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Vocational agricultural education is a dynamic 
discipline. Concerted efforts in "cash and kind" 
have been invested to make it grow to meet the 
needs and interests of the target: students, 
teachers, the community, and the local voca
tional agriculture programs. Ironically, many 
vocational agriculture teachers who enter the 
profession eventually quit after teaching for only 
a short period of time , less than five years . The 
turnover of the vocational agriculture teachers 
has been given critical attention because the 
shortage of competent vocational agriculture 
teachers definitely has adverse affects on both 
the learners and the vocational agriculture pro
grams. 

Many of those leaving the profession enter 
other agriculture related employment areas such 
as farming and agribusiness. Thus, they st1ll ap
ply their agricultural education gained while in 
college. In effect, they were prepared to enter· 
many different agricultural occupations. 

The shortage of vocational agriculture 
teachers is nationwide and not unique to Min
nesota. Knight (1978) reported that Ohio was 
faced with a teacher shortage. He found the 
following reasons were rated most influential in 
the decision of vocational agriculture teachers to 
quit the teaching profession: long range occupa
tional goal was something other than teach1ng 
vocational agriculture , student related problems, 
inadequate advancement opportunities , long 
hours, and inadequate salary. 

In a comprehensive review of agricultural 
education research literature by Moore (1978). 
the following primary reasons for leaving the pro
fession were identified: inadequate salary , ex
cessive time, ·inadequate advancement, lack of 
administrative support, and different life goals 
rather than teaching vocational agriculture . 

OBJECTIVES 
The objectives of this follow-up study were to 

identify : (1) where leaving teachers were being 
employed (2) the various factors which in
fluenced ~ocational agriculture teachers in Min
nesota to quit the profession in 1979, and (3) 
what suggestions they had to increase the reten
tion of vocational agriculture teachers . 

PROCEDURE 

An interview questionnaire was developed 
based on previous reasons enumerated as hav
ing influenced vocational agriculture teachers' 
decisions to resign from teach1ng . The 1nterv1ew 
questionnaire was pre-assessed by the faculty 
and graduate students in the Division of 
Agricultural Education , University of Minnesota, 
to test its appropriateness . 

Forty out of the 43 resigners (those resigning 
prior to May 23, 1979) were contacted by 
telephone by Clyde Smith , a graduate student 
from Australia . * The questions were 
systematically asked in order to stimulate inter
viewees to give free and "open" responses dur
ing the phone interview. The interviewees were 
informed of their right to not respond to any or all 
questions. As a result , the number of responses 
per item varied. 

RESULTS 
New Employment Areas Entered 

Table 1 contains present employment infor
mation . Forty-seven and a half percent (18) 
of the forty resigners interviewed indicated that 
they were entering farming employment either 
full-time (63 2 percent) or part-time. Thirty per
cent ( 1 2) of them were accepting agribusiness 

Table 1 

TYPE OF EMPLOYMENT RESIGNING VOCATIONAL 
AGRICULTURE TEACHERS ENTERED 

Farming (19) Agribusiness 

Full-time 12a Sales 
Part-time & agribusiness 2 Agribusiness 
Part-time & teaching Machinery 
Part-time & adult Coop sales 
Retiring & farming 2 Field manager & nutrition specialist 
Part-time & graduate school Training district manager 

PCA loan officer 

Other (9) 

aThree respondents were previously part-time farmers. 

(12) 

4 
2 
1 
2 
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employment such as sales. The remaining 22.5 
percent (9) were going into various positions 
such as graduate school , extension, teaching in 
another state, Food and Agricultural Organiza
tion of the United Nations, or self employment. 
Reasons for Leaving 

Two primary factors were indicated to have in
fluenced the resigners' decisions to leave the 
vocational agriculture teaching profession . See 
Table 2 . Sixty-five percent (26) of the 
individuals indicated that vocational agricultl.Jre 
teaching never had been their long term occupa
tional goal. Fifty percent (20) indicated inade
quate advancement opportunities in the profes
sion were their reason for leaving . Contrary to 
other research findings, only 37.5 percent (15) 
of those leaving vocational agriculture said the 
amount of time on the job affected their decision 
to quit, while fifty percent (20) indicated that the 
time requirement did not influence their deci
sion . 

Table 2 

FACTORS AFFECTING DECISION TO LEAVE 

Teaching not long term goal 
Inadequate advancement opportunities 
Long hoursa 
Salary 

Yes No 

26 4 
20 13 
15 20 
15 18 

aHome visits, weekends, extra hours not 
rewarded in VoAg teaching; and extra hours 
rewarded in entered employment, plus commis
sion , car, medical and life insurance were com
ments by those affected. 

Forty-five percent ( 18) of those leaving 
remarked that salary did not influence them to 
quit, while 37 .5 percent (15) gave salary as an 
influencing factor . Fifty-three and three tenths 
percent (8) of those who said salary influenced 
their decision to leave revealed that a salary in
crease in the range 1 0 to 20 percent would 
cause them to remain in the vocational 
agriculture teaching profession. While forty per
cent (6) of those giving salary as an influencing 
factor indicated that a salary increase in the 
range of 20 to 50 percent would cause them to 
remain . 

Perceptions of Leaving 
Vocational Agriculture Teachers 

Students' interest. Forty-two and a half per
cent (17) of the respondents claimed that their 
students were "extremely interested" in voca
tional agriculture. Twenty-seven and a half per
cent ( 11) said their students' interests varied 
from "not interested" to "extremely interested." 
Only 12.5 percent (5) claimed that their 
students were "not interested" in vocational 
agriculture. 

A five point rating scale ranging from 1 to 5, 
low to high respectively, was used to determine 
how the leaving vocational agriculture teachers 
perceived their social environment. Table 3 con
tains the data. 

Working relationship with other faculty. 
Eighty-five percent (34) of the interviewees 
rated their working relationship with other faculty 
members in their schools high or satisfactory . 

Administrative support for vocational 
agriculture. The rating of administrative support 
ranged from low support ( 1 7. 5 percent) to high 
(52 .5 percent) . 

School board support for vocational 
agriculture. Only five percent (2) of the 
respondents rated their school board support 
low, while sixty percent (24) rated their school 
board support high. 

Equipment, facilities and budget. Supply of 
vocational agriculture equipment, facilities and 
budget allocation were perceived to be 
reasonably high by the leaving vocational 
teachers. 

Class size. Vocational agriculture class size 
was rated optimum by 55 percent of the 
respondents; 2. 5 percent of them claimed it was 
too small for them, and 20 percent rated it too 
large. When asked to suggest what they would 
regard to be optimum vocational agriculture 
class size, 42.5 percent (17) responded 10 to 
15 students per class, 35 percent (14) sug
gested 16 to 20, while 10 percent (4) indicated 
21 to 25. Seventy-five percent and 7 .5 percent 
of the leaving vocational agriculture teachers 
also viewed 1 0 to 1 5 and 16 to 20 students per 
shop as optimum , respectively. 

Special needs students. Three of the leaving 
vocational agriculture teachers reported that the 
proportion of special needs students in their 
class was too high . Eleven claimed that the pro
portion was adequate while 14 said it was too 
low. The resigners were asked whether these 
special needs students created any teaching dif
ficulties for them. Twelve said "yes," compared 
to 14 that responded "no." Among the kinds of 
problems enumerated , those of greatest con
cern included: extra time factor , shop problem, 
difficulty in individualizing instruction, difficulty in 
grading fairly , lack of support, and "drawing 
back the clock's hands for the whole class." 

Preparation for teaching. Sixty percent (24) 
of the vocational agriculture teachers, even 
though they were leaving, rated their college 
preparation for the teaching profession high. 
However, they strongly suggested better and 
more preparation in the technical fields, less 
theory and fewer introductory courses. They did 
suggest need for more training on how to handle 
discipline problems among students. 
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Table 3 
RATING OF SCHOOL ENVIRONMENT BY LEAVING VOCATIONAL 

AGRICULTURE TEACHERS 

Frequency 
Low High 

Factor 1 2 3 4 5 

Working relationship with other faculty 0 0 2 16 18 
Administrative support for Vo A{ 4 3 8 8 13 
School board support for Vo Ag 1 10 15 9 
Supply of Vo Ag equipmentc 0 2 13 14 6 
Vo Ag budget allocation 2 2 6 10 9 
Vo Ag facilities 0 9 6 11 4 

aReasons advanced include: history of conflict-divergent aims, lack of sympathy or interest in Vo 
AI{; not agriculturally oriented , outdated programs. 

Reasons advanced include: lack of sympathy for Vo Ag, tie-in with administration , follows prin
cipal's lead, superintendent runs school board/influenced by superintendent. 

cReasons advanced include: old tools need replacement , new shop, more textbooks. 

Suggestions to 
Retain Vocational Agriculture Teachers 

Each interviewee was asked to give two sug
gestions toward the improvement of vocational 
agriculture teaching profession in order to 
motivate those entering the profession to re
main . Twenty-three different suggestions were 
made. See Table 4 . The frequency of those sug
gesting increased salary was 24 , followed by 

reduced workload (8) , reduced FFA activities 
(6). reduced hours to work (4), reduced student 
hassles (4). improved advancement oppor
tunities (3). compensation for long hours (3). 
better administrative support (3). and so on. One 
of the unique suggestions offered was the 
employment of part-time vocational agriculture 
teachers. 

Table 4 

SUGGESTIONS TO RETAIN VOCATIONAL AGRICULTURE TEACHERS 

Salary increase 
Reduced workload 
Reduced FFA activities 
Reduced hours of work 
Reduced student hassles 
Improved promotion/advancement opportunities 
Compensation/fringe benefits for long hours 
Better administrative support 
Better teacher preparation-technical experience 
Reduced red tape 
Reduced state regulation 
Reduced class size 
More information to prospective Vo Ag teachers 
Updating programs 
Flexibility of scheduling 
More supplies-texts, tools 
Prepared lesson plans 
Closer to industry 
Self satisfaction 
Freedom to be own boss 
Length of contract 
Ag teaching as stepping stone 
Employ part-time teachers 

24 
8 
6 
4 
4 
3 
3 
3 
2 
2 
2 
2 

3 
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CONCLUSIONS 

It might be said that neither professional 
discussion nor survey research has produced a 
treatment for the high rate of vocational 
agriculture teacher attrition from the profession . 
But, truthfully, it appears more appropriate to say 
that discussion and research have identified 
beyond any reasonable doubt what a number of 
the circumstances associated with the attrition 
problem are : (1) teaching vocational agriculture 
is not a long term goal for most persons who 
complete an agriculture education degree pro
gram and seek initial employment in vocational 
agriculture education; (2) the opportunity for ad
vancement within the profession is very limited ; 
(3) the rate of pay for teachers of limited ex
perience is only adequate, not highly attractive 
versus other agriculture related employment; 
and (4) the average workload of 49 hours per 
week (Peterson, Leske and Salem: 1977) is 
relatively high, particularly if one aspires to do 
the best possible job. 

If the latter situation is true , at least two alter
native explanations exist. It may be concluded 
that: ( 1 ) the profession is accepting attrition as 
something acceptable or even desirable, or (2) 
the profession has failed to address the cir
cumstances. The latter alternative might be the 
result of a lack of power to change anything or a 
continued attempt to apply the same old 
treatments, perhaps folk medicines. For exam
ple , recruitment is thought to be most effectively 
accomplished by vocational agriculture 
teachers, yet ironically most of these individuals 
plan on leaving teaching-actions speak louder 
than words! 

Perhaps a little brainstorming is in order. 
Remember, the ground rules for brainstorming 
prevent negative reaction or criticism of ideas 
advanced , but encourage responses that are 
related (hopefully better ideas) . The MVAIA 
should seek funds to provide a $5 ,000 tax-free 
bonus after five years of teaching (modification 
of the National Defense Loan strategy of loan 
forgiveness) . Why doesn't the profession award 
the five year license after 2 years? In other 
words , the profession should recognize all the 
new teachers for their excellent work. How 
many multiple teacher departments utilize dif
ferentiated staffing? How many "lifers" will give a 
nice part of the job to the new teacher? How 

about a state vocational education aid program 
that directs salary reimbursement dollars be 
spent to pay wages beyond the general salary 
schedule or funds a vehicle for the vocational 
agriculture instructor's use. How many 
female/minority recruitment programs have been 
operated? 

This follow-up, like many before it, found 
basically the same reasons for teachers leaving 
the profession . We need to direct our efforts at 
new ways of affecting retention and 
recruitment-20 years is a long enough trial. 
Can we risk something or should we limit the 
scope of programs of vocational 
agriculture/agribusiness - FFA? 
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