
Young Ji Yoon, MSW1, Priscilla Gibson, PhD2, Wendy Haight, PhD3, Minhae Cho, PhD4, Ndilimeke Nashandi, MA5

1,2,3,5 University of Minnesota-Twin Cities, School of Social Work; 4The University of Memphis, School of Social Work 

A Mixed Methods Study of Black Girls' Vulnerability to Out-of-school Suspensions

Background
• Disproportionality in OSS is a persistent social justice issue.

• Students who receive suspensions are excluded from school for 
up to 10 school days for misbehavior such as noncompliance 
and fighting [1]. 

• Many public schools persist in using OSS as a standard practice 
for responding to students’ misbehaviors even though they are 
associated with children’s negative well-being and health, 
emotional/behavioral disorders, and dropping out of school [2-5].

• OSS also contributes to children’s entry into the juvenile justice 
system, i.e., the “school to-prison pipeline”[6].  

• Black boys are suspended at a rate three times higher than the 
rate for white boys, but Black girls are suspended at a rate six 
times higher than the rate for white girls [7]. 

• Rather, Black students are more harshly disciplined than white 
students for the same misbehaviors [8].

Theoretical Framework 
The sociological theory of intersectionality 
• Intersectionality refers to the ways in which multiple 

oppressions, such as gender and race, can interact to create 
systematic social inequality [9]. 

• Black girls in the U.S. commonly experience verbal, behavioral, 
and environmental indignities which communicate hostile, 
derogatory, or negative gendered and racial insults referred to 
as micro-aggression [10].

Black Feminist Theory (BFT)
• BFT addresses the power dynamics of identity politics 

historically related to race, ethnicity, and culture [11-16].

• BFT addresses intersectionality including as experienced by 
Black girls at school.

• Black girls are sexualized at early ages and subjected to intense 
sexual harassment and even sexual assault in school [8]. Their 
experience parallels stereotypic images of Black women as 
hypersexual, angry, and hostile [17]. 

Mixed Methods Design & Research Questions  
• Sequential (qual → QUANT) mixed methods design 
• Research Questions

1) What are the experiences of OSS of Black girls, their caregivers and 
educators, especially the intersection of race and gender? 
(Qualitative)

2) Are there disproportionalities in OSSs in Minnesota across race and 
gender? (Quantitative)

3) To what extent are there any disparities in the severity of 
disciplinary actions imposed during OSSs across race and gender? 
(Quantitative)

4) What are some of the ways in which Black girls try to mitigate 
harsh disciplinary sanctions? (Qualitative)

Quantitative Component
Study Design

• Cross-sectional design 
• Secondary data from the Minnesota Linking Information for Kids (Minn-LInK) project in the Center 

for Advanced Studies in Child Welfare (CASCW), that houses statewide administrative data. 
• Used Minnesota Department of Education (MDE), Human Services (DHS) and Judicial Branch data. 

Samples
• 3,326 students of 7th grade in Minnesota public schools in the academic year 2008-2009 who had 

at least one record for school discipline and who did not have records of expulsion or exclusion.
Analysis 

• Disproportionality indexes (DI). 
• ANOVA examined the disparity in OSS among the four subgroups (2,680 White and Black girls and 

boys ) focusing on the number of OSS, sum of days in OSS, and mean days in OSS.
• Post hoc tests with Tuckey’s honestly significant difference (HSD) examined significant differences 

among groups.

Qualitative Component
Research site

• Study was conducted in a large public school in Minnesota's largest metropolitan area. 
• The school served about 700 students from 6th through 12th grades.
• Black children comprised 45% of the student population, but 87% of the students received 

suspensions during the during the 2012-2013 academic year.
Participants

• Girls: 10 black girls, 11-15 years (M=13.3), 6th-10th grade, fighting & disorderly conduct.
• Caregivers: 10 caregivers, 25-54 years, eight (8) had high school diplomas or GEDs.
• Educators: 5 educators, 25-54 years, 3 classroom teachers and 2 administrators; 2 Black, 2 white 

and 1 Latino; 1-20 years professional experience.
Procedures and Analysis

• Semi-structured, audio-recorded individual interviews. 
• Participants discussed the incident of suspension involving the girl; if the suspension was fair; any 

influence of race.
• Data analysis: Inductive emic codes [18].

MethodsIntroduction
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Question 1. What are the experiences of OSS of Black girls, their caregivers and 
educators, especially the intersection of race and gender?

Result 1.1. “We gotta take more consequences than they have to”

Result 1.2 Intersection - gender and race

Results

Question 2. To what extent are there any disproportionalities in OSS across race 
and gender?

Disproportionality Indexes (DI) by race and gender in out-of-school suspension (N=3,305)
Disparity by Race Disparity by Race and Gender

7th graders Suspension DI+ Gender 7th graders Suspension DI+

Race N (%) N (%) N (%) N (%)

Black 5,312 1,143 4 Female 2649 (4.4) 464 (14.0) 3.2

(8.7) (34.6) Male 2663 (4.4) 679 (20.5) 4.7

Native 1,418 224 3.0 Female 716 (1.2) 81 (2.5) 2.1

(2.3) (6.8) Male 702 (1.2) 143 (4.3) 3.6

Hispanic 3,606 328 1.7 Female 1733 (2.8) 106 (3.2) 1.1

(5.9) (9.9) Male 1873 (3.1) 222 (6.7) 2.2

White 47,117 1,537 0.6 Female 22931 (37.7) 287 (8.7) 0.2

(77.5) (46.5) Male 24186 (39.8) 1,250 (37.8) 0.9

Asian 3,374 73 0.4 Female 1652 (2.7) 17 (0.5) 0.2

(5.5) (2.2) Male 1722 (2.8) 56 (1.7) 0.6

Total 60,827
(100)

3,305
(100)

1 Female 29681 (48.8) 751 (28.0) 0.6

Male 31146 (51.5) 1929 (80.0) 1.6

+DI (Disproportionality Index): The ratio of the proportion of suspended students from the subgroup by race and 
gender and its proportion in the general population

A Mixed Methods Study of Black Girls' Vulnerability to Out-of-school Suspensions

“There was four of us that was 
there and the other two just got 
in-school-suspension. And I got 
more days [OSS] than [third girl] 
did and I thought that was unfair. 
I was suspended for three. Yeah 

and she was suspended for two.” 
[12-year-old child]

“They [educators] just kept saying if they 
[students] keep saying anything then he’s gonna

get suspended. I’d be like “Shut up, [don’t] talk to 
me,” and stuff like that. Then they [educators 

would] pull me out of the classroom and be like, 
“You can’t yell in the class like that, you can’t tell 
him [other student] to shut up.” And I was like, 
“You don’t hear what he’s saying to me!” And 

yeah, they [educators] don’t do anything about it 
[sexual harassment]. [12-year-old child]

• Fifteen participants (7 girls, 7 caregivers and 1 educator) 
explicitly referred to the suspension as “unfair,” or 
involving “favoritism” of
other students.
• Sanctions “meaner” or harsher than those of white 

girls. 
• Referred to racial differences, explicitly and directly.
• Differences in access to power linked to race. 

• Twelve participants (4 girls, 5 caregivers and 3 educators) described their distress and 
frustration with ways in which some educators responded to girls' complaints of bullying or 
sexual harassment.

Presenter
Presentation Notes
Photo credit: http://www.nepdec.org/d4-seminar-presentation/



Young Ji Yoon, MSW1, Priscilla Gibson, PhD2, Wendy Haight, PhD3, Minhae Cho, PhD4, Ndilimeke Nashandi, MA5

1,2,3,5 University of Minnesota-Twin Cities, School of Social Work; 4The University of Memphis, School of Social Work 

Question 3. To what extent are there any disparities in the severity of disciplinary 
actions imposed during OSS across race and gender?

Number of OSS, mean days in OSS, overall, and for specific offenses (N = 2,680)

Number of OSSa Mean Days in OSS
Mean Days in OSS for 
Disorderly Conducts

Mean Days in OSS for 
Violent Incidents

Group n M SD n M SD n M SD n M SD

Black Boys (a) 679 2.20 1.89 679 2.44 1.08 158 2.11 .96 433 2.66 1.07

Black Girls (b) 464 1.97 1.62 464 2.75 1.58 142 2.38 1.07 253 2.96 1.49

White Boys (c) 1250 1.58 1.13 1250 2.28 1.53 286 1.73 .90 673 2.33 1.40

White Girls (d) 287 1.48 1.25 287 2.34 1.58 64 1.45 .60 107 2.41 1.59

Total 2680 1.80 1.48 2680 2.44 1.45 650 1.94 .98 1466 2.54 1.36

F 33.48*** 13.85*** 23.16*** 15.26***

Eta2 .036 .015 .097 .03

Tukey’s HSD 
Comparisons

a > b > c, d c < a, b,
d < b

a, b > c, d c, d < a < b

The number of OSS Mean days in OSS

Means and confidence intervals by groups

Results

Question 4. What are some of the ways in which Black girls try to mitigate harsh 
disciplinary sanctions? 

Result 4.1: Strengthen family-school relationships

• Girls resisted OSS by asking their parents to intervene for them.
• Some educators recognized the importance of building trusting relationships.

Result 4.2: Build a community of trusted peers and adults at school

• Friends provided problem-solving, physical and psychological protection. 
• Trusted adults advocated, problem-solved and provided psychosocial support.

A Mixed Methods Study of Black Girls' Vulnerability to Out-of-school Suspensions

“Well, you realize that if you’re gonna work with a parent and you’re going to 
work with a family, they’ve got to be able to trust you. And if you need them 

to trust you, you need to be open with them and have conversations with 
them. That trust isn’t something that is just built overnight. You’re like, “Why 

doesn’t the parent want to talk me?” “Well what have you done to reach 
across the table?” You know what I mean? Once they realize, “Okay, this 

person’s at least trying and he’s done this and done that, then it’s much easier 
to do that.” [Black educator]

“When I almost got jumped by seven girls in the school, this white [teacher] -
she’s got children too. And she feel the pain my mom is going through and the 
pain I’m going through. And she said if I need anything that I should go to her.” 

[14-year-old girl]
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Disproportionalities in OSS across race and gender 
• Previous quantitative research has focused on race or gender, 

but not intersectionality. 

• Black boys were the most overrepresented group, but Black girls 
were more overrepresented than white boys and girls, Hispanics 
boys and girls, and Native American boys and girls.

Disparities in the severity of disciplinary actions 
imposed during OSS across race and gender
• Although Black boys had more OSSs than any other group, the 

mean days in OSS was similar to that of Black girls.

• The mean days in OSS for Black girls was longer than for white 
boys and girls.

• Black girls are more harshly sanctioned than White students for 
disruptive or disorderly behavior, and more harshly sanctioned 
than Black boys and white students for violent behaviors. 

• These findings are consistent with previous reports that the 
most common behaviors for which Black girls are disciplined, for 
example, defiance, using profane language, and physical 
aggression, not only vary from behaviors white girls tend to be 
disciplined for, they parallel stereotypic images of Black women 
as hypersexual, angry, and hostile [17]. 

Discussions
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Limitations & Implication for Future Research
• This study used individual level factors, and future research needs to 

examine  school level risk factors. 

• This study used a cross-sectional  design. Future research is needed utilizing 
longitudinal designs.

• This study is limited to the most recent OSS incident, but future research 
needs to consider multiple  incidents of OSS. 

• More research needs to examine the intersecting vulnerabilities of groups 
of students at risk for OSS, or other harsh disciplinary sanctions. 

• We need to conduct qualitative research for insights into possible reasons 
for disproportionalities in Black girls’ suspensions and their responses to 
oppressive behavior. 

Implications for Policy, Research & Practice
• Principals and behavioral deans, can reduce the need for Black girls to 

defend themselves by taking action to eliminate sexual harassment and 
bullying at school.

• Educators need to address issues of sexual harassment and bullying with the 
student body. 

• Educators can actively support strong family-school relationships. 

Implications

A Mixed Methods Study of Black Girls' Vulnerability to Out-of-school Suspensions
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