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Chapter 1 

Sexual Violence, it’s Nothing New 

 

Sexual assault stories make headlines every year in the United States: stories like that of 

Daisy Coleman, a fourteen-year-old girl from my hometown of Maryville, Missouri, who was 

found early in the morning by her mother on their front porch (http://www.xojane.com/it-

happened-to-me/daisy-coleman-maryville-rape).  She had been sexually assaulted and then left 

in the cold for an estimated three hours in a t-shirt and sweatpants; her hair damp and frozen 

as the thermometer reading that morning was a mere twenty-two degrees.  Then there is the 

Penn State tragedy where for years, a college football coach was allowed to groom and assault 

up-and-coming athletes.  Celebrity offenders like Bill Cosby, Ben Rothisberger, Mike Tyson, and 

Kobe Bryant, have all been in the news for alleged sexual assaults.  Sexual assault stories are 

not uncommon.   The above stories became headlines across media outlets, but there are 

many, many more instances that simply go unnoticed.  

As a sexual assault advocate for the past eight years, I’ve heard hundreds of stories from 

victims/survivors. I’ve worked with people of all ages, genders, abilities, and ethnicities.  When I 

initially became aware that one in five young people will experience a sexual assault before 

they turn eighteen, I was astounded (https://www.livethegreendot.com/).  How could this be?  

Why wasn’t I aware of these statistics before I was in college and why aren’t communities 

angrier about the rate of sexual violence? I was certainly angry, and I’ve been turning my anger 

into action ever since. 

http://www.xojane.com/it-happened-to-me/daisy-coleman-maryville-rape
http://www.xojane.com/it-happened-to-me/daisy-coleman-maryville-rape
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Not many people can say this but I’d love to work myself out of a job, to not have the 

phone ring one day with someone on the other end who needs services.  In order for this career 

goal to occur, understanding the role of prevention and how to improve prevention efforts is 

imperative.  The rate that sexual violence occurs in the United States has not surged in 

numbers, but rather, has remained steady.  What this means is sexual violence is not a rising 

epidemic but a “normal” part of this culture and society.  That is why this thesis is focused on 

sexual violence prevention.  More specifically, this thesis takes a leadership model developed 

by two prominent researchers, Jim Kouzes and Barry Posner, and applies their five exemplary 

practices of leadership to the prevention of sexual violence (Kouzes and Posner 2002).  The five 

practices are:  model the way, inspire a shared vision, challenge the process, enable others to 

act, and encourage the heart.   

Kouzes and Posner developed the five exemplary practices after conducting hundreds of 

interviews with leaders.  Their research began in the 1980s and hasn’t changed a whole lot 

since then.  Studies they’ve done continue to confirm that these five practices are not only 

connected with exemplary leadership but also with the engagement, commitment, and the 

satisfaction of a leader’s followers.  My hypothesis is; if Kouzes and Posner’s leadership model 

is applied to the prevention of sexual violence, such application will improve the overall 

effectiveness of sexual violence prevention strategies.  Ultimately, the desired outcome is that 

these practices positively impact the current work on the prevention of sexual violence, 

resulting in a decreasing number of those  who are sexually assaulted.  

For this paper I use academic work from the fields of: psychology; prevention; public 

health; and gender, women, and sexuality studies.  I also  reference my own personal 
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experience.  Some of the questions I explore include: Where have previous sexual violence 

prevention strategies fallen short and how can this inform prevention work today? How can the 

leadership lessons help inform the prevention of sexual violence? What makes Kouzes and 

Posner’s five exemplary practices the leadership model to use?  

This paper begins by building a foundation of knowledge, starting with a review of the 

terminology used, as well as a history of sexual violence and sexual violence prevention.  Then a 

literature review of the main sources used, followed by the gaps in research. The remaining 

chapters give an overview of the five exemplary practices, how each can be (and have been) 

applied to the prevention of sexual violence and any research that supports my findings.  In the 

conclusion, I make recommendations for future research which include suggestions for 

evaluation.   To my knowledge, this final project is the first to use Kouzes and Posner’s 

leadership model to improve sexual violence prevention efforts; thus, there is a need for future 

exploration of my findings.  It is worth repeating that one in five youth experience a sexual 

assault by the age of eighteen, and I hope to raise awareness about these rates of sexual 

violence, to potentially incite action in anyone that reads this paper, and to ultimately have 

readers know they have the power to do something about the current statistics. 

 

Terminology  

The intended readers include the general public as well as professionals in the field of 

sexual violence.  Piquing the interest of sexual violence professionals who are currently doing 

prevention is important since the findings and arguments laid out could have an impact on their 

approach or strategy.  Starting with a shared definition is important, as there are many ways to 
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define the terms I use throughout the paper.   Three key terms (sexual violence, prevention, 

and leadership) are defined below. Sexual violence is defined by the National Sexual Violence 

Resource Center as occurring, “when someone is forced or manipulated into unwanted sexual 

activity without their consent” (nsvrc.org).  Sexual violence is often used as an umbrella term 

that encompasses anything from sexual harassment and rape to stalking and child sexual abuse. 

I use sexual violence, sexual assault, and rape interchangeably.   

Another term important to define is prevention.  For this paper I will focus on the 

primary prevention of sexual violence, which is defined as, “Approaches that take place before 

sexual violence has occurred to prevent initial perpetration or victimization” (“Sexual Violence 

Prevention: Beginning the Dialogue” 3). The image often evoked for primary prevention is 

descriptively shared in the Parable of the River, by Irving Zola. 

Some people are fishing on the riverbank.  Suddenly they see a person swept by in the 
current, half-drowned and struggling to stay afloat and swim to shore.  They wade into 
the water and grab hold of the person, who continues on her way by land once she has 
caught her breath and dried off a bit.  Just as they get her to shore they see another 
person in trouble or hear a cry for help.  All afternoon they continue saving people from 
drowning by pulling them out of the river, until someone decides to walk upstream to 
find out what is causing people to be swept away in the river in the first place (Primary 
Prevention of Intimate-Partner Violence and Sexual Violence: Background Paper for 
WHO Expert Meeting, p. 5).   
 

The work upstream is primary prevention.   

Risk reduction is often confused with prevention; however, risk reduction programs are 

typically designed to raise awareness about sexual violence, help identify threatening 

situations, and challenge rape-supportive beliefs (“Reducing Sexual Victimization Among 

Adolescent Girls: A Randomized Controlled Pilot Trial of My Voice, My Choice” 315).  While risk 

reduction education is necessary, it is not included in my definition of prevention.  
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And finally, the term leadership.  There are many definitions for leadership.  The one I 

use is from Kouzes and Posner who say, “Leadership is the art of mobilizing others to want to 

struggle for shared aspirations” (30).  As Kouzes and Ponser’s definition of leadership is so 

closely related to the goals of advocates doing prevention work, at times I use the terms 

advocate/s and leader/s interchangeably.  Keeping these definitions in mind, let’s begin to 

discuss the overall impact of sexual violence on individuals and on society.   

 

The Problem  

Sexual violence happens all over the world.  This paper, however, focuses on sexual violence 

in the United States, where the rates of victimization have remained relatively stable for as long 

as statistics have been collected.  In 1980, Allan Griswold Johnson wrote that, “sexual violence 

is a widespread phenomenon permeating American society (“On the Prevalence of Rape in the 

United States”137).  More than 30 years later, sexual violence is pandemic in the United States.  

Current statistics are:  

 One in five youth will be victims of sexual violence before the age of eighteen 
(livethegreendot.com); 

 The average age at which girls first become victims of prostitution is twelve to fourteen 
years old, and the average age for boys is eleven to thirteen years old (National 
Coalition to Prevent Child Sexual Abuse and Exploitation, 2012); 

 Fifty percent of transgender people have experienced sexual violence (Transgender 
Rates of Violence, Forge, p.2); 

 American Indians are two-and-a-half  times more likely to experience sexual assault 
crimes compared to all other races (Full Report of the Prevalence, Incidence, and 
Consequences of Violence Against Women , Patricia Tjaden & Nancy Thoennes, US 
Department of Justice, 2000); 

 One out of thirteen men report having sexually assaulted a woman at some point in 
their lives (Yeater and O’Donohue 1999).   
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And the impact sexual violence can have on an individual and society includes, but is not limited 
to, the following:  

 People who experience sexual violence are at a greater risk of having more mental 
health concerns such as: post-traumatic stress disorder, alcoholism, depression, 
chemical dependency, suicidal ideation and suicidal attempts (rainn.org).  

 People who experience sexual violence are at a greater risk of having more physical 
health concerns, such as: insomnia, unwanted pregnancies, sexually transmitted 
infections, irritable bowel syndrome (The Impact of Sexual Violence, National Sexual 
Violence Resource Center, nsvrc.org).  

 Rape is the most costly of all crimes…with total estimated costs at $127 billion a year 
(excluding the cost of child sexual abuse). In 2008, violence and abuse in the United 
States, constituted up to 37.5% of total health care costs, or up to $750 billion (“The 
Costs and Consequences of Sexual Violence and Cost-Effective Solutions” 2011). 

The negative impacts do not stop there.  Clients I’ve worked with have dropped out of school, 

lost their job, begun drinking or partying, and closed themselves off from family and friends.  

Prevention is the key to curbing the above rates and detrimental impacts on individuals and 

society. 

Sexual violence rates have remained steady, meaning that the prevention 

efforts and strategies that have been implemented in the past have not been as effective as 

was hoped. Knowing the negative impact sexual violence has on victims and society, there is a 

clear need for effective prevention.  In the early stages of sexual violence prevention, potential 

victims were the target audience. Potential victims (most often women and girls) were taught 

ways to avoid dangerous situations.  Dark alleys, strangers, walking alone, and the nighttime 

were all thought to be the places where danger was lurking.  People were also taught to dress 

conservatively, not to drink in excess, watch their beverage at all times, learn self-defense, 

carry a weapon, and say “no.” Regardless, after years of prevention efforts, the number of 

victims stayed the same. One reason these tactics did not decrease the number of victims was 

that most people do not think this type of crime will ever happen to them, and if people believe 
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it’s never going to happen to them, they are likely to wonder why they would need to learn and 

retain information about preventing sexual violence in the first place.  Some of the early 

prevention messages were also created under the assumption that sexual violence is 

committed by strangers…at night…and the perpetrator would most likely have a weapon.   

These assumptions were all later disproved through talking to survivors of sexual violence. 

Through discussions with survivors it was found that weapons aren’t typically used, and that 

sexual assaults can happen any time of the day or night.  Most importantly it turns out that the 

majority of perpetrators were individuals known by the victim.    In fact, in eight out of ten 

cases of rape, victims have known the person who sexually assaulted them (“Statistics about 

sexual violence, National Sexual Violence Resource Center 2012, 2013, 2015”).  Presently, 

sexual violence is understood to be about power and control, not sexual desire or sexual 

gratification, which shows that even if someone follows all the risk reduction tips, the person 

could still become a victim of a sexual assault.  One example of this can be seen by the 

antiquated risk reduction message of telling women and girls to not dress provocatively in 

order to thwart unwanted attention that could lead to a sexual assault. Women and girls are 

raped every year regardless of what they are wearing.  Finally, critics of risk reduction thought 

that this tactic lent itself to blaming the victim.  If victims knew how to reduce their risk for an 

assault and did not take the necessary precautions, they were blamed for someone sexually 

assaulting them.  Victim blaming questions and statements can sound like, “Why did you go 

over there in the first place?  Why were you out so late?  You should have watched your drink.  

Why didn’t you fight back?” 
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 Fighting back is particularly rare when it comes to sexual assaults.  A story frequently 

shared by Steve Thompson, a sexual assault expert and ex-self-defense instructor, 

demonstrates this point of risk reduction being incomparable to primary prevention.  Steve tells 

of how when he was a sophomore at Indiana University he was asked to teach an assault 

avoidance class on campus. He  truly  felt that the work he was doing with these students 

would  help to keep them from experiencing a sexual assault.  One night, his cell phone rang.  

One of his students had been raped and was in the hospital.  When Thompson arrived at the 

hospital, the student was in tears and apologized to him for not being able to defend herself, 

like he’d taught her.  Thompson stopped teaching self-defense soon after this experience and 

began to dedicate his life to sexual violence prevention. As more and more information came in 

from survivors like the student above, the need for new strategies was undeniable. 

During the early 2000s the focus of prevention efforts changed from targeting potential 

victims of sexual violence to targeting potential perpetrators.  In order to address potential 

perpetrators, advocates used a variety of tactics including: increasing people’s empathy for 

victims, defining and talking about consent, and discussing the characteristics of healthy and 

unhealthy relationships.  Researchers also began to look at the characteristics and behaviors of 

perpetrators (Basile, DeGue, Lang, Spivak, Simon, and Yee 2014).  The hope was to identify 

people most likely to perpetrate sexual violence, provide them with some education, and then 

people wouldn’t commit the crime of sexual violence.  Yet again, the numbers of those 

victimized stubbornly stayed the same.  Researchers and practitioners realized that many 

perpetrators do not identify themselves as perpetrators.  Some perpetrators do not see 

anything wrong with their behavior.   Once again it was time for a new strategy to emerge. 
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The newest prevention strategy is bystander intervention.  This strategy is being used at 

over one hundred college campus programs across the U.S. as well as at many community- 

based programs.  Bystander intervention is a prevention strategy that can address a variety of 

social issues such as bullying, sexual harassment, sexual assault, and intimate partner violence 

(preventconnect.org).  This is a primary prevention strategy that aims to teach bystanders how 

to intervene before violence occurs, making the bystander an ‘active bystander’ rather than 

passive.  Bystander intervention is shifting the traditional paradigms of prevention from 

targeting the potential victims and/or potential perpetrators, to instead making a case for 

everyone to feel as though they have the power to prevent violence before it occurs. 

Professionals I’ve worked with, myself included, believe this strategy has the potential to finally 

decrease sexual assault rates.   

While prevention has come a long way, the work is not done yet.  Bystander 

intervention does seem to be promising; however, there are no standards to guide its 

implementation.  Currently, bystander intervention is implemented differently depending on 

where it is implemented and depending on who oversees its implementation. 

For me, it’s not always the strategy that makes or breaks its effectiveness, but rather the 

way in which they are implemented.  After years of observing a variety of approaches, I found 

myself asking the same questions, “Are we actually changing behavior and attitudes around 

sexual violence?”  “What makes any particular strategy effective?”  There are plethora of 

potential answers to these questions and in the following pages I will highlight just a few. 
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One Potential Solution 

One reason I’m using Kouzes and Poser’s practices is because they are relatively simple 

and easy to understand.  Since a promising prevention strategy has recently been developed, 

there is more of a need for a model which current and future strategies could utilize to improve 

effectiveness.  Elizabeth A. Yeater and William O’Donohue felt similarly after their research on 

prevention programs when they wrote, “Without some type of theory or model to inform and 

guide our decisions about the content to be included within the prevention program, we are 

reducing our potential effectiveness and ability to evaluate the results of our intervention 

(“Sexual Assault Prevention Programs: Current Issues, Future Directions, and The Potential 

Efficacy of Interventions with Women” 751). Kouzes and Posner’s practices have stood the test 

of time.  The first edition of their book, The Leadership Challenge, was released in 1987, and 

each edition published since has yielded the same results.  Going back to their definition of 

leadership being “the art of mobilizing others to want to struggle for shared aspirations,” this 

definition could not be more appropriate when it comes to preventing violence.  Again, based 

on my own observations of the work being done in the sexual violence prevention field, 

advocates are already using pieces of the exemplary practices, but I’ve not seen any one 

strategy encompass all five.   

 

Literature Review   

A lot of literature has been written on leadership, the prevention of sexual violence, and 

the history of sexual assault.  I have used several of these sources for my research.  I present 
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them in the order that my paper is organized, starting with my introduction and then going 

through the five exemplary practices and identifying key sources used in each chapter.  This 

paper is interdisciplinary, drawing on multiple fields of study.  Leadership, prevention, and 

sexual violence, are all inherently interdisciplinary subjects, which means that the sources that 

are used cover a large area of academia.  Keywords I searched for included: prevention, sexual 

violence, leadership, storytelling, failure, innovation, listening, and bystander intervention. 

First and foremost, the main leadership text I used is Jim Kouzes and Barry Posner’s, The 

Leadership Challenge, now in its 5thedition.  The authors have been researching leadership for 

decades.  Their book aims to be accessible for a wide audience of readers which is one reason I 

chose their model to use in my research.  Kouzes and Posner also use stories in order to 

illustrate the main points of their research, the stories are relatable to a general audience. The 

book discusses in detail the five exemplary practices of leadership:  model the way, inspire a 

shared vision, challenge the process, enable others to act, and encourage the heart.  They argue 

that the most successful leaders use these practices in their daily life. 

In order to set the foundation for this paper, I first looked at the history of prevention and the 

history of sexual violence to give the reader context.  “Prevention of Intimate Partner Violence 

and Sexual Violence: Background Paper for WHO Expert Meeting,” helped me to do just that. 

Additionally this article defines primary prevention and discusses strategies being used around 

the world and pulls out specific strategies that have been shown to be necessary and effective 

approaches to prevention.  These approaches include: having a gender equality focus, changing 

social norms regarding violence, talking about masculinity and gender roles and relationships, 

reducing poverty and strengthening economic and social safety nets, promoting healthy and 
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equal relationships, reducing alcohol and drug misuse, having a particular focus on young 

people, and preventing exposure to violence in childhood.  As prevention is the main focus of 

my paper, it is useful to analyze this article, which in turn assists me in answering my research 

questions.  The action steps I developed are also informed in part by this article.  More articles 

on the history of sexual violence and the history of prevention were used and there are many 

more that exist which were not cited or used for this paper.  Harvey, Garcia-Moreno, and 

Butchart, discuss prevention efforts around the world and address some key gaps in research 

(2007).  The gaps they identify include evaluation for current prevention strategies, weak 

evaluation measurements, and lack of program evaluation over time.    

 Kouzes and Posner find one way to boost effectiveness of a strategy is through 

storytelling and this practice falls under both model the way and inspire a shared vision. There 

is a lot of research that exists on the impact and effectiveness of storytelling.  One of the 

journal articles I reviewed highlighted the use of storytelling in public health campaigns.  

Another researcher Mitch Ricketts, spent part of his career researching storytelling as a 

powerful tool for preventing injuries in the workplace.  His article, “Using Stories to Battle 

Unintentional Injuries: Narratives in Safety and Health Communication,” looks at the lasting 

impacts of storytelling on people’s attitudes and behaviors.  In this article Ricketts concludes 

that storytelling can actually reduce the number of unintentional injuries in the workplace. He 

identifies ways to maximize the effectiveness of stories, such as customizing the stories for the 

intended audience; using anecdotes that are simple, focused, relevant, personal, suspenseful, 

and cause-and-effect oriented; and emphasizing preventive actions that fall under audience 
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members’ full control.  He argues that using pictures, videos, or sketches to emphasize points 

increases the effectiveness even more.    

 Further research on storytelling led me to researchers Brene Brown and Lisa Cron.   

Brene Brown’s book, Rising Strong, discusses how to reclaim your own story and how to make 

sense of your experiences.  I do advocate for some amount of personal storytelling; and it’s 

been shown that when leaders share pieces of themselves, followers appreciate the 

vulnerability which then increases a leader’s authenticity.  Brown is a popular author that once 

again, tends to reach a large audience .  Lisa Cron’s book, Wired for Story, is from a different 

angle.  This novel was written specifically for writers on how to make a story come alive on the 

page.  Much of what she has written is not applicable for prevention work; however, the 

groundwork laid at the beginning of her book on the history of storytelling and the reason 

humans respond to this practice is key in pleading for more storytelling in prevention work.   

Inspire a shared vision is the second practice.  John Kline’s articles, “Listening 

Effectively,” and, “Speaking Effectively,” were helpful in supporting Kouzes and Posner’s 

findings.     While these articles were originally for officers in the Air Force, they are applicable 

to people presenting anywhere to any audience. Additionally, Kouzes and Posner have found 

that relationships are at the core of leadership.  Building relationships with people is mentioned 

time and again in, The Leadership Challenge.  Knowing how to listen is key in building rapport 

and knowing how to engage audiences in prevention is also imperative. The limitations of 

Kline’s work are only that they are dated; however, the main tips and concepts he describes are 

still relevant and true today. 
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Challenge the Process is one of Kouzes and Posner’s leadership practices which I expand 

on in detail in Chapter 4.  Leadership for the Common Good, by Barbara Crosby and John 

Bryson, researches the ways in which today’s leaders can work together to tackle any one of 

the many complex issues society faces.  Sexual violence is a complex issue and therefore much 

of what Crosby and Bryson discuss informed this paper.  Chapters six and seven relate more 

completely to Kouzes and Posner's exemplary practices.  These two chapters validate and 

support the work done by Kouzes and Posner while adding their own unique perspectives.  

Crosby and Bryson highlight political leadership which Kouzes and Posner do not discuss in their 

chapter on challenging the process, but which needs to be considered anytime people 

challenge the current status quo.    

In addition to Brene Brown’s work, many researchers have found that in order to elicit 

individual, community, and social change, there are a number of promising practices.  

Specifically in an article written by four researchers, the promising practices they cited are: 

receive a sufficient dosage of content, opportunities to build the skills that prevent the problem 

behavior, and have a theoretical base.  (Cox, Lang, Townsend, and Cambell 299).  In my chapter 

5, enable others to act and encourage the heart are the final two practices and this article 

provides support and direction for how leadership can inform sexual violence prevention.    
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Chapter 2 
 

Zombies & Bystanders & Storytelling, Oh My! 
 

“People first follow the person, then the plan.”  - Kouzes and Posner 

“It’s important that we focus more on what we need to be than on what we need to do.”  
– Max DePree 
 
 

The first time I made a conscious decision to be an active bystander began fairly 

comically. Some friends and I went out to a small theater performance which was held in the 

back of a local pub.  When the show was over, we walked out of the small theater and  saw that 

the bar had been taken over by zombies.  For a brief moment we thought perhaps there was a 

zombie apocalypse.  When we recovered from the initial shock, we soon realized it was the 

night of the Zombie Pub Crawl.  The Zombie Pub Crawl was a newer tradition where people 

went out for a night on the town dressed like zombies, got much too intoxicated, and had the 

ultimate goal of looking as creepy as possible.  

 As my friends and I were walking around outside, admiring the costumes people had put 

together, we saw next to the bar, a zombie Santa sitting cross-legged on the ground with a 

zombie woman lying passed out in his lap.  Something about the two of them didn’t feel right 

(aside from the obvious).  We walked up to Santa and asked, “Is she okay?  Do you know her?”  

He replied, “No,” then quickly stood up and took off into the crowd, leaving the woman lying on 

the concrete.   Eventually the woman sat up, and we were able to ask her about any friends 

that she had come with and where she lived.  We weren’t able to find any of her friends, but we 

did call a cab to get her home safely.  Later we found out that she had been kicked out of a bar 
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two hours earlier and hadn’t made it more than a few feet before she passed out.  I don’t know 

what Santa’s intentions were that night, but I do know that I’m glad we intervened and asked 

questions when hundreds had passed by and without saying a thing.  

This experience may have been my first conscious active bystander moment; however, 

since, there have been many more.  Now I regularly challenge myself to speak up and 

intervene, hoping to inspire others through these actions.   Kouzes and Posner begin their five 

practices with model the way. They have found that with leaders, the who is incredibly 

important.  There are many ways for leaders to model the way, and this chapter will cover a 

multitude of practices and behaviors which ultimately result in increasing one’s credibility, 

integrity, and authenticity. 

Kouzes and Posner identifies essential aspects to model the way: calendars, critical 

incidents, stories and metaphors, and language.  The first, calendars, refers to the way in which 

leaders spend their time.  Are people’s values reflected in the events that they attend or don’t 

attend?  Or the number of hours spent with family or friends?  Many people live busy lives; 

therefore, what is given priority speaks volumes.  If someone identifies as an ally to a particular 

community or issue, this needs to be exhibited in other ways aside from giving lip service.  

What do you do daily to show you are an ally?  Were you at the last rally, march, protest, or 

panel discussion to show your support?  Leaders align their values with their actions.  This is 

true for organizations as a whole, when defining the values of the organization; these values 

need to be demonstrated in the events and actions of the organization.  

Modeling the way in prevention work can be daunting; however, it’s important to take 

this practice to heart.  In the bystander intervention models, we are asking that community 
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members step up and step in when they see a situation where someone could get hurt.  This 

doesn’t only mean when something physical could happen but also when people uphold 

oppression and rape culture through their smaller actions or gestures.  When the person who is 

spreading the prevention message does not intervene in situations in her own life, her 

credibility diminishes. Personally, in the past, I’ve discounted messengers of prevention solely 

on an interaction I’ve had with them because I perceive their actions in opposition to their 

teachings.  

 Woven into model the way are terms like authenticity and genuineness.    Kouzes and 

Posner stress the importance of finding your voice as a leader.  They write, “If you don’t believe 

in the messenger, you won’t believe the message” (46).  Leaders need to understand their own 

values, what they feel is important to them, and also be able to speak their own truth.  This 

does not mean that a person speaking out against sexual violence can’t use ideas from others; 

rather, she must be able to make them her own.  A “canned” talk is simply not very 

motivational.   

 In sexual violence prevention, I’ve been enthralled by certain presenters/messengers 

and unconvinced by others.  For example, I once listened to peer-educators on a college 

campus who hoped to spark passion in their fellow students to become active bystanders and 

step in before violence occurs.  Even though over thirty peer educators conducted these 

prevention presentations and all had unique personalities and different values, they all 

sounded the same when they presented. Their whole presentation was developed for them by 

a supervisor and they were given notecards with each PowerPoint slide and talking points 
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written out; ultimately this lead to the hindrance of the student’s ability to be genuine and 

authentic.  

 Building and affirming shared values with people working alongside one another is 

critical.  Applying affirming shared values to sexual violence prevention can be a challenge.  

How can shared values be built when conducting primary prevention?  One way, is knowing the 

audience to whom the material is presented. Spreading sexual violence prevention to anyone 

and everyone who will listen is typically a wonderful motto; however, there are specific 

audiences or groups who are in a position to intervene more regularly and/or audiences at high 

risk for experiencing sexual violence, such as: students, parents, administrators, health care 

workers, bartenders, and more.  These audiences each have their own unique roles, values, and 

needs.  Building shared values can be done by laying the ground work for preventing sexual 

violence so there is some common understanding.   At the beginning of this paper, I outlined 

why sexual violence is a problem, and therefore, why we need effective prevention.  Keeping 

anyone else from experiencing sexual assault, is a shared value with which many people agree.  

When talking with a group of parents, knowing that parents may have the shared value of not 

wanting any of their children to experience sexual violence, could be a useful starting point.  

Once some shared values are established, being able to come back to these values throughout 

the presentation or conversation helps to keep focused on the overall goal and larger picture of 

what we are hoping to accomplish.   Again, this could take time and absolutely takes 

preparation and intentionality on behalf of the messenger.    

 The final piece of leading the way is being competent, and in sexual assault prevention 

it’s just as important as what has been discussed above.  Commitment to prevention and belief 



19 
 

that change can happen is not enough on their own.  People need to have knowledge and skills 

to back-up their passion.  The message also needs to be something that can truly be 

accomplished, therefore; saying that bystander intervention is the key to ending sexual violence 

is too bold of a statement to be made at this juncture, as not enough evaluation and research 

has been done to show this to be an absolute truth.  Also, acknowledging shortcomings is part 

of establishing one’s authenticity. Once again, to build on competence takes time and it takes a 

willingness to learn new skills.  Are advocates familiar with the history of prevention as well as 

the new research and developments in the field?  Are advocates simply responding and 

conducting prevention programming based on what “feels right” versus having research- 

backed strategies and/or practices?  Being immersed in the field of prevention will naturally 

increase competence and this practice will be discussed even further in Chapter 3.   Building 

competence can be a painful process especially when competence is gained through personal 

experiences; however, telling personal experiences is a tool that shows great promise. 

 

Storytelling 

“The world is made of stories, not atoms.” – Muriel Rukeyser 

 When I look back on my own survivor story, I can see all the red flags.  I was seventeen 

and a senior in high school.  When I didn’t have sports obligations, “partying” was a regular 

event on the weekends.  Friends of mine invited me up to their cabin for the night, and I was 

excited to go.  My only hesitation was that no other girls were going to be there, but I trusted 
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all of these guys.  While I trusted them all, I made a decision before going up to the cabin that I 

wasn’t going to drink too much, just in case.   

When my friends came to pick me up for the trip, my ex-boyfriend was in the car.  

Another feeling of hesitation washed over me.  My ex and I had broken up a few months 

previously.  He wanted to get back together and had gone to great lengths to make sure I knew 

this was what he wanted.  He showed up at my house unannounced, called too many times to 

count, and coincidently attended the same parties as me.  I hadn’t returned his calls or invited 

him over, and I quickly left the parties he showed up to.  To me, it was clear I wasn’t interested 

in reconciliation.  Knowing that he’d be joining the cabin festivities I once again thought, I just 

won’t drink much of anything and all will be fine.   

We got to the cabin.  We got situated.  And people started drinking.  I mixed myself one 

drink which had a small pour of alcohol.  The second drink was made by a friend.  I knew I 

wasn’t going to drink all of this one since it was stronger than I had wanted.  My plan was to 

“baby” it for the rest of the evening; however, I’m unsure of how much of that drink I actually 

had because recalling details after the drink was poured is hard for me.  Everything is blurry 

except for a few flashes of memories.  Memories I wish I didn’t have.  Two things I do know is 

that my ex-boyfriend sexually assaulted me that night, and the other is that nobody stepped in 

to help.   

 While everyone’s story is unique, there are common elements that many survivors can 

relate to and which can be used to begin prevention conversations.  Mitch Ricketts has 

researched the use of storytelling in changing safety-related behavior, mostly in the handling of 

machinery and dangerous chemicals.  In Ricketts article, “Using Stories to Teach Safety,” he 
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describes stories as, “a single event that has powerfully affected the life of one person (or one 

group)” (51).  He discusses how storytelling captures people’s attention in a way that 

presenting nonstory information cannot do.  When he looked at the neurological research on 

the topic, research confirmed that when we humans hear someone’s story, it triggers brain 

activity which allows us to experience the story as if it were our own.    

 Another researcher, Lisa Cron,  is a writer and in her book, Wired for Story, she furthers 

this point by stating, “our neural circuitry is designed to crave story” (2).  Stories can even 

impact the reader to such an extent that it rewires the brain.  Knowing that stories can rewire 

the brain is invaluable.  Humans crave stories that will help them safely navigate their world, 

and this is also imperative information when we are talking about the large numbers of people 

expected to experience a sexual assault in their lifetime.  Statistics alone will not create the 

change that is required.   

When using storytelling as a tool in prevention work, consider the following storytelling 

tips: keep stories brief, demonstrate convincing cause-and-effect relationships, include 

characters that your audience can relate to, make sure the situation is familiar enough for an 

audience to relate to, include suspense, show how characters could have changed the end 

result, and emphasize prevention messages that your audience could implement.  Using my 

story as an example, it may be best told either in front of high school students or professionals 

that work with students.  Depending on the audience, I could expand on how and why I didn’t 

report to police, or that seeking medical attention didn’t seem necessary to me.  If highlighting 

bystander intervention, I could walk back through the story and discuss missed opportunities 

where people could have intervened and acknowledge the limitations and challenges of peer- 
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to- peer intervention.   Having worked with many survivors, I know my experience would 

resonate with others, and I also know that anyone who has been to a party or around alcohol 

may be able to relate to the situation as well.  It’d be important to recognize those that may not 

be able to relate to the story (i.e. students that do not drink alcohol) and perhaps give an 

alternative example or situation or simply bring those students into the conversation by 

acknowledging their existence.    

 Kouzes and Posner expand on storytelling.  They argue that a story is “remembered by 

others in proportion to its  “vividness”(99). Vivid descriptions encompass raw emotions and 

lively language.  Cron agrees stating, “If we can’t see it, we can’t feel it” (104).  In prevention, 

you may need to have a variety of stories to tell.  These stories should include situations that 

you personally witnessed; however, that doesn’t mean they all need to be about you.  Getting 

examples of how others have experienced trauma or how someone else was an active 

bystander can help make sure you are demonstrating how everyone can make a difference and 

how everyone is affected by sexual violence.   

I’m advocating storytelling, but not at the expense of the storyteller’s wellbeing.  

Messengers need to be aware of stories that they aren’t ready to tell or ones that may result in 

undoing previous healing work.  The stories that people feel ready to share could vary from day 

to day.  I’ve had years to process my own survival story and feel that I’m finally at a place where 

I can talk about that night without being ashamed or embarrassed and without hearing the 

voice that used to live inside my head that blamed me instead of my ex for what happened.   

Every survivor is on their own healing journey and every survivor gets to determine when or if 

they are ready to share their experience with the world.  
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Chapter Summary 

 In this chapter, the practice model the way is shown to be useful in both leadership as 

well as prevention of sexual violence.   Integrity, credibility, and genuineness are character 

requirements for those doing prevention work and need not be forgotten.  Remember that 

followers are keen to know  how leaders spend their time and want leaders to be 

knowledgeable and competent.  Advocates also need to show their competence through 

catering to their audience.  In order to cater a message, advocates need to know their 

audience. 

 Storytelling was also emphasized in this chapter as an effective tool in which to share 

your message. The impact of storytelling is unlike any other tool.  Humans are hard wired for 

stories, and the lessons shared in stories stick with us.  Remembering that advocates still need 

to choose their stories wisely and make sure to follow other tips such as: keep it simple, build 

suspense, show cause-and-effect, emphasize prevention and how characters could have 

changed the outcome, and more.   Showing how characters could have changed the outcome 

can be inspiring for people and could leave folks with hope.  Chapter 3 discusses more ways to 

inspire others and ways to continue to build up a base of followers.   
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Chapter 3 

Imagine There’s No Violence, I Wonder if You Can 

 

“Before you can inspire others, you’ve got to be inspired.”  Kouzes and Posner 

 

Today people seem to be working faster than ever before.  Years of accumulated 

knowledge are at our fingertips. People expect instant gratification.  They expect solutions to 

problems that take the least amount of effort on the individual’s part, and they want that small 

effort to have a long-lasting impact.  This is even true when it comes to complex societal 

problems like sexual violence prevention, however; the practice of inspiring a shared vision 

requires attention and energy, and it is impossible to fulfill by cutting corners.  

Vision is defined by Kouzes and Posner as, “an ideal and unique image of the future for 

the common good” (125).  They argue that in order to inspire a shared vision, leaders need to 

be intrinsically motivated and forward-thinking.   Kouzes and Posner have also found that 

people follow those leaders who have a vision for the future and can clearly articulate and bring 

their vision to life. In this chapter, the many ways to inspire a shared vision are highlighted.  The 

chapter explores the importance of: being knowledgeable, knowing your audience, crafting a 

unique message, and listening.   

Bringing a vision to life is no small task.  Typically, before a vision can be developed, 

immersion is necessary.  Advocates need to first gather a lot of information about prevention 

work by observing skilled practitioners and reading about prevention.  After immersing oneself, 

then ask the question, “What does a future without violence look like?” Having a clear vision 
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will help in creating a shared vision.   Briefly I’d like to harken back to Chapter 2 and the 

importance of storytelling.  Expressing a vision of the future may be best accomplished through 

creative and vivid storytelling.  Creativity can be used as presenters have more freedom with a 

fictional story of the future than with their own personal story.   

Once someone is inspired and thinking about the future, the next step is being able to 

articulate to followers that the problem can be solved.  With sexual violence prevention, this is 

a bigger mountain to climb.  Sexual violence, as stated previously, is embedded in society.  

Prevention advocates can’t pretend that this isn’t a complex issue, but rather need to 

acknowledge this reality and work to break down the problem and solutions in a way that is 

easier for society to digest.  Later, I’ll delve into another practice in the Kouzes and Posner 

model, Enable Others to Act, which I believe helps people understand the impact they can have 

on the problem.  

Inspiring and motivating people to care about sexual violence are easier tasks to 

complete with people we know a little bit about.  This is why Kouzes and Posner, as well as 

Crosby and Bryson, believe that leaders need to know their audience.  One way to ensure you 

know your audience is to strategically choose the members. The Greendot Strategy, which is a 

bystander intervention program with a goal of preventing violence, is one example of a way to 

ensure you know your audience (www.livethegreendot.com).   When Greendot is being 

implemented in a high school, Greendot trainers survey students and ask them for names of 

peers they identify as leaders in their school.  The Greendot trainer will then invite the students 

whose names came up most often to meet one-on-one.  After the one-on-one meeting, if 

appropriate, the leaders are invited to participate in the eight-hour pilot training.  Greendot is 
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hoping that after their training, these leaders will be champions for prevention and 

ambassadors of Greendot.   

Greendot’s practice is unusual.  Many prevention programs and presentations have the 

presenters in to talk with an audience they do not know much about or much about the context 

in which they have been invited.  The audience could be required to attend the presentation as 

a form of punishment and/or the presentation could be mandatory and required by a teacher, 

department, or individual program.  Fraternity and Sorority Life on campuses typically have 

required annual sexual assault trainings for their members, and they have also been known to 

request sexual assault trainings as part of a fraternity’s or sorority’s sanction.  Sexual 

harassment presentations are another example on required content for an audience.  Many 

companies have a requirement to train their employees on identifying sexual harassment and 

making sure people know sexual harassment in the workplace is against the law.  While people 

working in prevention may not be able to meet individually with each of their audience 

members, there could be more ways to connect and inspire your audience.  You may have 

information about the age range of the audience, job titles or duties, the company’s mission 

statement, or the department’s educational goals.  Knowing if an audience is required to attend 

a presentation is extremely helpful.  Crafting a unique message for audience members, by using 

what is known, is essential.  

A female comedian and sexual assault activist, Gail Stern, furthers the conversation on 

the need for each presentation to be altered based on the given audience.  During a workshop 

at a local conference I attended, Gail had the audience develop a presentation together for a 

high school audience on any topic related to sexual violence.  We first chose the topic of 
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consent, and in order to connect with the high school age group, we ended up choosing to 

develop an entire presentation around the video game “Grand Theft Auto”.  This particular 

video game has been popular with young people and had just released the newest version, 

Grand Theft Auto IV.  I’m not a gamer myself, but my understanding of the way to get points in 

grand theft auto is by committing crimes like stealing cars, shooting at police, hiring women in 

prostitution (you can kill these women as well), and more.  By having this game be the focal 

point, the hope was to open up the conversation to ask the question, “What if life worked like 

Grand Theft Auto? What if people got points for breaking the law? What kind of world would 

this be?”  The entire game is based on a concept opposite to consent, theft.   We explained how 

consent is needed and necessary, what consent looks like, how we ask for consent, and why the 

absence of consent is ”theft.” For the first time in my career as a sexual advocate, the value of 

every second we have in front of people started to sink in.  It’s similar to academic writing, in 

that every word, every sentence, needs to count. 

Dr. John Kline, a senior executive (SES) and Academic Provost for Air University and a 

professor of communication at the Universities of New Mexico and Missouri–Columbia, has 

written on effective speaking as well as effective listening.  His work has been a staple of the Air 

Force and has been used for the past two decades.  Dr. Kline in his book, Effective Speaking, 

agrees with the notion that speakers should know as much about their audience as possible (3).  

He elaborates on other tactics when presenting.  Kline suggests that when choosing the subject 

for a presentation, a key question to ask is, “Can the subject or aspect of the subject be 

discussed adequately in the time I have?” (7)  Speakers tend to do one of two things, either 

they aren’t able to adequately cover their subject due to inability to narrow the topic, or they 
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talk too long.  Both tendencies typically don’t go well and result in the loss of audience 

engagement. 

Many times people request presentations on sexual violence and give the speaker 

around forty-five minutes to an hour.  Speakers try to cover a great deal of content with the 

assumption that quantity of information is best.  I can’t count the number of times I’ve said or 

heard others say some version of, “I just want to give them (audience) as much information as 

possible.”  What research has shown is that there is a need for quality of content and a need to 

be aware of our instincts to try and cover too much ground in a short amount of time. 

 Humans listen at 125-250 words per minute, but think at 1000-3000 words per minute 

(http://www.highgain.com/). This means there is work not only in keeping audience members’ 

attention  throughout a presentation, but also in leaders staying present and focused on what 

needs to be conveyed. Losing focus and being distracted is yet another misstep for some 

leaders and can make listening to others a struggle. 

Willa B. Miller from Harvard University writes about deep listening and the importance 

of deep listening for career educators.  Within her article, “Like an Elephant Pricked by a 

Thorn,” she identifies another common practice that doesn’t seem to work.  Standing in front 

of a group of people and teaching or preaching.  Miller says this kind of delivery, “prevents 

optimal learning and stunts the feedback loop necessary for pedagogical health, both for 

students and for their educator”(15).  Furthermore, she agrees with the reality of needing to 

put time, patience, and effort into getting to know the “hearts and minds of those we educate” 

(15).   Writer and researcher, Ralph Nichols, similarly wrote in his book, Are You Listening?,  
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“Most people will not really listen or pay attention to your point of view until they become 

convinced you have heard and appreciate theirs” (www.listen.org).   

Correlating with knowing your audience and listening deeply, another way to make sure 

you are focused on inspiring a shared vision is to remember that all aspects of your 

presentation or talk are important.  This includes your introduction and your closing remarks.  

These two moments are precious.  They can set the tone and hook the audience from the onset 

as well as assist in summarizing the main points/arguments.  There are many ways to 

accomplish an engaging introduction or closing, visuals are an example that was mentioned in 

much of the research. 

Quite understandably, visuals have been shown to engage audiences when used 

appropriately.  Some entire sexual violence projects are visual.  The Bristlecone Project is one 

example of how compelling this can be (http://bristleconeproject.org/).  The project is named 

after bristlecone pine trees which can survive and thrive in the harsh conditions of the western 

Rocky Mountains; bristlecone can live for thousands of years and are among the oldest living 

organisms on earth.  The Bristlecone Project was founded by Dr. David Lisak, a survivor of 

childhood sexual violence and also a founding board member of the organization, 1 in 6. Lisak 

has gathered images from across the United States of male survivors of childhood sexual abuse.  

The aim of this project is to show the resiliency in survivors and offer hope to others.  Each 

photograph is paired with the survivor’s story.   
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YouTube videos including spoken word artists can be included in the “visuals” category.  

There are so many options for videos that can be used.  Even documentaries that have been 

made on the topic of sexual violence can be used to inspire and speak to specific audiences.  

The 2016 Oscar for Best Film went to Spotlight, which is a film that tells the story of the sexual 

assault clergy scandal in Boston Massachusetts.  The Hunting Ground, was also nominated this 

year for Best Documentary and tackles the complexities of sexual assault on college campuses.  

There is no shortage of visuals today and advocates need to be using them strategically.  “A 

picture is worth a thousand words,” is still true and especially pertinent in sexual violence 

prevention.  

 

Chapter Summary 

 Inspire a Shared Vision calls for leaders and prevention professionals, to bring a vision of 

the future to life.  In order to do this folks first need to immerse themselves in the field.  Then, 

once more, knowing the audience and putting time into crafting a unique message is 

imperative.  Listening to the audience members and keeping the audience engaged in the 

content happens in many ways.  Visuals were specifically highlighted as helpful and are shown 
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to convey more than words are able to. Many of these visuals that have been created started 

first as a vision and were made possible only by someone’s ability to innovate.  Innovation and 

creativity are included in the next practice, Challenge the Process.   Getting many people 

inspired about a future without violence naturally moves advocates as well as followers to 

begin to challenge current practices and develop fresh prevention strategies.    
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Chapter 4 

Innovate, Create, and Above All Else…Fail 

 

“If you're not prepared to be wrong, you'll never come up with anything original.”  
– Ken Robinson 
 

 Challenge the process is the third exemplary practice in Kouzes and Posner’s book, The 

Leadership Challenge.  Kouzes and Posner break this practice into two main commitments, 

“Search for Opportunities” and “Experiment and Take Risks.”  This chapter will look at the 

meaning of these leadership commitments and how they apply to prevention of sexual 

violence.   

 I outline the ever-present problem of sexual violence in the beginning of this paper, and 

thus it is no surprise that sexual violence advocates seek to challenge the current status quo in 

countless ways.  Systems set up to respond to sexual violence are far from perfect.  According 

to the Rape, Abuse & Incest Nation Network (RAINN), approximately thirty percent of victims in 

the United States report to law enforcement, and of that percentage, an even smaller 

percentage of cases ever make it to prosecution, and an even smaller percentage of those will 

result in a guilty conviction with jail time (www.rainn.org, see Figure 1). 
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  Figure 1 

The statistics presented exemplify the amount of work that needs to be done just in the 

criminal justice system.  There is room for improvement in nearly every system (medical, legal, 

education) including advocacy.   

 

Searching for Opportunities  

In order to begin to tackle processes, Kouzes and Posner identify four essential 

ingredients in ”Searching for Opportunities.”  Those are seize the initiative, make challenge 

meaningful, innovate and create, and look outward for fresh ideas.  Leadership in prevention of 

sexual violence requires these same ingredients.   

 Challenge the Process may seem deceivingly simple compared to some of the other 

practices; however, there are barriers to searching for opportunities. People can develop 

programs from the ground up and become attached to their ideas to such an extent that they 

are blind to any critiques.  DePree explains this as people having “difficulty in separating self 

from issue,” and continues, “it will always be hard for the people truly involved in the life and 
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work of an organization to divorce completely self from issue” (144).  Have you ever heard in 

the workplace someone describe a project or product as someone’s “baby”?  Leaders are able 

to develop new ideas and innovations and continue to have a critical eye on the impact of these 

ideas.  Leaders also are ready and willing to embrace the challenge presented by changes or 

shifts in their industries.  The prevention industry has continued to shift and people need to be 

ready to embrace changes if they truly want to curtail violence.   

 How many times have you heard, “That’s just how we’ve always done it”?  Kouzes and 

Posner address this type of remark in the workplace and urge leaders to ask questions such as, 

“How useful is this in helping us become the best we can be?  How useful is this for stimulating 

creativity and innovation?”  If it is essential, then hold on to it.  If not, it’s time to evaluate and 

make a change.  For instance, my first job out of college was working for a sexual assault 

agency.  Part of my role there was to interview and supervise volunteer advocates.  We typically 

had people of many different backgrounds and identities that applied to volunteer and this was 

a source of pride for our agency.  Male volunteers had  (since the 80’s) been able to answer our 

helpline; however, they had not been permitted to go on hospital calls to support victims in 

that setting.  Our program was overloaded with hospital referrals and we were only able to 

respond to forty percent of the demand.  This led a few of us to ask the question, “Why can’t 

male advocates (all of whom had gone through the required training) respond to the hospital to 

support victims?”  The answer was, “Because that’s how we’ve always done it.”  We opened 

the dialogue to show that through this woman-only policy we were making the assumption that 

victims in the hospital were all women (which wasn’t true) and that an advocate’s sex mattered 

more than the individual’s personality and knowledge.  We also had advocates that identified 
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as gender queer or gender nonconforming which continued to open dialogue about where our 

lines were drawn and for what reasons.  After more discussion and focusing on our mission 

statement and purpose as an organization (to serve victims), it didn’t take us long to change 

this policy to be inclusive and allow any trained advocate to respond to the hospital.   

 

Make Challenge Meaningful 

“The leaders people admire are the ones who have the courage of their convictions.”  

–Kouzes and Posner     

Preventing sexual violence is more than just a job.  It’s such an important task that 

employees must be passionate and intrinsically motivated to end violence. Inevitably there will 

be discouraging moments and hard days.   Hearing so many people identifying as survivors can 

leave one feeling the full weight of the problem, and it’s heavy.  We need people who believe in 

their bones that prevention is possible.  If people truly believe in prevention it can be easier to 

accept the challenges of the job.    

 Change needs to be positive and meaningful. “Leadership is not about challenge for 

challenge’s sake…it’s about living life on purpose” (Kouzes and Posner 184).  Steven Thompson, 

whose story I told earlier, was one person who thought the work he was doing with teaching 

self-defense was preventing violence, and when faced with the reality that it wasn’t as effective 

as he hoped, he decided to challenge his previous believes and become more informed.  Out of 

his search for effective prevention, he began to research and interview victims/survivors as well 

as perpetrators.  From these interviews the ‘nice guy’ profile was born.  This profile has been 

used to educate people in the community and law enforcement officers on how to better 
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identify perpetrators.  Thompson found that the majority of perpetrators were described as 

seemingly ‘nice guys’ by their victims.  He found they are athletic, well-liked, not into long-term 

relationships, egocentric, prone to hanging out in groups with other men (i.e. clubs, athletics, 

fraternity, etc.), not good at handling criticism, able to admit forcing someone to have sex 

without seeing it as rape, and more.  This profile was transformative when it was first 

developed. To some extent it still is.  His work confirmed what advocates and victims already 

knew: the majority of perpetrators weren’t scary, or ugly, or mean, or even loners.  They were 

‘nice guys’.  Thompson is a great example of someone who challenged societal assumptions and 

made a positive and meaningful impact. 

 

Innovate and Create 

In order to innovate and create, leaders need a workplace or environment that 

encourages creativity, change, and failure.  Being innovative and receptive to innovation is 

highly regarded in the workforce today (Kouzes and Posner 187).  With much emphasis on 

creativity and innovation, it’s important to look at how prevention research also supports these 

practices.   

What do individuals need to do in order to innovate and create?  What initiatives can be 

taken by individuals to enhance creativity?  A few suggestions from Kouzes and Posner are to 

get out of the office and into different spaces than are typically inhabited (194).  Talk with a 

variety of people about prevention and get others opinions about sexual violence and what 

people can do to prevent more people from experiencing trauma.  Observation is a powerful 

tool of innovation as well.   When we want to solve a complex problem, research alone will 
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never be the only answer.  Folks need to be out in the community, speaking to people, listening 

for understanding, and intently watching the world.  Leaders are open to getting ideas from 

anyone.  Ending violence is too important to discount ideas and feedback received.  Challenging 

one’s self is another way to keep innovation and creativity lines open.  This could be seizing the 

opportunity to talk with a more challenging audience, or getting that one person in the back of 

the classroom engaged in the discussion.  

 In prevention there have been, and will continue to be, many examples of people 

stepping out of a comfort zone and trying new things.  One area where prevention has seen 

much creativity emerge is in social media.  Social media has been a platform for many artists 

and survivors to get their work and stories out to the general population.  We’ve already 

discussed one example, The Bristlecone Project; and Young Men Initiative is another.  The 

Young Men Initiative is a program by CARE International that engages young men in gender 

equality and violence prevention. The article, “Using Social Media and the Arts to Transform 

Gender Norms,” highlights five other innovative social media projects.   The five innovative 

examples comprise of: an educational websites to learn about sexual and reproductive health,   

a  group of online quizzes, three short films that challenge the notion of manhood, a 

documentary theater performance, and a rap song that tackles oppression.  

For organizations, recognize the ways that employees get inspired and understand 

where innovation and creativity are born. When there is uncertainty and a stretched budget, 

organizations “mistakenly act to eliminate or severely limit the very things that provide the new 

ideas they need to weather the storms of uncertainty—by cutting the budgets for travel and 

training” (192).  This only acts to cut out new ideas.  For folks involved in hiring, another way to 
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get new ideas and create a workplace that develops creative solutions is by making sure 

organizations have a variety of people working with one another.  This includes a range of 

identities including (but not limited to): ethnicity, ability, age, gender, socio-economic status, 

and professional responsibilities.    

 

Look Outward for Fresh Ideas 

It may be a relief to know that for leaders and people in prevention, the fresh ideas and 

innovations don’t always need to come from within.  In fact, if we are listening to the world 

around us, most of our ideas come from others.  In his book, Leadership Jazz, Max DePree 

states that, “with more serious societal and competitive problems, we need to reach somehow 

for the renewal and innovation and vitality required for truly lasting solutions” (94).  This could 

be an audience member who gives us push-back in a presentation and instead of dismissing the 

critique, we truly listen for understanding.  Victims/survivors are another clear source of 

information.   Going further outside of those we are in direct contact with (victims/survivors 

and audience members), we need to also have contacts outside of the prevention and sexual 

violence fields.  We need to have curiosity about what conversations are happening in other 

realms such as marketing and communications, leadership, prevention of other public health 

concerns, and more.  In, Leadership Jazz, DePree describes listening to the world around us this 

way, “Learn to hear the tune despite the noise” (188).    
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Experiment and Take Risks 

Arguably one of the most important keys to success is the ability to take risks and accept   

failure.  When I was in high school, I was a dedicated gymnast, and our team was often more 

concerned with taking risks than with playing it safe.  The reward was usually all the sweeter 

when we gave our performance everything we had without holding back.  DePree once more 

agrees with Kouzes and Posner’s findings and expresses the importance of experimenting, 

failing, and how this ultimately leads to successes.  There are examples of initial failure leading 

to success, all across history.  A few from, The Leadership Challenge, include how Babe Ruth 

stuck out 1,330 times and that R.H. Macy failed in opening a successful retail store seven times 

before he saw success (214).   

 For innovation within sexual violence prevention, it is important to not be scared of 

failure or discouraged from failure but instead to learn from choices that were made.  Both 

success and failure provides us with knowledge.  Balancing failure and success is important as 

we all know that if someone continues to fail, without learning from it, they can lose credibility 

and trust.  On the flip side, as one of my previous colleagues used to say, “I don’t trust people 

who never make a mistake.”   

  

Applying Challenge the Process to Prevention 

Primary prevention has no bounds.  Advocates have a vast canvas in which to work on.  

Examples of potential ways to address prevention of sexual violence are listed by Harvey, 

Garcia-Moreno and Butchart as  

… improving gender equality, change social norms regarding violence, masculinity and 

gender roles and relationships, to reduce poverty and to strengthen economic and 
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social safety nets, to promote healthy and equal relationships, to reduce alcohol and 

drug misuse, to have a particular focus on young people, and to prevent exposure to 

violence in childhood. (10. 

 With such an array of potential paths prevention can take, it can be important to remember, as 

Desmond Tutu said, “You can’t eat an elephant in one bite.”  We need to make sure that 

change or innovation can be broken down into small steps, then create within the small steps, 

small wins for those implementing the change. For example, alcohol is present in many 

instances of intimate partner violence and in one study when the price of alcohol was increased 

by 1%,  intimate-partner violence against women decreased by 5% (Harvey, Garcia-Moreno, 

and Butchart 15).  Similarly, an intervention in Australia reduced the hours when alcohol could 

be sold and reduced the number of victims reporting to the hospital (Harvey, Garcia-Moreno, 

and Butchart 15).  Also, when loans were provided to poor women for income- generating 

activities through a group-lending model, violence was reduced by 55% among those observed 

(Harvey, Garcia-Moreno, and Butchart 23). Finally, improved street lighting decreased overall 

crime by 20% in one experiment (Harvey, Garcia-Moreno, and Butchart 24).   

A concrete way of curbing predictable mistakes or failures which has been documented 

as a useful practice by Kouzes and Posner is a “pre-mortem.”  The general idea is that prior to 

rolling out a new strategy or program, you gather your team and ask this, “Look six months into 

the future.  The news is not good.  Despite our hopes, the project has failed.  How did this 

happen?” (235). Giving the team an opportunity to identify ways the project may fail will only 

increase the chances for success.  A pre-mortem gets people out of the practice of agreeing 

with the people in traditional positions of leadership and gives a chance for voicing gaps in 

communication and capturing critical feedback. If the ultimate goal is to prevent sexual 
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violence, going through a pre-mortem is a relatively simple and easy step to take in order to 

anticipate the potential pitfalls of any given strategy.   

 

Additional Considerations 

Evaluation, I argue, is part of challenging a process.  Programs should conduct program 

evaluation of their prevention efforts and analyze the results in order to make improvements.  

So many times I’ve seen programs which have either not updated their evaluation process for 

years or they are collecting evaluation data and not taking the time to analyze this data.  Lack of 

evaluation in prevention of sexual violence is cited frequently in research (Degue, Sarah, et al 

2012, Yeater and O’Donohue).  Evaluation will be more thoroughly addressed in my conclusion.  

Lastly, it should be noted that within challenging the process, people could be going up 

against people in positions of power or against powerful systems.  Kouzes and Posner do not 

discuss these implications in their book; however, Crosby and Bryson do.  These researchers 

define different types of leadership necessary to accomplish complex problems and the type 

discussed here they call political leadership. “Political leadership achieves adoption and 

implementation of policies, programs and projects incorporating the solutions” (Crosby and 

Bryson 108).  Political leaders need to exhibit skills in mediating and shaping conflict, have a 

sustainable coalition, be able to overcome bureaucratic resistance, and be creative in their 

process (Crosby and Bryson 129).  A few examples of topics that could elicit resistance and 

outrage, which are specific to sexual violence prevention, include: comprehensive sex 

education in schools, teaching babies to name their body parts (specifically their penises and 

vulvas), putting more state funds towards sexual violence prevention, and having more 
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programs for offenders to get treatment.  Leaders need to go into these conversations 

prepared and ready to be persistent and stand by what they believe.  

 

Chapter Summary 

Challenging the Process is complex and layered.  Wrapped in this practice is the 

importance of creativity, innovation, and failure.  There are a plethora of ideas for how to end 

sexual violence, and research shows that looking in unlikely places for answers has proven to be 

a successful way to get the freshest ideas.  Remember that change isn’t for its own sake, but 

rather to help an organization or community be more effective in accomplishing its goals.  

Additionally, trust and being allowed to fail (maybe even encouraged to fail) give people the 

freedom to create.   Give audience members room to fail.  Be a trustworthy source.  And break 

down the proposed change/s into small bites. This break down of change and how to 

implement an action step or behavior change are explored further in the next chapter.   
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Chapter 5 
 

No Thank You 
 
 

“What is often called empowerment is really just letting people loose, liberating them to use 

their power.” – Kouzes and Posner 

 

When my son was about three years old, I started talking with him about his body and 

about consent.  I told him that he is the only one that gets to touch his body and that mommy 

may need to but just to keep him healthy.  I told him that I’d ask before I touched him.  Then I 

asked, “What would you say if someone wanted to touch your body?” He replied by saying, “No 

thank you.” You see, we were in the midst of also teaching manners.  The information I gave 

him next was liberating.  I told him, “You don’t have to be so polite in this situation.  This is one 

time you can be loud.  Can you say “No!”?  He took a deep breath and yelled, “NO!”   He smiled 

widely and seemed proud of his effort.  Parents help their children to act in many situations all 

the time.  For parents this practice, at times, is second nature.   

Communities and individuals can feel helpless about the rates of sexual violence. In 

prevention, professionals need to be cognizant of not only how to inspire those being called to 

action, but also how to teach people the ways to reduce violence.  There is a need to give 

people space to practice interventions and give options for different ways to make an impact.  

There is room in the world for many prevention strategies and especially for how to continue to 

change societal norms and rape culture, but one truth is that practice makes perfect.   

Throughout all of Kouzes and Posner’s practices, they reiterate that a leader can be 

anyone and leaders are everywhere.  Chapter 5 explores two leadership practices: Enable 
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Others to Act and Encourage the Heart, and ways to incorporate these leadership lessons into 

prevention of sexual violence.  Kouzes and Posner note that several themes mentioned in 

earlier chapters are also important in carrying out these final two practices.  These themes 

include: collaboration, trust, storytelling, seizing the initiative, and being vulnerable.   

Leaders need to seize the initiative when challenging the process, and additionally, they 

need to encourage this same initiative in others.  Kouzes and Posner write, “The most 

important way leaders create this can-do attitude is by providing opportunities for people to 

gain mastery on a task one step at a time” (180).  Not only do advocates need to provide 

opportunities for mastery to the folks we are presenting to, but leaders of anti-violence 

organizations also need to give these opportunities to advocates.  I’ve presented to a variety of 

audiences in every position I’ve held and have never been trained by my agency on how to be 

an effective presenter.  In many cases, I had little supervision and oversight on my 

presentations.  Mentorship has been, for the most part, absent which when looking at 

leadership research, is quickly recognized as helpful in career success and gaining early mastery 

in a given practice.  Behind many exemplary leaders is another leader.  

An exemplary leader is described as knowing where to set the bar (Kouzes and Posner 

253). Setting the bar too high could cause people to fail or not follow at all for fear of failing, 

which we discussed in the last chapter.  Thus a leader should set attainable goals for staff and 

use positive reinforcements.  She should keep doubtful language like, “this may seem 

unrealistic but…” or “it’s probably not going to happen but…” out of her vocabulary. The more 

capable people feel to take action the better.  It’s up to leaders to provide the opportunities to 

gain comfort, knowledge, and, ultimately, mastery.   
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 Mastery is a level many people work their whole lives towards and in order to gain 

mastery, prevention work may need to look broader than a one-time fifty-minute presentation.   

Research shows that having follow-up presentations or “boosters” improve overall recall of 

main points (Yeater and O’Donohue).  Kouzes and Posner echo this by pointing out, “People 

who expect durable and frequent face-to-face interactions in the future are more likely to 

cooperate in the present” (258).  Placing emphasis on collaboration and the need for on-going 

or frequent contact with those we want to influence means that we need make sure we are 

developing strong partnerships.  For example, if there is only one prevention specialist in a five-

county area in Minnesota, that person can’t possibly do all of the prevention work.  For 

example, high schools could have material about healthy relationships presented throughout 

the year, instead of having one unit on healthy relationships and violence, which can range 

from one day of information to one week of information. There are ways that we can reach 

more people more often, without the sole responsibility laid on the prevention specialist.    

Face-to-face interactions are highlighted by Kouzes and Posner as extremely important 

in building relationships.  This is true for spreading the message of prevention and how we build 

our collaborative networks.   The more advocates can build a broad and strong network of 

professionals, the more they can leverage these relationships in ways that may not be clear 

right away.   Having a range of professionals in a network, and being willing to connect people 

in a network, only helps the cause.  While I was working on campus, victims sometimes came in 

to our office saying they had received a bill for the sexual assault exam from the local hospital.  

There is a federal law that states that says that victims of sexual violence should be able to 

receive an exam free of charge. Being billed for the rape kit was becoming so common that a 
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colleague and I began to look into ways to remedy this issue.  We contacted our state coalition, 

the billing department at the hospital, and the sexual assault nurse examination association. 

We began talking more about this problem in networking meetings.  My colleague drafted a 

letter to the hospital with our concerns, and she laid out the impact on victims/survivors.  

Eventually, our director’s network of people proved extremely helpful.  We brought this 

concern to her; she reached out to another director at the university and got the letter 

approved to be sent not on behalf of the advocates, but on behalf of the entire university.  That 

other director was able to connect with someone higher up in the hospital, and the problem 

that had been going on for many years was resolved within a few weeks‘ time.  The hospital 

refunded victims who had been wrongfully charged and updated procedures to keep this 

problem from being repeated in the future.  I was awe- struck at how quickly change can 

happen when people’s networks are put to use.     

Relationships have been mentioned in nearly every leadership practice.   Enabling others 

to act once more emphasizes this point.  When advocates present, be aware of the importance 

of lifting people up, not shutting people down.  When someone becomes defensive in the 

audience you are presenting to, and they will, Kouzes and Posner suggest taking these steps, 

“Provide descriptive rather than evaluative comments.  Paraphrase others’ ideas.  Ask 

questions for clarification.  Express genuine feelings of caring” (269).  Speaking about sexual 

violence can elicit many emotions, and people can get defensive when learning about the 

frequency this happens, especially when talking about who commits these crimes.  It’s 

imperative that the presenter not get defensive when audiences push back.  Give clarification 

and listen for the doubts being communicated.  Listening with help to be able to either address 
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the concern or doubt and/or validate the concern.  People expressing suggestions or concerns 

should be seen as engaged in the discussion.   

Another tactic for handling defensiveness is starting with areas of agreement rather 

than differences.  When I speak to parents of young children, I know that most often what 

brings us all together and what we can agree on is that none of us wants our children to 

experience a trauma like sexual violence.  In this example, establishing this area of agreement 

allows presenters to continue to identify the big picture goal of keeping our children safe and 

then give some suggestions on ways parents can prevent or reduce the risk of child sexual 

abuse.    

Another tangible piece of enabling others to act is actually giving space for people to 

practice the skills necessary to end sexual violence.  Depending on the prevention strategy, the 

skills you are practicing may vary but do not underestimate the power of hands-on learning.  

There is a need to build people’s competence and confidence in their abilities, so they feel 

strong, capable, and effective (Kouzes and Posner 281).   Research has shown that “how-to 

knowledge is the most important consideration in whether someone decides to adopt the 

innovation” (Campbell, J. Cos, S. Lang, and M. Townsend 303).   

Without practice, people will struggle to incorporate skills into their daily life.   Anyone 

who has ever learned how to use a fire extinguisher, and then promptly forgot when a fire was 

raging, knows this to be true.  At my current job we have to go through CPR and First Aid 

training every two years for this same reason.  Without on-going practice and a refresher on the 

basics, it can be hard to recall these lessons when they are needed.  Although, regular 
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education and practice is not the only barrier that exists for people trying to prevent violence, 

sometimes people’s own emotional state can get in their way.   

There may be times or days that people don’t feel confident in their abilities or simply 

don’t feel like responding to a particular situation.  That’s okay.  There may also be times when 

someone responds to a situation and it doesn’t go as planned.   Acknowledging this, continues 

to build advocates authenticity.   

In preventing sexual violence, we need to continue to push safety as the number one 

priority.  One frequent critique of bystander intervention programs is that some do not stress 

enough, the safety of the bystander.  Safety is incredibly important as seen in looking at what 

can happen when people intervene.  For example, in Minnesota last year there were nine 

friends and family members killed due to intimate partner violence (Femicide Report).  

Meaning, that when advocates for prevention ask community members to intervene before 

violence happens, having a serious conversation about how to identify the safest option is 

essential. 

Many bystander programs do talk about safety and offer alternatives for how people 

can intervene before violence occurs.  These alternative interventions are commonly referred 

to as the “3 D’s”: distract, delegate, and direct.  Having options in responding, and 

acknowledging the uniqueness of situations and people’s skill set, ties nicely into what Kouzes 

and Posner also find  necessary in leadership.   

The first “D” of bystander intervention, Distract, is for folks who may rely on a creative 

response to violence, distracting the people involved.  As an example, when I was an advocate 

on a college campus a fraternity member saw a fellow brother bringing an intoxicated person 
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upstairs and decide to intervene by going up to him and saying, “Dude, your mom’s outside.”  

This was of course very confusing for the brother and he quickly left the intoxicated person and 

proceeded to head outside to see what was going on.  This allowed enough time for the 

bystander to get the intoxicated individual back with their friends and away from the situation.   

The second “D” of bystander intervention, Delegate, is for those times when a situation 

may be too dangerous to respond to yourself, and therefore you delegate responding to 

someone else.  Many examples of delegation involve calling law enforcement – for example, 

when a couple is fighting in the apartment next door or a fight breaks out in public.  This can 

also be used when you just need someone with more influence to intervene, such as a closer 

friend of the possible perpetrator, a bouncer at a club, a bartender, or the landlord.   

The third, and final “D” of bystander intervention, Direct, is for people who have skills in 

communicating clearly and directly in situations where violence may occur.  This practice is not 

typically for more dangerous situations and requires the bystander to be comfortable 

addressing the individuals involved.  When an intoxicated individual at a bar is being escorted 

out of the bar, direct would be going up to that intoxicated person and asking, “Do you know 

this person?  Do you want to go home with them?” Direct could be addressing the person 

escorting the intoxicated person: “Do you know each other?” 

One innovative prevention strategy that allows participants hands on practice is theatre-

based education, such as the program, Theater of the Oppressed.  Violence prevention 

education has used another theater program titled, Macho Men.  These programs both take 

hands-on learning to the level of being in someone else’s shoes or experiencing the ways in 

which stereotypes play out in the real world.  Empathy for the “other,” as well as understanding 



50 
 

social constructs, is central to these two efforts.  The effect of Macho Men has come out in 

actors’ comments where they’ve said the following: “I came to this project pretty late…but not 

late enough to discover a thing or two about myself, and that ’manhood’ inside my head and 

body.  It felt pretty awesome to be a part of this project;” and “During this process of making 

this play I realized how much I have done and said just because that’s what was expected of 

me.  This project influenced me to reconsider things that have happened to me, that are still 

happening…It has made me think about those things and not bury them” (Using Social Media 

and the Arts to Transform Gender Norms 33).   

 Adopting a new skill, whether we are comfortable with it or not, takes time.  People 

need to try out the skill, improve their use of it, and ultimately have a high-level of confidence 

in using it.  As Kouzes and Posner reiterate, “We’re here not to tell people what to do but to 

make sure they understand what needs to be done and understand how to do it” (298).  If we 

can start people out with some opportunities to use these skills where they are likely to 

succeed, then that positive energy flow will go a long way.   

 

 

Encourage the Heart 

 Encourage the Heart is the last practice identified by Kouzes and Posner.  Some may say 

this is the culmination of all the other practices.  If you combine the other four practices --

model the way, inspire a shared vision, challenge the process, and enable others to act -- you 

will encourage the heart.  It may be easiest to start breaking down this practice by first looking 

at why “encouraging the heart”?  The main reason is that encouragement is needed by most 
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people but especially for challenging tasks or when beginning something new; heart is what is 

needed to continue with the journey (Kouzes and Posner 317).  

 Kouzes and Posner call for leaders to expect the best and have high expectations.  Too 

often I’ve heard advocates stereotype a group as being unwilling to talk about sexual violence 

or that the challenge of a group of individuals is just not worth the effort.  This is detrimental to 

the cause.  Believing there is opportunity to make a difference in every crowd - will keep 

advocates going.  If people believe hard enough that change is possible, it just may come true.  

Working in sexual violence prevention can feel like an uphill battle, and it is easy to fall into the 

negativity.  Keep your head up and hopes high.   

 In The Leadership Challenge, there is a quote from a third grader that embodies 

prevention efforts.  She says, “I listen with my eyes and my heart, not just my ears and my 

brain” (329).  What a wonderful way to listen to those we are presenting to or speaking with 

about ending sexual violence.  If all advocates began to listen with their eyes and hearts, 

imagine what we can learn from one another.  Only when leaders truly listen will they be able 

to encourage the hearts of those in their community.   

 Research shows that peer relationships can have great influence on an individual’s 

behavior.   Even in the workplace; groups of friends were shown to be more effective than 

groups of acquaintances (Kouzes and Posner 330).  Knowing the influence that friend groups 

have, shows that even if only a few people in an audience are encouraged by what they heard 

those few people could in-turn influence their peer group.  This influence could eventually lead 

to an entire group of friends becoming mobilized around prevention of sexual violence. Again, 
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take a positive look at the work being done and the potential around every corner to make 

change. 

 One day when strong and lasting relationships have been built, advocates will also be 

able to incorporate creative rewards.  This could be done now, no matter what the prevention 

strategy looks like; however, it takes knowing the audience and perhaps what types of rewards 

may motivate them.  These rewards could be linked to participation in a presentation, or linked 

to goals set by participants.  Some rewards may require follow-up on the part of the leader.  

 Rewards should reinforce social behaviors one wishes to promote and take away the 

benefits of the behavior one wishes to prevent (Campbell, J. Cox, S. Lang, and M. Townsend 

304). There are many examples of creative rewards.  It’s the elementary school principal who 

agrees to shave her head if the students read a certain number of books or the teacher who 

agrees to organize a pizza party if the kids can get through the week without anyone causing a 

ruckus.  When I worked as a gymnastics coach, we would let the gymnasts condition the 

coaches after practice if they completed a goal or had a number of successful routines.  

Athletes usually love nothing more than to put their coaches through the same rigmarole that 

we put them through.  When I supervised volunteers at a non-profit, I offered to sing a song of 

their choice on their voicemails when they completed the survey.  Luckily, I had built 

relationships with the volunteers, and they thoroughly enjoyed choosing songs and then 

hearing me struggle to fulfill their requests.   

These examples are ways to incorporate “fun” into prevention work.  This may seem 

hard to do in the prevention of sexual violence; however, advocates reading this know that we 

have a great deal of fun.  I’m not minimizing the hard times or struggle that clients and 
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advocates may have, but I tell new advocates all the time that they will most likely be spending 

more time laughing with people than crying.   People react to trauma in many different ways, 

and one of the more surprising ways that people cope with their experiences is through 

laughter. Someone’s sense of humor could be her greatest source of resilience.  Some of the 

greatest comics were/are resilient people who have taken what’s happened to them in life and 

have made a choice to laugh and spread laughter.  Of course, there does need to be seriousness 

in prevention work and there also needs to be some fun.  Keeping seriousness and fun in 

balance is a goal to strive towards.    

 

Summary  

Throughout this chapter, there is evidence to support that enabling others to act and 

encouraging the heart, is essential in prevention.  Prevention advocates should give more than 

just information through PowerPoint to our audiences.  We should set time set aside to help 

participants develop skills and build confidence.  Once people feel enabled to act,  in order to 

sustain their confidence, we need to encourage people’s hearts. Listen with the heart and be 

thoughtful. Be creative, solicit feedback, and believe that change can happen.   

Now we’ve come back full circle to modeling the way.  Modeling the way is encouraging 

to others.  The final call to action of this chapter comes from Kouzes and Posner, 

If you want people to aspire to be the best, you have to live and breathe that 
vision.  If you want people to innovate, you have to innovate.  If you want people 
to collaborate, you have to collaborate.  If you want to build and maintain a 
culture of excellence and distinction, then you have to recognize, reward, 
reinforce and celebrate exceptional efforts and successes.  You have to get 
personally involved in celebrating the actions that contribute to and sustain the 
culture.  And if you want people to have the courage to continue the quest in the 
face of great adversity, you have to encourage them yourself. (368)   
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Chapter 6 
 

The Best is Yet to Come 
 
 
 

We have now covered all five of Kouzes and Posner’s leadership practices: Model the 

Way, Inspire a Shared Vision, Challenge the Process, Enable Others to Act, and Encourage the 

Heart.  There is evidence to support that applying these five practices to the prevention of 

sexual violence could improve the overall effectiveness of prevention strategies.  Many sexual 

violence strategies have already implemented and used some aspects of these leadership 

practices; however, this is the first time specific research has been done applying Kouzes and 

Posner’s leadership model to sexual violence prevention.  Meaning there is a need for future 

research on this subject.  There are two specific areas where I’d like to see more dedication to 

research.  The first is evaluation of sexual violence prevention strategies, and the second is 

specific research dedicated to the intersections between leadership and prevention of sexual 

violence. Throughout my research, the need for improved evaluation within the field of 

prevention came up time and time again.  There is no shortage of ideas and strategies for 

sexual violence prevention; however, measuring the impact and the effectiveness of these 

strategies has not been a strength or priority.   

As noted in one article, “…criticism of sexual assault prevention is that due to difficulties 

in assessment and measurement, very few studies have assessed for the effectiveness of sexual 

assault prevention programs in reducing the actual number of completed assaults” (Anderson, 

Kress, Nolan, Petuch, Shepard, and Thiemeke, 148).  Butchart, Garcia-Moreno, and Harvey add 
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to the list of deficits in prevention evaluation by stating the need for more outcome 

evaluations, more systematic evaluations of the same program over time, stronger evaluation 

designs, efforts to measure the impact of interventions on actual violent behavior, and more 

evaluations of the impact of community and society-level change strategies (10).  They 

continued by declaring, “There is an urgent need for outcome evaluations of evidence-based 

strategies” (10).   

Of course, the above researchers are not alone; Elizabeth Yeater and William 

O’Donohue also have found that it would be useful for more prevention programs to track how 

long behavior changes last in order to identify when another session or booster training may be 

necessary to promote additional behavioral change (751).  The application of Kouzes and 

Posner’s leadership practices to the prevention of sexual violence makes it clear that while it 

seems as though these exemplary practices could improve the overall effectiveness of 

prevention strategies, they do call for intentional time and energy to be spent in order to fully 

implement.  And to quote Desmond Tutu once more, “You can’t eat an elephant in one bite.” 

Sexual violence has become too common an experience, therefore making prevention larger 

than an elephant.  

The first “bite” in sexual violence prevention that was covered in this paper was, Model 

the Way.  In order to model the way, advocates need to walk-the-walk in addition to talking-

the-talk.  Advocates are asking audiences and community members to potentially change their 

behavior and thought process.  This requires prevention professionals to be trustworthy and 

have integrity.  Being strong role models can help amass followers which are what prevention 

needs, a sea of people willing to follow.   
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The second practice covered was, Inspire a Shared Vision.  In this chapter I highlighted 

many ways to make sure that as advocates of prevention, people are not only inspiring others, 

but are inspired themselves.   Communicating a vision of the future, a future without violence, 

and customizing the message for the audience helps inspire and relate to the message 

presented.  In order to tailor a message or presentation for a particular group, doing research 

or knowing the demographics of an audience will go a long way. Not to mention the repeated 

research showing how deeply listening, being present, and being flexible enough to let your 

audience lead you, only improves the advocate’s efforts.  While people work towards creating a 

unique and tailored presentation, there is still a need to take cues from the audience.  Leave 

behind the daily distractions and get into the present moment.   

Challenge the Process, is the third practice.  In this chapter, innovation and creativity are 

prominent themes.  Over the last thirty years, there have been many prevention efforts 

developed and implemented, and there will continue to be a need to develop new strategies as 

our world changes.  Looking for fresh ideas outside of the sexual violence prevention field and 

conducting interdisciplinary research, such as this paper, helps foster innovation and creativity. 

Failure was also held up as imperative in the innovation process as well.  Finally, breaking new 

innovations into small and learnable steps helps create meaningful and lasting change.   

The fourth and fifth practices are, Enable Others to Act and Empower the Heart.  These 

practices emphasize the need to give people the tools they need in order to act and step in 

before violence occurs.  Give people confidence, a plan, practice, and support.  Empowering the 

heart is the final practice which, I feel, is the glue that holds the rest of the practices together.  
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Tell stories that your audience can relate to and encourage them to connect the issue with their 

own lives as this is a sure way to encourage another’s heart to stop sexual violence.   

I hope that after reading this paper and, perhaps for the first time, hearing the number 

of people who experience sexual violence in the United States, you are moved to action.  

Knowing that nobody needs you to be an expert in the field of sexual violence, but just be 

someone who is willing to say something when a friend makes a sexist joke; or be willing to 

stand beside survivors; to speak up for survivors; to make a stand against sexual violence.  

These are actions everyone can take.  

While some survivor stories may make headlines, and others may not, we can no longer 

pretend that sexual violence doesn’t happen to people we know or to those in our community.  

As a society, we can take action and being to prevent sexual violence.    I hope you are feeling 

energized, energized to take action and to make your own headlines, such as those about a 

coach who modeled the way for his athletes, a teacher who inspired students with a vision of a 

school without sexual harassment, community members who challenged legislators to devote 

more funds to prevention efforts, or the graduate student who was hopeful that she gave her 

readers enough information to enable them to act and encouraged their hearts.  
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