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Section 2: Executive Summary 
This report is the product of an external midterm evaluation of the USAID-funded 
program “Supporting Workforce Training and Development for Deaf Youth in Jamaica”. 
The evaluation is a requirement of the funding institution (USAID) and holds the 
Program accountable to its stakeholders.  It was commissioned by the Program’s 
administrator (GDC) and assigned as a capstone project to five graduate students at the 
Humphrey School of Public Affairs, University of Minnesota—Twin Cities Campus.  
 
The purpose of this report is to assess and evaluate the extent to which the Program 
has achieved its objectives during the first year of its implementation.  The evaluation 
findings were then translated into actionable recommendations that could inform any 
improvements necessary for the remaining period of the program and to ensure long-
term sustainability in Jamaica. 
 
The Program itself is administered by GDC in partnership with JA, and was introduced 
in September 2010.  The long-term objective of the Program is to create a model of 
equal and non-discriminatory access to JA’s workforce readiness, entrepreneurship and 
financial literacy programs for the Deaf children and youth of Jamaica. This would be 
realized through six short term objectives which are also the Program’s core activities:  
1) Capturing baseline data; 2) Creating JSL Resource materials; 3) Building the 
capacity of teachers of the Deaf & JA staff; 4) Inclusion of Deaf students into the JA 
program; 5) Mentoring Deaf and Hard-of-hearing students; and 6) Conduct monitoring 
and evaluation measures.  The Program focuses mainly on inclusivity (expanding the 
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JA curriculum to the Deaf youth) and sustainability.  These objectives are also metrics 
according to which this evaluation is produced. 
 
To effectively evaluate the program, three research and data-collection methodologies 
were utilized.  They included document research, interviews, and on-site observations.  
The main methodology used was direct, face-to-face interviews with immediate 
beneficiaries of the Program—teachers, students, and principals—and the Program’s 
stakeholders. This methodology was most appropriate for gauging the relevant 
perceptions and opinions of interviewees. Document research included reviewing all 
documentation that would provide contextual information regarding the Program.  
Onsite observations entailed classroom observations of the JA curriculum being taught. 
The findings produced by these methodologies were then evaluated based on the 
Program’s main long-term goals: inclusiveness and sustainability. 
 
The findings showed that two of the program’s six objectives have not yet been 
implemented (capture of baseline data and the mentorship component).  However, 
there are indications of pursuing them in the second half of the Program’s funding cycle.  
The remaining four objectives are active and producing impacts that highlight both the 
Program’s strengths and challenges.   
 
The strengths of the Program include: 

1. Inclusivity: the Program ensures inclusion of Deaf Youth in the teaching of the JA 
curriculum and within the educational system. 

2. Ease of use of the curriculum: the curriculum is easy to teach and requires 
minimal preparation relative to other curricula. 

3. Resource materials are visual and accessible: Materials were visually oriented 
materials, which accommodates the needs of Deaf learners. 

4. The JA curriculum fits in well with a national curriculum already taught at the 
schools. 

5. Emphasis of the use of standardized JSL: the curriculum and its materials also 
teaches both teachers and students JSL. 

6. Language acquisition: the program helped to improve both JSL and English 
language proficiency. 

7. Potential impact on the employability of Deaf Jamaicans. 

The Program’s challenges were: 
1. Complex curriculum concepts: the curriculum includes complex concepts that are 

difficult for teachers to teach and for students to understand. 
2. Cultural inappropriateness for the Deaf and Jamaica: The curriculum includes 

materials and concepts that are culturally inappropriate for the Deaf and for 
Jamaica, making it difficult for students to relate. 
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3. Age inappropriateness: Some of the materials are too advanced for the age 
levels at which they are taught. 

4. Inconsistent use of JSL at schools: There is still some inconsistency in the use of 
the standardized JSL as some schools have their own particular set of signs. 

5. Bureaucracy, procurement and delays: Several delays in the Program’s delivery 
hinder effective decision-making and timely progress of the Program.  

Based on the evaluation findings, the evaluators recommend the following: 
1. Engaging larger stakeholder involvement through increased forums and 

platforms for dialogue and exchange.  
2. Enhance resource materials and curriculum delivery through: 

• Requesting feedback from teachers on their experiences and circulating 
this information among schools to develop a set of “best practices”; 

• Improving the videos so that they are more visual through moving pictures 
and having Deaf students dramatize the concepts; 

• Reducing the number of concepts required in one class and spreading 
them out over more class periods. 

3. Implementing the two components of the program that are yet to be implemented 
(capturing baseline data and the mentorship component). 

4. Providing training opportunities for: 
• DCFs in the delivery of the JA curriculum and on the curriculum itself. 

5. Increase Deaf ownership in the Program by: 
• Increasing involvement in the planning of the curriculum and classroom 

delivery; 
6. Providing supplemental materials: 

• Supplementary culture guides, Activity Guides (with local examples) and 
Supplemental Guides on the concepts of the curriculum. 

7. Prolong the sustainability of the Program by: 
• Creating a succession plan to determine how the Program will continue 

after the funding expires;  
• Confirming communication channels that will determine how materials will 

be continuously supplied to schools. 

Section 3: Program Summary 
Global Deaf Connection (GDC) and Junior Achievement Jamaica (JA) have partnered 
to adapt JA’s financial literacy curriculum for Deaf students in the Supporting Workforce 
Development and Training in Jamaica project, hereafter, “the Program”. The Program 
will assist the Jamaican government in complying with the UN Convention on the Rights 
of Peoples with Disabilities, of which it was one of the first signatories.1 The United 
States signed the same treaty in July 2009. The inclusion of the disabled in 
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development projects is a policy of the U.S. Agency for International Development 
(USAID), as stated in the USAID Mission Disability Inclusion Plan2. By facilitating the 
inclusion of Deaf students in this national program, Global Deaf Connection and Junior 
Achievement are helping both governments comply with their own policies.  
 
The Junior Achievement curriculum is designed to promote financial literacy in students, 
starting in the first grade. The JA curriculum is comprised of several lesson modules, 
each one focused on a different aspect of the role of the individual in society and the 
economy. Each JA curriculum packet, at Deaf and hearing schools, is complete with the 
stories, resource materials, examples, and activities.  
 
GDC and JA are developing two sets of materials to be used in Deaf schools with the 
JA curriculum. There are five modules for primary students and two modules for 
secondary students. At the primary school level, GDC is translating the JA storybooks 
into Jamaican Sign Language (JSL) by creating videos that visually communicate the 
stories to children. The videos are of a Deaf Jamaican signing the stories from the JA 
book. With subtitles on the screen as the actor signs the story and an oral narration is 
played, this video is meant to help children connect the written words, the signs, and the 
concepts. This narration is interspersed with screen shots of illustrations from the book, 
which are held on the screen for a few minutes. The Jamaican Sign Language manual 
for teachers is separate from and in addition to the JA teacher’s guide, which is included 
with all the JA materials. While the JA curriculum manual provides an outline for how to 
teach the lesson, the JSL manual outlines the concepts in each story and shows the 
teachers pictures of how to sign these key concepts. It is, in essence, a JSL dictionary.  
 
In creating these materials, the goal is twofold: to build the capacity of the teachers by 
improving their JSL proficiency, and to create materials to be used by students during 
lessons. The Program also has the goal of providing mentorship to Deaf learners 
through its mentoring program. At hearing schools, the JA curriculum is taught by 
professionals, not teachers. The Program hopes to adapt this portion of the curriculum 
for use in the Deaf schools. The use of mentors will improve the aim of inclusivity, 
ensuring Deaf students are receiving an equivalent education. By the end of the two-
year cycle, JA and GDC hope to have created a self-sustaining model for inclusion of 
the Deaf in JA’s curriculum.  
 
GDC and JA have several partners in funding and implementing this program, including 
the Jamaican Ministry of Education, the Jamaica Association for the Deaf (JAD), the 
Caribbean Christian Centre for the Deaf (CCCD), the Sandals Foundation, the 
Combined Disabilities Association, and USAID.   
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Section 4: Glossary and Acronyms   
Beneficiary: Throughout this report, the term “beneficiaries” is used in reference to 
those receiving the product of the Program, namely, the Deaf students, Deaf Culture 
Facilitators, teachers of the Deaf, and principals at participating schools.  
 
CCCD: Caribbean Christian Centre for the Deaf: a faith-based organization that 
operates three residential schools in Jamaica—in Kingston, Mandeville, and Montego 
Bay. Now headquartered in Lewisburg, West Virginia, USA, the organization was 
started in 1958. CCCD also operates the Jamaican Deaf Village, a town in the south-
central mountainous region of the island, near the Mandeville residential school. The 
village provides a community and employment for Deaf adults and families. CCCD is a 
faith-based organization and depends on funding from private donors and churches. 
CCCD is a stakeholder in the Program.3  
 
DCF: Deaf Culture Facilitator: Deaf Jamaican adults who assist in the classroom and 
make sure students can understand the teachers. DCFs do this through signing and 
acting, using facial expressions and pictures to make the lessons more visible. They 
fulfill an important role, as the teachers are not always proficient in Jamaican Sign 
Language (JSL). In 2009, there were twenty-seven DCFs working in schools across 
Jamaica.4 DCFs are considered beneficiaries of the Program.   
 
The Evaluators: The evaluators are a team of five Master of Public Policy Candidates 
at the Hubert H. Humphrey School of Public Affairs at the University of Minnesota – 
Twin Cities Campus. For short biographies on the members of the team, see Appendix 
A.   
 
GDC: Global Deaf Connection: an international non-governmental organization based in 
Minnesota that operates programs in Eastern Africa and the Caribbean. GDC’s main 
goal is to include Deaf and Hard-of-hearing children and youth in the countries where it 
works, and does so by collaborating and building partnerships with businesses, 
governments, and other organizations. GDC also has the goals of increasing the 
number of trained Deaf teachers of the Deaf and to increase the capacity and 
knowledge of hearing teachers of the Deaf. GDC is a stakeholder in the Program.  
 
HEART Trust: Human Employment and Resource Training Trust: a national vocation 
program in Jamaica established through an act of Parliament.  
 
Incidental Learning: Incidental learning is sometimes considered a type of informal or 
experiential learning, as it can be unplanned and unintentional. Students pick up 
concepts “in passing” while working on something else or engaging in an activity not 
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intended to be educational. Incidental learning theorists would posit that students can 
learn through fun and activities and that educational concepts do not always need to be 
explicitly laid out for students to pick them up. However, the Deaf, due to difficulty in 
communicating with the hearing world, do not learn things incidentally in the same way 
that hearing children would.  
 
Inclusivity: In relation to this Program, the term inclusivity refers to ending the 
exclusion of Deaf students from the Junior Achievement curriculum, as well as ensuring 
that the curriculum is taught in a way conducive to Deaf Learners’ needs.  Inclusivity 
means that Deaf students will no longer be excluded from this curriculum due to their 
hearing impairment, nor the fact that they do not attend hearing schools where the 
curriculum is already being taught.  
 
JA: Junior Achievement: The world’s largest organization that is dedicated to improving 
financial literacy, entrepreneurship, and work readiness in children and youth. JA 
programs focus on showing children and youth how to generate wealth and effectively 
manage it, how to create jobs that are needed within their communities, and how to 
think like an entrepreneur. JA is considered a stakeholder.  
 
JAD: Jamaican Association for the Deaf: A Jamaican non-governmental association 
that provides services and educational opportunities for Deaf and Hard-of-hearing 
Jamaicans. The association administers seven Deaf schools on the island, including 
two in Kingston, one in Port Antonio, one near Brownstown (residential) and one in May 
Pen, as well as one continuing education vocational program. 5  The goal of the 
organization is to empower Deaf Jamaicans to fully participate in nation building.  JAD is 
a stakeholder in the Program.  
 
JSL: Jamaican Sign Language: the language spoken across the island by the Deaf. 
There is no standardized Jamaican sign language, so signs vary from town-to-town and 
school-to-school. However, despite the differences, the variants of JSL can usually be 
understood across the island.  
 
Stakeholder: When the term “stakeholders” is used throughout this report, it is in 
reference to the organizations directly responsible for funding and implementing the 
Program. Or rather, the term stakeholder is used to identify the Program’s sponsors and 
those directly involved in the creation and delivery of it.  
 
Supporting Work-force Training & Development for Deaf Youth in Jamaica 
Program:  This is the two-year cycle USAID funded program evaluated in this report.  It 
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is also alternatively referred to as the “Program” or the “intervention” throughout the 
report. 
 
Sustainability: For the purposes of the report, Sustainability refers to the continuation 
of the program after the end of the current USAID grant. This entails building local 
capacity to the point where local staff members and stakeholders would be able to 
continue the program after GDC withdraws.  

Section 5: Introduction and Background 

Country Background 
Jamaica is a stable parliamentary democracy that has been fully independent from 
British rule since 1962. With the government seated in the capital of Kingston, Jamaica 
remains a part of the British Commonwealth and many of its institutions are modeled 
after the British system. Located in the Caribbean Sea and classified as a Small Island 
Development State, 6  Jamaica has an 
estimated population of 2.7 million.7  
 
By most standards of welfare and income, 
Jamaica is comfortably situated among the 
world’s “upper middle income” countries. 
According to the World Bank, Jamaica’s 
GDP in 2010 was $14.25 billion. 8  The 
service sector, bolstered by tourism, makes 
up the largest share of GDP at 71.7%, 
followed by the industrial sector, where 
bauxite and alumina mining playing a 
strong role, at 22.1%.9  Remittances also 
constitute a sizeable portion of national 
GDP.10 The country’s per capita income is $5,274, lower than the average of $8,822 in 
Latin America and the Caribbean. 11    
 
The island ranks 79th on the Human Development Index with a 2011 score of 0.727. 
This is slightly below the regional average but firmly within the classification of “high 
human development”.12 Jamaica has a Gini coefficient of .455 as measured in 2004, 
putting the country in the upper one-third of the most unequal countries of the world in 
terms of income distribution.13   
 
The population is spread almost evenly between rural and urban areas. In 2010, 46.3% 
of the population lived in a rural setting, where poverty is more severe.14 The urban 
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portion of the population is concentrated heavily in the Kingston metropolitan area—up 
to 60% of the working age population resides in this area.15 In 2007, the percent of the 
population at the national poverty line was 9.9%.16 In 2005, the poverty rate in urban 
areas was 7.2% while in rural areas it was 21.1%.17 More recent data on poverty in 
Jamaica is not available.  
 
Jamaica’s dependence on services and tourism, natural resources export, and 
remittances made it especially vulnerable during the worldwide recession of 2008. 
Bauxite plants were forced to either close temporarily or reduce the workweek to three 
days, the tourism industry received fewer visitors, and remittances dwindled.18 However, 
of far greater concern to the Jamaican economy is its debt-to-GDP ratio, a remnant of 
the structural adjustment policies of the period 1970 to 1990. Jamaica’s public debt as a 
percentage of GDP is the eighth highest in the world at 126% in 2011. As a point of 
comparison, Greece’s public debt as a percentage of GDP is 165.4% and Portugal’s 
figure is 103.3%. 19  Up to 56.5% of the government budget is allocated to debt 
servicing.20 
 
Jamaica has experienced fluctuations in unemployment over the last decade. Whereas 
the unemployment rate was 14.3% in 2002, dropping to a low of 9.4% in 200721, the 
latest data from the Statistical Institute of Jamaica reports unemployment to be at 12.8% 
in October 201122. At the same time, the latest labor force participation rate was 
recorded at 62.1%23.  While more recent estimates were not available, estimates from 
the early-2000s indicate that informal sector employment could be as high as 43% of 
GDP24 and conservative estimates put this figure at around 35%25. However, this type 
of employment tends to increase during recessions, meaning the informal sector may 
be even larger now. Unemployment among youth ages 14 to 24 was estimated at 
31.1% in 2011.26 The Program, in that it encourages entrepreneurship in youth, is 
directly confronting the problem of youth unemployment by helping them harness the 
well-established informal sector.  
 
Violent crime, which is often associated with youth unemployment, is one example of a 
problem facing young people in Jamaica.27 Violence among young males is most 
severe in Kingston’s inner city, where in 2009 the homicide rate was 140 per 100,000 
inhabitants. This violence is sometimes attributed to the prevalence of harsh parenting 
techniques in poor urban areas and female-headed households, in which physical 
punishment is considered acceptable. Outside of the home, many youth in poor areas 
are exposed to some form of neighborhood violence. The tendency to act violently is 
exacerbated by the marginalization and lack of opportunities available to inner-city 
teenagers, a situation that compels some youth to resort to deviant methods in order to 
garner social respect and resources.28    
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Contributing to both the high unemployment rates and violence in Jamaica is the high 
rate of drug trafficking, predominantly in cocaine and marijuana. Similar to the situation 
in Mexico, the drug economy both harms the official economy of the country and 
contributes to the prevalence of violence. Youth are vulnerable to becoming involved in 
the drug trade, especially if they are un- or underemployed and lack education.   

 
Education is one of the keys to increasing the 
standard of living for youth, as it increases the 
number of opportunities available to them. 
According to the 2009 data from the World 
Bank, budgetary expenditures for education 
amounted to 6.5% of GDP. 29  Parents are 
responsible for providing their children with the 
needed materials to attend school, including 
supplies and transportation.30 Male and female 
school enrollment is roughly equal at the 
primary and secondary levels, though female 
enrollment in tertiary education is much higher 

than that of males. Moreover, as estimated in 2009, 19% of young males are illiterate 
compared to 9% of young females.31 Most troublingly, the government reports that 
“unattached youth, those who are not in school, unemployed, and not participating in 
any training course, comprise roughly 30% of the total youth population.”32  
 
The educational system on the island is comprised of 2,203 early childhood education 
institutions, 924 primary education institutions, 420 secondary schools, 17 institutions of 
higher learning, and 29 special schools, including schools for gifted children, the 
hearing-, visually- and physically-impaired, children with learning disabilities, and mental 
handicaps.33 These special schools are either totally dedicated to such students or are 
special education units within general-education institutions.  
 
Of special importance to this report are the fourteen schools and education programs 
that are teaching Jamaicans with hearing impairments—either Deaf or Hard-of-
hearing—in both urban and rural settings and from varied socioeconomic 
backgrounds.34 With a total enrollment of 1055 students in 2009 and an academic staff 
of 95, the Deaf/Hard-of-hearing schools are a crucial feature of Jamaica’s education 
system.35 Most of these schools are administered by two unaffiliated non-governmental 
organizations: JAD and CCCD. JAD administers seven schools for the Deaf across the 
island and CCCD runs three. All of the CCCD schools are residential while JAD 
oversees a mix of residential and day programs. In addition to JAD and CCCD, the 

The goal of the Jamaican 
Association for the Deaf is to 
empower Deaf Jamaicans to 
fully participate in nation 
building.   
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Maranatha School for the Deaf and the Jamaican Christian School for the Deaf provide 
Deaf education in St. Elizabeth and Montego Bay, respectively.36 
 
The Ministry of Education houses a Special Education Unit responsible for overseeing 
education for students with disabilities. The government finances 70% of the JAD 
schools’ budgets. A 2003 International Disability Rights Monitor (IDRM) study 
conducted in the countries of North and South America rates Jamaica the fifth best 
country “in terms of rights, services, and opportunities for people with disabilities.”37   
Unfortunately, though, this level of support is not sufficient to meet fully the needs of 
Deaf and Hard-of-hearing students. Educational facilities are inadequate, teachers do 
not have enough training, particularly in sign language38, and the programs for special-
needs students are underdeveloped.39 Most of the Deaf leave school between the ages 
of 14 and 16 with less than a fifth-grade reading level33 

The importance of education for the Deaf lies not only in adherence to the principles 
proclaimed in the UN Convention on the Rights of Persons with Disabilities40—of which 
Jamaica was one of the first signatories and which specifically identifies the importance 
of providing children with special needs with equal educational opportunities33—but also 
in the deeper context in which a young disabled person finds him- or herself searching 
for work and attempting to live a productive and comfortable life. Jamaican Deaf and 
Hard-of-hearing population is approximately 7,500 people, which is 2.7% of the total 
population of the country, yet, less than 2% of the Deaf community-members have well-
paid jobs. Some estimates suggest that more than half of Deaf Jamaicans live in 
poverty.33 

The necessity of a sufficient education becomes all the more clear when one considers 
the challenges faced by Deaf individuals in Jamaica. Surveys conducted in 1995 and 
1998 found that Jamaicans hold a number of misconceptions about disabled people. 
Troublingly, more than half of respondents in 1998 believed that disabled people cannot 
work or get married and “will always be a burden.” Furthermore, JAD reports in a book 
published by Gallaudet University Press that Deaf individuals are often marginalized in 
vocational and education opportunities as they are considered incapable of achieving 
the same level of success as hearing people. Exacerbating this problem is lack of 
parental involvement in the education of Deaf youth, an issue that JAD, for example, 
addresses by providing JSL lessons to the parents of Deaf children.41 Deaf Jamaicans, 
in general, struggle to acquire the quality of life that is obtained by many non-disabled 
people.  
 
Thus, the Program is being implemented in a challenging context characterized by 
several organizations that are determined to produce a better quality of life for Deaf 
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Jamaicans but for which the path to achieving this goal is lined with numerous 
obstacles.  

Program Background 
Founded in 1919, Junior Achievement (JA) is a US-based nonprofit organization that 
teaches young people basic skills in business and economics. Working in rural areas, 
suburbs, and inner cities, JA uses experiential learning to prepare K-12 students to 
“succeed in the global economy.”42 In 1989, JA created an international department to 
meet demand for its programs outside of the United States. JA has been operating in 
Jamaica since 2008.43   
 
JA aims to bridge the gap between school coursework and the skills needed to perform 
in the workforce. The JA curriculum in hearing schools is normally taught by community 
volunteers who serve as role models. The goal of this component is to introduce 
students to successful adults to whom they can relate. The curriculum provides students 
basic skills in financial literacy, entrepreneurship, and work readiness. The financial 
literacy material focuses on personal and business finance; the entrepreneurship 
program teaches students how to launch and maintain a business using a corporate 
structure; and the work readiness coursework focuses on problem solving, critical 
thinking, leadership, team building, communication, and professionalism. As of 2011, 
235 community members volunteered to help teach the JA curriculum in Jamaica.44 At 
the Deaf schools in Jamaica, however, it is taught by the classroom teachers or Deaf 
Culture Facilitators (DCFs). The mentoring component of the Program will be 
incorporated into the Deaf schools in some other way. 
 

The JA curriculum is composed of 15 modules. 
The adaptation for the Deaf will only incorporate 
seven of these: two at the secondary level and 
five at the primary level. The first module, 
Ourselves, aims to teach students the 
importance of transactions, savings, and working. 
The stories in the book focus on youth learning 
the importance of the aforementioned concepts. 
One story, for example, chronicles a young boy’s 
trip to his family’s farm and his subsequent 
lessons about transactions and trading, all of 

which is enhanced by vivid and colorful illustrations. Later modules focus on the role of 
city governments in local economies or the family as a unit of consumption. Modules for 
secondary school students focus on skills for successful living and entrepreneurship.  
 

Junior Achievement is the 
world’s largest organization 
dedicated to improving 
financial literacy, 
entrepreneurship, and work 
readiness in children and 
youth 



 14  

 

The following sections detail the findings of our program evaluation. First we will explain 
the program in terms of the development problem. Next, we will detail our evaluation 
methodology. We will then lay out our findings. After the conclusion, we will offer some 
recommendations for how the program can better meet its goals.  

Section 6: The Development Problem and USAID’s response 

Problem Statement 
There are certain issues in Jamaica that highlight the need for this intervention.  Since 
2008, the JA curriculum had only been taught at schools for hearing students island-
wide. Deaf youth (relative to their hearing peers) therefore had limited inclusion and 
discriminatory access to the financial literacy and business readiness education 
emphasized by the JA curriculum through the program.  In that context, Jamaican Deaf 
youth are not yet fully integrated into the overall national education system.   
 
In addition, while the Jamaican Government and key stakeholders of the Deaf 
community have expressed their levels of commitment towards improving the 
educational capacity of persons with disabilities45 (including the Deaf), there has been 
relatively slow practical progress made. Jamaica until now still remains without a 
National Disability Act, which is currently being drafted.  However, it was one of the first 
member nations to sign the United Nations Convention on the Rights of Persons with 
Disabilities in 2007. In practical terms, there are still opportunities to advance the 
requirements of the Convention. Among these requirements include Article 32 of the 
Convention, which entails member states to engage in international cooperation to 
promote issues important to persons with disabilities such as capacity building and 
technical and economic assistance46.   
 
Nonetheless, there are factors that account for the Deaf youth’s limited inclusivity and 
gradual development of education for the Deaf.  Language barriers, resource and 
financial constraints in the Deaf school system make it difficult or impossible to use the 
same methods employed in hearing schools to teach the JA curriculum to Deaf 
students.  Seeking to overcome this development problem and adhere to its 
commitments under the Convention, the Ministry of Education is enabling JA, the 
Sandals Foundation, and GDC to tailor the implementation of the JA curriculum to the 
needs of Deaf youth. 
 

Theory of the Intervention 
USAID’s objective therefore is to enhance the accessibility to and inclusion of Jamaica’s 
Deaf youth in the JA curriculum through the Program47.  It also leverages Article 32 of 
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the Convention by putting pledges for improved educational capacity for the Deaf and 
disabled persons into progress from 2011 onward48.   
 
Funding of the program is over a two-year duration from September 2010 to August 
2012.  The overall objective of this program is to expand the JA’s existing program to 
Jamaican Deaf youth. 
 
GDC administers and takes the lead in this program, partnering with other stakeholders 
such as JA and the two Deaf school administrators, JAD and CCCD. Through the 
program, GDC aims to provide Deaf youth the same JA curriculum offered to hearing 
students but through a teaching methodology that respects the specific needs of Deaf 
learners. During a two-year program cycle, GDC is creating numerous services and 
products for Deaf students and teachers of the Deaf, building the capacity of the 
teachers along the way.  
 
The long-term objectives of the program are two fold: First, to develop a non-
discriminatory, equal access model and self-sustaining cycle of inclusion in the JA 
curriculum for Deaf learners in Jamaica and young adults in the CARICOM; and 
second, for Deaf learners to acquire through the curriculum the necessary skills and 
knowledge to increase their workforce readiness, enabling them to enter the Jamaican 
labor force.  
 
These long-term objectives will be realized through six short-term objectives, as outlined 
in the proposal documentation: 

1. Pre-test to capture baseline data – There is little or no local data to inform the 
current need and/or capacity of Deaf learners in any given area of education, 
including work readiness.  Baseline data also provides a point by which to 
measure program impact. GDC therefore, is to capture baseline data against 
which regular progress of the program will be measured. The baseline data 
capture involves testing Deaf students at ten schools throughout the island to 
assess students’ workforce readiness, entrepreneurship, and financial literacy 
skills. A total of three hundred students (30 per school) are to participate in the 
testing of skills taught by the JA curriculum. 

2. Create Jamaican Sign Language (JSL) Resource Materials – JSL is currently 
not thoroughly captured, documented, published, or made available to teachers 
of the Deaf in Jamaica.  As part of the program, GDC is to work closely with JA 
staff to improve the JSL proficiency of teachers of the Deaf, so that they are able 
to deliver the JA curriculum to their Deaf students and to improve their ability 
overall to teach and communicate with their students. GDC outlined a two-phase 
process to create JSL resource material. During the first phase, the project 
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details a process by which four hundred youth from schools across Jamaica 
participate in consensus forums where JSL users confirm the validity and 
universality of signs relevant to the JA curriculum. Having established the most 
relevant JSL signs, GDC creates a manual and DVD for each JA module. The 
manual provides basic JSL instruction for signs relevant to the JA curriculum, 
and the DVD helps deliver the JA material. 

3. Build the capacity of teachers of the Deaf and JA staff – The training is 
designed to enable participants to teach the JA curriculum in Deaf schools and to 
properly use the JA/JSL resource materials through six three-day JA and JSL 
trainings. GDC is to facilitate and provide these trainings so that teachers are 
better equipped to teach Deaf students. The program documentation outlines 
capacity-building workshops for teachers of the Deaf as well as JA and Sandals 
Foundation staff.  

4. Implement the JA curriculum in all of Jamaica’s ten schools for the Deaf – 
The JA curriculum is to be implemented at ten schools throughout Jamaica for 
approximately three hundred Deaf youth.  This process of inclusion is to be 
realized by 30 teachers for the Deaf, 3 JA, and 3 Sandals Foundation staff 
members. Deaf Education Peace Corps Volunteers are to assist in the 
implementation of two modules of the JA curriculum, “Ourselves” and “Success 
Skills,” at 50% of the schools participating in the program. GDC is implementing 
the curriculum in schools administered by the Jamaica Association for the Deaf 
(JAD) and the Christian Caribbean Center for the Deaf (CCCD).  JAD operates 5 
schools – 2 in Kingston and 1 each in Portland, Clarendon, and St. Ann parishes. 
CCCD operates 1 school in Kingston, Montego Bay, and Knockpatrick.  

5. Mentor Deaf and Hard-of-hearing pupils/students in JA programs – By 
engaging successful business people and role models in the community as 
mentors, the program hopes to inspire a new generation of Deaf Jamaican youth. 
These mentors can encourage Deaf youth who are otherwise accustomed to the 
under- and unemployment of their peers. The program also hopes to bring in 
Deaf interns from Gallaudet University as mentors. 

6. Monitor and evaluate the progress of the program – Regular quantitative and 
qualitative measurement will document the program’s progress and document 
skills transferred between teachers and Deaf learners.  

Section 7: Purpose of the Evaluation. 
The main goal of an external evaluation is the necessity for an objective assessment of 
the project’s successes and weaknesses, its overall sustainability, and its 
appropriateness. The methods of analysis used for this evaluation are specifically 
designed to meet all the project evaluation goals. The goals of the midterm evaluation 
are:  
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• To collect qualitative data on the Program implementation, to identify the best 

practices; 
• To evaluate the value of the project for the donors, stakeholders, and 

beneficiaries; 
• To analyze and assess the appropriateness of the project activities for meeting 

the goals of the intervention; 
• To identify alternative methods of meeting the project goals; 
• To determine if the needs of the target population (Deaf and Hard-of-hearing) are 

being adequately met through the Program;  
• To draw conclusions about the internal sustainability of the project in the short-

term (with GDC presence) and in the long-term (after GDC withdrawal from 
Jamaica); 

• To evaluate the external sustainability of the project, or the possibility of 
replicating it in the other countries of the Caribbean and Africa.  

 
JA and GDC’s program has been under way for slightly over a year. Hence, halfway 
through the implementation cycle, the patterns for strengths and weaknesses of the 
Project become visible. Performing an evaluation at this juncture allows for any 
problems to be fixed and any strength to be bolstered before the funding cycle is 
complete. Not only is this evaluation required by the funding institution, USAID, but an 
external evaluation is also needed in order to be accountable to the project’s 
stakeholders and to provide relevant data to other affected parties.  

Section 8: Research Design and Evaluation Methodology 
This external evaluation is based on a comprehensive set of methodological tools that 
compare progress on stated goals to the operations plan, taking into account the 
situation on the ground.  
 
Information and data have been collected from document research, stakeholder and 
beneficiary interviews, and on-site observations. The evaluation team traveled to 
Jamaica from March 8 through March 20, 2012. 
 

Document Research 
The team reviewed the grant proposal that was initially submitted for USAID funding 
and the JA curriculum materials to better understand the program. For collecting 
information regarding its contexts and backgrounds, a variety of documents have been 
reviewed including, but not limited to, statistics from the Ministry of Education of 
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Jamaica, publications from Jamaica Association for the Deaf and the World Bank, the 
UN Convention on the Rights of People with Disabilities, and other literatures. 
 

Interviews   
Eleven separate interview guides were devised in order to collect qualitative data from 
those involved in the Program.   and face-to-face interviews were conducted based on 
the guides.  
 
Each interview was conducted with the following respondents in order to acquire 
relevant data.  Separate interviews were designed for each set of respondents with 
questions that were customized according to their roles in the Program’s 
implementation.  The number in parentheses indicates the number of interviews 
conducted. Refer to annex for interview questionnaires.       
 

• Stakeholders (8): These interviews had the goal of gauging the level of initiative 
and interest in the program and the attitude and perceptions toward the program, 
which are crucial to guaranteeing the sustainability of the program after 
completion of the current funding cycle.   

• Principals (4): Principals provided information on how the JA curriculum is being 
introduced to the schools and incorporated into school curriculum, its perceived 
usefulness to Deaf students, the capacity of the school, and sustainability.  

• Teachers (6): Teacher interviews indicated the level of general awareness 
and/or knowledge about the program and readiness to facilitate the program, 
impact of the training, and the attitudes and opinions concerning the JA 
curriculum.  

• Deaf Culture Facilitators (4): DCFs were key to understanding perceptions 
regarding the curriculum’s usefulness to students, practical issues, or challenges 
while implementing the curriculum.   

• Students who have participated in the program (9): Students can indicate 
how they perceive the curriculum to be useful to them, the level of understanding 
and interest, and attitudes towards the curriculum.   

On-site Observation  
An on-site observation of a class session provides in-depth information regarding how 
the JA curriculum is actually taught, providing an opportunity to witness the classroom 
setting, better understand interactions, any potential distraction.  This also enables the 
evaluation team to determine how technically well-equipped each classroom to host the 
curriculum. Six observations in the schools for the Deaf and Hard-of-hearing were 
compared to two observations in schools for the hearing students.  
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Of the nine schools participating in the Program, the evaluation team visited five schools 
that meet the selection criteria:  region, income level of surrounding area, school level, 
school administrators, and duration of participation in the Program.  
 
Selected Deaf or Hard-of-hearing students, most of the teachers and the DCFs who 
facilitate the program, and the principals were interviewed in the selected schools. This 
enables the collection of representative data, increasing the validity of the evaluation. 
The team also attempted to observe classroom sessions at each school while the 
curriculum was being taught.   
 
Interpreters accompanied the team, providing technical assistance for interviewing Deaf 
or Hard-of-hearing interviewees, including students, teachers, and DCFs, and observing 
the class. 
 
After all the data were collected, it was coded using different sets of codes, including 
inductive and deductive codes, and qualitatively analyzed.  
 
Each of the Program’s goals is assessed according to criteria that are consistent with 
the program’s long-term objectives: 
 

• Inclusivity: this is an assessment of the degree to which Deaf learners are 
provided an educational experience equivalent to that of their hearing peers. For 
Deaf students, this entails more than translating the educational materials to a 
form that is comprehensible. Inclusivity means that the Deaf are afforded an 
equal experience that has been made appropriate and relevant to their life 
situation and unique culture. 

• Sustainability: in the context of international education and development, 
sustainability means that the program will continue to produce successful 
outcomes after the initiating organization is no longer a stakeholder. For the Deaf 
community, this entails capacity building, funding acquisition, and a transfer of 
authority and interest. 

 

Potential Limitations 
Despite the rigorous evaluation methods, a few constraints in the field might place 
potential limitations on the evaluation.  
 

• Even though it was possible to interview most of the beneficiaries in the selected 
schools, time constraints made it difficult to interview a higher number of students. 
On average, two students were interviewed at each school. Considering the fact 
that the number of participants in the program for each school was usually less 
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than 10, this sample size is still adequately representative.  
• Another challenge that the evaluation team has faced was that of drawing a solid 

conclusion in regard to the impact of the program. The Program’s activities in its 
first year of implementation have focused mainly on developing the curriculum 
resources for the Deaf and Hard-of-hearing students and many schools had just 
started implementing the program. Due to the nature of the Program, it takes 
some time to have impact on students’ financial literacy even though the program 
seemed to have immediate impacts such as standardizing JSL and there were 
favorable responses from teachers.  

• Due to logistical issues and time constraints, observations sometimes occurred 
during the time when the curriculums are not done normally. Even though this did 
not hinder observing class interaction, potential distractions, classroom settings, 
and technical equipment, it might have affected delivery of the curriculum since 
teachers were expecting the team to observe the class and students were forced 
out of their routine schedule.  

• Communication barriers could be a possible concern. Even though interpreters 
were of great assistance while interviewing the Deaf or the Hard-of-hearing 
interviewees, there could have been potential bias or miscommunication caused 
by cultural differences and interpreters’ limited knowledge of the JA curriculum.    

Section 9: Findings 
This section presents the Evaluators’ findings in relation to the Program’s progress, 
strengths and opportunities for improvement after the first year of implementation. As 
indicated in the Methodology section, the Evaluators examined all aspects of the 
program on the basis of inclusivity and sustainability. By these standards, the findings 
indicate that the program can be improved in the second half of the grant cycle.  The 
findings are organized as follows: 
 

Progress on Short-term Goals 
Strengths of the Program 
Opportunities for Improvement 

 
In general, the results of the evaluation indicate that 
there are many positive features of the Program. 
Teachers remarked that the resource materials—the 
DVD, storybooks, and JSL manual—make teaching the 
curriculum relatively easy. The theme and methodology 
of the JA curriculum corresponds well with the Ministry 
of Education’s national curriculum about discovering 
one’s self and one’s community as well as with the 

Interviewees overall positively 
assessed the likelihood that 
the Program will improve 
employability and workforce 
readiness and help further 
Deaf  students’ education. 
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teachers’ priority of improving Deaf literacy. Principals agreed that the curriculum’s 
introduction and incorporation into the their school systems were successful.  
Interviewees overall positively assessed the likelihood that the Program will improve 
employability and workforce readiness and help further Deaf students’ education. 
Teachers and Deaf students declared that the program is very enjoyable for young 
learners. One interviewee, making reference to Deaf students’ reaction to the JA 
storybook, commented: 
 

“They are so excited. ‘Wow’. And they touch the point on the 
pictures. And they match the pictures with the words and the 
sign and they are so excited.” 

Progress on Short-term Goals 
The progress of the Program at its half-way mark is organized according to the 
program’s six short-term objectives listed in the GDC grant proposal. These goals 
include baseline data capture, Jamaican Sign Language (JSL) resource material 
creation, teacher capacity building, JA curriculum inclusion, mentorship, and evaluation.  
 
i. Pre-test to capture baseline data 

The implementing organizations did not attempt to collect baseline data on skills 
relevant to the JA program due to the perception that Deaf youth possessed no 
proficiency in these areas. The evaluation shows that this perception was incorrect.  
Some schools for the Deaf already teach courses on entrepreneurship and business 
skills to students at the secondary level through the nation-wide and Ministry of 
Education-sponsored HEART Trust program.  
 
Teachers are pre-testing students and writing weekly reports in lieu of formal baseline 
collection. The purpose of a pre-test is that it can provide data on student knowledge, 
which can be later used as a comparative measure of the program’s outcomes and 
impact. It is difficult to implement written pre-tests in the Deaf schools. This is due to 
insufficient training on the part of the teachers or a lack of the prerequisite skills, such 
as literacy, on the part of Deaf students. 
 

• Inclusivity: At present, the programs baseline data capture, whether in the form 
of a formal survey or testing, is insufficiently inclusive because the data-collection 
instrument is not accessible to all Deaf students or is not used properly by the 
teacher. 

• Sustainability: Baseline data capture informs stakeholders of project outcomes 
and can compel stakeholders to maintain a project into the future. At present, the 
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baseline data capture component is insufficient, compromising the sustainability 
of the program.  

 
A more Deaf-appropriate way of testing the students’ knowledge may be needed.  
 
ii. Create Jamaican Sign Language (JSL) Resource Materials  

To date, GDC has adapted the first module of JA’s primary school program Ourselves. 
This module has been introduced at six of the Deaf schools on the island. This first draft 
of the materials consists of a video and a JSL manual for teachers. GDC is now working 
on the second module for primary schools. In total, there are five modules for the 
primary schools and two for secondary schools. The goal was to have these materials 
ready for distribution by June to August of 2012, meaning that this portion of the project 
is currently ahead of schedule.  
 
According to interviews with teachers and DCFs, the children are interested in and 
excited by the video, which is more accessible to them than conventional curriculum 
prepared for hearing students. The students are excited to see the stories and are 
attracted to the novelty of a Deaf Jamaican signing on video. The Deaf, according to our 
interviews with teachers and administrators, are highly visual learners and need much 
repetition to understand the JA concepts. The video, in combination with the storybook 
and activities, partially meets this need for visualization by allowing the Deaf students to 
better absorb the concepts and storylines.  
 
Our interviews and observations, however, revealed some issues with the video:   
 

• Video Editing: The pictures taken from the book are kept on the screen too long. 
Students may get bored during this time, unless teachers utilize it to ask 
questions or do an activity. It is also difficult to fast-forward on the DVDs.  

• Subtitles: There is music played at times during the video without corresponding 
subtitles, such as musical notes. Some of the students are Hard-of-hearing and 
can hear this music while others cannot.  

• Technical Problems: DVDs are prone to problems: they can get scratched or 
bent, or the images can simply freeze on the screen. During our observations, we 
witnessed the classroom disruption that can occur when there are technical 
difficulties.  

The JSL manual for teachers, created by GDC, is separate from and in addition to the 
JA teacher’s guide, which is included with all the JA materials. While the JA curriculum 
manual provides an outline for how to teach the lesson, the JSL manual outlines the 
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concepts in each story and instructional photographs of how to sign these key concepts 
in JSL. It is, in essence, a JSL dictionary.  
 
Although at the time of the interview they had limited experience with the resource 
materials, teachers were generally pleased with, or at least neutral about, the JSL 
manual. Some teachers commented on the ease with which the curriculum can be 
taught thanks to the combination of the JA books, video, and JSL manual. Comparing 
the JA curriculum to other subjects, one teacher stated: 
 

“The JA curriculum. I normally teach the curriculum. I have 
become accustomed to it. I find it much easier way to teach 
than the other kinds. The other curriculum is just instructions 
but this one has the videotape and the other material we can 
use with it. It helps me to be ready to teach the class.” 

 
The manual’s importance is reinforced in light of some teachers’ stated difficulty in 
communicating via JSL with their Deaf students.  As one teacher put it, “Well, the first 
thing is that we are happy to have [a book] with sign, right? We are very happy that the 
book is in…sign language!” 
 
However, due to the 3-dimensional nature of JSL, it is hard to learn from a 2-
dimensional picture. The manuals will help teachers who already have basic knowledge 
of JSL to learn new words and concepts, but they cannot teach someone enough JSL to 
effectively teach. They certainly cannot be considered a substitute for training teachers 
in the language or employing Deaf teachers.  Similarly, the videos are not a stand-alone 
product. Teacher interviews suggest that the JA concepts are difficult to convey to the 
students, even with the video. 
 

• Inclusivity: The video represents a substantial effort to accommodate Deaf 
students at level appropriate to their needs. Similarly, the manual helps to 
empower teachers to provide Deaf learners a satisfactory educational 
experience. Neither item, however, should be considered a replacement for 
quality teaching or capacity building for teachers of the Deaf and DCFs. 

• Sustainability: The manual and video are products that, combined with sufficient 
training and other program supports, can serve Deaf learners in Jamaica for 
years to come. As long as there are sufficient copies of both the manual and the 
video available, it seems plausible that the teachers will continue to teach the 
curriculum.  

iii. Build capacity of teachers of the Deaf and JA staff 
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Upon introducing the Program to schools for the Deaf, JA and/or GDC representatives 
provided a short sensitization to the teachers on how to use the program materials. A 
majority of teachers spoke positively about the sensitization, one commenting that it 
was “easy to follow” and another that it was “perfect.”   

 
When asked if they would like more training, two 
teachers stated that more training would be 
helpful, though they requested skills training in 
areas outside the scope of the Program.  
 
As witnessed during classroom observations and 
gleaned through interviews, communication in 
JSL presents a significant challenge to many 
teachers. This lone fact presents the single 

largest difficulty to achieving inclusivity and sustainability of the Program. On a limited 
number of occasions, teachers made statements or exhibited behaviors that defied a 
correct understanding of and respect for the abilities of Deaf students. Almost all of the 
teachers interviewed said that it is difficult to teach the JA concepts.  
 
Capacity building for the JA staff was not observed during the site visits in Jamaica. 
 

• Inclusivity: Capacity building of teachers of the Deaf is a highly resource-
intensive activity but also one of the most promising for producing an inclusive 
educational experience for Deaf students.  

• Sustainability: Teachers of the Deaf demonstrated a willingness to provide 
their students with a positive learning experience, even if this desire was not 
always backed up by sufficient training. The teachers’ statements about the 
difficulty of curriculum indicates that more support may be needed to ensure that 
the curriculum is taught into the future. 

iv. Include Deaf pupils/students at the schools for the Deaf into the JA program 

At the time of our visit, GDC had provided the resource materials to six of the schools 
on the island. The individual schools appear to possess considerable authority over 
whether and how the program is taught. It is up to the schools which grade of students 
receives the program and which students from each grade. For example, at a school 
that has been teaching the program for over a year, all grades have gone through the 
program. At other schools, which have had the curriculum for a much shorter time, only 
one cohort of students has been exposed, although interviews revealed that teachers 
and administrators planned on expanding the program to other grades. 
 

A majority of teachers spoke 
positively about the 
sensitization, one 
commenting that it was “easy 
to follow” and another that it 
was “perfect.”   
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Interviews revealed that the JA program is taught during the normal school days, not as 
an extracurricular activity. In some cases the program is replacing other curriculum. 
Teachers frequently commented that one hour is an insufficient amount of time to teach 
a JA lesson. One teacher stated:  
 

“When I look at the Junior curriculum, sometimes when I 
follow the curriculum, I have to expand a lot. Sometimes we 
don't have a lot of time to show the video and do the 
activities that they have to do there. So sometimes we have 
to select the ones that can fit into the time slot that we have. 
And we have to select the ones that are more important. And 
then we prepare the lesson plan and then we go in and 
teach.” 

 
As a consequence of the program’s complexity and time constraints, two teachers 
selectively chose concepts from the JA program to teach the curriculum while one 
teacher included concepts from the JA curriculum in other lesson plans in order to 
prepare students. This does not represent a lack of teaching ability, but rather is 
emblematic of the challenges teachers struggle to overcome. 
 

• Inclusivity: The findings demonstrate that teachers have a considerable 
amount of power in shaping student experience with the JA program as well as 
program outcomes. These examples make clear the importance of supporting 
teachers in any way possible in order for the program to be adequate and 
inclusive.  

• Sustainability: As with inclusivity, sustainability of the program will be 
determined by the education administration’s decisions about curriculum and the 
teachers efforts  

v. Mentor Deaf and Hard-of-hearing pupils/students in JA programs 

This portion of the project has not yet been completed, due to time and logistical 
constraints. Several potential Deaf mentors have been contacted but, according to our 
interviews, they are very busy. While willing to participate in the program, those 
contacted do not have the time to visit the schools, which are spread across the island. 
GDC and JA are working out a way to include mentorship in the program without being 
as time-consuming for the individuals. JA expressed the possibility of recording Deaf 
mentors telling their life stories to overcome these scheduling difficulties. 
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Several interviews with DCFs, teachers, and stakeholders revealed that mentorship is 
considered a priority and is believe to be very valuable. One teacher mentioned that 
Deaf students need to see the Deaf achieving in order to know that they can too.  
 

• Inclusivity: At present, the lack of a mentorship component precludes an 
appraisal of its inclusiveness, though the Program will only be on par with the JA 
for the hearing after mentorship is introduced. 

• Sustainability:  Given the importance placed on mentorship by stakeholders 
from multiple levels, its development can be seen as crucial to ‘buy-in’ at the 
funding and implementing levels. With organization buy-in comes greater 
likelihood of program continuation. 

vi. Monitoring and Evaluation 

This report was commissioned and generated to comply with the requirements for 
monitoring and evaluation. Additionally, teachers and principals submit weekly reports 
to JA/GDC regarding the progress of the students in the program. Schools are in 
constant contact with JA/GDC about the program and JA/GDC makes calls and visits 
frequently for accountability purposes. One stakeholder indicated the JA/GDC is very 
willing to keep her organization updated and responds quickly to requests and 
questions. Principals indicated that their communication with JA/GDC was timely and 
convenient.  
 

• Inclusivity: The commissioning of this report indicates that the monitoring and 
evaluation components are being undertaken in a manner that promotes 
inclusivity. 

• Sustainability:  Monitoring and evaluation are intended to produce 
organizational learning that support the Program’s short- and long-term goals. At 
present, there is not a system in place to continue organizational learning 
among the schools after GDC’s exit. 

Other findings from the evaluation cannot be classified according to the Program’s 
objectives. They are presented below in terms of program strengths and opportunities. 

Strengths of the Program 
Inclusiveness: As noted in the above findings, inasmuch as the Program exposes Deaf 
students to the same materials they would receive in hearing schools, the program is 
helping to ensure inclusivity within the educational system. The JA adaptation for the 
Deaf represents a step in the direction of creating a more inclusive and Deaf-
appropriate educational system in Jamaica. One stakeholder summarized the 
importance of inclusivity:  
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"Now hopefully that creates a dynamic where maybe all of 
society starts to ask themselves… is we need to do more 
because being Deaf… there are challenges to that. But that 
does not mean that you’re excluded from the rest of society 
and that extra care needs to be taken to ensure that these 
students are properly provided for in terms of their education 
and the same workforce, financial literacy, entrepreneurial 
type opportunities, so that they can succeed and raise 
families and succeed in their lives." 

 
Ease of Use: Teachers remarked that the curriculum is easy to implement, especially 
compared to the National Curriculum. The JA teacher’s manual provides an easy-to-
follow lesson plan that requires minimal preparation.  As gleaned through observations 
and interviews, however, teachers are still required to add to the curriculum to make it 
Deaf-appropriate and relevant. During one observation, for example, a teacher brought 
in vegetables, seed packets, and dirt to show the children real life examples of the 
topics in the book.  
 
Fits within current curriculum: The Ourselves module, especially, mixes well with the 
Ministry of Education’s current National Curriculum about discovering oneself and one’s 
community. Additionally, the focus on literacy fits within the frameworks developed by 
the schools. At the secondary level, the Be Entrepreneurial and Success Skills modules 
fit within the vocational training programs and entrepreneurship programs already being 
offered to students through the HEART Trust program. The majority of teachers 
interviewed noted that the JA curriculum, overall, meshes with and/or enhances the 
subjects already being taught at school.  
 
Visual and accessible: The video of the person signing the story brings it to life and 
captures the attention of the students, as observed in classroom visits. Using JSL to 
communicate the JA curriculum in a video format is a step toward meeting the unique 
needs of Deaf students. Teachers noted that students enjoy the video. 
 
JSL Standardization: This is both a strength and weakness (see below). Through the 
JSL manual and video, the Program exposes students across the island to a standard 
form of JSL and helps create cohesion, to an extent, within the Deaf community. Two 
teachers remarked that standardized JSL would be beneficial to students, while two 
stakeholders remarked on the need for further standardization and linguistic study.  
 
Language Acquisition: the program can help students improve both their JSL and 
English-language proficiency. One student noted, “The curriculum helps me to learn 
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JSL, new signs," while another commented, “I'm learning new words...about 8 words 
each time." 
 
Employment and Entrepreneurship: while this positive impact may not be apparent 
for some time, teachers, principals, and DCFs commented that the program could have 
a positive impact on the employability of Deaf Jamaicans. They also commented it is 
important students know how to start their own business if other jobs are not available 
to them. This feeling was echoed by the stakeholders. Almost all respondents 
suggested a greater emphasis on soft skill development (e.g. resume-writing, behavior 
at work) in order to increase employability and workforce readiness.  

Opportunities for Improvement 
Complexity of the curriculum concepts: Both students and teachers commented that 
the JA concepts are difficult to understand and to teach, respectively. Teachers 
mentioned that they needed to simplify or eliminate certain concepts in order to deliver 
the lessons to the various learning levels and abilities in the classroom. The complexity 
of the curriculum created time constraints and the teachers are unable to deliver the 
curriculum in the suggested amount of time. Fifty minutes to one hour is simply not 
enough time. Additionally, each lesson tries to cover too many individual concepts, 
making it hard for the teachers to fully explain each one. Two teachers selectively chose 
concepts to teach and one found ways to include concepts in other lessons in order to 
prepare students for JA - basically, the alternative to selectively choosing concepts. One 
interviewee commented: 
 

"…I think that in some of the stories… in the booklet it has all 
the concepts, the list of things that you should be teaching, 
the concepts. And I think sometimes there's just too many, 
they can have… up to ten concepts and they're kind of 
complicated and I think that that needs to be lessened or not 
really expect people to be able to teach all those concepts in 
that one story." 
 

This quotation illustrates the challenge of teaching Deaf students the JA curriculum, 
despite the resource materials. 
 
Culturally Inappropriate for the Deaf: Teachers remarked that they need to further 
adapt the material for use with Deaf learners: the curriculum is hearing-centric. A 
stakeholder remarked that, even though the JSL in the video is one of the main 
strengths of the program, the signing in the video is not quite consistent with common 
usage.  
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“We come and watch with students, I tell them: “When you 
see that sign, it means same as ‘garden’ and when you see 
that sign it means same as ‘corn’ because if they don’t know 
that sign when they start seeing it, so you will lose them.” 

 
Culturally Inappropriate for Jamaica: Several teachers spoke about the foreign 
concepts (e.g. Spring, carnivals, merry-go-rounds, foreign companies, bookmarkers, 
foreign vegetables, and playgrounds) and how these make it harder for the students to 
learn the key concepts. Students expend time and energy familiarizing themselves with 
these foreign items instead of learning the key concepts of the program. One teacher 
said that the concepts should be more Jamaican so that the students can better 
understand. Another teacher mentioned that students would learn the concepts faster if 
they can identify with them. One teacher said selling food or buck juice would be better 
than bookmarks. One teacher eliminates the foreign concepts from her lesson – this 
demonstrates the risk of not making the material at least somewhat more Jamaican.  
During our classroom observations, we witnessed the confusion and frustration that can 
arise from trying to learn inaccessible material. The JA curriculum is difficult to teach to 
Deaf Jamaicans because it is premised on two basic features: American culture and 
hearing culture. Therefore, simply translating to JSL only overcomes one of the cultural 
biases of the JA curriculum. One principle remarked: 
 

“The pictures need to be culturally focused and the story 
culture. Bring the Jamaican culture; that's what they know. 
Cause our children don't travel & especially our rural 
children, they don't have the… experience.” 

 
 
Age Appropriateness: Students commented that the materials were difficult and 
teachers commented that they are too complex for the age to which they are being 
taught.  
 
JSL Standardization: To inform the adaptation of the Junior Achievement material, 
there was supposed to be an island-wide capture of signs and a consensus forum to 
decide which signs should be used. This never occurred to the extent that had been 
proposed. Instead, GDC chose to use the JSL most commonly used by educated adults 
and the DCFs, who have all received the same training. This means the JSL in the 
videos is not the same that is used in all the schools, but it is understood. It is then up to 
teachers and the DCFs to make sure students understand the sign being used in the 
videos.  
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Bureaucracy, Procurement Problems, Delays: The program has experienced several 
delays due to procurement problems, which in turn are caused by bureaucratic red tape, 
according to one stakeholder. Effective decision-making can be hindered by 
unnecessary slowness or delay.  
 
Mode of Implementation: The program is being delivered not as an extracurricular 
activity, but during the school day. It is used to replace another lesson or takes up time 
that was formerly used in a different way.  For example, one school delivers the lesson 
during the normally-scheduled reading and literacy time. A teacher at one school said 
that she used it to take up one of her lesson slots during the day.  
 
Partnerships: Several stakeholders commented that there is a lack of cooperation 
between local partners due to long-standing animosities. This cooperation could be 
detrimental to the success of the program, as well as to the overall quality of students’ 
education.  
 
Deaf Ownership: There are few Deaf actually involved in the creation and 
implementation of the program. GDC and JA have made efforts to include Deaf adults, 
through the advisory committee for example, but they must be included more 
throughout the entire process.  

Section 10: Recommendations  
The Evaluators suggest the following set of actions for the upcoming year.  

Organizational Operations 
• Hold at least one stakeholder meeting before the termination of the grant to 

tackle the issue of cooperation. This recommendation comes directly from the 
Program’s stakeholders, as one commented, "The partnerships and the networks 
are going to (be) the engine… of sustainability.” The goal of this stakeholder 
meeting should be to involve the stakeholders in the continued success of the 
Program. Topics and goals of the meeting could include:  

o Harmonizing stakeholder priorities and common interests on the 
outstanding objectives of the project, including forthcoming resource 
materials and mentorship; 

o Creating a framework for continued partnership among the Jamaica-based 
stakeholders after GDC’s withdrawal; 

o Defining long-term objectives for the Program and roles of each 
stakeholder to achieve them; 

o Identifying sources of funding for the Program outputs.  
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• Increase public awareness about the project in Jamaica. Awareness-building on 

the issues facing the Deaf community is implicit in the Program objective of 
making Deaf youth more employable. Issue a press release(s) highlighting the 
activities and successes of the Program, leveraging the reputation of USAID and 
Sandals. Positive media coverage contributes to building the self-confidence of 
Deaf youth. 

Resource Materials and Curriculum Delivery 
Seeking to address the teachers’ stated challenges with the complexity of the JA 
concepts, the Evaluators suggest the following solutions:  

• Facilitate a small-group discussion among teachers and DCFs on best practices 
for teaching the JA curriculum at the upcoming teachers’ conference. Encourage 
teachers to think openly about how to convey the complex JA concepts to Deaf 
students in a manner that does not exclude important details but is also 
accessible to Deaf students. Continue this communication through their required 
reports and circulate the information to all the schools;  

• Make the videos more visual, including more screen shots and illustrations of 
items relevant to the story. This will have the effect of simplifying the delivery of 
new concepts while enhancing the students’ JSL knowledge; or  

• Dramatize concepts in the video. As one stakeholder mentioned:  
 

"It’s the format [pause] I think they would get more from it if it 
was, like a movie format. You get the person doing the sign 
and then they show you the blank picture and they are 
staring at the blank picture. If there was movement 
there…you see the children walking there, the car driving 
towards their grandmother…they see when they do the 
seeding, feeding the chicken. Add some movements inside 
there – it would make it more  [stresses] real for the Deaf." 

One idea for this dramatization:  
o Recruiting a team of Deaf secondary students to participate in 

the creation of the video. This may be easiest at a residential 
school where the students are more readily available for 
extracurricular activities and have a background in business 
knowledge, such as CCCD Knockpatrick. 

o Preparing skits in which the core concepts from the JA 
curriculum (e.g. trade) can be acted out. Record the students 
acting out the skit and signing the concept. 
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o This activity serves multiple purposes: enhancing students’ 
participation in the Program, reinforcing core JA concepts 
among secondary students, and highlighting older role 
models for younger Deaf students. 

• Train all DCFs in the concepts and delivery of the JA curriculum, inviting them to 
regular workshops (that can be held quarterly or twice a year). Approach Sandals 
for funding, explaining that this workshop would meet the dual objective of greatly 
enhancing the DCFs ability to effectively teach the JA curriculum while providing 
the DCF her/himself with greater financial literacy skills. 

• To counter technical challenges associated with scratched or damaged DVDs, 
consider relaying resource materials to schools, wherever possible in digital 
format, that can be saved as a digital file and played directly on the school’s 
computer or laptop.  

• On the regular evaluation forms required to be filled out by schools, include a 
section on quality-assurance assessment in order to check for minor faults in the 
resource materials such as typos in the video, stickers, etc.  

• Work with Junior Achievement on organizing a reward system for Deaf students 
conditioned on successful completion of vocational trainings, competitions, etc. 
Such a program is similar to what is offered to hearing students. 

Remaining Objectives 
• Do a pre-test for schools that are yet to implement the curriculum yet. 

Considering that some students are not literate, make a simple questionnaire for 
DCFs to sign to the students to test the students’ financial literacy.  The DCF will 
mark the students’ answers on a questionnaire. To ensure accuracy and 
accountability, the pre-test could be completed in the presence of a JA staff when 
the staff is at schools for teacher training. After completion of the curriculum, the 
same questionnaire will be administered to gauge the students’ progress with 
financial literacy.     

• Continue efforts to establish the mentorship component as a number of teachers 
illustrated the importance of having Deaf mentors for students. 

Additional Materials  
The Evaluators suggest creating the following additional materials to help make the JA 
curriculum more inclusive: 

• A supplemental culture guide to accompany the JA storybooks similar to the JSL 
manual for teachers. This guide will include pictures of items and concepts that 
are foreign to Jamaican Deaf students, such as merry-go-rounds, certain 
vegetables, bookmarks, carnivals, and the four seasons. The guide can include 
multiple illustrations of each item in order to adequately convey the concept to 
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students and can be accompanied by the relevant sign in the JSL manual. This 
recommendation draws on teacher interviews.  

• An activity guide that draws on local examples for the secondary level. Hearing 
students are more exposed to local and foreign businesses than Deaf students 
and the hearing JA program incorporates business volunteers. A guide that 
draws on the activities of local businesses is a step toward providing Deaf 
students with the same learning opportunities available to hearing students. 

• A supplemental guide that covers the rudiments of financial responsibility and 
behavior, taking into account that Deaf students do not experience incidental 
learning in a manner equivalent to hearing students. Concepts that may be 
considered too elementary for hearing audiences should be explicitly outlined, 
such as cost, monetary exchange for goods and services, employer-employee 
relations and expectations, time management, and other basic functions and 
explanations of the economy. Another option would be to represent the school as 
an economic unit consisting of employees and as a purveyor/purchaser of 
services. This would connect the curriculum to student’s understanding of their 
world. This is based on teacher recommendations. 

Ownership 
• Increase Deaf ownership of the Program. Involve Deaf students, DCFs, and 

community members in planning, creating, and implementing the Program. Invite 
Deaf students to meetings designed to elicit their feedback on the resource 
materials. Establish open lines of communication between Deaf community 
leaders and the Program implementers. Invite Deaf community leaders to the JA 
office for a tour.  

Sustainability 
• Create a succession plan in order to ensure the sustainability of the project after 

the GDC’s withdrawal. The stakeholders could develop the content of this plan 
during a meeting. Draft the plan cognizant of JAD’s and CCCD’s autonomy in 
choosing to implement the Program in the future, recognizing that the quality of 
outputs is contingent upon the ease with which teachers can communicate the 
JA concepts. 

• Provide information regarding a contact person at JA for a time when more 
resources and further assistance are required. This might be crucial considering 
that the person who was in charge of training teachers and DCFs and 
communicating with them was temporarily hired for the two-year project cycle.  

• Consider extending the funding cycle beyond the proposed two-year cycle, so 
that it  matches JA Jamaica’s program schedule in Jamaica.  This is to seek JA 
Jamaica’s continued support in funding additional materials and DCF trainings.  
The recommendation is based on stakeholder interviews.  
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Section 11: Conclusion 
The Program’s inclusivity and sustainability goals have been achieved to varying and 
satisfactory degrees during its first year.  During this time, the Program has mostly 
concentrated on adapting the JA curriculum for the Deaf. This is crucial to the 
Program’s inclusivity objectives, acknowledging that there are different ways through 
which hearing and Deaf and Hard-of-hearing students learn best. While there are still 
Deaf schools yet to participate in the Program, the actual teaching of the curriculum in 
participating schools has only been implemented towards the latter weeks of the 
Program’s midterm. Determining any extensive short-term and long-term impacts is still 
premature at this stage. 
 
At the end of the first year of implementation, the 
Program has generally been introduced with minimal 
complications and is well received by the schools.  
Stakeholders generally held varying perceptions of 
the Program and there was consensus from all those 
involved that there are still areas of the program that 
can be improved in the upcoming year. 
 
Consequently, the primary strengths of the Program 
from respondents generally concentrate on the quality 
of the resource materials:  they are somewhat Deaf-
appropriate, easy to use, visually oriented, and 
convenient.  It also aligns and reinforces similar and 
existing curriculum. These strengths are magnified as 
other curricula provide minimum support materials (if none at all).  The JA curriculum is 
then highlighted as relatively resourceful, teacher-friendly and more Deaf-oriented.  As a 
pilot program, determining the impact on the employability of Deaf youth is premature at 
this stage and largely perceived to be more of a secondary and assumed potential 
impact.   
 
From the findings, determining the sustainability of the Program largely appears to be 
driven by the school’s expression of interest and commitment to the curriculum. Yet it 
also hinges on the continuous provision of materials and the appropriateness of the 
curriculum.  At the core of the Program is the inclusion of Deaf students into the JA 
curriculum, a foreign and standardized curriculum originally designed in a hearing-
centric manner.  Even after the Program’s first year, the appropriateness of the JA 
curriculum as it fits into the Jamaican and Deaf context still holds room for further 
evaluation as the evaluation findings generally indicated levels of cultural and age 

The evaluation of the first 
year’s performance highlights 
that the Program cannot 
operate in isolation from its 
beneficiaries and 
stakeholders.  Their feedback 
and direct involvement are all 
equally crucial at this stage 
and much collaboration is 
needed towards adapting the 
Program to suit Jamaica’s 
own context 



 35  

 

inappropriateness for Deaf learners.  This denotes areas in which the curriculum’s 
adaptation can be revisited.   
 
The general recommendations derived point to the continued implementation of the 
Program in its second year and possibly further extension. The evaluation of the first 
year’s performance highlights that the Program cannot operate in isolation from its 
beneficiaries and stakeholders.  Their feedback and direct involvement are all equally 
crucial at this stage and much collaboration is needed towards adapting the Program to 
suit Jamaica’s own context.  This would ensure that the Program’s ultimate objectives of 
inclusivity, appropriateness and sustainability are achieved, not only in the Program’s 
final year, but also in the years after that. 
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Section 12: Appendices 
 
Appendix A: The Evaluators 
 
Ashley Heerema studies Global Public Policy and Economic and Community 
Development at the Humphrey School. Her professional interests include international 
development, trade policy, and human rights. Her geographic area of focus is Latin 
America and the Caribbean, with a special interest in the Southern Cone.  
 
Logan Dumaine is pursuing a Master of Public Policy with a concentration in Global 
Public Policy and a minor in Population Studies. Areas of professional focus include 
human rights, development, and Central/Eastern Europe. 
 
Olga Reshetova holds a Master of Foreign Philology and Education degree with a 
concentration in Applied Linguistics and is pursuing a Master of Public Policy degree 
with a concentration in Non-profit Management and Leadership and International 
Economic Development. She has worked and volunteered for 9 non-profits in the USA 
and internationally and coordinated the projects in maternal and child health and child 
development (including inclusive educational projects and adaptation of Ukrainian 
school education to EU standards). She also has 2 years of teaching experience at 
schools and at the university as a TA.  
 
Sarah Yeo is studying Global Public Policy with a minor in program evaluation. In South 
Korea, she worked as an intern in community relations office of the US Army, organizing 
and coordinating events designed to enhance the goodwill between Korean nationals 
and American Soldiers and their families. In Guatemala, she worked with a nonprofit 
organization called Good Neighbors, creating an evaluation plan for an educational 
component of a community development plan.  
  
Sulia Makasini is currently pursuing a Master of Public Policy degree at the Humphrey, 
concentrating in Economic & Community Development.  Special interests lie in 
international and economic development.  Sulia works in her native country of Tonga at 
the Ministry of Public Enterprises as a financial analyst.  
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Appendix B: Methodologies  
Stakeholder Questions 

Question 

1. Please, tell us about the way you found out about the way you first found out about 
the project. Prompts: Did GDC connect with you directly? Did you find out about the project 
from somewhere else? Did you know about GDC before 
2. How do you see your organization’s role in the project? Prompts: Do you consider your 
organization to be involved in other ways than funding? Are you familiar with the project’s 
timeline, internal operations of the project? How often do you communicate with GDC about 
the project? 

3. What kind of impact do you consider this project is making on the community? 
Prompts: What do you feel are the most important goals of the project? Do you think the 
project addresses its goals in an appropriate way? How important do you think the project is 
for making Jamaican deaf youths more employable/included into the general education 
system? 
4. What results of the project would be considered favorable by your organization? 
Prompts: What kind of impacts, from the point of your organization, would mean the project 
success? Do you feel that the project is going to bring the best results? 
 
5. Does your organization consider that the project could be improved? Prompts: If your 
organization had a chance to change the program strategy/operations, what changes would 
you make? Would your organization bring up the idea of an improvement? 

6. How feasible does your organization consider the continuation of the project to be 
after GDC withdrawal? Prompts: Do you feel that the stakeholders would still be interested in 
the implementing/funding the project? Will the stakeholders support the program in future? 

7. How do you see your organization’s future involvement in the program after GDC 
withdrawal? 
 
8. Is there anything else you would like to talk about? 

 
 
Principal Questions 
1. Does your school currently teach the JA curriculum? 

YES (if YES, skip to Q4) 
NO (only answer Q2 & 3 then skip remainder of interview).  
 

2. Why is the JA curriculum not taught at your school? 
 

3. Do you foresee it being taught at your school in future? 
Prompts:  Why or why not? Do you think it would it be useful for your students? 
What would the school need in order to teach the curriculum? 
 
Implementation of the JA curriculum: 
4. How long has your school taught the JA curriculum? 
 
5. How was your school approached about teaching the JA curriculum? 
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Prompts:  Who approached the school? What resources were given to the school 
as part of teaching the curriculum?  What were the instructions provided for 
teaching the JA curriculum? 
 
6. Is the curriculum mandatory?  
 
7. How many of your teachers are teaching the curriculum? 

 
8. How do your teachers feel about teaching the curriculum?  How does it fit into their 

schedules to teach it? 
 

9. Does the school choose which students are to learn the JA curriculum? 
9.a.  How? 
Prompts:  What is the selection criterion?  How is this criteria derived? Do you 
have plans to increase the number of students learning the curriculum in future? 

 
10. Approximately how many students in your school are being taught the curriculum? 
Prompts:  What grades/ages?  Is this a large portion of the whole school? Which 
modules are being taught? 
 
11. With regard to resources, is your school well equipped to offer the curriculum? 
Prompts:   Is the appropriate technology available (DVD players etc)? What 
resources do you need to teach the curriculum? 
 
12. How often are you communicating with GDC about the curriculum?  
Probes: What about? Mode of communication mostly used? Mode preferred? How quick 
is GDC to respond?  Are you communicating with other schools that are teaching the JA 
curriculum?  Would you see the need to? 
 

Part 3:  Perceptions of the JA curriculum 
13. Please rate accordingly on the usefulness of the curriculum for the deaf. 

 Strongly 
Agree 

Agree Disagr
ee 

Strongl
y 
disagre
e 

Not 
Applicable 

The JA curriculum is useful 
for deaf students at this 
school.   

     

 
13a.  Why do you feel this way (follow up from Q13)? 

Prompts: What are the strengths of introducing this curriculum at your school? 

 
14.  Please rate accordingly on the level of difficulty of introducing curriculum. 



 39  

 

 Strongly 
Agree 

Agree Disagree Strongly 
disagree 

The school had no difficulties when 
incorporating the JA curriculum into 
our current syllabus. 

    

 

14a.  Please provide reasons for Q14.  
Probes:  What were the difficulties encountered?  If no difficulties, why was this 
so? 
 
15. Do you think that the JA curriculum will continue to be taught at your school after the 

program ends in another year? 
Prompts:  Why or why not? 
 
16. What improvements would you suggest could be made towards how the curriculum is being 

introduced and implemented? 
 

17. If you could design any program for deaf/hard of hearing students, what would it look like? 
 
18. Do you have any other comments you would like to add?  
 
Teacher Questions 

Question 

1. When did you start teaching the JA curriculum? 
Prompts: Did a Peace Corps volunteer or someone from GDC visit your school? Could you 
describe their visit? Did they explain why the curriculum is being introduced? 

2. Could you talk me through how you teach the JA curriculum? 
Prompts: When do you teach it? For how long? Do you use the JA manual?  What do you think of 
it? Do you use the video? Is a TA present when you’re teaching? 
Why did you decide to teach it that way? 
 
3. Could you tell me about the students’ reaction to the JA curriculum? 
Prompts: What do you think the curriculum is teaching the students? Do you think the 
curriculum is helping the students? Why? 
 
If interview time passed is 25 minutes or less, ask: 
4. Could you tell me about the last time you spoke with someone from GDC or JA? 
Prompts: Whom did you speak with? What did you speak about? 
Have there been any other recent communications? 
Is there anything that GDC or JA could do differently? 

5. What has been the hardest part about teaching the curriculum?  
Prompts: Did you attend a training session? Would you like to attend a training session? 
What would you like training on? 
How does teaching JA affect your workweek? 
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6. What do you think of the Junior Achievement curriculum? 
Prompts: If interviewee appears nervous: We are collecting information from schools all over 
Jamaica on the JA program. What is your school’s impression of the program? 
Do you think it could be improved? How? Why? 
What would you change? 
What do you think deaf students should learn to help them get a job? 

7. Do you see yourself teaching the JA curriculum 1 year from now… 2 years? 
8. Is there anything else that you’d like to add? 

 
 
Deaf Culture Facilitator Questions 

Question 

1. When did you first learn about the JA curriculum? 
Prompts: If through school visit: Did a Peace Corps volunteer or someone from GDC visit your school? 
Could you describe their visit? 
If respondent was taught JA curriculum: Could you tell me about your experience when you were 
taught the JA curriculum?  

2. Could you list the tasks you do to help teach the JA curriculum? 
Prompts: When do you teach it?  For how long? Do you use the JA manual?  What do you think of it? Do 
you use the video? What do you think of it? What do you think the program is teaching students? 

3. Could you tell me about the students’ reaction to the JA curriculum? 
Prompts: What do the students think about the JA curriculum? Do you think the program will help 
students? Why? How? 

4. If respondent was taught JA curriculum: Could you tell me three things you learned from the JA 
curriculum? 

5. What do you think of the Junior Achievement curriculum? 
Prompts:  
If respondent was taught JA curriculum: Do you think the program helped you? 
What did you like/dislike? 
What would you change? 
What type of activity do you think would help students? 

6. What do you think deaf students should learn to help them be successful in the workforce? 

7. What has been the hardest part about helping to teach the curriculum?  

8. Is there anything else that you’d like to add? 

 
Student Questions 
A. Understanding and Awareness of the Curriculum 

A1. Do you know why you learn Junior Achievement curriculum?  

1. Yes □     2. No □  
If yes, go to A2, if no, go to A3.  
A2. Why do you think you learn the curriculum?  
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A3. Name 3 things you have learned so far.  
 

 

B. Attitudes toward Curriculum and Materials 

B1. A. In overall, do you like Junior Achievement Curriculum?   
1. Yes □    2. No □    3. I don’t know □ 

If the answer is 1 or 2, to what extent?  
 1. A little  □   2. A lot  □ 
B1. B. Why do you like/dislike it? Or why do you say so?  
 

 B2. A. Do you think the program is useful?   
1. Yes □    2. No □    3. I don’t know □ 

If the answer is 1 or 2, to what extent?  
 1. A little  □   2. A lot  □ 
B2. B. Why do you think it is useful/ not useful? Or why do you say so? 
 

B3. A. Do you like the materials? (videos and pictures) 
1. Yes □    2. No □    3. I don’t know □ 

If the answer is 1 or 2, to what extent?  
 1. A little  □   2. A lot  □ 
B3. B. What materials do you like/dislike? Or why do you say so? 
 

B4. Do you think the curriculum is difficult to understand?   
1. Yes □    2. No □    3. I don’t know □ 

If the answer is 1 or 2, to what extent?  
 1. A little  □   2. A lot  □ 
 
ASK B5. ONLY to the students who have learned the curriculum without materials for a 
year. (St. Christopher School)  
B5. What are the biggest differences between learning the curriculum with/ 
without the materials? Prompts: Is it easier/harder with materials?  
 
 

 
C. Attitudes toward Facilitators 

C1. The person who teaches the curriculum to me is 
1. Teacher □      2. Volunteer □ 
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C2. Do you understand well when the teacher (or volunteer) teaches the 
curriculum?   

1. Yes □    2. No □    3. I don’t know □ 
If the answer is 1 or 2, to what extent?  
 1. A little  □   2. A lot  □ 
C2. A. Why did you answer so?    
 

C3. How do you think he/she can teach better?   
 

C4. A. I have a TA or volunteer who helps my teacher teaching the curriculum.   

1. Yes □     2. No □  
If yes, go to the next question, if no, go to section D.    
C4. B. Do you think having a TA or volunteer is helpful? 

1. Yes □    2. No □    3. I don’t know □ 
If the answer is 1 or 2, to what extent?  
 1. A little  □   2. A lot  □ 
C4. C. Why do you think so?  
 
 

 
 

D. ONLY FOR ELEMENTARY SCHOOL STUDENTS 

D1. What do you want to be when you grow up?  
 
 

 
If answers to D1. Go to D2. A. and B.  
D2. A. Do you think that learning this curriculum will help me become (the answer 
D1)?  

1. Yes □    2. No □    3. I don’t know □ 
D2. B. How does the curriculum help?  
 
 

 
 

E. ONLY FOR HIGH SCHOOL STUDENTS 
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E1. Comparing before learning the curriculum and after learning it, you think your 
understanding about money and job has…  

1. Highly 
Improved □ 

2. 
Somewha
t 

Improved □ 

3. Same □  
4.Somewhat 
Decreased 
□  

5. Highly 
Decreased □  

6. I don’t 
know □ 

 
E2. A. Completing this curriculum will help me better prepared for job.  

 1. Strongly   
Agree □ 

2. Somewhat 
Agree □ 

3. Somewhat 
Disagree □  

4. Strongly 
Disagree □  

5. I don’t know 
□  

 
E2. B. Why did you answer so?  
 

E3. What do you want to do after graduation?   
 

E4. What do you think is the most important to achieve the goal (the answer to 
E3)? (skills, knowledge)   
 

 
 

F. Additional Comments 

F1. What is the most difficult part learning the curriculum, if there’s any?  
 

 
F2. Other than this curriculum, what do want to learn?  

 
Close  
Thank the participant  

Classroom Observation 
A. CLASS ORGANIZATION 

 Organization Not 
Observed 

Needs 
Improvement Satisfactory Outstanding Comments 

1 Arrives early to class      
2 Checks attendance       
3 Begins class on time in 

an orderly, organized 
fashion 

     

4 Arranges materials 
before class 
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5 Clearly states session 
objective and 
significance of 
objective/activities 

     

6 Ends class on time      
 
7. Time Allocation (e.g. Attendance check, showing video, activity, etc.) 

Contents Allocated Time 
  

  
  
  
  

 8.  List instructor activities 
 

 
B. STUDENT PARTICIPATION 

 
Participation Not 

Observed 
Needs 

Improvement Satisfactory Outstanding Comments 

1 Students are 
interested. 

     

2 Students pay 
attention to the 
materials 
provided. 

     

6. List students’ activities 
 

 
C. CLASSROOM ENVIRONMENT 

 Environment Not 
Observed 

Needs 
Improvement Satisfactory Outstanding Comments 

1 The visual 
materials are 
clearly visible for 
everyone in the 
classroom 

     

2 Are there 
distractions? If so, 
identify them on 
comments section.  

1. Yes            □        2. No               □ 
Comment:  

 
D. Is there any aspect that requires further assistance?  

E.g. translation 
E. Any comments (things you have noticed) 
Compare with the session outline provided by JA  
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