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INTRODUCTION 

The Board of Regents in July 1988 adopted a resolution that 

the Provost be instructed, in consultation with freshman-admitting colleges, to reorganize fresh
man admission and entering counseling and advising on the Twin Cities campus by Fall 1991, to 
provide a single entry point for freshmen, peserving separate paths for students with special inter
ests, with central advising and counseling services that are coordinated with the colleges. 

Their resolution was designed to address several problems which were identified by 
the Academy Planning Committee I and in several earlier reports.2 

The Enrollment Management Advisory Committee found that some of these prob
lems have already been amelioraled. This report suggestS how to address the rest of them. 

The comrniaee considered several ways to provide a single entry point. including the 
establishment of the separate •'Regents' College" recommended in the Final Report of the 
ACO/kmy Planning Commiltee. We conclude that students will be served best if they are 
not required to apply to a specific college (which they have been in the past), but are al
lowed to do so if they wish. Moreover, we propose to build on existing collegiate advis
ing sttuctures, so that new resources are used directly to provide student services rather 
than to create new administrative structures. We are not proposing to continue the .. staUlS 
quo." We propose significant changes in the way students apply, are admitted, and are 
advS:d 

ACCOMPLISHMENTS 

Through the cooperation of various colleges, several of the problems identified during 
the past several years have already been addressed and largely solved: 

• Applications to different Twin Cities colleges used to go to different 
mailing addresses. Since Fall 1986 they have all been mailed to one 
place. 

Colleges have used different indices to help make admission decisions. 
All colleges are now prepared to use the PAR, an aptirude rating based 
on the Preliminary Scholastic Aptitude Test (or SAn and high school 
rank, or the AAR, a similar index based on the American College Test-

1 To place this report in context, the reader may wish to consult the excerpt from 
Final Report of the Academy Planning Committee, December 1987, in Appendix 1. 

2Fina/ Report of the Implementation Tas/c Force on Undergraduate Education at the 
Twin Cities Campus of the University of Minnesota, John Wallace, Chair, June, 1987; 

Final Report of the Special Committee on Coordinating Lower Division Education 
on the Twin Cities Campus, William Hanson, Chair, May, 1986; 

Final Report of the Task Force on the Student Experience, John Wallace, Chair, 
July, 1984. 
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ing Program. We expect that all colleges will be using these for stu
dents admitted in Fall 1990. 

• Requests for missing transcripts and other information are now com
municated to applicants much more rapidly. 

The Academic Advising Network has made it much easier for advisors 
in different colleges to refer students and to consult among themselves. 

Other problems persist. Those which will be solved if the recommendations in this 
report are adopted include the following: 

• The university needs to do a better job of providing students and parents 
information on how and where to apply for college. Freshmen must 
currently apply to one of six 1 Twin-Cities colleges: the College of 
Liberal Ans, the General College, the Institute of Technology, the 
College of Agriculture, the College of Home Economics, or the Col
lege of Natural Resources. This provides a bewildering array of possi
bilities to the student This becomes even more bewildering when stu
dents are trying to decide among all the institutions in the state. 

• By asking students to select a college and major to be admitted, we send 
a message that it is not all right to explore various opportunities. 

• Colleges have different admissions criteria, both in terms of prerequisite 
courses and in terms of test scores and high school rank. While many of 
these variations result from legitimate differences in curriculum, the 
problem can be alleviated for the student who is considering majors in 
different colleges. 

• Delays still occur in processing applications, particularly at peak times. 

• Applications and awards for major scholarships, fmancial aid, and 
housing are not coordinated with the admissions process. Award notifi
cation is not made in time for some applicants to decide where they 
wish to enroll. 

• Colleges have struggled to control enrollments while providing timely 
and definitive notification to students. 

• Advising services for students in the fll'St two years do not always re
ceive sufficient resources. As a result the student does not always re
ceive personal attention, timely advice, and appropriate referrals for ex
ploring possibilities in other colleges. 

Our recommendations must be implemented while providing 

• Encouragement of applications from under-represented and disadvantaged 
students 

• A sense of community 

lOccasionally a freshman applies to a seventh: University College. 
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Opportunities for academic explcntion 

• A high quality academic experience 

• Quality services 

Cooperation among the colleges has solved many problems. Solutions to those 
which remain will require significant resources. Examples are improved advising and ac
cess to closed courses. The problems cannot be solved by simple modifications or addi
tions to administrative structure. Our rough estimates of some of these costs are provided 
below. 

The solutions to others inherently conflicL For example, careful review of applica
tions slows our response. Increased freedom to explae curricular options may delay grad
uation. Placing students in several courses togethc- to enhance their sense of community 
reduces their freedom to explore. Precise enrollment control conflicts with timely and 
defmitive notification to students. Careful design and attention to detail can reduce these 
conflicts but not eliminate them. 

RECOMMENDATIONS 

We have considered several ways to provide "common enuy," including the establishment 
of the separate "Regents College" recommended in the Final Report of the Academy 
Planning Committee. We conclude that students will be served best if they are not re
quired to apply to a specific college, but are allowed to do so if they wish. As pan of the 
application, students will provide infonnation about their current interests which helps us 
to place them in the appropriate academic community. We expect that most students will 
matriculate in the College of Liberal Ans. Those who are underprepared or have special 
needs will select General College. I Those with strong collegiate preferences will be able 
to request admission to one of the other freshman-admitting colleges. At the same time, 
we propose new policies that will make it easier for students to transfer from one college 
to anolher. 

We propose to build on the suuctures in existing colleges to provide services to stu
dents while instituting safeguards to ensure that resources are directed to student services 
and not divened to olher needs, and that the deans are held accountable for the quality of 
the services provided. We came to this conclusion for several reasons: 

lThe role of General College is unique. It provides a pon of entry for students who 
otherwise might not have access to the educational opponunities available at a major 
research institution. It serves students who are late starters, whose preparation for the 
University was not complete or whose earlier educational performance in high school was 
not entirely successful. The General College selects for admission those students who 
can best benefit from their early integration into the total University community, who 
can demonstrate that they have the motivation and determination to achieve, and who are 
willing to direct their energy to a rigorous baccalaureate education at the University of 
Minnesota. Preferred applicants are residents of Minnesota or one of the reciprocity states 
and have a high school diploma or General Equivalency Diploma (GED). It is the 
starting point for students who wish to enter college but feel they need furlher 
preparation. 
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Giving the students a sense of belonging in a smaller college or a path 
within a larger college can help to foster a sense of commwlity. 

• Placing students in different colleges as freshmen can recognize the di
versity of their interests. 

New resources can be used to enhance lower division student services 
rather than to expand administrative structures. 

• Student-faculty mel student-advisor interaction can be fostered because 
faculty and advisors feel more ownership for students in their college. 

The Committee is concerned that creation of a new administrative unit for lower division 
students would risk destroying the spirit of cooperation among the colleges that has de
veloped in recent years. 

Again, we are not proposing the "status quo." There will be significant changes in 
the way students apply, are admiued, and are advised. 

Our detailed recommendations are organized chronologically as they affect how stu
dents apply to, are accepted by, and enroll at the University of Minnesota-Twin Cities. 

The University should provide better admission counseling services and information 
to prospective students, their parents and their high-school counselors. This assistance 
should respond to concerns about the size and perceived impersonality of the university 
and provide information about programs. It should constitute a responsive, understandable 
and comprehensive introduction to the institution. 

Reco1'1'1171endation 1. AU lllldergroduate colleges (including those that do 
not admit freshmen) should participate actively in the recruiting pro
cess. They can help students understand the diversity of opportunities at 
the University and their options for pursuing various majors. 

Reco1'1'1171endation2. Special recruiting q[orts should~ made to ensure 
a di'llt!rse student population. These efforts should include helping stu
dents to complete the application process. 

Recommendation 3. A Prospective Student Publication Committee 
should be established to develop, re'lliew, ~aluate and coordinate publi
cations related to prospective students. This should help to ensure that 
materials are consistent and that units do not appear to be competing 
with one another. (Important information has been lost in a barrage of 
mail from different campus organizations.) The committee should repon 
to the Provost on unresolved difficulties. 

Recommendation 4. Recruitment strategies should be developed and 
evaluated with the help of prospective students, their parents, and their 
high-school counselors. 

Recommendation 5. The University should establish a Prospective 
Student Center. Some other institutions, notably the University of llli
nois, have done this with great success. The estimated cost to operate a 
similar unit here is $200,000 per year, in addition to $500,000 per year 
to amonize the building (Appendix 2). 
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Recommendation 6. Applications from New High School (freshmen) 
studenJs (those with less than 39 credits of college work) should be ac
cepted for Fall and Winter quarters only. Our expmence has been that 
few freshmen enroll spring quarter. Those who do have difficulty regis
tering, because almost no course sequences begin in the spring. We do 
not propose any changes in the policies for the admitting advanced 
standing (NAS and inter-university uansfer) students. 

Recommendation 7. Freshmen should apply for admission to the Twin 
Cities Campus, with the University determining which colleges will 
consider the application. Freshmen should not be required to specify a 
college, bur they should be allowed to request admission to a particular 
freshman-admitting college if they wish. Specifying a college is some
times a source of confusion and frustration for students who have not 
decided on a major or who do not undersWld our structure. Other stu
dents are quite certain what major or college they want and should be 
encouraged to indicate their choice. We expect tha1 most freshmen will 
be admitted to one of three colleges: the College of Liberal Arts, the 
General College, or the Institute of Technology. Some frestunen with a 
specific collegiate preference or clearly defined academic objectives may 
be admitted to the College of Agriculture, the College of Natural Re
sources, or the College of Home Economics. Most students have very 
broad objectives as frestunen and should be admitted to O.A. 

Recommendation 8. As part of their application to the University, 
students should be asked to indicate their educational interests and goals. 
This information, along with data about their academic abilities and 
high school preparation, will be used to make admission decisions and 
to start students on curricular paths appropriate for their interests, goals, 
and qualifications. A sample check-off list which might be used is 
shown in Appendix 3. 

Reco111111endation 9. Uniform starting and ending dates for considering 
Twin Cities campus freshman admissions applications should be used 
each quarter. The schetbde for processing admissions should be clear, 
understandable, and consistent from year to year. Students should be 
admitted on a rolling basis until the desired diversity of the freshman 
class has been attained. Students should be notified of the admission 
decision within 30 days after their application is complete. For exam
ple, for fall quarter 1991 we would begin reviewing applications on 
October 1, 1990. We would recommend that all application materials be 
received by December 15. The closing date for applications would be 
April 1, 1991. 

Reco111111endation 10. The Office of Admissions should establish an 
Admissions Committee with represenJatives from each freshman
admitting college. The committee should meet regularly to expedite the 
coordinated review of applications. The committee will be able to coor
dinate the review of applications, ensuring that they are considered by 
the most appropriate colleges and that students are notified in a timely 
fashion. 

Recommendation 11. As a service to prospective students, the Univer
sity should provide as much information as possible to give applicants 
a sense of the academic expectations of the various programs and the 
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criteria on which admissions decisions will be based. Tile various col
leges have different prerequisite high school prerequisites and admis
sions criteria, some of which may exceed the 1991 all-University stan
dard. (For example, students interested in mathematics, physical science 
or engineering must have sufficient mathematics to begin calculus.) 

Reco~ndation 12. Colleges which admit freswn should practice 
eMollment management by establishing enrollnumt goals, admitting 
the number of stlllklllS that past experience indicates will yield the de
sired tMollment. In order to avoid the problem of insufficient class 
sections, colleges should be instructed not to acted their tMollment 
targets. Discrepancies should result in a negotiation with the Provost 
about policies for subsequent years. Our efforts to meet enrollment tar
gets precisely have sometimes created hardships for students and staff. 
The University should recognize that numbers will fluctuate, and that it 
is more important to establish enrollment goals, admit the number of 
qualified students expected to yield the desired enrollment, and live with 
the results. If a college has lower than anticipated enrollments and 
teaching loads, resources should not be taken away during that academic 
year. If, in spite of using criteria agreed upon earlier, enrollments and 
therefore teaching loads are above expectations, teaching and advising 
resources should be provided, anticipating that they are being borrowed 
from future allocations or that a new agreement will be made with the 
Provost on desired enrollments. 

Reco~ndJJtion 13. To the extent possible, the admissions, financial 
aid and housing applications should be closely coordinated. The 
University should consider the feasibility of providing financial aid 
projections at the time of admission. Students must often decide what 
college to aaend before they know what financial aid they will receive 
from the University. Federal and state regulations, retrenchment of staff, 
and unavailability of parents' income tax returns have often made it im
possible for us to announce financial aid awards promptly. Some of our 
competing institutions give students a tentative projection of the finan
cial aid award. We should be able to do the same. 

Reco~ndation 14. The Orientation Program should continue to 
combine a uniform introduction to the University with activities fo
cused toward the college of enrollment, in order to foster a sense of 
commWiity. The commiuee is pleased to note the improvements in the 
orientation program in recent years but feels that colleges should be 
reimbmsed for their increased involvement 

Recommendation 15. Colleges that admit freshmen or sophomores 
should establish clusters based on curriculum or common interests, or 
find other ways ways to foster a sense of community among their stu
dents. The Regents recognized the desirability of providing paths for 
students with special interests. 

Reco~ndJJtion 16. Colleges should agree to provide jluibility for 
students wishing to change colleges within the University. For exam
ple, freshman-admitting colleges should admit sophomores and juniors 
in such a way that students who entered another college as freshmen are 
not at a disadvantage in terms of consideration for admission to their 
programs. This requires the faculties of these colleges to re-examine 
both admission and graduation policies. 

Financial 
Aid 

Advising 
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Recom~ndation 17. Freshmi!n-admitting colleges need to provide 
high quality advising for their students. The Provost should provide to 
the freshman-admitting colleges sufficient resources to allow them to 
provide atkquate advising to lower division students. Based on 1988-89 
salaries and fringe benefits, we estimate that this will cost an additional 
$924,000 to $1.5 million each year, as explained in Appendix 4. Col
leges should review carefully the role of faculty, graduate student, pro
fessional. and peer advisors in advising lower division students. 

Recommendation lB. The PrtNOst should require each freshman-admit
ting college to estJJblish a separate budget, analogous to that of a de
partment .for student support services within the college. This will al
low the Provost to monitor more easily the allocation of resources for 
student services, including advising. 

Recommendation 19. Before orientation,freshmi!n should be asked to 
fill out and return a form that provides detailed information which will 
assist with their advise~nt. A sample form is shown in Appendix 5. 
We estimate that it will cost about $5 per student (a total of $32,000) 
to mail these forms, collect them, and distribute them to advisors. Pro
viding this material through a computer is desirable but would be much 
more expensive, both to enter and to make available to advisors. 

PROBLEMS WE HAVE NOT ADDRESSED 

There are other problems which will still exist and which were beyond our power to 
address. The most notable are 

Access to classes. Many lower division classes are unavailable because 
demand exceeds our capacity to teach. Unavailability of classes under
mines the most careful advising and academic planning, causes great 
student frustration, and impedes progress toward graduation. 

Different liberal education requirements mean that courses which are ac
ceptable toward a degree in one college may not be acceptable in an
other. This is a faculty issue and it needs careful study, as there may be 
legitimate reasons why the differences exist The University-wide re
view that was recommended two years ago should be undertaken. 

No one has determined how students will make up deficiencies in 
preparation standards1 m the educational resources that will be required. 
We must have an answer by the time of the April 12, 1989 High 
School Counselor's conference. 

• There should be a consistent Twin-Cities campus policy on credit for 
advanced placement 

1Final Report of the Special Committee on Unified and Increased Preparation 
Requirements, March 26, 1986, W. A. Collins, Chair, Recommendations 11 and 12. 
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SUMMARY OF RESOURCE IMPLICATIONS 

Recommendation 1. All colleges participate in recruiting 
freshmen. 

Recommendation 2. Diverse student population. This should 
be provided by Dr. Cross. 

Recommendation 3. Prospective Sbldent Publication 
Committee 

Recommendation 4. Evaluate strategies for reauiunent and 
admission. 

Recommendation 5. Prospective student center (operating) 
Capital cost, $5 million, 20 years, 8% 

Recommendation 6. Admit fall and winter only 
Recommendation 7. Revise how students apply 
Recommendation 8. Indicate interests and goals 
Recommendation 9 and 10. Uniform dates, 30 day response, 

Admissions Committee (2 professional and 2 clerical 
staff) 

Recommendation 11. Publish information on collegiate 
expectations 

Recommendation 12. Enrollment management 
Recommendation 13. Coordinate admissions, fmancial aid and 

housing 
Recommendation 14. Orientation (an additional $20 per 

student for 6,000 students) 
Recommendation 15. Ousters 
Recommendation 16. Aexibility for changing colleges 
Recommendation 17. Improve lower division advising 
Recommendation 18. Separate budget 
Recommendation 19. Advising form 

$ 50,000 

m 
0 

15,000 
200,000 
500,000 

0 
0 

6,000 

100,000 

0 
(Instructional reserve) 

0 

120,000 
0 
0 

924,000 - 1,500,000 
0 

32 000 

TOTAL s 1,947,000- 2,523,000 
plus the cost of Recommendation 2 

Some of these items have been discussed in a general way while the biennial budget 
request was being prepared. 
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APPENDIX 1. THE STATEMENT OF THE ACADEMY PLANNING 
COMMITTEE 

10 

Provided here for reference is the section of the Final Report of tilL Academy Planning Committee 
dealing with Entry and Explcntion. as reproduced in the Appendix of Academic Pri.orilies.l 

The University's policies for entry have two goals: to show prospective students how they must 
prepare to enter f~.elds that interest them and to give new students a sense of the opportunities and 
limits of intellectual exploration. We wanted to devise policies that provide the entering student a 
simple admission procedure and freedom to expl<n various curricular and careez possibilities. 

Under our cmrent system, seven colleges admit freshmen to the Twin Cities campus. We propose 
that all students apply for entry not to a college but to the University. Students will normally be 
admitted if they have a PAR of 150 or above and have taken the p-erequisite courses. They will be 
considered for admission if they have a PAR of 120 <r above and have taken the prerequisites. Be
ginning in 1991 the prerequisite courses will be: 

Four years of English with emphasis on writing, including instruction in reading and speaking 
slcills and in literary understanding and artistic appreciation; 

Two years of social studies, including American history; 

Three years of mathematics, including geometry and intermediate algebra; 

Three years of science, including one biological and one physical science; 

Two years of a single second language. 

The applications of students who do not meet the requirements will automatically receive special 
review. The applications of underprepared and disadvantaged students will continue to be reviewed 
individually, with admission decisions based on an assessment of applicants' potential for success
fully completing college work at the baccalaureate level 

At the time of application, students who qualify may also apply to be admitted to designated cur
ricular paths within one of the colleges with a lower division. If admitted to a path, a student 
would then be enrolled as a student in that college. 

Curricular paths serve two purposes. They help provide students a sense of community, and they 
recognize the diversity of curricular interests while still assuring a broad liberal education. Exam
ples of curricular paths are fine arts, foreign languages, physical sciences and engineering, and life 
sciences. Special paths will also be provided for students who have not completed the preparation 
requirements. 

Curricular paths may in some cases serve a third purpose: enrollment control. For example, the 
engineering and physical sciences path can be used for enrollment management in the Institute of 
Technology. Students who complete this path would be given preferential admission to majors in 
the Institute of Technology. We believe that this preferential policy would encourage students to 
explore offerings elsewhere in the University, since they would be less concerned about admission 
to the Institute of Technology. Students in other paths might have to demonstrate higher perfor
mance for junior year admission to majors in the Institute of Technology. 

lAcademic Priorities, February, 1988, pp. 88-89 
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Students need not, however, apply for a curricular path. Students who wish to explore the wide 
variety of intellectual and anistic disciplines in the University would enroll in Regents' College. 
No faculty would reside in Regents' College and no courses would carry that designation. Rather, 
students would take courses offered by the other colleges on the Twin Cities campus and taught by 
the comprehensive Faculty of Arts and Sciences (described in the curriculum section below). It is 
essential that new funds for advising be allocated to this college so that it will be extraordinarily 
auractive to students as an advising resource. 

APPENDIX 2. THE PROSPECTIVE STUDENT CENTER 

Prospective students and those helping them should have reasonably fast access by telephone or in per
son to an admissions counselor or advisor who can answer their questions or make an appropriate referral. 
Admission counselors and advisors would provide personal contact with the University and would help stu
dents to find appropria1e programs. 

With increased differentiation of mission among Minnesota post-secondary educational systems, 
prospective students need more information and assistance in making infonned decisions concerning their 
post-secondary educational options. Infonnation about alternative progmms at the University of Minnesota 
and elsewhere should be provided, as well as information about transfer possibilities. 

There is need for comprehensive assistance in educational and career counseling and advising, so that 
students can make infonned decisions about an entity as complex as the University of Minnesota or the 
systems of education in Minnesota. 

A center for advising prospective students should have comfortable quarters for these contacts. It should 
be staffed so that students can talk to advisers with little or no delay. And it should have a network of indi
viduals in departments and progmms around the university that stands available daily to see prospective 
studenls and answer detailed questions. 

Given the distinctive needs of students who are attending the University and those considering admis
sion, it is important to separate the two advising and counseling functions, so that prospective students do 
not find themselves waiting while current students son out their problems. 

During personal contacts with advisers, prospective students should be able to get answers to their 
questions about starting at the University: application, cost, financial aid, housing, scholarships, pro
grams. and so forth. 

The University of lllinois has recently constructed a Prospective Student Center in the building which 
used to house the Faculty Club. Instead of calling separate college offices and other university offices for 
tours and infonnation, prospective students contact one office that arranges prospective student tours, ad
vises prospective students, and provides written information. Their Center provides the following: 

• Parking adjacent to the center. 

• An attractive reception area that communicates the quality of the institution and its concern for 
undergraduates and their experience. 

• Individual offices for admissions counselors and college representatives to meet with prospective 
students and their families. 

• Auditoria to accommodate groups of up to 100-150 guests. 

• Audiovisual equipment to tell the University's story. 
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CompUJer terminals to access and update computer flle information. 

• A sample room in a nearby dormitory to show prospective students a typical double room. 

• Tours for small groups are conducted twice daily, and special tours are scheduled for larger 
groups ~ needed. 

The University of illinois center served more than 10,000 students last year. The budget, $169,000 not 
including space, Jrovided 4.5 staff, 4500 hours of student time@ $3.35 per hour, and $42,500 for supplies. 

The Twin Cities campus needs similar facilities. If we were to operate a center with comparable 
staffmg, the annual cost would be $200,000. The primary difference is the cost of student and clerical staff 
in a metropolitan area. 
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APPENDIX 3. NEW QUESTIONS FOR THE APPLICATION FORM 

We propose that material similar to that below be included in the Application Form to assist in placing 
students in the appropriate college. 

EDUCATIONAL PROGRAMS AT THE UNIVERSITY OF MINNESOTA 

The University of Minnesota (Twin Cities) is a comprehensive institution of higher education offering 
a rich diversity of undergraduate and graduate programs of study. Entering lower division students must have 
a starting point for purposes of academic program planning. The next four sections ask for information to 
assist the University in getting you under way. 

As you complete these sections, you may at times fmd it difficult to rank areas of study or state your 
preferences for majors. Keep in mind that you are providing your initial preferences, and that as you have 
further experiences during your lower division work, these choices will likely be changed or further refined. 
If you find yourself interested in many fields or unsure about where to start, the new Exploration option 
(explained in section n, below) may be your best choice. 

I. EDUCATIONAL INTERESTS AND GOALS 

In the space below (or on a separate sheet) please state your educational interests and goals. Include, if 
you wish, information on how undergraduate study at the Twin Cities campuses of the University of Min· 
nesota may fit into your life cr career plans after completion of your Wldergraduate degree. 

II. EXPLORATION 

The College of Liberal Arts (CLA) offers a new Exploration curriculum for lower division students. 
This program has been designed to assist students who are uncertain about which college or major best fits 
their interests and goals. 

Although persons with special circumstances may also choose this program, generally the purpose is 
to help the srudent, through counseling and academic programming, to explore fields of study available to 
Wldergraduates. 

The general BA requirements of CLA are used as the framework to guide the srudent and her/his adviser 
in planning the course of studies. Therefore the Exploration option can lead into upper division pro
grams and majors offered by all colleges offering undergraduate degrees at the University. It is a particularly 
good choice for students who are presently Wldecided about their educational or career objectives. 
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D Please checJ: this boz if you wish to use the up/oration option as your preferred academic 
program. If you choose the E:x:ploration option, you need not complete sections I/1-V. Choos
ing the Exploration option neither diminishes nor enhances your eligibility to select any ma
jor later on. 

n1. GENERAL AREAS OF STUDY 

Tbe following general areas of study lead to degrees at the University of Minnesota. Please rank order 
(first choice, #1, etc.) your top 2 or 3 preferred areas of study. 

_Business/Management 
Accounting 
Agricultural Business Management 
Agricultural Economics 
Agricultural Industries and Marketing 
Business Administration 
Business-AccolDlting 
Economics 
Management, General 
Retail Merchandising 

__ Social Sciences/Human Services 
American Srudies 
Ancient Near Eastern Studies 
Anthropology 
Applied Economics 
Chicano Sbldies 
Child Psychology 
Economics (and Bus/Mgmt Cluster) 
Geography 
History 
Housing 
Human Relationships 
International Relations 
Political Science 
Psychology 
Recreation Resource Management 
Recreation, Park and Leisure Srudies 
Sociology 
Urban Studies 
Women's Studies 

__ Home Economics 
Consumer Food Science 
Costume (Apparel) Design 
Home Economics (Interdepartmental) 
Textiles and Clothing 

__ Architecture, Art and Design 
Applied Design and Visual 

Communication 
Architecture 
Environmental Design 
Interior Design 
Landscape Architecture 

__ Creative/Performing Arts 
An History 
Dance 
Film 
Music 
Srudio Arts 
Theater Arts 

Education 
Agricultural Education 
Art Education 
Business Education 
Eanh Science Education 
Elementary Education 
English as a Second Language 
English Education 
Home Economics Education 
Industrial Education 
Life Science Education 
Marketing Education 
Mathematics Education 
Music Therapy 
Physical Education 
Physical Science Education 
Physics Education 
Science Education 
Vocational-Industrial Education 

__ World Languages and Cultures 
African Studies 
Afro-American Studies 
American Indian Studies 
Chinese 
East Asian Studies 
Finnish 
French 
German 
Greek 
Greek-Latin 
Hebrew 
Italian 
Italian Studies 
Japanese 
Jewish Studies 
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Latin 
Latin-American Studies 
Linguistics 
Middle Eastern/South Asian Studies 
Russian 
Spanish 
Spanish -Portuguese 

__ Life Sciences 
Agricultural Sciences 
Biochemistry 
Biology 
Botany 
Dental Hygiene 
Dentistry 
Ecology and Behavioral Biology 
Genetics and Cell Biology 
Medical Technology 
Medicine 
Microbiology 
Mortuary Science 
Nursing 
Nutrition and Dietetics 
Occupational Therapy 
Pharmacy 
Physical Therapy 
Physiology 
Speech and Hearing Science 

__ Agriculture and Natural Resources 
Agricultural Sciences 
Agronomy 
Animal Science 
Econ of Public Resource Management 
Fisheries 
Forest Products 
Forest Resources 
Horticultural Science 
Entomology 
Food Science and Technology 
Integrated Pest Management 

IV. COLLEGES (Optional) 

Renewable Resource Management 
Soil and Water Resource Management 
Urban Forestry 
Wildlife 

__ Physical Science and Mathematics 
Astronomy 
Astrophysics 
Biometry 
Chemistry 
Geology and Geophysics 
Mathematics 
Physics 
Statistics 

--Engineering 
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Aerospace Engineering and Mechanics 
Agricultural Engineering 
Chemical Engineering 
Civil Engineering 
Computer Science 
Electrical Engineering 
Extractive Metallurgical Engineering 
Gee-Engineering 
Mechanical Engineering 

__ Literature, Humanities and Classics 
Classical Civilization 
English 
Greek-Philosophy 
Humanities 
Philosophy 
Religious Studies 
Theological Study Preparation 

__ Communications 
Journalism and Mass Comm 
Speech-Communication 
Technical Communication 

H you wish to be considered for admission to a particular freshman admitting college, check one of the 
following: 

__ Agriculture _ College of Liberal Arts 

__ General College __ Home Economics 

__ Institute of Technology __ Natural Resources 
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V. AREAS OF SPECIALIZATION 

A. In the left-hand blanks below, rank (first choice #11, etc.) the areas of emphasis or specialization 
that, as or now, you would like to study at the University of Minnesota. Detailed information on the 
majors and programs offered by the University may be found in college catalogs or the University of Min
nesota View Book. 

B. In the right-hand space below, indicate your interest in being admitted to a major as a fust-year 
student 

If you are certain of your choice of major, "declare" the major by checking the "Definite" box. Some 
programs admit first-year students to majors and others do not This information will be used in your lower 
division academic advising and does not guarantee entry into a major. Because it is possible to graduate 
with more than one major, check more than one Definite box if that best describes your situation. 

Check the "Possible" box if the area of specialization is one of several possible majors you are 
considering. 

Major 

Definite Possible 

1. D D 
2. D D 
3. D D 
4. D D 
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APPENDIX 4. ADVISING COSTS 

Many of the problems experienced by lower division students stem from too few advisors. NACADA's 
recommendations for advising call for no more than 200 students per full-time-equivalent advisor. We have 
been operating in some cases at more than double that number. 

We asked each freshman-admitting college to provide information on the desired and current number of 
lower division advisors. We found that there is a significant shortfall of resources devoted to lower division 
advising. The additional resources listed below would bring lower division advising to a good level. 

In order to check that the requests from the colleges were consistent. we calculated the number of hours 
of advising a student can receive each quarter, both with the present advising staff and with the one which 
each college requested. The calculation assumes that a full-time professional, peer, or graduate student advi
sor can see students for an average of 30 hours a week. (The rest of the time is for training, times when no 
students come in, and catching one's breath.) The calculation assumes that advising is not the primary ac
tivity of faculty members, and that they advise for one hour per week. The Table shows the number of 
hours of advising per quarter with current and requested staffing. 

College Advising Hours per Student per Ten-week Quarter 
With Current With Staff 
s~ ~ 

CLA 0.9 
IT 0.8 
GC 2.6 
Ag 2.4 
NR 1.9 
HEc 2.2 

2.2 
2.1 
3.1 
2.4 
1.9 
2.2 

The Table shows that the colleges with large lower-division populations need about one hour per quar
ter more per student. The desired number of hours of advising for students in General College is somewhat 
larger because of their special needs. Otherwise, the desired staffing assures about two hours of contact per 
student per quarter across all colleges. This seems very reasonable to the committee. 

The cost of providing this additional advising have been calculated using 1988-89 salaries and fringe 
benefits. This does not include t~ costs of improving upper-division advising. 

Professional advisors: 12@ $30,000 
Graduate student advisors: 14@ $21,000 
Peer advisors: 6@ $14,000 
Clerical staff: 7@ $19,000 
Supplies 
Total: 

$ 360,000 
294,000 
84,000 

133,000 
53.000 

$924,000 

Without this expenditure for advising, none of the changes recommended will make a significant im
provement in the student experience. 

Another significant issue is reliance on graduate student advisors. If there is rapid turnover, training is 
expensive. On the other hand, there is the possibility of "burnout" with professional advisors who have a 
limited career trajectory. We have not studied this issue. We note that it would cost an additional $189,000 
to conven 21 graduate student advising positions to professional advisors. However, such a move would 
eliminate $441,000 in graduate student suppon which would have to be found elsewhere. Thus, the cost of 
converting would would really be about $630,000. 



IMPLEMENTING A COMMON ENTRY POINT 18 

Providing more advisors requires space. Using the Minnesota Facilities Model (150 square feet for each 
full-time person) shows that we would need 4000 additional square feet If graduate sOldent advisors were 
part time, and each were to have a desk, the space required would be even more. 

APPENDIX 5. ADVISING FORM 

The attached form is used by the Pennsylvania State University to obtain information for advisors. We 
recommend that similar information be collected from sOldents who are about to enroll. 



Selection Committee Membership, John Tate Award for Academic 
Advising, 1985-89 

1985-86: proposal committee, appointed by Donald Ross, 
University College, and Lesley Cafarelli, Office of 
Educational Development Programs: 

Faculty: Laurie Hayes, Rhetoric 
Eugene Ogan, Anthropology 
Harold Swofford, Ch~mistry 

Advisers: Beverly Atkinson, English 
Jacquelyn Henning, CEE 
Susan Stonefield, UC, Chair. 

This committee presented the Awards proposal to SCEP, for 
information, in May, 1986. At this time, SCEP told UC and 
OEDP that it supported the proposal, but was not interested 
in the coordination or sponsorship of this awards program. 

1986-87: proposal committee members requested to be named as 
selection committee for the first year of the awards 
program and weres so appointed by Donald Ross and 
Lesley Cafarelli. 

1987-88: selection committee appointed by Ross and Cafarelli 
based on guidelines of awards proposal committee: 

Faculty: Laurie Hayes, Rhetoric 
Former award recipient: Charles Backstrom, 

Professor, Political Science 
Student: Cynthia Bell, General College 
Academic Professional Adviser: Fran Guminga, Social 

Work 
Civil Service Adviser: Steven Carnes, Carlson School 

of Management 
University College: Susan Stonefield, ICP, Chair. 

1988-89: selection committee appointed as for 1987-88: 

Faculty: Robert Scott, Speech-Communications 
Former award recipient: Marjorie Cowmeadow, 

Assistant Dean, General College 
Student: Cynthia Bell, General College 
Civil Service Adviser: Steven Carnes, Carlson School 

of Management 
Civil Service Adviser: Mary Tate, Liberal Arts 
Academic Professional Adviser/University College: 

Becky Swanson Kroll, ICP, Chair. 



JOHN TATE AWARDS PROGRAM FOR UNDERGRADUATE ACADEMIC ADVISING 
UNIVERSITY OF MINNESOTA 

Purpose and Goals 

*Recognize and reward outstanding work in undergraduate 
advising 

*Increase visibility of advising--"call attention to the 
contributions advisers make .•• " 

*Provide a working institutional definition of advising 
that supports developmental advising--"helping students 
formulate and achieve intellectual, career, and 
personal goals" 

*Identify models and resources for those who advise 
students. 

Strategies 

*Implementation should be in support of award 
purposes/goals, as far as possible 

eg., award eligibility and selection criteria serve 
to define academic advising; the program and 
recipients are widely publicized 

*Ensure institutional "buy-in" as early as possible 
eg., program devetails with prestigious teaching 

awards program for faculty; awards proposal 
presented to the University Senate Committee on 
Educational Policy for advice and consent 

*Clearly indicate significance and centrality 
eg., $1000 award to each of three recipients (viewed 

as substantial) ; 
o significant documentation required; 
o awards presented by Vice-President/Provost of 

Academic Affairs at all-University reception; 
o both p~ofessional advisers and faculty comprise 

select1on committee and award recipient pool 

*Promote professionalization at the local level (those 
most concerned with advising) 

eg.,,nominations must be forwarded from colleges 
(rev1ewed for completeness of dossier, etc.), 
but are not screened there. 
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Implementation 

Stage 1 (Start-up) : 
*Committee of faculty and professional advisers define award 
program format 

*Assistant Vice-President for Undergraduate Education 
announces new awards program in the Spring preceding the 
first year of the awards competition. 

Stage 2 (Annual) : 
*University system-wide call for nominations 

o letters and fliers to all deans, directors, department 
chairs--with follow-up to contact persons in dean's 
offices 

o fliers sent to all professional advisers and relevant 
student organizations {approximately 350 fliers sent) 

o awards program listed in faculty awards publication 

*Selection committee comprised of of professional advisers, 
faculty, and student for inclusive representation 

*Extensive publicizing of award recipients--"best recruitment 
and institutionalization tool is publicity about the award 
winners" 

o campus publicity--in weekly campus announcement, large 
ad in Minnesota Daily, subsequent Daily article 

o college offices--in their own publications, 
recognition at commencement ceremonies ••• 

o formal introduction of award recipients to Board of 
Regents at June meeting 

o awards presented by Vice-Pres at all-campus reception 
o awards presented in conjunction with "Advising 

Lecture" 

NACADA National Conference 
Houston, 1989 
Susan Stonefield 
Inter-College Program 
7 Wulling Hall 
86 Pleasant Street, S.E. 
Minneapolis MN 55403 
(612)624-2004 


