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What do we want our

whether or not we recognize the 
centrality of teaching and learning to 
the mission of the University.

Over the past 20 years, we have 
created a true culture of teaching 
at the University of Minnesota. It’s 
not that great teachers never existed 
before; they have always been here. 
The change is that having a strong 
commitment to teaching and an 
even stronger commitment to 
student learning is now becoming 
part of our everyday life as faculty 
and as instructors. Great teaching is 
no longer an exceptional event; it’s 
an expectation that marks a change 
in institutional culture. It’s a true 
cultural change. In part, this shift is 
evidenced by the advent of several 
central units that have emerged 
during the past fifteen years, such 
as the Center for Teaching and 
Learning (1991), the Digital Media 
Center (1995), the Academy of 
Distinguished Teachers (1999), and 
the SMART Learning Commons 
(2004). With the formation of 
the department of Postsecondary 
Teaching and Learning (2006), the 
University deepened its commitment 
to dedicated scholarship in this field. 
The existence of all of these entities, 
and, more importantly, their active 
involvement and participation in 
every phase of university life as vocal 
spokespersons and advocates sends 
important signals to new generations 
of teachers and learners.

Another sign of institutional 
change is the questions we ask 
ourselves. We no longer feel the need 
to choose between excellent teaching 
and top-flight research; we now ask 
how we can best balance innovative 
research with effective teaching. We 
want to investigate how the two 
critical functions work together in 
our lives as faculty. 

We also have to ask ourselves 
the hard questions: Can really 
exceptional teaching exist without 
true learning? Do we have superb 

performance at times--even with 
tremendous student participation--
yet no lasting learning? What do we 
want all of our students to learn?

One of our goals at the 
University of Minnesota has been 
to turn our attention to student 
learning and even more specifically 
to evaluating student learning 
outcomes. In an attempt to help our 
undergraduates shape their college 
experience into a meaningful whole, 
the Provost’s Council for Enhancing 
Student Learning (CESL) has 
developed a set of seven learning 
outcomes for every person who 
receives a baccalaureate degree on 
the Twin Cities campus. The history 
of these outcomes began several years 
ago as a group of us—a group that 
eventually morphed into CESL—
looked ahead to the comprehensive 
evaluation visit that would happen at 
the University in the fall of 2005. 

In a recent article in The Review 
of Higher Education, Ann E. Austin 
wrote, “For at least the past decade, 
the public at large and government 
representatives in particular have 
expressed growing skepticism about 
the work carried out in the academy” 
(p. 121). This skepticism has led to 
a greater demand for assessment and 
accountability, so CESL began to 
prepare for the accreditation visit by 
focusing on these issues and in doing 
so made a surprising discovery: there 
was no university-wide statement 
declaring what the University gives 
its students. 

To move us toward a common 
set of student outcomes, we decided 
to approach various individuals and 
groups, asking them one question: 
“What should graduates with a 
bachelor’s degree be able to do when 
they leave the university?”  We spent 
a year developing these learning 
outcomes and another year vetting 
them both on campus and across 
the country. We got feedback from 
the Academy of Distinguished 
Teachers, the Senate Committee on 
Educational Policy, the Assessment 
Conference at IUPUI, the American 
Association for Higher Education, 
and eventually from the Higher 
Learning Commission during our 
accreditation site visit. Indeed, the 
site committee looked very positively 
on these outcomes. 

We proposed the following. At 
the time of receiving a bachelor’s 

degree, students will demonstrate the 
following qualities:

1.  the ability to identify, define,  

and solve problems

2.  the ability to locate and evalu-

ate information

3.  mastery of a body of knowledge 

and mode of inquiry

4.  an understanding of diverse 

philosophies and cultures in a 

global society

5.  the ability to communicate ef-

fectively

6.  an understanding of the role of 

creativity, innovation, discovery, 

and expression in the arts and 

humanities and in the natural 

and social sciences

7.  skills for effective citizenship 

and life-long learning.

If one combines these seven 
learning outcomes with their 
elaboration (see inset), one sees that 
CESL’s interest in student learning 
focuses initially on disciplinary 
knowledge but gradually expands 
to include “public” knowledge; 
it hopes to facilitate the student’s 
learning while at the University but 
also encourage his or her lifelong 
education. Vartan Gregorian, former 
president of Brown University 
and the New York Public Library, 
worried that higher education 
“has largely come to serve as a job-
readiness program,” and the Futures 
Project echoed this concern when 
it asked, “Has [higher education] 
recognized that education includes 
more than simply job skills, that it 
entails development and practice 
of civic skills?” (pp. 1, 4). I believe 
these outcomes demonstrate that the 
University of Minnesota hopes to 
achieve far more than job training. 
We strive to prepare students to 
be effective citizens and life-long 
learners who display intellectual 
curiosity; an ability to communicate, 
synthesize, and evaluate complex 
information; and an openness to 
individuals with diverse perspectives 
and backgrounds.

students
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igher education isn’t 
meeting the public’s 
needs, or so say 
Frank Newman, Lara 
Couturier, and Jamie 
Scurry, members of 
Brown University’s 
Futures Project. 

The Project analyzed the impact 
of the new competition on higher 
education and claimed, “Colleges 
have been focusing their energies 
on a form of competition based 
not on improving graduates’ skills 
and knowledge but on institutional 
prestige and revenues” (p. 1). It 
specifically points to the college 
rankings in publications like U.S. 
News & World Report, The Princeton 
Review, and The Financial Times. In 
their critique, The Futures Project 
identified several key areas that 
must now draw higher education’s 
attention, including the need “to 
elevate the status of teaching to 
that of research” (p. 2). The authors 
phrased this concern as a question: 
“Has the institution recognized the 
centrality of teaching and learning, 
even if it is a research university?” 
(p. 4). 

Even though the University of 
Minnesota is now deeply engaged 
in a strategic positioning initiative 
whose goal is to make us one of the 
top three public research institutions 
in the world, we also need to ask 

?to learn

By Arlene Carney
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t is that inevitable time in 
the semester when I walk 
into the classroom and 
become aware that the 
honeymoon period will 
end today and a time of 
disagreement and challenge 
will ensue. In my classroom 
this shift usually occurs 
around the third or fourth 
week of the semester, just as 
we begin discussing racism. 
As the semester progresses, 
this managed disequilibrium 
has peaks and valleys that 

deeply shape the nature of our 
learning together. I say “managed 
disequilibrium” because I have 
come to value conflict as a catalyst 
for heightened engagement and 
deeper learning when the teacher 
and students work together to create 
a safe place for the meaningful 
engagement of ideas. 

Over the last five years, I have 
taught within a “multicultural 
learning community” (MLC) 
with two other faculty. These 
communities include three classes 
that coalesce around the themes of 
identity, community, and agency. 
We focused on the social, cultural, 
and cognitive bridges that enabled 
students to see the intersections of 
their non-academic 
lives and higher 
education. These 
intersections 
allowed our 
students to support 
and challenge 
each other in their 
learning, to apply 
diverse theories of 
multiculturalism 
to their lived 
experiences, 
to examine 
relationships among 
various mediums 
of expression and ways of knowing, 
and to find their own voices as 
agents of social change. 

Each instructor took a different 
approach to teaching. In my 
Multicultural Relations course, 
students worked within a seminar 
format and in small groups to 
examine issues of class, race, gender, 
disability, and homophobia in 
America. In Professor Pat Bruch’s 
Writing Lab, students helped each 
other strengthen their abilities to 
participate in and reflect upon the 
processes of academic writing and to 
understand how their own writing 
locates them in relation to others. 
In Professor Pat James Creativity 
Art Lab, students collaborated in 
the creation of a final project, either 
a performance or a mural that 
expressed the themes of identity, 
community, and agency. Developing 
this intentional linkage of our 
interdisciplinary courses allowed 

students to connect multicultural 
perspectives and their lived 
experiences. 

In addition to these 
connections, my research focused 
on capturing and examining the 
processes by which a multicultural 
learning community might impact 
students’ learning experience 
during their first-year of college. 
Students completed weekly writing 
assignments that asked for reflection 
on their experiences in the learning 
community. This reflective writing 
has been a central source of data 
for my research. Five meta-themes 
emerged from this research. They 
include finding place, finding voice, 
bridge building, transformational 
learning and conflict as catalyst. For 
the purposes of this article, I will 
discuss the theme of conflict. 

conflict as catalyst
The term “learning 

community” often conjures up 
images of consensus, agreement, 
and perhaps even some level of 
group-think. We’ve all seen the 
glossy brochures with photographs 
of students in the grass talking and 
laughing together as the instructor 
looks on with a gratified grin. As 
it turns out though, community is 

somewhat elusive; 
it does not just 
happen, and even 
when it does, 
creating an engaged 
learning community 
involves conflict, 
compromise, and 
the capacity to 
really listen to 
each other. In my 
analysis of students’ 
experiences in the 
MLC, conflict took 
on many shapes 
and was the concept 

that most consistently appeared 
across dimensions of identity, 
community, and agency. The nature 
of the struggle was not only tied 
to grappling with new concepts 
or challenging social issues, but it 
was also internally and externally 
affective in nature.

At the start of the semester, 
conflict was expressed first in the 
ways that students struggled to 
create a consensus about what it 
meant to be a learning community 
and how to engage in meaningful 
dialogue with each other. Given 
their different perspectives and levels 
of academic maturity, topics like 
racism and homophobia resulted in 
group conflict. After a particularly 
heated discussion on the nature of 
racism, Davu wrote: 

This inaugural issue of Transform represents another 
example of ongoing collaboration between the Center for Teaching 
and Learning and the Academy of Distinguished Teachers (TC). We 
are especially pleased that this publication highlights the University’s 
ongoing work on scholarly teaching as well as national perspectives. 
Each issue is designed to serve as a lever in advancing broader 
conversations about teaching and learning at the U. We invite feedback 
from all readers on the goals and direction of Transform as it evolves over 
the coming year. 
 
David Langley 
Director
Center for Teaching and Learning

Karen Zentner Bacig 
Assistant to the Vice Provost for Faculty and Academic Affairs
Academy of Distinguished Teachers

Welcome to Transform, a 
joint publication of the Academy 
of Distinguished Teachers (Twin 
Cities) and the Center for Teaching 
and Learning. Transform’s mission 
is to explore the culture and 
scholarship of teaching and learning 
at both the local and national levels. 
It strives to be a place where faculty 
and instructors can showcase their 
research on teaching and where we 
might link learning issues at the 
University of Minnesota to national 
and international discussions on 
innovative educational practices and 
assessment. We recognize that these 
investigations and conversations 
have been taking place across 
the campus for years, but most 
of us are only privy to incidental 
anecdotes we happen across in our 
own departments. Transform is the 
place where we hope to limn the 
larger image of what the University 
collectively is learning about how 
our students learn.

In a recent article in Liberal 
Education, Andrea Leskes cites a 
2002 report by The Association of 
American Colleges and Universities 
on the “New Academy.”  She 
speaks about moving higher 
education “toward a culture 

that focuses on learning” and “a 
culture of evidence.”  These foci 
on data-driven teaching decisions 
are at the heart of what is called 
the “Scholarship of Teaching and 
Learning” or “SoTL.”  As you glance 
through the bibliography of recent 
UM-TC publications on teaching 
and learning in this issue, you’ll 
find that our colleagues are well 
represented in this growing body of 
literature. University of Minnesota 
faculty and instructors are 
performing this scholarship every 
day, and it’s evident that we can 
learn much from this research. We 
hope Transform can bring this work 
the greater attention it deserves. 

In every issue of Transform, 
we’ll create an integrated calendar 
of teaching and learning events 
on the Twin Cities campus from 
the Academy of Distinguished 
Teachers (TC), Center for Teaching 
and Learning, the Digital Media 
Center, the Libraries, the Center 
for Writing, and others. We’ll 
highlight national scholarship in the 
“National Views” section as well as 
local items in the “Academy News” 
and the “Faculty Scholarship on 
Teaching and Learning” sections. 
We’ll also hear from UM faculty, 

notesN O T E S

conflict as a catalyst

By Rashné R. Jehangir

in learning
particularly instructors who are 
engaged in the scholarship of 
teaching and learning. In this issue, 
Arlene Carney discusses the recent 
creation of University-wide student 
learning outcomes and Rashné R 
Jehangir writes about the challenges 
of using conflict as a learning 
catalyst.

We’ll be counting on you to 
let us know what you’re discovering 
in your classrooms and from your 
colleagues. This publication can be 
a vibrant environment for faculty 
to see more clearly the importance 
of teaching at the University and 
the transformational nature of this 
mission. There are many glimpses 
of innovative teaching on campus, 
and we hope Transform can begin 
to knit these into a more coherent 
portait of the learning environment 
at the University and in the country 
at large.

Paul Baepler, Editor

editor’s note
E D I TO R ’ S  N OT E

&     Academy of Distinguished Teachers 
      Note from the

the 
Center for Teaching & Learning

(continued on page 5)
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teL seminar series: enhanc-
ing collaboration with web 2.0 
technologies
Wednesday, December 6, 2006
12:00 – 1:30 p.m.
402 Walter Library
Panelists will discuss how technology 
can help build community among 
distant learners, support existing 
communities  in hybrid learning 
contexts, and foster collaboration 

between individuals working at dif-
ferent institutions.
Moderator: Kurtis Scaletta, DMC, 
OIT
register online: http://dmc.umn.
edu/series/ dmC 

award information sessions 
for morse-alumni and gradu-
ate and Professional awards
Thursday, December 7, 2006
10:00 – 11:00 a.m.
Location to be announced
For more information, contact 
Robin Helms, rmhelms@umn.edu, 
6-5598.  adt 

educational technologists 
forum meeting: Xythos (name 
may change)
Wednesday, December 13, 2006
3:00 – 4:30 p.m.
401 & 402 Walter Library
Moderator: Scott Barnard and Elena 
Ivanova, DMC, OIT.
register online: http://dmc.umn.
edu/etf/ dmC 

student feedback through 
consensus 
First half of the semester
http://www1.umn.edu/ohr/teachlearn/
customized/sgid/
“Student Feedback Through 
Consensus” (SFC) is a method of 
generating clear student feedback on 
current classroom dynamics.  Learn 
more about the process and request a 
SFC at the above URL. CtL

web of science
Wednesday, September 27, 2006 
10:00 – 11:00 a.m.
Walter Library 310
The Web of Science is the online 
version of the Science Citation 
Index, the Social Sciences Citation 
Index (SSCI), and the Arts and 
Humanities Citation Index.  This 
tool allows you to find articles that 
cite an earlier article.  It can also help 
you see how big an impact a paper 

has had by showing how many times 
it has been cited.  This hands-on 
workshop will teach you effective 
ways to use the database. uL 

teaching with writing inclu-
sively
Thursday, September 28, 2006   
12:45 – 2:15 p.m.     
Nicholson 12 
Although we welcome diverse stu-
dent populations into our courses, 
we may wonder how best to work 

with widely divergent writing abili-
ties. Panelists in this discussion will 
address concerns related to work-
ing with students who have limited 
background in academic reading 
and writing, students whose first 
language may not be English, and 
students with disabilities that require 
reasonable accommodation.
Free lunch for the first 30 people to 
register.
register online: http://writing.umn.
edu/register.htm CW

commenting on student  
writing 
Tuesday, October 3, 2006   
1:00 – 3:30 p.m.           
Nicholson 12
Guiding students toward effec-
tive revisions is an important but 
tricky business that may seem to 
demand endless quantities of time.  
In this workshop, we’ll discuss (and 
practice) ways to read student drafts, 
articulate meaningful comments, 
and manage the paper-load.  Those 
interested in this session may also be 
interested in the Grading Student 
Writing session on October 26 (see 
below).
register online: http://writing.umn.
edu/register.htm
Facilitated by Pamela Flash (Center 
for Writing). CW

teL seminar series: improving 
Learning with technology-en-
hanced simulations 
Wednesday, October 4, 2006
12:00 – 1:30 p.m.
402 Walter Library
Panelists will discuss how simula-
tions enable students to gain and use 
task-related knowledge in authentic 
contexts, manipulate artifacts, and 
explore realistic environments.
Moderator: Chris Scruton, DMC, 
OIT
register online: http://dmc.umn.
edu/series/  dmC 

 

Library tools & resources that 
support teaching & Learning 
Friday, October 6, 2006 
1:00 – 2:15 p.m.
Walter Library 310
This workshop is designed for 
faculty and instructors wanting to 
explore methods, resources, and ser-
vices available to enhance teaching 
and learning at the U. uL 

Beilstein Basics 
Tuesday, October 10, 2006 
2:00 – 3:30 p.m.
Walter Library 310
Beilstein offers deep coverage of 
the literature of organic chemistry 
and the ability to search structures, 
properties, and reactions. This work-
shop offers an introduction to fact 
and structure searching in Beilstein 
with hands-on time at the end of the 
class. uL 

educational technologists 
forum meeting: moodle  
Wednesday, October 11, 2006
3:00 – 4:30 p.m.
401 & 402 Walter Library
Register online: http://dmc.umn.
edu/etf/  dmC

grammar matters: teaching 
style, usage and the ever-
Popular “clarity”  
Thursday, October 12, 2006 
12:45 – 2:15 p.m.            
Nicholson 12 
In this discussion, instructors from a 
variety of disciplines will collectively 

answer questions like – Why should 
we focus on issues of “correctness” 
in student writing? How can we do 
this if we aren’t trained as grammar-
ians (and aren’t so sure that we even 
know all the rules)? Can we really 
reduce the volume of grammatical 
errors without spending all our time 
doing so? Answers to these ques-
tions will include specific “quick-hit” 
teaching strategies, and informa-
tion about a variety of resources for 
instructors and their students.
Free lunch for the first 30 people to 
register.
register online: http://writing.umn.
edu/register.htm CW

Keeping current in the sci-
ences 
Thursday, October 12, 2006 
10:00 – 11:00 a.m.
Walter Library 310
This is an overview of the alerting 
services in the science & engineer-
ing fields.  The databases will send 
weekly updates of current literature 
references which meet the criteria 
you specify.  We will help you define 
your interests in a search profile and 
set up an alert in the appropriate 
database.  uL 

refworks Basics
Monday, October 16, 2006 
1:00 – 2:00 p.m.
Walter Library 310
Learn the basics of using RefWorks, 
the Web-based citation manager that 
is available to all U of M Faculty, 

students and staff.  Adding referenc-
es to RefWorks will be covered, as 
well as exporting them to Word, and 
selecting a style (MLA, APA, etc) for 
your bibliography. See http://www.
lib.umn.edu/refworks/ for more 
details about RefWorks.  uL 

introduction to scifinder 
scholar 
Wednesday, October 25, 2006 
1:00 – 2:30 p.m.
Walter Library 310
This workshop covers the basics of 
using the SciFinder Scholar database, 
including hands-on time at the end 
of the class. uL 

grading student  
writing 
Thursday, October 26, 2006
2:30 – 4:30 p.m. 
Walter Library 101 
Grading student writing satisfies 
institutional demands and helps 
students measure their growth as 
writers against a set of reasonable ex-
pectations.  Still, it is often the most 
loathed activity associated with writ-
ing instruction.  In this interactive 
workshop, we’ll discuss time-efficient 
systems for grading (holistic grading, 
rubrics, portfolios) and will try our 
hands at grading a couple of sample 
student papers.
register online: http://writing.umn.
edu/register.htm
facilitator: Leanne Zainer (Composi-
tion) CW

teL seminar series: Lessons 
Learned with macromedia 
Breeze Presenter  
Wednesday, November 1, 2006
12:00 – 1:30 p.m.
155 Peters Hall
Panelists will discuss lessons learned 
in creating online learning materials 
with Macromedia Breeze Presenter, 

such as how to add interactivity, 
select appropriate teaching strate-
gies, consider software and hardware 
options, and combine media in a 
presentation.
Moderator: Tonu Mikk, DMC, OIT 
dmC
register online: http://dmc.umn.
edu/series/ 

refworks Basics
Wednesday, November 8, 2006 
10:00 – 11:00 a.m.
Walter Library 310
Learn the basics of using RefWorks, 
the Web-based citation manager that 
is available to all U of M Faculty, 
students and staff.  Adding referenc-
es to RefWorks will be covered, as 

well as exporting them to Word, and 
selecting a style (MLA, APA, etc) for 
your bibliography.  See http://www.
lib.umn.edu/refworks/ for more 
details about RefWorks. uL

December



T
he ADT, through its 
membership on the 
Crookston, Duluth, 
Morris and Twin Cities 
campuses and its various 
activities, advocates for 
policies and programs 

that support and sustain strong 
teaching and learning at the 
University. ADT members serve on 
numerous University committees 
and achieve excellence both in their 
teaching and their scholarship. 

Tenure-track and tenured 
faculty members are inducted as 
members of the ADT after receiving 
either the Horace T. Morse-
University of Minnesota Alumni 
Association Award for Excellence 
in Undergraduate Education or 
the Outstanding Contributions to 
Postbaccalaureate, Graduate, and 
Professional Award. Membership 
in the ADT continues for as long 
as these award-winning faculty 
are members of the University 
community.

On April 24, 2006, fifteen new 
University of Minnesota faculty 
members were inducted into the 
ADT: 

Dennis falk, Department of 
Social Work, College of Education 
and Human Service Professions, 
University of Minnesota, Duluth

Joan garfield, Department of 
Educational Psychology, College of 
Education and Human Develop-
ment, University of Minnesota, Twin 
Cities (Inducted previously)

wendy hellerstedt, Department 
of Epidemiology, School of Public 
Health, University of Minnesota, 
Twin Cities

richard Leppert, Department of 
Cultural Studies and Comparative 
Literature, College of Liberal Arts, 
University of Minnesota, Twin Cities

Deborah Levison, Public Affairs, 
Hubert H. Humphrey Institute, 
University of Minnesota, Twin Cities

Jean O’Brien, Department of 
History, College of Liberal Arts, 
University of Minnesota, Twin Cities

michel sanders, Department of 
Biochemistry, Molecular Biology, 
and Biophysics, Medical School, 
University of Minnesota, Twin Cities

A special induction ceremony was 
held on September 22, 2005 to 
induct award winners who did not 
originally join when the ADT was 
initiated in 1999: 

calvin alexander, Department 
of Earth Science, Geology, and 
Geophysics, Institute of Technol-
ogy, Twin Cities

eugene allen, Office of Interna-
tional Programs, Twin Cities

eugene Borgida, Department 
of Psychology, College of Liberal 
Arts, Twin Cities

Laura Duckett, School of 
Nursing, Twin Cities

James farr, Department of Po-
litical Science, College of Liberal 
Arts, Twin Cities

John freeman, Department 
of Political Science, College of 
Liberal Arts, Twin Cities

marti hope gonzales, Depart-
ment of Psychology, College of 
Liberal Arts, Twin Cities

Patrick hanna, Department of 
Medicinal Chemistry, College of 
Pharmacy, Twin Cities

alan hooper, Department of 
Biochemistry, Molecular Biology, 
and Biophysics, College of 
Biological Sciences, Twin Cities

chris Paola, Department of 
Earth Science, Geology, and 
Geophysics, Institute of Technol-
ogy, Twin Cities

Paul rosenblatt, Department of 
Family Social Science, College of 
Human Ecology, Twin Cities 

ronald sawchuk, Department 
of Pharmaceutics, College of    
Pharmacy, Twin Cities

roger schroeder, Department 
of Operations and Management 
Sciences, Carlson School of 
Management, Twin Cities

w. Phillips shively, Department 
of Political Science, College of 
Liberal Arts, Twin Cities

cheryl Zimmerman, Department 
of Pharmaceutics, College of 
Pharmacy, Twin Cities

The Academy of Distinguished 
Teachers is supported in its 
activities through the Office of 
the Senior Vice President for 
Academic Affairs and Provost.

 — Karen Zentner Bacig

Academy 

Brookfield, Stephen D. The Power of Critical Theory: Liberating 
Adult Learning and Teaching. San Francisco:  Jossey-Bass. 2005.

Brookfield faces a formidable task in attempting to integrate “critical 
theory”—the theorists, almost necessarily, are cherry-picked for this 
attempt—with adult learning and its liberal humanist trajectory. A good 
deal of the book’s ambition can be gleaned from the second chapter, 
“The Learning Tasks of Critical Theory.” Here Brookfield outlines 
the major concepts he later examines in greater depth—hegemony, 
alienation, gender, race, power, etc.—and asks, in each case, what a 
critical theory of adult learning might look like. These are intriguing 
questions, particularly when thinking about pedagogical issues. Drawing 
on the work of Hooks, Gramsci, Habermas, Adorno, Foucault and 
others, Brookfield attempts to recast the way we theorize the practice of 
teaching. This is a welcomed volume that could stir debate and reframe 
teaching questions for years to come. 

Huber, Mary Taylor. Balancing Acts: The Scholarship of Teaching and 
Learning in Academic Careers. Sterling, VA:  Stylus. 2004.

Huber, who has written several books on the scholarship of teaching 
and learning (SoTL) through her work at the Carnegie Foundation, 
examines in depth four “extraordinary” faculty as they redefine the 
boundary of “acceptable” scholarship. This is a largely biographical 
approach framed by a useful introduction and conclusion. She outlines 
the problems of scholars who engage in meaningful work on teaching 
and who also fight to have this work acknowledged as scholarship that 
counts toward promotion and tenure. 

O’Meara, KerryAnn. Faculty Priorities Reconsidered: Rewarding 
Multiple Forms of Scholarship. San Francisco:  Jossey-Bass. 2005.

This volume traces the development of the scholarship of teaching 
and learning (SoTL) since the concept was first framed in Boyer’s now 
classic Scholarship Reconsidered:  Priorities of the Professorate (1990). With 
contributions from 28 practitioners, the book explicitly examines the 
four types of scholarship Boyer first described and promoted 16 years 
ago and their status in the Academy today. A good deal of the book is 
devoted to case studies of how institutions enacted reforms in order to 
broaden the concept of faculty scholarship. In the final section, entitled 
“National Perspectives,” however, the book assesses the impact of SoTL 
and the move toward broadening the definition of what constitutes 
scholarship. At “doctoral institutions,” for example, survey results suggest 
that “faculty are facing an overloaded plate,” and that research demands 
are increasing in addition to greater teaching expectations. This problem 
is exacerbated because of an inconsistent definition of what constitutes 
valid “scholarship” across the university and the unclear place research on 
teaching holds in this definition. 

Weimer, Maryellen. Enhancing Scholarly Work on Teaching and 
Learning: Professional Literature that Makes a Difference. San 
Francisco: Jossey-Bass. 2006.

This book by the editor of the popular academic newsletter, The 
Teaching Professor, provides a useful resource for instructors who are 
trying to understand how their own work might fit into the conversation 
on teaching and learning. Weimer examines recent scholarship and 
attempts her own taxonomy of the field—a useful approach when 
attempting to see the broader strokes and conventions of this emerging 
conversation. She concludes with practical advice for both faculty and 
academic leaders and provides listings of useful periodicals for research. 

Title:  36th Annual International 
Society for Exploring Teaching and 
Learning (ISETL)
Location:  Palm Springs, California
Date:  October 19-21, 2006
URL: http://www.isetl.org/confer-
ence/

“We are especially interested in presenta-
tions and workshops that demonstrate 
practical and creative teaching and 
learning techniques based on personal 
experiences and/or research that will 
appeal to colleagues in several disciplines. 
We will also consider presentations on 
other topics relevant to the mission of 
ISETL.”  (Comments from the ISETL 
website.)

Title:  2006 Assessment Institute
Location:  Indianapolis
Date:  October 29-31, 2006
URL: http://www.planning.iupui.
edu/conferences/national/national-
conf.html

The  featured speakers for the conference 
include Thomas Angelo, Trudy Banta, 
Peter Ewell, George Kuh, and Jeffrey 
Seybert. Conference tracks include civic 
engagement, ePortfolios, faculty develop-
ment, first-year experiences, student 
development and diversity.

Title:  International Society for 
the Scholarship of Teaching and 
Learning (ISSOTL)
Location:  Washington, D.C.
Date:  November 9-12
URL: http://www.issotl.org/

ISSOTL is organized to recognize and 
encourage scholarly work on teaching and 
learning in each discipline, within other 
scholarly societies, and across educational 
levels. The theme for 2006 is “Making a 
Greater Difference to Transformational 
Agendas.” The CFP tells us that panel 
possibilities “include current research in 
the learning sciences, dialogue around 
issues of social justice and student ethical 
development, growing imperatives for 
globally-conscious education, current ap-
proaches to disciplines and interdisciplin-
ary thinking, new modes of teaching and 
learning through digital technologies, and 
governmental interests in accountability. 
These broader currents in turn help shape 
the role of the scholarship of teaching and 
learning within the multiple contexts in 
which we work: classrooms, institutions, 
disciplines and professions, communities, 
and local and national educational policy 
spheres.”  

Title:  The Collaboration for the 
Advancement of College Teaching & 
Learning
Location:  Bloomington, MN
Date:  November 17-18th, 2006 
URL: http://www.collab.org/

“The Collaboration” holds two conferences 
each year, and the theme for the 2006 
Fall conference is “Motivating Students 
for Better Retention, Learning, and 
Achievement.”  “The Collaboration” is 
an association of colleges and universities 
in the region that promotes teaching and 
learning issues. Their winter conference 
is scheduled for February 16-17, 2007, 
and will be on “Transforming Student 
Learning For a Global Society.”

— Paul Baepler
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People were being hardheaded and it made me mad that people were not 
willing to show what we had learned. They would not get off the idea of 
race or skin color for many class days and we could not move anywhere. We 
would try to keep moving, but find ourselves back to that same place the 
next day. I think that people’s true self started to come out in that time and 
that it destroyed the whole idea of what it means to be in a small learning 
community, working together.
— Davu, African-American Male

Another area of dissension was the topic of homophobia. After a rather 
animated debate on gay rights,  Jenny wrote:

I was really disappointed that my classmates believe there is a difference 
against violence against Black people and violence against gays. Overall I 
was glad that we discussed about it but at the same time I was disappointed 
by some people and their close[d] mindedness. They were so quick to 
comment about racism and discrimination but when it came to this topic 
they were being hypocrites.
 — Jenny, Bi-Racial Female

Their conflicts were, however, a catalyst for learning. Although it is clear 
from the comments above that the experience was neither pleasant nor easy, 
it appeared to have a central role in moving students closer to understanding 
themselves, others, and issues of social change.

In some cases, the result of working through the conflict was a more 
confident sense of academic identity. Diane observed:

As I understand more and more I’ve built a comfort level. I could see this 
comfort level was slowly making me feel it was okay to contribute to class 
discussions more and more. That has always been a problem and fear of 
mine. I was slowly overcoming it. My fear of saying the wrong things has led 
me nowhere. My curiosity just grows when I don’t know about something. I 
was too dependent on others to learn. I would always wait because I knew if 
I waited someone would ask a question similar to what I wanted to ask or 
discuss about. Slowly I was trying to pull myself out of that mode and speak 
for myself. I still think I need to work on it but now I’m aware of why I do 
it. I was another step ahead of myself. 
— Diane, Asian-American Female

Tatum’s (1996) research on identity development in multicultural 
courses demonstrates that multicultural curriculum and process-oriented 
teaching does not necessarily push students through all the stages of identity 
development, but it does bring them closer to understanding who they are. 

Working in a learning community forced students to grapple with 
what it means to learn together and to use the strengths rather than the 
weaknesses of the group in the process. From an affective perspective, 
conflict pushed students to learn to use their voices to express their 
needs and frustrations and also to work collaboratively with others. Early 
establishment of ground rules, several community building exercises and 
required group assessments and check-ins were conduits to manage this 
disequilibrium. From a cognitive perspective, students learned to become 
more comfortable with dissent, disagreement and inclusion of multiple 
perspectives in their learning. John reflects this engagement in the process of 
conflict:   

This week’s discussions were huge!  I felt VERY engaged with what was 
happening, especially when we were talking about Jefferson. It was heated, 
on the edge of your seat action. Half of the class was getting mad, some 
bored, and some were really into the discussion on why he did not even free 
his own slaves. I thought it was really interesting because none of us ever 
knew him in person, and we can’t really know how he thinks, we can only 
infer. So it was crazy to see everybody defend what they “think” Jefferson was 
doing when in reality, none of us know, and never really will, all we have is 
little clues.
— John, White Male 

Referring to the phenomenon of “constructive controversy,” Johnson, 
Johnson and Smith (2000) argue that helping students to use conflict as 
a tool for learning affords them a measure of control as well as increasing 
curiosity, critical thinking, and the ability to examine complex problems 
creatively. In many cases, the energy that heated but respectful disagreement 
can excite is palpable. Nekisha’s comments, for example, reflect on the way 
conflict helped her see the relevance and excitement of academic debate:

I remember sitting in class thinking: “Damn this is boring, who cares 
about this shit?” Now I think about how interested I was when we 
actually had classroom discussion and everyone participated and had 
something to say. What really made things interesting was when someone 
would have a difference of opinion with another person. It showed the 
true passion that each person had behind that specific issue, and I learned 
to appreciate those differences. I’ve also learned that even though someone 
is speaking on an issue, and being heard, it doesn’t mean that you need to 
agree with them. Disagreements are where the interesting debates come in 
anyway. 
— Nekisha, African-American Female

Clearly conflict in the classroom can be either constructive or 
debilitating, depending upon how it’s handled. Instructors need to 
teach and model conflict management. At the same time, students must 
acknowledge a collective ownership of the learning community and grasp 
the responsibility they owe to it.

 
Practical matters

Managing classroom conflict begins with creating a learning 
environment that differentiates between intellectual disagreement and 
personal animosities. Establishing ground rules and re-visiting these 
ground rules periodically during the semester makes for a more democratic 
sense of community. A short course evaluation during the fourth week of 
the semester can act as a powerful early gauge of the class. The evaluation I 
use is a series of open-ended questions that invites students to comment on 
my teaching, their participation, and their experience with their peers. The 
results are summarized and shared with the class for a discussion that often 
reveals misperceptions or highlights how much students value engagement 
with their peers. 

Using conflict creatively also requires that faculty openly acknowledge 
that it exists and that it is valued. Students often confuse a cooperative 

learning community environment 
with one that is conflict free. 
Dispelling this myth at the 
outset and creating opportunities 
for simulated conflict via role-
playing or case studies can serve 
as important building blocks to 
students’ understanding of conflict 
as critical and pedagogically useful.

Finally, we need to recognize 
that students are at different levels 
of emotional maturity and identity 
development. These variations 
can sometimes lead to conflict 
that is unproductive and that can 
negatively impact the entire class. 

To address this, we need to talk with students about this reality when they 
are developing ground rules. It’s best to share specific examples of how 
verbal and non-verbal behavior can impact creative conflict. 

conclusion
The role of conflict in learning raises important questions for 

pedagogy and practice in all classrooms. In a recent article about his 
work on the book and the PBS documentary Declining by Degrees, John 
Merrow (2006) writes that one theme he has seen in higher education 
is that “many instructors and students have arrived at an equivalent of 
a non-aggression pact — Don’t ask for too much of my time because I 
have research to do and I won’t ask much of you but will see that you still 
get a decent grade” (p. 10). While some of us may bristle at this, others 
might acknowledge that it holds some truth, especially given the pressures 
of publication for tenure at major research universities. One response is 
to look to our teaching for new scholarship and to find ways to engage 
leaders at research universities in a renewed examination of the value of 
the scholarship of teaching and learning   As Lu puts it, “we need to gather 
more oppositional and alternative accounts from a new generation of 
students who can speak about the successes and challenges of classrooms 
which recognize the positive uses of conflict and struggle” (p. 910).

(Rashné R. Jehangir is an Assistant Professor in the Department of 
Postsecondary Teaching and Learning.)
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lu, m. Z. (1992). conflict and struggle: the enemies or pre-conditions of basic writing. College English, 54(8), 887-913. 

merrow, J. (2006). my college education. Change 38(3), 9-15. 

tatum, b. (1996). talking about race, learning about racism: the application of racial identity development theory in the classroom. In c. turner, m. Garcia, A. Nora, & l. 
réndon (eds.), racial & ethnic diversity in higher education (pp.150-169). ASHE Reader Series. Needham Heights, mA: Simon and Schuster.
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Keynote Speaker: Eric Mazur 

“Confessions of a Converted Lecturer”

Monday, April 23, 2007
McNamara Alumni Center
Free and open to all University 
faculty, instructional staff, and 
graduate students. Call for  
proposals will be late in fall  
semester and registration will 
open in early March.

For more information contact:
Karen Zentner Bacig
kbacig@umn.edu
651-624-5082
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Published by UM-TC faculty since 2005 

This bibliography represents a partial list of scholarly articles published on 
teaching and learning topics in the past two years by Twin Cities faculty. 
We hope that as readers publish research on the scholarship of teaching 
and learning they will let us know so we can make note.
 
Autrey, A., Simmons, S., & Aikin, R. (2006).  A Blessing or a curse: A 
decision case for secondary and higher education.  Journal of Natural 
Resources and Life Sciences Education 35, 26-33.

Bruch, P. L., Jehangir, R. R., Lundell, D. B., Higbee, J. L., & Miksch, K. 
L.  (2005).  Communicating across differences: Toward a multicultural ap-
proach to institutional transformation. Innovative Higher Education, 29(3), 
195–208.

Chung, C. J.  (2005).  Theory, practice, and the future of developmental 
education: Toward a pedagogy of caring.  Journal of Developmental Educa-
tion, 28(3), 2–4, 6, 8, 10, 32–33.

Gini M., Pearce J., & Sutherland, K.  (2006).  Using the Sony AIBOs to 
increase diversity in undergraduate computer science programs.  Proceed-
ings of the International Conference on Intelligent Autonomous Systems (pp. 
1033-1040).  Tokyo, Japan: IAS.

Hatch, J., Jensen M., & Moore,R.  (2005).  Manna from heaven or “click-
ers” from hell: Experiences with an electronic response system.  Journal of 
College Science Teaching, 34, 36-39.
 
Higbee, J. L.  (2005).  Developmental education.  In M. L.Upcraft, J. N. 
Gardner, & B.O. Barefoot, & Associates (Eds.), Challenging and supporting 
the first-year student: A handbook for improving the first year of college (pp. 
292–307).  San Francisco: Jossey-Bass.

Higbee, J. L., Arendale, D., & Lundell, D. B.  (2005).  Using theory and 
research to improve access and retention in developmental education.  In 
C. Kozeracki (Ed.), Increasing student success in developmental education 
(pp. 5–15).  San Francisco: Jossey-Bass.

Hsu, L., Jensen, M., Moore R., & Hatch, J.  (2005).  Ideas in practice: 
Science courses in developmental education.  Journal of Developmental 
Education 29, 30-32, 34, 36, 38.
 
Kinney, D. P., Robertson,  D. F, & Kinney, L. S.  (2005).  Learning math-
ematics through computer-mediated instruction.  In J. L. Higbee, D. B. 
Lundell, & D. R. Arendale (Eds.), The General College vision: Integrating 
intellectual growth, multicultural perspectives, and student development (pp. 
299-318).  Minneapolis, MN: University of Minnesota, General College, 
Center for Research on Developmental Education and Urban Literacy.

Kinney, D. P., & Robertson, D. F.  (2005).  Identifying students’ reasons 
for selecting a computer-mediated or lecture class.  The AMATYC Review, 
27(1), 37-47.

Murry, V. M., Rosenblatt, P. C., & Wieling, E.  (2005).  College profes-
sors’ conversations about teaching family theories.  In V. L. Bengston, 
A. C. Acock, K. R. Allen, P. Dilworth-Anderson & D. M. Klein (Eds.), 
Sourcebook of family theory and research (pp. 569-586, 590-591).  Thou-
sand Oaks, CA: Sage.

Simmons, S. R., Dincensen, A., Murray, H., Dunrud, T., Buhr, B., & 
Angle, C.  (2005).  “Anybody’s dream”: A decision case of marketing 
alternative crops.  Journal of Natural Resources and Life Sciences Education 
34, 29-35.

Wright, R. L.  (2005).  Undergraduate biology courses for nonscientists: 
Toward a lived curriculum.  Cell Biology Education, 4, 189-198.
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But it is not enough to 
simply create these learning 
outcomes; our next challenge is 
to implement them. Small liberal 
arts institutions like Alverno 
College in Milwaukee, Wisconsin 
have built their curricula around 
such outcomes, but institutions 
comparable in size to the U of M 
have not yet successfully done so. 
Robin Wright, Associate Dean of 

Proposed Undergraduate Learning Outcomes

(see “Regents” in References)

Foundational life-long 
learning and citizenship 
goals

At the time of receiving a 
bachelor's degree, students will 
demonstrate:
 
1. the ability to identify, define, 

and solve problems

2. the ability to locate and 
evaluate information 

3. mastery of a body of 
knowledge and mode of 
inquiry

4. an understanding of diverse 
philosophies and cultures in a 
global society

5. the ability to communicate 
effectively 

6. an understanding of the role 
of creativity, innovation, 
discovery, and expression in 
the arts and humanities and in 
the natural and social 
sciences

7. skills for effective citizenship 
and life-long learning 

Elaboration/Examples

University of Minnesota graduates: 

• recognize the complexity and ambiguity inherent in many problems 
• can evaluate and synthesize knowledge and frame logical arguments based on 

this knowledge 
• understand and use the scientific method and other modes of problem solving

• can access information as needed and work effectively with modern informa-
tion technologies 

• understand and practice the responsible and ethical use of information 
 

• know the facts, theories, and concepts central to their discipline 
• display appropriate disciplinary literacy and sophistication 
• understand the relationships between the methods and content of their 

discipline 
• understand the social and ethical context and implications of disciplinary 

knowledge and endeavors 

• understand the philosophical, artistic, scientific, and political roots of 
civilization 

• are able to put issues in their historical, philosophical, and societal context 
• can work with individuals from diverse backgrounds, perspectives, and 

disciplines 

• communicate ideas and information effectively in appropriate formats to 
different audiences and in different contexts 

• engage in constructive discussion by listening accurately, understanding the 
perspectives of others, and demonstrating civility and respect 

• possess a sufficient foundational knowledge to understand applications and 
impacts of art, humanities, and science on daily life 

• can make aesthetic and logical judgments 
• understand connections between disciplines 

• display intellectual curiosity, flexibility, and openness 
• are able to reflect upon and articulate their own values 
• understand and practice professional and ethical behavior 
• are aware of personal strengths and weaknesses and are prepared for life 

after college 
• understand the nature and importance of responsible citizenship 

the College of Biological Sciences, 
who worked on the creation of 
the outcomes, believes that if we 
implement these learning outcomes, 
the University of Minnesota could 
emerge as a national leader in this 
area. Therefore, at a time when 
the University is making a push to 
become one of the top three public 
research universities in the world, we 
can concomitantly push to become 

one of the leaders in teaching as we 
grow more confident in what we 
want our students to learn.

(Arlene Carney is Vice Provost for 
Faculty and Academic Affairs) 

This article was adapted from a 
speech given in May, 2006 with the 
help of David Z. Wehner.

Faculty Scholarship
on Teaching and Learning

What do we want ourstudents to learn? (continued)
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