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ABSTRACT 

SELF-CONCEPT AND PSYCHOSOCIAL IDENTITY OF FIRST YEAR 

PREDOMINATELY UNDERREPRESENTED MULTICULTURAL STUDENTS 

INVOLVED IN THE UMN TC CULTURAL CENTERS: A MIXED METHODS 

APPROACH 

   

 

 

 This mixed methods study examines the self-esteem measures, self-

appraisal development in self-concept, and psychosocial identity, retrospectively 

of First Year Undergraduates (FYU), predominantly underrepresented 

multicultural students (PURMS), involved in the Multicultural student centers 

(MCC), at University of Minnesota Twin Cities (UMNTC) campus. Additionally, 

the PURMS, self-appraisal narrative of their experiences with the MCC is 

evaluated for relationships to the UMNTC learning and development outcomes, 

involvement, and identity theory. The 70 participants self- esteem was measured 

using the Rosenberg, Self-Esteem scale (RSE). Additionally, embedded at the end 

of the questionnaire were three qualitative open box questions to understand 

how participants adjusted psychologically relative to academic competence, 

establishing identity, and interpersonal relationships. Difference in self-esteem 

between students in the various Multicultural student centers after a semester 

association in the respective programs was also explored.  
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In the century since William James (1890) first referred to self-esteem as an 

“elementary endowment of human nature,” many classic theories of personality 

have addressed the importance of self-esteem needs, many emotional and 

behavioral challenges are attributed to unfulfilled needs for self-esteem. In 

addition, to the considerable focus on the individuals feeling about herself or 

himself. There are studies that suggest the self-esteem functions as a sociometer 

that monitors the degree to which the individual is being included as opposed to 

excluded by other people and that motivates the self-preservation mechanism to 

behave in ways that minimize the probability of rejection or exclusion (Leary, 

1995). The First Year Experience(FYE) in college for 18 to 19 year emerging adults 

is a dramatic change, and because of such changes these first year college 

students’ perception of the global community is altered. It is well documented 

that there are emotional intelligence challenges during this first year experience 

(Goleman, 1994).  This study’s focus is on a self-esteem assessment of PURMS 

first year experience at the UMNTC involved with Multicultural programs. 

Although these findings may serve as a catalyst on some campuses for 

rethinking the first college year experience, the survey instruments themselves 

were not designed to diagnose problems or prescribe ultimate solutions. Rather, 

findings represent a description of the first year as it exists at the UMNTC, a land 

grant institution, in the second decade of the 21st century. 



 

 It’s been suggested that learners need do well in formal educational 

settings to project positive self-esteem or self-concept (Friedlander, 2007). A 

contrasting position is that a positive self-esteem is a prerequisite for high 

performance in formal educational settings.  There is positive correlation 

between self-esteem and achievement outcomes (Covington, 1989). Additionally, 

Covington offered that both self-esteem and achievement can increase with 

culturally relevant instruction. Tracy, on the other hand, suggested that all 

success in life begins with dynamic vision of what is possible, for personal 

achievement to unleash the power of personal imagination (Tracy, 2001).
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CHAPTER 1 
Introduction 

Multicultural Centers Impact on the Self-Concept and Psychosocial Identity of 

First Year Predominantly Underrepresented Students 

Domain specific adjustment is believed to predict adjustment to college 

and collective self-esteem. One of this country’s original land grant institutions, 

the UMNTC, has a proud legacy as a Land Grant Research University and 

remains committed to the mission of endorsing access to higher education to the 

diverse demographics in the great state of Minnesota. Like other public 

universities commitment to diversity as highlighted in the UMNTC’s original 

mission that asserts, that at the foundation, we are ennobled by understanding, 

with respect for learning, and motivated to the journey of discovery, and truth, 

devoted to the education of emerging adults, and the commonwealth of the state 

(Minneosta, 2017).  

Similarly, the MCC, provide a venue outside the classroom of accessible 

space, where PURMS, resemble the splendor of the instrument of time and 

human history, finding their political and cultural time of day, in addition 

discover self, and establish their identity on the map of human interpersonal 

relationships (Clarke, 1993). Some would argue that space is at the core of social 

interaction, and that awareness of the encumbered space of one self with relation 

to others is of meaning in varied cultures (Hord, 2005).  The question of Self-
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Concept as destiny, might be much more than we think. FYE in college for 18 to 

19 years of age emerging adults is a dramatic change, and because of the 

turbulent nature of change these first year college student’s perception of the 

global community is altered. It is well documented that there are emotional 

intelligence challenges that must be managed to achieve competence, become 

self-directed, launch an identity, develop interpersonal relationships, find clarity 

in purpose, and ground integrity during this FYE (Goleman, 1994) (Chickering, 

1969). In this study, as I assessed PURM’s FYE at the UMNTC in culturally 

engaging multicultural programs that serve first year students, I contend that 

self-concept influences behavior, orientation of thought, and its crucial to the 

range of abilities that matter immensely in terms of how we achieve 

academically and in life. As such, I will address one dimension of Self-Concept; 

Self-Esteem; which is a positive or negative orientation toward oneself; an overall 

evaluation of one’s worth or value (Rosenberg M. , 1965). People are motivated to 

have high self-esteem, and having it indicates positive self-regard, free of 

egotism (Tracy, 2001). Self-Esteem is only one component of the self-concept, 

which Rosenberg defines as the sum of the individual’s thoughts and feelings 

about himself or herself as an object (Rosenberg M. , 1965). Besides self-esteem, 

self-efficacy or mastery, self-identities, self-image, and self-ideal are important 

components of the self-concept (Rosenberg M. , 1979).  
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Inform by the Rosenberg Self-Esteem Scale, perhaps the most widely 

recognized self-esteem measure in social science research. I will illustrate the 

factors I believe that are at work when students with high self-esteem and 

modest self-esteem do surprisingly well when they are both challenge with high 

expectation, and support organizations are in place (Upcraft M. , 2005). The 

information obtained from this study relating to the benefits of self-esteem and 

how the more you like yourself, (not ego) the better you do at everything you 

attempt in life (Tracy, 2001). Additionally, self-efficacy says the better you do 

something, the more you like yourself, and the more you like yourself the better 

you do it. Therefore, as learners raise their self-esteem, their competence, their 

performance, and abilities improve simultaneously.  

 The purpose of this mix methods study was to examine the self-esteem of 

UMNTC, FYE of PURMS involved with MCC. The self-esteem level was 

analyzed with respect to feelings of self-liking, self-competence, self-worth and 

self-acceptance. The significance of self-esteem, it can be viewed from multiple 

perspectives. It is important to sound psychological development. Belief in self in 

terms of positive outlook and self-awareness is arguably the basis for perhaps all 

motivated behavior. 

To that end, the relationship between self-esteem level and the richness of their 

university FYE was investigated. The problem statements of the research can be 

briefed as follows: 
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I. What is the self-esteem level of University of Minnesota Twin Cities first 

year undergraduate predominantly underrepresented multicultural 

students involved with student multicultural centers? 

II. Is there a significant difference between male and female University of 

Minnesota first year undergraduate predominantly underrepresented 

multicultural students involved with student multicultural centers? 
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CHAPTER 2 

REVIEW OF RELATED LITERATURE 

The primary purpose of this study was to explore the relationship 

between self-esteem and involvement in the MCC. The self-reported experience 

of PURMS involvement in the MCC, at the UMTC was the focus of this study.  

This chapter reviews the applicable literature to self-esteem and the first year of 

college for PURMS which also includes and exploration of psychosocial identity 

and college student’s sense of belonging. This chapter also reviews related 

literature concerning culture centers in higher education and their relationship to 

a university’s student learning and developmental outcomes.  

Theory of Self 

Egyptian temples carried inscriptions on the outside addressed to 

Neophytes, or novice learners entering the ancient temples of learning, and 

among them was the injunction “Know Thyself.” Suggesting, that at the 

foundation of education is knowledge of self (Akbar, 1998). To understand the 

Self in its broadest sense, James, suggested that the history of self be constructed 

in three phases beginning with; 1) its constituents, 2) the feelings and emotions 

they manifest, self-feeling, and 3) the actions to which they manifest, self-seeking 

and self-preservation. Furthermore, James extends the idea by breaking the 
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constituents of the self into classes: the material self, the social self, the spiritual self, 

and the pure ego (James W. , 1890).   

The body is the innermost part of the material self in each of us, and certain 

parts of the body are more intimate to us than the remainder. The clothes are the 

next layer of the material self. In turn, followed by the immediate family is part 

of ourselves.  As the saying goes, “bone of our bone and flesh of our flesh” 

(Genesis 2:23, King James Version). 

The social self, is nurtured by recognition one receives from friends and 

others. This is reflected in our contemporary behavior to present ourselves at 

entertainment venues for television cameras to capture us, for there is a need to 

be visible. This highlights the fact that we are social creatures, liking to be 

acknowledge by our kind. To illustrate this point further, Dr. Daniel Siegel, an 

acknowledged mindfulness and relationship expert, writes of the beauty of the 

brain’s social congeniality and how social interactions reorganize the brain 

(Seigel, 2009). In other words, the brain, is more relational than other organs in 

the body, and by design is receptive to modification in reaction to involvement.  

Additionally, Dr. Daniel Siegel, contends that the mind is an expression and 

relational emergent process that controls the distribution stream of information 

(Seigel, 2009). Accordingly, emotions are a mode of communication and our 

relationships with one another are necessary for our existence. Meaning, we are 

overwhelmingly interconnected as people, and we are activated by relationship, 
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which aids our development.  This being true of the relational brain, highlights 

the significance of the social and emotional adjustment of first year students, and 

especially PURMS.  

Within microsociology, Morris Rosenberg’s, study of the self, he combined 

a couple of diverse paradigms, cognitive social psychology and symbolic 

interactionism (Rosenberg M. , 1979). Additionally, his vision of the self as both 

and entity and a process enhanced the understanding of the social development 

of the individual. He sought to merge micro- and macro sociology. In other 

words, the individual agency and social structure were both seen as important 

factors in understanding the self. 

The idea of social structures transcending everyday personal experience 

and molding it, was significant to diverse perspectives on social reality and the 

foundation for the nature of the self and the relationship of the self to society.  

In the human experience, it has been raised that all success in life begins 

with an exciting vision of what is possible for you.  Tracy (2001) argued that the 

greatest breakthrough in the development of human potential is the discovery of 

the self-concept. The term “self-concept” is used in this context to refer to the 

“the totality of the individual’s thoughts and feelings regarding himself as an 

object”. The self-concept precedes and predicts the level of effectiveness in any 

endeavor and determines your performance on the outside. All improvements in 

life begin with improvement in the self-concept. Brian Tracy, defines the self-
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concept as the bundle of largely subjective beliefs that you have accumulated and 

hold of yourself beginning in early childhood. In other words, it’s not a fact, it’s 

based on information and experiences that you have taken in over the years and 

hold as true about the self and one’s own abilities.  

Theories of Self-Concept 

In the ancient Hindu philosophy of Vedanta, in seeking answers to the 

challenge of personal identity, the philosophy highlights the dynamic energy 

force of the psychological benefits of knowing the self. It is said, to know the core 

the of the self is to know the foundation of the universe (Watts, 1966).  

The “father” of psychology posit, that the one thing on this planet that is 

of concern to us all, is the self-concept (James W. , 1890). In other words, each of 

us knows, as a matter of urgent experience, that this “me” is something we care 

about and that its preservation and enhancement are huge human motives and 

adheres to the natural laws of nature. The ‘history of the self-concept has 

followed an exploratory journey. Even though William James’ wrote a seminal 

piece on: “The Consciousness of Self” in his Principles of Psychology, about six 

decades elapsed before the first systematic empirical research appeared (James 

W. , 1890). The obstacles to progress in self-concept theory and research were the 

number of prominent scientific paradigm shifts that were hostile to self-concept 

research (Rosenberg M. , 1989). In traditional psychology, it was the behaviorist 

paradigms. The study of the self-concept as opposed to the observable was 
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viewed as subversive and as undermining the stature of psychology as science. 

In sociology, there was slightly more receptivity to self-concept research. The 

conceptual foundation for sociological research on the self-concept had its 

founding around 1902. The theoretical concept that emerged during that 

historical period in sociology: The “looking glass self” a metaphor that brought 

forth the idea the self-concept was a product of social interaction within the 

environment (Cooley, 1902). For in the imagination, we perceive in another’s 

mind some thought of our appearance, etiquette, goals, deeds, character, friends, 

and things, and in many ways affected by it. However, sociology had three major 

paradigms in the field: social factism, social definitionism, and social 

behaviorism and the self-concept was not seen as consistent with these 

paradigms (Rosenberg M. , 1989). 

In psychoanalysis, the Freudian paradigm, the self-concept appeared 

contrary to internal unconscious drives and motives that dominated the field. 

Thus, the work of self-concept was viewed as an illegitimate subject matter of the 

field because it was viewed as a symptom and not a source of behavior and 

beliefs (Rosenberg M. , 1989). 

Currently, the self-concept is a major component of individual cognition 

in the field of psychology. For Sociology, the self-concept is viewed as both a 

social product and a social dynamic process of self.  For psychoanalysis, it is a 

source of psychological anxiety and crisis. These diverse areas of study that focus 
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on the self-concept highlight the complexity of the concept and the research 

needed for understanding the concept for different populations. To that end, self-

concept research is very prominent in education, nutrition, law, social work, 

medicine, nursing, political science, communication, athletics, human 

development, and many other fields are involved in self-concept research. Self-

esteem, in general is considered the evaluative component of the self-concept, an 

all-encompassing image of the self that includes cognitive and behavioral aspects 

as well as evaluative. 

Accordingly, Tracy, suggest self-esteem is the most important part of 

one’s personality, the emotional center and is best defined as how much you like 

yourself (Tracy, 2001). He further suggested that all interactions in life function 

to either elevate self-esteem or tear self-esteem down. Moreover, Tracy, posit that 

lifestyle behaviors we engaged in either build our self-esteem, or protect it. In 

other words, self-esteem, safe guards people against the ill effects stemming from 

the many challenges of life.  

Self-Esteem 

A beautiful axiom central to the thinking of philosopher Thomas Hobbes, 

is that self-preservation is the first law of nature (Coady, 1990). Moreover, if we 

are to preserve self we must be educated about who the self is, and how does the 

social-self manifest itself in self-esteem?  In general self-esteem is a positive or 
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negative preference toward self and overall evaluation of self-worth and self-

value (Rosenberg M. , 1965).   

The concept of self-esteem has ties both to academic achievement and 

perceived status (Taylor D. L., 1995).  For example, Taylor (1995) found that 

seniors scored the highest on RSES, followed by juniors, sophomores, and then 

first year students.  This relationship to class level is not surprising given that 

Taylor (1988) found self-esteem soundly related to a variety of measures of well-

being or adjustment. Self-esteem, is said to be a better predictor of satisfaction 

with one’s life than any objective characteristic of individuals, such as income or 

age. Rosenberg defines self-esteem as the sum of the individual’s thoughts and 

feelings regarding himself or herself as an object (Rosenberg M. , 1965). This 

general concept was not new as Kurt Lewin drafted a mathematical 

representation and psychological theory that B = f (P X E), as an explanation of 

behavior being a function of peoples’ interaction with the existing environment.  

Rosenberg argued that the behavior is a function of the self-esteem which is 

impacted by the immediate and long-term environment.  Our value of the 

environment, impacts self-esteem and guides our behaviors. In theory, the self-

esteem depends less on whether one’s quality of relationship with the 

environment is high, moderate, or low, but and more on what people stake their 

worth on. This insight as I have come to understand it suggested our self-feeling 

in this world depends entirely on what we back ourselves to be and do. In other 
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words, for some of us our self-esteem validation may depend on how many likes 

we get on Facebook, being attractive, a sense of belonging, or intelligent. For 

others, self-esteem may depend on being divine, powerful, or independent. 

Suggesting that, self-esteem may hold different contingencies for people to 

evaluate their self-worth while also providing a shield from experiences that that 

are harmful.    

To this regard, it is suggested that there are three great benefits of self-

esteem (Tracy, 2001). 

First, the more you like yourself, the better that you do at everything you 

attempt. Self-esteem is the converse of self-efficacy: the better you do something 

the more you like yourself, and the more you like your self, the better you do it. 

Moreover, as you elevate your self-esteem, your confidence, performance and 

abilities improve simultaneously. Second, the more you like yourself, the more 

you like others and the more they like you. This is especially important in 

communication, persuasion, and negotiations. Third, a positive popular likeable 

personality is the result of high self-esteem, and people want to socially interact 

with you.   Context can influence one’s ideas about their self (self-concept) and 

how they feel about their self (self-esteem) which can inform how they enact 

their self (identity) 



13 

 

 

Identity  

 The originator of the term identity crisis, Erikson spoke of the identity 

crisis as the psychosocial aspect of adolescing (Erikson E. H., 1968).  Erikson 

suggested that this stage is a defining moment for later identity formation.  

Erikson’s theory of psychosocial development has been critical in understanding 

college study development.  Identity theory is a microsociological theory that 

sets out to explain individual’s role-related behaviors within group process and 

group dynamics. Erikson (1968) asserts that identity is a subjective sense of 

wholeness that is achieved during adolescence through the experience of an 

identity crisis. Unfortunately, Erikson’s theory fails to examine ethnicity.  

 

 The study of ethnic identity theories has generated varied models, and has 

focused principally in two areas, the process by which children learn the label 

and the attributes of their own ethnic group and the characteristics that define 

ethnic identity in social interactions (Phinney, 1993).  Self-esteem, as measured 

by the Rosenberg Self-Esteem Scale, was significantly related to ethnic identity 

commitment for Asian American, African American, and Mexican American 

students (Phinney, 1993).  William Edward Burghardt Du Bois, drew attention to 

the idea of belonging to two worlds, in his 1903 masterpiece classic, The Souls of 

Black Folk (Du Bois, 2005). The concept of the divided self was profound, and 

highlighted the idea of double consciousness: this sense of always rear viewing 
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at one’s self through the eyes of others, of measuring one’s soul by the tape of a 

world that looks on in amused disrespect and shame (Du Bois, 2005). He wrote 

about this yearning for longing of the Negro to belong, and attain self-conscious 

identity, to merge his duality into a better and authentic self. In other words, 

merging, and maintaining authentic self, visible, respected, safe, and free of 

isolation.  The concept of Dubois combines James notion of the Looking Glass 

self with one of trying to enact a self that best fits with or best belongs to the 

word around it.   

 

 

 

College Students’ Sense of Belonging 

  At the core, choice theory, suggest we are intrinsically wired to satisfy 

certain needs including the need of belonging, the need to feel safe, the need to 

feel respected, the need to be valued, the need for independence, and the need to 

pursue pleasure (Strayhorn, 2012).  It is clearly evident that the psychosocial 

experiences of PURMS with respect to cultural centers and their experience of 

self, self-concept, self-esteem and identity were best aligned with the concept, 

sense of belonging. There are many similar meanings to belonging when one 

examines relatedness, community, support, and association. With this 
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knowledge in mind, I examined the literature as it related to the impact of 

culture centers, on the college student’s sense of belonging, and the self-concept 

of the PURMS in PEI’s. Terrell Strayhorn, in defining a sense of belonging, 

contends that regardless of the given labels, sense of belonging refers to student’s 

psychological experiences, and their subjective self-evaluation of their level of 

involvement into the collegiate experience (Strayhorn, 2012). The evaluation also 

includes experiences of social support and involvement when studying a sense of 

belonging. PURMS feel as though they belong when they have the experience of 

feeling visible, respected, and safe within a campus community. Cultural centers 

are an opportunity for them to dialogue among peers about challenges, and 

success experiences and the value that each group member provides.  In 

describing their experiences, PURMS allude to the community building aspects 

of the cultural centers: “building a strong community + multiple friendships” 

and “The community building aspect of this organization was most useful to 

me.”   Thus, community building emerged as being one of their most useful 

experiences of their involvement in the cultural centers and the university 

community. These types of narratives are consistent with the literature that 

highlights how peer influence on college campus is more critical than faculty or 

staff. Moreover, this is also consistent other literature on the transformative 

experience of first year of college for students of color, and on identity 

development (Erickson, 1968). 
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Transforming the First Year Experience for Students of Color 

While reading the literature on first year experience, I reflected, briefly on 

my own collegiate experience of living Afro-Latino, and having pre-college 

experience that gave me a unique perspective than that of my peers or 

“traditional student.” The early collegiate experience in the southern sector of the 

United States, informed me that educators needed to learn how culture, history, 

class, and race influence the campus community and first year experience. At this 

institution, I yearn for faculty validation, and am aware of the power differential 

between myself, as a student, and the faculty. One of the ways I responded to my 

experience was through a passive form of resistance, in attentiveness to teachers 

who were inattentive to my needs. I tried to lessen the misuse of power by 

reflecting on conversations of how some faculty were in attentive. Sometimes I 

could do that by just asking them, “So how was your day?” to prompt them to 

take my day into consideration as part of our dialogue. 

The changing demographic of college students can be viewed as the glass 

being half full or half empty. The demographic shift is a social litmus test to 

identify an individual’s view of diversity as something positive or something 

threating.  Research has documented the positives associated with a more 

diverse student body (Hurtado, 2012), but a campus will see it as positive if the 

community is diversely integrated and threatening if students are a challenge to 

categorize into comfortable, segregated squares.  
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At this very hour, we live in very high stakes, and complex global 

community. In the more overt days of segregation, and the challenges for equal 

protection, and access under the law, those challenges were easy to pinpoint in 

the USA, the discriminatory practices for students of color were literally, and 

figuratively Black and White. At this moment in time, the challenges are more 

covert, and must be acknowledged in order for them to be addressed. When 

President Barack Obama, was elected in 2008, a debate emerged concerning 

whether the nation is now in a “postracial” era in which race no longer 

influences Americas’ thinking and experiences (Hartocollis, 2015). In contrast, he 

argues that the existing racial inequalities in the USA is the product of a new 

racial regime, and the systematic oppression is still relevant in USA, affecting all 

people activity and institutions, which he branded as the: “new racism”. 

Supporting the myth of a post racial America, is the book Racial Battle Fatigue in 

Higher Education: Exposing the Myth of Post-Racial America. Racial battle fatigue, 

characterized as, the social-psychological stress response including frustration, 

anger exhaustion, physical avoidance, psychological or emotional withdrawal, 

escapism, acceptance of racist attributions, resistance, verbally, non-verbally, or 

physically fighting back, and coping strategies associated with a person of color 

on historically Eurocentric campus (Fasching-Varner, 2015). Additionally, this 

book highlights in concrete fashion, an authentic, critical, and past due 

commencement to a conversation about crafting the future of USA, universities 
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to be diverse and inclusive to the whole society that they are advantage with the 

task of serving. 

The significance of retaining PURMS in the first year of college and persist 

to graduation is well documented. The Cooperative Institutional Research 

Program’s (CIRP) First Year Survey data indicated that 25% of all entering first 

year students at four year colleges and universities currently believe that racial 

discrimination is no longer a major issue in USA. In contrast, there have been a 

number of highlighted race related incidents recently across college campuses 

(Hartocollis, 2015) What do the cases mean for PURMS’ transition to college and 

universities?  

First, if one of the core principles of higher education is to prepare 

students for engagements in a diverse democracy, educators and policy makers 

must understand the conditions under which students’ academic and civic 

learning can be facilitated of hindered. This concept is consistent with the 1990s 

work of social psychologist, Claude Steele, and Joshua Aronson, who illuminated 

the phenomenon; “stereotype threat” (Steele C. M., 1999). Steele posit,  the threat 

of being viewed through the lens of a negative stereotype, or the fear doing 

something that would inadvertently confirm that stereotype.  Asserting, that our 

current beliefs about bolstering self-confidence and eliminating socially 

constructed self-doubt are less relevant to the learning context than we think. 

Arguing that, URMS were responding to their educational environment with: 
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“social mistrust”. When they affirmed confidence in the institution their 

performance and experience were sound. The practical message of the study is 

that stereotypes are part of the greater society, and may be a challenge to change, 

however there are possibilities to create spaces within the campus environment 

in which negative stereotypes can be temporarily neutralize, a sense of trust can 

be sustained and a sense of belonging is realized. If institutions are to enhance 

the success of first year students, they also need to enhance their understanding 

of PURMS and the environments into which they enter. Many campuses are 

simply unaware of the depth and scope of the challenges faced by PURMS 

groups in environments where they are underrepresented. According to Diverse 

Learning Environment (DLE) survey, a national survey constructed to highlight 

students’ campus life experiences by assessing their campus climate, institutional 

mode of operation, and set of outcomes targeting retention and skills for a 

multicultural society. Using the Diverse Learning Environment (DLE) survey, 

Hurtado (2012) found that the greater the diversity on campuses the better or 

more congenial the racial climate. The glass is half full. Furthermore, 

highlighting that work must continue to improve students’ intercultural 

competence to appreciate the significance of diversity and convey those values to 

others. To this end, cultural center spaces can function as an incubator for 

inclusivity. Additionally, MCC assist in the transformative development of 

PURMS self-awareness, identity development, and academic identity by creating 

an out of classroom validating environment and promoting involvement. 
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Cultural Centers in Higher Education 

The limited literature makes the case that the cultural centers on college 

campuses make a powerful difference in student development, learning and 

psychosocial support (Patton L. D., 2010). They foster and environment that 

promotes leadership development, a sense of community, cultural and ethnic 

identity, and a sense of mattering, all components for engagement in the learning 

process. Research on college students’ experiences outside the classroom is 

consistent with the PURMS’ theme of their cultural center’s experiences. Out of 

class peer activities provide a sense of camaraderie, opportunities for 

development of leadership skills, including collaborative work, decision making 

and planning. To this end, similar benefits such as self-esteem, accrue for both 

men and women who hold leadership positions. For many of the PURMS, the 

Centers provided a support system in which they improve self-esteem, can 

develop academic and social networks, opportunities for campus involvement, 

and more importantly a haven that improves campus atmosphere (Hord, 2005).   

For example, first year students who look to Facebook for validation, and 

accumulate many Facebook friends reported experiencing lower emotional 

adjustment in college, a finding that is consistent with the hypothesis that 

Facebook use, like Internet use, does not fulfill emotional needs (Kalpidou, 2011). 

It is suggested that first year, students in an effort to cope with the adjustment of 

college, seek out friends on Facebook as coping strategy to relieve stress. 
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Moreover, to the considerable focus on the individual’s feeling about herself or 

himself, there are studies that suggest the self-esteem functions as a sociometer 

that monitors the degree to which the individual is being included as opposed to 

excluded by other people. That motivates the self-preservation mechanism to 

behave in ways that minimize the probability of rejection or exclusion. Cultural 

Centers are less likely to be a place of exclusion for PURMS. The cultural centers, 

provide the social and psychological support that Facebook cannot. The cultural 

centers provide a space for psychosocial affirmation of the self.   

As acknowledge in traditional African thought: “the self is 

multidimensional, and is represented within the individual person, but also 

transcends the individual”. The person is composed of a spiritual core (soul), a 

physical body, a personal mind, a social self, and a tribal (ancestral) self. The idea 

being that the quality of the higher educational experience should empower the 

individual to know their lives or who they are, master their lives and insure 

continuation of those lives. This African concept of the self, makes the argument 

that it is more than gaining insight into the ego, but more of a holistic sense of 

experiences. 

The late Chicana activist scholar Gloria Anzaldúa was of the idea that 

People of Color must work to transform academia’s discursive spaces by 

drawing on their own approached and methodologies. Likewise, cultural 

politics, and cultural centers interrupt the Eurocentric advantage and sense of 
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entitlement pervasive on predominately Eurocentric campuses by empowering 

PURMS to use their space as a place of resistance and radical openness to bring 

about possibilities for change. This radical openness was echoed in the 1970s and 

1980s in concert with social change movements, and the question emerged: “Is 

There Room for Examining Whiteness?”. Historically, culture centers have 

served as a space for critical thought, and authentic dialogue, spaces for political 

resistance in inhospitable higher education environments, and served as a place 

of belonging for PURMS. Culture centers, also served as a space to critically 

examine how the space can benefit White students by assisting them to “produce 

anti-racist identity”. Suggesting, that the examination would need to move 

beyond the cosmetic avenue of being a vehicle for the education of Whites to 

develop intercultural competencies, and instead, to genuinely examine 

sociohistorical structure of power and advantage among Whites. To this end, 

providing an avenue for cohesion as opposed to division and a venue for White 

students to self-examine their position of advantage given their social interaction 

with students from varied racial/ethnic identities.  

W.E.B. Du Bois, February 1, 1903, in the forethought of The Souls of Black 

Folk, alerted to the complexity of being Black in America, and posited that the 

core challenge of the Twentieth Century would be the challenge of the color line 

(Du Bois, 2005). In the Twenty-first Century, with respect to the MCC, the 

challenge is anchored in s similar context that reaches beyond the Black – White 
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dichotomy that once upon a time dominated the cultural discourse to one of 

multicultural considerations. The pendulum has shifted to populations such as 

Asian American, and Pacific Islanders, Latinos, Latinas, Native Americans, 

Women and Lesbians Gay, Bisexual, and Transgender students. All under the 

umbrella of MCC. These MCC offer lectures, artistic exhibits, cultural 

competency workshops, performing arts and book collections of culturally 

relevant authors that are not always offered in the University’s general collection 

(Patton L. D., 2010). They are spaces that foster intercultural competencies, and 

where PURMS express positive self-esteem.  This is the challenge and complexity 

of the future of diversity in higher education, a culture of genuine inclusive 

learning environment, social fairness, and dedicated to maintaining a healthy 

environment of mutual trust and respect  
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CHAPTER 3 
METHODOLOGY 

 This study is retrospective and descriptive in nature. The research design 

was created to obtain self-concept information retrospectively regarding 

(freshman) FYU’s experience relative to their self-esteem when they are members 

of or associate with a multicultural student cultural center at the University of 

Minnesota. Therefore, the purpose was to examine the global self-esteem of this 

sample multicultural student population from the University of Minnesota. The 

concept of the study was piloted via a paper-based copy of the survey with a 

small sample (7) of FYU and the feedback was incorporated into the survey used 

for this study. All participants were given a cover letter inclusive of information 

related to the context of the study, contact information of the researcher, the 

selection process, the purpose of the study, any potential benefits, risk, 

compensation, confidentiality, risk, the voluntary nature of the study and how 

the results will be used. The participants were assured of the value and 

safeguards of the study, the estimated length of time needed to complete the 

survey and informed about the composition of the constructs. This social science 

research study complied with Institutional Review Board (IRB) requirements of 

informed consent.   
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Just as many university learners engage in multiple health behaviors to 

cope with the stress of the demands of the university, many first year 

undergraduate learners also engage in multiple health behaviors to cope with 

self-esteem challenges. 

 There were two self-concept questions posed in this study (does a positive 

experience in multicultural student cultural centers influence the self-concept and self-

esteem of FYE?).  To answer these questions, I sampled undergraduate first year 

learners associated with University of Minnesota Multicultural Student Centers 

located on the second floor of Coffman Memorial Union. Additionally, prior to 

the study I visited each of the cultural centers; American Indian Student Cultural 

Center, Al-Madinah Cultural Center, Asian Student Union, Black Student Union, 

Commuter Connection (Student Life Organization), Disabled Student Cultural 

Center, La Raza, Minnesota International Student Association, Minnesota 

Student Association, Queer Student Cultural Center, and the Women’s Student 

Activist Collective,   in Coffman Memorial Union (CMU) second floor and 

discussed my research project with the respective leaders (officers) of the cultural 

centers and other multicultural student organizations  outside the umbrella of 

the nine student cultural centers. To this regard, I visited with the director of 

Multicultural Center for Academic Excellence (MCAE) and discussed this 

research project and received assurances from MCAE that they would encourage 

first year learners in MCAE to participate in this research project by directing 
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them to the online survey link.  Once the population of interest was identified 

and met the necessary criteria, the first year learner participants were then 

directed to the online link of the RSE Scale. In addition, I created and attached 

three qualitative questions at the end of the RSES addressing; 1) what they did 

well to be academically successful, as they reflected on their fall semester 

experience relative to their expectations first and second semester (academic 

goals and self-motivation). 2) Describing what they learned about themselves as 

a result of their association with their respective student cultural centers or 

organization (self-reflection) 3) What element of the student cultural center or 

organization were most useful (peer and organization influence) and or 

impactful relative to their expectations.  

The data collected from the above instruments were analyzed and 

conclusions were informed based on the data. 
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Instrument 

 The RSES measures feelings of self-worth and self-acceptance.  The 

creation of the scale in its earliest form was intended to measure self-esteem for 

adolescents. Rosenberg’s Self-Esteem Scale is probably the most widely 

recognized and used measure of self-esteem in social science research. The scale 

is composed of 10 items, half (5) of which are negatively constructed (wording). 

It’s a 4-point format scale range from strongly agree to strongly disagree. The RSES 

scale generally has high reliability: test-retest correlations are typically in the range of .82 

to .88.  

Population Sample 

The participants were 70 first year undergraduates who were general members 

or officers of the 9 respective Multicultural Student Centers, the commuter 

connection student life organization and Minnesota Student Association (MSA) 

the governing body of the undergraduate population located on the second floor 

of Coffman Memorial Union where space is available for everyone.  

 

 

The target population for this study was undergraduates who were enrolled at 

the University of Minnesota fall 2012 to spring 2013 and associated with one of 

the multicultural centers located on the second floor of Coffman Memorial 

Student Union. This accessible population was appropriate for this study due in 



28 

 

part to the diverse student body populace available at the central gathering place 

of the university community. Participants were recruited verbally and in writing 

announcements in their respective newsletters. To maintain confidentiality of 

those choosing to participate submitted electronic signature of inform consent, 

every effort was made to preserve participant’s confidentiality. The records of 

this study were kept private in a password protected laptop.   

 

Number of Daily Responses 

 

In tracking survey responses sent via email invitation, it allowed for tracking the number 

participants who opened the invitation and clicked through to the survey. As such, the 

sent survey via email invitation, provided each recipient with an anonymous unique 

survey link that was connected to their email address, as such, you see in the figure 1 

analysis of daily responses results. 

 

 

  

Figure 1. Daily Responses 
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CHAPTER 4 

RESULTS AND DISCUSSION 

 The purpose of this mixed method study was to examine if a relationship exists 

between self-esteem and the involvement of underrepresented multicultural students 

PURMS in the MCC at the University of Minnesota Twin Cities campus UMN TC. 

Seventy ethnically diverse first year college students were surveyed at the conclusion of 

their first fall semester. Mixed method analyses using the Rosenberg Self-Esteem Scale 

and qualitative open box responses are presented in this chapter and arranged by research 

objectives. 

Research Objective One: Describe the PURMS 

Objective one of this study was to describe the PURMS who were involved with 

the MCC at the University of Minnesota Twin Cities based on the following selected 

demographic characteristics:  

a. First year PURMS 

b. Gender 

c. Major Enrolled at the University of Minnesota fall 2012 to spring 2013 

d. Ethnic Identity/Race 

e. Student Cultural Organization 
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Gender 

PURMS were asked to self-identify their gender in open boxes. Fifty participants, 

71.43 percent (n =50, 71.43 %) self- identified as female, and (n =20, 28.57%) self-  

Table 1 PURMS By Gender 

PURMS Participants by Gender 

Gender Number of 

Participants 
Percent 

Female 50 71.43 

Male 20 28.57 

 

Age 

The participants were all emerging adults with a mean age of 18.6 and a median 

age of 19 with a standard deviation of 0.87812 (SD=0.87812). The youngest participants 

(n = 4, 5.71%) were 17 years young. The PURMS of voting age (18) in US (n = 28, 40%) 

were two-fifths of the sample. The largest group 47.14 percent (n =33, 47.14%) were 19 

years of age. The next smallest age group (n = 4, 5.71) were 20 years of age.  The most 

senior (n = 1, 1.43%) 23 years of age. Table 2 illustrates the data regarding the sample’s 

age distribution. 
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Table 2 PURMS By Age 

PURMS Age Distribution 

Age Number of Participants Percent 

17 4 5.71 

18 28 40.00 

19 33 47.14 

20 4 5.71 

23 1 1.43 

 

Majors  

Additionally, the enrolled PURMS participants self-identified their majors at the 

University of Minnesota Twin Cities Campus. The largest number of PURMS (n = 11, 

15.71%) reported they were undeclared. The next largest groups reported their majors as 

Biochemistry (n = 5, 7.14%) and Biology (n = 4, 5.71).  Although it should be noted that 

the groups sizes were relatively small. Table 3 illustrates the majors of the PURMS. 

 

 

 

 

 



32 

 

Table 3 PURMS By Major 

PURMS Major 

Major Number of 

Participants 
Perce

nt 

Anthropology, Spanish 1 1.43 

Biochemistry 5 7.14 

Biochemistry A 1 1.43 

Biology 4 5.71 

Business 1 1.43 

Business and Marketing Education, and Human Resource 

Development 

1 1.43 

Chemical Engineering 2 2.86 

Clinical Laboratory Science 1 1.43 

Communications 1 1.43 

Computer Science 2 2.86 

Economics 2 2.86 

Economics/Management Information Systems 1 1.43 

Economics/Political Science 1 1.43 

Elementary Education 1 1.43 

Family Social Science 3 4.29 

Finance and Psychology 1 1.43 

Genetics Cell Biology and Development 1 1.43 

Genetics, Cell Biology and Development 2 2.86 

Global Studies 1 1.43 

Graphic Design 1 1.43 

Human Resource Development 1 1.43 

Information Technology 1 1.43 

Journalism 1 1.43 

Kinesiology 1 1.43 

Linguistics 1 1.43 

Linguistics Asian Languages Literatures 1 1.43 

Mathematics 1 1.43 

Microbiology Biochemistry 1 1.43 

Nursing 2 2.86 

Pharmacy 1 1.43 

Physics Biomedical Engineering 1 1.43 

Political Science 2 2.86 

Pre-Graphic Design 1 1.43 

Psychology 2 2.86 

Public Non-Profit Management and International Business 

Affairs 
1 1.43 

Religious Studies 2 2.86 

Social work 1 1.43 

Supply Chain and Operations Management 1 1.43 
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Theater Arts 1 1.43 

Undeclared 11 15.71 

Youth Studies 3 4.29 

 

Ethnic Identity/Race 

Regarding the PURMS self-identified ethnic identity in survey response, the 

URMS were asked in open box format to identify their ethnic identity/race. The largest 

participants self-identified ethnic identity identified as Caucasian (n = 8, 11.43%). The 

second largest self-identified participant groups were White and African American, 

respectively (n = 6, 8.57%; n = 5, 7.14%). Two ethnicities tied for the third largest, Asian 

and Multiracial (n = 4, 5.71%).  The information describing the participants by self-

identified ethnic identity is provided in Table 4. 

Table 4 Participants Self-Identified Ethnic Identity 

Ethnic Identity/Race 

Ethnic Identity Race Number of 

Participants 
Percent 

African 1 1.43 

African American 5 7.14 

African American Black 1 1.43 

Arab 2 2.86 

Asian 4 5.71 

Asian American 1 1.43 

Asian American (Hmong) 1 1.43 

Asian Hmong 1 1.43 

Asian Pacific Islander 1 1.43 

Asian Pacific Islander (Hmong) 1 1.43 

Black 1 1.43 

Caucasian 8 11.43 

Caucasian White 2 2.86 

Chinese 1 1.43 

Chinese (Han) 1 1.43 

Egyptian-American 1 1.43 
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Ethiopian Eritrean Black 1 1.43 

Greek American 1 1.43 

Hispanic (Mexican) 1 1.43 

Hmong 2 2.86 

Hmong Asian 1 1.43 

Hmong-American 1 1.43 

Indian 2 2.86 

Kenyan American 1 1.43 

Latino Salvadorian 1 1.43 

Malay 1 1.43 

Mixed 1 1.43 

Mixed White Black Native American 1 1.43 

Multiracial 4 5.71 

Nordic Roma Egyptian 1 1.43 

Norwegian 1 1.43 

Pakistani 1 1.43 

Peruvian (Hispanic) 1 1.43 

Somalian 2 2.86 

Sudanese Eritrean 1 1.43 

Vietnamese 1 1.43 

Vietnamese White Black 1 1.43 

White 6 8.57 

White Caucasian 2 2.86 

White Caucasian (Italian) 1 1.43 

White Jew 1 1.43 

White, Jewish (Ashkenazi) 1 1.43 

 

Student Multicultural Organization 

 The fifth variable on which the PURMS participants were described was their 

involvement with the MCC. Participants in the survey were asked to identify the 

multicultural organizations they were involved with. The highest number of responses 

were submitted by Minnesota Student Association (MSA) (n = 8, 11.43%). The second 

highest group response was from the Queer Student Cultural Center (QSCC) (n = 7, 

7.10%). The two third highest response groups were Al-Madinah Cultural Center  
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Multicultural Organization 

Multicultural Organization Number of 

Participant

s 

Percent 

Access to Success (ATS) 6 8.57 

Al-Madinah Cultural Center (AMCC) Muslim Student 

Association 
1 1.43 

Al-Madinah Cultural Center (AMCC) 5 7.15 

American Indian Student Cultural Center (AISCC) 1 1.43 

Asian American Student Union (ASU) VSAM 1 1.43 

Asian American Student Union(ASA) 1 1.43 

Asian Student Association (ASA), BMW,MKO 1 1.43 

Asian Student Union (ASU) Philippine Student Association 

Minnesota International Student Association 
1 1.43 

Asian Student Union (ASU) 1 1.43 

Asian Student Union (ASU), VSAM, CSAM, PSA, MISA 1 1.43 

Black Student Union (BSU) 3 4.29 

Black Student Union (BSU), ASA, MCAE 1 1.43 

Black Student Union (BSU, BMW, La Raza, MISA) 1 1.43 

Black Student Union (BSU, BMW, MISA, La Raza) 1 1.43 

Black Student Union (BSU, BMW, MISA, La Raza/Casa 

Sol) 

1 1.43 

CASA SOL (Chicano Latino Living and Learning 

Community) 

1 1.43 

Commuter Connection (CC) 5 7.14 

Ethiopian Student Association (ESA) 1 1.43 

Hmong Minnesota Student Association (HMSA) 1 1.43 

Hmong Minnesota Student Association (HMSA, Viivncaus) 1 1.43 

Hmong Minnesota Student Association (HMSA, Viivncaus, 

MCAE) 

1 1.43 

Indian Student Association (ISA) South Asian Culture 3 4.29 

Indonesian Student Association (PERSISMA) 1 1.43 

La Raza (Chicano-Latino Cultural Center) 1 1.43 

La Raza (MCAE) 1 1.43 

Lao Student Association (LSA) 1 1.43 

Minnesota International Student Association (MISA) 3 4.29 

Minnesota International Student Association (MISA), 

MCAE (MCEP) 
1 1.43 

Minnesota Student Association (MSA Student Governance) 8 11.43 

Multicultural Center for Academic Excellence (MCAE) 1 1.43 

None 2 2.86 

Omani Student Union (OMSU, MISA) 1 1.43 

Pre-Pharmacy Club 1 1.43 
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 (AMCC) and Access to Success (ATS) (n =6, 8.57%).  Additionally, a number of 

students (n = 12, 17.14%) identified that they interacted with more than one MCC. 

Table 5 Student Multicultural Organization 

 

 

Research Objective Two: Describe academic strategies 

 Research objective two was to describe the PURMS self-identified academic 

strategies for success of the participants who were involved with the MCC on the 

University of Minnesota Twin Cities campus. Academic success strategies for the 

purpose of this objective were defined by PURMS responses to the first open-ended 

response question. Question #1; Describe what you did well to be successful 

academically relative to your expectations in the fall semester of 2012. Resulting 

responses are what the PURMS say they did and were organized connected Student 

Development Outcomes. For example, response could be coded 3D for the third 

Developmental Outcomes of Goal Orientation when the URMS said something along the 

following lines (see Appendix C): 

a. “I studied hard, I studied lot, I plan my four-year plan, I organized study 

groups, and I focused on studies and homework. Obtaining most of my goal 

Queer Student Cultural Center (QSCC ASU) 1 1.43 

Queer Student Cultural Center (QSCC) 5 7.14 

Queer Student Cultural Center (QSCC/CC) 1 1.43 

Somali Student Association (SSA) 1 1.43 

Somali Student Association (SSA, MSA, AMCC) 1 1.43 

Women's Student Activist Collective (WSAC) 1 1.43 
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pertaining to academics. I visited teachers’ office hours, and set goals for 

myself to achieve, and doing homework in order to be successful in my 

academics, and completing assignments.”         

Research Objective Three: 

The third research objective was to describe the self-esteem scores of the PURMS 

who were involved with the MCC at the University of Minnesota Twin Cities campus, as 

measured the Rosenberg Self-Esteem Scale (RSES) (Rosenberg, 1965). Scores for all 

participants were calculated on their responses to the 10 item measures on the RSES. The 

maximum possible score is 40 and the minimum possible score is 10. The mean RSES 

score for participants was 33.21 (SD = 5.05). The participants’ scores ranged from a low 

of 21 to a high of 40. URMS with scores lower than 25 were considered to have low self-

esteem. Scores in the range of 25 to 33 represented PURMS with moderate self-esteem. 

URMS with high self-esteem scores ranged from 34 to 40. The majority of URMS scores 

would suggest they possess moderate to high self-esteem. (n = 65, 92.8%).  Table 6 

illustrates the distribution of participants’ RSES in ranges of low, moderate, and high.      

Table 6 PURMS Distribution of RSES Score Ranges 

Distribution of RSES Score Ranges the PURMS involved in the Multicultural Centers at the 
University of Minnesota Twin Cities campus. 

RSES Range N Percentage Self-Esteem 

10 – 24 5 7.14 Low 

25 – 33 26 37.14 Moderate 

34 – 40 39 55.72 High 

Total 70 100 Self 
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1 URMS’ scores ranged from a low of 21 to a high of 40 

  

The mode was 37 (n = 10, 14.3%). There were seven URMS who scored the 

highest possible score of 40 (n = 7, 10%). The distribution of all PURMS participants’ 

scores is presented in Table 7. 

 

Table 7 Distribution of RSES Scores of PURMS Involved with the MCC 

RSE Scores Frequency Percent 

21 1 1.43 

24 4 5.71 

25 2 2.86 

26 2 2.86 

27 4 5.71 

28 2 2.86 

29 5 7.14 

30 1 1.43 

31 2 2.86 

32 3 4.29 

33 5 7.14 

34 5 7.14 

35 5 7.14 

36 4 5.71 

37 10 14.29 

38 7 10.00 

39 1 1.43 

40 7 10.00 
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Research Objective Four: Self-Esteem Scores and MCC 

involvement 

 The fourth objective was to determine if a strong relationship exists between self-

esteem scores of the PURMS who were involved with the MCC and their psychosocial 

identity descriptions at the University of Minnesota.   

Qualitative Question #2. The participants identified what they learned about self 

from being associated with the MCC/student organization. The responses varied for this 

survey question. A common theme identified among the responses was “community 

building.”  Variation of this theme in responses included: making a difference, the value 

of being connected, being part of something, lifetime connections, the value of sense of 

community, cognitive flexibility in intercultural connections.  The sample appeared to 

consistently share and embracing of an environment of support.  

Sixty-eight of the participants 97% overwhelmingly saw themselves as worthy 

and on an equal standing with others. Figures 1 through 10 reflect that the participants 

feel they have good qualities (Fig. 1 (n = 68, 97%)), don’t feel they are failures (Fig. 2 (n 

= 68, 97%)), feel that they can do things as well as others (Fig. 3. n = 62, 88%)), are very 

proud (Fig. 4 (n = 63, 90%)) have a positive outlook about self (Fig. 5 (n = 59, 84%)), 

feel satisfied with self (Fig. 6 (n = 60, 85%)) respect themselves (Fig. 7 (n = 56, 80%)) 

feel that they are useful (Fig. 8 (n = 48, 68%)) and as a baseline regularly feel good about 

self (Fig. 9 (n = 53, 76%)). 
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Figure 2 Self-Worth/Self-Competence 

 

STRONGLY AGREE  STRONGLY DISAGREE  

 

 

 

1 -  STRONGLY AGREE 59 84% 

2 AGREE 9 13% 

3 DISAGREE 1 1% 

4 -  STRONGLY DISAGREE  0 0% 

 

Figure 3. Feelings of having good qualities/Self-Liking 

 
STRONGLY AGREE            STRONGLY DISAGREE  

 

 

1  STRONGLY AGREE 49 70% 

2 AGREE 19 27% 

3 DISAGREE 1 1% 

4 -  STRONGLY DISAGREE  0 0% 
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Figure 4. Capable of doing things as well as others/Self-Competence 

 

STRONGLY AGREE  STRONGLY DISAGREE  
 

1 -  STRONGLY AGREE 0 0% 

2 AGREE 7 10% 

3 DISAGREE 19 27% 

4 -  STRONGLY DISAGREE 43 61% 
 

  

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 5 Belief about being able to do things as well as others /Self-Competence 

 
STRONGLY AGREE            STRONGLY DISAGREE  

 

1 -  STRONGLY AGREE 29 41% 

2 AGREE 34 49% 

3 DISAGREE 5 7% 

4 -  STRONGLY DISAGREE 1 1% 
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Figure 7 Tries to take a positive attitude toward self/Self-Liking 

 
STRONGLY AGREE            STRONGLY DISAGREE  

 

 

 

1 -  STRONGLY AGREE 38 54% 

2 AGREE 22 31% 

3 DISAGREE 8 11% 

4 -  STRONGLY DISAGREE 1 1% 

 

 

 

 

 

 

Figure 6 Feelings toward not having much to be proud of/Self-competence 

 
STRONGLY AGREE            STRONGLY DISAGREE  

 

 

 

   

1 -  
STRONGLY AGREE 0 0% 

2 AGREE 10 14% 

3 DISAGREE 18 26% 

4 -  STRONGLY DISAGREE 41 59% 
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Figure 8 Feelings toward being satisfied with self/Self-Liking 

 
STRONGLY AGREE            STRONGLY DISAGREE  

 

 

 

 

 

 

 

Figure 9 Desire to have more respect for self/Liking (Negative) 

 
STRONGLY AGREE            STRONGLY DISAGREE  

 

 
1-  STRONGLY AGREE 0 0% 

2 AGREE 7 10% 

3 DISAGREE 19 27% 

4 -  STRONGLY DISAGREE 43 61% 

 

 

 

 

 

 

1 -  STRONGLY AGREE 33 47% 

2 AGREE 23 33% 

3 DISAGREE 11 16% 

4 -  STRONGLY DISAGREE 2 3% 
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Figure 10 Figure 9 Periodic feelings of uselessness/ Self-Liking (Negative) 

 
STRONGLY AGREE            STRONGLY DISAGREE  

 

 

 

 

 

 

 

Figure 11 Periodic feelings of being no good at all/Self-Liking (Negative) 

 
STRONGLY AGREE            STRONGLY DISAGREE  

 

 
 

1 -  STRONGLY AGREE 4 6% 

2 AGREE 12 17% 

3 DISAGREE 20 29% 

4 -  STRONGLY DISAGREE 33 47% 

 

  

 

 

 

1 -  STRONGLY AGREE 5 7% 

2 AGREE 16 23% 

3 DISAGREE 24 34% 

4 -  STRONGLY DISAGREE 24 34% 
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CHAPTER 5 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Purpose and Objectives 

The research question around which this study is founded asked: How does multicultural 

center involvement impact student self-concept? As shown in the summary of results 

above, that cultural centers assert a positive influence on a student’s sense of self-worth. 

These student cultural centers are a great way for multicultural students to meet 

other multicultural students, build leadership experience, learn more about themselves, 

and explore aspects of the multiple cultural centers that may be of interest to enhance 

their first year experience. The research was conducted using a sample of students from 

the nine different cultural centers.   All the cultural centers student organizations 

contribute to the multicultural bouquet of the University of Minnesota Twin Cities 

campus. They learn about other cultural identities they socially interact with and in 

conjunction, learn more about their own cultural identity, thus improving self-esteem. To 

this regard, this study was designed to examine and better understand the connection 

between cultural centers and the self-esteem of these first year PURMS undergraduate 

students who were involved with these diverse cultural centers.   
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A central thesis underlying this research is that the first year experience and self-

concept is a cumulative of many parts; it is more than a single seminar course, 

multicultural student group, orientation program or learning community. For some first 

year college student learners, it represents a total immersion in classes, residence life, 

student activities, and social or cultural groups. Additionally, for other, it involves a 

balancing act between being away from home, maintaining employment, and a handful of 

first year classes. Moreover, for the impact of the first year to be clearly understood, it is 

important to view and evaluate it as a whole. The first year experience comprises many 

dynamic components that may differ according to institutional type and mission, 

students/learners and extrinsic contextual forces. 

 There are a number limitation of this study. Measuring self-esteem/self-concept is 

capturing only one part of the whole learner’s first year experience. Secondly, the sample 

was a retroactive since I was unable to conduct an empirical pre and post assessment of 

participants. Thirdly, this collection of data is singly from the University of Minnesota. 

Future studies of PURMS outcome should examine the importance of the relationship 

between social context and student outcomes as influenced by self-esteem and self-

concept. It also cannot be overlooked that a comparison group of first year students with 

no involvement in MCC would be an extension of this current study. 

Researchers need to understand better how historical, cultural, social and psychological 

factors exert an independent, powerful influence on student outcomes. An example that 

supports this point of view is Tinto’s (1987) hypothesis that student academic integration 

and social integration were highly correlated predictors of student attrition.  Students who 

were well integrated into campus life, had higher academic performance levels and were 
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more likely to graduate. As opposed to, students with poor social integration tended to 

have poor academic records and were therefor less likely to persist to graduation.  

Future research could investigate steps the college administrators can take to alleviate 

some of the challenges, workshops on managing stress for incoming first year 

undergraduate learners. 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 



48 

 

References 
Akbar, N. (1982). From Miseducation to Education. Jersey City: New Mind Productions. 

Akbar, N. (1998). Know Thy Self. Tallahassee: Mind Productions & Associates, Inc. 

Allen, W. (1992). The Color of Success: African American College Student Outcomes at 

Predominantly White and Historically Black Public Colleges and Universities. Harvard 

Educational Review, ProQuest Psychology Journals, 26. 

Anzaldúa, G. (1990). Making Face, Making Soul = Haciendo Caras. San Francisco: Aunt Lute 

Foundation Books. 

Astin, A. W. (1977). Four Critical Years (Effects of College on Beliefs, Attitudes, and Knowledge. 

San Francisco: Jossey-Bates. 

Astin, A. W. (1985). Involvement: The Cornerstone of Excellence. Change, 34-39. 

Bankole, K. (2005). An Overview of Black Culture Centers In Higher Education. In F. L. Hord, Black 

Culture Centers: Politics of Survival and Identity (p. 235). Chicago: Third World Press. 

Ben-David, J. C. (1966). Social Factors in The Origin of a New Science: The Case of Psychology. 

American Sociological Association, 451-465. 

Benitez, M. J. (2010). Resituating Culture Centers Within Social Justice Framework: Is There 

Room for Examining Whiteness? In L. D. Patton, Culture Centers In Higher Education: 

Perspectives on Identity, Theory and Practice (pp. 119-134). Sterling: Stylus. 

Berger, J. B. (2000). Exploring the Impact of Historically Black Colleges in Promoting the 

Development of Undergraduates' Self-Concept. Journal of College Student Development, 

41(4), 381-393. 

Bernal, M. E. (1993). Ethnic Identity: Formation and Transmission Among Hispanics and Other 

Minorities. New York: State University of New York Press. 

Bettencourt, A. B. (1999). Development of college Self-Esteem Among Students: Predicting 

Adjustment to College. Basic and Applied Psychology, 213-22. 

Bonilla-Silva, E. D. (2011). The Sweet Enchantment of Color-Blind Racism in Obamerica. The 

Annals of The American Academy of Political and Social Science, 190-206. 

Bowman, N. A. (2010, March/April). The Development of Psychological Well-Being Among First 

Year College Students. Journal of College Student Development, 51(2), 180-200. 

Bringle, R. (2004). The Measure of Service Learning: Research Scales to Assess Student 

Experience. Washington, DC: American Psychological Association. 



49 

 

 

Brown, G. W. (1978). Social Origins of Depression: A Study of Psychiatric Disorder In Women. 

New York: Free Press. 

Cantor, N. (2010). Universities and Democratic Culture. In D. M. Little, The Future of Diversity: 

Academic Leaders Reflect on American Higher Education (pp. 19-39). New York: Palgrave 

Macmillan. 

Cast, A. D. (2002). A Theory of Self-Esteem. Social Forces, 1041-1068. 

Charmaz, K. (2006). Constructing Grounded Theory: A Practical Guide Through Qualitative 

Analysis. Thousand Oaks: Sage Publication. 

Chickering, A. W. (1969). Education and Identity. San Francisco: Jossey-Bass. 

Clark, K. B. (1939). The Development of Consciouness of Self and The Emergence of Racial 

Identification In Negro Preschool Children. The Journal of Social Psychology, 591-599. 

Clarke, J. H. (1993). African People in World History. Baltimore: Black Classic Pess. 

Coady, C. A. (1990). Hobbes and "The Beautiful Axiom. Philosophy, 5-17. 

Cohen, L. a. (1994). Research Method In Education: Fourth Edition. New York: Routledge. 

Constatinople, A. (1969). An Eriksonian Measure of Personality Development in College 

Students. Developmental Psychology, 357-372. 

Cooley, C. H.-1. (1902). Human Nature and The Social Order. New York: Scribner's . 

Covington, M. (1989). Self-Esteem and Failure in School. The Social Importance of Self-Esteem. 

Berkeley: U.C Press. 

Creswell, J. W. (2007). Designing and conducting Mixed Methods Research. Thousands Oaks: 

Designing and conducting mixed methods research. 

Crocker, J. L. (1994). Collective Self-Esteem and Psychological Well-Being Among White, Black, 

and Asian College Students. Personality ad Social Psychology Bulletin, 503-513. 

Crocker, J. L. (2003). Contigencies of Self-Worth in College Students: Theory and Measurement. 

Journal of Pernality and Social Psychology, 894-908. 

Cross, W. E. (1994). Nigrescence Theory: Historical and Explanatory Notes. Journal of Vocational 

Behavior, 119-123. 

Davis, A. Y. (1981). Women Race and Class. New York: Random House. 

de Llosa, P. (2011). The Neurobiology of We. Parabola, 68-74. 

Denzin, N. K. (2000). Handbook of Qualitative Research. Thousands Oaks: Sage Publications. 



50 

 

Diener, E. (1984). Subjective Well-Being. Psychological Bulletin, 542-575. 

Du Bois, W. (2005). The Souls of Black Folk. New York: Simon & Schuster. 

Durkheim, E. (1982). The Rules of Sociological Method. New York: Free Press. 

Elliot, G. C. (2001). The Self as Social Product and Social Force. In T. S. Owens, Extending Self-

Esteem Theory and Research Sociological and Psychological Currents (pp. 10-28). New 

York: Cambridge University Press. 

Erikson, E. (1979). Identity Youth and Crisis. New York: Norton & Company Inc. 

Erikson, E. H. (1968). Identity: Youth and Crisis. New York: Norton. 

Fasching-Varner, K. A. (2015). Racial Battle Fatigue in Higher Educakton: Exposing the Myth of 

Post-Racial America. Lanham: Rowman & Littlefield. 

Feagin, J. R. (1996). The Agony of Education: Bladk Students at White College and University. 

New York: Routledge. 

Foote, K. (2005). Excerpts from Home Away From Home. In F. L. Hord, Black Ulture Centers: 

Politics of Survival and Identity (pp. 183-209). Chicago: Third World Press. 

Friedlander, L. J. (2007, May/June). Social Support, Selr-Esteem, and Stress as Pridictors of 

Adjustment to University Among First Year Undergraduates (Vol. 48). 

Gecas, V. S. (1983). Beyond The Looking Glass Social Structure and Efficacy-Based Sel-Esteem. 

Social Psychology Quarterly, 77-88. 

Glasser, W. (1997). Choice Theory and Students Success. Educational Digest, 16. 

Harper, S. R. (2007). Using Qualitative Methods in Intitutional Assessment. San Franscisco: 

Jossey-Bass. 

Harper, S. R. (2008). Creating Inclusive Campus Environments (For Cross-Cultural Learning and 

Student Engagement). Washington, D.C.: NASPA (National Association of Student 

Personnel Administrators) (Student Affaairs Administrators in Higher Education). 

Hartocollis, A. B. (2015, November Wednesday). Racial Discrimination Protests Ignite at Colleges 

Across The U.S. New York Times. 

Hatcher, R. (1995). Sexual Etiquette. Decatur: Bridging The Gap Communications Inc. 

Hefner, D. (2002). Black Cultural Centers: Standing On Shaky Ground? . Black Issues in Higher 

Education. , 22. 

Henning, J. E. (2009). Using Action Research To Improve Instruction (An Interactive Guide for 

Teachers). New York: Routeledge. 



51 

 

 

Her, K. G. (2005). The Action Research Dissertation (A Guide for Faculty and Students). 

Thousands Oaks: Sage. 

Hogg, M. A. (1995). A Tale of Two therories: A Critical Comparison of Identity Theory With Social 

Identity Theory. Social Psychology Quarterly, 255-269. 

Hood, B. (2012). The Self Illusion: How the Social Brain Creates Identity. New York: Oxford 

University Press. 

Hord, F. L. (2005). Black Culture Centers: Politics of Survival and Identity. Chicago: Third World 

Press. 

Hurtado, S. R. (2012). The Climate for Underrepresented Groups and Diversity on Campus. Los 

Angeles: Higher Education Research Institute At UCLA. 

Institute, H. E. (2015). Findings From The 2015 Your First Year Survey. Los Angeles: Higher 

Education Research Institute. 

James, G. (1988). Stolen Legacy: The Greeks Were Not The Authors of Greek Philosophy, But The 

People of North Africa Commonly Called The Egyptians. San Francisco: Julian Richardson 

and Associates. 

James, W. (1890). The Principles of Psychology Vol.1. Cambridge, MA : Havard University Press. 

Jensen, U. (2011). Factors Influenceing Student Retentiion In Higher Education. Pacific Policy 

Research Center, 1-4. 

Jensen, U. (2011). Factors Influencing Student Retention in Higher Education. Honolulu: Pacific 

Policy Research Center. 

Jones, L. C. (2002). Examining The Ethnic Minority Student Experience at Predominantly White 

Institutions: A Case Study. Journal of Hispanic Higher Education, 19-39. 

Kalpidou, M. C. (2011). The Relationship Between Facebook and the Wel-Being of 

Undergraduate College Studentsl. Cyberpsychology, Behavior and Social Networking, 

14(4), 1-9. 

Kaplan, H. (1986). Social Psychology of Self-Referent Behavior. New York: Plenum Press. 

Kaplan, H. B. (1975). The Self-Esteem Motive and Change in Self-Atitudes. The Journal of 

Nervous and Mental Disease, 265-275. 

Kati, M. E. (2014). Myth of Race The Reality of Racism (Critical Essays). Brooklyn Park: Papyrus 

Publishing. 

Kuh, G. (1991). Involving Colleges: Successful Approaches to Fostering Student Learning and 

Development Outside the classroom. San Francisco: Jossey-Bass. 



52 

 

Kuh, G. D. (1991). Involving Colleges: Succesful Approaches To Fostering Student Learning and 

Development Outside The Classroom. San Francisco: Jossey - Bass . 

Leary, R. M. (1995). Self-Esteem as an Interpersonal Monitor: Sociometer Hypothesis. Journal of 

Personality and Social Psychology, 68(3), 518-530. 

Levine, J. (2002). Harmful To Minors. Minneapolis: University of Minnesota Press. 

Lewin, K. H. (1936). Principles of Topological Psychology. In K. H. Lewin, Principles of Topological 

Psychology (pp. 76-83). New York: McGraw-Hill. 

Lisak, D. M. (2002). Repeat rape and Multiple Offending Amonc Udetected Rapist. Violence and 

Victims, 73-84. 

Little, D. M. (2010). The Future of Diversity: Academic Leaders Reflect on American Higher 

Education. New York: Palgrave Macmillan. 

Longmore, M. A. (1997). Perceved Inequality and Depression in Intimate Relationships: The 

Moderatubg Effect of Self-Esteem. Social Psychological Quarterly, 172-184. 

Madyun, N. (2008). Linking Universal Instructional Design and Cultural Capital: Inproving African 

American College Outcomes. In J. L. Higbee, Pedagogy and Student Services for 

Institutional Transformation: Universal Design in Higher Education (pp. 49-58). 

Minneapolis: University of Minnesota. 

Markus, H. Z. (1985). The Cognitive Perspective in Social Psychology. The Handbook of Social 

Pshchology, 137-230. 

Maslow, A. H. (1954). Motivation and Personality. New York: Harper & Brothers. 

Mathews, D. (1995). The Politics of Diversity and The Politics of Difference: Are Academics and 

The Public Out of Sync? Higher Education, 66-71. 

McGurire, W. j. (1978). Salience of Ethnicity in the Spontaneous Self-Concept as a Function of 

One's Ethnic Distinnctiveness in the Social Environment. Journal of Personality and 

Social Psychology, 311-320. 

Messick, S. (1979). Potential Uses of Noncognitive Measurement in Education. Journal of 

Educational Psychology, 281-292. 

Miles, M. B. (1994). Qualitative Data Analysis. Thousand Oaks: Sage. 

Minneosta, U. o. (2017). History of the University of Minneosta. Retrieved from umn.edu. 

Museus, S. D. (2008, November/December). The Role of Ethnic Student Organizations in 

Fostering African American and Asian American Students' Cultural Adjustment and 



53 

 

 

membership at Predominantly White Instirutions. Journal of College Student 

Development, 49(Number 6), 568-586. 

Nathan, R. (2005). My Freshman Year, What a Professor Learned by Becoming a Student. New 

York: Cornell University Press. 

Owens, T. J. (2001). Extending Self-Esteem Theory and Research. New York: Cambridge 

University Press. 

Owens, T. J. (2001). the Future of Self-Esteem An Introduction. In T. J. Owens, Extending Self-

Esteem Theory and Research Sociological and Psychological Currents (pp. 1-9). New 

York: Cambridge. 

Pagett, R. D. (2012, March/April). First Generation Undergraduate Students and the Impacts of 

the First Year of College:Additional Evidence. Journal of College Student Development, 

52(2), 243-266. 

Palmer, P. J. (2011). Healing The Heart of Dmocracy: The Courage to Create a Politics Worthy of 

the Human Spirit. San Francisco: Jossey-Bass. 

Parkovnick, S. (2015). Geaorge Herbert Mead's Social Psychology. The American Sociologist, 294-

299. 

Patton, L. D. (2006). Black Culture Centers: Still Central to Student Learning. About Campjus, 1-8. 

Patton, L. D. (2010). Culture Centers In Higher Education. Sterling: Stylus Publishing. 

Patton, L. D. (2010). Culture Centers In Higher Education (Perspectives on Identity. Theory and 

Practice. Sterling: Stylus Publishing. 

Patton, M. Q. (2002). Qualitative Research & Evaluation Methods. Thousands Oaks: Sage 

Publications. 

Phinney, J. S. (1990). Ethnic Identity In College Students From Four Ethnic Groups. Journal of 

Adolescence, 171-183. 

Phinney, J. S. (1993). A Three-Stage Model of Ethnic Identity Development In Adolescence. In M. 

E. Bernal, Ethnic Identity: Formation and Transmission Among Hispanics and Other 

Minorities (pp. 61-79). Albany: State University of New York Press, Albany. 

Pike, G. R. (2005). A Typology of Student Engagement for American Colleges and Universities . 

Research in Higher Education, 185-209. 

Princes, C. D. (2005). The Precarious Question of Black Cultural Centers Versus Multicultural 

Centers. In F. L. Hord, Black Culturre Centers: Politics of Survival and Identity (pp. 135-

146). Chicago: Third World Press. 



54 

 

Pritchard, M. E. (2010). What Predicts Adjustment Among College Students? A Longitudinal 

Panel Study. Journal of American College Health, 56, 15-22. 

Rendón, L. I. (2004). Transforming The First Year of College For Students of Color. Columbia: 

University of South Carolina. 

Reynolds, W. M. (1988). Measurement of Academic Self-Concept in College Students. Journal of 

Personality Assesment, 223-240. 

Rose, M. (2009). Why School? Reclaiming Education for All of Us. New York: The New Press. 

Rosenberg, M. (1965). Society and The Asolescent. Princeton: Princeton University Press. 

Rosenberg, M. (1979). Conceiving The Self. New York: Basic Books. 

Rosenberg, M. (1989). Self-Concept Research: A Historical Overview. Social Forces, 34-44. 

Ryff, C. D. (1989). Happiness Is Everything, or Is It? Exploring the Meaning of Psychological Well-

Being. Journal of Personality and Social Psychology, 57(6), 1069-1081. 

Saldaña, J. (2013). The Coding Manual for Qualitative Researchers. London: Sage Publication. 

Santos, C. E.-T. (2015). Studying Ethnic Identity : Methodological and Conceptual Approaches 

Across Disciplines. Washington D.C.: American Psychological Association. 

Seigel, D. J. (2009). Mindful Awareness, Mindsight and Neural Integration. the Humanistic 

Psychologist, 137-158. 

Sidanius, J. L. (2008). The Diversity Challenge: Social Identity and Intergroup Relations on the 

College Campus. New York: Russell Sage Foundation. 

Singelis, T. B. (1999). Unpackaging Culture's Influence On Self-Esteem and Embarrassability: The 

Role of Self-Construals. Journal of Cros-Cultural Psychology, 315-341. 

Steele, C. M. (1997). A Threat in the Air: How Stereotypes Shape Intellectual Identity and 

Perfoemance. The American Psychological Association, 52(6), 613-629. 

Steele, C. M. (1999). Thin Ice: Stereotype Threat and Black Students. The Atlantic Monthly, 44-

54. 

Stets, J. E. (2014). Self-Esteem and Identities. Sociological Perspectives, 409-433. 

Strauss, A. J. (1998). Basics of Qualitative Research (Techniques and Procedures for Developing 

Grounded Theory). Thousand Oaks: Sage Pblishing. 

Strayhorn, T. (2012). College Students' Sense of Belonging: A Key to Educational Success for All 

Students. New York: Routledge. 



55 

 

 

Syed, M. (2011). Identity and Academic Success Among Underrepresented Ethnic Minorities: An 

Interdisciplinary Review and Integration. Journal of Social Issues, 67(3), 442-468. 

Tafarodi, R. S. (1995). Self-Liking and Selr-Competence As Dimentions of Gobal Self-Esteem: 

Initial Validation of a Measure. Journal of Personality Assessmentt, 322-342. 

Tashakkori, A. T. (2003). Handbook of Mixed Methods In Social & Behavioral Research. Thousand 

Oaks: Sage Publications. 

Taylor, D. L. (1995). A Comparison of College Athletic Participants and Nonparticipants On Self-

Esteem. Journal of College Student Development, 36, 444-451. 

Taylor, S. E. (1988). Illusion and Well-Being: A Social Psychogical Perspective on Mental Health . 

Psychological Bulletin, 193-210. 

Tinto, V. (1987). Leaving College; Rethinking The Causes and Cures of Student Attrition. Chicago: 

Chicago Press. 

Tinto, V. (2006-2007). Research And Practice Of Student Retention: What Next. Journal of 

College Student Retention, 1-19. 

Tracy, B. (2001). The Six Elements of Self-Esteem Building. Retrieved from Brian Tracy 

International: http://www.briantracy.com/blog/business-success/the-six-elements-of-

self-esteem-building/ 

Tutu, D. T. (2014). The Book of Forgiving: The Fourfold Path for Healing Ourselves and Our 

World. New York: Harper Collins. 

Upcraft, M. (2005). Challenging & Supporting The First Year Student - A Handbook for Improving 

The First Year of College. San Francisco: Jossey-Bates. 

Upcraft, M. L. (1989). The Freshman Year Experience: Helping Students Survive and Succeed in 

College. San Francisco: Jossey-Bass. 

Watson, J. B. (1994). Psychology As The Behaviorist Views It. Psychological Review, 248-253. 

Watts, A. (1966). The Book: On The Taboo Against Knowing Who You Are . Toronto: Random 

House. 

Welsing, F. C. (1991). The ISIS Paper: The Keys to the Colors. Chicago: Third World Press. 

West, C. (2015). The Radical King: Martin Luther King. Boston: Beacon Press. 

White, M. J. (2012). Illumination With a Dim Lightbulb? What Do Social Scientist Learn by 

Employing Qualitative Data Analysis Software in The Service of Multimethod Designs? 

Sociologica Methodology, 42, 43-76. 



56 

 

Wright, B. E. (1984). The Psychopathic Racial Personality. Chicago: Third World Press. 

Yang, K. (2008). The Latehomecomer. A Hmong Family Memoir. Minneapolis: Coffee House. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



57 

 

 

Appendix A 
Rosenberg Self-Esteem Scale 

BELOW IS A LIST OF STATEMENTS DEALING WITH YOUR GENERAL FEELINGS ABOUT YOURSELF. IF YOU 
STRONGLY AGREE, CIRCLE SA. IF YOU AGREE WITH THE STATEMENT, CIRCLE A. IF YOU DISAGREE, 

CIRCLE D. IF YOU STRONGLY DISAGREE, CIRCLE SD.  Please Respond to the 3 Comments Questions at end of 

Question 10. 

Gender: 
 
Age: 
 
Major: 
 
Ethnic 
Identity/Race: 
Organization: 

1. 
 

STRONGLY 
AGREE 

2 
 

AGREE  

3. 
 

DISAGREE  

4. 
 

STRONGLY 
DISAGREE  

1. I feel that I'm a 
person of worth, 
at least on an 
equal plane with 
others. 

SA  A  D  SD  

2. I feel that I 

have a number of 
good qualities. 

SA  A  D  SD  

3. All in all, I am 

inclined to feel 
that I am a 
failure. 

SA  A  D  SD  

4. I am able to do 

things as well as 
most other 
people. 

SA  A  D  SD  

5. I feel I do not 

have much to be 
proud of. 

SA  A  D  SD  

6. I take a 

positive attitude 
toward myself. 

SA  A  D  SD  

7. On the whole, I 

am satisfied with 
myself. 

SA  A  D  SD  

 
8. I wish I could 

have more 
respect for 
myself. 

SA  A  D  SD  

9. I certainly feel 

useless at times. 
SA  A  D  SD  

10. At times I 

think I am no 
good at all. 

SA  A  D  SD  

Rosenberg, Morris. 1989. Society and the Adolescent Self-Image. Revised edition. 
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1. Describe what you did well to be successful academically relative to your 

expectations in the fall semester 2012? 

2. Describe what you learned about yourself for being associated with this 

cultural/student organization fall semester 2012? 

3. What aspect of this cultural/student organization was most useful to you and your 

expectations? 
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Appendix C: Student Learning and Development Outcomes 

Student Learning Outcomes Examples of Participant 

Narratives of Achievement 

of SLO 

Percentage of Students 

Who Mentioned This 

SLO 

Can identify, define, and solve 

problems 

Didn't stress out about grades at 

all and found that I learned 

more and enjoyed the course 

N=10, 14.3% 

Can locate and critically 

evaluate information 

I went to see my TA a couple of 

times. I did all the homework 

problems. I went over the study 

guides for tests. 

N=8, 11.4% 

Have mastered a body of 

knowledge and a mode of inquiry 

I earned a 4.0 GPA, earning me 

a place on the Dean's List, 

which met my hopes but 

exceeded what I was told to 

expect by others. 

N=2, .03% 

Understand diverse philosophies 

and cultures within and across 

societies 

Being around a group of people 

who are different, not only 

personality wise, but in their 

cultural background, lifestyle, 

social class, and much more 

you become more 'tolerate' of 

others. This tolerance is built 

because you begin to 

understand why people do the 

things they do 

N=8, 11.4% 

Can communicate effectively I learned that I could make a 

difference and that I'm a good 

speaker. 

N=9, 13% 

Understand the role of creativity, 

innovation, discovery, and 

expression across disciplines 

I experimented with different 

methods of study to try and find 

what worked best for me. 

N=2, .03% 

Have acquired skills for effective 

citizenship and life-long 

learning. 

I helped organize events and 

helped promote events. I also 

volunteered and that helped me 

succeed more. 

N=2, 03% 

Student Developmental 

Outcomes 

Examples of Participant 

Coded Narratives of 

Achievement 

Number of Students Who 

Mentioned This SDO 

Responsibility and 

Accountability by making 

appropriate decisions on behavior 

and accepting the consequences 

of their actions 

Completed my assignments on 

time and I did a good job on 

tests and requirements for my 

classes 

N=31, 44% 

Independence and 

Interdependence by knowing 

Seek others when needed, seek 

all opportunities in my way and 

was never afraid to ask 

N=58, 83% 
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when to collaborate or seek help 

and when to act on their own 

questions or help other in order 

to success. 

Goal Orientation by managing 

their energy and attention to 

achieve specific outcomes 

Obtaining most of my goals 

pertaining to academics 

N=55, 77% 

Self-awareness by knowing their 

personal strengths and talents and 

acknowledging their 

shortcomings 

I learned so much from the 

other people here! The QSCC is 

full of very diverse people with 

very interesting identities and 

life stories. I learned that I am 

not alone in being asexual and 

that it is not as uncommon as I 

previously thought. 

N=58, 83% 

Resilience by recovering and 

learning from setbacks or 

disappointments 

Applying my best qualities in 

situations that may seem 

difficult. 

N=4, .06% 

Appreciation of Differences by 

recognizing the value of 

interacting with individuals with 

backgrounds and/or perspectives 

different from their own 

I have learned more about a 

heritage I haven't spent much 

time around and have become 

aware of a new perspective of 

life. 

N=33, 47% 

Tolerance of Ambiguity by 

demonstrating the ability to 

perform in complicated 

environments where clear cut 

answers or standard operating 

procedures are absent 

I learned it is important to get 

out in the community and meet 

new people. Also, that you need 

to have a open mind about 

others cultures and ethnic 

identities. In addition, I learned 

what I enjoy and what I dislike, 

I learned how to put up with 

many different people, and how 

to understand and develop 

myself to be the best person I 

can be. I learned to use my 

strengths but also work on my 

weaknesses, and to be open to 

new ideas. 

N=3, .04% 
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