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Conclusions
§ There was a significant correlation between

academic self-efficacy and class performance
(final points) which aligns with findings in the
literature3. The more academic self-efficacy a
student has, the better they typically perform
in the class.

§ Academic self-efficacy measured at the end of
the semester (SE2) had a significantly larger
correlation than at the beginning. This should
be expected because at the time the students
answered the second self-efficacy survey, they
were days away from receiving their final
grade.

§ The main hypothesis of this paper was not
supported. Even though the correlation
between SE1 and final points for the hybrid
class was low (r = 0.070) the analyses did not
find it to be significantly different from either
of the correlations for online and in-person
sections.

§ Thus, the format of the class does not affect
the way academic self-efficacy plays into a
student’s performance.

Implications
§ Self-efficacy is an important topic and should

continue to be studied because it is a strong
indicator of academic performance.

§ Past studies state that academic self-efficacy
was a better predictor of performance than
academic anxiety and concluded that
instructors should promote academic self-
efficacy in their students rather than trying to
treat academic anxiety3.

§ Academic self-efficacy can be increased in
students through:

§ assigning moderately difficult
tasks/assignments,

§ using peer models,
§ teaching specific learning strategies,
§ and capitalizing on student choice

and interest6.
§ Academic self-efficacy has important

implications on student success and can be
improved with practical teaching strategies.
Self-efficacy should not be forgotten in the
classroom and is a useful tool to promote
student learning success.

Aim
§ Goal: To fill the gap in research looking at

the differing effect of academic self-efficacy
on traditional (face-to-face), online, and
blended class modes

§ Main Question: Does learning mode
moderate the association between academic
self-efficacy and performance?

§ Primary Hypothesis: Academic self-efficacy
would predict final grades and that it would
predict differentially depending on which
mode the class was taken

Introduction
§ Approximately 29.7 percent of college

students take at least one distance (online)
course2. Because of this increased popularity
of online classes, there is a greater need to
develop better programs and maximize the
benefits of an online learning platform to
improve student success1.

§ Academic success is found to be closely
related to self-efficacy. "Perceived academic
self-efficacy is defined as personal judgments
of one's capabilities to organize and execute
courses of action to attain designated types
of educational performances" (p.203) 3.

§ Previous studies focused on academic self-
efficacy and the performance of students in
traditional classroom settings. There have
been few studies focused on the impact of
self-efficacy in online-learning scenarios; and
those that do, look at technology self-efficacy
rather than academic self-efficacy.

§ One study found that students with higher
technology self-efficacy had higher course
grades7.

§ But, another concluded that technology self-
efficacy is not related to final course grades4.
Furthermore, academic skills were the best
predictors of online learning success, which
suggests that academic self-efficacy may be a
better predictor of final course grades than
online technology self-efficacy in an online
context. That is why this study focused on
academic self-efficacy5.

Methods
§ Participants were students enrolled in a fall semester undergraduate Introduction to Psychology course

taught at a public university. At the end of the semester, 1,152 students remained. Students had the
choice to enroll in one of three course sections: in-person, online, or hybrid. Each section used the
same curriculum and administered the same assignments and tests.

§ This researcher developed two questionnaires to measure academic self-efficacy. In both surveys,
students had to rank their level of agreement to a statement about themselves on a 7-point rating-
scale from “very untrue” to “very true”. The first survey (given at the beginning of the semester)
contained 16 items. The second survey (administered in the last week of classes) contained only 8 of
the items used in the first survey.

§ Final grades consisted of chapter quizzes, writing essays, completing supplemental activities, attending
discussion sections, a practice final exam, and official exams. The final letter grade was based on the
number of points a student accumulated over the semester.
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