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How tall does one have to stand to be considered a giant? We didn’t need a tape
measure to discern the many giants of the college who still stand tall in their numerous
accomplishments. Their impact on entire fields of study, on thousands of students, on
educational and developmental practices, locally and around the world, are well known
beyond our walls.
How deep does an impact have to be before it is considered historic? Locally,
statewide, nationally, internationally—our faculty, staff, and alumni have, from the
college’s beginning, made an impact wherever we have worked. The depth of those
impacts over the past 100 years is inarguably deep and historic.
Throughout the pages of this commemorative magazine celebrating the 100th
birthday of the College of Education and Human Development, we have included the
stories of those people, initiatives, and events that consistently come up in conversation
about the college and its history. These are the stories that rose to the top again and
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again as we investigated the University archives and old issues
of Link alumni magazine; pursued ideas with faculty, staff,
community leaders, and alumni; and as we researched such

materials as Beyond Pedagogy, a history of the college’s first 75 years written by Regents
Professor Robert Beck.
What has driven our 100 years of accomplishment? A sustaining belief in the value
of each child, each person, as an individual with unique talents and challenges; a belief
that research and collaboration with community professionals will lead to good solutions
that will improve the lives of infants, children, youth, and families; and a dedication to
preparing educational and human development professionals to carry the values and
knowledge gathered here into the world to make it a better place.
Our hope is that the college community, including our friends and many alumni, will
see these stories—along with the centennial video and the centennial timeline on the
college’s Web site (education.umn.edu/history/)—as a set of companion pieces that
together present a rich history of this extraordinary college.
We stand on the shoulders of visionary founders, dedicated educators, and
amazingly accomplished alumni. From these heights we celebrate our heritage and look
forward to the next 100 years and all of the challenges and accomplishments
they will bring.
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This centennial magazine calls attention to an unusual moment in our college’s
history. As we embark on our second century, on July 1, 2006, we will officially become a
new college, with a new and expanded mission that includes the work of the faculty and
staff from social work, family social science, and General College. I have enjoyed working
closely with my colleagues in these units to plan for the future and to help set up the new
organization that will be handed off to a new dean and a new set of leaders.
As I get ready to step down and begin an administrative leave to prepare for my role
as a faculty member in the Institute of Child Development next year, I feel a mixture of
honor, good fortune, and pride at the opportunity to serve the college the past eight years as
dean. It has been an honor to represent this talented college community, past and present,
wherever I travel. We have enjoyed great success, and I am proud to have been a part of that recent
legacy as we launch our next century. I am particularly proud of the 52 exceptional faculty we’ve hired,
our successful $21 million capital campaign, the strong links we’ve created with state and national
leadership organizations, and of course, the excellent academic programs and scholarship we continue
to deliver, which assures our continuing national ranking as one of the top five public colleges of
education in the country.
Several years ago, I began keeping a journal. I discovered it was best to write quickly, to let the
thoughts of the day intrude on the page, to let myself get excited by an idea, an insight, or a plan, and
to keep writing forward, not stopping to re-read past entries. To write this column, I cheated, however,
went back, and skimmed some of the entries in the 17 notebooks now beginning to collect dust. I
wanted to jog my memory about some of the highlights of my job over the past several years.
The entries reminded me that I went to a lot of places and met a lot of people I never would have
imagined having the opportunity to meet or see: President George W. Bush at Eden Prairie High
School for example, and the beautiful city of Bangkok, Thailand. I met many distinguished alumni,
taught bright young students in freshman seminars, and worked hard with faculty and staff to maintain
and improve the college’s performance and reputation.
In short, the very positive feelings I have about the public work and accomplishments of
our college during the past eight years are matched by my equally positive sense of the personal
opportunities and experiences that came along, often as part of the job. It has been a great “ride” and
much more and different than I ever expected it to be.

				

dean, College of Education and Human Development
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Literacy’s legacy

College of Education & Human Development


Were you in “bluebirds” or “robins?”
Pull-out reading groups undergo observation in
the late 1930s.

Bond himself is best known for the 1967 project
“The First Grade Studies.” The nationally renowned
investigation “remains the largest and most thorough
study ever completed of beginning reading,” according
to a recent article honoring Bond’s coauthor,
Robert Dykstra—a professor emeritus who himself is a
college institution.
Bond and Dykstra examined issues that remain at the
core of reading education, Dillon says: “What are the best
ways to teach reading? What are the appropriate materials
and methods? What kinds of interactions do we expect to
see between teachers and children?”
Dillon also cites John Manning, who retired last
spring, as a giant in the field. A charismatic and widely
published professor, Manning was elected president of the
IRA in 1985 and often described schools as places where
“morality and ethics” and teachers with “humanity” are as
important as book learning and the ABCs.
Today, as the Department of Curriculum and
Instruction branches into the study of high-poverty
schools, into multicultural literature for young children,
and into the study of young readers throughout
adolescence, Dillon is hard-pressed to single out any
one professor as a star. “All of my colleagues in literacy

photos: University of Minnesota Archives; Leo kim; Jonathan Chapman

by Amy Gage
When literacy and reading-instruction expert Deborah
Dillon was invited to apply for a faculty position in the
College of Education and Human Development five
years ago, she sat up and took notice. She knew the
college’s reputation as a first-rate producer of scholars,
researchers, and policy in her chosen field.
“Foremost is the impact that graduates have had,”
says Dillon, who accepted the invitation and chaired the
Department of Curriculum and Instruction in the college
from 2001–2004. She ticks off a list of college alumni who
have headed the National Reading Conference, who lead
first-rate graduate programs in literacy at institutions such
as the University of Georgia, and who have directed the
International Reading Association.
“Our graduates are all over the place. They have a
deep respect for what they’ve learned here,” says Dillon,
whose own research focuses on adolescents who have
lost the motivation to succeed in school. “They’ve done
amazing work and prepared excellent students.”
What gives an academic program national respect
and renown? At heart it is the people: the scholars who
perform groundbreaking research that, in turn, attracts
other curious minds, whether graduate-level researchers
or undergraduates who one day will make their own
impact on the field.
The late Guy Bond is a name that Dillon and other
professors consistently evoke when describing the legacy
of literacy and reading research in the college. “It was
Guy Bond who put Minnesota on the map,” says Barbara
Taylor, who held the Guy Bond Chair in Reading,
1997–2000, and codirects the Minnesota Center for
Reading Research. “His work was helping teachers and
kids who were struggling readers.”
Like Bond, Taylor, who focuses on literacy education,
has made a name for the college in her collaborations
with classroom teachers. She received two honors in 2005
from the International Reading Association (IRA): the
Outstanding Teacher Educator in Reading Award and the
prestigious Albert J. Harris award for the article “Reading
Growth in High-Poverty Classrooms,” an unprecedented
achievement in the same year.

Professor emeritus John Manning and a licensure student work with a
student in a literacy program at Bethune Elementary, Minneapolis.
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Guy Bond
professor of reading, 1942–1971

An influential and prolific
author in the field of reading
instruction and learning
theory; his students include
many who went on to have
distinguished careers in the
field, including Ira Aaron, Ted
Clymer, Leo Fay, and Norine
Odland. An endowed faculty
chair has been established in
his name.

are people who stand out because they are
working on some large projects,” she explains.
Martha Thurlow, director of the
National Center on Educational Outcomes
based in the college, is collaborating with
Dillon to design reading comprehension
assessments that allow all children,
“regardless of disability,” to be able to take the
test and “show what they know,”
Dillon explains.
Richard Beach, a professor who studies
secondary students’ responses to multicultural
literature and the media, “is part of the reason
that program is known across the country,”
Dillon says. His Cultural Literacy Project
annually brings together educators from
around Minnesota.
Timothy Lensmire, “a fantastic scholar
in the field of writing,” is focusing his research
on race and teaching pedagogy. His recent
publications include Powerful Writing,
Responsible Teaching (2000, Teachers
College Press).

New scholars in the department include Cynthia
Lewis, known nationally as an English education literacy
researcher, and Lori Helman, whom Dillon says “will
extend our expertise with reading and English-language
learners.”
David O’Brien, who focuses on the literacy practices
of adolescents, is researching the “new literacies,” the
online reading and game-playing habits among young
people who struggle to read more conventional material.
“Developing motivation to read means we have to
expand our notion of reading materials and what reading
looks like,” Dillon explains. “It’s not only sitting down
with one of the classics. We have to hook kids on what
they’re most interested in: teen magazines, Web sites,
game materials. Those tasks are of interest to them. They
give kids a purpose for reading.”
Among her own projects is Minnesota Reads, a
collaborative effort with literacy professors at three other
colleges and universities in Minnesota to study how best
to teach literacy in the elementary through high school
years. The three-year project was funded by a $1 million
Bush Foundation Grant.
What is the college known for now in the literacy and
reading-research field? “The
preparation of teachers is very
good here,” says Dillon. “We
have leading scholars doing
nationally known reading
research. Then they walk into
the classroom and directly
teach teachers about that
research. Our students are in
the unique position of being
taught by some of the leading
researchers in the country.”

Students from 1955 work on a
reading assignment.
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Take a giant step:

Following footsteps and forging
new paths in children’s literature
Dora V. Smith Norine Odland

Dianne Monson

by Amy Gage
Lee Galda is a widely published
author, including the seminal
Literature and the Child,
coauthored with Bernice E.
Cullinan. She organizes two
children’s literature events in the
Twin Cities each year, reviews
children’s books, sat on the
Newbery Awards committee, and
received teaching awards.
But one of the most defining
aspects of Galda’s professional life
is the fact that she is also the fourth
woman in the college to make a
significant impact on the quality of
books available for young readers
and the broader understanding of
Professor Lee Galda offers a student an example from a picture book.
how children approach reading.
“The college has a long and
Smith retired in 1958, after 41 years of teaching.
interesting history on this topic,” says Galda.
Norine Odland followed, cultivating relationships with
Galda became part of the college’s heritage of
children’s book authors such as Beverly Cleary and Tomie
scholarship in children’s literature in 1998 when she
DePaola. “She established the name of the college and
left the respected children’s literature program at the
the University of Minnesota in the field of children’s
University of Georgia to join the faculty here. She
literature,” says Galda.
was honored to follow in the footsteps of three
A former student of Odland’s, Dianne Monson,
outstanding scholars.
took over the professorship when Odland retired in 1989
The visionary who established the college’s
after 50 years, and continued to expand the college’s
reputation in children’s literature was Dora V. Smith,
scholarship of children’s literature.
a professor of English education who created the first
Currently Galda is developing a new course on
course on children’s literature in any college of education.
culturally diverse literature and continues her decades“Generally those classes were found in the English
long interest in exploring how young people read and
department or in library science, never education,”
respond. “It’s always a new experience when a reader
Galda explains.
engages with a book.”
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Women of action
100 years of leading the way
for women athletes
by Suzy Frisch

It didn’t take long, after Minnesota became a state
and the University of Minnesota opened its doors,
for women to begin advocating for their own athletic
programs. Female students of the 1880s paved the
way for an illustrious history of leadership in women’s
physical education and athletics that has culminated
in the groundbreaking Tucker Center for Research on
Girls and Women in Sport, a one-of-a-kind institution
in the U.S.
“Women have been leading the college and the
University in terms of creating and supporting the
important
connections
between
physical activity,
sport and
wellness, and
sports from the
very beginning,”
notes Jo Ann
Buysse, director
of sport studies
in the School
of Kinesiology.
“We have an
incredibly rich
history of female
leadership in
physical activity
Women basketball players at the turn
and health and
of the century laid a foundation.
wellness.”
Though

competitive sports for women
were frowned upon at the time,
the University had a few early
outlets: The Ladies Tennis
Association started in 1895
and women’s interscholastic
basketball began in 1902. Both
teams were part of the Women’s
Athletic Association, which came
under the auspices of the college’s
Department of Physical Education
for Women, the successor to the
Department of Physical Culture.
In 1912 J. Anna Norris, M.D., came to the
University to head the Department of Physical
Education for Women. Appalled at the paltry facilities
for women, Norris strongly argued for a women’s
gymnasium. The University opened one of the first
gymnasiums built exclusively for women at an American
college in 1915; later in the century it was renamed the
Norris Gymnasium.
Women athletes at the University continued to
struggle to find opportunities for high-level competition,
funding, and physical space, notes emerita professor
Eloise Jaeger, in Minnesota Women in Sports: Leveling the
Playing Field.
Jaeger, as head of the School of Physical Education,
Recreation, and School Health Education, precursor of
today’s School of Kinesiology, became the first woman in
the nation to lead a department of physical education for
both men and women when she was appointed in 1971.
But over the years, leaders like Norris; Gertrude M.
Baker, M.D., who succeeded Norris; and Jaeger fought for
facilities and opportunities for women to compete.
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In 2001–2002, five members of the Gopher women’s basketball
team were students in the college, including, in the foreground,
Lindsey Whalen, now playing pro ball in Connecticut.

…among giants

on Girls and Women in Sport. Dorothy
McNeill Tucker, an alumna who earned
a degree in recreation leadership from
the college in 1945, supported the idea of
conducting groundbreaking research on
girls’ and women’s involvement in sport
and physical activity. It remains the only
university-based research center in the
country devoted solely to girls and women
in sport.
In its short history, the Tucker Center
has made a huge mark on the field. “We’ve
provided solid, scientific evidence that
has been used by practitioners, parents,
students, academics, and policymakers on
why sport matters so much for girls and
women,” says Kane, executive director of
the center. “Providing scientific evidence
that investing in women’s participation
in sport isn’t just about doing the right
thing—although it’s a noble enough
cause. It’s about investing in the future of
the country.”
Throughout the history of the college
and the University, women have taken the
reins to make sure their needs and desires
for physical activity were met. Under the
leadership of some pioneering women
scholars and advocates, females have paved
the way for many others, both in Minnesota
and beyond, to play, lead, and succeed on
and off the playing field.

“If we hadn’t kept plugging away we wouldn’t have
gotten anywhere for women,” says Jaeger.
It wasn’t until Congress passed Title IX in 1972,
equalizing funding for men’s and women’s sports,
that athletics for women really came into their own at
the University.
Two decades later, Mary Jo Kane, professor of sport
sociology who also is current director of the School
of Kinesiology, kept hearing about the “explosion” of
participation among girls and women in sport over
the previous 20 years. But she was frustrated that no
institutions of higher education seemed to take the
topic seriously.
“I didn’t want the academic community to make
the mistakes of the medical community, where they did
research for years and years on males and automatically
transferred the results to females,” says Kane. “I wanted
to investigate whether sport and physical activity might
impact women and girls differently than men and boys.”
In 1993, Kane wrote a proposal that culminated
in the development of the Tucker Center for Research

Anna Norris
first director of the Department
of Physical Education for Women,
1912–1941

A physician as well as an
educator, she developed a
program of health education
that was one of the best in
the country. Norris worked
many years to improve athletic
facilities and activities for
women. In an effort led by
Norris, the University opened a
gymnasium for women in 1915.
After she retired, the gym was
named Norris Hall as a tribute
to her energy and dedication.
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Giants
of
the
college
Memories of college luminaries
Two years ago, before we had even begun to
contemplate a commemorative magazine in
honor of the college’s 2005 centennial, we
received a letter to the editor that inspired one
feature for the magazine you hold in your
hands. Alumnus Roger Adams’s influential
e-mail said:
June 1, 2003

I would appreciate a series of articles
about the “Giants of the College” from
past years. Many of my giants such as Guy
Bond, Gordon Mork, and Marcia Edwards are
long gone, but some like Ted Clymer are still
alive. Please consider this possibility.
—Roger Adams
Intrigued by this idea and with the centennial
on our minds, we replied to Dr. Adams to
ask for more of his thoughts on this topic of
“giants.” His reply was:
June 3, 2003

Asking me why I named several people
“Giants” turns out to be quite interesting.
Guy Bond I identified because of his
national and international reputation
in the field of reading. In his era he was
known to anyone interested in reading
instruction. I worked for Gordon Mork for
two years as a supervisor of elementary
student teaching. To me he was the
consummate administrator. Focused,
interested in perfection, but gentle and
supportive. Marcia Edwards I admired
from “afar,” having never worked for her
directly. In recent years I have reflected
that she came along far before her time.
She was an extremely capable person and
in this era would be a dean or a president
of a prestigious institution, but in the ’50s
and ’60s she hit the glass ceiling as an

associate dean. Finally, Ted Clymer was my
Ph.D. adviser. He was very supportive and
but for his gentle prodding I would have
never finished my dissertation.
This is not the end of my list of
“Giants,” but I’m glad I didn’t name any
more to you as this exercise is taxing my
elderly brain.
		
—Roger Adams
As a result of this correspondence, Link
alumni magazine began to solicit the opinions
of all of our alumni, inviting our readers to
nominate giants of the college. Below are the
replies that this request generated, in the order
they were received.
Nov. 11, 2003

I would like to nominate Norine Odland.
She was instrumental in bringing
together courses for a master’s and Ph.D.
major in children’s literature. She was
consistently supportive, knowledgeable,
aware, and concerned about the needs
of her students. To me and others in the
children’s literature field she is a “Giant.”
—Irvyn Gilbertson
Nov. 13, 2003

My strong nomination for a “Giant” is
William Edson. For many years he was the
head of the Student Personnel Office
which later became the Education Career
Development Office. He was also a full
professor in educational psychology.
He was a national leader, as well as a
campus leader, in student personnel work
in higher education. His influence was
felt, directly and indirectly, by thousands
of undergraduate and graduate students.
Thanks.
—Bruce D. Sillers, Ph.D.

College of Education & Human Development
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Nov. 13, 2003

When I attended the University of
Minnesota, two people stood out as
faculty members. Dr. Graham who taught
children’s theatre and creative dramatics
in 1952. He was an inspiration for those
who took his courses. Gerald B. Fitzgerald,
lecturer in hospital recreation and other
recreation courses, was a pioneer in his
field. His work formed the foundation
for therapeutic recreation as a profession
in dealing with the mentally ill in the
medical settings.
Cheers.
—Don Lindley, M.Ed., ’52
professor emeritus,
Kansas State University
Nov. 15, 2003
Dora V. Smith (my doctoral adviser), Emma
Birkmaier, Ruth Eckert, Guy L. Bond, Edith West,
Palmer Johnson, Leo Brueckner.

—Stan Kegler
B.S., ’50; M.A., ’52; Ph.D., ’58
Nov. 18, 2003

Don’t forget Leo Brueckner, the math man,
and Edgar Bruce Wesley in social studies.
—Cal Norman, June ’49
Nov. 26, 2003

I wish to suggest John C. Manning as a
giant of the college. His energy and
vitality were infectious to those who
were fortunate to be his students. His
commitment to the highest needs of
children is unsurpassed by colleagues.
—Ed Paradis, B.S., ’63; M.A.,’68;
Ph.D.; ’70
Dec. 1, 2003

I think the “Giants” idea is a fine one.
Roger Adams was right on target with his

nomination of Marcia Edwards.
I nominate E. Paul Torrance, who was
the subject of the feature article of “In
Memoriam” (Link, fall 2003).
Sincerely,
—Robert E. Myers, Ph.D., ’63
Dec. 2, 2003

I’d like to nominate Dora V. Smith as a
giant. She taught my children’s literature
class in the ’40s and also taught Teaching
of English, I believe. An inspiring lecturer
and a person interested in her students.
—Margaret B. Nelson, Ph.D., ’50
Dec. 3, 2003

As I read the brief article, “They might be
giants,” I agreed with Roger Adams that
people such as Guy Bond, Gordon Mork, and
Marcia Edwards were giants. They also were
to me. Without Marcia Edwards, I might
not have been able to come to Minnesota.
There are two additional individuals
who played more than significant roles
in the education of doctoral students as
well as faculty members: Clyde Parker and
William Edson. Dr. Parker filled the shoes of
Gilbert C. Wrenn at a time when the impact
of the death of President Kennedy and
our involvement in Vietnam was guiding
student development in many different
directions. Dr. Edson, on the same line,
was a trainer of student personnel leaders.
His quiet demands on the students who
worked for him in the college helped to
provide the core of student personnel
administrators and counseling educators
across a wide sector of the country. I
personally am highly indebted to both of
them for my growth and behavior.
—Boy N. Collier, Ph.D., ’67
Dec. 11, 2003

I graduated from the University in 1947
(B.S.) with a major in home economics
education. I had several courses in the
College of Education, some of which
were not very challenging, until I had a

course in educational philosophy from
Theodore Brameld—it must have been 1946
or 1947. Dr. Brameld was an impressive
person. I particularly remember the
time he discussed controversial issues
and the need for education to deal with
them. At that time there was beginning
to be much concern about communism
and that teaching about communism
was dangerous because some people
might be attracted to it! Dr. Brameld
said, “If learning about communism wins
out over learning about democracy, then
democracy is not very strong.”  I have
carried and applied this thought to many
issues and matters over the 60 years in my
career at Michigan State University and
in my personal life. What he taught is as
vital today as it was in the 1940s.
—Margaret M. (Jacobson) Bubolz
professor emerita, Michigan State
University
May 24, 2004

I should like to nominate as a GIANT
Stanley Kegler, Ph.D., 1958, professor,
associate dean, department chair, acting
dean, associate vice president and vice
president, 1964 to 1993, retired.
—anonymous letter
June 28, 2004

I would like to recommend William
Ammentorp as a “Giant of the
College.” He, through decades of
service, has educated and mentored
hundreds of school principals,
superintendents, college presidents,
and other educational leaders—myself
included. His thinking, kindness, and
passion have influenced educational
policy across the country and the world.
As I leave Minnesota to assume the
presidency of Front Range Community
College in Denver, Bill’s footprints will
extend to the Rocky Mountains as well.   
—Janet Gullickson
inspiring minds
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Feb. 15, 2005

One individual that still comes to
mind is Emma Birkmaier. She made a
positive impression on me and gave me
considerable inspiration. Memories of my
education at the U are positive.
—David Peterson, B.S. ’67,
secondary education

A small memoir
From 1968 to 1972, I trained for a career
in elementary education. This period of
my life was focused by a very important
mentor named Dr. Norine Odland.
By the time I met her, Dr. Odland
had achieved a solid and remarkable
reputation for scholastic rigor and
achievement in the field of children’s
literature. Norine represented a
generation of women scholars at the
University of Minnesota who took the
term seriously.
After I married and a few years later,
when my daughter Rachel was born,
Norine gifted her like a grandniece. She
often gave Rachel books and once a little
rag doll of Ramona the Brave.
Today, I know that Norine embodies
concepts strong in my memory and my
ethic. Steadfast is one word that comes to
mind. Punctual. Generous. Disciplined.
Trustworthy.
So this small memoir is written in
tribute to Dr. R. Norine Odland, 1919
to 2002. Women in academia now walk
through doors opened by leaders like
Norine Odland, and I hope that we can be
as steadfast in our commitment to honesty
and integrity in both mentoring and
teaching.
—Beth Waterhouse
To read the full essay about
Norine Odland, go to
education.umn.edu/pubs/100

inspiring…

Teacher preparation
A century-old debate

by Mary Beth Leone-Getten
For decades, Minnesota public schools consistently
have ranked among the best in the nation. It is no
coincidence that Minnesota also has among the highest
standards for teacher preparation in the country. Yet
while extensive research supports the connection
between teacher quality and student achievement,
arguments for and against professional teacher
preparation continue to come from politicians and
pundits alike. This has been true, not just during the
current age of accountability, but during the college’s
beginning years at the turn of the century.

Minnesota’s education pioneers
There are few buildings or streets in Minnesota named
after him, yet no one has more to do with establishing

David Kiehle was an early advocate for the professionalization of teaching.

Minnesota’s public school system than David Kiehle.
Kiehle served in many educational posts before
becoming state superintendent of public instruction in
1881 and an ex-officio member of the University Board
of Regents. In 1893, Kiehle became a member of the
University teaching faculty—the first and only
faculty member in the Department of Pedagogy, the
college’s precursor.
From the outset, Kiehle used his positions to
advance the cause of teacher training and lobbied hard
to establish a school of pedagogy. In a speech in 1900,
Kiehle defined what he considered the University’s
responsibility to teachers: “The University should offer
the same professional preparation in education as it does
in medicine, law, and agriculture.” While Kiehle’s goals
apparently conflicted with his contemporaries—he was
removed from his post in 1902—he successfully planted
the seeds for what was to become the mission of the
College of Education only three years later. When the
college was created in 1905, faculty elsewhere in the
University doubted that professional training for public
school educators was necessary. Many believed it was an
unworthy activity for an institution of higher education.
In 1915, Lotus Delta Coffman became dean of the
college. Previously, Coffman had served as supervisor of a
teacher training school, a job that cemented his position
that professional teacher training in U.S. universities was
terribly inadequate. With Coffman at the helm, and soon
to be University president, the college was on the road to
create a program with some of the highest standards for
teacher preparation in the nation.
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While the debate over how best to prepare teachers—or to prepare them at all—surges across
the nation, the college has steadily and proudly raised the bar for teacher education.

Art education lecturer Faith Clover (center)
listens in on a lively discussion with students.
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100 years later:
How the college prepares teachers
Today in the college, teacher preparation
standards are determined by the Council on
Teacher Education (CTE). The council is
responsible for the ongoing development of
teacher education.
According to Mary Bents, associate dean
for undergraduate and professional programs,
the college is closely tied to Minnesota schools
and much of what is taught comes from school
leaders’ suggestions of what they want teachers
to know. The program includes ample time in
Minnesota classrooms to observe and practice
theory in action.
“Minnesota is held up as one of a few
exemplar states for teacher preparation,” notes
assistant professor Misty Sato. “We know there
is a direct correlation between teaching and
student learning,” Bents says, “and Minnesota
has always drawn a line saying you have to know
both your content, and how to teach it.”

A 1950s student eagerly offers a response.

and spawned many movements—both for and against
teacher education and professionalism.

Roots of the current debate

To prepare or not to prepare

While the first part of the 1900s—especially the postWorld War II population boom—saw a tremendous
growth in students and schools as well as a growing
belief in the value of public education for all children
and support for that education to continue through age
18, the last 40 years of educational policy have been
increasingly framed by an agenda that argues a need to
“fix” public education, which has brought arguments
about teacher preparation back into focus.
In part the sense of failure of the public schools was
sparked by the U.S.S.R. launch of Sputnik and a fear
that a communist country was going to beat the U.S.
in the space race. Suddenly science and math programs
were being beefed up and the nation began to regularly
compare its school system and student test scores with
those of other countries.
In 1983, the federal government released “A Nation
at Risk,” a report that claimed America’s educational
system was failing to keep pace with the rest of the world.
The report created a panic about the state of education

Today two broad schools of thought exist about teacher
preparation. One group advocates high standards
for admission to teacher training programs, rigorous
teacher preparation before certification, and lifelong
professional development, making teaching a profession
like law or medicine. Organizations in this camp are
based on the central belief that knowing how to teach is
equally important as knowing the subject matter
being taught.
The other approach, often associated with Frederick
Hess of the American Enterprise Institute, argues against
certification as we know it, saying that the process
dissuades energetic, talented individuals who have many
attractive professional alternatives and are not willing
to endure the “hoops and hurdles” of certification.
Advocates of this approach argue that there is little
proof that certified teachers serve students better than
uncertified ones.
Patricia Avery, professor of curriculum and
instruction and chair of CTE , says that many people
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…among giants

There are places where
the need for more teachers
is chronic. While shortages
have been attributed to
student population growth
and teacher retirements,
and sometimes are, more
and more research indicates
that teacher shortages
are largely caused by job
turnover. Because research
shows that teachers who
are better prepared will stay
Maria Sanford
in the classroom longer,
teacher shortages can
professor of pedagogy, 1881–1909
be seen as an argument
An energetic professor of
that supports more
education and rhetoric, she
extensive preparation for
presented the first lectures on
teachers, not less, and also
the art and theory of teaching
emphasizes the need for mentoring and
continuing professional development,
ever offered at the University
especially for teachers in their first three to
in 1881. Sanford, one of the
five years on the job.
first women in America ever to
In the debate over how well
rise to the rank of full professor
little-trained teachers might fare in the
(at Swarthmore College), was
classroom, Linda Darling-Hammond,
a master teacher of public
Stanford professor and national expert on
presentation and argument and
teacher training, puts it this way, “Think
about how hard it is to manage a two-hour
regarded by many students
birthday party for 30 kids, and then
of that era as the “best loved
imagine what you need to do to actually
woman in Minnesota.” In
accomplish learning goals with [that
1958, 38 years after her
number of] kids over a long period
death, she became one of two
of time—then you can begin to get a
Minnesotans honored with a
glimpse of how much skill is needed
likeness in Statuary Hall of the
for teaching.”
For the future of teacher preparation,
United States Capitol.
in addition to keeping standards high,
Bents sees a real necessity to focus on
continuing professional development. “The future success
of our students will rest on how we, as schools, states, and
nation, support teachers, regardless of how they were
prepared, to stay in the classroom.”

A student teacher helps his students plan a project.

think that because they have gone through school as
a student, they know how to teach simply by having
participated in a classroom. “Teaching,” says Avery, “is
planning learning experiences in a sequenced fashion
that take different turns depending upon how learners
respond—this is not something you just pick up.”
Neither side disputes that teachers need to have a
mastery of their content area. Those who advocate “short
cuts” to the classroom maintain that effective teachers
need only strong content-area knowledge and strong
verbal ability, both of which can easily be tested. But
advocates for teacher preparation say that the “how to
teach” knowledge, especially in America’s increasingly
diverse classrooms, is equally important.

Do we need more teachers?
The argument for quick certification often is based
on the idea that teacher shortages necessitate a more
efficient and quick route to the classroom. They point
to the states (not including Minnesota) that have been
forced to issue record numbers of emergency credentials,
especially in math and science areas. This trend has
quickened under the definition of “highly qualified”
teachers in the No Child Left Behind federal legislation.
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…among giants

Is teaching a genuine profession?

Emma Birkmaier
(Ed.D., ’49, education)
professor of foreign languages,
1942–1973

Served on the Fulbright
Scholarship selection

In many ways, public opinion about the
status of teachers hasn’t improved much
since faculty at the University resisted
the idea of a college of education and
the teaching profession still doesn’t come
close to commanding the respect afforded
the medical and legal professions.
In Misty Sato’s view, teaching took
a big step toward professionalism in 1986
with the formation of the National Board
for Professional Teaching Standards, an
organization established and monitored by
educators, who codify teaching knowledge

into National Board Exams for teacher certification—a
rigorous preparation process and assessment that allows
teachers to demonstrate mastery of a body of knowledge
in specific subject areas as well as their knowledge of the
learning process and demonstration of classroom skills.
Despite the bad press that education sometimes
gets, more people than ever are applying to increasingly
selective teacher preparation programs at American
colleges and universities. While the absence of status
might not make teaching a true profession in the eyes
of some, many, if not all, of those who toil in classrooms
have no doubt their chosen profession is among the most
important, and far reaching, in the world.

From the bureaus to CAREI:

90 years of collaborative research

committee; founded and

The college’s long history of providing educational leadership through sound research started with a
bang when Lotus Coffman, the college’s new dean in 1915, took over direction of the University’s
of the American Council
Bureau of Cooperative Research—an organization that gathered data from Minnesota schools to study
on the Teaching of Foreign
educational problems. He changed the name to the Bureau of Educational Research (BER) in 1919.
The college’s research stature began to get national notice. The federal government selected the
Languages; served as
college
as a research station of the Federal Bureau of Education. Later, the college launched the Bureau
a consultant to many
of Institutional Research (BIR), which pioneered the study of higher education within the University, and
organizations and institutions
the two bureaus operated side-by-side for decades.
of higher education.
In 1948, the Bureau of Field Studies and Surveys was formed to gather data—in person rather than
school-submitted—from far-flung Minnesota schools. The field studies bureau completed 13 surveys in
its first 21 months. It was replaced by the Center for Educational Policy Studies in 1978. While the bureau had met the
needs of an expanding educational system, the center addressed questions of educational policy during declining
enrollment.
In 1986 the college created the Center for Applied Research and Educational Improvement (CAREI). CAREI
differs from the early bureaus in its collaborative model. It brings teachers and administrators together with
college faculty and staff regularly to discuss educational issues. Faculty share important research, teachers explain
concerns and issues, and kernels of ideas that may become research begin to form.
“Today, more often than not, CAREI research ideas come from teachers telling us what they need to know
in order to do their jobs more effectively,” explains Kyla Wahlstrom, CAREI’s director. CAREI also takes a
leadership role in outreach, giving school leaders access to the most current research available on relevant topics.
CAREI has completed dozens of studies since its inception, many attracting national attention, such as its work
into the effectiveness of combining medical research about teen sleep needs with policy about school start times.
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served as first president

Working cooperatively:
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The Johnson
brothers
collaborate
in a teaching
revolution
Brothers and fellow professors in the College
of Education and Human Development, Roger
and David W. Johnson established the field of
cooperative learning and remain its leading
researchers around the world. They head the
Cooperative Learning Center which focuses on
making classrooms and schools more cooperative
places and on teaching cooperative skills—
leadership, communication, decision making,
trust building, and conflict resolution.
After more than 20 years of research, the Johnsons have no doubts: cooperative learning works to
the benefit of students, teachers, schools, and communities. “Human beings learn more, flourish, and
connect more when they’re cooperating and less when they’re competing or working in an isolated
fashion,” Roger Johnson says.
Cooperative learning, the Johnsons discovered, has many positive outcomes. Their research shows
that cooperative learning improves students’ efforts to achieve. They work harder, achievement levels go
up, material is remembered longer, and higher-level reasoning is used more.
What interests the Johnsons even more is that cooperative learning methods also improve
interpersonal relationships among those working together. Students working cooperatively tend to like
each other better, including groups with both able-bodied students and students with disabilities, groups
with students of different ethnic backgrounds, and groups with both genders.
Peter Coleman, director of the Cooperative Learning and Conflict Resolution Center at Columbia
University, N.Y., calls the Johnsons’ research “seminal, setting high standards for the field in research,
curriculum development, and assessment. Their studies are rigorous.” Coleman says one of the things
about the Johnsons’ work that most impresses him is “their commitment to trying their ideas out in the
real world, using those experiences to feed the theory and help it grow.”

inspiring minds

17

David and Roger Johnson

inspiring…
College leaders
A century of deans
George James
dean, 1905–1915

James succeeded
David Kiehle as chair
of the Department
of Pedagogy in
1902. The College
of Education
was created on Dec. 12, 1905, with
the mandate of guiding the training
of teachers, principals, and school
superintendents. James began his tenyear tenure as the first dean with a
tiny budget and a modest office in
Folwell Hall.

Lotus Coffman
dean, 1915–1920

One of the most
influential figures in
the college’s history,
Coffman arrived
with a conviction
that primary and
secondary education in the U.S. required
a drastic overhaul, and that the teaching
profession needed higher standards and
better research behind its practices. In
one of his first acts as dean, Coffman
lent his support to the University’s
Bureau of Cooperative Research, an
effort to gather data from schools across
Minnesota and apply the information
to the study of educational problems.
During his five years as dean, Coffman
succeeded in gathering together under

the college’s umbrella all faculty from
other departments of the University who
were providing teacher training, thus
defining the college as the source of all
teaching certifications. Coffman left the
deanship in 1920 to become president of
the University of Minnesota.

Melvin Haggerty
dean, 1920–1937

During Haggerty’s
17-year-long tenure,
he emphasized the
training of school
administrators and
the development
of new research on secondary and
higher education.

Wesley Peik

acting dean, 1937–1938
dean, 1938–1951

Peik spent 13
years as dean—a
time marked by
the emergence
of the College of
Education as a strong component of
the University. Peik put his weight
behind the creation of the Bureau
of Field Studies and Surveys, whose
responsibility was to gather statistical
information from Minnesota’s schools
and school districts with the hope of
analyzing the data to suggest solutions to
common problems.
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Walter Cook

dean, 1952–1963

A member of
the faculty in
educational
psychology since
1938, Cook
championed his
belief in the individual differences of
each child. During his 11 years in office,
Minnesota needed nearly 1,000 new
teachers each year to meet the demand,
and the college continually increased its
facilities and improved its programs to
keep up.

Marcia Edwards
acting dean, 1952,
1963–1964

(Ph.D., ’35,
Graduate School)
A master
administrator,
Edwards was
urged by University President James
Lewis Morrill to assume the deanship
permanently, but she refused. Although
she regarded herself as qualified to
assume the responsibilities of dean, she
believed that Minnesota educators were
not ready to see a woman as leader of the
College of Education.

Throughout the college’s history, strong deans have been at
the helm to lead the college through the ever-shifting directions
in the fields of education and human development.

Robert Keller
dean, 1964–1970

photos: University of Minnesota Archives; Leo Kim; Jeff Christiansen; Ric Sferra; Tim Rummelhof; Greg Helgeson

(Ph.D., ’47,
education; M.A.,
’40, educational
administration)
Keller’s varied
experience included
teacher in a one-room schoolhouse,
North St. Paul high school instructor,
and director of University High School.
Like his predecessor, he worked to find a
balance between the college’s support of
educational research and its commitment
to serve the educational community
beyond the University campus.

Jack Merwin*
dean, 1970–1976

A professor of
educational
psychology since
1960, Merwin
used his time as
dean to reorganize
the college into seven departments.
As an administrator, his great talent
was planning and setting institutional
priorities during a time when money
was scarce.

William Gardner*

acting dean, 1976–1977
dean, 1977–1991

(Ph.D., ’61,
education; M.A., ’59,
education; B.S., ’50,
social studies)
Among Gardner’s
initiatives were programs designed
to bring college staff and faculty
more frequently in contact with local
schoolteachers and administrators.
In 1987, postbaccalaureate teacher
education programs were established, and
most undergraduate programs phased out.

Robert Bruininks*
dean, 1991–1997

A member of
the educational
psychology faculty
since 1968 and
founding director
of the Institute on
Community Integration, Bruininks
became dean facing serious budgetary
challenges. In 1995, the College of
Education officially became the College
of Education and Human Development.
Bruininks left his position to become the
University’s executive vice president and
provost in 1997. He was appointed 15th
president of the University of Minnesota
in 2002, becoming the second dean from
the college to obtain that office.
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Charles Hopkins*

interim dean, 1997–1998

(M.Ed., ’66,
curriculum and
instruction; Ed.D.,
’68, education)
A professor and
former chair of the
Department of Work, Community, and
Family Education, Hopkins postponed his
retirement to provide leadership during a
time of transition.

Steven Yussen*
dean, 1998–2006

(Ph.D., ’73, child
psychology)
Yussen came to the
college from the
University of Iowa
where he was dean
of the College of Education. During his
tenure here, Yussen oversaw a successful
capital campaign, two successful
reviews by the National Council for
Accreditation of Teacher Education, and
received state funding for renovation of
the University’s former mines research
station to a state-of-the-art education
sciences facility. In his last year as dean,
Yussen has provided leadership during a
University-wide restructuring to help the
transition to a new and expanded college.
* living deans

Two bright beacons in educational policy and administration:

Regents’ Professors Ruth Eckert and Robert Beck
Ruth E. Eckert
Although Ruth Eckert consistently
advanced the profession of
education during her distinguished
career, it was in 1973, on the
occasion of her retirement, that
she would break ground in two
significant ways: Eckert became not only the college’s
first Regents’ Professor, but also the first woman in the
University’s history to be honored with this title.
After graduating from Harvard University, Eckert
came to Minnesota in 1938 to study the effectiveness of
General College, work that generated many questions
about the value of different kinds of educational
programs—a concern that strongly influenced her career.
From 1941 to 1950 she coordinated the college’s two
educational research units, the Bureau of Institutional
Research (BIR) and the Bureau of Educational Research
(BER). Professor Robert Beck, in his book, Beyond
Pedagogy, summed up Eckert’s leadership: “When
one considers that she was a principal figure in the
college’s program of studies in higher education while
simultaneously coordinating the BER and the BIR, she
assumes truly remarkable stature.”
In 1950, she focused her efforts as a professor of
higher education, a position she pioneered. She became
nationally recognized for establishing higher education
as a field of study, and initiated the college’s graduate
program, which became a national model.
Education professor emerita Mary Corcoran, a
student of Eckert’s, remembers her as an editor who could
sharply define an issue. Eckert advised more than 100
graduate students, many of whom went on to become
national leaders in their fields.
Eckert had a wide spectrum of research interests:
student testing and evaluation, school curriculum, the
university as an organization, and teacher preparation.

Her work touched almost every significant area of
higher education.
Eckert published more than 100 books and journal
articles and served in many national leadership posts,
including the NEA’s educational policies commission,
the first research advisory committee for the U.S.
Office of Education, and the research committee for the
Educational Testing Service.
She retired from the college in 1973. Upon her
death in 1987, she was memorialized by the Ruth Eckert
Fellowship, an annual award given to a female graduate
student in higher education.

Robert Holmes Beck
“I have an abiding interest in
helping people to exercise their
reflections—their thoughtfulness,
so that they are not simply
convinced by each thing that they
read.” In that sentence Robert
Holmes Beck captured both the essence of thoughtful
education and his gift for engaging students and
colleagues alike in scholarly critical thinking.
Robert Holmes Beck, a graduate of Harvard and
Yale, joined the faculty of the college shortly after World
War II. His academic studies and war experience in
Europe—the latter a vital component of his education
and worldview—convinced him that “education was
mankind’s best hope for a more humane future.”
Beck had a wide range of professional interests:
philosophy, progressive education, history of ideas,
education in classical antiquity and Renaissance Italy,
comparative education, and vocational education.
He was an expert on the history of philosophy and
education. Bringing subjects together, linking themes
and people not often linked, was his specialty.
A gifted educator, Beck once said, “Scholarship
and teaching are not separate activities as far as I’m
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Leading Minnesota’s schools
concerned—one keeps the
other alive.” Former student and
colleague George Copa admired
his ability to lecture without
notes, “always ending at the
designated time with a ‘punch line’
or statement that summarized the
lecture in brilliant fashion.”
A prolific and eloquent
writer, Beck wrote, cowrote, and
edited dozens of books and articles.
He was asked to write Beyond
Pedagogy, a history of the College
of Education for the college’s
75th anniversary. He was chosen
as a Minneapolis 100 Future
Newsmakers in 1953, named a
Fulbright Scholar two years later,
and selected as a Regents’ Professor
in 1976.
He retired from the college
in 1989, but continued to advise
students, teach, and conduct
research. Beck died in 1991, and
is memorialized by the Robert
Holmes Beck Chair of Ideas in
Education, established by Corrie
Beck, his widow. The first of its
kind in the country, the position
will be dedicated to the scholarly
study of the concepts underlying
critical issues in education.
—Mary Beth Leone-Getten

The college’s Department of Educational
Policy and Administration is home to the
administrative licensure and graduate
programs that have produced a majority of
the state’s educational leaders, recognized
by their professional organizations as
premier leaders. Below we list college
alumni who have received Minnesota
Principal and Superintendent of the
Year awards.

Principals of the Year. State winners are
then eligible for National Principal of the
Year. The program is funded by the MetLife
Corporation and cosponsored by MetLife
and National Association of Secondary
School Principals (NASSP); formerly
sponsored by the Burger King Corporation.
MetLife/NASSP High School Principal
of the Year
2002: Randy Paulson

Minnesota Superintendent
of the Year
Established in 1988 and cosponsored
by the American Association of
School Administrators and ARAMARK
Education, this award recognizes
outstanding leadership among the ranks
of superintendents. State selection
committees (Minnesota Association of
School Administrators) choose the statelevel superintendents of the year, who are
then eligible for the national award.
2006: Gary Prest, Bloomington Schools
2005: Benjamin Kanninen, BurnsvilleEagan-Savage Schools
2003: Kenneth Dragseth, Edina Schools
(also received National Superintendent
of the Year)
2002: Carol Johnson, Minneapolis Schools
1998: Gregory Vandal, Sauk Rapids-Rice
Schools
1997: Chris Huber, Spring Lake Park
Schools
1994: Lowell Larson, Richfield Schools
1990: Donald Draayer, Minnetonka Schools
1989: Gerald McCoy, Eden Prairie Schools

Minnesota Principal of the Year
(middle and high school)
Each year since 2000 two principals—
a high school and a middle school
principal—have been selected by the
Minnesota Association of Secondary
School Principals (previously, one principal
was recognized annually) as Minnesota
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MetLife/NASSP Principal of the Year
1998: Bernice Berns
1997: Julian Stafford
1995: Thomas Blair
Burger King/NASSP Principal of the Year
1992: Elizabeth Pawlitschek
1991: Judith Lamp

Minnesota National Distinguished
Principal (elementary school)
This award was established in 1984
as an annual event to honor exemplary
elementary and middle school principals
who set the pace, character, and quality of
the education children receive during their
early school years. They are selected by the
Minnesota Elementary School Principals’
Association; the recognition is cosponsored
by the U.S. Department of Education and
the National Association of Elementary
School Principals (NAESP) in corporate
sponsorship with AIG/VALIC.
2002: Gloria Kumagai, St. Paul      
2001: Byron Schwab, Eagan       
2000: Jean Clark, Sauk Rapids
1999: Mary Endorf, Orono
1996: Jeffrey Raison, Minneapolis       
1994: Teresa (Teri) Edwards, Minneapolis      
1991: Delores Henderson, Saint Paul               
1990: Lynn Street, Westonka
1988: Kay Douglass, Monticello        
1987: Robert Sande, Rochester       
1986: Roger Gordon, Duluth

nspiring…

Inclusion for all
Ahead of the curve: Focusing on individuals

by Suzy Frisch

Two decades before the federal government legislated
inclusiveness in the classroom for students with
disabilities, professors from the College of Education
were advocating for that change in Minnesota. They
succeeded in 1957 when Minnesota passed its first
special education law, mandating that students with
mental or physical disabilities receive an equal,
public education.
Not only did the legislation revolutionize the way
Minnesota educated its exceptional children, it also
paved the way for the creation of the college’s special
education program. The bill provided funding to hire
faculty, provide scholarships to potential teachers, and
launch research.
The college was a natural place to start. Already
a cadre of graduate students and professors was
working on learning and intellectual disabilities
in the Psychoeducational Center, which provided
psychological diagnostic services to individuals with
disabilities and to school districts.
The special education program and its early
leaders were enormously influential in the field. Their
main contribution was successfully advocating for
the inclusion of special education students in general
education classes, notes Maynard Reynolds, the first
chair of the special education department and a national
leader in the field.
“There had been up to that time a very strong
tendency to set kids who were handicapped or special
in various categories in institutions or special education
classrooms,” says Reynolds. “We worked to make more
inclusive arrangements in ordinary schools.”
Reynolds built one of the nation’s top-rated special
education departments by hiring other pioneers in the
field, including Evelyn Deno and Frank Wood. One of

Deno’s most important contributions was her “cascade
of services.” A delivery system for meeting special
education students’ unique needs, the cascade of services
concept was adopted by the Council for Exceptional
Children, the nation’s premier special education
organization, and then written into federal law.
In the 1970s, Reynolds, Wood, and Evelyn Deno
separately received the J.E. Wallace Wallin Special
Education Lifetime Achievement Award from the
Council for Exceptional Children. “It’s the highest award
given every year to people who have made outstanding

Tools such as keyboards helped to open communication
with persons with disabilities.
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contributions to the education of exceptional children in
the United States,” says Stan Deno, professor of special
education and Evelyn Deno’s son. “It’s pretty remarkable
that three faculty from the University of Minnesota
received that award,” and a testament to the powerful
part the special education faculty has played on the
national scene.
The program’s innovation didn’t stop after its early
successes. In 1985, educational psychology professor
Robert Bruininks (now University president) launched
the Institute on Community Integration to improve
community services and social supports for people with
disabilities and their families. A multidisciplinary center,
the institute has 140 affiliated faculty, staff, and research
assistants who address disability-related issues across
the lifespan.
The institute works to create full inclusion and
a high quality of life for people with disabilities in
neighborhoods, schools, workplaces, and communities.
This has included playing a significant role in the
deinstitutionalization of people with disabilities from
state hospitals to community homes, notes the institute’s
director, David R. Johnson.
The College of Direct Support (CDS) is a recent
expansion of the institute’s innovative programs. An
online training program for direct support staff, CDS
has trained 25,000 people across the country who
help people with special needs to be self-sufficient. In
addition, the certificate in disability policy and services,
jointly delivered with the Department of Educational
Policy and Administration, provides students and
community professionals with a broad understanding of
disability and how to best serve people with disabilities.
In K–12 education, “Minnesota has been able to
maintain one of the highest-quality workforces of special
education teachers and paraprofessionals in the country,”
Johnson says. “The college’s special education program,
along with other individuals in the college, the institute,
and the State Department of Education, has placed a
high priority on making sure we have a high-quality
workforce of teachers throughout the state. It’s been a
very important part of the college’s role.”

…among giants

Gilbert Wrenn

Maynard Reynolds

professor of counseling, 1937–1964

(Ph.D., ’50, educational psychology; M.A., ’47,
educational psychology)
first faculty member and chair of the
Department of Special Education, 1951–1989

Before joining the college Wrenn
(above left) served as an assistant
dean in General College. He
became internationally known for
his innovative work in guidance
counseling, both at the high school
and college levels. He was a prolific
author and outstanding teacher.

Reynolds (above right with Evelyn
Deno) worked to increase the
mainstream participation of students
with disabilities and encouraged
collaboration between general
and special educators. He was

Evelyn Deno

instrumental in establishing the first

(Ph.D., ’58, child development; M.A., ’50, child
development; B.S., ’48, nursery, kindergarten,
and primary)
professor of educational psychology and
director of the Psychoeducational Clinic,
1967–1975

statewide association for special

An influential leader in special

Special Education Law in 1957,

education, she was the first

which preceded federal laws by

director of special education for the

about 20 years. He was honored

Minneapolis Public Schools, and was

with the University’s Outstanding

involved in writing the first special

Achievement Award in 2004.

education law in Minnesota. Deno
(above left with Maynard Reynolds)
led the development of a new
program to train teachers in special
learning disabilities.
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education, the Minnesota Counsel
for Special Education, and was
part of a group of policymakers
who crafted Minnesota’s first state
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inspiring…
Kids on campus:

Looking to labs for good answers about
early childhood care and K–12 education

by a model elementary school. University High School,
a highly regarded lab school for students in seventh
through 12th grades, began its 14-year run in 1954.
“People were learning to be teachers there,” recalls
Sunny Hansen, emerita professor of counseling and
student personnel psychology who was a teacher and
counselor at University High. “The high school had
close connections with the University,” she says.
“It was, in a sense, an experimental arm of the college
where various kinds of research on educational issues
could be done.”
That interest in young people of all ages, at all
1960s era “health care”
in the nursery school
stages, has characterized the college from the start.
When the Institute of Child Welfare
(now the Institute of Child Development)
was organized in 1925, what is now the
Moore Lab School also was established.
In addition to creating an “exemplary
program,” its threefold mission included
studying preschoolers from the viewpoints
of psychology, sociology, medicine, and
nutritional needs.
“The faculty people cared about it,”
says Shirley Moore, who served as director
from 1960 to 1979 and for whom the lab
preschool is named. “When they hired me,
I knew that the school had a reputation of
being integrated, not isolated somewhere,”
she explains, so she always fought to keep the
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by Amy Gage
The University authorized its first laboratory, or
“model,” school in 1905 along with its establishment of
a college of education. A few of the regents objected,
claiming that the work of a lab school—observing
students at work and play, conducting research,
training student teachers—would distract from the
more exalted purposes of higher education.
Proponents of the lab-school concept persevered,
to the everlasting gratitude of those who work in
the college’s lab schools today. “We’ve always been
mandated to accommodate research and provide
opportunities for teacher training and community
service,” says Patty Finstad, director of the University
of Minnesota Child Care Center, which the Board of
Regents authorized in 1974.
“We really are part of the University community,”
she says.
Finstad’s successful center, with national awards for
excellence, rests on an impressive foundation. Whether
by foresight or happenstance, the early proponents
of laboratory schools within a university setting laid
groundwork for a nationally recognized model in which
children are studied and valued equally, whatever
their ages.
Model High School opened on Beacon Street in
1905 and was followed in 1925 by a laboratory nursery
school (today’s Shirley G. Moore Lab School), in 1928
by an experimental kindergarten program, and in 1947
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school in the institute’s building, close to the researchers.
“Our staff and faculty really do see themselves as
partners with the researchers,” says Lynn Galle, director
of the lab school. “We are a research base.”
Since 1974, the lab school has had arrangements
with local school districts to serve children with
identified special needs. Ethnic diversity is a priority as
well. Attention to demographics and diversity is key
in a research-based school, as University High School
learned the hard way. “A lot of the students [in the high
school] were bright faculty kids,” says Hansen. “But there

was concern that we didn’t have a representative enough
student body.”
Former College of Education Dean Bill Gardner,
who taught at University High from 1954 to 1960,
contends that lack of diversity led to the school’s merger
in 1968 with Marshall High School in Minneapolis and
its eventual separation from the University.
“As a teacher there, I learned a tremendous amount,”
he says. “The kids were fine students. There was a
professor and two student-teachers in every classroom.
But that’s very expensive. And if you’re going to do
research on a teaching question, you need a random
selection of the population.”
The lab-school legacy continues for younger
children, both at the nursery school and at the childcare center, now housed in a custom-designed building
near the East Bank campus. “Over the 30 years we’ve
developed a program culture that people sense when
they spend time with us,” says Finstad, the center
director. “It’s the language of respect, the way teachers
talk to children.”
Lab schools of the past (1950s era, above) and today (University of
Minnesota Child Care Center, left)
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A home for vocational education
of vocational education at the
University proceeded slowly, but
Students have received
when the Minnesota Vocational
vocational education for nearly
Association was created in
all of Minnesota’s history. As far
the mid-1920s, three of the
back as the 1850s, the subject
organization’s founding officers
had gained a foothold in the
were or would later be members
state’s high schools, and in 1862
of the faculty of the College of
the Morrill Act mandated that
Education.
the University of Minnesota and Work and Human Resource Education’s atrium on the
St. Paul campus.
In the 1930s and ’40s, during
other land-grant institutions
the deanship of Wesley Peik, the college gained more
must “teach such branches of learning as are related to
ground in vocational training. At that time, according to
agriculture and the mechanic arts…in order to promote
the college’s historian, Regents Professor Robert H. Beck,
the liberal and practical education of the industrial
“the history and philosophy of industrial arts came alive
classes in the several pursuits and professions of life.”
at Minnesota.” The college attracted a slew of teachers
The University was lucky to have an early and
talented in vocational training, and the specialty began a
outspoken advocate of vocational education in the Rev.
meteoritic rise on campus.
David Kiehle, the first member of the college’s precursor,
As part of reorganization in the late 1960s, the college
the Department of Pedagogy. In his previous job as state
established a Department of Vocational and Technical
superintendent of schools, Kiehle had made a statewide
Education, which expanded to include business education
tour of agricultural and manual training institutions, and
a few years later. Then followed rapid growth in the
he provided the plan for the careful balance of scientific
department, which produced a mind-boggling number of
and practical instruction that would come to life in the
name changes for the department.
University’s school of agriculture.
“These name changes were attempts to stay abreast
Around the turn of the 20th century, the Manual
of what was happening in the field,” explains Charles
and Industrial Education movement gained momentum,
Hopkins, a retired faculty member and former department
contributing to the founding of the College of Engineering
chair and interim dean. “We were preparing people at the
and Mechanic Arts at the University. In 1909 the state
undergraduate level for going out to teach in high schools
legislature passed the Putnam Act, which supported the
and technical colleges, and we were preparing teachers
teaching of agriculture, manual training, and domestic
of teachers through graduate programs, who would work
economy classes in primary and secondary schools
in colleges and universities around the country. And as
throughout Minnesota. Some of the teachers of those
the field evolved from vocational education to career and
courses, the act directed, had to be college graduates.
technical education, the change in nomenclature
Educating these teachers was a role the College of
meant that we were adding a variety of training and
Education could fill, and it did. One of the first vocational
development programs, and some of them were for adults
course offerings was Principles and Practice of Industrial
in the business place.”
Training, taught by Albert Rankin.
Now called Work and Human Resource Education,
University President Cyrus Northrop understood
the department is top-ranked nationally, with 15 tenurethe opportunities ahead. The University, he wrote in
track faculty and 350 graduate students from 69 countries.
1910, “is prepared to recognize the importance of training
David Kiehle, if he could look into the future, would be
for life and therefore of laying a proper foundation at
mighty pleased.
least for vocational training.” From there, the growth

photos: Jeff Abuzzahab; Greg Helgeson

by Jack El-Hai
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inspiring…
Amazing art education
in an ordinary place
by Jack El-Hai

The National Farmers
Bank, Owatonna,
Minnesota. Built 1907–
1908, designed by
Louis Sullivan.

Many educators of the 1920s and ’30s used a tried
and true method of teaching appreciation for art:
exposing audiences to old paintings and sculptures that
delivered a moral or religious message and fit within
a time-honored definition of beauty. The teaching
of art took a new turn in 1932, however, when the
College of Education sent a team of innovators to the
southeastern Minnesota town of Owatonna.
For years, Dean Melvin Haggerty had searched
for ways to move art off its pedestal and into everyday
existence. Such seemingly pedestrian tasks as selecting
furniture for a home and guiding plant vines to decorate
the exterior of a garage exercise life-enriching impulses
“which are akin to those that prompt an artist to paint
and draw,” he wrote.
In 1932 Henry Suzzalo of the Carnegie Foundation
for the Advancement of Teaching heard Haggerty voice
his views in a talk to art educators and agreed to initially
give the college $12,000 (an amount later increased) to

finance a venture to bring art into the lives of ordinary
people. Haggerty teamed with art instructor Edwin
Ziegfeld to create an entirely new way of bringing art
appreciation into a community.
Owatonna, a community of 7,500 people, became
the site of this experiment because of its distance from
any large metropolitan area, its economic diversity,
mixture of European ethnicities, and its ordinariness.
A team of four, including Ziegfeld, directed the effort.
In the schools, the group developed units on designing
family living spaces, designing clothing, beautifying the
schoolroom, appreciating the autumn foliage, designing
magazines, the role of textiles in everyday life, and the
power of architecture in helping to shape a community.
The teaching emphasized the decorative and graphic
arts, and there was often not a beautiful painting or
sculpture in sight.
“One other emphasis of the Owatonna Art Project
was that it worked in the community as a whole,
educating people in Owatonna in landscape architecture,
home decorations, and other areas,” explains Margaret
DiBlasio, art education associate professor emerita. “The
project was built on the idea that in order for the arts to
change a community, a sense of well-being had to be felt
in the home as well as in schools.” New assessments were
devised to measure changes in the artistic perceptions of
the Owatonnans.
The project had the potential to become a national
model for art education, but the outbreak of World
War II brought it to an abrupt end. After the war,
many educators placed a higher priority on developing
individual creativity than on supporting a community’s
aesthetic environment.
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…among giants
Edwin Ziegfeld
instructor of art education, 1931–1941

When Edwin Ziegfeld joined the
Owatonna Art Project, he was at
the start of a long, distinguished
career in art education. He
Above, Owatonna high school students working on a mural. Below are examples of
art projects done during the project.

believed art “becomes most
significant and most
meaningful when it
touches those areas in
which people carry on the
greater part of their daily
activities—in other words,
when it is intimately connected
with everyday experience.”
He left Minnesota for Teachers
College of Columbia University,
where he taught for more
than 30 years. He founded
the International Society for

photos: The Owatonna Art Project

Education Through Art and
became the first president
of the National Art Education
Association. Ziegfeld died in
1987. A graduate fellowship has
been established in his name.
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inspiring…
Around the world

The story of the college’s international impact is constantly unfolding.
Our international activities were felt at relief sites of the 2004 tsunami
in Thailand; include presentations throughout China, Korea, and
Japan; appear in classrooms from Saudi Arabia to Kurdistan; and
continue to influence the work of distinguished international alumni
enacting educational reform and creating education opportunities in
their home countries.
Our international impact can be seen in the application of research
in areas such as human resource development, education policy, and
cooperative learning. The college provides international experiences
for U.S. students; brings international leaders to the college for
programs such as the Minnesota International Counseling Institute; and
incorporates international education in the curriculum.
The number of international students at the college doubled
between 1999 and 2004 and has held steady in a post-9/11 world.
International education is a priority for the entire University, which has
the goal of becoming one of the top three research universities in the
world. Since images often can speak more than words, the photos you see
here demonstrate some of the college’s wide-ranging impact throughout
the world.

More international
images online:
education.umn.edu/pubs/100

Students in JoAnn Buysse’s global sport management class, Sweden

Associate professor Carla Tabourne and alumni Jim
Newman and Chun-Feng Joy Lin lead a workshop, Taiwan

Minnesota International Counseling Institute attendees
enjoy a riverboat ride in Minneapolis

Professor Gerry Fry and lecturer Deanne Magnusson attended a ceremony
celebrating a partnership with Assumption University in Bankok, Thailand
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International
award winners
Distinguished International
Alumni Award (College
of Education and Human
Development)
2006: Geraldene Hodelin,
Jamaica, West Indies

Professor Thomas Stoffregen and French colleague, Beijing, China

2005: Frosso Motti-Stefanidi,
Greece
2003: Tong-In Wongsothorn,
Thailand
2002: Huann-shyang Lin, Taiwan
2001: Abdulaziz Kamal, Qatar, and
Yong-lin Moon, Korea

Staff Christopher Watson and Carol Leitschuh with seminar participants, Singapore

Counseling tents at tsunami survivor camp
visited by professor John Romano and
student Arunya Tuicomepee, Thailand

2000: Sam Hwan Joo, Korea,
and Elizabeth Vukeh Tamajong,
Cameroon
1999: Noriko Hiraki, Japan
1998: Fouzia Saeed, Pakistan
1997: Somwung Pitiyanuwat,
Thailand

Scene from associate professor Diane Tedick and alumna
Tara Fotune’s education visit to Greenland.

Distinguished Leadership Award
for Internationals
(Office of International Programs,
University of Minnesota)
2004: Shigeo Tajima, Japan
2003: Myrza Karimov, Kyrgz
Republic
University of Minnesota
Outstanding Achievement Award
2004: Ismael Abu-Saad, IsraelBedouin, and Somwung
Pitiyanuwat, Thailand

Associate professor Rosemarie Park with children at refugee camp, Watt
Tham Krabok, Thailand. Many from the camp are now in Minnesota, at
public schools and the Hubbs adult education program in St. Paul.

Assistant professor Aaron Doering poses with schoolchildren his team
visited with on an adventure learning trip, Nunavut, Canada.

Associate professor Donald Dengel’s kinesiology class,
Stockholm, Sweden

1986: Wichit Srisa-an, Thailand

Student Laura Walklet volunteering with students in India

Professor emeritus Josef Mestenhauser
and alumnus Myrza Karimov, Kyrgyzstan
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At the top of its game
More than 75 years of excellence
in child development

At the start, however, the institute largely focused
on parent education—in extension classes, lectures,
traveling exhibits, radio shows, and newspaper columns.
But a serious problem soon arose: child development
researchers at the institute could not keep up with the
heavy demand from parents for more child-rearing
information. Education threatened to run ahead of
child development study, and in 1928 the institute
began a long transition to reallocate most of its resources
to research. Nonetheless, it served more than 89,000
members of the public, mostly mothers, between 1925
and 1939.

photos: Leo Kim; University of Minnesota Archives

by Jack El-Hai

In 1925, the University became the home of one of the
nation’s leading centers of scientific research on child
development—one that has consistently ranked among
the top three in the country—without spending a
penny of its own. The Institute of Child Welfare (now
called the Institute of Child Development) received its
start-up funding from the Laura Spelman Rockefeller
Memorial in New York, which must have been very
pleased with the quick return on its investment.
In his memos and reports, John Anderson, the
institute’s first director, announced a steady
stream of projects and research. In short order
the institute opened a laboratory nursery
school, launched an instructional program in
developmental psychology, recruited renowned
child development expert Florence Goodenough
to teach and do research, and brought in more
faculty to investigate topics including the
biological bases of behavior and normal patterns
of physical growth.
“The early history of the institute is that
it really came about from funding to improve
the lives of children and families,” says Richard
Weinberg, child development professor and
director of the institute from 1989 to 1999.
The goal was to research child development to
promote the well-being of kids, not to advance
knowledge for its own sake. This emphasis would
Observing how children approach activities can tell researchers a lot about developmental milestones.
change in the years to come.
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The institute’s rededication to research bore fruit
during the 1930s when staff and faculty led important
investigations of childhood language development;
the physical development of infants, children, and
adolescents; and the phases of early motor development.
During the 1950s, the institute began another stage
of its evolution. John Anderson retired in 1954 and his
successor was Harold Stevenson. “It was a big turning
point when Stevenson became the director,” Weinberg
says. “He decided that we had to beef up the research
focus in such areas as social development and learning
cognition, and to build up the faculty in those areas.
He gave a lot of impetus to making the institute what
it is today.”
Since 1925 the institute had been overseen by the
University’s Office of Academic Administration, with
its academic instruction taking place within the College

of Science, Literature, and the Arts (CSLA). In 1957
Stevenson reached an unusual agreement with the
College of Education. The institute became a department
of the college, but its undergraduate academic offerings
remained in the CSLA. “Although the child psychology
major remains today in the College of Liberal Arts, there
is a lot more commitment to the institute in the college
than there had been previously,” Weinberg observes.
In the decades since that administrative shift,
the institute has opened its arms to the Center for
Cognitive Sciences, the Center for Early Education and
Development, the Center for Research in Interpersonal
Relationships, and the Harris Training Center for
Infant and Toddler Development. It has strengthened
its programs and offerings in such fields of study as
cognitive development, perceptual development,
cognitive neuroscience, and cognitive psychopathology.

Florence Goodenough

…among giants

professor of child development, 1925–1947

When John Anderson,

useful in testing the intelligence of children as young

director of the Institute

as two years old. She later shifted her attention to

of Child Welfare,

traditional verbal intelligence tests and developed a

hired Florence

new tool called the Minnesota Preschool Scale.

Goodenough away

Goodenough inspired many students and researchers

from the Minneapolis

affiliated with the

Child Guidance Clinic

institute, including Ruth

in 1925, he brought

Howard, the first African

in a researcher with

American woman to

unusual dedication

receive a Ph.D. in

and talent. Goodenough had worked as a school
psychologist and had studied with Lewis Terman,
developer of intelligence quotient testing, at
Stanford University.

psychology.
A degenerative illness
caused Goodenough’s
premature retirement

In Minnesota, her creativity blossomed as she began

in 1947 and

devising tools for assessing the intelligence of young

eventually made her

children. Just a year after her arrival at the institute,

blind. She died

she introduced the Draw-a-Man test, a non-verbal test

in 1959.
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International contacts have grown.
Today’s Institute of Child
Development remains committed
to adding to our knowledge
of human development and
promoting the welfare of children
of all backgrounds and in all
settings. “When you look at
publications in the field of child
development and when you see
the people who are making the
advances, you can see that the
institution has been a great source
of talent around the world,”
Weinberg says. “It’s one of the
cornerstones of the whole field of
child development.”

…among giants

Over the years, hundreds of parents have volunteered their babies for
research at the institute.

Willard “Bill” Hartup

professor of child development, 1963–1997

Willard “Bill” Hartup, one

conflict and aggression in childhood, romantic

of only three University

relationships, imaginary companions, and the benefits

Regents professors in

of collaborations and friendships. In time, he became

the history of the college,

acknowledged as a pioneer in the study of peer

began 11 years as

relationships and received the G. Stanley Hall Award

director of the Institute

for Distinguished Contributions in Developmental

of Child Development in

Psychology from the American Psychological

1971. During his tenure,

Association as well as Distinguished Scientific

the academic and

Contribution Awards from the Society for Research in

research budgets of the

Child Development and the International Society for the

institute reached $1 million for the first time.

Study of Behavioural Development.

Hartup received an Ed.D. from Harvard University and

Although Hartup retired in 1997, he has not been idle.

focused his attention on the connections between

With colleague Richard Weinberg, he wrote a history

personal relationships and social development. Over

of the institute to mark its 75th anniversary, and he

the years he investigated such topics as mutual

remains active in exploring issues in child development.

animosities among children and adolescents,
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Parent-Child Project:

One reason the college’s childhood
development program is on the map
Byron Egeland and Alan Sroufe, professors in the
Institute of Child Development (ICD), have built
much of their careers around research in a far-reaching
and internationally known longitudinal study called
the Parent-Child Project, a 31-year effort devoted to
examining poverty as a risk factor in the development
and growth of children and young adults. Egeland
and Amos Deinard, a professor in the University’s
Department of Pediatrics, began the project in 1975
by recruiting 267 young mothers-to-be. Sroufe joined
the study in 1978.
Egeland and Sroufe have been interested in
determining the long-term effects of poverty, early
(often single) parenthood, and unstable living
situations on the development of children. As the
children in the study grew older, professor Andrew
Collins, who is interested in adolescent development,
joined the study. They now are collecting data on the
children of the children born in 1975.
In 2005, Sroufe, Egeland, Collins, and Elizabeth
Carlson, a researcher in ICD, published The
Development of the Person: The Minnesota Study of Risk
and Adaptation from Birth to Adulthood, using the ParentChild Project research as their base. The book has been
lauded internationally as a “monumental achievement.”
“The Parent-Child Project at the University of
Minnesota is a landmark study in child development
research,” says James Elicker, associate professor of child
development and family studies at Purdue University.

“These longitudinal data and the brilliant theoretical
contributions of Alan Sroufe, Byron Egeland, Andy
Collins, and their many collaborators over the years
have taught us a great deal. The project continues to
break new ground as one of the most influential studies
of child development ever conducted.”
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This commemorative centennial magazine celebrates much of what has made this
college great over the past 100 years. It recognizes that although the name of the
college changed in recent years, from the College of Education to the College
of Education and Human Development, a continuity of vision and mission exists
across the centennial years. We believe that David Kiehle (see page 18) would be
proud to see the high professional standards of our teacher preparation program
today. Anna Norris undoubtedly would applaud the Tucker Center (see page
8). And the early pioneers of vocational education would recognize the seeds
they planted in the recently renamed Department of Work and Human Resource
Education (see page 27).
The college will complete its centennial celebration in May with our gala
weekend (see center insert) and commencement. And then we will immediately
begin a new era, not just because we are beginning what we hope is another

…for the next century

100 years of achievement and
leadership, but because we literally
are becoming a new college. We are

joining with the General College and two departments from the College of Human
Ecology: the School of Social Work and the Department of Family Social Science.
We also will have a new dean.
We will be bringing together the rich histories and traditions of three
outstanding colleges. The 100 years celebrated in this magazine—on our history
Web site, education.umn.edu/history, and in our centennial video, Inspiring
Minds—will be added to the 106 years of history of the College of Human
Ecology, and the 74 years in General College.
We believe that during the next 100 years, those histories will lead to a
blended and strengthened college where great work will be done that will raise us
to even higher international acclaim. Just as the college has grown and changed
over the past 100 years while retaining a continuity of vision and mission, the
new college will deepen and broaden that mission in exciting new ways. We will
continue to work to improve the lives of children, youth, and families, here in
Minnesota and around the globe.
Imagine what our descendents will be celebrating in 2105!
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