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Abstract 
Identity development is heavily impacted by the provision of racial and/or ethnic socialization 
from one’s parents. For biracial individuals, it is possible to be exposed to multiple types of 
racial and/or ethnic socialization and learning how to balance these different identities can be 
challenging. Using the emergent design of grounded theory with race/ethnicity being a primary 
level of importance, the current study seeks to understand reasons for parents choosing to expose 
their child to different types of racial and/or ethnic socialization and how this impacts their 
relationship with the child. Interviews with ten self-identifying biracial young adults were 
conducted and responses were analyzed, revealing that reasons for provision of socializations 
were impacted by historical events, parental lived experiences, and phenotypic presentation of 
the child. Quotes are based on personal experiences of participants and do not speak for general 
populations. Study limitations are noted and suggestions for future research are listed.  
 

Theoretical Framework 
Parents are the main sources of racial and ethnic socialization for their children and the way they 
choose to socialize their children heavily impacts the way children view and identify themselves. 
Research shows that provision of these socializations to children has been correlated to positive 
identity development and to try and protect children from discrimination. However, most of this 
research has been conducted on monoracial individuals and there is little research on what this 
experience is like for mixed race people. The purpose of this study was to conduct a qualitative 
study to begin to understand how parents of biracial children view their children and find out 
what types of racial and/or ethnic socialization they provided their children and why.  
 
Ethnic-Racial Identity Development 
Ethnic-racial identity (ERI) development is a more complex and interactive process for 
individuals who are multiracial than for those who are monoracial. Ethnic [and racial] identity 
development occurs in multiple stages and is usually secured by adolescence (Phinney, 1996). 
The ethnic identity development process is different for White people and minority individuals. 
Research found that White individuals felt the term “ethnicity” did not apply to them and could 
only be used to refer to people of color. As White individuals begin to become aware of their 
privilege and the inequalities minorities face, they either experience feelings of guilt and denial 
or are exposed to experiences that cause them to reevaluate their previous attitudes. Those who 
reconsider their perspectives on the concept of ethnicity begin to explore other cultures and until 
positive, firm understanding of what it means to be White in the United States is reached 
(Phinney, 1996). 
 
Ethnic identity development for minorities differs. Ethnic identity development for minorities 
can be broken down into three stages: 1) Having an unexamined perception of personal ethnicity 
(Phinney, 1996). This is based on perceptions perpetuated by parents, community, and society. 2) 
Exploration and/or immersion of cultural identity. Individuals will actively seek out the culture 
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of their ethnic group immerse themselves in it. 3) Achieving a secure sense of ethnic of identity. 
The continual immersion and exploration of culture will ultimately lead to this final stage of 
ethnic identity development (Phinney, 1996). For biracial individuals, they experience both 
forms of ethnic identity development and must learn how to process this intersectionality.  

 
Impacts of Racial and Ethnic Socialization 
Through racial and ethnic socialization, children learn about their identities through their parents 
to develop their ERI. Racial socialization refers to the way in which a person is taught implicit 
and explicit concepts pertaining to their race (Tang, McLoyd, and Hallman, 2016). While family 
ethnic socialization refers to the ways in which individuals learn behaviors, values, and attitudes 
relating to their ethnicity from their parents and other family members (Umana-Taylor, Zeiders, 
and Updegraff, 2013). Parents are the primary source for children to access information, values, 
and perspectives of their own ERI (Hughes, Rodriguez, Smith, Johnson, Stevenson, and Spicer, 
2006). What parents choose to socialize their child ultimately reflect in the child’s identity 
formation experience.  
 
There is a lack of research on how biracial individuals are impacted by racial and/or ethnic 
socialization. Biracial individuals can be exposed to certain socializations by one parent, both 
parents, or neither parent based on how that child is viewed by their parent. Parents who view 
their children as a person of color may choose to expose their child to specific racial 
socializations to help the child better understand their identity. The way mixed people 
phenotypically present can be highly variable, so while one child may have prominent features 
associated with one race, a sibling of that child may not have any features associated with that 
race. For this reason, socialization may be given to one child but not to the sibling. This lack of 
socialization can cause identity development for a mixed person to be an even more complex 
process. 

 
Grounded Theory 
Introduced by Glaser and Strauss in 1967, Grounded Theory (GT) is an approach used in 
qualitative research to help explain a process of interactions among people (Bryant and Charmaz, 
2007). For GT development, six phases are necessary: 1) identifying the research problem, 2) 
developing research questions, 3) collecting data, 4) analyzing/interpreting data, 5) validating 
findings, and 6) writing the report. GT is based on heuristics and guidelines which allows the 
research questions to be broad and open-ended. Once a research question has been identified, 
there are several aspects of GT that can be manipulated to achieve a particular study design.  
 
Researchers of GT have identified three designs associated with the theory: constructivist, 
emergent, and systematic. The constructivist design of GT identifies the researcher to be an 
integral player in data collection and theory development based on the researcher’s past 
experiences and knowledge. The emergent design of GT allows researchers to use the analysis of 
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collected data to dictate the direction of the study, while the systematic design heavily relies on 
the use of a systematic matrix that is used for coding.  
 
GT can incorporate racial and/or ethnic diversity to a study by determining how important these 
factors are to the theory the research is aiming to uncover. Importance of racial/ethnic diversity 
using GT can be ranked in one of four levels: primary, complementary, peripheral, and absent. 
Primary importance of racial/ethnic diversity within GT establishes that interactions across 
race/ethnicity are crucial to the study and will impact all aspects of the research process. The 
complementary level of importance acknowledges that racial/ethnic diversity is not central to the 
study but still holds significance. At the peripheral level of importance, racial/ethnic diversity 
adds little value to the study and in at the absent level diversity is not considered to be a central 
component of the study (Bryant and Charmaz, 2007).   
 
Current Research 
In this study a series of interviews with individuals who self-identified as biracial were analyzed 
to understand how the effects of racial-ethnic socialization impact a child’s relationship with 
each parent. To accomplish this, it is critical to understand why and how parents choose to 
socialize their children. Using the emergent design of GT with a primary level of importance on 
racial/ethnic diversity, this research question was explored through one-on-one interviews and 
analysis of interview responses. 
 

Method 
Participants 
Participants were recruited as part of a research study on how racial and/or ethnic socialization 
impact parent-child relationships among biracial children. Criteria for participation included: 
Individuals self-identifying as biracial (being of two distinct races) and being between the ages 
of 20-25 years old. Distinct races were categorized as White, Asian, Black/African-American, 
Latinx/Chicanx, and Native American. Participants were recruited on the University of 
Minnesota - Twin Cities campus through flyers and on social media platforms, such as 
Facebook.  
 
Of the 10 participants recruited, all participants identified White as part of their ethnic-racial 
identity. The majority of participants were female. All participants were between the ages of 20 
and 25 years old. Ethnic-racial identity formation (Phinney, 1996) A demographic overview of 
participants can be seen in Table 1. 
 
Table 1. Demographics of Participants 

 
            Ethnic-Racial 
     Participant        Gender        Age          Identity 
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01         Female         21     Asian/White 
02         Female         21    Latinx/White 
03         Female         21     Asian/White 
04         Female         21     Black/White 
05         Female         21     Black/White 
06         Female         21     Black/White  
07         Female         21         Native American/White 
08         Male         20               Asian/White 
09         Female         20     Asian/White 
10         Female         23     Asian/White 

 
 
Design 
A qualitative analysis was conducted through informal interviews where participants were asked 
a series of questions about their ethnic-racial identity and their family dynamics. Interviews were 
conducted in a private interview room at the University of Minnesota. On average, interviews 
lasted 29 minutes. Participants were asked a set series of questions that were based on the 
following topics:  

● Their individual ethnic-racial identity. 
Ex: What is your ethnic-racial background?, How do you choose to self-identify 
in terms of your race/ethnicity?, Did you ever ask your parents about your ERI? 

● Their parent(s)’ backgrounds. 
Ex: What are your parents ethnic/racial backgrounds?, How would your parents 
describe your ERI? 

● How participants relationships with their parent(s) has influenced their identity. 
Ex: How has your relationship with your parent(s) influenced the way you choose 
to identify in terms of your ERI? 

● How participant’s identities impact their family relationships. 
Ex: Does the way you choose to identify cause any strain on your family 
relationships? 

 
Analytical Method 
All interviews were audio recorded and manually transcribed by the interviewing researcher. The 
DSS Player Transcription Module software from Olympus was used for transcriptions and data 
analysis. Transcriptions were typed while listening to interview audio files and then checked a 
second time for clarity and accuracy. During the second check, notes were taken on interviews to 
help identify overarching themes and shared narratives. Using framework based on GT five 
overarching themes were identified: 1) Biracial Identity Complexity, 2) Historical Context and 
Lived Experiences, 3) Phenotypic Presentation and Perceived Identity, 4) Family Dynamics, and 
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5) Environment. All participant names were encoded to maintain participant confidentiality. 
Quotes have been edited for clarity.  

 
Analysis 
To understand how a biracial child’s identity is shaped through the provision of racial and/or 
ethnic socialization by their parents, we must understand reasons as to why parents choose to or 
choose not to offer these socializations. Reasons for providing racial and/or ethnic socialization 
can be examined under five categories: 1) Biracial Identity Complexity, 2) Historical Context 
and Lived Experiences, 3) Phenotypic Presentation and Perceived Identity, 4) Family Dynamics, 
and 5) Environment. Within these categories, there are several factors that influence how a 
socialization is determined to be needed, how it is perceived by the child, and how this ultimately 
affects the biracial child’s relationships with their parents and others.   

Biracial Identity Complexity 

Mixed as an Identity: Positive or Negative?                                                                               
The number of people who identify as biracial is one of the fastest growing populations in the 
United States (Jones and Bullock, 2012). With research on this identity continually expanding, 
the perception of terminology used to describe individuals with multiple ethnic-racial 
backgrounds is also changing. Children with parents of different racial and/or ethnic 
backgrounds can identify themselves in numerous ways: biracial, multiracial, or mixed to name a 
few (Townsend, Fryberg, Wilkins, and Markus, 2012). Having a complex identity formation can 
make it difficult for biracial individuals to understand their own ERI, and even harder to put a 
label on their identity. Interviews revealed a shift in chosen self-identification terminology from 
biracial/multiracial to mixed: 

“I would say I am biracial. I used to say I’m half Black and half White. Over the past 
couple years I’ve started to come away from that because I don’t like the idea of being 
half one thing, half [another] because that’s not true… I feel like I am equally a White 
person and a Black person.” 

“Black for the most part, but within Black circles, mostly mixed… because of 
stratification of colorism within the Black community and I’m on the lighter end of the 
spectrum so mixed is a better qualifier. I know people who are full Black who are the 
same skin tone as me but they’re Black so I’m mixed.” 

“Mixed is a way that makes people feel more comfortable in their biracial identity, saying 
half makes you feel less and a lot of people aren’t comfortable with that.” 

While other participants were still trying to evaluate how they felt about using mixed as a term 
for self-identification: 

“I’ve [heard] different people’s opinions on it. Some people will think it’s a negative term and 
some people [choose to] identify as mixed. To me, it’s more of a catch-all term”.  
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The term mutt has been used to describe biracial individuals in a derogatory manner as it infers 
that monoracial individuals are “purebred”.  

“It’s kind of degrading… when you think of the word mutt you think of a mixed dog and 
you can’t show those off, they aren’t purebred. It seems like that there’s something wrong 
with it.”  

The concept of linguistic reappropriation is a phenomenon in which a stigmatized group reclaims 
a label that carries a negative connotation about the group by actively referring to themselves 
with that label; taking away the power the “negative” label held (Galinsky, Hugenberg, Groom, 
and Bodenhausen, 2003). One participant commented on the term saying: 

“I would say for the most part I felt more Indian than White then I came to college and I 
truly felt like I’m a mutt and I love saying that. I feel like a mutt now and that feels pretty 
cool”.  

Categorizing Biracial Individuals                                                                                           
Choice in personal identity labels within the multiracial population is highly variable and 
influenced by lived experiences. Identifying as biracial does not always indicate being half one 
race or ethnicity and half another. Some participants, ethnically were 3/4 of one identity and ¼ of 
another but still elected to identify as biracial. Participants reported how they choose to identify 
themselves in a variety of ways in addition to biracial or mixed: 

“I identify as Black but I don’t necessarily express that in social situations with other 
people, especially if they’re also Black.” 

“Strictly Latina.” 

“I identify as biracial, so Filipino and - I used to say White, but now I’m claiming 
Swedish more so White-Swedish.” 

Historical Context and Lived Experiences 

Influences on Identity Development                                                                                               
A few participants when asked what their perception of the term mixed was, reported that they 
would think of an individual who was racially mixed Black and White. Participants stated:  

“Honestly, I think Black and White...  I don’t know why… whether society portrayed that 
or… but when I hear the term mixed I think of an African American - White person.”  

“For a long time, I think hearing the term mixed I would automatically just go to Black 
and White. It wasn’t really apparent to me that there were other mixes.” 

The historical narrative of the United States in terms of race is largely focused on the separation 
and distinction between Black and White people, while Asian, Latinx, and Native American 
narratives tend to take the back burner in the conversation of race in America. Historical trauma 
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has been identified as a factor that hinders positive identity development (Nutton and Fast, 
2015). The presence of historical trauma within racial groups has set the grounds for the 
formation of stereotypes and microaggressions against these populations. Residual effects from 
historical trauma can still be seen in behaviors of people today.  

“My [Black] dad definitely made strides to make us more White. He encouraged more 
White behaviors than he did anything Black… He was raised and grew up in a rougher 
neighborhood and he definitely made it out of what he was living in… I think for him 
[that] was the goal.” 

Immigrant Parents vs Domestic Parents  
Values from parental experiences are ingrained into children from the time they are born through 
adolescence (Hughes et. al., 2006). These values can widely vary based on parents’ personal 
experiences and their generational status. Immigrants often carry narratives of forced or desired 
assimilation to American culture, while first generation parents may carry narratives that revolve 
around cultural suppression.  

 
I feel like my Nanay [grandmother] who is pro-assimilation, she’s a little too happy that 
I’m White. She’s like here’s my Fil-Am grandson… he’s White which symbolizes 
success in a way.” 

 
“My grandfather’s side [immigrated] from Mexico and my grandfather started going to 
school in Michigan. He spoke Spanish at home and English at school. At school they told 
him that speaking Spanish was wrong and that he needed to speak English. Because of 
that he lost a lot of the language.” 
 

Many participants reported not being taught their minority identity’s native language for various 
reasons. This created language barrier can also impact familial relationships depending on how 
recently the language was lost.  
 

Phenotypic Presentation and Perceived Identity 
Colorism 
Across cultures, colorism is deeply rooted and dictates the way individuals are perceived and 
treated. Historically, colorism stems from an indication of wealth; the lighter skin you have, the 
wealthier you are thought to be (Harris, 2018). This ideology eventually evolved into light skin 
equating to being more beautiful and coveted over dark skin (Harris, 2018). Differences in 
pigment of skin color impacts the way biracial individuals are perceived by their peers and 
family. Among peers, participants reported having various assumptions made about them based 
on skin color or appearance: 
 

“A lot of people either think I’m Native American or Hispanic and I am neither of those.” 
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“People usually say that I look ethnically ambiguous. I got confused a lot for being 
Hispanic. Growing up and still today people will look at me and [ask] are you sure you’re 
Black? And I’m like yes, I’m sure.” 
 

In a family setting, participants reported instances of receiving comments about their lighter skin 
being more desirable or more beautiful from family members:   
 

“In Indian culture they don’t like mixed kids. They like pure Indian but they would prefer 
it if you were pure Indian and light skinned… Between Indians and Black people it’s 
always the lighter you are, the better you are or prettier you are”. 
 
“Historically, the idea of mulattos is the more attractive version of a Black person 
because they are mixed with White so therefore they’re more desirable”. 
 
“They have the word, mestiza, thats [refers to] mixed White or White looking… I thought 
it was another word for Filipina and then realized it’s a different label. I don’t know the 
connotations around the term… but I think it’s very coveted to be mixed.” 
 
“This sounds very vain but people would say ‘oh my god you’re so pretty because you’re 
mixed’. There’s an underlying [idea] that you think I’m pretty because I’m Black but I 
also have a lot of White features.” 

 
Passing 
Within the biracial community, the concept of passing is frequently grappled with by mixed 
people. Passing refers to biracial people whose phenotype mainly consists of White/European 
features, allowing them to “pass” as a White person even though they are ethnically a person of 
color (Harris, 2018). Biracial individuals who are passing do not encounter as many personal 
incidents of racism, discrimination, or other societal barriers. In the past, embracing being 
passing was used as method for survival to avoid discrimination and mistreatment (Harris, 2018). 
The presence, or lack thereof, of different phenotypic features directly impacts the way a biracial 
child is perceived and identified by society. This can lead to parents providing racial 
socialization for one child but not another. One participant noted this in her experience growing 
up in predominantly White environment: 

 
“When you’re growing up in a predominantly White area, you’re socialized to be White. 
You subconsciously realize that it is more advantageous [to be White] and I needed to 
hide my Black side.”  
 
“I never really know how I pass, I feel like I’m definitely more brown and I can tell that 
I’m mixed… it honestly could depend on the day for me. If it’s the middle of summer and 
I’m tan and I have my hair a certain way, I definitely don’t think anyone would deny me 
of my Blackness”. 
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“I think sometimes as mixed person I struggle with saying I’m a person of color. Because 
am and I share a lot of those experiences but at the same time I benefit from things like 
colorism because I do have like light skin.” 

 
Sibling Phenotypes 
How parents perceive their biracial child’s ERI may influence the racial and/or ethnic 
socialization they choose to provide them. Interracial couples’ children can each phenotypically 
present in very different ways. A biracial child may predominantly present physical features 
associated with one race, while a sibling of that child may not present any physical features of 
that race.  
 

“My sister, she was lighter, she was more White. We’d always joke that she wasn’t 
Indian enough because she’s lighter”. 
 
“I think my brother has been viewed more as Asian. I think it’s [based on] just the way 
we look.” 

 
The gender of a child may also influence this decision. One participant stated:  
 

“I think the conversation [of race] would been slightly if I was a boy. I know my cousin, 
he’s fully Black and he definitely got more of a conversation about this is how you act if 
you’re stopped by police and I’ve never gotten that.” 
    

Family Dynamics 
 
Parent Perception of Their Biracial Child 
Despite interracial marriage being legalized over 50 years ago and the population of mixed 
individuals is steadily increasing, there is still uncertainty among parents how to explain their 
family’s ethnic-racial identities.  
 

“The concept of being in a mixed race family is still relatively new and I think that’s kind 
of interesting in 2019.” 

 
In terms of how parents identify their biracial children, typically the minority parent will identify 
their child as being the same race and/or ethnicity as them or identify them as mixed. 
 

“They [parents] don’t describe me as biracial or multiracial or mixed, they’ll say half 
[and] half”. 

 
Interviews revealed that the White parent will explicitly indicate that their child is partially 
White. Participants think this is so that the White parent is able to claim their presence as a 
parent in terms of the child’s identity.  
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“I think they would both first say that I’m Black and then probably toss in the White 
part”. 
 
“She [my White mom] would probably say I’m White and Mexican”. 
 
“My mom would say mixed because she’s very adamant that I’m mixed. I think she 
wants her existence to be part of my life”.  

 
Discussion of ERI 
A child’s primary source for racial and/or ethnic socialization and learning how to understand 
their identity is from their parent(s) (Hughes et. al., 2006). However, when participants were 
asked if they asked their parents about their biracial ERI while growing up they gave the 
following responses: 
 

“It never occured to me to ask my parents [about identity]. It’s something I’ve never 
talked to them about.” 
 
“I don’t think I ever asked my parents explicitly but we sometimes talked about it.” 
 
“[I] never asked them. I don’t even know how it came up.” 

 
“I think I asked my [White] dad more than my mom, surprisingly. Well it might be 
surprisingly in a predominantly White context. But growing up in a large Filipino 
community, I felt more unique with my dad.” 
 

The topic of race is frequently discussed in media although the United States has been dubbed a 
post-racial America (Harris, 2018). Despite this, participants reported that race/ethnicity were 
rarely discussed within their family while growing up. If the conversation of race was brought 
up, participants found their parents were aloof when discussing the topic: 
 

“It’s always been, not like a sore spot… I know it makes my parents uncomfortable.”  
 
“They’re [parents] both immigrants. I feel like race is such a big thing to talk about in the 
U.S. but they weren’t raised here so they don’t really feel the need to do that.” 

 
Intriguingly, it seems like mixed individuals are more interested in understanding their racial 
and/or ethnic history more than their monoracial parents. This may be due to individuals seeking 
a more secure understanding of their distinct identities to help ease the confusion they face with 
their complex biracial identity development. 
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“Because both of your parents aren’t mixed, [neither of them] know all of this [identity 
development] is going on.” 
 
“When I talk about being involved in cultural groups or when I talk about my identity, 
my dad doesn’t really have much to say. Which is a mix of [him being] White so it’s hard 
for him to relate and I think he doesn’t think about these things.” 

Non-Parent Relationships                                                                                                     
Biracial individuals often find solidarity in others who are also mixed race (Wilton, Sanchez, and 
Garcia, 2013). Sibling relationships within biracial families allow for mixed people to discuss 
their identity development within their own familial context (Song, 2010). Some participants 
report discussing identity with their sibling: 

“[Race is] just a weird thing in our family… we don’t talk about it. My sister and I joke 
about it though. We’ll both make jokes about it.” 

“It’s interesting because my brother always [identified] as Asian and we talked about that 
for a little bit… I’ve talked to my brother about it actually and it’s interesting because 
he’s still figuring out how he wants to identify.” 

Outside of immediate family, extended family members may not be as conscious of the topic of 
race and/or ethnicity. Participants reported that the topic of race typically came up among 
extended family when dating was discussed: 
 

“I was in a relationship with this dude who identified as African American… In Latino 
culture you date within your race or you date a White person… when I brought [him] 
home my grandfather kicked me out of the house... and that’s when it became a 
conversation of you are Mexican, you know better than this. But I’m also White. I don’t 
understand where the idea of you need to date within your race comes from”. 
 
“In my family, my Black grandma always wants to know the race of whoever I’m 
dating… In the Black community, Black men that date White women get a lot of heat 
from that and I kind of get some of that residually too [especially] if I date someone’ 
that’s White.” 

Environment 

Single vs Married Parent Households 
Biracial children often feel caught between two worlds, that is between their identities. Difficulty 
in finding a sense of belonging was frequently reported among participants which led to feelings 
of isolation is certain settings.  
 

“I grew up in a single parent household so only my [White] mom raised me and my 
brother. So at family functions with just the White side of my family it was always 
obvious that my brother and I were different”. 
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One participant described a phenomenon known as identity shifting in his interview. 
Identity shifting refers to a biracial person emphasizing certain aspects of their race 
and/or ethnicity depending on the social environment they are in. Examples of identity 
shifting include speaking a certain language, changing appearance, taking on more 
traditional roles, or performing certain cultural norms. Most often multiracial individuals 
will change their expression of themselves to most closely match the racial identity of the 
person or people that they are with to create a sense of belonging for themselves 
(Jackson, 2010). 
 

“I’m not only mixed, I’m also a child of  a broken household. So not only do I have to 
find an identity within both of my parents but I also have to constantly switch between 
households, switch between families, switch between essentially how I act.” 

 
Within married households, there were some challenges in finding a balance of both cultures 
between parents.  
 

“My [Filipino] mom actually did a pretty good job of trying to make Swedish food too 
which is cool. She made cardamom bread which is a braided bread that is really popular 
there and she’d make Swedish meatballs and other traditional food too so that was cool.” 

 
“Sometimes my mom gets really butt-hurt when we talk about [how] she’s the only 
White one in the family.” 

 
Predominantly White vs Diverse Neighborhoods 
Outside of parents and family, peers are another major group that contribute to one’s identity 
development (Phinney, 1996).  Most participants reported growing up in predominantly White 
neighborhoods and schools. Within these predominantly White settings, participants reported 
being one of few biracial individuals - most could only recall having 2 or 3 other mixed peers in 
close proximity while growing up.  
 

“I’m trying to think of the first time I met another mixed person… that must’ve been in 
college”. 
 

People with shared identities tend to gravitate toward each other and more frequently associate 
with each other (Wilton, Sanchez, and Garcia, 2013). Being in an environment with people who 
have shared identities has an influence on positive identity development (Wilton, Sanchez, and 
Garcia, 2013). One participant stated this about growing up around other mixed race individuals:  

 
“[My] K-8 school was very diverse, lots of other mixed kids… I feel like comforting is a 
weird way to say it but when you feel like you’re not the only one that’s different in your 
[environment] it feels good.” 
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Solidarity can be found among individuals with similar backgrounds such as sharing an identity 
like being biracial. Participants reported feeling more connected to and understood by other 
people who also identified as mixed: 
 

“[Experiences of] not feeling Black enough or not feeling White enough and my 
experience of going to the Multiracial Student Union meetings [and] hearing from other 
people… It’s really comforting to know that almost all multiracial kids have that sort of 
sense of not being enough of one or the other or being confused [about identity].” 
 
“The groups of friends that I hung out with in high school just happened to be mostly 
mixed race kids... I think we just gravitated towards each other… [because of] feeling 
comfortable around each other.” 
 
“I had one other person in my classes who was also either mixed or Black that I could 
associate with and it was like we’re the same. I’m not sure how we’re the same, but we’re 
the same. We know what’s up.” 
 

Identification by Others 
The way biracial individuals are identified by members of their communities widely varies due 
to the countless ways a mixed person can phenotypically present. Innately, people seek to 
categorize what race an individual belongs to (Wilton, Sanchez, and Garcia, 2013). This 
labelling process is not always clear cut when a mixed person is trying to be categorized. 
Participants gave these statements regarding their experiences with other people identifying 
them:  

 
“That’s just another mixed kid thing, never knowing how you pass. And there’s always 
someone willing to tell you.” 
 
“People don’t know how to put me in a box. I know where I belong and people don’t 
know where I belong and being mixed causes more harm or more strain on White people  
than it does on anyone else. I think they’re really the ones who are struggling in these 
situations. They’re struggling to figure out where I belong. When I don’t belong in just 
one box but I think that that’s all they want to do is compartmentalize my existence.” 
 
“It’s kind of eye-opening to hear from other people how you’re perceived by them. I 
remember someone once told me ‘Oh there’s no way you’re Black. Your mom is lying to 
you, she slept with a Mexican guy and that’s why you look like that.’” So definitely some 
hurtful things and confusing things that I’ve experienced.” 
 
“A lot of people would love to tell me how White I was. My Black family would [tell 
me] you’re not White but then sometimes they would flip that and [say] ‘you’re so White 
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you’re not Black’. And then vice versa at school, people would tell me ‘no, you’re not 
White’ and I’m [thinking] well what am I?” 
 

General Discussion 
There are a plethora of factors that influence how a parent views their biracial child’s ethnic-
racial identity and in turn, impacts the way parents choose to racially and/or ethnically socialize 
that child. Historical influences, lived experiences of parents, and phenotypic presentation of the 
biracial child appear to be the major factors in helping parents determine what types of racial 
and/or ethnic socialization they need to provide to their child.  
 

“My mom really breaking down the story [of microaggressions] for me of those are 
things that can happen and that is how we’re represented… This is how we’re seen and 
you can be more than that.” 

 
The desire for light skin is common  across races. If the child has lighter skin or is White 
passing, parents (and society) are less likely to view that child as a person of color, despite their 
actual ethnic-racial background. As a White passing individual, the biracial child is less likely to 
encounter incidents of racism, discrimination, or microaggressions. Additionally, the 
environment in which a biracial child grows up and socializations that are projected onto them 
by their peers influence positive identity development. Growing up in a more diverse setting, 
there is less chance for the biracial individual to feel isolated and different, fostering a more 
positive sense of identity.  

 
Limitations and Future Research 

 
Limitations to this study are centered around size and lack of diversity. Perspectives 

acquired through interviews were almost entirely from a female standpoint. All participants were 
mixed with White/European descent and there were no participants who were of two minority 
backgrounds (ex. Black and Asian). Additionally, all responses of what parents thoughts and 
considerations were in deciding what socializations to implement, were speculated by their 
biracial children. A next step for this study would be to directly interview parents of biracial 
individuals to receive information firsthand. Future research for this particular study would 
include collecting data from more biracial males, as well as biracial individuals whose identity 
consists of  two minority races. Several areas of future research were touched on within this 
study, but not a significant amount of information was collected to discuss these topics 
thoroughly. Topics that came up and could be further studied include how biracial individuals 
culturally identify and how this impacts their ERI, differences in racial/ethnic socialization 
provided among immigrant parents and first generation parents, how sibling dynamics are 
impacted by parent’s choice in racial/ethnic socialization, and why parents choose or choose not 
to pass down native languages to their biracial children. 
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Conclusion 

Influences from history, personal experiences, and interpersonal interactions affect the way a 
biracial individual views themselves as well as how people in their communities view them. 
Being mixed presents numerous challenges and conflicting narratives. Despite this. as the 
biracial population continues to grow, the bond among mixed people continues to strengthen 
along with the sense of community and belonging. Providing support and offering validation of 
experiences to each other encourages positive identity development. As more dialogue and 
research are done on the biracial identity, the sense of community and support continues to 
expand, allowing biracial individuals to feel confident in who they are.  
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