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Study Purpose and Significance 

A common form of research in human service professions is to look at the effectiveness 

of interventions and then considering improvements to be made to service delivery. The program 

I currently intern for, Neighborhood Youth Services (NYS), is no different. The staff at this after 

school program for at-risk youth have objectives that they are working towards providing during 

their programming, such as working towards good nutrition, improving self-esteem, and 

increased academic achievement. In a typical day at NYS, I spend over half of my time working 

with youth on homework or other learning activities. As a program, NYS would like to know if 

the efforts are making a significant difference across these objectives, and also if there is 

anything we can be doing to further improve youth outcomes. For this reason,  I am very 

interested in seeing how youth at Neighborhood Youth Services perceive school, and how that 

impacts their academic achievement.  

This research will be applicable not just to Neighborhood Youth Services, but to other 

after school programs and the community. Seeing positive perceptions of school will help 

educators and staff to know what they are doing right for these youth. Negative perceptions will 

point to areas where youth are needing more support. The research may also help to pinpoint 

if/when negative perceptions start to form and we can then focus interventions on this period of 

time. Results may also point out disparities for minority groups, which could be used as evidence 

of the need for more support for these youth. For the community members, this research could 

help them understand youth’s perceptions of school and help family members to provide more 

support where youth are struggling. This research will also contribute to the pre-existing body of 

knowledge on how time, along with other identity factors, affects youth perceptions of school.  
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Literature Review 

Characteristics of Programs 

A fairly extensive amount of research on after-school programs already exists. It provides 

a good base of general knowledge on who is attending after-school programs.  One study by 

Shumow (2001) describes the different types of after-school programs and which are most 

beneficial for different populations. This research noted three different types of after school 

programs: recreational, academic, and enrichment. It was found that while boys tend to 

participate in more sports and recreational activities, girls were more likely to attend academic or 

enrichment programs (Shumow, 2001). Participation was also examined in relation between age 

and race. While at younger ages, after school programs see more participation from White 

children, this shifted in around fifth grade (Shumow, 2001). At this time, African American 

children participated in after school programs at higher rates than White children of the same age 

(Shumow, 2001). Income levels were also found to be a big factor in after-school program 

participation and school outcomes. Parents with higher income levels were able to find other 

lessons and enrichment activities for their children to do, so they didn’t necessarily need to 

participate in afterschool programs, yet they were found to have greater access to these types of 

things (Shumow, 2001). On the other hand, low income families were found to have a greater 

need for after school programming but greater difficulty getting access (Shumow, 2001) 

Attending an after school program has been a proven protective factor for youth  (Morrison, 

Storino, Robertson, Weissglass, & Dondero, 2000).  

After covering those comparisons, the research aimed to describe what makes after 

school programs successful. One study concluded, “lower adult-child ratios and higher levels of 
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staff education are associated with more positive interactions, less negativity, and more flexible 

and age-appropriate activities in after-school programs” (Shumow, 2001, p. 4). These ratios are 

achieved by programs with adequate funding who have the ability to employ more people and 

offer more activity choices (Little, Wimer, & Weiss, 2007). Flexibility was also found to be a 

very important characteristic of an effective after school program (Shumow, 2001). Many 

program options and few rigid rules led to increased attendance, and increased attendance is 

correlated with better school performance (Cosden, Morrison, Gutierrez, & Brown, 2004; 

Shumow, 2001). Another important implication was, “improving children's school performance 

will not necessarily be attained by extending the school day with traditional classroom lessons 

and routines” but instead by, “giving children activity choices, engaging them in enrichment 

activities, and supporting socialization with peers” (Shumow, 2001, p. 5). 

Gender and Racial Differences 

As the previous study alluded to, while after school programming is seen as a benefit to 

all, it is seen as more necessary and important for certain groups of people. To further analyze 

how gender and racial differences impact perceptions of school, Cvencek, Meltzoff, & 

Greenwald (2011) looked at the impact of math stereotypes on elementary school children. Fan, 

Williams, and Corkin (2011) considered how race and gender contributed to youth perceptions of 

school climate. These two studies provide examples of the type of information to be gained from 

this type of research.  

Cveneck, Meltzoff, and Greenwald (2011) assessed 247 elementary school children using 

association and self-report measures. They analyzed the association of gender identity with the 

stereotype of math ability, and also the addition of a self-concept piece where students associated 
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themselves with math ability and gender identity. The ‘formula’ for this type of thinking was, 

“me with male. . .male with math. . . and me with math” (Cveneck, Meltzoff, and Greenwald, 

2011, p. 766). Using these associations, the findings supported that from a very young age, youth 

are impacted by gender-math stereotypes even before changes in achievement occur. “The 

children demonstrated the American cultural stereotype that math is for boys” and “elementary 

school boys identified with math more strongly than did girls” (Cveneck, Meltzoff, and 

Greenwald, 2011, p. 766). This is evidence that gender does impact one’s perceptions of school. 

Fan, Williams, and Corkin (2011) performed a “multilevel analysis of student perceptions 

of school climate” of 16,168 10th-graders (p. 632). The study asked students to rate their 

perceptions of the school climate in the categories of safety, fairness, and teacher-student 

relationships. Some notable results of this study included the different perceptions of youth based 

on gender, race, and single parent household. First, “perceptions of female students toward the 

clarity and fairness of school rules and teacher-student relationship were more favorable than 

those of male students” (Fan, Williams, and Corkin, 2011, p. 639). Race was also a factor in the 

perceptions of safety, with lower ranking from students of color compared to white students 

(Fan, Williams, & Corkin, 2011). The teacher-student relationship had a less favorable 

perception from youth from a single-parent family, who had repeated a grade, or who had a 

behavioral problem (Fan, Williams, & Corkin, 2011). “The results show that individual-level 

predictors. . .play a significant role in student perceptions of school climate” (Fan, Williams, & 

Corkin, 2011, p. 632).  
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Changes Over Time 

In addition to changes in school perception based on race, gender, and family structure, 

there is also evidence of an impact of time.  Way, Rheddy & Rhodes (2007) used trajectories to 

track how the perceptions of 1,451 sixth graders towards school changed by the end of eighth 

grade. Like the previous study, categories including teacher support, peer support, autonomy, 

and clarity were rated (Way, Rheddy, & Rhodes, 2007). The study found that declines in school 

perception were related to psychological and behavioral adjustment (Way, Rheddy, & Rhodes, 

2007). Gender and class differences also had an impact on perceptions. Overall, “adolescents in 

the study tended to perceive middle schools as increasingly negative over time” (Way, Rheddy, 

Rhodes, 2007, p.204).  

 Martínez, Aricak, Graves, Peters-Myszak & Nellis (2011) noted changes in school 

perception during a critical time- the transition from elementary to middle school. They 

completed a longitudinal study of 140 students from the time they ended fifth grade, to when 

they ended sixth grade, in three consecutive years (Martínez, Aricak, Graves, Peters-Myszak & 

Nellis, 2011). The study took place in the rural Midwest and therefore a majority of the students 

were White. To complete the research, participants were divided into two cohorts, each cohort 

coming from a different school, but from the same school district as the other. Each participant 

was then given, “The Child and Adolescent Social Support Scale” which uses a Likert scale 

rating, and, “The Behavior Assessment System for Children—Second Edition” which asked true 

or false questions of students (Martínez, Aricak, Graves, Peters-Myszak & Nellis, 2011, para. 

18-19).  
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The research had a number of significant results. First, as a whole, perceived social and 

teacher support significantly declined over the course of the transition (Martínez, Aricak, Graves, 

Peters-Myszak & Nellis, 2011). Separating by gender, Females perceived significantly less social 

support than males, but more teacher support (Martínez, Aricak, Graves, Peters-Myszak & 

Nellis, 2011).  Another finding from this research was that perceived social support and social 

emotional functioning at the end of fifth grade are strong predictors of perceptions of middle 

school (Martínez, Aricak, Graves, Peters-Myszak & Nellis, 2011). 

The Current Study 

Neighborhood Youth Services (NYS) is an after school program serving a diverse 

population of youth. It is located in the Central Hillside of Duluth, MN, which is the most 

underserved community in Duluth. The after school program serves over 600 youth ages 5-18 

annually. Many of the youth served by NYS are African American or American Indian and many 

come from low-income families. NYS offers these youth a safe and enriching place to go after 

school. They are able to receive a snack, meal, homework help, gym access, computer access, 

and many other opportunities. NYS is place where youth can form relationships with other youth 

and with the staff and volunteers. It also offers enrichment and job training programs that would 

be otherwise inaccessible for these youth.  

As an organization, Neighborhood Youth services has a number of goals that it is 

working towards. These include providing a safe place for youth to go after school or during the 

summer, offering job training skills that prepare youth for the future, creating lasting friendships 

amongst youth and staff, providing resources to youth and their family members, and promoting 

academic achievement. This final goal is what this research was based off of. The staff at 
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Neighborhood Youth Services would like to know how they can better support youth in 

increased academic achievement.  

Research Question and Hypothesis 

The research question for this project is, “How do youth’s perceptions of school change 

over time?” The research aims to see if the results at this specific program align with any of the 

previous findings. The hypothesis is, “Youth’s gender, age, race, and socioeconomic status will 

impact their perceptions of school”.  

Methods 

Procedure 

In July of 2018, a research proposal was sent to the University of Minnesota Institutional 

Review Board (IRB) for assurance of ethical procedures.  The proposal received IRB 

determination that it was ‘Not Human Research’ meaning no ethical problems were evident and 

no further processes needed to be completed. After this approval, research preparation continued. 

The research was completed using a quasi-experimental, quantitative design. Pre and post test 

assessments were administered and data was numerically analyzed. The inclusion criteria for this 

research was any youth in grades Kindergarten through 8th who attended NYS and had an 

application on file during the time which the assessments were being administered. A 

convenience sampling style was used due to the irregularity and unpredictability of the 

population. Assessments were administered over the time period of two weeks in the middle of 

November, and again in the middle of February. The location varied between three of the 

program spaces depending on availability and youth preference. Each space offered chairs and 

tables for youth to use.  
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Data Collection 

Once a youth agreed to complete the assessment, I would give them a pencil and ask 

them to write their name and grade on the back page. I would then go over the example question 

with them to make sure they understood the directions. I would then say each question and allow 

them time to think and then respond by circling one of the faces. I would remind them 

periodically that there aren’t any wrong answers, and that they could take their time if they want 

to. Once we were through all of the scaled questions, I would then ask each youth to count how 

many days a week they are at NYS. I would use some of my prior knowledge of their schedules 

to help them with this question if they were unsure.  

Afterwards, we moved to the academic sections of the assessment. I asked the youth if 

they wanted to do math or reading first, and we started with their preferred section. For the 

reading portion, I asked the youth to read each word. I used my finger to point to each word and 

move it down the  list once the youth either said the word, or said they didn’t know it. I kept 

going until I had counted three words that were said incorrectly or not known. I then counted the 

total number of words said correctly and have the child write the number on the space provided. 

For the math section, I randomly took out 20 flashcards of the predetermined type, and have the 

youth go through them one by one. I made a pile for those answered correctly and another for the 

incorrectly answered questions. Once the youth had attempted all 20 flashcards, we counted the 

number of cards answered correctly and write that number on the assessment sheet. I then 

thanked the youth for completing the assessment and offered them a piece of candy. 

The only changes in this procedure were made for youth who could read fluently, and for 

middle school youth. For elementary school youth who were comfortable with reading the 
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questions by themselves, I allowed them to do that and answer them with little guidance. I would 

only step in for the math and reading sections. For middle school youth, I didn’t have an 

academic section at all. So I would tell them only to answer until question 16, and then they 

could be done. I otherwise tried to complete the assessments similarly with every youth.  

Operational Definitions 

Youth: Children grades Kindergarten through 8th.  

Full-time attendance at Neighborhood Youth Services: attend on average 4 or 5 days per week. 

Part-time attendance at Neighborhood Youth Services: attend on average 1-3 days per week. 

Reading at grade level: Able to read a set of predetermined words matched with the grade. For 

example a First grader in their 7th month of school should be able to read the first 17 of the 

words, while a Fourth grader in their 1st month of school should be able to read the first 41.  

Doing math at grade level: Flash Cards were used for each grade level. Kindergarten was 

number recognition cards, mostly 0-20 with some larger numbers thrown in. First grade was 

tested using addition, Second grade used subtraction cards, Third grade was a mixture of addition 

and subtraction. Fourth grade, multiplication, fifth grade, division. If youth were able to answer 

at least half of the flash cards correctly they were considered to be at grade level.  

Population and Sample 

The study started out with 30 youth Kindergarten through 8th grade. Due to the transient 

nature of this drop-in center, 10 youth who took the pre test assessment were no longer utilizing 

our programming when the post test was administered. So, the sample size for this study was 20 

youth, with 14 youth (those grades K-5) completing the academic section of the survey. Of all 20 

youth, 50% identified as female, and 50% as male. 50% noted their race as Black or African 
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American, 30% noted Multi-racial, and 20% noted White. 70% of the population lives in a single 

parent household. 70% of the population attends Neighborhood Youth Services full-time, with 

60% attending 5 days per week.  At the end of the study, 35.7% of the youth were considered to 

not be reading at grade level, and 7.1% were not at grade level for math.  

Measure 

To collect the data needed for this study, 20 youth in  Kindergarten through 8th grade 

were given a questionnaire in November, and again in February to assess their changing 

perceptions of school, and academic growth. The math section was 20 flashcards of math 

problems associated with grade level as determined by researched benchmark assessments. The 

reading section had youth read series of words until they were unable to do any more. However 

many words they were able to pronounce correctly correlated with a certain grade level. For 

example, a second grader in their third month of school should be able to read 23 words.  

All youth grades Kindergarten through eighth were also asked to respond to a series of 

statements using a smiley face Likert scale rating. The goal of the statements is for youth to share 

how they feel about various aspects of school, especially those aspects relating to the social and 

emotional environment. Some statements aim at confidence in certain subject areas, while others 

try to understand how youth are interacting with their teachers and classmates. Some statements 

were adapted for youth who were unable to read, and reading assistance was offered whenever 

necessary. The reading portion of the assessment used the “Reading Skills Assessment Tool” 

which has been used by homeschool teachers and parents to test their children's’ reading levels 

(A2Z Homeschool Connect, 2018). The questionnaire and supporting documents are in the 

appendix of this document.  
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Data Analysis 

Paired, one and two-tailed T-tests were used to analyze changes between pre and post test 

data. Data was found to be significant Welch two-sample t-tests were used to compare 

demographic data with specific question averages. Comparisons were made between gender, 

race, and family structure and responses to specific pre and post test results.  

Results 

The study resulted in a number of significant results. The pre and post test data revealed a 

number of significant changes over the course of three months. Statement number 8, “Math is 

hard for me” (p=.0542) was significant in the fact that the mean response decreased, indicating 

that fewer youth thought math was hard during the post test.  Responses to question number 9, “I 

like to read with my family” had a significant increase (p= .0340). The average response went 

from 3.1, to 3.8. Another significant finding was for the number of math flashcards completed 

(p=.0154). This result can be attributed to the expected improvement seen over the course of a 

school year. The most significant response occurred for question number 13, “My teachers help 

me” (p=.0067). The mean response for this statement increased from 3.3 to 4.25. The results for 

some of the categorical data were also significant, specifically those related to gender 

differences. The statements, “Math is hard for me” (p=.0634) and “My teachers are nice to me” 

(p= .0259) both showed significant, or close to significant gender differences. Using the pre test 

data, both responses were significantly higher for females than males.  

In addition to the significant results, there are some results which were surprisingly not 

significant. Some expected pre and post test results were for questions 4 and 14. Question 4, “I 

feel safe a school” was expected to improve, but no significant difference was found (p=1). 
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Question 14, “I like school” was expected to decrease, but again, the data was not significant 

(p=.8947). Significant results were also expected between racial and family structure categories, 

but these also weren’t present in this study.  

Further information on the pre and post test data can be found in Figure 1. This table 

details the results of these tests for each of the Likert scale questions in addition to the math and 

reading changes. Figure 2 shows the pre-test differences along gender lines in regard to the 

question, “Math is hard for me”. Figure 3 demonstrates the pre-test gender differences in 

response to the question, “My teachers are nice to me”.  

Figure 1 

Figure 2 Figure 3 
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Discussion and Implications 

The pre and post test data shows that the students at NYS perceived math as getting 

easier, and were able to complete more flashcards. They also perceived their teachers as being 

more helpful and enjoyed reading with their family more. It is reassuring to see positive changes 

in school perception, especially when previous research says otherwise. Way, Rheddy, Rhodes, 

(2007) found that middle schoolers experienced increasingly negative perceptions of school from 

6th to 8th grade. The current study, which is primarily elementary age youth, doesn’t show these 

same negative perceptions. This indicates that interventions should aim at preserving the positive 

perceptions experienced by the younger youth. At NYS, this may look like a study group 

specifically for youth in grades 4-8. This may help to bridge the gap and aid in the transition to 

middle school.  Further research should aim to isolate exactly when these negative perceptions 

start.  

Many of the findings related to gender differences were consistent with past research. 

Cvencek, Meltzoff, & Greenwald (2011) found that boys identified more strongly with math, 

while girls were less confident in their math abilities. The current study shows that these 

Math-Gender stereotypes still exist, as girls identified more strongly with the statement, “Math is 

hard for me”. To prevent this stereotype from holding back our girls at NYS, a STEM group 

targeting women could be implemented. Famous female scientists and mathematicians could be 

studied, and fun math games could be played.  

The current research relates also to the study done by Fan, Williams, and Corkin (2011). 

That study found that females perceived more teacher support than males, which is supported by 

this research, where females responded significantly higher than males to the statement, “My 
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teachers are nice to me”.  “My teachers help me” was a significant pre and post test result. These 

two findings point to the importance of relationships in school perception and how these 

relationships change based on gender. From the beginning, females perceived better relationships 

with their teachers, whereas males took some more time for that relationship to form. This has 

implications for NYS and our school system. At NYS, we can work on relationship building, and 

trust, with our young men. In the schools, teachers could be more intentional about forming 

trusting, mutual relationships with their male students.  

A unique, unexpected result from this study was the significant change in the response to 

“I like to read with my family”. Responses increased a lot, which indicates that youth grew to 

enjoy reading with their family. This may be the result of homework or other reading 

assignments from school which encourage parent involvement, or it could simply be that over 

the winter, families spend more time inside reading. More research should be done to explain 

this encouraging increase, and that information could be used to promote family reading on a 

larger scale.  

Fan, Williams, & Corkin, (2011) found significant changes in students’ perception of 

relationships with teachers if the child was from a single parent household. Since 70% of the 

youth in the study have that family structure, significant results were expected in regard to 

statements like, “My teachers are nice to me” or “My teachers help me”. However, in this study 

no significant results occurred, implying that being from a single parent household didn’t affect 

students’ relationships with their teachers. There was also an expected difference in the 

statement, “I like to read with my family” because single parents may have less time to read with 

their child. This too, wasn’t the case in this study. More research should be conducted just on 
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how students from a single parent family perceive school and how single parents view school 

and the relationships their children have with their teachers.  

Limitations 

If this study were to be conducted again, some changes would be made to improve the 

results. The biggest limitation of the current study was the small sample size, as a result of a high 

attrition rate. To reach a larger sample size, a multitude of youth-serving agencies could be asked 

to administer the assessment. Ideally, an even longer period of time would be used. Assessments 

6 months to a year apart would provide more longitudinal data that could more accurately show 

changing perceptions over time. Attrition would still be likely, especially if the time period were 

to be increased, but could be curbed by larger incentives to stay, and possibly more formal 

commitment to the research.  A larger, random, sampling would also increase the generalizability 

of the findings.  

 Specific changes could also be made to improve the assessment itself. For the flashcard 

section, a time limit should be set for how long a student can take to answer each question. 

Flashcards are intended to test memorization, not a child’s ability to count on their fingers. Also, 

an expanded academic section that included benchmark questions for middle school youth would 

help make more consistent data. Regarding consistency, incentives like candy or other special 

rewards for completing the assessment should be predetermined and the same for all participants.  

Conclusion 

The hypothesis for this study has been partially confirmed. There are changes in youth 

perceptions of school over the course of three months. These changes are sometimes the result of 

gender differences. However, more research is needed to determine if race and family structure 
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also contribute to changing perceptions of school. The data from this study will aid NYS in 

creating programming that promotes a positive perception of school and the relationships 

associated with it. It will also bring school staff one step closer to understanding youths’ 

ever-changing perceptions of school, and how these perceptions impact achievement.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Youth Perceptions of School 18 

References  

A2Z Homeschool Connect. 2018. Reading level assessment tests. Retrieved October 10, 2018  

from, https://a2zhomeschooling.com/all_time_favorites/reading_level_assessment/ 

Cosden, M., Morrison, G., Gutierrez, L., Brown, M., (2004). The effects of homework programs  

and after-school activities on school success. Theory into Practice 43(3), 220-228.  

Retrieved January 8, 2019 from, 

http://www.schoolturnaroundsupport.org/sites/default/files/resources/the_effects_of_hom

ework_programsand_after-school_activities_on_school_success_0.pdf 

Cvencek, D., Meltzoff, A. N., Greenwald, A.G. (2011). Math-gender stereotypes in elementary 

 school children. Child Development 82(3) p. 766-779. Retrieved March 25, 2019 from, 

http://faculty.washington.edu/agg/pdf/Cvencek&al.ChDevel.2011.pdf 

Fan, W., Williams, C.M., & Corkin, D. M. (2011). A multilevel analysis of student perceptions 

of  

school climate: The effect of social and academic risk factors. Psychology in the Schools 

48(6). Retrieved March 27, 2019 from, 

https://pdfs.semanticscholar.org/e0c3/8ce38504478d162630c3eb81e3c5fa29f900.pdf 

Little, P., Wimer, C., Weiss, H. (2007). After school programs in the 21st century: Their 

potential  

and what it takes to achieve it. Harvard Family Research Project. Retrieved January 10,  

2019 from, 

http://most.ie/webreports/After%20School%20Programs%20whayt%20is%20takesHFR.

pdf 

https://a2zhomeschooling.com/all_time_favorites/reading_level_assessment/
http://www.schoolturnaroundsupport.org/sites/default/files/resources/the_effects_of_homework_programs_and_after-school_activities_on_school_success_0.pdf
http://www.schoolturnaroundsupport.org/sites/default/files/resources/the_effects_of_homework_programs_and_after-school_activities_on_school_success_0.pdf
http://faculty.washington.edu/agg/pdf/Cvencek&al.ChDevel.2011.pdf
http://most.ie/webreports/After%20School%20Programs%20whayt%20is%20takesHFR.pdf
http://most.ie/webreports/After%20School%20Programs%20whayt%20is%20takesHFR.pdf


Youth Perceptions of School 19 

 

 

Martinez, R., Aricak, O., Graves, M., Peters-Myszak, J., & Nellis, L., 2011. Changes in 

 perceived social support and socioemotional adjustment across the elementary to junior  

high school transition. Journal of Youth and Adolescence 40(5) p. 519-530. Retrieved  

April 12, 2019 from, 

https://link-springer-com.libpdb.d.umn.edu:2443/article/10.1007/s10964-010-9572-z 

Morrison, G.M., Storino, M.H., Robertson, L.M., Weissglass, T., & Dondero, A. (2000). The  

protective function of after-school programming and parent education and support for 

students at risk for substance abuse. Evaluation and Program Planning, 23, 365-371. 

Shumow, L. (2001). Academic effects of after-school programs. ERIC Digest. Retrieved January  

10, 2019 from, https://files.eric.ed.gov/fulltext/ED458010.pdf 

Way, N., Reddy, R., Rhodes, J. (2007). Students’ perceptions of school climate during the 

middle  

school years: Associations with trajectories of psychological and behavioral adjustment. 

 Department of Applied Psychology 40 p. 194-213. Retrieved March 25, 2019 from  

https://pdfs.semanticscholar.org/4b27/daa8c8e5823512c6e93475c115175f8bcb31.pdf?_g 

a=2.34749409.1191605041.1553708078-1217254865.1553708078 

 

 

 

 

https://link-springer-com.libpdb.d.umn.edu:2443/article/10.1007/s10964-010-9572-z
https://files.eric.ed.gov/fulltext/ED458010.pdf
https://pdfs.semanticscholar.org/4b27/daa8c8e5823512c6e93475c115175f8bcb31.pdf?_ga=2.34749409.1191605041.1553708078-1217254865.1553708078
https://pdfs.semanticscholar.org/4b27/daa8c8e5823512c6e93475c115175f8bcb31.pdf?_ga=2.34749409.1191605041.1553708078-1217254865.1553708078


Youth Perceptions of School 20 

 

 

 

Appendix 

Kellsey’s Quiz 
Please circle the face that best matches how you feel about each statement. 

Example:  
Dogs are better than cats.  

 
 
 

1. School is easy for me. 

2. My teacher(s) are nice to me. 

3. I like to learn new things. 

4. I feel safe at school.  

5. Going to school is important.  
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6. I try my hardest at school.  

 
7. I enjoy learning math. 

8. Math is hard for me. 

9. I like to read with my family*. 

10. I like to read at school*. 

11. Reading is fun*.  

12. I have friends at school. 

13. My teacher(s) help me.  
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14. I like school. 

15. I do my homework at NYS.  

16. I come to NYS (the center) _____ days in a week.  

*Alternate Statements for Non-Reading Youth 

9. I like when my family reads to 
me. 
 
10. I like being read to at school. 
 
 
11. Being read to is fun.  
 

 
Reading: Number of words read_____ 
Math: Number of _____(what kind) flashcards answered 
correctly ___/20 
Name_________________________________ 
Grade________________ 
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Part 2: Grade-Level Academic Assessment 
 

● Kindergarten 
○ Reading: Number of words read_____ 
○ Math: Number of counting flashcards answered 

correctly ___/20 
● First Grade 

○ Reading: Number of words read_____ 
○ Math: Number of basic addition flashcards answered 

correctly____/20 
● Second Grade 

○ Reading: Number of words read_____ 
○ Math: Number of subtraction flashcards answered 

correctly____/20 
● Third Grade 

○ Reading: Number of words read_____ 
○ Math: Number of addition and subtraction flashcard 

answered correctly____/20 
● Fourth Grade 

○ Reading: Number of words read_____ 
○ Math: Number of multiplication flashcards answered 

correctly____/20 
● Fifth Grade 
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○ Reading: Number of words read_____ 
○ Math: Number of division flashcards answered 

correctly___/20 
Reading Assessment 
Have the youth read and pronounce correctly each letter or word starting with “A”, the first 8 
“words” are letters, then progress from left to right. When the youth misses 5 words in a row, or 
is frustrated, then stop. Next, add the number of words using the number in brackets to help 
you, which keeps a tally of how many words the youth has read up to that row. 

As you can see this scale goes all the way up to college level. This test only assesses decoding 
(reading words); it does not assess reading comprehension or spelling. 

Example: If the youth reads all the way up to “quality” but misses the next 5 or 6 words then they 
would have a score of 44. A score of 44 = 4.4 grade reading level, being typical of 4th grader in 
their fourth month 

 
A 
B 
O 
P 
E 
R 
T 
H 
[8] 

to 
see 
cat 
milk 
red 
tree 
big 
book 
[16] 

was 
city 
eat 
him 
animal 
letter 
then 
himself 
[24] 

how 
deep 
spell 
between 
weather 
lip 
block 
awake 
[32] 

size 
board 
felt 
chin 
tray 
approve 
cliff 
stalk 
[40] 

split 
huge 
plot 
quality 
escape 
urge 
collapse 
grieve 
[48] 

http://www.dictionary.com/browse/to
http://www.dictionary.com/browse/see
http://www.dictionary.com/browse/cat
http://www.dictionary.com/browse/milk
http://www.dictionary.com/browse/red
http://www.dictionary.com/browse/tree
http://www.dictionary.com/browse/big
http://www.dictionary.com/browse/book
http://www.dictionary.com/browse/was
http://www.dictionary.com/browse/city
http://www.dictionary.com/browse/eat
http://www.dictionary.com/browse/him
http://www.dictionary.com/browse/animal
http://www.dictionary.com/browse/letter
http://www.dictionary.com/browse/then
http://www.dictionary.com/browse/himself
http://www.dictionary.com/browse/how
http://www.dictionary.com/browse/deep
http://www.dictionary.com/browse/spell
http://www.dictionary.com/browse/between
http://www.dictionary.com/browse/weather
http://www.dictionary.com/browse/lip
http://www.dictionary.com/browse/block
http://www.dictionary.com/browse/awake
http://www.dictionary.com/browse/size
http://www.dictionary.com/browse/board
http://www.dictionary.com/browse/felt
http://www.dictionary.com/browse/chin
http://www.dictionary.com/browse/tray
http://www.dictionary.com/browse/approve
http://www.dictionary.com/browse/cliff
http://www.dictionary.com/browse/stalk
http://www.dictionary.com/browse/split
http://www.dictionary.com/browse/huge
http://www.dictionary.com/browse/plot
http://www.dictionary.com/browse/quality
http://www.dictionary.com/browse/escape
http://www.dictionary.com/browse/urge
http://www.dictionary.com/browse/collapse
http://www.dictionary.com/browse/grieve
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abuse 
residence 
quarantine 
contagious 
glutton 
exhaust 
imply 
image 
[56] 

contemporary 
theory 
threshold 
participate 
ethics 
desolate 
eliminate 
triumph 
[64] 

tranquility 
humidity 
contemptuous 
alcove 
humiliate 
conspiracy 
aeronautic 
predilection 
[72] 

emphasis 
municipal 
rescinded 
luxurious 
unanimous 
intrigue 
protuberance 
audacious 
[80] 

benign 
prevalence 
repugnant 
peculiarity 
rudimentary 
pugilist 
mitosis 
bibliography 
[88] 

anomaly 
decisive 
mosaic 
deteriorate 
spurious 
irascible 
expunge 
coercion 
[96] 

(A2ZHomeschool Connect, 2018) 
https://a2zhomeschooling.com/all_time_favorites/reading_level_assessment/ 

http://www.dictionary.com/browse/abuse
http://www.dictionary.com/browse/residence
http://www.dictionary.com/browse/quarantine
http://www.dictionary.com/browse/contagious
http://www.dictionary.com/browse/glutton
http://www.dictionary.com/browse/exhaust
http://www.dictionary.com/browse/imply
http://www.dictionary.com/browse/image
http://www.dictionary.com/browse/contemporary
http://www.dictionary.com/browse/theory
http://www.dictionary.com/browse/threshold
http://www.dictionary.com/browse/participate
http://www.dictionary.com/browse/ethics
http://www.dictionary.com/browse/desolate
http://www.dictionary.com/browse/eliminate
http://www.dictionary.com/browse/triumph
http://www.dictionary.com/browse/tranquility
http://www.dictionary.com/browse/humidity
http://www.dictionary.com/browse/contemptuous
http://www.dictionary.com/browse/alcove
http://www.dictionary.com/browse/humiliate
http://www.dictionary.com/browse/conspiracy
http://www.dictionary.com/browse/aeronautic
http://www.dictionary.com/browse/predilection
http://www.dictionary.com/browse/emphasis
http://www.dictionary.com/browse/municipal
http://www.dictionary.com/browse/rescinded
http://www.dictionary.com/browse/luxurious
http://www.dictionary.com/browse/unanimous
http://www.dictionary.com/browse/intrigue
http://www.dictionary.com/browse/protuberance
http://www.dictionary.com/browse/audacious
http://www.dictionary.com/browse/benign
http://www.dictionary.com/browse/prevalence
http://www.dictionary.com/browse/repugnant
http://www.dictionary.com/browse/peculiarity
http://www.dictionary.com/browse/rudimentary
http://www.dictionary.com/browse/pugilist
http://www.dictionary.com/browse/mitosis
http://www.dictionary.com/browse/bibliography
http://www.dictionary.com/browse/anomaly
http://www.dictionary.com/browse/decisive
http://www.dictionary.com/browse/mosaic
http://www.dictionary.com/browse/deteriorate
http://www.dictionary.com/browse/spurious
http://www.dictionary.com/browse/irascible
http://www.dictionary.com/browse/expunge
http://www.dictionary.com/browse/coercion
https://a2zhomeschooling.com/all_time_favorites/reading_level_assessment/

