngest 
generation, as the little girl from the orphanage believed that she was not a victim of 
circumstance and that she could change the world. The students interviewed from 
the public school, although quiet, were ambitious about their future plans and they, 
along with the students from the private school, wanted to use their careers towards 
the betterment of their country. Although South Africa struggled through a very 
dark time, the light is now beginning to shine and the country continues to make 
strides forward, and this is due in part to the ambition, hope, and sense of responsi
bility in the upcoming generations.

Conclusions

Throughout the entirety of this research, it has become evident that South Africa is 
still struggling with the aftermath of Apartheid—most notably in areas of socioeco
nomic status and equality of education. The immediate consequences of Apartheid 
resulted in an immense divide in both of these areas and many more; eighteen years 
later, the deep wound that South Africa inflicted upon itself is now beginning to heal.

Directly after the abolishment of Apartheid, there lay a vast divide between the 
quality of education in differing educational systems, and because equality of edu
cation was not one of South Africa's main focuses, this divide remained for many 
years. However, in recent years, providing equal educational opportunities for the 
future generations has become a strong focal point for South Africa and its people, 
and the country is beginning to make strides toward its dream of equal education 
and opportunity for all. Using public, private, and rural school systems, my research 
was focused around children in orphanages and the quality of education that they 
are given. As expected, the educational of orphanages are subpar compared to other 
school systems, and those are facing the most challenges in South Africa's transition 
to a nation of equality of education and opportunity are those that were the most op
pressed and suffered the most economic distress due to Apartheid.

Whilst in the middle of this transition, the majority of the people of South Af
rica—both old and young—seem to feel a sense of responsibility in the development 
of the new South Africa and claims "Ubuntu", an African word for each individual 
working together to achieve a common goal. As with any vast change in the foun
dation of a country, it will take time to complete this arduous task, especially with 
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the constant surfacing of new matters and concerns (as any country continuously 
has). However, nearly every individual that was interviewed felt optimistic for the 
future of his country. There permeated an overwhelming feeling of hope and pride 
throughout these people, and this was felt most notably from those in the upcoming 
generations—the students, the young adults interviewed, and even those in the dir
est circumstances: the children from the orphanage.

Eighteen years after its abolishment, Apartheid continues to affect the newly-de
veloping South Africa in multiple aspects, serving as a universal lesson that must be 
learned and thoroughly understood: segregation, injustice, and inequality have ef
fects that do not simply vanish after eradication from the law system. It was my goal 
to determine if the effects of Apartheid and the way the South African people have 
been working to transition the country have been beneficial in inspiring change or 
only as a mere hindrance. Undoubtedly, the country is going to take a long time to 
fully reach the ability to provide equal education and opportunity to all, but what 
is important is that there is progress. The majority of the people of South Africa 
have seemed to unite as one, instilling within its future generations—from all back
grounds—strong hope and ambition to better their country. From what I have seen, 
what I have experienced, and the many people I have interviewed, change is happen
ing in South Africa, and there is a bright future ahead of the country—a future with 
a lessening gap in the socioeconomic and educational aspects, a future with fairness, 
and a future of equality of education and opportunity for all.



Where Love is Free

Kate Jones, Montana State University

The world is a jewel, made of emerald and diamond and blue topaz all together and 
shot through with the gold of the sun. The air is clear and sweet in my lungs, un
tainted by anything, pure, sharp. The sky is the definition of blue, studded with bits 
of fluffy white, and the trees that frame the meadow we are in sear truest green. 
Above our heads, the sun beams down, flooding the world with summer's warmth. 
There is no more perfect place than here.

We are free here. I look over at him, where he lies in the grass in the center of the 
meadow. His arms are folded behind his head like a pillow, his ankles crossed, and 
his eyes are closed, sunlight bathing his handsome face. My breath catches as I look 
at him and I feel my heart lift with a joy that is unearthly in its beauty. I spin around 
one last time, my eyes shut and my skin tingling with the sunlight's weight before 
skipping over to where he lies.

Kneeling down, I kiss his forehead before lying down next to him in the grass. He 
turns toward me at my touch, and props himself up on his elbow to look down at me.

"Eric, we are free," I say.
"We are," he answers and smiles, the familiar laugh-lines around his mouth and 

eyes appearing and deepening. Just the way I love. His eyes themselves are like the 
world today—blue and grey and green and somehow filled with sunlight . . . like 
chips of polished stone. His golden hair is turned to a mane of gold as the sun etches 
it with light from behind as I look up at him. I smile back with all the love I have.

Together, holding hands, we lie there in the center of the meadow beneath a blan
ket of sunlight, wrapped in summer's breath. It feels as if we are removed from real
ity, here in the breast of the mountains, miles away from the human world. I close my 
eyes and memories from the last three days drift through my mind.

We had left the trail head last Wednesday in the morning, early enough that there 
was still that brisk chill lingering in the night's wake. After donning our loaded 
backpacks, we set off, leaving Eric's dusty red truck alone in the parking lot.

The trail—studded with rocks and roots and carpeted with pine needles—led us 
through a forest of towering lodge pole pine and an undergrowth of tangled plants 
and here and there some valiant little wild flowers. We also walked through mead
ows, such as the one where we were now, which were brimming full of all sorts of 
brilliant blossoms adding a delicate fragrance to the air. I remember thinking how 
the world seemed more alive here than anywhere else I'd ever been before.

Aisthesis, Volume 6, Issue 2, Summer 2013, 93-95



94 | Kate Jones

That first day, after making our way deeper into the mountains, we had hiked up 
to Mary's Lake—a steep, but relatively short climb through the forest, winding back 
and forth on switchbacks. Our packs were heavy with enough supplies to last at least 
five days out here in the mountains, and so it was with much strain and exertion that 
we pulled ourselves up to finally reach our destination. All the while the sun was 
slanting down through the trees to dapple the ground with shifting puddles of liq
uid gold. Birds conversed above our heads, their voices creating a subtle web of song 
around us as we walked. I felt as if here I were part of a world to which I'd thought 
I'd never belong.

Eric was the first to reach the place where the ground leveled out and the lake lay 
stretched out and gleaming before us. He turned back to look at me with a grin of 
triumph and joy that lit up his face in a way that made me laugh with similar emotion 
as I caught up with him. He unbuckled his pack and swung it down to rest on the 
mossy ground. I did the same, feeling light as a feather after being released from the 
pounds contained in the large backpack. Before I could do much more, Eric had my 
hand in his and was leading me down the path that circled around the lake's shores.

Laughing aloud in the clear fresh air and sunlight, I let him pull me forward at a 
pace that was almost a jog. Before long we reached the place I knew we were headed 
and Eric slowed down, glancing back to look at me.

It was the rock I had been sitting on two years ago when he had been coming up 
this same trail on a backpack trip that was part of a summer camp he helped out 
with. I was with my parents, but I had hiked faster then them and had reached the 
lake about twenty minutes earlier. So there I was alone, perched on a boulder over
looking the lake as a boy I knew from school but had hardly talked to ever before 
came up the trail.

I remember the moment well. I remember looking at him and thinking he looked 
very different than I had ever seen him before. He was so . . . handsome. He looked 
older and more mature than I recalled. We exchanged only a few words, and then he 
and his group moved on while my parents soon caught up and we went looking for 
a campsite. Later I learned that Eric's group had only walked around the lake before 
hiking back down to camp somewhere else, so I had no further opportunity to talk 
with him that day.

It was not until months after we had been dating that he told me how he remem
bered and had experienced that day, that moment caught in time. It was on the night 
before I left for college that he told me how he had fallen in love with me the moment 
he saw me sitting on that rock, the sun in my windblown hair, my body curled into it
self as I tried to find warmth in the brisk mountain air as the sweat dried on my skin.

He told me he had been stumbling over his words and his heart had been pound
ing as he came up to me, that he had wanted to stay and talk but had been forced 
to lead his group onward too soon. He has told me since that I had never looked as 
beautiful as I did in that moment, sitting there on that rock by Mary's Lake, although 
I know my face must have been dirty and my clothes mismatched and my hair a 
mess. This is why I love him—he sees more beauty in wild things than tame ones. 
He loves me when I haven't tried to look pretty; he loves the world when no one has
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tried to make it perfect. That is why he loves being out in nature here. No one has 
succeeded in shaping it.

After camping by the lake Wednesday night, Eric and I hiked onward. We re
traced our steps down the switchbacks leading up to the lake, and then walked on 
through the meadows. That night we set up camp in one of the farthest meadows, 
in fact in the one where I now lie, and here we have stayed last night and will stay 
this night, before hiking back out to civilization tomorrow. Yesterday we went on a 
day hike, exploring the woods, before falling asleep under the stars wrapped in each 
other's arms.

Looking up at the wide blue sky now, I remembered what it had looked like last 
night, when all had been inky blackness and the stars had gleamed like a billion tiny 
diamonds cast out over a blanket of black velvet. And I had lain in Eric's embrace and 
fallen asleep with my head on his chest, his heartbeat thrumming in my ears like a 
lullaby.

I turn my head so that I'm breathing in the scent of his skin, his hair over my face. 
There is also the sweet perfume of the summer surrounding us. Everywhere is warm 
and golden, and I have never felt so safe and so alive and so free. If there is such thing 
as paradise, then it is here.



The Illusion of Freedom

lan Williams, University of South Dakota

Raskolnikov never stood a chance; he is a prisoner in every sense of the word. This 
may seem a disingenuous excuse, but Crime and Punishment's anti-hero was never 
acting under his own free will. For the majority of the novel he was a victim of his 
own subconscious mind and therefore lacked any positive form of liberty. Whereas, 
at the end of the novel when Raskolnikov is finally clear of mind he finds himself 
behind bars in a prison camp in Siberia, which rather obviously implies the physical 
constraints that exist when there is an absence of negative liberty. Therefore, negative 
and positive liberties are both strongly on display throughout Crime and Punishment. 
They are the subtext for this classic novel. With Raskolnikov as the guiding light, it 
will be shown that the absence of positive liberty can have much more damaging 
effects on the individual then the absence of negative liberty whilst simultaneously 
analyzing whether or not Raskolnikov had any true control of his actions by looking 
at his mental state, and whether or not man has any control of his beliefs by analyz
ing the entrapment of Nikolai.

At the onset of the novel Raskolnikov has just emerged from his "closet like room" 
after a full month of self-imprisonment in which he developed a plan of action for 
his "idea" (Dostoyevsky 1). This "idea" is significant because it is the only aspect of 
the novel in which Raskolnikov exercises his true free will, and the "idea" is actually 
formed outside of the scope of the novel. Therefore, outside of the epilogue, the entire 
novel Raskolnikov is slave to this "idea" and the consequences of its actualization. 
In fact, he spends a large part of the novel walking aimlessly, supposedly, around St. 
Petersburg. It is as Dostoyevsky describes "He plunged into deep thought, or rather, 
into a kind of oblivion, he walked on without noticing his environment" (2). Despite 
these aimless walks Raskolnikov meets his fate when he overhears Lizaveta saying 
she will not be home to be with her elderly sister. This gives him the only thing he 
was missing to realize his plan: opportunity. Once Raskolnikov overhears this info 
one would hope that he could dismiss this information and avoid getting entangled 
with murder. However, Raskolnikov has succumbed to his subconscious and is no 
longer operating under true freedom, as Dostoyevsky describes it "yet suddenly with 
all his being he felt that he no longer had any freedom of choice—that he no longer 
had any alternative and that suddenly everything had been conclusively decided" 
(60). Little does he know that his freedom of choice had been forfeit since he stepped 
out of his apartment at the beginning of the novel.
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Even Raskolnikov's act of murder is not his own. Albeit, the original idea that 
murder is acceptable if done by the superior race is his, but the action is not. And 
Dostoyevsky stresses this fact "He drew the axe out all the way, . . . hardly aware of 
what he was doing; and almost without effort, almost automatically, he brought the 
blunt side down on her head" (74). This is the moment in which Raskolnikov truly 
recognizes that he has killed himself and simply become an agent. Before it was sim
ply a feeling, now it is reality. As he describes to Sonia later in the novel "I killed my
self! I went there, and all at once I did away with myself forever! But it was the Devil 
that killed the old hag—not me" (Dostoyevsky 400). The murder not only cements in 
Raskolnikov's mind how helpless he is, but it is the object at which his subconscious 
now begins to tear at him. At first it was simply whether or not he should commit the 
act, now it has evolved into whether or not he should turn himself in or continue to 
fight for his supposed "freedom". However, his freedom is instinctual and simply one 
that lacks physical restraint. Like the salmon that returns to his place of birth so life 
can be renewed. He has no real choice in the matter. It is a drive. He has the freedom 
to walk around, to spend the little money he has, and to leave his house but mentally 
he is as trapped as a man can be.

Raskolnikov's inability to decide between life on the run and the harsh reality of 
labor camps is painful to endure for the reader and the character. At certain points 
during the climatic interrogation scenes between him and Porfiry, Raskolnikov begs 
for Porfiry to simply end the ambiguity and either arrest him or let him walk away. 
Porfiry plays up the ambiguity because he fully recognizes the battle that is raging 
inside of Raskolnikov. He allows Raskolnikov to wander for days knowing that he is 
torturing himself, and that he is suffering great pain in not knowing or being able to 
control his own fate. Porfiry is even astute enough to realize that Raskolnikov was 
not in control when the crime was committed as evidenced when he claims "This fel
low made up his mind as though he had fallen from a mountain or dropped from a 
steeple as though he had not walked to the crime on his own two feet" (Dostoyevsky 
434). This brings the reader to the truth of the novel; Raskolnikov's true punishment 
is not his imprisonment in Siberia, in fact, this will become his renewal. His true 
punishment is when he is allegedly "free". This is due to the psychological musings 
of ressentiment and entrapment that are at work inside of Raskolnikov.

In order to have a more complete understanding of the measure to which Raskol
nikov is a victim of his mind, and therefore lacking positive liberty, it is necessary to 
analyze the root of Raskolnikov's misery and his disheveled mental state. This analy
sis begins with the idea of ressentiment. Friedrich Nietzsche coined this term in Ge- 
nealogy of Morals and Beyond Good and Evil, Alina Wyman summarizes Nietzsche by 
writing "he defines ressentiment as a peculiar psychological reaction to situations of 
coercion in which the subject's immediate emotive response, such as the impulse for 
revenge, anger and rage against the oppressor, are silenced and, as it were, turned 
inward" (120), Wyman goes on to say "these venomous feelings penetrate deep into 
the injured self,Finding no other target but one's own anguished pride" (120). It is 
important to identify exactly who is Raskolnikov's oppressor. At first Raskolnikov 
feels that he himself is the oppressor, or in his mind the liberator, as part of a higher 
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class of individuals. However, after the murder Raskolnikov gradually realizes he is 
not capable of transcending morality by way of controlling who lives and who dies. 
He is still victim to the mental and emotional consequences of his action. Therefore, 
Raskolnikov is removed from his imagined position of master and thrown down 
among the masses. In this way the mental anguish of his act, in of itself, becomes 
his oppressor and later on the character of Porfiry, by limiting his free will. It is as 
Wyman Claims "the oppressor has denied the underground man every possible out
let of action" (122).

This sense of no exit, otherwise known as entrapment, is central to the idea of res- 
sentment. The concept of entrapment as defined by Peter Taylor has "its basis within 
theoretical accounts concerning the impact of blocked or arrested defensive behav
iors" (393) and more specifically "entrapment also involves a psychological process 
relating to an individual's subjective perception of his or her circumstances as being 
uncontrollable, unrelenting, and inescapable" (393). The psychological impact of res- 
sentiment leading to the feeling of entrapment ties together the underlying themes 
of liberty and the apparent loss of free will. Raskolnikov had to face that he failed at 
living up to the responsibilities of the superhuman. This failure directly led to the 
building feeling of ressentiment, which forced him to feel locked in a state of mental 
entrapment that ultimately led to the loss of positive freedom and with it his free will. 
Raskolnikov is never truly free until the epilogue of Crime and Punishment. However, 
he does go through transitions of what is controlling him. Initially he is controlled 
by the drive to fulfill his idea. Then this transforms into Raskolnikov being held hos
tage to the mental anxieties that resulted from the murder, both are examples of an 
absence of positive liberty. His last transition was the one that allowed him to enjoy 
positive liberty, although it occurred at a simultaneous loss of his negative liberty; 
due to his imprisonment. Therefore, Raskolnikov is only able to enjoy the ability to 
make decisions free from mental blocks such as ressentiment and entrapment once 
he is in the prison camp.

The analysis of free will gets even more intriguing when the case of Nikolai is 
observed with detail. Nikolai is a painter who was in the room that Raskolnikov hid 
in immediately after the murder. Initially, he was prime suspect and was being held 
by the police for questioning long before Raskolnikov was ever brought in for an 
interview. He is rather insignificant in the novel until the climax of the interrogation 
scene, when it seems that Raskolnikov is about to snap and confess to the murder, 
at the last moment Nikolai barges into the room and confesses to the murder. Both 
Raskolnikov and Porfiry are taken back. Raskolnikov because he knows he is the 
murderer, and Porfiry because he believes Raskolnikov is the murderer. This is a 
classic example of entrapment. Entrapment occurs when police get a confession out 
of an innocent person. According to Saul Kassin the reason for this is that "Modern 
police interrogations are so powerful that they have, at times, elicited, coerced-com- 
pliant and coerced internalized false confessions from innocent people" (188). This is 
echoed by the scene involving Nikolai. Before Raskolnikov leaves he claims:

"What a comical profession you're in!" to which Porfiry inquires "Why comi
cal?" to which Raskolnikov replies “Well here's this wretched Nikolai you've been 
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grilling—the way you do—you must have been at him day and night, rehearsing 
him 'You're the murderer, you did it, you're the murderer..and now he's con
fessed you're starting to pick him apart again. 'You're lying,' you tell him, 'you're 
not the murderer! You couldn't be! You're not using your own words!' So how 
can you stand there and say your profession isn't comical?" (Dostoyevsky 338).

While it is questionable to what degree this is "comical" there is no doubt that evi
dence supports the claim that police interrogation can get a confession out of an in
nocent person. In fact, Kassin performed a study in which participants were blamed 
for hitting a system crash key on a computer they were typing on that they did not 
actually hit. Therefore, all subjects were innocent. The results were intriguing as 
Kassin notes:

"Among those who were forced to type fast (a procedure that rendered them 
vulnerable to manipulation) and who were presented with false incriminating evi
dence (in the form of an eyewitness), 100% signed a confession, 65% internalized 
a belief in their own guilt, and 35% confabulated details to fit that newly internal
ized belief" (188).

Nikolai would fit into the last group. He was pushed so far into believing his own 
guilt that he came up with a very plausible story to validate his alleged murder. If 
people can be internalized to believe things about themselves that are fundamentally 
not true it limits the belief that people have complete free will of their actions or even 
their view of themselves; it makes free will seem slightly more capricious in nature.

However, the important point is that while Raskolnikov is free from being held 
captive in jail he is under siege from his subconscious. He is not aware of the deci
sions he is making. This is finally explained to him when he finds Svidrigailov at 
a tavern and is shocked by the coincidence, and finally after a little joking Svidri
gailov explains to him "I told you about this tavern myself. Your coming here was no 
miracle. The location would seem to have registered automatically in your memory" 
(Dostoyevsky 444). This exemplifies Raskolnikov's state throughout the majority of 
the novel, mechanically going through day after day not living for anything save his 
"idea". It would take a powerful force to free him from this oppressive state, and that 
power is the combination of imprisonment and Sonia's love.

It cannot be understated how important Raskolnikov's newfound faith and his 
love for Sonia are integral to his transformation. For Dostoyevsky the Christian value 
of true love, or agape, is a true medicine for the ills caused by ressentiment. However, 
this love needed to embody forgiveness and faith, as Wyman claims "The most objec
tive preventive remedy against ressentiment-forgiveness" (122). Once Raskolnikov 
is able to bear the reality of what he has done and openly admits it in public he 
can slowly start to move toward redemption. Therefore, forgiveness opens the door. 
The second necessary element is faith. In fact, Sonia refuses to be with Raskolnikov 
unless he embraces Christ. Wyman states that "the Underground Man desperately 
needs faith ... in order to give his protest meaning" (136). With the proper structure 
in place, forgiveness and faith, and Raskolnikov no longer worrying about having 
to hide the truth due to his imprisonment; love is allowed to grow. "Only through 
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agape does genuine subjectivity emerge, inducing the revelation of that inexpressible 
essence of the individuality" (Wyman 137).

While in prison Raskolnikov makes some interesting observations, he notices "his 
fellow prisoners and how much even they loved life, it even struck him that they val
ued life more in prison than they had when they were at large" (Dostoyevsky 516). 
The great irony is that it took being locked up for these prisoners to finally appreciate 
life. However, as usual, Raskolnikov's case is a little different. He does indeed feel 
freedom more acutely in prison than he did at large as Dostoyevsky remarks "Now 
that he was in prison, however, free, on his own" (515). He does not feel the same joy 
of life that the other prisoners are feeling. For this to occur it takes the presence of 
Sonia. It is not until he can admit his love for her that he feels joy and not even seven 
years of servitude could curb that joy as he claims "There were seven to go; and until 
then how much unbearable pain, what infinite happiness!" (521). This combination 
of forgiveness and faith results in Raskolnikov's love for Sonia, and his love for Sonia 
plus positive liberty leads to the ultimate conclusion of Raskolnikov's desires: indi
viduality.

The character of Raskolnikov is a tragic one indeed, at least in the confines of the 
novel. His journey is one of a prisoner. First, he is a slave to his "idea". Then upon 
committing the terrible act he becomes captive to the consequences of the murder, he 
abandons the rationale in favor of the instinctual. He begins to embrace the attitude 
of ressentiment, which as a byproduct creates the feeling of entrapment not only due 
to his own failure but also as a result of the law's pursuit of him as murderer. The 
feeling of being trapped limits Raskolnikov's ability to make choices, in essence his 
free will, and the example of Nikolai's entrapment provides a chilling portrait of just 
how fragile free will can be and how open to coercion man finds himself. In short, 
Raskolnikov becomes reactionary instead of pro-active. This reactionary nature pro
duces a mechanical individual who is no longer pursuing goals of his own making, 
but is simply avoiding capture using his subconscious as his guide. His freedom is a 
false freedom. His freedom is filled with deceit, vanity, and paranoia. It takes impris
onment, or the loss of negative liberty, for his mind to be fully cleared and for him to 
feel free once again. This imprisonment plus the love of Sonia allows Raskolnikov to 
begin a new story: a story of redemption.
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From supercomputers to cellular telephones, the world's technology runs on coltan. 
Coltan (short for columbite-tantalite, known industrially as tantalite) is a mineral 
crucial to the production of virtually all modern electronics. Global hunger for the 
mineral, however, has come at the highest cost to human life since World War II, in 
the form of the Democratic Republic of the Congo's (DRC) First and Second Congo 
Wars. In this paper, I will argue that while the conflicts themselves were a product 
of complex intergovernmental competition and deep-seated ethnic tensions between 
numerous ethnic groups, the illegal exploitation and laundering of the DRC's coltan, 
chiefly by Rwanda, Uganda and Zimbabwe, played a primary role in the continua
tion of central Africa's decade of bloody conflict in the mid-1990s to the mid-2000s.

To recognize the role of coltan in fueling conflict in central Africa, it is first im
portant to understand the conflicts themselves. The First Congo War, lasting from 
1996 to 1998 with the fall of President Mobutu Sese Seko, and the Second Congo War, 
continuing from 1998 to the mid-2000s, was the bloodiest series of conflicts since 
World War II, claiming upwards of 5 million lives. A combination of factors — intra
state ethnic tensions within Congo and along its eastern borders, and international 
competition with neighboring nations such as Rwanda and Uganda — played crucial 
roles in the start of the conflict.2

The prewar state of Congo (previously Zaire), was dominated by dictator Mobutu 
Sese Seko from 1965 to his ousting in 1997. A penchant for personal economic gain 
and a decisive inability to effectively govern a nation—Zaire's GDP fell 65% during 
his reign —dominated Mobutu's authoritarian agenda.3 Furthermore, following the 
end of the Cold War in the early 1990s, a combination of the United States pulling 
its support from Mobutu's anti-communist regime and a wave of African democra
tization heaped increasing pressure on the unpopular leader.4 Shortly thereafter, the 
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1994 Rwandan genocide provided the spark for existing ethnic tensions in the east of 
Zaire, tensions that came to a head in the August of 1996 and continued throughout 
the next decade.

Ethnic tensions had existed in the Congo since colonization in the late 19th cen
tury. Ethnic eastern Congolese—the Hunde, Nande, and Nyanga—had existed on 
their lands for generations. In two great waves, however, ethnic Tutsis migrated from 
their homes in Rwanda, as pastoralist migrants and forced laborers for the Belgian 
administration during colonization in the late 19th and early 20th centuries, and sec
ond as displaced people fleeing from the Hutu government installed in Rwanda in 
the late 1950s, just before Congolese independence in 1960. These Tutsis—known as 
Banyamulenge if they were from the first wave of immigrants, or Banyarwanda if 
they were from the second wave—were given some political rights under Mobutu, 
but were considered foreigners and invaders by many ethnic Congolese in the east
ern regions of the country. Negative feelings towards both Tutsi and Hutu Rwandan 
immigrants came to a head in the mid-1960s in a series of attacks by Hunde, Nande, 
and Nyanga, known as the Kanyarwandan War. After this relatively insignificant 
conflict, tensions heightened further throughout the 1970s and 80s, as Banyamulenge 
were granted citizenship by Mobutu. This represented a higher level of governmen
tal acceptance and influence for the Rwandan immigrants.5

5. Rene Lemarchand. The Dynamics of Conflict in Central Africa (Philadelphia; University of 
Pennslyvania, 2009).

6. Crawford Young, "Contextualizing Congo Conflicts: Order and Disorder in Postcolonial Af
rica," in The African Stakes of the Congo War, ed. John F. Clark (New York: Palgrave Macmillan, 
2002), 27.

The Rwandan genocide represented a crucial tipping point in the strained rela
tionship between the Tutsis living in eastern Congo and the ethnic Congolese. Dur
ing the atrocity, hundreds of thousands of Tutsis were massacred by Hutus within 
Rwanda until the pro-Tutsi Rwandan Patriotic Front (RPF), operating from neighbor
ing Uganda, overthrew the Rwandan Hutu government and forced the extremist 
Hutus to the border with Zaire.

The massive exodus of Rwandans—originally some Tutsis fleeing the Hutu gov
ernment, followed by massive numbers of Hutus fleeing the retaliatory RPF—con
sisting of over 1.5 million individuals, eventually settled in eastern Zaire in what is 
known as the Great Lakes refugee crisis. The situation was greatly complicated, how
ever, by the presence of numerous factions of Hutu militants (Interhamwe extremists 
and Hutu government soldiers, among others) within the refugee camps. Operating 
within their camps in eastern Zaire, the Hutu militants attacked both refugee Tutsis 
within the country, as well as RPF outposts within Rwanda. These attacks, unre
stricted by the Mobutu regime, represented a massive threat to the newly-formed 
Tutsi government in Rwanda, as well as to Tutsis living within eastern Zaire. By 
1996, Tutsis within both Rwanda and Zaire could no longer allow the Hutu attacks 
to continue for their own safety. Indeed, "the crucial Rwandan and Ugandan inter
vention in Congo in both 1996-1997 and 1998 onward was indisputably motivated 
by the continued operations from Congo territory of former Rwandan army and In- 
terhamwe Hutu militia, held responsible for the 1994 genocide."6 These cross-border 
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ethnic conflicts, coupled with general unrest and severe disapproval of Mobutu's 
reign, culminated in the Banyamulenge Rebellion in August of 1996.7

7. Ibid.
8. Osita Afoaku, "Congo's Rebels: Their Origins, Motivations, and Strategies," in The African 

Stakes of the Congo War, ed. John F. Clark (New York: Palgrave Macmillan, 2002), 109-28.

With the assistance of the Rwandan Patriotic Army (RPA, the national army of 
Rwanda) operating within the eastern Zairian province of Kivu, the large scale upris
ing of Congolese Banyamulenge marked the start of a general revolution against the 
widely unpopular Mobutu. Though the Banyamulenge Rebellion's initial purpose 
was to stop Hutu attacks on Zairian and Rwandan Tutsis, the movement garnered 
massive support from both within Zaire and in neighboring nations, such as Rwanda 
and Uganda. With large military and economic aid from a Rwandan government 
intent on influencing a post-Mobutu Zaire, the Banyamulenge rebels joined forces 
with a number of non-Tutsi elements to form the Alliance of Democratic Forces for 
the Liberation of Congo (AFDL) lead by Mobutu's future successor, Laurent-Desire 
Kabila. Ultimately, by late 1997 Kabila and the AFDL—with support from Rwanda, 
Uganda, and a host of others such as Zimbabwe and Angola—had taken the Zairian 
capital of Kinshasa and renamed the country the Democratic Republic of the Congo. 
Though the takeover officially marked the end of the First Congo War, the second leg 
of the conflict was soon to follow, as international tensions flared in mid-1998.8

Conflict associated with the Second Congo War began within a matter of weeks 
Kabila's ascension to office. Though the prior rebellion against Mobutu had garnered 
massive support within the country, the political power vacuum that emerged fol
lowing his downfall left many in the country vying for power and influence, foster
ing a massively unstable political environment. No group was a larger destabilizing 
force, however, than Kabila's Rwandan allies. Fearing that native Congolese viewed 
his close ties with outside forces as personal weakness (Kabila's chief of staff was, in 
fact, Rwandan), Kabila attempted to oust both the Rwandan members of his transi
tional government and the Rwandan and Ugandan troops from the east of his newly- 
formed DRC. Kabila's order, seen as an attack not just on the Rwandan and Ugandan 
governments, but their heavily Tutsi populaces, prompted a severe backlash from 
existing Tutsi rebel groups in eastern Congo (primarily the Rally for Congolese De
mocracy, or RCD). Furthermore, the Rwandan and Ugandan governments jumped to 
support the Banyamulenge rebels, providing the weapons and resources necessary 
to allow the rebel groups to entrench themselves in the mineral-rich eastern Con
golese provinces. Moreover, the Rwandan and Ugandan governments also staked 
claims in the eastern DRC, nominally to aid the ethnic Tutsis in the area.

With Rwandan and Ugandan backing, the rebel groups began their bloody ad
vance on the Congolese capital of Kinshasa. As the revolutionaries reached suburban 
Kinshasa, however, a coalition of African states (consisting primarily of Namibia, 
Zimbabwe and Angola) provided enough military aid to the beleaguered Congolese 
government to stave off invasion and force the rebels to retreat eastward. An inter
state stalemate resulted until the signing of the Lusaka Ceasefire Agreement in July 
1999 amongst the six warring governments (Namibia, Zimbabwe, Angola, Uganda, 
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Rwanda, and the DRC). Nevertheless, intermittent fighting continued between Con
golese governmental forces and the country's various rebel factions with Rwandan 
and Ugandan proxy soldiers keeping a presence in the DRC.

Ultimately, conflict would continue in the DRC for seven more years. In 2001, 
Laurent Kabila died of injuries sustained during an assassination attempt, and his 
son, Joseph Kabila, English-speaking and western-educated, was sworn in as presi
dent. His appointment was considered by many scholars a fresh opportunity for re
newed diplomatic discussions between the DRC, Rwanda, Uganda, and Zimbabwe.9 
By 2002, the younger Kabila had engaged in peaceful dialogues with both internal 
opponents—the Sun City Agreement in April, providing a framework for unified, 
democratic Congolese government—and combative foreign nations—the Pretoria Ac
cord in July seeing a withdrawal of roughly 20,000 Rwandan troops from the Congo, 
and the Luanda Agreement in September formalizing peace with Uganda. These 
peace talks, though focused on interstate relations and not on relations with rebel 
groups, helped to ease tensions in central Africa. Though the Democratic Republic of 
the Congo has felt continued political instability, especially in its eastern provinces, 
the takeover of the Transitional Government in 2003 and the country's first demo
cratic presidential elections in 2006 have marked the official end of the Second Congo 
War.10 Still, resource competition has prompted the continuation of conflict, for "even 
though the war is officially over, dozens of rebel armies remain fighting in the east, 
vying for products sold largely to the international community".11

9. Kevin C Dunn, "A Survival Guide to Kinshasa: Lessons of the Father Passed Down to the Son," 
in The African Stakes of the Congo War, ed. John F. Clark (New York: Palgrave Macmillan, 2002), 
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11. Nadira Lalji, "The Resource Curse Revised: Conflict and Coltan in the Congo," Harvard Inter
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Though it is beyond the scope of this paper to comprehensively analyze every 
aspect of the instigation and continuation of Congo's Great War, it is valuable to con
sider the role of coltan in the conflict. As mentioned before, coltan is a rare mineral 
crucial in the production of modern electronics. Furthermore, "the DRC is home to 
80 percent of the world's coltan, and illegal sales of this important mineral are fund
ing the continuing conflict in the country . . . rebels and the armies of Rwanda and 
Uganda occupying the eastern DRC were making over US$150 million per year from 
coltan sales."12 This massive influx of wealth on account of Coltan exploitation means 
that, in essence, the Democratic Republic of the Congo is the primary financer in a 
war against itself. The highly militarized nature of the mineral is reflected in the 
2002 UN report that found that "60-70% of the coltan exported from eastern DRC was 
mined 'under the direct surveillance' of the Rwandan army."13

The sad reality when evaluating the role of precious minerals such as coltan in 
prompting conflict is that:
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[MJillions of people in . . . resource-rich countries have seen their lives dev
astated by the mishandling of vast revenues from natural resources. This pattern 
has reaffirmed the well-established resource curse: resource-rich countries are less 
wealthy and less competently governed than those lacking in natural resources. 
The resource curse gives reason for the empirical correlation between resource
rich countries and reduced investment in human capital, increased domestic polit
ical corruption, and perilous reductions in economic diversification. The ultimate 
result of these outcomes is the stunted long-term economic growth of an ostensibly 
fortunate nation.14

14. Lalji, "The Resource Curse Revised," 34-7.
15. Ibid.
16. M. J. Morgan, "DR CONGOS $24 Trillion Fortune," African Business (2009): 52-56.
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26-9.
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(2003): 2.

The same holds true in the case of the Democratic Republic of the Congo, as "greed 
for coltan haunts the DRC . . . the country's complex, unstable history, the corrup
tion and substandard performance of its leaders, the ethnic hostilities, and the inter
national community's invasion of the DRC, compounded with its readily available 
natural wealth, have led to ongoing war."15 While the nation's mineral reserves are 
valued at an incredible $24 trillion, the country's history is rife with resource ex
ploitation—from the Belgian extraction of ivory and rubber in the late 19lh and early 
20lh centuries to the modern manipulation of coltan, among other minerals—and 
poor governance.16 The story of coltan's role in the conflict is marked by a convinc
ing correlation between the rise and fall of coltan prices and the intensification and 
reduction of conflict in the Congo, associated with the "tech boom" of the late 1990s 
and early 2000s, and intensifying international pressure against buying Congolese 
coltan.

Although tensions between ethnic groups and the security of international bor
ders were the underlying causes of the First and Second Congo Wars, "the height
ened ethnic conflict and the dismantling of civil society currently underway are a 
by-product of international trade in this region."'7 In truth, it follows that invading Rwan
dans and westerner capitalists alike greatly benefited from the deregulated nature 
of illegal coltan sales, since, "the control of coltan . . . found in DRCongo has al
lowed Rwanda to prosper economically. It has also allowed Western multinationals 
to conjure and control the large masses of coltan supplies without capital intensive 
investment, and raking in the profits."18 This massive return of profits for interna
tional actors prompted the continuation of conflict in the rebel-dominated eastern 
Congolese provinces. Simply put, "the present war in the DRC did not begin with 
explicitly economic objectives. Rather, as the war reached a stalemate nationally, so 
belligerents turned inwards to the territory they control, capitalizing ... on the rich 
resources available. Coltan both finances violence and provides an incentive for it."19
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The availability of coltan represented a fundamental shift in rebel groups' abilities 
to wage war. The globalized world has given rebel groups unprecedented access to 
world markets on which they can pander their illegal wares. Moreover, this global
ized market is a relatively new phenomenon, since "mercantile exploitation of such 
commodities by warlords assumed importance only in the 1990s.''20 21 Opposed to tra
dition insurgencies, which require constant acceptance by local populations if they 
aim for long-term success:

20. Young, "Contextualizing Congo Conflicts," 28.
21. Ibid., 25-26.
22. Montague, "Stolen Goods," 105.
23. Lalji, "The Resource Curse Revised."
24. Montague, "Stolen Goods," 106.

[C]ontemporary insurgents have developed an ability to sustain themselves 
through traffic in high value resources under their control... such a mode of war 
finance has important repercussions for the nature of the militia. Any motivation 
to seek popidar support evaporates; having responsibility for servicing popula
tions only dissipates resources better used in pursuit of warfare. The key object is 
control of the resource source; responsibility for a civil population becomes a need
less burden. Violence, in such circumstances, becomes an end in itself.22

This fundamentally new mode of waging war has held major ramifications for the 
nature of combat in Africa: on the one hand, rebels have no need to appeal to local 
populations while, on the other, global markets can play a substantial role in deter
mining the relative wealth of insurgent groups.

Fluctuation in global coltan prices in the late 1990s and early 2000s had a strong 
impact on war efforts in the DRC. Initially, coltan demand skyrocketed with the tech
nology boom of the 1990s on the back of a 300 percent increase in the sale of tantalum 
electrical components.22 The increased demand for laptops and the newly-released 
Playstation 2 in 2000, for example, pushed coltan prices from $30 per pound in 1999 
to $380 per pound in 2000. At the same time, as coltan prices continued to rise, con
flict intensified as more rebels laid claims to coltan reserves, generating more funds 
with which to purchase more weapons, since "the fortuitous discovery of coltan in 
the DR C, which occurred alongside the technological boom in the 1990s, meant that 
the rebel armies of the east had more than enough funding to support their armies."23 
This positive economic trend was also taken advantage of by a number of investors, 
notably a conglomerate of AFDL and Rwandan army financers known as the Banque 
de Commerce, du Developpement et de I'lndustrie (BCDI), whose corporate maneuver
ing saw Rwandan and Ugandan companies both holding a monopoly on Congolese 
coltan exports and illegally reaping massive profits for their native governments at 
the expense of the economy of the DRC.24 At the peak of coltan demand in 2000 and 
2001, the DRC was in its worst state since the outbreak of the Second Congo War: 
Rwandan, Ugandan, and Zimbabwean troops were ransacking the countryside, ille
gally exploiting Congolese coltan reserves, while western businessmen and Rwanda 
investors reaped massive profits. In reality, this is because "the conflict in the DRC 
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is largely fuelled and sustained by the drive for economic resources. . .. While there 
are ethnic divisions that exist in the DRC, these differences are not the major cause 
of conflict."25
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Still, the conflict did eventually scale back, because of a decrease in the price of 
coltan in late 2001, due in large part to a combination of the "tech bust" (a slowdown 
to growth in the technology sector) and mounting international pressure against the 
use of Congolese coltan. First, with the slowdown of global technological growth, the 
demand for coltan shrank, leading to a decrease in global prices. This decrease led 
to massive losses for rebel financers, making the war far less cost-effective. Secondly, 
mounting international pressure spelled lower sales of coltan throughout the DRC. 
This is because "meanwhile, parallel to the fall in coltan prices on the world markets, 
a large-scale international lobby campaign began against the purchase of coltan from 
Eastern DRC, qualified as a motor of war in the Congo crisis."26 Furthermore, a UN 
report on the illegal exploitation of Congolese coltan was released in 2002, mounting 
even more pressure on the unpopular coltan dealers. From then on, conflict sub
sided until 2003 when the war officially ended and the Transitional Government took 
power. Currently, "although the war is formally over, outbreaks of violence continue 
today and spiked in 2005 with a brief rise in consumer demand for coltan."27 Ultimately, 
the relationship between global coltan demand and conflict in the DRC is striking. 
With international condemnation of Congolese coltan in conjunction with lower de
mand for the mineral, however, conflict in the DRC is at its lowest level since before 
the Second Congo War.

The history of conflict in the Democratic Republic of the Congo is an incredibly 
complicated web of corrupt governance, international resource competition, and in
trastate ethnic tensions. The presence of coltan played an important role in the con
tinuation of the conflict, exacerbating tensions and providing funding for a host of 
rebel and proxy governmental militants over the course of nearly a decade. Today, in 
light of the massive loss of life due in part to western lust for technology, consumers 
have a duty to become more informed and, upon hearing "the announcement of a 
new electronic product we need to consider the potential impact this has on the price 
and availability of coltan."28 It is only through this perspective that we can hope to 
limit coltan-fueled conflict in the future.
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Vampirical

Teresa Heck, University of Minnesota Duluth

The light of the stairwell 
In candlelight gloom 
Stirs the depths of my heart 
As the night-time doth loom; 
The fading, old emblem 
In the library dim 
Makes me smile in memory 
Of that good nighttime whim, 
Whence I stood
By the Village
And watched that fair girl 
Cook the food
For her household— 
Food fit for an Earl.

I stride on the walkway 
Near the balustrades' chill; 
The stars shine like pinpricks 
Yet light here is nil;
My be-cloaken thin form, I 
Rest on the edge
Of the high-soaring wall; 
And I leap
As I pledge 
Not to do 
Any harm 
To the innocent maid. 
My cloak billows out 
With a mystical fade; 
Then I soar
Past the forest
To the village on nigh; 
I scan the dark streets 
From my view up on high.

The slumbering settlement 
Seems to hold no true draw; 
But a shriek comes unbidden 
From my sharp-fangSd maw; 
I swoop to a barn, then 
I pick up a hen, 
And it chuckles and clucks, 
And I pause, and I then 
Place the hen 
Back to ground, 
And I stalk to the house, 
Where my fine-tuned sharp ears 
Pick up sounds of a mouse, 
A mouse as it nibbles 
At something fresh-baked.
I breeze through the doorway 
And grin as I take
A large pie, with some handfuls 
Of beautiful fudge;
I know that my foray 
Will bring me no grudge 
From the maiden, 
Fair maiden, 
Who cooks me this food. 
The food which hath cured me 
From the curse 
Of my brood.
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Poetry Series: On Where

Julie Feng, University of Washington

Scheherazade

It begins with the storyteller's impulse towards 
flames, forged not under Etna, but from the scatter 
of scarlet beaks over Helicon's peak. She says: 
Overhead, the pelicans see the others descend, one by

onerous wing. She weaves halcyon days of yore 
into the knives of forty thieves and the billowing 
sails of one hundred and seventy-five brigantines. 
She spins kingfishers, albatrosses, a certain raven

who steals the sun. Then, as if they were always there: 
the cold gilt of a guardian's lamp, the mustache 
of a dashing prince, the lady pirate's glance. Now, 
three apples: discord, knowledge, mountain jaw.

Ask her about the power of myth, or how a sea can be 
the color of wine. Ask her about anything but tomorrow. 
But how does the story end? Two heads bent together, and 
from the sea, one thousand and one lanterns rising.
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Cumin, Caraway

The yellowed edge of each seed 
gauges how warm the earth was 
when the ashen ridges first rose.

They sift in mounds like thousands 
of beetles climbing from the sand, 
oily shells seeped in piquant.

They are clumps of wet clay, 
every button ever mislaid, 
every stiff nail ever tapped

on the palm of a curved hand.
Some could eat these seeds 
ground up in thick soup, hot

in clay bowls, spices simmering 
on our tongues, and never think 
of anywhere else but here. Not

us. We're inhaling some distant desert, 
tasting a summer-to-come, and so we come 
to know where we have to be.

We savor, in these longitudinal seeds, 
the heat of the dusty road ahead.
Come in and carry me away.



As the Statue Fell, So Did the War: 
Representation and the Power 
of the Performed

Adam Burns, Michigan State University

On April 9, 2003 at 10:52am Eastern time, Americans around the world were able to 
"access history as it was being made" as the statue of Saddam Hussein fell in Firdos 
Square. As the war dragged on, the American media's representation and framing 
of the statue falling became an iconic representation that was used to mobilize and 
to control. By contextualizing this event into the larger narrative of the Iraq War, one 
must ask: how did the American media representation of the toppling of the statue of 
Saddam Hussein in Firdos Square reflect America's ability to control the image of the 
Iraq War? What representations were at play? How did those representations play 
into the framing, and how was public opinion affected? America had commanding 
ability to control the event as a moment of victory, an end to Saddam Hussein's reign, 
and thus an ultimate symbolic ending to the war.

The existence of power relations is becoming ever more prevalent in today's world, 
where connectivity—in terms of media, telecommunications, and travel—is greater 
than ever in human history. Using Edward Said's Orientalism and John Fiske's Power 
Plays/Power Works to focus on the nexus of "othering", representation, and the con
structions of gender, race, and national identity in position to "the other", one can 
reposition themselves to better understand the deep implications that occurred that 
April 9.

Though it is popular to believe that media is "unbiased" or "nonpolitical", one 
must challenge this thought, because the media is in fact very powerful and cannot 
move outside of such limitations. Thus, examination is given to how media represen
tation, specifically the representation of the statue falling in Firdos Square, is power
ful. Media is powerful because it informs "truth", it acts as a guarantee of authority, 
controls access to coverage, constructs and re-articulates identity in a circular pat
tern, informs foreign policy, and produces a lived experience that we know as 'real
ity'. For the use in this paper, power is defined as the ability for A to make B think, 
act or believe C when B would not normally do so.

Media representation hinges not around the "power of the camera" in its capacity 
as a technology used for surveillance here but in its power to inform a "truth". The 
apparatuses that can be utilized by the state—often including the media—appears 
to deploy a representation and guarantee the authority of the images it constructs to 
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stand as evidence or register as "truth" through both visual and narrative framing. 
This occurs even if the state is affecting the agenda or representation of the media 
unconsciously or inadvertently through representation. Oftentimes, this representa
tion is based on what Edward Said calls Orientalism. According to Said, Orientalism 
is an academic discourse, a style of thought distinctly separating the "Orient" and 
the "Occident" in terms of geography, ontology, and epistemology, and as a Western 
style for "dominating, restructuring, and having authority over the Orient" (Said, 3). 
Because Orientalism originally "derives from a particular closeness experienced be
tween Britain and France and the Orient", and we position ourselves next to Britain 
and France, we are understood as Occidental (4). Said argues that representations 
through television are becoming increasingly used as a "reinforcement of the stereo
types by which the Orient is viewed" because "the media's resources have "forced 
information into more and more standardized models" (234). In the age of virtual 
technology, where television media has become one of the most pervasive portals to 
communicate information to a wider audience, people can access an event that they 
would not otherwise be able to experientially witness. Since the falling of the statue 
in Firdos Square was fit into such a mold, representation by the media culturally ste
reotyped Iraqis in every way; they were "fiercely nationalist", "jumping for joy when 
the statue fell" and one Iraqi was even seen "kissing a Marine and climbing on the 
tank they rode on in joy" (Vanderbilt Television News Archive, CNN 2003). This rep
resentation was so close in census across American networks that there were no criti
cal perspectives offered on April 9, 2003 in the United States. Thus, it was extremely 
powerful because at this moment the media had entire control over creating "truth" 
since they seemed to control both "us" and "them" in unison with free reign in order 
to re-position our authority over Iraq and the larger Orient.

The scholarly work done by Edward Said in Orientalism could be used to further 
support this relationship between the power and knowledge and how the existence 
of "true" and "political" knowledge inform power and power relations. Said first 
argues that although we believe in the West knowledge can be produced that is non- 
politicai, that is, what he considers to be "scholarly, academic, impartial, above par
tisan or small-minded doctrinal belief" is an ambitious vision in theory to imagine. 
In reality we are not able remove ourselves from "a class, a set of beliefs, a social 
position, or the mere activity of being a member of society" (Said, 226). The beliefs 
and positions being represented by the American media of the statue falling was 
already discovered to be of American saviors, victory/end to the war, and an in
stantaneously global event of extreme historical importance. In this way, the media's 
complete consensus was powerful in expanding these visions, beliefs, and ideology 
to a widespread audience that claimed, "the entire world was watching" (Fox News, 
Vanderbilt Television News Archive 2003). This knowledge that was being produced, 
accurate or not, was viewed as "truth" to those who viewed it, then, because news 
stations that had traditionally represented realties in dichotomous terms had sud
denly come to complete consensus. This in itself was powerful in perceiving the 
American media representation, then, as "truth", and further allowing the media to 
hold power through controlling "truth" by controlling knowledge.
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Everything that is represented when watching the statue fall, or indeed is ac
cessed there, becomes, potentially, a guarantee of authority for a number of reasons. 
The first lies in the construction of news agencies in the United States. When major 
media stations air their shows, they alone own the copyright of the videos that ap
pear on websites and TV shows, can limits viewership, and also controls who can 
access this media. While my focus is not on photographic images, but rather video, 
many of the criticisms can be directed to representation in general, especially in rela
tion to power.

Another avenue with which the representation of the statue falling can be seen 
as a guarantee of authority is through the popular conception that media is beyond 
political preferences or other agendas related to the state (and in this case the United 
States). The media seems to be limited in that it can only re-present and re-inscribe 
power that is already available to it; but, I maintain, this is done through an ideo
logical structure that propagates certain ideas that become realized through concrete 
practices in the form of actions carried out by an actor or state. These concrete actions 
or performances, carried out by people and represented the media, is thus important 
to the construction of national identity. In this case, the actor or state that could be 
briefly examined is the media covering America's in Iraq. Said argues that identity is 
constructed through a "repository of distinct collective experiences ... [and] involves 
the construction of opposites and 'others' whose actuality is always subject to the 
continuous interpretation and re-interpretation of their differences from us" (Said, 
332). John Fiske furthers this argument by stating that a representation that is of 
characteristically Western culture, as in the falling of the statue, is powerful because 
it "grounds our cultural identity in external reality: by making 'us' seem real it turn 
who we think we are into who we 'really are'" (Fiske, 281). This relationship between 
identity and reality is mentioned later.

The re-articulation of identity is also powerful because it plays out in real-life 
contests. As Said goes on to point out, this process takes place as a contest that can 
play out in all societies to separate "us" from "them". One specific contest he points to 
is the "direction of foreign policy" (Said, 332). Thus, both the larger conception with 
which to invade Iraq and the iconically framed events within it of President Bush 
supposedly finding weapons of mass destruction; the rescue of Jessica Lynch, and 
the apparent end of the war that was being brought to Iraq with the statue toppling— 
all being favorably represented by the American media—propagated the direction of 
foreign policy. The aim was to continue a larger narrative centered on the misuse of 
feminism, race, and positioning of the "other" in the Middle East as inherently differ
ent from ourselves in order to simultaneously define who we are (Bhattacharyya, 4).

The collection of common experiences that the American media represented with 
dangerously close consensus informed "our" national identity as something positive 
and superior; peacekeepers, victors, and bringers of justice. This superhero-like fa
cade, however, is a highly contested reality. What is important, however, is that this 
conception was largely informed by the representation in the media. This circular 
pattern of re-articulation and construction of national identity and media representa
tion that played out at Firdos Square and other surrounding events that were heavily 
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covered by the American media thus became dual-informing, self-fulfilling Oriental 
constructions that separated "us" and "them". This relationship invariably justifies 
our cause and verifies our means of who has power in social, economic, political, and 
military spheres. Even if our causes, means, or goals changed, the media could con
tinue to represent the "other" as a dichotomy to "us", helping to provide continued 
reason through a representative "truth" for the government to maintain high levels 
of military expenditure and occupation in Iraq. Instead of "Caribbean masculinity 
and femininity being the tableaux where reshaping and retooling of Western identi
ty occurs" as in Kempadoo's Continuities and Change, the media becomes the tableaux 
for doing so in representation during times of war (Kempadoo, 26).

Media representation is also potent because power produces the lived experience, 
what we consider to be 'reality'. This orients power in everyday gestures, actions 
and practices that comprise our identity, at the same time naturalizing it, creating 
a connection between identity, reality, and power (Fiske, 278). In John Fiske's Power 
Plays/Power Works, Fiske explains that representation is not a "semantic sleight of 
hand" but is "really, not symbolically, powerful" (278). The media representation of 
the statue was powerful because it informed Americans of a reality that did not exist; 
victory and the end of a war that would go on for nearly another decade. One of three 
ways that representations work is to create what Fiske calls an "absent reality"—a re
ality that exists in our eyes but not in that of the "other", and the media employed the 
representation of a false reality as an instrument of control. The power to represent 
reality makes its representations real, because Americans who observed media cov
erage of the statue falling at that time knew that representation as reality—since they 
could not have otherwise experienced the event. In this way, media representation 
was again powerful in its ability to create a 'reality'.

Power informs discourses which themselves function as formidable tools of con
trol and power, producing a new realm of objects both as their targets and as instru
mentalities. The statue of Saddam Hussein in Firdos Square was one such target. 
Being considered inside of the Occident, the United States continues to put forth an 
ideology of the separation of "us" and "them" on every level in media representa
tion surrounding the War in Iraq, separating two entities that are always reflexively 
opposite of each other and is never in fact about them, but always about us and our 
position relative to "them" in the world. In these ways, the American media represen
tation is powerful, especially through the lens of the Iraq War and more specifically 
the falling of Saddam Hussein's statue in Firdos Square. These representations by the 
media continue to allow representations be powerful because it informs "truth", acts 
as a guarantee of authority, controls access to coverage, constructs and re-articulates 
identity in a circular pattern, informs foreign policy, and produces a lived experi
ence that we know as 'reality'. Not only does such an examination shed further light 
into the power relations surrounding the toppling, but also speaks to a larger tale of 
performative nationalism that can be applied to countless similar scenarios around 
the world
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The Physiology of Patriarchy

Jonathan Cook, Grand Valley State University

The emergence and development of agrarian civilizations marks the time when more 
complex social structures began to form, which caused a relatively egalitarian world 
to shift into a more patriarchal world. This occurred because society's advancements 
into cities and states emphasized the traits that are biologically hardwired into each 
gender; human hormone levels dictate certain characteristics that naturally arrange 
us into positions that are consistent with a patriarchal structure. This social hierar
chy is perpetuated by cultural conditioning that continues to predispose society to 
be male-dominated. Human physiology and social customs prove that male domi
nance and female subordination is the inevitable organization of society.

Prior to the appearance of any complex social structure, human communities con
sisted of hunter-gatherer bands. These groups moved from place to place with the 
goal of survival. The jobs of both sexes were crucial to the survival of the group and 
generally consisted of men hunting and women who foraged the area for food.1-2 This 
interdependence made these groups value each gender equally. The egalitarian cus
toms of these bands began to fade away as humankind eventually formed villages, 
cities, and states through the advantages of agriculture. The ability to live in seden
tary communities allowed for new organizations of society to emerge. Communities 
began to come together and develop a social hierarchy. These hierarchies established 
civil order and laid a foundation for innovation that was out of reach for the hunter
gatherer bands.3 Hierarchies were developed in all civilizations of the era; even civi
lizations that were isolated developed similar social echelons. The universal nature 
of these social tiers shows that humans are predisposed to forming hierarchies.4

1. Alice H. Eagly, Wendy Wood. "The Orgins of Sex Differences in Human Behavior: Evolved 
Dispositions Versus Social Roles." American Psycologist, 1999: 408-423.

2. Lerner, Gerda. The Creation of Patriarchy. New York, New York: Oxford University Press, Inc., 
1986.

3. Goldberg, Steven. The Inevitability of Patriarchy. New York, New York: William Morrow and 
Company, 1973.

4. Fein, Melvin L. Human Hierarchies: A General Theory. Macon, GA: Transaction Publishers, 2006.
5. Goldberg, 1973.

The positions of authority and command in these hierarchies were determined by 
ability or blood lineage and were held almost exclusively by males. Researchers attri
bute the male dominance in these hierarchies partly to the physiology of the human 
body, specifically the hormone testosterone.5 Males have a testosterone level that is 
seven to eight times higher than that of females, so the characteristics of testoster
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one are more pronounced in males. The testosterone leads an individual to pursue 
positions of authority and exhibit tendencies of aggression.6 Aggression is the most 
common catalyst for the pursuit of more dominant positions because it allows for a 
simple and effective method to assert authority. The victor of these confrontations is 
usually the individual with greater aggression and physical supremacy. A dispute 
of aggression between a male and a female will, nearly always, result in the male as 
the superior and the female will become subordinate; applying this concept to the 
social hierarchy eventually sorts individuals into their social rank, and results in a 
patriarchy.7

6. Allan Mazur, Alan Booth. "Testosterone and dominance in men." Behavioral and Brain Sciences, 
1998: 353-397.

7. Lerner, 1986.
8. Scott O. Lilienfeld, Hal Arkowitz. "Are Men the More Belligerent Sex?" Scientific American, 

May 2010: 64-65.
9. Johnson, Eric Michael. "The Science of Sexism: Primate Behavior and the Science of Sexual 

Coercion." Scientific American, July 20,2011.
10. Sapolsky, Robert M. "Social Status and Health in Humans and Other Animals." Annual Review 

of Anthropologij, June 16, 2004: 393-418.
11. Goldberg, Steven. "The Logic of Patriarchy." Gender Issues, 1999: 53-69.
12. Ibid.
13. Ibid.

This conclusion is consistent even outside the realm of humans; the animal king
dom also shares characteristics of this paradigm. Nearly all male mammalian spe
cies are more violent in behavior than females; the one documented "exception" is 
the spotted hyena. This "exception" actually strengthens this conclusion because 
female spotted hyenas have greater testosterone levels than males.8 Many studies 
take this information one step further and show that after asserting dominance, the 
males, specifically primates, sexually coerce the females.9 This sexual coercion in
creases testosterone production, which further fuels the desire for advancement.10 11- 
11 Conversely, the female or other submissive party suffers a reduced testosterone 
level, which mitigates aggression and the confidence to pursue positions of power. 
Through this effect on testosterone, a system is naturally created that maintains civ
il order by minimizing revolts and riots. This quest for supremacy continues until 
there is an inability to surpass a dominant figure or an absence of advancement op
portunities.

The inherent attributes of humans are the origin for determining the values and 
customs of society.12 The physiological characteristics of humans direct us towards 
the same direction in every society around the world; there are very few exceptions 
to this male-dominated tendency.13 This is because the physiological determinants 
that make patriarchy inevitable are empowered by cultural customs. The values and 
customs that every culture instills into individuals are embodied by the individual 
of that culture. These imparted values contain qualities of patriarchy because of the 
traditions that were passed through generations of patriarchal culture which origi
nate from the inherent nature of human interaction. The social construct of gender 
roles is an example of a custom that has been reinforced over millennia and has the 
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same direction regardless of the culture. The separate roles of each gender have be
come the norm in society and strengthen the female role of subordination as they are 
socialized into fulfilling and retaining these subservient positions.14

14. Mikkola, Mari. Feminist Perspectives on Sex and Gender. September 21,2012.
15. Renzetti C., D. Curran. Women, Men, and Society. Boston: Allyn and Bacon, 1992.
16. Mikkola, 2012.
17. Ibid.
18. Goldberg, The Inevitability of Patriarchy, 1973.

Parental nurturing of a child is one medium for socializing gender roles. The 
beginning years of a child's life are arguably the most crucial to the formation of 
personal identity. The treatment given to children during these formative years is 
usually gender stereotypical and results in a strengthening of the respective gender 
stereotype. This specific treatment can take the form of how a child is dressed based 
on gender; blue is the typical color for a boy while pink is the standard color for a girl. 
Parents also address and describe their child differently based upon gender; "boys 
are described as strong, alert and coordinated and girls as tiny, soft and delicate."15 
The color coordination for gender and the descriptive words reinforce certain char
acteristics that guide the child to develop stereotypical masculine or feminine be
havior.16 After the formative years, parents continue to look at a child's gender to dic
tate the proper way to raise the child. The behavior that is seen as acceptable for one 
gender might be discouraged for the other; for example playing sports with excessive 
physical contact is connoted as a masculine activity and most females are discour
aged to join. The division and differences of how each sex is nurtured perpetuates 
the gender divide by creating individuals who exhibit stereotypical masculine or 
feminine behavior that inevitably will lead to male dominance.

Stimuli from the environment, such as media and interpersonal relationships, 
have a role in the continuation of gender inequality as well. Stories, in all mediums, 
have a predictable formula for portraying the characteristics of genders because they 
mimic elements of society. Societal values are shaped by the physiological qualities 
of humans, so stories effectively reiterate the societal value of male dominance. One 
of the most common themes for a story begins with the male as the protagonist; 
their triumph over obstacles and victory over evil usually leads to the rescue of an 
imprisoned female. This theme is reiterated in many movies and implies how males 
and females should act. In general, males are regarded as the prominent characters 
and females are the supporting characters or the damsel in distress. The widespread 
influence of this general theme plays a part in socializing how cultures view gender 
characteristics and how individuals mature in these cultures.17’18 The end result in 
society is consistent with the theme of the story; males take a dominant position in 
society while females take a subordinate role.

Researchers might argue that patriarchy is not inevitable because it is the social
ization of individuals that lead to a male-dominated society and not inherent physi
ological traits of humans. This leads to the conclusions that society organizes itself 
in a manner that is consistent with the values held by society and not mere physical 
characteristics; so a shift in values away from patriarchy to values aligned with an 
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egalitarian or even matriarchal perspective would yield a society that organizes ac
cording to those values.19 The flaw with this line of thought is the confusion between 
cause and effect. Societal values are shaped by the predisposition of specific human 
instincts. These actions and habits are then derived from our hereditary nature. A 
change in fundamental societal values must occur at the source, within the genetic 
nature of humans. That is why patriarchy is determined by physiology and strength
ened by social customs.20

19. Alice H. Eagly, 1999.
20. Goldberg, "The Logic of Patriarchy," 1999.

The development of society requires a shift from an egalitarian to patriarchal 
structure. This global tendency is undeniable when the effects of physiology are ex
amined; these tendencies are present not just in humans, but also in the entire mam
malian class of animals. The effects of testosterone are the basis for males to assert 
dominance and seek positions of authority through aggression. This paradigm is 
kept relevant through parental nurturing of each gender in specific ways that even
tually lead to stereotypical masculine or feminine behavior. Environmental stimuli 
also reinforce the patriarchal social structure by consistently depicting males and 
females with the characteristics that lead to the male dominance. The combination 
of human physiology and cultural conditioning explains why patriarchy is an inevi
table structure and its pervasiveness around the world for millennia.
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A Ballad and Essay on The Great 
Fire of London in 1666

Megan Rodawold, Grand Valley State University

In the early hours of the day

Morning dawns, bleak and gray

A fierce wind shakes the weather vane

And sweeps down narrow Pudding Lane

Passerby stop to gaze

At the baker's house, which is ablaze

The baker looks on helplessly

A very worried man, is he

As several sparks caught by the breeze

Float down to where he's on his knees

Suddenly the fire grows

Fed by the wind as it blows

The house next door is now in flames

The wind continues to play its games

Within mere hours all the lane

Falls victim to the fire's reign

Fire was not an uncommon trend

In London how it was back then

But in the early days of September

The city was reduced to ash and ember

Aisthesis, Volume 6, Issue 2, Summer 2013,121-128



122 | Megan Rodawold

After engulfing Pudding Lane 

Onward rushes London's bane 

Creeping westward towards Thames River 

Destruction it promises to deliver

The docks and wharves provide the fuel 

For extension of the fiery ride 

Churches, houses, buildings all 

None are spared; each must fall

Firebreaks, among other useless tools 

Were employed by London's fire fools 

To try and stop the westward mach

Of the great flaming arch

Beneath which the city was slowly crumbling 

While all the king did was sit about grumbling 

Citizens flee in droves and fleets 

Flooding the already congested streets

Infernos rage all around

Debris is scattered across the ground 

Driving wind and thirsty earth 

Have resulted in disaster's birth

Terror spreads throughout the crowds 

Smoke wafts up sulfurous clouds 

Londoners spill onto the plains

Outside the city walls as the fire gains

Tongues of flame dance with glee 

Children are shielded so they don't see 

The wall of flames devour the town 

The horror of London burning down
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The greatest buildings London has known 

Have come a-tumbling from their throne 

The Royal Exchange, the Guildhall and old St. Paid's 

Are reduced to boards and remnants of walls

Cheapside is one of many a place

To have felt the fire's scorching embrace

As it cuts a swathe of burning death 

Through a large section of London's breadth

From Oxford and Scotland, far away 

People notice a difference in the day 

Smoke and ash form quite the cloud 

Of which the fire can be proud

Since the consequences of that summer's drought 

Can be seen from 400 miles out

A capital known across the world

Is reduced to a city blackened and curled

As the dawn arises on Day Four

The driving wind ceases to roar 

Now at last there is a chance

To stop the fire's malicious dance

Those left in London battle the might

Of the dying fire throughout the night

Until on September 6"', at long last 

The fire is brought down to half-mast

Though the flames are now under control 

The fire has played a terrible role 

In reducing a city, robust and thriving

To the flame-charred ruins that lay dying
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Some eighty-seven churches had been lost 

Amounting to destruction of quite high cost 

100,000 Londoners were left without homes 

Just a vast number of wreckage zones

In the days following the fire's demise 

Fear and disorder begin to rise 

Everyone is looking for someone to blame 

Innocent, guilty—one in the same

Doubt and suspicion were quick to be cast 

Upon outsiders, foreigners, enemies past 

Dutch, French, and Catholics topped the list 

Of those at whom London was shaking her fist

Though fingers were pointed in many directions 

Never were there any conclusive connections 

False confessions were given, and people were hanged 

But what happened to London could not be changed

An uncertain future lay ahead

And filled the English hearts with dread 

Where was it possible to start 

Rebuilding the pieces of Britain's broken heart?

Being more or less decimated, it was quite the task 

To pull from London the tragic mask 

The fire had left in its wake

What of herself would London make?

It took many decades for the return 

Of what the Great Fire decided to burn 

But London came back with a vengeance 

Making quite the comeback entrance
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With a modernized center and new hope 

That came from escaping the Hangman’s Rope 

Modern-day London rose from the debris 

Of what medieval London had came to be

Though knowledge and lives and buildings were gone

London would move forward and move on 

To become new and improved, greater than ever 

But the 1666 Great Fire will be forgotten never.

Disasters seem to occur at an alarmingly frequent rate when looking at a timeline of 
the world's historical events. War, plague, famine, and nature's mishaps are examples 
of the many misfortunes that have befallen the human race over the course of docu
mented time. Each and every one of these catastrophes has left a mark on the face 
of human history. One such event whose historical significance is often forgotten or 
overlooked is the Great Fire of London in 1666.

Fire was a common occurrence in 17h century London. Other notable fires of the 
time include the 1630 Southwark blaze, the 1632 London Bridge fire, and the 1649 
Tower Street Fire. But none of these other fires had the same sort of magnified impact 
and devastating effects, as did the Great Fire of 1666. This particular fire occurred 
while England was actively at war with the Netherlands and on less than diplomatic 
terms with France. The Great Fire also immediately followed the Great Plague of the 
year before, which had run rampant through the City of London before spreading 
elsewhere throughout the English countryside. The backlash of the plague was ad
ditionally compounded by "a drought [that] began in the plague year of 1665. A cold, 
dry winter and a dry spring were followed by a prolonged hot summer ... in Lon
don, this 'so long and extraordinary a drought' had lasted unbroken for 10 months" 
(Hanson 29). Bringing this all together, London was experiencing national unrest, 
lingering effects of the plague, and inclement weather. These elements combined 
so that when the early morning of September 2,1666 arrived, all that was needed to 
bring London to her knees was a spark.

As mentioned before, fire was too common a phenomenon in London to generate 
great concern. However, predictions and prophecies circulating throughout the City 
rumored that very soon fire would be a cause for panic. "In the Book of Revelation, 
666 is the number of the beast, whose attributes included the ability to bring down 
fire from heaven. 1666 had long been heralded as the year when God's punishment 
would be meted out to sinful London . . . prophecies of doom and gloom forecast 
'great drought and barrenness, conflagrations or Great Destruction by Fire" (Hanson 
25). So although fire was not unusual, it was certainly a possibility weighing heavily 
on the minds of those who put stock into these prophecies.
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This fire that would become a monumental event in British history began in the 
early morning hours of Sunday, September 2,1666 on Pudding Lane in the kitchen 
ovens of the King's Baker, Thomas Farriner. The exact specifics of how the fire be
gan are unclear, but there is no disagreement in how it advanced from the baker's 
residence on down the rest of Pudding Lane. "Always a lesser thoroughfare, the lane 
had been further narrowed over the years by the stealthy, inexorable advance of the 
shop and house frontages .. . [and] was now so narrow that a cart could barely pass 
through in it, and . . . the garrets of the facing houses almost touched" (Hanson 20). 
The extreme narrowness and tight density of the timber-frame, highly flammable 
buildings found on Pudding Lane allowed the fire to advance from one building to 
another until eventually the entire street was ablaze.

In its early hours, the fire was not a large enough threat to warrant much atten
tion. However, that fact changed the next day, Monday, September 3rd, as the flames 
crept from Pudding Lane westward down to Thames Street and the Thames River. 
Referred to as "the lodge of all combustibles", Thames Street was representative of all 
aspects of life in the city of London, and combined with materials found in the docks 
and wharves of the river, provided more than enough fuel for the fire to continue 
its path of destruction. According to information found in The Great Fire of London in 
1666, by the end of the night, the fire had burned along the Thames as far as 150 yards 
from its point of origin on Pudding Lane.

Though many churches, houses and other buildings were lost on the second day 
of the fire's rampage, Tuesday, September 4,h would prove to be far worse than the 
two days prior in terms of loss and gain of ground by the flames. What had began in 
the baker's ovens had transformed into a fiery conflagration that seemed intent on 
devouring the entire city of London, yard by burning yard. Flames raced through the 
streets, leaping across attempted firebreaks and racing along the waterside districts. 
Scores of churches, homes, and other assorted businesses fell to the fire's fury as it 
burned through the wealthy northern district of Cheapside and scorched London's 
three greatest buildings (the Royal Exchange, the Guildhall, and the beloved and 
infamous St. Paul's Cathedral). Choking clouds of smoke hung over everything, and 
assisted the flames in driving hundreds of thousands of Londoners outside the walls 
of the City and onto the surrounding plains. The plumes of smoke and ash could be 
seen from as far away as Oxford. Even some 400 miles away at the Scottish borders, 
a disturbance in the air (undoubtedly from the heat and smoke together) could be 
detected.

The following Wednesday morning, the harsh wind blowing from the east that 
had been relentlessly driving the fire forwards finally began to cease. Attempts by 
fire personnel to control and stop the blaze redoubled in effort, and more firebreaks 
were built using the rubble collected from abandoned houses that had been inten
tionally blown up for this specific purpose. Previous efforts to control the flames had 
been unsuccessful partially because of the strong wind, but also because London 
was woefully unequipped to deal with a fire of this magnitude. "The equipment 
for fighting fires had barely altered since Roman times" (Hanson 29), and featured 
long handled poles used for knocking down burning timber, buckets, leather padded
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gloves, and the like. Lack of equipment and proper fire codes joined wooden build
ings, narrow streets, wind, and drought as factors that facilitated the quick spread 
of the fire.

By Thursday the 6th the fire was finally brought under some semblance of control, 
but the damage was already done. "[The fire had] engulfed virtually the entire me
dieval city [of London] and beyond. Almost nothing was spared. About 100,000 Lon
doners were left homeless. Eighty-seven churches had burned. Businesses . . . were 
bankrupted" (Sayre 766). The medieval London of Shakespeare's time had perished, 
and in its place was left a collection of walls that housed its smoking skeleton. "Here 
was . . . the virtual destruction of a capital, and one of the greatest capitals in the 
world, with most of its houses, churches, shops, factories, administrative buildings, 
services, roads and resources of all kinds lying in useless ruins" (Bedford 153).

In the days following the fire's demise, London was a tragic mess. "Tens of thou
sands found that their homes and . . . jobs had been consumed by the flames and 
were forced into a desperate scramble for survival" (Hanson 229). Plagued by riots 
and disorder, and infested with thieves and thousands of homeless citizens, evidence 
of the City's great loss was everywhere, and everyone was looking for someone to 
blame. Though the king, Charles II, issued a public proclamation declaring that the 
fire was an act of God, his explanation did not satisfy much of the city's population. 
Suspicions of blame were cast upon Catholics and nonconformists, anyone associ
ated with the Dutch or the French, and essentially anyone who was not English and 
a member of the Church of England. "It is easy to see how witnesses to the Great Fire 
might have been deluded into thinking that the blazes erupting on every side were 
the result of human action . . . particularly when the mass panic and confusion en
gendered by the fires was coupled with a virulent suspicion and hatred of outsiders, 
foreigners, and papists. Such xenophobia was no new thing in England" (Hanson 
236).

Though rumors flew about the potential culprits, "one [person] claimed that he 
started it [all], and his evidence so convinced the Lord Chief Justice's Committee 
that a Bill of Indictment was found against him" (Bedford 168). This individual was 
a 26-year-old French watchmaker named Robert Hubert, who claimed to have been 
involved in a Papist conspiracy that led him to start the fire. Even though his story 
changed several times and other sources claimed he was unreliable, he was able to 
direct the justice-servers to the exact place where the fire had begun, and was able to 
produce such compelling evidence that there was no choice but to declare him guilty. 
Hubert was condemned to death and hanged for his crime at Tyburn.

Various historical sources claim a multitude of causes of the fire, despite the fact 
that Hubert was convicted for the arson that led to medieval London's demise. How
ever, an official cause to the Great Fire has never been determined, much in the same 
way that the number of people killed has never been conclusive. Many accounts claim 
that the death toll was exceedingly low for such a massive fire, but "the true death toll 
of the Great Fire of London is not four or six or eight, it is [most likely] several hun
dred and quite possibly several thousand times that number ... there is no memorial 
to them, but modern London was built on their bones and ashes" (Hanson 250).
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After the accusations of fault had somewhat subsided, what was left of London 
faced an uncertain future. Though many historical accounts have documented that 
London rebuilt herself within four years, the city was blotted with ruins for decades. 
Some rebuilding began immediately, but "even by the end of 1670, not a single one of 
the eighty-[something] destroyed churches had been rebuilt" (Hanson 228). London 
had more or less been decimated. "Such devastation was both a curse and a blessing. 
While the task of rebuilding London was almost overwhelming, the fire gave the city 
the opportunity to modernize its center in a way that no other city in the world could 
even imagine" (Sayre 776). As described in The Great Fire of London in 1666 by Walter 
George Bell, the fire served as a catalyst for the birth of modern London.

This modernization of London is one reason why the Great Fire of 1666 was of 
great historical importance. Few other disasters can claim that something great came 
out of the aftereffects. Modern day London quite literally rose from the ashes of me
dieval London, and was allowed to do so because of the Great Fire. In a way, the 
Great Fire is responsible for London's rapid modernization in the decades following 
1666. Another way in which this fiery disaster is significant can be found in what the 
human race lost during this four-day inferno. The Great Fire "obliterated at a stroke 
virtually every trace of a medieval city that had been six centuries in the making" 
(Hanson xviii). Not only did it steal buildings and possessions, but also immense 
amounts of knowledge and history in the form of books, documents, and architec
ture. The Great Fire of London is comparable to the burning of the library at Alexan
dria in terms of the treasure trove of human knowledge it robbed us of.

"The Great Fire of London erupted almost three and a half centuries ago, but it 
retains its power to shock and to terrify even to this day" (Hanson xix). From the 
mystery that is its origin to the modernization that is its legacy, the 1666 fire of Lon
don is a natural disaster like no other, and has left an undeniable impression in the 
historical fabric of humanity.
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Left Behind

Travis Stelzer, DePaul University

For most of the day she waited, longing for someone to pick up the blue scarf laying 
in the dusty, unpaved street. However dirty and soaked from the downpour earlier 
that was particularly uncharacteristic of South Africa winters, she still held on to 
a shred of hope that someone would return and want it back. But she did not want 
just anyone to come for the scarf. But more than wanting someone to come back she 
wanted that warm feeling in her heart to return.

Naledi woke up to the typical morning cock-a-doodle-dooo crowing of the roosters. 
She rolled her scrawny ten-year-old body off her shabby mattress that lay on the dirt 
floor of her one room house, if one even considers the improvised shack made of 
scrap materials and lacking plumbing or electricity such a thing. She used her fingers 
to brush through her short charcoal colored hair and quickly wiped off the dirt that 
layered her dark body, not worrying too much about getting it all since it would just 
accumulate again as her day went on.

The faint noise of the neighborhood kids and the chickens that roamed freely 
suddenly turned into a loud commotion. Foreign accents and adult voices filled the 
air. Who was there? All the parents had already headed off to Johannesburg where 
they worked for the majority white population because there was no work in the 
slums. Naledi made her way anxiously to the makeshift window and peered out. 
Three taxicabs were visible through the cloud of dust that the tires had kicked up. 
Naledi stared wide-eyed, curious to see who had arrived. Why would anyone who 
had enough money to take a taxi come to the shantytown of Soweto?

Men and women of all ages appeared wearing matching green t-shirts with the 
bolded words "OHIO TO SOUTH AFRICA" plastered across the front and "St. Thom
as Church" along the back. Naledi did not know anything about Ohio except that it 
was in America. Father Titus used to let the children swirl his multi-colored globe 
around during Sunday school.

"My dear boy lives there now," Father would say as he pointed at the small colored 
shape that represented the United States.

Naledi had to stop going to Sunday school because her mom worked too much to 
take her. However, Naledi always remembered that globe and how it spun around on 
its axis, depicting all the great places in the world that were so far from the scrummy 
town of Soweto.

Younger children flocked toward the Americans, while the older ones watched 
hesitantly from a distance. Although the Apartheid had ended, the black Africans 
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still were not fully accepted by the white South Africans and there remained in
equality and negativity between the two groups. Although most of the kids were 
too young and uniformed to know the details about the Apartheid, it was common 
knowledge that in the recent past whites disregarded the equality and rights of the 
blacks.

Naledi remained indoors, for she had only ever interacted with a white person 
once in her life. Years earlier, Naledi had followed close by her mom like a little 
puppy, as they entered the new and unfamiliar hair salon. This place was unlike her 
mothers past job where everyone looked familiar and similar to Naledi. The custom
ers at this salon were all radiantly fair skinned, with luscious locks that resembled 
Naledi's Barbie doll she had once found in the streets. Naledi was so entertained, as 
she watched her mom at work; the ladies blonde locks twirled around the iron and 
then bounced free into perfect curls. Like any curious little girl Naledi inched her 
way closer to the lady, reached her tiny hand out to stroke her silky hair that was so 
different from her own tattered mess on her head. In the blink of an eye, the lady flew 
around as if she had seen a ghost.

"Who let this pesky child in here?" The lady said frantically. "If you ever want to 
get paid here then you better keep that child back where you came from," she di
rected toward Naledi's mother.

Rakes, shovels, manure, plant and vegetable seeds, and more kept piling out of 
the vehicles. Then something captured Naledi's eye; a blonde woman with porcelain
like skin carried a shiny black and blue soccer ball. There was not a single blemish 
on it that it must have just been taken out of its box. Naledi edged her way out the 
front door to see what was occurring. The cold breeze reminded her that she was still 
barefoot and in her raggedy pajamas, yet she continued forward. Naledi had never 
owned anything new, nor had anyone in her rundown neighborhood. The only soc
cer ball she had played with was the deflated child-sized one that was shared by all 
the children in the slums. It seemed like such a shame to Naledi to use a brand new 
ball on the dirt-covered streets.

Naledi was still no more than a few feet from her front door and remained uncer
tain about interacting with these foreigners. Who were they anyway and why were 
they there? She continued to analyze the woman, as well as the rest of the Americans. 
While the others were shoveling away and planting seeds, the blonde was entertain
ing all the neighborhood kids.

"Team one stand over here, and team two stand behind me," the lady said in a 
warm, gentle voice as she tossed the soccer ball in the middle of the two teams.

Immediately the children began to run around, kicking the ball in every which 
direction, clearly not following any rules of the game, if they even knew the rules. 
Naledi's reservations began to be lifted as she heard the sound of laughter and joyous 
squeals that had long been absent in the community.

Before she knew it, Naledi was within arms reach of the rowdy children. Sud
denly, the soccer ball darted in Naledi's direction and she noticed with just enough 
time to jump out of the way, falling to the ground. Covered in dirt and taken off 
guard, she attempted to get back on her feet. A fair skinned hand reached in front of 
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Naledi's face, pulling her to her feet. Naledi looked up and into the blonde's deep blue 
eyes, which were accentuated by the flowing bright blue scarf wrapped snug around 
her neck and flowed down over her petite frame. A sincere smile spread across the 
woman's face as she put her hand on Naledi's shoulder like a concerned and loving 
parent does when soothing their child after a bad dream. Naledi's muscles melted 
under her skin as she was consumed with an ever so distant memory of her mother 
tucking her into bed and rubbing her back as she fell asleep.

Naledi's mother loved her and did everything to provide for her, but ever since 
her father left them she rarely saw her mother. When her mom was home from work 
she was overwhelmed with worry and exhaustion that she does not have the time 
or mindset to focus on Naledi. As a ten-year-old instead of enjoying her youth and 
feeling worthy and loved unconditionally, she was lost and constantly yearning for 
attention.

"My name is Sarah," the blonde said to Naledi. "Would you like to join the fun? 
We could always use some more members, plus you seem to have the goalie dive 
down," she said grinning down at Naledi.

"Please," Naledi said quietly.
"Well then go on and get some shoes and a coat on; wouldn't want you to catch a 

cold," Sarah said.
Naledi could not contain her happiness. It did not matter that this woman was 

white or that she was American. She had given Naledi something that no one else 
could: a sense of value and an opportunity to enjoy her childhood.

Naledi's feet moved rapidly, almost tripping over one another, as she ran through 
her door. She slipped on her pair of hand-me-down shoes, with her toe that peeked 
through the hole in the front blending into the current color of the shoe; the original 
color completely unidentifiable through all the mud and dust. She snatched her only 
sweater off the filthy dirt floor before darting back out the door.

"Are you warm enough sweetie?" Sarah asked. "As adorable as you are in bright 
pink, you may be a little chilly with nothing else on."

Naledi's shoulders slouched and her eyes fell to the ground as her face was over
come with helplessness and slight embarrassment. She shook her head slowly as if 
concerned about how Sarah would respond.

"No worries," Sarah said reassuringly as she unraveled her blue scarf from her 
neck and wrapped it gently around Naledi. "Here you go. Consider it a loan for the 
day," she said cheerfully, hoping to lift Naledi's spirits. "Now let the game begin!"

Hours passed and Naledi's smile just continued to grow until it brightened her 
entire face. The cool winter air began to feel warm for Naledi as she built up a sweat 
running. Carefully unraveling the blue scarf from her neck, she placed it safely down 
on the ground away from all the hustle and bustle of the soccer game.

"Naledi come on inside now and lets get you fed," Naledi's mom said as she returned 
from her long day at work.

Naledi paused, not wanting to leave the game or her new friend Sarah, but then 
figured she could get down the leftover soup in record time and return shortly.
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Clouds began to fill the sky, as Naledi slurped the cold soup that had been the 
meal for the past week. Light drizzling turned into a steady rainfall in a matter of 
minutes. The few pots and pans the family owned were sitting on the ground, filling 
up with rain seeping through the makeshift roof and cracks in the walls. Naledi's 
mother ranted to herself in a fury about all that was wrong, issues at work, exhaus
tion, and whatever else seemed to be utterly imperfect at the moment.

"Vroom," and the screeching of tires overcame Naledi's hearing. Her bony knees 
banged the table as she flew up and to the fogged up window. Naledi's heart began to 
beat frantically, her eyes filled with tears, and her tiny hands attempted to wipe the 
window in hopes of seeing something, anything.

All that remained was the glimmer of the blue scarf as it slowly became immersed 
in the swamp that was forming from the mix of the downpour with the dirt street. 
Naledi made her way to the door.

"Don't even think about it missy," Naledi's mother interrupted before she could 
open the door. "You will sure get sick if you go out there and I can't miss work to take 
care of you if you do," she said sternly.

So she waited, glued to the makeshift window, longing for someone to pick up the 
blue scarf laying in the dusty, unpaved street. Not waiting for just anyone to come for 
the scarf, but waiting for Sarah. Waiting for the return of joy, the return of that warm 
feeling in her heart.



Motivations for Murder
During the Holocaust

Alix Anderson, Grand Valley State University

One of the worst things that we can do in studying the Holocaust is to attempt to 
simplify it. When we simplify this event, or any event in history, we fail to learn 
some of the most important lessons that it might teach to us. We also fail to honor the 
victims when we attempt to put this monstrosity that took the lives of millions into a 
safe, simple box, claiming to know all that there is to know. And so, when we study 
the perpetrators of the Holocaust and their motivations, this same rule applies. We 
must recognize that motivations vary, from one person to another, but also within 
a single man's mind. In her book, Eichmann in Jerusalem: A Report on the Banality of 
Evil, Hannah Arendt analyzes Adolf Eichmann, the man who organized the mur
ders of millions from behind a desk, and takes the position that his actions were a 
frighteningly "banal" case of a man following the orders of his superiors, a natural 
outgrowth of bureaucracy. In his book, Ordinary Men: Reserve Police Battalion 101 and 
the Final Solution in Poland, Christopher Browning primarily analyzes the "ordinary 
men" who engaged in mass shootings of Jewish civilians in Poland during the war. 
Browning attempts to explain some of the many complex motivations that might 
have contributed to the ability of these men to commit mass murder, including—but 
not limited to—conformity, peer pressure, careerism, deference to authority, desen
sitization, and outright racism and hatred. Finally, Daniel Goldhagen, in his Hitler's 
Willing Executioners, stresses that the primary motivations for this massive violence 
were hatred and anti-Semitism, and that Germany was unique in the scale of this an
ti-Semitism, which permeated German society and allowed men to not only tolerate 
but to even take pleasure in mass murder. I agree with some aspects of Arendt and 
Goldhagen's arguments, and find them to be reasonable conclusions for the actions 
of some perpetrators, but because he discusses several motivations and provides evi
dence to support them, I contend that Browning makes the most comprehensive and 
convincing argument.

In her book Eichmann in Jerusalem, Hannah Arendt demonstrates the dangers of 
bureaucracy and euphemisms in the context of murder by analyzing the epitome of 
the "desk-bound killer", Adolf Eichmann. Eichmann, an Obersturmbannfuhrer in 
the SS, was responsible for managing the deportation of Jews to extermination camps 
in Eastern Europe. By coordinating mass murder, he was responsible for the deaths 
of millions of Jews during the Holocaust. In her book, Arendt argues that Eichmann 
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was motivated and enabled to commit these terrible acts by rather mundane, ordi
nary concepts. One important motive was the value that Eichmann put on law and 
hierarchy. As Arendt writes, "He did his duty, as he told the police and the court 
over and over again; he not only obeyed orders, he also obeyed the law."1 Eichmann 
was most comfortable when he was following the orders of his superiors and doing 
what he believed was his "duty". He claimed that if he had ever had any doubts about 
the 'Final Solution', they were dispelled at the Wannsee Conference, where he saw 
that, "'Here now, during this conference, the most prominent people had spoken, the 
Popes of the Third Reich.... I felt free of all guilt.'"2 Eichmann, like many Germans, 
was able to deflect responsibility for his immoral actions to those in higher posi
tions of authority. He was able to make others—and possibly even himself—believe 
that despite his own high position in the SS, he was little more than a man doing 
his job in an efficient bureaucracy. Eichmann admitted that he was uncomfortable 
with the reality of point-blank murder. He said, "'How can one do that? Simply bang 
away at women and children? That is impossible. Our people will go mad or become 
insane. . ,'"3 Clearly, ordering the deaths of women and children was not nearly as 
difficult as killing them in person. Something as simple as being able to sit behind 
a desk, away from the actual killing, makes it easier for human beings to take each 
other's lives.

1. Hannah Arendt, Eichmann in Jerusalem: A Report on the Banality of Evil (New York: Penguin 
Books, 1994), 135.

2. Arendt, 114.
3. Ibid., 89.
4. Ibid., 85.
5. Letter to SS-Standort-Funkstelle, Auschwitz, 26 Aug. 1942, Wannsee Museum—Archive, Ber

lin.
6. Shoah (Claude Lanzmann, 1985).

Arendt also stresses the significance of euphemisms and the 'language rule' of 
Nazi Germany that camouflaged reality. It was forbidden to use the words "human 
beings" or "murder" or "genocide". Instead, people were called "material", mur
der was "special treatment", and the genocide of the Jewish people was the "Final 
Solution''.4 One of many recovered documents demonstrating this comes in the form 
of a letter to the SS radio station at Auschwitz, which reads: "Permission for a truck to 
Dessau, in order to fetch material for special treatment, will hereby be granted."5 In 
an interview from the documentary Shoah, Walter Stier, a railway clerk, talks about 
the fact that he was responsible for checking that "special trains" always passed his 
station on time, and refuses to admit that he had any idea that these "special trains" 
were in fact trains loaded with Jews headed to extermination camps. But when he 
repeats, again and again, the phrase "I didn't know," visual cues indicate that he 
may have been lying.6 It seems unreasonable that Stier was not aware that he was 
involved in genocide, even if he was not constantly conscious of that fact. Stier was 
able to hide behind euphemisms, which made him able to continue despite what his 
morals might have told him. He has a better claim than Eichmann to the assertion 
that he was simply 'doing his job', nothing more than a bureaucrat, but that does not 
absolve him from any responsibility, because his job was complicity to something 
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monumentally immoral. The need for these 'language rules' seems to imply that per
petrators were aware that what they were doing was at least in some way wrong. 
Why would Walter Stier have needed to pretend that the ''special trains" were not 
really leading people to their deaths if he had no moral aversion to that?

People, both those in positions of great power and those considered "ordinary", 
were able to commit murder on a massive scale by ignoring the human costs of their 
actions and instead focusing on the business of it all. This is the extreme negative 
result of an increasingly mechanized society. Several major companies, including 
IG Farben, Thyssen-Krupp, Mercedes-Benz, and Topf und Sbhne, used slave labor or 
competed for jobs to create the most efficient means for mass murder in a hunt for 
profit motivated by greed. Rudolf Hoess, the SS commander at Auschwitz, spoke of 
the systematic murder that took place there in terms of being "efficient" and seemed 
to be proud of the "improvement[s] we made over Treblinka".7 When the scale of a 
crime is as massive as was the Holocaust, even now we can think of the numbers 
without really taking in the fact that all of those killed were individuals, because, in 
the words of Samuel Willenberg, one of only some 70 survivors of Treblinka, "The 
scale of the crime is beyond normal comprehension."8

7. Rudolf Franz Ferdinand Hoess, "Affidavit, 5 April 1946," in Trial of the Major War Criminals 
Before the International Tribunal, Nuremberg, 14 November 1945 1 October 1946 (Nuremberg: Sec
retariat of the International Military Tribunal, 1949), Doc. 3868PS, vol. 33, 27579.

8. The Nazis: A Warning from History, (2003).
9. Arendt, 252.
10. Ibid., 276.

Arendt makes a point about the larger implications of the fact that there existed 
mass murderers like Eichmann, people who did not seem to be rabidly sadistic. They 
show us that we might not always be able to see evil for what it is, and that it might 
be easier for 'ordinary' people to become murderers than we realize. She concludes 
her final chapter with a statement about the "lesson" we can learn from Eichmann 
and the Holocaust, as she calls it: "... the lesson that this long course in human wick
edness had taught us—the lesson of the fearsome, word-and-thought-defying banal
ity of evil."9 This means that mundane, "banal" circumstances can bring monstrous 
evil out in people. We therefore have reason to be concerned for present-day society. 
The violence of the Holocaust was incredibly not normal, but the motivations behind 
many of those involved were frighteningly so. But Arendt writes that this type of 
criminal is someone who ",.. commits his crimes under circumstances that make it 
well-nigh impossible for him to know or to feel that he is doing wrong," and I must 
disagree with this.101 do not believe that these people did not know that what they 
were doing was wrong. I believe that they tried not to think about what they were do
ing so that they would not have to face that fact, but that they must have given their 
thoughts over to reality once in a while, and known beneath the surface that they 
were committing crimes. I believe that this is why, in his trial, Eichmann refused to 
answer the question posed to him about whether or not he thought that people who 
killed Jews (in accordance with the 'law') were murderers. If he were to say yes, he 
would be admitting that he himself was involved in murder. If he were to say no, he 
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would be refusing to admit that killing Jews was murder. Eichmann's inability to 
say that killing Jews is a crime might make one wonder if perhaps there was a hid
den racism or anti-Semitism in his character that he was simply unwilling to share 
with the world, and especially with a Jewish court. Despite her apparent attempt to 
somehow absolve bureaucratic perpetrators and her implicit refusal to consider the 
possibility that Eichmann could tell a lie, I find the points that Arendt makes in her 
book to be valuable. She makes clear points, and I can corroborate them with other 
evidence. However, Arendt deals only with one type of perpetrator, which makes it 
necessary for us to seek out more literature on the subject.

Christopher Browning, with his book Ordinary Men, argues—contrary to popular 
assumption and claims of perpetrators—that Germans did not kill Jews or send them 
to their deaths because they had no choice, but rather that they made this choice 
because of the influence of several different motivations, including some mixture of 
peer pressure, conformity, careerism, and hatred. Perpetrators also often attempted 
to rationalize their actions in order to become able to commit murder. At one of many 
mass shootings of Jews, Walter Frentz claims to have been told, "You might be won
dering why this is being done. But if we don't do it to them, they will do it to us."11 
This man was attempting to rationalize his actions, despite the fact that those being 
killed were unarmed men, women, and children. It seems that he was not capable of 
killing people if he allowed himself to believe that they were completely innocent. 
Many men claim to have joined in the shootings in part due to the influence of peer 
pressure and conformity, despite having been given the option to step out. One man 
who kept himself out of the shootings by avoiding them relates how he was treated 
by his comrades: "They showered me with remarks such as 'shithead' and 'weakling' 
to express their disgust. But I suffered no consequences for my actions."12 One police
man who eventually stepped out said that he did not refuse at first because "'No one 
wants to be thought a coward.'"13 As Browning writes, "Another policeman —more 
aware of what truly required courage—said quite simply, 'I was cowardly.'"14 These 
men folded to the desire to fit in with their comrades—their brothers in arms and 
only possible friends in a mission far from home. Those who were completely willing 
were able to influence those who might have been uncertain. Conformity and peer 
pressure are common across the world. Even school children struggle with them. 
This common influence, when applied to an uncommon situation, can lead men to 
commit terrible atrocities.

11. The Nazis: A Warning from History, (2003).
12. Christopher R. Browning, Ordinary Men: Reserve Police Battalion 101 and the Final Solution in 

Poland (New York: HarperCollins Publishers, 1998), 66.
13. Browning, 72.
14. Ibid., 72.

Browning also notes that after their first killings, men can easily become desensi
tized to violence. Clearly, some killers are motivated by a simple desire to kill people 
that they do not like. According to one policeman, the members of an "'entertain
ment unit of Berlin police . . . emphatically begged to be allowed to participate in 
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the execution of the Jews.'"15 But not all killers were so immediately enthusiastic. 
Many more men refused to kill in Jozefow, the first massacre for Reserve Police Bat
talion 101, than in any later 'actions'. Browning writes, "Habituation played a role. 
. .. Having killed once already, the men did not experience such traumatic shock the 
second time. Like much else, killing was something one could get used to."16 He later 
writes something to the same effect: "With the relentless killing ... sensitivities were 
dulled."17 This desensitization might even explain the eventual comfort and ease that 
perpetrators showed while involved in shootings. In his testimony during a Nurem
berg War Crimes Trial, Hermann Graebe describes a man who had recently shot 
several people: "He was an SS man who was sitting on the edge of the narrow end of 
the pit, his legs dangling into it. He had a sub-machine gun across his knees and was 
smoking a cigarette."18 This man may never have felt any discomfort in shooting, but 
he also m ight have become at ease with it over time. It is likely at least that some other 
men like him were affected in this way.

15. Ibid., 112.
16. Ibid., 85.
17. Ibid., 128.
18. Hermann Graebe, Evidence Testimony at Nuremberg War Crimes Trial.
19. Browning, 189.
20. Ibid., 172.

Arguably the most important part of Browning's argument is the greater impli
cation of his findings. At the conclusion of Ordinary Men, Browning writes, "If the 
men of Reserve Police Battalion 101 could become killers under such circumstances, 
what group of men cannot?"19 With his book, Browning argues that some of the vital 
perpetrators of the Holocaust, like the men of Reserve Police Battalion 101, were not 
exceptional in their personalities, but only in their circumstances. Therefore, the rea
sonable conclusion to make here is that virtually any group of people could become 
murderers given the right conditions. Stanley Milgram provided evidence for this in 
his famous experiments, and Browning uses Milgram's evidence to support his posi
tion: "If the subject had both visual and voice feedback, compliance to the extreme 
fell to 40 percent. If the subject had to touch the actor/victim physically ... obedience 
dropped to 30 percent. ... If the naive subject performed a subsidiary or accessory 
task but did not personally inflict the electric shocks, obedience was nearly total."20 
In addition to showing that 'ordinary' people of whatever background, with no pre
determined attitude toward another person, can be easily influenced to inflict ex
treme pain on that person, these findings demonstrate how distancing oneself from 
actual violence makes a person even more able to inflict harm on others. This mirrors 
what the Nazis already knew, and used to their advantage—that it was easier to send 
people to gas chambers than to shoot them at point blank range. We can see from this 
that perfectly 'ordinary' people are influenced by the same things that some perpe
trators of the Holocaust were influenced by. This idea is frightening and disturbing, 
but true. To come to his conclusion, Browning uses strong, convincing evidence in 
the form of primary documents and quotations from perpetrators themselves. He 
recognizes the complexity of the human mind and offers explanations for several 
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potential motivations, refusing to accept a simple explanation for a complex issue. I 
value his argument for its thoroughness as well as its specific content.

Daniel Goldhagen, in his book Hitler's Willing Executioners, argues that the pri
mary motivation for perpetrators of the Holocaust was their hatred of Jews, that this 
was representative of the general opinion of all of Germany, and that it had been 
present and building for years. He argues that Germany was exceptional in the se
verity of this widespread, intense, engrained hatred. He makes the undeniable claim 
that German anti-Semitism "was the basis for and had engendered the policy of to
tal extermination."21 The leaders who implemented the plans for the 'Final Solution' 
demonstrated this at the Wannsee Conference. Their major goal was to "cleanse the 
German living space of Jews".22 Goldhagen differs from some other scholars on the 
subject (including Arendt and Browning) by asserting that in addition to being the 
basis for the system of the extermination, this anti-Semitism was also the motiva
tion for each of the individuals who committed the murders. He supports this with 
examples of cruelties carried out by Germans involved in the exterminations and 
writes, "perpetrators ... routinely mocked their victims and forced them to perform 
antics before sending them to their deaths."23 The conclusion that he makes based on 
this evidence is that when these people tortured and humiliated their victims, they 
clearly did so out of hate. He remarks on the most 'distinguished' members of the 
reserve police battalions when he says, "Not only did virtually all the men of this 
battalion kill, but they killed with dedication and zeal.... They did not just do their 
job. In service to the German nation, they killed with distinction."24 He recognizes 
that some men chose not to kill, but that the majority did kill. He writes, "Lieutenant 
Buchmann did not kill because pressure was not applied; the others killed anyway, 
because pressure was unnecessary."25 He reasons that pressure from authority fig
ures was unnecessary because most men wanted to kill Jews, much like the members 
of the entertainment unit who "begged" to participate.26

21. Daniel J. Goldhagen, Hitler's Willing Executioners (New York: Alfred A Knopf, Inc., 1996), 250.
22. Lucy S. Dawidewicz, Holocaust Reader (West Orange: Behrman House, Inc., 1976), 75.
23. Goldhagen, 259.
24. Ibid., 261-262.
25. Ibid., 250.
26. Browning, 112.
27. Ibid., 216.
28. The Nazis: A Warning from History, (2003).

I certainly agree with Goldhagen that the basis for the Holocaust was anti-Sem
itism, and that there were many "rabid" anti-Semites who thoroughly enjoyed the 
maltreatment and murder of people who they saw as less than human and somehow 
demonic. However, I do not agree that there were no other significant motivations 
involved, and I do not believe that the overwhelming majority were hateful and sa
distic. In Ordinary Men, Browning quotes a policeman who says "'most of the other 
men drank so much solely because of the many shootings of Jews, for such a life 
was quite intolerable sober.'"27 In the documentary The Nazis: A Warning from History, 
heavy drinking is also mentioned as helping shooters involved in a massacre in Lith
uania.28 The men should not have needed to drink in order to fulfill their 'duties' if 
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they were completely happy with the arrangement. Goldhagen claims that if people 
had believed that killing Jews was a crime, that it was wrong, they would not have 
done it. They were given a choice, and chose to kill. But was that choice really neces
sarily a result of the pervasiveness of anti-Semitism in German society? Why then 
did two-thirds of ordinary people in Milgram's experiment go so far as to inflict 
shocks that could kill a human being, even while hearing screams, pleas for help, and 
an eventual deadly silence?29 These people had no hatred toward the "students" in 
the experiment; they were simply random strangers. The subjects in the experiment 
were following orders. What they are doing was legal, and encouraged by someone 
in a position of authority. Why might those sorts of things not have motivated perpe
trators of the Holocaust? Also, why did people of other nationalities, say those from 
Luxembourg or from various countries in Eastern Europe, join in as well, sometimes 
more enthusiastically than some of the Germans, if it was the German situation that 
created this attitude? It is Goldhagen's failure to allow for the possibility of a multi- 
causal explanation that makes me least inclined to agree with his argument. I do not 
appreciate simplicity when it does not appear warranted by the evidence.

29. Browning, 172.

By now, several scholars have endeavored to offer explanations for the motiva
tions behind the perpetrators of the Holocaust. Hannah Arendt targets a single per
petrator, Adolf Eichmann, and draws conclusions from his behavior to other perpe
trators and to people in modern society. She shows how bureaucracy, euphemisms, 
and common human traits have led to disaster. Christopher Browning targets mass 
murderers on the Eastern front and explains their behavior as well as he can, not
ing the complexity of the issue. He too offers a warning for modern society about 
how 'ordinary' the motivations for murder can be. Daniel Goldhagen, in contrast, 
argues against these 'ordinary' motivations and contends that genocide is committed 
purely out of widespread, institutionalized hatred toward a group. I agree most with 
Browning's arguments, but also find valuable insights in the claims of both Arendt 
and Goldhagen. Without the ability to travel into the past and read minds, we can 
never be certain of the exact motives of those men and women who contributed to 
mass murder during the Holocaust. But that does not mean that we should not try to 
understand them. We should never give up the desire to learn every lesson that we 
can find in the monumental tragedy of the Holocaust.
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TRUTH.

Kate Jones, Montana State University

Hidden from the world
Veiled by deceit
Something flammable contained 
And kept away from heat

Abused and torn and tired
The bones of iron do create 
The skeleton that you don't see 
Until it's far too late

Beneath the lies we wear
It is the beat inside
Rushing in the darkness
Like a river deep and wide

Its eyes are smeared with innocence 
And shadowed soft with sin
It waits with grace and patience
For it will always win

Dressed in falsities
And masks that make you look away
A fagade that is a shield
Hiding words that we can't say 
The truth is there beneath
A wall of stone
Hidden by the lying flesh 
It is the solid bone

Of who we are.
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What L$es Hidden Beneath Beauty1

1. <j> is the Greek letter "phi" which is another name for the Golden Ratio.
2. Pythagoras realized that you can divide a string by consecutive numbers and obtain "harmo

nious and pleasing" intervals (Livio 28). When notes are played on strings whose lengths are 
in ratios by the first few numbers (1,2,3,4), the pleasant sound is achieved. When the string is 
equal (1:1) there is unison; the octave is obtained by a ratio of 1:2 for the string lengths; the fifth 
by 2:3 for the string lengths; and the fourth by 3:4 for the string lengths. This resulted in the 
realization that you can play a specific note by plucking a string. For example 6/5 of a C-string 
will give you the note A, 4/3 of the C-string will give you the note G, and 3/2 of the C-string 
will give you note F. This can go on and on. Essentially he found that music intervals and pitch 
are related to relative lengths of strings. This finding by Pythagoras was the starting ground 
for music theory that later developed. (29)

Rachael Mady, Towson University

Why are Stonehenge and the Great pyramid flooded with tourists year round? Why 
does that one person in the dining hall always catch your eye? Why is the rose con
sidered so beautiful and romantic?

Throughout history, humans have been concerned with what we consider "beau
tiful." According to the Collins English Dictionary, "beautiful" is defined as "pos
sessing beauty; aesthetically pleasing" ("beautiful"). Elaine Scarry discusses beauty 
and its relationship to others in her book On Beauty and Being Just. But behind this 
beauty, what is there? What makes something "aesthetically pleasing"? In my opin
ion, the mathematical explanations of the Golden Ratio, a certain ratio with the value 
of about 1.618, and the Fibonacci sequence, a series in which each number is equal to 
the sum of the two numbers before, are what lie hidden in what we find beautiful. 
This is why they have reappeared throughout history and are seen in things that 
humans have labeled as beautiful or great.

Despite the fact that he wrote almost nothing, Pythagoras was considered so great 
by his followers that they formed a secret society and called themselves Pythago
reans. Pythagoras and the Pythagoreans have become best known for the role they 
played in the "development of mathematics and for the application of mathematics to 
the concept of order, whether it is musical order, the order of the cosmos, or even ethi
cal order" (Livio 27). Pythagoras has been credited with discovering the harmonic 
progressions in the notes of the Western musical scale.2 He did not stop there, how
ever; once Pythagoras and the Pythagoreans realized that musical harmony could be 
expressed in numbers, they determined that the entire universe could be explained 
in the same way. They believed that all objects in the universe owed their character
istics to numbers (Livio 29).

Aisthesis, Volume 6, Issue 2, Summer 2013,142-148
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After discovering the harmonic ratios in music, the Pythagoreans became inter
ested in the differences between odd and even numbers. They attributed the odd 
numbers with male attributes and the even numbers with female attributes. This 
then led to them assigning specific properties to some particular numbers. For ex
ample, the number one came to characterize reason; however, the most important 
number in relation to this discussion is the number five because it is related to the 
Golden Ratio. According to the Pythagoreans, the number five was the union of the 
first female number, two, with the first male number, three; this meant that it was 
the number of love and/or marriage. This number appeared in the symbol of their 
brotherhood: the pentagram, a five-pointed star. (34) The pentagram is closely re
lated to the pentagon because if you connect all of the vertices of the pentagon by 
the diagonals, you get a pentagram. These diagonals also form a smaller pentagon in 
the middle; the diagonals of this pentagon form another pentagram and this process 
can go on for infinity. When you look at certain line segments in order of decreasing 
lengths, each segment is smaller than the one before it by a factor that is equal to the 
Golden Ratio. Due to this property, several researchers credit the Pythagoreans for 
first discovering the Golden Ratio; however, the first clear definition was not defined 
until 300 B.C. by Euclid of Alexandria. (35)

From a simple line, Euclid derived a proportion into what he called its "extreme 
and mean ratio" (3). He cut the line in such a way that the ratio of the whole line to 
the larger segment is equal to the ratio the larger segment to the smaller segment. 
This ratio is what he referred to as the "extreme and mean ratio," otherwise known as 
the Golden Ratio. The exact value is the never-ending and never-repeating number 
1.6180339887... (Livio 4). This number value was given the symbol tau (r), the Greek 
letter for "the cut" or "the section" (5). It was renamed, however, by the American 
mathematician Mark Barr, who gave the ratio the name phi, <|>. Phi is the first Greek 
letter in the name Phidias, a Greek sculptor who is thought to have used the Golden 
Ratio in his sculptures, such as the "Athena Parthenos" in the Parthenon and the 
"Zeus" in the temple of Olympia. (6)

The Golden Ratio is related to another mathematical concept: the Fibonacci Se
quence. The Fibonacci sequence is a particular sequence that is named after Leon
ardo Fibonacci because he used this sequence to answer a particular problem in his 
book Uber abaci.3 As the terms of the sequence increase, the ratio between two ad

3. The problem in the Liber abaci is as follows:
"A certain man put a pair of rabbits in a place surrounded on all sides by a wall. How 
many pairs of rabbits can be produced from that pair in a year if it is supposed that every 
month each pair begets a new pair which from the second month on becomes produc
tive?" (qtd. in Livio 96).

The number of adult pairs by month is the sequence 1,1,2, 3,5, 8,... The number of baby pairs 
is 0,1,2,3,5, 8,... The total number of pairs is the sum of the two sequences: 1,2,3,5,8,... The 
sequence 1,1, 2, 3, 5, 8,13, 21, 34, 55, 89,..., in which each term (starting with the third term) 
is equal to the sum of the two previous terms, was called the Fibonacci sequence by Edouard 
Lucas, a French mathematician in the nineteenth century. (97)
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jacent terms becomes more and more accurately equal to the value of the Golden 
Ratio.4

4. The sequence is 1,1, 2, 3, 5, 8,13, 21, . . . If you calculate 5/3, you get 1.6. If you calculate 8/5, 
you get 1.6. If you calculate 13/8, you get 1.625. If you calculate 21/13, you get 1.615384,... The 
value of the Golden Ratio is 1.6180339887,..., which is the value the ratios are approaching as 
the sequence increases. (97)

In her book On Beauty and Being Just, Elaine Scarry argues that beauty has the 
tendency to result in replications, resemblances, and things with seemingly no rec
ognizable connection to the initial point of inspiration (Scarry 3). Beauty throughout 
history seems to have no recognizable connection to the any initial point of inspi
ration, but it is really tied to the Golden Ratio. Pythagoras, the Pythagoreans, and 
Euclid did influence the realization of the Golden Ratio, but they did not "discover" 
or create it. Several historians and researchers argue that the Greeks were the first 
to discover the Golden Ratio because it is seen in Greek architecture and Renais
sance art; however, how do they account for other instances of the ratio's existence? 
The Golden Ratio actually pre-dates Pythagoras and Euclid and is even seen in far 
reaches of the world that could have not have been influenced by their ideas. Such 
magnificent and famous examples that embody the Golden Ratio are Stonehenge, 
Mayan architecture, the Great Pyramid, and the Stupa of Borobudur.

Stonehenge has been theorized to have been built around 2750-1500 B.C., which 
is before the time of Pythagoras and Euclid. In his study, Professor Gregg found the 
value of the Golden Ratio in the relationships between the diameters of the banks 
and the Aubrey holes of Stonehenge. He found that the ratio of the outer bank to the 
inner bank multiplied by the ratio of the outer bank to the Aubrey bank is approxi
mately <|> (Gregg 9). Across the Atlantic Ocean, Mayan architecture also possesses the 
Golden Ratio, in particular the "Castle" in Chichen Itza. The interior layout of this 
temple has walls that are positioned so that the ratio between the outer spaces to the 
center chamber is about 0.618:1, the Golden Ratio (Pile 23).

Midhat J. Gazale, a French author and telecommunications expert, believes that 
Herodotus, a Greek historian, was told by the Egyptian priests that the square of the 
Great Pyramid's height (h2) is equal to the area of its triangular side. What this state
ment really means is that the architects of the Great Pyramid had the Golden Ratio in 
mind. The following calculations prove that the Golden Ratio is indeed in the Great 
Pyramid. The height of the pyramid is about 481.4 feet and the height of a triangular 
side (s) is 612.01 feet. Since the pyramid base is not a perfect square, the lengths of the 
sides are between 755.43 to 756.08 feet. The average length is 755.43 feet and half of 
that is 377.90 (b). To get the area of a triangular side we multiply sxb, which is equal 
to h2. The ratio between s and b is about 1.62, which differs from <|> by less than .01 
percent. (Livio 56)

These calculations are true and cannot be altered; however, the truth behind 
Herodotus's statement can be and has been questioned by researchers, such as Herz- 
Fischler and George Markowsky. The original text from Herodotus' History states 
the following about the Great Pyramid: "its base is square, each side is eight plethora 
(approximately 101 feet) long and its height the same" (qtd. in Livio 57). This text is 
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very different from what Gazale and other authors have reported. Also, the dimen
sions Herodotus gives are far from the true measurements. He states that the height 
is 800 feet (in reality it is about 481 feet) and the side of the square base is also 800feet 
(in reality it is about 756 feet). Herz-Fischler found that the misconception of what 
Herodotus said appeared first in John Taylor's book, The Great Pyramid, Why Was It 
Built and Who Built It? (Livio 57). Clearly, Herodotus' statement cannot be taken as 
evidence that the Egyptians used the Golden Ratio in building the Great Pyramid; 
therefore, J) was unconsciously incorporated into the design of the Great Pyramid.

In Java, Indonesia, one of the largest known Buddhist stupas can be found: the 
Stupa of Borobudur. It has five square terraces on a 500-foot base, which is topped by 
three circular terraces. The Fibonacci sequence, as well as the Golden Ratio, comes 
into play with the Stupa. The number of terraces (five plus three) is eight in total. This 
relates to the pattern 3-5-8, which is a part of the Fibonacci sequence. The ratio of the 
size of the square base to the diameter of the largest circular terrace is the Golden 
Ratio. (Pile 88)

The Golden Ratio and the Fibonacci sequence not only explain the beauty that 
man creates, but also explain natural beauty. Elaine Scarry argues that some objects 
"greet" you as if they were "designed to fit your perception" (Scarry 25). This means 
that some people and natural objects, such as flowers, seashells, and plants, are so 
pleasing to our eye that they seem to pull us in. Celebrities and some humans have 
this quality and can attract our gaze without us knowing why. I found myself unable 
to turn away from certain boy I saw in a dining hall one day. What drew my gaze and 
what draws society's gaze to celebrities is the Golden Ratio. Behind the beauty that 
we see in some people is in fact the Golden Ratio.

In his research, Mounir Bashour and others collected a database of pictures of 
faces of 18-30 year-old male and female adults over seven years. Once the data was 
collected, they designed a mask using proportions based on the value of phi and 
superimposed it on image. The results supported their hypothesis that the phi mask 
could be used as a system to measure the attractiveness of a face. (Bashour ii) Dr. Ste
phen Marquardt, an oral and facial reconstructive surgeon, also developed a mask 
built using the Golden ratio. When his mother became disfigured after a car accident, 
he wondered why a person is perceived differently when their face changes. In high 
school, he questioned why he found some girls attractive as opposed to others. Once 
a medical doctor, he began his search for the formula for beauty when he realized 
that not all of his facial procedures improved a patient's overall appearance. After 
years of research, sketching, and computer programming he was able to patent his 
mask in 1992. (Tilden, "Wanted: TV's Perfect Face")

Dr. Edwin Levin, a retired dental surgeon, was more interested in the beauty of 
the teeth in particular. When he first started as a dentist, he was interested in find
ing out why teeth still looked false no matter how hard he tried to make them look 
natural. While he was trying to figure this out, he was also studying the Golden 
Ratio at the time. After Doctor Stephen Marquardt discovered that the two central 
incisors form a Golden rectangle, Levin made a gauge that measures the golden ratio 
proportions of incisors. He put the two together and tried designing teeth using the 
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principles of the Golden ratio on a young girl who had front teeth that needed crown
ing. After the procedure, the young girl and his entire staff thought her teeth looked 
amazing. One of the technicians involved went on to give lectures on the how the 
Golden Ratio can be used in dentistry. (Levin, The Golden Proportion)

Not only does the Golden Ratio play a part in human aesthetics, but is also seen 
in nature alongside the Fibonacci sequence. The logarithmic spiral5 appears in sea
shells, such as the Atlantic Sundial shell, the Moon Snail shell, and the Tibia shell. The 
Chambered Nautilus shell, however, comes closest to a perfect logarithmic growing 
pattern. (Elam 8-9) The beauty and growth patterns of the Chambered Nautilus in
spired Oliver Wendell Holmes, a physician and author, to write a poem called "The 
Chambered Nautilus." Through the growth pattern of the shell, he describes the im
portance of growing as a person through life and never turning back. (Livio 197)

5. The logarithmic spiral and the Golden Ratio go together because you create a logarithmic 
spiral by using the Golden Ratio. If you divide squares from a Golden Rectangle, and continue 
to do so you will obtain a "series of nested Golden Rectangles" (Livio 118). If you connect 
sequential points where the squares divide the sides of the Golden Rectangles, the result will 
be a logarithmic spiral. You can also do this with the Golden Triangle, which is an isosceles 
triangle in which the ratio of the side to the base is the Golden Ratio. (119)

Pine cones and sunflowers also possess a spiral growth pattern. The seeds of the 
two grow along spirals that intersect and move in opposite directions. The spirals of 
the pine cone specifically have eight moving in a clockwise direction and thirteen 
moving in a counter-clockwise direction. These are two adjacent numbers in the Fi
bonacci sequence and whose ratio is approximately the Golden Ratio. (Elam 10). The 
spirals of the sunflower are usually arranged so 34 are clockwise and 55 counter
clockwise. Depending on the size, there can be the ratio of 89/55 or 144/89 as well. 
These ratios are those of adjacent numbers in the Fibonacci sequence. (Livio 112).

The Fibonacci sequence can also be seen in phyllotaxis (the Greek word for "leaf 
arrangement"), flowers, and sunflowers (Livio 109). For example, basswood leaves 
grow on opposite sides (half turn), otherwise known as a ¥2 phyllotactic ratio. Plants 
like hazel and blackberry have leaves that have a 1/3 phyllotactic ratio (each leaf to 
the next is a one-third of a turn); apple and apricot have leaves that have a 2/5 ratio, 
and the pear and weeping willow have leaves that have a 3/8 ratio. The fractions here 
are ratios of every other term of the Fibonacci sequence (1,1,2,5,8,...). (109) Karl Fried- 
ric Schimper, Alexander Braun, August Bravais, and Louis Bravais published work 
about mathematical phyllotaxis throughout the nineteenth century. They discovered 
that all phyllotactic ratios can be expressed by ratios of terms from the Fibonacci 
sequence. (Livio 110)

Not only do leaves of plants involve the Fibonacci sequence and the Golden Ratio, 
but so do the petals of flowers. Almost everyone is familiar with "He loves me, he 
loves me not," and the picking of daisy petals to answer this question. The majority 
of daisies have thirteen, twenty-one, or thirty-four petals (all Fibonacci numbers). 
Just as almost everyone has relied on daisies one time or another, everyone has also 
longed for or received a rose. The petal arrangement of one of the most romantic and 
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beautiful flowers in the world is based on the Golden Ratio. The angles of the posi
tions of the rose petals are multiples of phi. (112-113)

Because the Golden Ratio and the Fibonacci sequence lie behind what we find 
beautiful, what we create and what we see in nature innately possesses these math
ematical phenomena. We have unconsciously created architecture we find pleasing 
with the Golden Ratio behind it because what we find beautiful is defined by <J>. Re
searchers and historians cannot argue that the ratio was discovered or that the in
stances where it appears were planned because Stonehenge predates the date that 
the Golden Ratio was claimed to be discovered and other structures around the 
world contain it as well. The Fibonacci sequence was defined by Fibonacci to answer 
a problem, but it already existed in nature before he discovered it; nature is not de
fined in mans' terms. The Fibonacci sequence and the Golden Ratio may have been 
discovered and named by humans, but they have existed naturally since the begin
ning of time.
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