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Executive Summary 

The Cedar Riverside Neighborhood Revitalization Program (CRNRP), with the help of a Bush Foundation 

grant, began an 18 month process to establish early childhood education (ECE) priorities and goals for 

West Bank families through a process of community engagement. In this initial 3 month project the 

CRNRP enlisted three graduate students from the University of Minnesota’s Humphrey school of Public 

Affairs, to engage families in the West Bank, as well as community leaders and ECE providers, to study 

neighborhood needs and barriers to ECE. This community engagement effort included the identification 

of community leaders to form an ECE task force that would lead the community in the process, and key 

ECE providers who might inform and assist the task force in its work. Data collection methods included a 

literature review, small group discussions with parents at two community forums, and interviews with 

key informants from the West Bank and surrounding communities. 

The West Bank community is a densely populated immigrant neighborhood on the west bank of the 

Mississippi River in Minneapolis. Of the 7500 people living there, 45% were born outside of the U.S. The 

estimated median household income there is $13,950, so few families with small children can afford a 

high quality ECE program. In Minnesota, center-based ECE annual average costs are $16,857 for infants 

and $12,792 for toddlers. With fewer than 100 spaces available in existing ECE programs, there is also a 

lack of space for children in the West Bank, where the population of children under five is estimated to 

be nearly 600.  

Based on this community data and previous studies about ECE in the West Bank, the community forum 

small group discussions and key informant interviews focused on two primary questions:  (1)“What are 

the ECE needs for Cedar Riverside families?” and (2)“What are the barriers to accessing ECE in Cedar 

Riverside?”. Interviews also considered possible solutions for the neighborhood and a discussion of 

existing ECE programs that might fit the need. 

West Bank parents attending the two community forums focused on familiar themes when discussing 

ECE in small groups. Needs and barriers blended together in the final analysis. It became clear that, in 

order to provide ECE programs that would be trusted, widely accepted, and used by neighborhood 

families, the program(s) will have to address concerns and considerations raised by parents in those 

discussions. 

 Parents want a program they trust and understand, one taught by well trained, experienced 

staff and teachers. 

 Parents want an ECE program to offer an age appropriate curriculum that covers social skills, 

teaches respect and prepares students for school. 

 The facility and the program must be safe for their children. This includes the location, teaching 

tools, toys and play areas. 

 The program should be convenient for busy working parents because transportation is difficult 

for many. There should be enough space to serve the community. 
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Many of the considerations for parents converged with themes that appeared in the key informant 

interviews, and were supported by reports in the literature. Topics most frequently discussed by parents 

were similar to those raised most frequently in the interviews, but sometimes perspectives of the two 

groups differed. For example parents stressed the quality of the ECE program as an important 

consideration, and a lack of knowledge of about the quality of a program as a barrier. The key 

informants we interviewed most frequently cited parent education about what ECE is and what 

programs are available as a need, and a lack of parent education as a barrier. Their ideas clearly 

converged around the topic of ECE program quality, but from different perspectives. This really goes to 

the issue of trust as well. The same was true for topics like cost, access, location, culture, language and 

values. 

As a final step in reporting, the data were listed in an overview format that listed key topics appearing in 

the literature review, the small group parent discussions and the key informant interviews. Topics 

addressed most frequently are identified for each community group. This format showed areas where 

ideas converged and there was agreement between the groups, but it also identified factors of 

importance for parents that were not noted by either key informants or researchers.  

During community engagement around the issue of early childhood education, five major themes 

emerged. In brief they are: 1. ECE program quality 2. ECE program safety 3. ECE program accessibility    

4. Parent education 5. ECE program costs and affordability. Based on these major themes, including 

program solutions offered during key informant interviews, five next step recommendations, or topics of 

importance, are offered at the conclusion of the report.  

As the ECE Task Force continues community engagement about ECE and possible program solutions, it 

will be important to: (1) Stress and be clear about what components should be included in a high quality 

ECE program. Include cultural competence, safety and cleanliness. (2) In addressing issues of access, be 

open to discussions about the difficulties and life stresses faced by young families, and their needs for 

flexibility, a convenient location and reasonable hours of operation. (3) Discussions of possible ECE 

program solutions should include strategies to engage all stakeholders, nonprofits and government 

agencies that have a role to play. ECE champions in the West Bank and the greater community will be 

important, as will leaders in representing ECE programs that may be part of the solution to the 

neighborhood needs. (4) Discussion of cost should be linked to programs options and include many of 

the same stakeholders and organizations. (5) To improve understanding of ECE in the community, help 

parents take advantage of ECE opportunities for their children and create parent buy-in by including a 

parent education component at every step of engagement in this project. 
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Introduction 

The West Bank neighborhood is a low income, densely populated neighborhood in Minneapolis near the 

University of Minnesota on the west bank of the Mississippi River. It is home to one of the largest Somali 

communities in the United States. Approximately 7500 people, 46% of whom are foreign born, live in 

this small community with an area of .549 square miles. The median annual household income in the 

community is estimated at $13,950 per year. The estimated number of children between the ages of 

zero and five years old is 579 (Minnesota Compass, 2016), which is 7.8% of the neighborhood 

population. Children in the West Bank are at risk of being less prepared for kindergarten than their 

peers because they lack access quality early childhood education programs (ECE). 

The Cedar Riverside Neighborhood Revitalization Program (CRNRP) is a nonprofit organization with a 

mission to support residents and stakeholders of the West Bank neighborhood by providing culturally 

appropriate tools and resources to promote civic engagement, leadership development, and equitable 

access to economic and educational opportunities for all its constituents. CRNRP has received a $68,000 

grant from the Bush Foundation’s Community Innovation program to increase ECE resources in the West 

Bank neighborhood. CRNRP’s ECE initiative is an ongoing process, bringing resources, community 

partners and key stakeholders to participate in an 18 month project. The process involves community 

forums, participation, and extensive community input to plan specific activities and meet anticipated 

outcomes.  

To assist with the community engagement process, the CRNRP requested assistance from the Humphrey 

School of Public Affairs at the University of Minnesota. In response to the request, a team of three 

graduate students joined members of the CRNRP to hold community forums, conduct several 

interviews, and summarize results of the engagement process. The students completed the work as part 

of their capstone class.  

This report summarizes the community feedback collected during two community forums on ECE in the 

West Bank neighborhood, as well as perspectives on West Bank ECE from interviews done with 

representatives from area programs. The report includes the following sections. 

● Methods used to collect community feedback including a literature review of prior studies on 

ECE among East African immigrants and their childhood education practices in the United 

States, a community forum, and key informant interviews.  

● Analysis of data collected and organized to more clearly represent the wants and needs of 

community members. 

● Conclusions, recommendations, and a proposed timeline for the next steps in the ongoing ECE 

improvement process in the West Bank neighborhood. 

 

For the purpose of our study, Early Childhood Education (ECE) for children from birth to 5 years of age, 

when kindergarten begins in public schools, is actually an enhanced form of childcare. ECE should be 
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thought of as an all-day or part-day program for infants, toddlers and pre-kindergarten children, with a 

purposeful curriculum designed to enhance early cognitive development, socialization, language and 

early education. The goal of these programs is to make the children well prepared for school and better 

equipped for success in life, while keeping them safe and healthy during the work day so their parents 

can attend work, school or other activities. 

This research applies to a geographic area in Minneapolis commonly known as the West Bank or the 

Cedar Riverside neighborhood. While the two names are sometimes used interchangeably, the West 

Bank covers a broader area and includes other neighborhoods. Some of the literature references in this 

research, such as the 2014 Minnesota Compass, specifically refer to the Cedar Riverside neighborhood. 

Also, the 4 Parent Aware rated ECE programs listed in the report, are located in the Cedar Riverside 

neighborhood area of the West Bank. The efforts of the ECE Task Force will be focused on ECE needs 

and applications for the West Bank communities, including Cedar Riverside. In this paper, West Bank 

and Cedar Riverside may be used interchangeably.  

Methods 

To determine needs of the West Bank area, we used a mixed methods approach. The first method, a 

literature review, was conducted to determine the demographics of the West Bank neighborhoods, the 

background on ECE in immigrant communities, and the barriers to ECE that currently exist. We focused 

on recent research involving the ECE needs of immigrant families, and the barriers to ECE access in the 

United States. While the focus of the research was on East African immigrants, limited data required 

inclusion of other immigrant populations as well. Once we collected the relevant data from across the 

United States, we reviewed the research recently conducted by students at the University of Minnesota, 

Humphrey School of Public Affairs. The information in these reports helped guide and define an 

approach for this research. 

The second method, the community forum, was conducted to collect first-hand information from 

parents and those with a vested interest in ECE in the West Bank neighborhood. Two forums were 

organized and advertised by the CRNRP members. At each of the forums, a 30-minute presentation was 

conducted that covered the following:  

● Current ECE landscape in the Cedar Riverside Neighborhood 

● Benefits of ECE 

● Description of an ECE rating system called Parent Aware 

● Need for participant feedback 

● Expected use of the feedback 

 

Neighborhood residents were notified of the community forums with the help of the ECE Task Force, via 

email, flyer distribution and, most importantly, word of mouth. Flyers were handed out at the 

Minneapolis Open Streets Festival, in the Brian Coyle Community Center, and inside the Cedar Riverside 
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Plaza. Additional door-to-door recruitment was completed by individuals on the CRNRP ECE Task Force. 

As a result, 37 parents attended the community forums on October 20, 2016 (24 parents), and 

November 4, 2016 (13 parents). Individuals were only asked to give feedback at one of the two forums, 

not both. The forums were hosted by the CRNRP and held at Brian Coyle Community Center in 

Minneapolis. Language translation was offered in Somali by members of the ECE Task Force. 

Based on the review of literature, previous studies have provided significant amounts of demographic 

data about the families with children living in the Cedar Riverside neighborhood, and their child care and 

ECE needs (Santori & Wagner, 2013; Durden, Gary, Henderson, Harens, & Larson, 2015). Therefore, the 

two questions used in the community forum groups were designed to gather feedback about what West 

Bank parents see as their primary needs in an ECE program, as well as what barriers they feel are 

preventing them from accessing these programs. The two questions presented were: 

Question 1: What are the 3 most important considerations when choosing an Early Childhood 

Education provider for your family? 

Question 2: What are 3 barriers that might prevent you from sending your child to an Early 

Childhood Education provider? 

Participants at the forum were divided into small groups of 2 to 6 individuals at separate tables, each 

with a facilitator, an assisting translator, and a note-taker. These groups were given 30 minutes to 

discuss each of the 2 questions, and their answers and discussion high points were recorded on flip 

charts. Answers, ideas and perspectives were recorded verbatim as much as possible, and organized in 

charts for review and analysis (Appendix A). Common themes and ideas which emerged from the 

community engagement data were then recorded and organized for presentation to the Task Force. 

A third method, key informant interviews, included face-to-face sessions with members of the Task 

Force, Cedar Riverside ECE providers, and other ECE programs from across the Twin Cities Metropolitan 

area. We collected information from the following: 

● Members of the ECE Task Force (3);  

● Representatives from the ECE programs currently offering services in the West Bank Community 

(3);  

● Successful program managers of ECE programs around the Minneapolis and Saint Paul metro 

area (3); and 

● Professor at Humphrey School of Public Affairs who has special knowledge about ECE issues in 

Minnesota and its immigrant communities (1).  

 

The list of interviewees is included in Appendix B.  
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Results 

 

ECE in Immigrant Communities 

 

In 2008, nearly a quarter of children under the age of eight in the United States had immigrant parents 

(Fortuny, K., 2010). The number of young children of immigrants has steadily increased from 13% in 

1990 to 24 % in 2008. With this increasing number of immigrant children, there has been much research 

about the problems and barriers faced by immigrant and refugee families seeking ECE. 

 

There is a widespread belief that high-quality ECE better prepares children for success in school and life. 

There are some debates about outcomes from different providers of quality early childhood education, 

whether from parents, a caregiver, or a center. Research shows, however, that high-quality ECE can 

improve a child’s school readiness in areas such as socio-emotional adjustment, health, and language 

and cognitive development (Layzer & Goodson, 2006; Zaslow et al., 2006). Access to early childhood 

education also increases the likelihood of employment in adulthood with increased wages, the 

likelihood of owning a home and car, and having a savings account (Hanford, 2009). These 

developmental outcomes of ECE, from school readiness to life success, are important to consider for 

immigrant communities who have experienced poverty (Hernandez et al., 2011). 

 

According to Magnuson and Waldfogel (2005), the three main types of Early Childhood Education (ECE) 

that are used in the United States are parental care, informal care (by a relative, nanny or babysitter in 

the child’s own home or in a babysitter’s or family day care provider’s home), and center care or 

preschool (day care center, nursery school, preschool, Head Start program or prekindergarten). 

 

Among these three types of ECE providers, immigrant families are likely to rely on parental care or 

informal care, such as a friend, family, or a neighbor, more than center-based care. As for choice of 

infant and toddler ECE providers, The Urban Institute’s National Survey of America’s Families showed 

that children of immigrants under age three were 1.5 times more likely than children of native parents 

to be cared for by parental care (Matthews & Ewen, 2006). Other studies showed that children of 

immigrants aged 0-2 were less likely to experience ECE compared to children with native parents, even 

after controlling for basic sociodemographic factors (Greenberg & Kahn, 2011). So, children of 

immigrants generally have lower rates of participation in non-parental or center-based ECE programs 

than their native counterparts (Karoly & Gonzalez, 2011). 

  

There has been some research about factors that influence immigrant families’ choices of ECE providers. 

Some research identified cultural issues as one of the most important factors causing immigrant families 

to rely on parental or family, friends, and neighbor care instead of non-parental, center-based care. 

Immigrant parents tended to prefer family members or friends from their country of origin, or similar 

cultural backgrounds, to instill moral behavior or appropriate cultural and belief practices (Obeng, 
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2007).  Earlier studies have shown that some groups of refugees and immigrants were less likely to 

accept the cultural framework of their host community because they viewed conformity as “a symbol of 

disaffiliation” with their own culture (Ogbu, 1982). More recent studies have argued that cultural factors 

have a limited impact on immigrant parent ECE decisions. Hernandez et al. established that affordability 

and accessibility, as shaped by economic and political structures, played more important roles in the 

decision of immigrant parents to use parental ECE (2011). Other factors aside, a shortage of ECE 

programs, and space in existing programs, are in many cases, the most common reasons that immigrant 

families attend center-based ECE programs at a lower rate than their non-immigrants counterparts with 

limited financial and geographic accessibility (Hernandez et al., 2007). 

Recent research, in which in-depth interviews were conducted with 40 first-generation, low-income, 

immigrant mothers from various African countries and Latin America, identified hours of operation, 

language of the program, and diversity of the families enrolled as key considerations in their choice of 

ECE providers. Other considerations included provider logistics, quality of the facility, and qualifications 

of the ECE programs and staff (Vesely, 2013). Specifically, many of these mothers who discussed hours 

of operation worked evening or overnight shifts, so they tended to rely on neighbors for their child care. 

The language and diversity issues were related to the mother’s limited English proficiency, the structural 

convenience of having a provider who spoke the mother’s language, and concerns that their children 

might lose language and culture from their countries of origin (Vesely, 2013). 

The Need for ECE in the West Bank 

According to the 2014 Minnesota Compass report (which derives data from the U.S. Census Bureau), the 

Cedar Riverside neighborhood had a total population of 7,456 people. Of this population, 3,395 people 

(45.5%) were foreign-born and 3,624 people (52.7%) were estimated to speak language other than 

English. Compared to the percentage of foreign-born people in Minneapolis, 15.1%, the West Bank 

neighborhood hosts one of the highest concentrations of foreign born residents in the state.  

The neighborhood’s median annual household income in 2014 was $13,950, which is approximately 25% 

less than that of the average Minneapolis household income. 2,288 households (76.6%) were estimated 

to earn less than $35,000 in 2014, in contrast to the 36.3% of Minneapolis as a whole. The demographics 

of the West Bank show a high percentage of immigrants and refugees with limited English proficiency 

and incomes at or below the poverty level. 

Previous studies of ECE in the West Bank neighborhood have provided significant amounts of 

demographic data about the families with children living in the West Bank neighborhood, and their child 

care and ECE needs (Santori & Wagner, 2013; Durden, Gary, Henderson, Harens, & Larson, 2015). 

Currently, Cedar Riverside has only four Parent Aware© rated center-based ECE locations, two of which 

are rated four-star, one rated two-star and one rated one-star. The capacity of these ECE locations is 

estimated to be fewer than 100 children, so space in neighborhood ECE center-based programs is 

insufficient for the needs of the community. With nearly 600 children under five in Cedar Riverside, the 
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neighborhood has addressed the needs of ECE through a strong family, friend and neighbor (FFN) 

network, even though there is limited oversight of FFN care. This FFN network addresses space 

constraints by using individuals’ homes, and time constraints by providing flexible time schedules for 

parents (Durden et al., 2015).  

Center-based child-care in the Twin cities metro area averages $16,857 (Table 1). This is nearly $3,000 

higher than the median annual household income in the West Bank neighborhood. Even the lowest 

priced child care option is a significant financial burden for the average West Bank household. This is a 

problem for immigrants not only in the Twin Cities metropolitan area but in many other areas as well. 

Table 1 indicates current child care costs in the metro areas of Minnesota, according to the latest data 

available. 

 

Table 1 – Center-based Child Care and Family Child Care rates in Minnesota metro areas.                   

(Child Care Aware of Minnesota, 2016) 

 Centers Family Child Care 

 Weekly Yearly Weekly Yearly 

Infant $324.18 $16,857.36 $182.53 $9,491.56 

Toddler $278.77 $14,496.04  $173.24 $9,008.48 

Preschool $246.01 $12,792.52  $163.66 $8,510.32 

     

Community Forums 

The small group discussions at the Brian Coyle Center community forums proved to be an open and 

welcoming setting which captured the ideas and concerns of community members. At every table in 

each forum there were themes that consistently emerged around both the question of important 

considerations and the question of barriers related to ECE for families in the West Bank.                       

The main themes for important considerations for ECE in question 1 centered on three areas: Education, 

Facilities and Access (Table 2).  

Table 2: Most important considerations of ECE program 

Response Frequency 

Curriculum includes social skills, listening, sharing, respect for others (E)  6 

Safety: Location and/or facility (F) 6 

Qualified, well trained, certified teachers & staff (E)  6 

Curriculum, toys, books should be age appropriate (E)  6 



 

10 

 

Clean Environment(F) 4 

Culturally competent, teach shared values/African culture (E)  4 

Safety: safe toys, playthings and trained staff (F) 3 

Center is licensed (E)  2  

Hours of operation (A) 2 

Healthy foods (F) 2 

Parent component (E) 1 

Convenient location (F) 1 

Inclusion/no isolation (E) 1 

Cognitive development for Pre-K & K (E) 1 

(A) = Access          (E) = Educational Program          (F) = Facilities 
Question 1: What are the 3 most important considerations when choosing an Early Childhood Education 

program for your family? 

Educational Program Quality: Parental conversations about the educational quality of ECE services 

could be broken down into two topic areas: the quality of the instruction in the program and the 

curriculum, or what was taught. In terms of quality, the parents focused primarily on the qualifications 

of the teaching staff, with concerns about training, certification and experience. In addition, they 

wanted staff that treated the children well and focused on inclusion. There was also interest in a having 

a quality parental education component in the program.                                                                                                                                                   

 

On the curriculum side, the discussion varied by the age of the children, but consistently focused on two 

main areas. Cognitive development for infants and toddlers was often discussed with an emphasis on 

social interactions, modeling behavior, sharing and learning basics like colors and shapes. The second 

curricular focus was on more advanced topics like reading, writing, teaching respect for others and 

cultural competency, both for African family culture and other cultures.  

 

Facilities:  The discussions about the facilities focused primarily on safety, the most frequently discussed 

consideration after education quality. This concern made sense given that we were talking with parents 

of young children. They wanted a safe environment for their children, in the facility, in the 

neighborhood and on field trips. Equally important were safe toys and playthings, and a staff with safety 

training in first aid. After safety, the second most cited consideration for the facility was its cleanliness. 

Parents in the small groups discussed hygiene and cleanliness frequently. These factors were high on the 

list of considerations, and applied to the food service as well as the facility. 

 

Access: Discussions of access stressed the topics of location and hours of operation. Parents said that 

they would like a location that would be convenient for families with limited or no personal 

transportation, so potentially within walking distance or very close to the West Bank neighborhood. 

Again, they stressed the importance of having a program in a safe area.  The hours of operation is also 
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important. Parents most often are forced to work full time, or more, to meet the needs of their families, 

whether single or married. They need ECE programs that are open for them throughout the day, with 

access that does not impair their ability to work.  

 

The most common barriers that were discussed were the educational program, cultural competency and 

access, particularly cost (Table 3). 

                               Table 3: Barriers to ECE program 
 

Response Frequency 

Cost (A) 6 

Location/Transportation (A) 6 

Trust of program quality (E) 3 

Lack of time (A) 3 

Space/No local center (A) 2 

Lack of Information/Access (A) 2 

Fear of losing Somali language (C) 1 

No culturally appropriate program (C) 1 

Immigration status (A) 1 

Language barriers (C) 1 

(A) = Accessibility    (C) = Cultural Competence     (E) = Educational Program     
Question 2: What are 3 barriers that might prevent you from sending your child to an Early Childhood Education 

provider? 

Educational Program Quality: The quality of the program was an important consideration for forum 

participants, and they generally stated that trust in program quality presents a potential barrier as they 

consider program options. They expressed a lack of knowledge about ECE, or a lack of knowledge about 

specific ECE program qualifications, staff and quality. Our discussion of the Parent Aware© program and 

the Star Rating System used by the state of Minnesota may have stimulated some of those discussions. 

Clearly, to create trust, there is a need for parents in the West Bank to better understand how ECE 

programs are rated in Minnesota, what those ratings mean to them and where they can access more 

information.                                                                                                                                                 

 

Cultural Competence: When parents at the forums discussed issues of culture, they essentially 

concentrated on their values, their language, and to some degree on their culture. The topic of values as 

a barrier related to how values would be handled in the ECE program or child care setting, and if those 

values would be consistent with the values of their native culture, in most cases Somali culture, and the 

cultures of their families. A fear of losing Somali values and culture was expressed in some of the 

groups. Likewise, parents wanted to discuss language as a barrier. Parents expressed a need to 

communicate in their own language with staff of the ECE program in order to maintain trust and better 
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utilize program options and assistance that might be available to them. They were reluctant to consider 

using a program if they could not communicate with the staff and teachers. Again, they expressed a fear 

of losing the Somali language as well. 

 

Accessibility: The discussion of the accessibility barrier covered much the same areas as we had covered 

in the question about families’ needs. The important areas are location and hours of operation. A 

convenient location can be critical for a family that must walk or use public transportation, especially if 

the parent is a single parent or if both parents work. Some families do own a car, but often one parent 

needs the car for travel to work and cannot deliver the children to an ECE program at the appointed 

time. It was noted that for programs that have a convenient location, space is often limited and the 

families face wait lists. Hours of operation can provide an obvious barrier for single parents and parents 

who work. If the hours are not convenient for drop off and/or pick up, they present a significant access 

barrier for struggling families. 

 

Cost was the other topic that dominated discussions of ECE programs. The parent groups uniformly 

considered cost to be a barrier when considering child care or quality ECE programs, especially for 

families with more than one child. They felt that families lacked access to financial aid, and that they did 

not fully understand how to use the system to access financial assistance programs. Parents are also 

concerned about the potential impact of their immigration status on the availability of financial 

assistance. 

 

Key Informant Interviews 

 

Questions and answers (Appendix C) were recorded as close to verbatim as possible and focused on 

each person’s views of the current status of ECE offerings, ideas for change and meaningful, culturally 

competent solutions. Each interviewee was asked the same series of five questions. Transcribed 

responses are included in Appendix D. 

 

Question 1: Tell me a little bit about your connection to Early Childhood Education and how your 

program serves the Cedar Riverside community (or the community where you work) 

Question 1b: Tell me a little about your interest in Early Childhood Education and how you are 

connected to ECE in the Cedar Riverside neighborhood. 

Question 2: Based on what you understand about ECE, can you give me an idea of what you see 

as the ECE needs for the Cedar Riverside neighborhood (or in the community you work)? 

Question 3: What do you think are major barriers for families who want to enroll their children 

in an ECE program in your community? 

Question 4: Do you have ideas about solutions for these barriers? 
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Question 5: Talk about ECE programs that you know of, or that you feel might be a fit for the 

Cedar Riverside neighborhood? 

The first question, which asked about the role of the interviewee in ECE was not analyzed here.  Multiple 

answers for each question were permitted by the interviewees, hence the differing frequency of 

responses for each topic. Questions that were not answered by the interviewee were not used in the 

analysis. Each interview lasted approximately one hour. 

When asked about ECE needs in the West Bank each of the individuals we interviewed agreed that the 

needs are significant. Most focused initially on three areas: Parent Education, Affordable ECE and 

Cultural Competence (Table 4). 

 
                                             Table 4: ECE Needs in the West Bank 

 

Response Frequency 

ECE Understanding/Parent education (P) 7 

Affordable ECE (A) 4 

Culturally competent ECE (C) 4 

Social skills (O) 2 

Lack of locations (O) 1 

Better access to services (P) 1 

Language issues (O) 1 

Transportation (O) 1 

Nutrition classes (O) 1 

Screening (O) 1 

Housing issues (O) 1 

(A) = Affordable ECE   (C) = Cultural Competence   (P) = Parent Education   (O) = Other Needs 
Question: Based on what you understand about ECE, what do you feel are the needs for ECE in the Cedar Riverside 

neighborhood? 

Parent Education: Parent education about the ECE process was the most common need mentioned. Our 

key informants feel that parents lack knowledge about the ECE system, available programs and 

structural components that are included in ECE and high quality child care. There is a feeling that 

parents with young children in the West Bank need education either in the form of ECE with a parent 

component, or in the structures found in an Early Childhood Family Education (ECFE) program. Parental 

education would help parents better understand how the ECE rating system works, and to understand 

how to navigate the various options that might be available to their children.  

Affordable ECE: The second most commonly mentioned need was access to ECE at little or no cost. 

Because many families in the West Bank have incomes below the poverty level, they are more likely to 
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require significant financial assistance to access ECE programs. They need help with not only cost, but 

with simply navigating the federal, state and county agencies that provide that financial assistance. To 

avoid potential loss of aid, families that are stressed and in survival mode often need guidance to avoid 

pitfalls in eligibility requirements for financial assistance.  

Cultural Competence: Cultural competence becomes an important need on both the program side of 

the ECE equation and on the parent side. To alleviate parents’ fear of losing their East African culture, 

programs need to be culturally appropriate to serve the needs of these immigrant families and create 

trust through open communication, common language and cultural education in the curriculum. Parents 

also need to learn about the local culture to become better advocates for their children and to better 

understand how to navigate the very complex systems of ECE. These ideas again stress the need for a 

parental education component to any ECE program in the West Bank. 

Other Needs: Key informant interviews provided information about other needs related to ECE in the 

West Bank neighborhood, though they came up less frequently. Some of the topics included 

transportation service for families to increase access, housing issues, nutrition counselling for expectant 

mothers and young parents, and developmental screening for children under 5. All needs aimed at 

improving outcomes for young children in terms of cognitive development, school readiness and ECE 

access for families. 

The discussions of barriers with these key informants were an interesting part of the interview. Answers 

varied greatly depending on each person’s experience and position. The two most frequent topics were: 

cost and space, and to a lesser degree parental knowledge and transportation (Table 5).  

 Table 5: Enrollment Barriers 

Response Frequency 

Cost 4 

Space 3 

Understanding ECE 2 

Parents travel to work 2 

Educated Parents 2 

Lack of neighborhood resources 2 

Single Parents 2 

Transportation 2 

Time constraints 2 

Language 2 
                      Question: What do you think are the major barriers for families who want to enroll? 

Cost: Several of our interviewees discussed the concept of cost as a barrier. Some felt that cost was not, 

or should not be, a barrier because families should qualify for financial assistance through the 



 

15 

 

Department of Human Services or other programs that support ECE for families with incomes below the 

federal poverty line. Others believed that cost would be a significant barrier for West Bank families. One 

person mentioned that the eligibility requirements for ECE scholarships can be punitive for families with 

working parents. 

Space: There was general agreement from several of those interviewed that space is currently a barrier 

for parents seeking quality ECE in the West Bank neighborhood. There are waiting lists for some 

programs that are highly rated, including the Cedar Riverside Community School Pre-K program and 

Head Start at the Glendale School. Even if all facilities are running at capacity, a large need will remain. 

Programs considering moving into the neighborhood are generally aware of the lack of space. 

Parental Knowledge: This barrier loops back to the discussion of a need for parental knowledge of the 

issues of quality ECE and the important impact it can have on their children’s cognitive development and 

school readiness. Discussions of parental knowledge also covered a lack of parental understanding of 

issues related to access to ECE programs and funding options for ECE services. 

Parent Travel: Discussions of this transportation barrier really pertained to parents who work and lack 

time for transporting children to an ECE program, parents who lack transportation and single parents 

who work. 

Language: Language was also mentioned as a barrier, but not frequently.  

Not surprisingly, the themes that emerged when discussing solutions to the above barriers paralleled 

the discussion of needs to some degree. Program cost, parent/family education, location and policy 

were all topics covered by people we interviewed (Table 6). 

Table 6: Suggested Solutions for Barriers 
 

Response Frequency 

Program at no cost or reduced cost 3 

Family education 3 

Onsite/in neighborhood locations (Early Head Start in neighborhood) 2 

Policy changes for targeted scholarship 2 

Transportation Service 1 

Home visiting 1 

Partnering to refer families  1 

Community leader support 1 

Community education 1 

Modeling of play to teach 1 

Screening of children 1 

Increased investment in Parent Aware 1 
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Question: Do you have ideas about the solutions for these barriers? 

Program Cost: This group suggested to address program cost barriers by offering services at reduced or 

no cost. The neighborhood needs programs that people can afford. 

Parent/Family Education: These discussions stressed the need for parent education that focused on 

information sharing and making people aware of ECE needs and solutions for the West Bank community. 

Educating community leaders and apartment owners was also mentioned. 

Program Location: Locating programs in residential housing complexes came up as one potential 

solution for a lack of ECE space in the community. Also, finding space for neighborhood locations to 

locate is key. Wildflower programs were mentioned as a possibility, as well as Early Head Start and Head 

Start. Wildflower, an ECE program based on Montessori teaching principles, was created by a professor 

at MIT to serve low income communities.  

Policy: Policy changes in the ECE arena came up as another part of the solution to the needs of the West 

Bank. This ideas has four components:  

1. Target scholarships for children in the community with the greatest barriers to accessing ECE; 

2. Provide more resources for the West Bank neighborhood by increasing educational funding; 

3. Expose more parents and community leaders to Parent Aware and their rating system; and 

4. Take legislative action to increase assistance, tear down barriers and facilitate access to ECE for 

stressed immigrant parents and families. 

Other Solutions: Other solutions included increased transportation, home visits and modeling of “play 

to teach”.  

The list of ECE programs that people suggested to meet the needs of the West Bank varied according to 

the background of the person being interviewed (Table 7). Answers covered a wide range of options, 

some coming from the Minneapolis school system side and some from the nonprofit side. Head Start, 

and Early Head Start flow out of the Minneapolis schools and Parents in Community Action (PICA), while 

the Wildflower Foundation is a new ECE program model with a Montessori-based approach. Educating 

parents in ESL and the skills of early child care is another useful program approach that can create jobs 

and serve the community.  ECFE is another program that once had a presence in the West Bank, but 

closed when funding was ended. The importance of a program which includes home visits was 

mentioned in the interviews as well.                                                                                                                                                                  
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Table 7: Program Options for the West Bank Neighborhood 
 

Response Frequency 

Early head Start 2 

Parent education 2 

Montessori - with some format/exclusivity changes 1  

ECFE - sliding scale fees 1 

Home visits 1 
Question: Talk about ECE programs that you know of, or that you feel might be a fit for the Cedar Riverside 

neighborhood.   

 

Converging Perspectives on ECE 

Grouping the data from the literature review, community forums and key informant interviews yielded 

some interesting comparisons and perspectives. Tables 8 and 9 list the broad categories in which we 

grouped the data. The specific topics mentioned in each of these categories are listed and noted. An 

asterisk indicates the most common answer given during the interviews and two community forums. 

The method of data collection which inspired this project was the community forum. The answers and 

feedback provided by parents at the forums informed the structure of these groupings.  

Table 8 indicates the importance of the educational program when it comes to ECE needs within the 

West Bank. The quality of instruction and the curriculum were commonly mentioned by researchers, key 

informants and parents. Both of these topics were mentioned most frequently in the small group 

discussions at the community forums. It was noted that the concept of educating parents about what 

ECE is and how it works, was only discussed in the key informant interviews, where it emerged as the 

most frequently discussed need.  

Table 8: Overview of Research Outcomes: Needs 

 Literature Review Key Informant 
Interview 

Community Forum 

Educational Program 

- Quality of Instruction/Program X X   X* 

- Curriculum X X   X* 

- Parental Education about ECE    X*  

Facilities 

- Safety  X   X* 

- Cleanliness   X 

Access 
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- Location X X X 

- Hours of Operation X  X 
* Indicates most common answer(s) 

The safety and cleanliness of facilities was also a common topic at the community forums. Only one of 

the key informants mentioned safety as a need. The literature review contained no mention of the 

safety and cleanliness of the ECE facility as a factor for immigrant families choosing an ECE program.  

The third category which emerged was that of access, specifically program location and the hours of 

operation. Access was very clearly an important consideration since ideas about this need were raised in 

the literature, and in both the forums and the interviews.  

Table 9 includes the barriers that were mentioned by researchers, key informants and parents. Once 

again, we grouped these into three broad categories. Two of these categories converged with those 

identified when discussing needs, but one new category appeared: cultural competency. Language 

appeared as a barrier in the literature review, and it was mentioned by key informants as well as 

parents. The teaching of values in the ECE program, including cultural teachings, appeared in barrier 

discussions in both the literature review and the community forums, but was not a component of the 

key informant interviews.  

Table 9: Overview of Research Outcomes: Barriers 

 Literature Review Key Informant 
Interview 

Community Forum 

Educational Program 

- Quality of Instruction/Program   X 

- Curriculum  X X 

- Parental Education about ECE  X  

Cultural Competency 

- Values X  X 

- Language X X X 

Access 

- Location  X X 

- Cost X  X*   X* 
* Indicates most common answer(s) 

The quality of the educational program, including the curriculum, was considered to be a potential 

barrier among the attendees of the community forums and the key informants. This was an issue of 

knowledge and trust in both cases.  Once again, parental knowledge of ECE was mentioned only in the 

key informant interviews. 
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The most often discussed barrier to ECE services in the literature, the community forums, and the 

interviews was cost. Financial concerns were a dominant topic in all three data groups, both because 

many immigrant families with small children have very low incomes and because high quality child care 

and early childhood education are very expensive in Minnesota.  

Discussion 

Many common themes emerged from the review of literature, as well as in key informant interviews 

and the community forums at the Brian Coyle center. Researchers have identified many of the program 

characteristics that are important to immigrant families in the West Bank neighborhood when they 

consider ECE programs for their children, but there are exceptions. The same is true for barriers to ECE 

program choices identified by West Bank families. For example, perspectives converged when research 

supported the ideas of the key informants and parents that the qualities of the ECE program and its 

curriculum are important considerations. In contrast, our results indicated that safety is a major 

consideration for parents in their choice of an ECE program, but safety did not appear in the literature 

and was not seen as an important need by our key informants. So there are important considerations for 

parents in the West Bank that are not apparent in the literature and may not have registered with ECE 

leaders and Task Force members. 

It is also apparent that our key informants sometimes have the same basic idea about a need or barrier 

as the parents at the forums, but approach the issue from a different perspective. For example a barrier 

to ECE programs mentioned in the forums is a lack of trust in the quality or curriculum, and a lack of 

understanding of the educational approach. Key informants identified the same issue, but see the 

barrier as a need to educate West Bank parents about early childhood education, how to learn about a 

particular ECE program, and how to be able to use it. 

While this mixed methods approach of research provided us with some great information, there are 

some limitations that should be noted. First, only a limited number of ECE providers were interviewed. 

They certainly do not speak for the entire population of providers and there are likely many great 

programs that could be considered by the Task Force. Second, the individuals that attended the 

community forum were those that have a strong interest in this topic and wanted to share their views 

and ideas. Again, this is not necessarily representative of the entire community. Before financial 

considerations are approved, a wider audience should certainly be part of the discussion.  

Overall, there were 5 major themes that emerged in the work we performed and they are:  

1. Research, community ECE leaders and parents all essentially agree on the characteristics of a 

good ECE program for the West Bank Neighborhood. It should have a culturally competent 

curriculum that is age appropriate and based on concepts of cognitive development and 

socialization. The staff and teachers should be well trained, experienced and certified. The 

program should be licensed. The staff should demonstrate good values, appropriate for the 
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values of the Somali culture, and teach self-respect and respect for others. The program should 

teach skills which prepare the children for success in school and life. 

2. The parents in the West Bank all agree on one major point, and they are no different than 

parents everywhere. They are looking for an ECE program that is safe, in a facility which is safe, 

in a safe location. Teachers and staff should be trained in first aid. The environment, playthings, 

toys and teaching tools should be safe and free of toxic chemicals. Child safety is important on 

field trips and when traveling to or from school. A key component of safety is cleanliness, 

including clean facilities and healthy food. 

3. Many of the West Bank parents that a facility might serve could be single parents, struggling to 

survive, with heavy work schedules and low incomes. Access to the ECE program should be 

made as easy as possible.  

a. The location(s) should be convenient for busy parents with no transportation.  

b. The program(s) should have convenient hours, open early and late during the week, 

to fit the schedules of working parents, some of whom have more than one job.  

c. The program(s) should be flexible, to accommodate families with more than one 

child, children in school and/or changing work schedules. 

4. A lack of understanding of what ECE is, and what it means for their children, can be a barrier for 

families in the West Bank. From the parents perspective this means that they want to know all 

there is to know about an ECE program before they will trust their child to its care. From the key 

informants perspective this means that any effort to bring ECE programs into the West Bank will 

only be successful if the plan includes an effective, sustainable program for engaging parents of 

young children. It should be teaching them the basics about ECE, what it means and how to 

evaluate their local programs. This parent component should include a mentoring program, and 

teach subjects including language, child development, nutrition and early learning.  

5. The cost of ECE is frequently discussed in the literature, and it was a major component of both 

our interview discussions and the community forums. It is clear that any effort to bring more 

ECE programs into the West Bank neighborhood will require a plan to address financial 

requirements. Financial issues have been addressed in various ways in other low income 

communities in the Minneapolis area, so there may be designs that could also be applied to the 

West Bank. Sustainability of the funding will be important if the solutions are to be effective 

over the long term.  

 

Our recommendations include the following: 

1. Be clear about the components of a good ECE program design for parents in the West Bank 

neighborhood. Be sure to address program quality, especially cultural competency, safety and 

cleanliness.  

2. Issues of access should include a convenient location and hours of operation, as well program 

flexibility for families with multiple children, irregular schedules and significant stress. 
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3. Cost could be a significant barrier to West Bank ECE, so the Task Force will need a strategy that 

may involve state or county policy changes or legislative action. Champions in the West Bank 

neighborhood and the community at large will be important here. Create partnerships with 

public and private organizations like Hennepin County or state government, Minneapolis Public 

Schools, Way to Grow, Wildflower or Parents in Community Action (PICA). Be sure to focus on 

sustainability for effective long term investments. 

4. Discussions of cost cannot be separated from discussions of ECE program options, size and 

space. The needs are significant but space is limited and will require creative solutions to meet 

the needs of as many children as possible. 

5. Include as part of this design, a parent component that will effectively engage West Bank 

families with young children, giving them the ability to understand the ECE programs and take 

advantage of the opportunities they provide. 

   

In summary, the residents of the West Bank neighborhood in Minneapolis desire a greater selection of 

safe, high quality ECE programs that are focused on East African culture and values. The program must 

be affordable as the cost barrier is of utmost concern. There are programs available to assist the families 

in the community with enrolling and attending at low or zero cost but parental knowledge of these 

options is quite limited. This education piece must be built to inform the parents and increase the 

enrollment of the children, increasing their kindergarten readiness and their lifelong learning. A timeline 

has been included to move this initiative forward (Table 10). 
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Table 10 

Suggested Timeline 

December 2016 Cedar Riverside Neighborhood Revitalization Program (CRNRP) Early Childhood 
Education (ECE) Task Force receive aggregated data regarding community wants, 
needs and barriers  

February 2017 ECE Champion and/or CRNRP ECE Task Force meet with Art Rolnick (University of 
Minnesota) 

March 2017 Cedar Riverside ECE Task Force develops options that might be feasible within the 
community 

March 2017 Bring together community stakeholders (ECE in community, organizations) to 
discuss funding and technical solutions 

April 2017 ECE Champion and/or CRNRP ECE Task Force meet with providers which have 
expressed an interest in West Bank ECE programming. These include Minneapolis 
Public Schools, Wildflower and Way to Grow  

May 2017 Determine best options from meetings with providers to create most applicable 
ECE models for West Bank 

June 2017 Community Forums held to collect feedback on options 

September 2017 Options determined and funding discussions 

September 2017 Quarterly parental ECE classes begin  

January 2018 CRNRP ECE Task Force presentation to MN Legislature to request funding 
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Appendix A: Forum Questions 

           October 20, 2016 - Answers to question #1: What are the 3 most important considerations when choosing 
an Early Childhood Education program for your family?  

 Quality of Education Safety Curriculum  Cleanliness Values and culture Logistics  
(Location) 

Table 1 

Quality of the teachers: 
how they teach the kids 
how to read, write, color, 
learning to share. Are 
they licensed? (Center 
and teachers?) 

Location: Convenience 
too, but safe location. 

    Shared values = 
cultural, hygiene, Will 
they take care of my 
kids the way I would? 
Teacher as a second 
parent. 

  

Table 2 

Program workers are 
trained and experienced. 
Books are age 
appropriate, cultural 
information. Listening 
skills, reading, letters. 

Hazard free - Big 
space, safe toys / no 
chemicals. First aid 
training - CPR, 
Asthma, Allergies 

Parent Component. 
Parent education. 
Scholarships. 

Clean and Organized: 
Teach kids to be 
clean, washing, etc. 

    

Table 3 

What are they teaching 
the kids? (Qualifications, 
quality of staff, 
educational toys) 

Is it safe? First aid? Learning -Toys, writing 
(name), basic things 
(colors), FF's, hold a 
pen, concentration, 
good attitudes 

The environment is 
clean? (Cleanliness). 
Is the food healthy, 
fruits, vegetables, 
and menu? 

Are they teaching 
other faiths? Cultural 
preparation? 
(Positive). 
Relationships with 
staff: respect for 
parents, respect for 
children, caring adults 

Location?  

Table 4 

Well experienced 
teachers/certified 
teachers. Have a license 
to operate.  

Safety for the child. 
Safe neighborhood. 
Good, safe 
environment. 

"What are they 
teaching?": Life skills, 
independent living 
and basic life skills 

Cleanliness Culturally competent 
staff/teachers. 

Able to operate 
(stay open) all 
day. New/good 
condition 
building/ 
appealing space. 

 

                     November 4, 2016 - Answers to question #1: What are the 3 most important considerations when choosing 
an Early Childhood Education program for your family? 

 Quality of Education Safety Environment Equipment Culture Included Time open 

Table 1 

Social with others, teach 
skills. Inclusion in 
program/no isolation, 
respect for other children.  

Place, watching 
children during 
activities - esp. 
field trips. Let 
parents know what 
happens to kids.  
Too many kids. 
Trust 

Safe Neighborhood, 
healthy foods, kids 
friendly. Toys are 
chemical free. 

      

Table 2 

Reading and sounding 
words, pictures and books, 
Teach respect for others. 
Good behavior. 

      Teach African culture. 
Somali culture 

Open enough hours-
parents work 
schedules 

Table 3 

Qualified teachers with 
enough years of 
experience: 2 yrs min, 3-5 
years preferred 

Safe location and a 
clean environment. 
Make sure they are 
not letting sick kids 
come. 

  Toys are educational 
and age appropriate. 
Cognitive development 
(colors, shapes, etc.), 
aid in transition to  pre-
K, K 
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 October 20, 2016 - Answers to Question #2: What are 3 barriers that might prevent you from                                                             
sending your child to an Early Child Education/ Child Care program? 

 
 

Trust, Knowledge of 
Program, Space Cost Transportation Location Values Legal Status 

 

Table 1 

Lack of familiarity and trust 
with center or teachers. 
Can compromise quality if 
you can choose your auntie 
over another option. 

Financial limitations - cost. Location: Accessible, convenient, 
transportation (also financial). 

    

 
Table 2 

There is not a big center 
where kids can go 

Cost: if income is too high (both 
parents are working) cannot get 
financial help. (multiple children, 
i.e. 3-4) 

Needs to be more convenient. 
May have only one car or use 
public transit, If both parents are 
working cannot give kids a ride. 

    

 

Table 3 

Negligence: Lack of trust 
they can meet the needs of 
children. 

Income - not be able to qualify for 
entrance. Tied to legal 
status/income assistance. 

Lack of Transportation Lack of culturally 
appropriate programs. 

Lack of 
documentation. 
Based on status of 
entry into the 
country…it 
complicates. Tied to 
income assistance 

 
Table 4 

Space availability, Access to 
resources (is it available?) 

Cost of the program. Access to 
resources (is it available?) 

Transportation. Parent 
schedule/timing. 

Fear of losing Somali 
language. Gov't - 
Mandated 
requirements. 

  

 

November 4, 2016 - Answers to Question #2: What are 3 barriers that might prevent you from 
sending your child to an Early Child Education/ Child Care program? 

 Open Times Location/Access Trust Cost Language 

Table 1 

Time conflicts: Hard to 
balance with family/caring 
for kids 

Distance and problems commuting 
- especially in winter. Lack of local 
ECE…need a center in 
neighborhood. 

Lack of trust in providers 
(strangers) 

Income/cost of ECE- 
especially with # of 
kids. 

  

Table 2 
Busy with work and 
paying bills/family 

Is it convenient??? Cannot be too 
far away, in C.R. is better 

      

Table 3 

  Parents need more information: 
advertising or brochures. Lack 
centers in area 

  ECE is often too 
expensive.                
Income does not 
qualify for ECE 
resources. 

Language barriers. 
Lack of 
understanding about 
ECE resources 
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Appendix B: List of Key Informant Interviews 

Cedar Riverside Early Childhood Education Task Force Members 

Janet Curiel – Cedar Riverside Neighborhood Resident, English as a Second Language (ESL) Teacher 

Zebenech Demissie – Early Childhood Family Education (ECFE) School Success Program 

Amal Mohamud – Early Childhood Family Education (ECFE) School Success Program 

Abdirahman Mukhtar – Pillsbury United Communities Youth Program Manager, Chairman of Early 

Childhood Education Task Force for Cedar Riverside Neighborhood Revitalization 

Project 

Cedar Riverside Neighborhood Early Childhood Education Providers 

Hawo Gurey – Al Ruweda Home Day Care 

Layla – Cedar Riverside Child Care Center, LLC 

Randy Vetsch – Cedar Riverside Community School 

Early Childhood Education Program Managers in Twin Cities 

Cisa Keller – Think Small Organization 

Roggie Robinson – Way To Grow 

Betsy Symanietz – Wildflower 

University of Minnesota Humphrey School of Public Affairs Representatives 

Art Rolnick – Senior Fellow 
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Appendix C: Key Informant Questions 

Question 1: Tell me a little bit about your connection to Early Childhood Education and how your 

program serves the Cedar Riverside community (or the community where you work) 

Question 1b: Tell me a little about your interest in Early Childhood Education and how you are 

connected to ECE in the Cedar Riverside neighborhood. 

Question 2: Based on what you understand about ECE, can you give me an idea of what you see as the 

ECE needs for the Cedar Riverside neighborhood (or in the community you work)? 

Question 3: What do you think are major barriers for families who want to enroll their children in an ECE 

program in your community? 

Question 4: Do you have ideas about solutions for these barriers? 

Question 5: Talk about ECE programs that you know of, or that you feel might be a fit for the Cedar 

Riverside neighborhood? 
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Appendix D: Key Informant Interview Answers 

Interview #1 Interview #2 Interview #3 Interview #4 Interview #5 
Based on what you understand about ECE, what do you feel are the needs for ECE in the Cedar Riverside neighborhood? 

1. Betsy was not aware of the 
needs of Cedar Riverside, but 
she knew that there were 
probably needs related to lower 
incomes and the immigrant 
community there. 
2. Wildflower will be interested 
in Cedar Riverside as a site to 
place a school, and would like 
demographic information now 
so they can consider what is 
needed there for startup 
funding and space. they are 
already recruiting teachers in 
the MPLS metro area. 
3. They probably need a parent 
component to assist parents 
and Wildflower has that as part 
of their programing. 

1. Housing issues – poverty  
2. Better access to services 
3. Language barriers – pushing 
parents to join ESL classes to 
avoid future language barriers 
between parents and kids 
4. Transportation for child care 
& educational class 
5. Nutrition class – cook healthy 
6. Cultural background and 
possible racism 
7. Fear about losing culture and 
language – Somali community 
really wants their kid to learn 
English and a lot of Somali 
parents speak English very well. 
But Spanish families often seek 
Spanish school and they send 
their kids to charter school 
where they can learn and speak 
Spanish. When their kids are at 
3rd grade, they start learn 
English.  

1. The 0 to 5 age group needs 
help with basic skills, including 
how to share, social skills and 
knowledge about “acceptable 
behaviors”.  “Many children are 
not prepared for school. Social 
skills are needed.” 
2. Randy did not know how 
large the need was in the 
community in terms of numbers 
of children. He felt that many 
children spent a great deal of 
time with their mothers, to the 
point of missing opportunities 
for developing physical core 
strings through activity and 
essential social skills to make 
them ready for school. 
3. Parents need training to help 
them understand how to teach 
socially acceptable behaviors 
and school readiness.  

Z: The primary need is the 
overall understanding of ECE in 
general. Early exposure to the 
program is not enough. We 
need to focus on this from 
birth. Stage 1 is infancy. Stage 2 
is Toddler, Stage 3 is preschool. 
Exposure in each step is 
necessary to get children ready 
for kindergarten. By 3 years old, 
a screening will show 
differences already occurring. 
At 5 it is just too late. 
A: Yes, screening for ECE by age 
3. For pre-kindergarten it is 
required. This screening can 
lead to further assistance. They 
ask 48 questions for age 3-4 and 
68 questions for age 4-5. 
Exposure and knowledge about 
teachers in America is needed. 
They expect that kids have been 
educated. 
When these screenings are 
done, the results go home with 
families and are sent to 
teachers if the child in in MPLS 
schools. Screeners need to be 
well trained. Earlier is better! 

Layla was not sure about what 
the community needs for ECE or 
early child care. She felt that 
children are possibly being 
served by other care programs 
around the area, in North 
Minneapolis and in other 
communities. She felt that her 2 
star rating could have been 
higher, that her center has 
many assets that can meet the 
ECE needs for parents and 
children in the C.R. 
neighborhood, and that the 
rating could be a reason that 
she is not at capacity even 
though her facility is located in 
the center of the neighborhood. 
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What do you think are the major barriers for families who want to enroll? 
Cost is clearly a barrier. Space is 
a barrier 

 1. Randy did not know what the 
barriers might be. 
2. Cost? There is no cost to 
families for the 4 year old pre-k 
program at this school. 
3. Space is in short supply and is 
limiting for his school. 

1. Cost – Head Start has income 
limits. Those with lowest 
income are getting the services. 
2. Understanding the concept 
of ECE itself 
3. Education of Parents – them 
having existing good education 
really helps 
4. Neighborhood resources are 
lacking. There is also no 
workforce center here to help 
with parents getting jobs. 
5. Parents having to travel to 
work. 
6. Single parents 
7. Transportation 
8. Building here don’t have ECE 
options onsite. 

She could not come up with a 
barrier for parents who want to 
access ECE in the C.R. 
Neighborhood. She pointed out 
that language and 
transportation are not an issue 
at her facility. I asked about 
cost as a barrier and she felt 
that most families could access 
scholarships and funding 
through DHS (department of 
Human Services), so funding 
was perhaps not really an issue 
for many families from her 
perspective. 

Do you have ideas about the solutions for these barriers? 
They hope to offer Wildflower 
and no or reduced costs. Their 
goal is also to have a parent 
component which will include 
assistance and facilitation to 
access funding in the complex 
frameworks at the local, state 
and federal levels.  

1. Transportation service 
2. Home visiting 
3. Partnering with agencies like 
them to refer families in need 
for early education 
4. Scholarship opportunity for 
preschool 
5. Family educators let people 
know U.S. school system and 
reference 
6. Families need to visit center-
based care to make sure safety 
or cleanliness issues  

 1. Yes, onsite locations 
2. More informed parents 
3. Owner of apartments should 
know about options 
4. Leaders in the community 
5. Education of the community 
6. Any action is a good 
opportunity to build 
7. Involvement 
8. Make free classes available 
9. Playing is learning (in the 
right cases). Modeling play and 
telling stories. Traumatic past 
which requires getting on their 
level. Empathy. 

1. Layla talked a bit about the 
concept of incorporating an 
Early Head Start program as 
part of her programming to 
better serve the needs of very 
young children as they prepare 
for school. She asked about 
how best to approach the early 
head start program for her 
business. 
2. She was very aware of school 
readiness testing and felt that 
children in her program had 
always tested well for school 
readiness. 
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Talk about ECE programs that you know of, or that you feel might be a fit for the Cedar Riverside neighborhood? 
1. Montessori has become an 
upper middle class education 
format in the US because of 
tuition costs. It was not 
designed to be that way and is 
more affordable internationally. 
2. Wildflower is designed for 
lower income families and 
should fit well with the needs of 
the Cedar Riverside community. 

Center-based program live up 
to some standard already  

 1. ECFE program – Sliding scale 
fees, teen parent programs, Hi-
five program 
2. Parents attend classes. This 
way they know where to 
screen, what they can help 
with, learn the full spectrum. 
Screening on site if possible. 
Day care could do that as long 
as there are 10 children there. 

Again, refer to the discussion 
above of Early Head Start. 

 

Interview #6 Interview #7 Interview #8 Interview #9 
Based on what you understand about ECE, what do you feel are the needs for ECE in Cedar Riverside? 

1. There has been a reduction in the 
number of settings that offer ECE 
statewide. Licensed family childcare is 
down. Technology and resources are less 
and income ultimately is not enough. 
High quality ECE is not enough. It needs 
to be culturally competent as well. The 
choices are just not available. More 
pathways for communities to grow high 
quality options would be huge. 
2. People enter the industry for personal 
needs and for helping others like family 
members.  

1. “I think the needs are huge.” Cedar 
Riverside is one of the most densely 
populated areas west of the Mississippi, 
and there is lots of stress for families 
living there. “I support ECFE there, but 
not just that, the families need more.” 
They need ECFE classes and quality Child 
Care/ Day Care and family literacy 
programs that are really effective. 
2. Families need a lot of help with the 
many requirements of assistance 
programs. 

Educating the parents, community 
members and stakeholders in the 
community is the greatest need. 
Space and programs that can serve the 
large number of children that live in this 
community.  

We need a higher level of education 
than these children are getting now. The 
young children need it most and need 
something positive in this community. 
The Boys and Girls clubs provide good 
options for this.  
The need is for active and safe programs. 
The mothers need to be able to destress 
and have time away from children to 
relieve frustration.  
We need to help build their brains 
through high quality education. Those 
early tools are the most important. 

What do you think are the major barriers for families who want to enroll? 
1. Financial support is a huge need. 
Quality costs money. There are waitlists 
for the quality programs.  
2. Family needs may not be able to 
access this program. 

1. There are many: time constraints, life 
balance for families with many children, 
(and there are many large families 
there), language, Work requirements, 
Survival! 
2. Families might not be able to attend 

1. The lack of programs is the primary 
barrier. 
2. Funding to start set up of these 
programs. 
3. Education starts with early 
intervention. The size of the household 

Language is a primary barrier. Teaching 
appropriately and teaching those early 
skills is key. 
There are competing priorities including 
stress at home, tired from extensive 
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 ECFE classes because life doesn’t allow 
the time. 
3. Costs should not be a barrier because 
all of the families should be on MFIP, so 
they should not have to pay. They 
should all qualify for assistance. When 
both parents work some may not 
qualify…not many. 
 

is often a significant barrier as parents 
cannot get the kids to the places that 
could help them. Single parents or both 
parents working causes issues and 
they're just not able to do it often. 
4. Transportation 
5. And a huge one is the lack of culturally 
appropriate programs. Traditional 
programs are not the best fit for 
everyone. 
 

working hours. The mothers really need 
to be taken care of as well. 
 

Do you have ideas about the solutions for these barriers? 
1. Policy changes need to take place. 
Specifically, increased investments for 
targeted scholarship for those most at 
risk. 
2. Increased investment in Parent Aware 
(QRIS) 
3. Maintain the Parent Aware system 
4. We are all about quality in Minnesota 
because people in the state have bought 
into ECE. The criteria is increasing but 
the support is decreasing 
5. MN care costs are higher because of 
lower teacher to child ratios which 
makes the cost appear higher than some 
states. 
6. Word spreads about the programs 
7. 12% statewide participation in Parent 
Aware 

1. “My ideas are legislative – the 
legislators need to on board and really 
ease up some of the constraints, red 
tape, on these families.” Parents on 
assistance have many attendance 
requirements that cause pressure on the 
family and make them very busy. 
2. She suggested a revamp of the system 
to take pressure off parents and make 
the system more supportive of families. 
Many families seem very cheerful, but 
that is because they are happy just to 
have food on the table and be safe. Life 
is still very difficult for them. 
Requirements seem very punitive in 
many ways. “Parents are in survival 
mode.” 

CRNRP is addressing these barriers 
through the community forums and 
listening sessions. We are learning from 
the parents what the challenges are. We 
will then be advocating for that and 
continuing the effort.  
We will also then incorporate additional 
stakeholders. 
We really need to address the 
achievement gap and find space to 
collaborate. 

A deeper look into the community is 
needed. The problems need to be solved 
at smaller levels. We need to be able to 
get more children into more spaces. The 
early intervention is the key.  
The parents often have so little but they 
need to learn how to teach the children. 
The programs that exist at centers often 
try to teach the children while the 
parents are in the same location. This 
discourages true learning from the child 
as they just look to their parents who 
tend to be sympathetic for the children.  
The system has really done an injustice 
to this community. Those providing 
guidance to parents need to stop 
recommending center based care. These 
centers need to be held accountable for 
the mistakes they are making. 
My program has strict rules and 
calendars and that works.  
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Talk about ECE programs that you know of, or that you feel might be a fit for the Cedar Riverside neighborhood? 
1. No program recommendations. All 
types are good but community should 
determine what they need. PIKA Head 
Start is an option there.  
2. Need to continue to develop the 
program from the community 
3. There was a grant recently but the 
funding could not be used here because 
of the limited number of Somalis that 
have been here under 5 years.  

1. Janet recommended a program 
fashioned after the “Even Start” 
program that she worked in previously. 
She would like to see a very strong ESL 
program in conjunction with high quality 
Child Care while the parents are 
occupied with class. 
2. She thinks home visits are needed to 
allow program workers to see things 
that they don’t see in class and help with 
issues of home/child safety, nutrition, 
assistance access and management, etc. 
3. She suggested reaching out to Eileen 
Watson and a woman named Doris….., 
who both ran programs for children and 
families in C.R. neighborhood in the 90’s. 

1. Hennepin County Library has/had a 
program in which children of Latino 
families were hired and paid to take care 
of their siblings and younger children 
while the parents learned about how to 
do things at home to help the youngest 
children.  
We also need to have more language 
relevant programs available. We can't 
continue to have this gap.   
2. Storytelling is a key way in which our 
communities learn. Oral culture is huge. 
This needs to be an important part of 
the ECFE programs too. 

A teaching certificate program for 
mothers would be helpful. Could teach 
the mothers skills to use to become 
educators as a job as well as at home.  
The community has many ideas and the 
truth needs to be told to the community 
as well to validate good ideas.  
Again, safety, nutrition and health of 
children is most important. The 
environment must be a clean space and 
allow for children to learn.  
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