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Graduate School 
Johnston Hall 
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Minneapolis, Minnesota 55455 

MEMORANDUM 

TO: 

FROM: 

Members, Graduate Schoo1 Executive Committee 

Warren E. lbele, Dean c/Jf.~ 
SUB.JECT: Special Meeting of the Executive Committee 

Vice President Kenneth Keller has asked that a special meeting of the 
Executive Committee be scheduled to discuss the search for the new dean 
of the Graduate School. This meeting will be held on Friday, October 29, 
1982, 10:30 a.m., in room 331 Johnston Hall. 

~ WEI:mt 

cc: Dr. Kenneth H. Keller 



UNIVERSITY OF MINNESOTA 
Graduate School 

Minutes of the Executive Committee Meeting 
Thursday, November 4, 1982 

12:45 p.m. 331 Johnston Hall 

Members present: Faculty representatives--Professors James Boen, Dale Lange, 
Douglas Lewis, Edward Sucoff, David Thompson, Gerhard Weiss; 
Duluth representative--Professor Neil Storch for Professor 
Thomas Jordan; administrative representatives--Deans Warren 
Ibele (chair), Kenneth Zimmerman; student representatives-
Brian Grogan, Karl Ruser, Roy St. Laurent, Pat Zimmerman; 
Fellowship Committee chair--Gary Gray; Civil Service repre
sentative--Anne Aronson; staff members--Vicki Field, Andrew 
Hein, Klaus Jankofsky, Myrna Smith; secretary--Beverly Miller 

I. FOR ACTION 

A. Approval of the Minutes of the Meeting of June 10, 198f 

The minutes of the meeting of June 10, 1'82 \~ere approved. 

B. Proposal for the Discontinuation of the Ph.D. in Orthopedic Surgery 
Prog~m 

Discontinuation of the Ph.D. program in Orthopedic Surgery, recommended 
by the Health Sciences Policy and Review Cou~cil, was approved. 

II. FOR DISCUSSION 

Proposed Modification in the Graduate Degree Program in Spanish 

Dean Ibele pointed out that this item appeared for the second time, 
questions having been raised with the department after the initial 
discussion in June. A reply to the letter conveying these questions 
had been received from Professor Vidal. 

Professor Lange said that there still seemed to be a question as to 
whether this proposal in effect creates a new program for the Ph.D. 
in Portuguese. Although the proposal indicates that the major will 
be in Hispanic and Luso-Brazilian literatures both, there is no stated 
requirement for a minimum component in each at the doctoral level as a 
part of the major field. Rather it appears to be a major in either 
Hispanic or Luso-Brazilian literature and a minor in the other. 
Although it has been possible for students to minor in Luso-Brazilian 
(Portuguese) since the inception of the master's program in that field, 
a major has not been possible. Professor Lange said that creating a 
major in Luso-Brazilian would raise questions about the sufficiency 
of the faculty; Dean Zimmerman added that this would also raise a 
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question about the need for a full program proposal to go forward 
to central administration. 

Professor Weiss said that he thought it would be useful for the 
Language, Literature and the Arts Policy and Review Council to look 
at the proposal a second time, even though they had approved it on 
the'first occasion, in light of the various questions raised. It 
was concluded that the Council would be asked to reconsider the matter 
at their next meeting. 

III. FOR DISCUSSION AND REFERRAL 

A. 1 The Required G.P.A. for the Master•s Programs and Grading_ 
, Inflation 

Dean Ibele and Dean Hein reviewed the background for the issue. 
·Statistics concerning student g.p.a. suggest that there has been 
a period of grading inflation at both the undergraduate and gra
duate levels, at the University and throughout the country, for 
a period of about 15 years. Some of this undoubtedly represents 
changes in grading practice; inflation was also affected by 
changes in the grading systems introduced during the 1960 1 s and 
early 1970 1 s, e.g., the elimination of the 11 F11 grade. At the 
graduate level at the University of Minnesota this involved a 

; 1 oweri ng of the required g. p. a. for the master • s degree from 3. 0 
'to 2.8 in 1964, since which time the percentage of 11 C1 S 11 awarded 
:to graduate students has steadily declined. Increasingly, there 
' are requests from instructors to change grades of individual 

students after the fact, not only from 11 C11 to 11 B11 but also from 
11811 to 11 A11

• These practices have tended to erode confidence in 
the g.p.a. as a reflection of student performance. 

Dean Hein said that some options for dealing with this issue 
included limiting the grading of graduate students in 5-level 
courses to the A-N system to prevent misuse of the 11S11 grade, 
the definition of which varies from one instructor to another; 
to raise the minimum g.p.a. for the master•s degree to at least 
the 3.0 level required before 1964; and to establish a minimum 
g.p.a. for the Ph.D. degree. At the present time the minimum 
grade requirements for degrees do not take into consideration 
the fact that the average g.p.a. for graduate students at the 
present time never falls below 3.5 and is usually higher. This 
suggests that grades in graduate courses have ceased to be a 
means of maintaining standards for the award of the degrees; this 
is particularly the case with Plan B master•s programs which do 
not have a major research effort equivalent to the Plan A thesis, 

J 
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and frequently in some of the large programs (e.g., Master of 
Business Administration) even a final examination for the degree. 

Professor Lewis said he would oppose establishing a minimum g.p.a. 
for the Ph.D. Establishing disciplinary competence by passing 
the doctoral exminations and writing an acceptable thesis are the 
important requirements for that degree. Professor Thompson agreed. 

Dean Hein pointed out that the Shapiro Task Force on Doctoral 
Programs had raised the issue of the focus of the doctoral pre
liminary examinations. Although these examinations, both written 
and oral, at one time constituted comprehensive examinations of 
subject matter competency, the oral has focused more and more 
frequently on the thesis subject. 

Dean Ibele said that many institutions of the size and quality of 
the University of Minnesota have much more stringent policies 
concerning changes in individual student grades. These must fre
quently be justified by the faculty member before special committees. 
Professor Lewis suggested that rather than introduce changes in 
the grading requirements, a letter should be sent to all faculty 
informing them that such changes are not acceptable unless all 
students have the opportunity to raise their grades. 

Professor Lange and Dean Ibele also indicated their opposition to 
the establishment of a minimum g.p.a. requirement for the Ph.D. 
degree. 

The item will be carried forward. It will be discussed at Policy 
and Review Council meetings in fall term. 

B. The Grading of Graduate Students in 5-Level Courses 

Dean Ibele reviewed the issue briefly. The question had been 
raised in the previous discussion of grading inflation. 

Professor Storch said that he found that the introduction of plus 
and minus grades at Duluth had helped. He said he believes that 
students are cheated when they look alike in terms of grades. 
This practice forces schools such as law schools to rely more 
and more heavily on test scores which is not fair to students. 

There was a brief discussion of the possibility of requiring that 
graduate students be graded A-N in 5-level courses. 

The issue will be taken up by the Policy and Review Councils. 



Executive Committee Minutes 
Meeting of November 4, 1982 
Page 4 

IV. FOR INFORMATION 

A. Recommendations of the Task Force on Doctoral Programs, Progress 
Report 

Dean lbele asked that each Policy and Review Council send in written 
comments on the recommendations, and later discussions will focus on 
these reports. (A COPY OF THE RECOMMENDATIONS IS APPENDED WITH THE MINUTES) 

B. Disaffiliation of the Relationship between the Mayo Graduate School 
of Medicine and the Graduate School of the University of Minnesota, 
Progress Report 

Dean Zimmerman and Professor Franklyn Knox are jointly chairing a 
committee charged with examining relationships which would exist; 
determining how the transition should be accomplished, and identi
fying potential problems. A report is expected in December. 

C. Discontinuation of Graduate Programs, Policies and Procedures, 
Progress Report 

Dean Ibele reported that some Policy and Review Council responses 
had been received. As these come in they will be reviewed to 
glean the consensus; a report will be prepared to incorporate the 
best of the suggestions. 

D. Master of Landscape Architecture, Receipt of Program Proposal 

Dean Zimmerman said that this proposal, which has been redrafted, 
will be submitted to both the Physical Sciences and Plant and 
Animal Sciences Policy and Review Councils for review. 

E. Council of Graduate Students Report 

Mr. St. Laurent said that good progress had been made in involving 
more programs in the organization. This year about 87 representa
tives had been identified representing roughly 50 percent of the 
graduate programs. This is a significant increase. Student re
presentatives for the Policy and Review Councils and for committees 
in the College of Liberal Arts are being found. At the present 
time, the biggest problem with finding representatives is in the 
Health Sciences. 

Distribution of the "Gradletter" has been substantially increased, 
he said, and COGS is seeking a faculty adviser, about whom a deci
sion should be made shortly. He reported that the Handbook for 
Graduate Students had been printed, after some delay last year. 

\ 



c 

Executive Committee Minutes 
Meeting of November 4, 1982 
Page 5 

Alternative financing for that publication and for a housing 
handbook are being sought. COGS is also looking into financial 
aid, particularly work study, and how it is administered. 

Dean Ibele said that the dean used to meet regularly with the 
COGS Executive Committee. He said he was sure the new dean would 
cooperate in such endeavors. 

F. Next Meeting of the Executive Committee 

The next meeting will be held December 14, 1982. 

The meeting was adjourned. 

Respectfully submitted, 

Beverly D. Miller 
Assistant to the Dean 
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Office of the Dean 

UNIVERSITY OF MINNESOTA Graduate School 
'·-.::.J ; : TWIN CITIES Johnston Hall 

Apri 1 19, 1982 

MH10RANDU~1 

101 Pleasant Street S.E. 
Minneapolis. Minnesota 55455 

TO: Warren E. Ib.ele, Dean, Graduate School 

FRm1: Burton L. Shapiro, Chairperson, Task Force on Doctoral Programs 

~ 
The Task Force on Doctoral Programs, consisting of Professors Paul W. Fox, 
Reuben L. Hill, Ronald L. Phillips, William E. Pruitt, Philip J. Regal, 
Gerhard H. Weiss, ~1r. David Hall, and r~s·. Ruth Shuman, was formed in Februaryo 
1981 to review examination and thesis practices involved with doctoral pro
grams. Included in this charge was a review of the mechanisms and structures 
of the Graduate School which attempt to assure that Ph.D. graduates have a 
suitable grasp of their discipline and a suitable ability to conduct indepen-
dent research. · t 

We attempted to ask the following questions concerning each issue to be dis
cussed: (1) What is being done presently? (2) What should (should not) be 
done? (3) What ought to be uniform throughout all graduate programs? 
(4) What ought to be flexible, i.e., dependent on program judgments? 
(5) What recommendations can be made for changes in structures and/or pro
cedures concerning the examinations and dissertation practices? Major 
considerations in all of the committee's deliberations were: (1) maintenance 
of quality, (2) reduction of monitoring activities that do not result in main·· 
tenance of quality, and (3) recognition of those practices that are so vari
able and dependent on program individuality that the practices cannot be 
generalized. 

The committee met on seventeen occasions from April 27, 1981 to March 11, 
1982. Our report is presented in three parts: The first contains our re
commendations to the Graduate School based on the committee's discussionso 
The second addresses the results of our survey on current Ph.D. practices 
in the various graduate programs. The third is an appendix containing the 
minutes from our meetings (Appendix A) and the summary of responses to the 
survey on doctoral practices (Appendix B). 

As you know, many of the issues we discussed are dynamic. We suggest, therP.·, 
fo~e, that doctoral practices in the various programs, and the issues to 
wh1ch they give rise, be periodically and systematically examined. These 
is~ues .generally have to do with the "ability of professional programs to 
ma1nta1n high standards in the face of diverse societal demands on the 
University and in the face of rapid changes in soci a 1 and academic va 1 UP';. 
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as one committee described them. It is the committee•s hope that attention 
will also be given to these questions of wider scope. 

We believe that the issues discussed are important for the enterprise of 
graduate education at Minnesota, and we hope that our efforts have contributed 
to the maintenance of quality of the doctoral programs. The Task Force will 
be pleased to be kept apprised of these issues. 

BS:mt 

Enclosures 

cc: John Wallace 
Kenneth Zimmerman 

J 



RECOMMENDATIONS OF THE TASK FORCE ON DOCTORAL PROGRAMS 

Issue 

I. Preliminary written 
examination 

II. Preliminary oral exam
ining committee: size 
and composition, voting 
distributions 

Recommendation 

The preliminary written examination is so depen
dent on previous practices within programs that 
the committee considered it both inappropriate 
and impossible to make a general recommendation. 
Nevertheless, the Graduate School should period
; ca lly review its forms in 1 i ght of the extra
ordinary variability that exists among programs, 
as exemplified by the variety of formats for 
the preliminary written examination. 

1) The current size and compostion of the prelim
inary oral examining committee, and the voting 
distributions required to pass the examination, 
are acceptable. 

2) The following procedures should be followed for 
the preliminary oral examination: 
a) Immediately prior to the preliminary oral 

examination, the committee chairperson shall 
~ clearly stipulate the objectives of the 

examination and, in consultation with other 
members of the examining committee, should 
determine how the examination is to be con
ducted. 

b) Immediately after the preliminary oral exami
nation, the candidate shDuld be excused from 
the room and a written vote should be taken 
prior to discussing the examination. This 
vote may be altered after discussion. 

3) In order to recognize existing practices and pro
vide more options for evaluating the student, the 
committee recommends that the present preliminary 
oral examination report form be revised to include 
a category for adjourning the examination and 
should thus read as follows: 
I I Pass without reservation 
I I Pass with the follo,.Jing reservations: 
I I Adjou~n for the follo,.Jing reason: 
I I Fai 1 ure (Approve retake: Yes _ No) 
(Note: Because of time constraints or other cir
cumstances which may make an examination incomplete, 
or which may make a fair assessment at the time 
of the examination impossible, an option for ad
journing the examination should be provided. 
Adjournment will afford a fresh opportunity to 



Issue 

II. Preliminary oral exam
ining committee (cont.) 

III. Registration of the thesis 
and timely delivery of 
the thesis to 11 readers 11 

IV. Nature of the certifica
tion that the thesis is 
ready for defense 

- 2 -

Recommendation 

evaluate the student and will allow examining 
committee members to more clearly phrase reser
vations which could not be adequately expressed 
on the occasion of the first examination.) 

1) The committee felt that the current procedure 
for registering the thesis in the Graduate 
School does not serve to monitor quality of the 
thesis and therefore should be replaced with 
the following procedures: 
a) The Graduate School should design an Advisor's 

Approval Form which advisors would send to 
the Graduate School on which both the student 
and the advisor would certify that the draft 
is cl~an, readable, and free of errors and, 
therefore, ready to go to the other members 
of the reading committee. The Advisor•s 
Approval Form would provide the Graduate 
School with the thesis title. 

~b) Upon receipt of the Ad vi sor• s Approva 1 Form, 
the Graduate School would record the current 
thesis title and provide the appropriate gra- 1 duation forms to the advisor or the student. ~ 
(If the graduation forms are provided to the· 
advisor, the advisor would be responsible for 
distributing them to the student.) A copy of 
the Advisor's Approval Form would be sent to 
the director of graduate studies of the stu
dent•s major program. 

c) The Graduate School Bulletin should contain a 
statement to the effect that readers must have 
at least thirty days to read the thesis and 
make a decision regarding approval of the thesis 
as ready for defense. (The current statement 
in the Bulletin does not assure that the com
mittee will, in fact, have thirty days to read 
the thesis.) The final oral must be scheduled 
seven or more days after the thesis is judged 
ready for defense. 

1) Certification by the thesis committee that the 
thesis can be defended is appropriate (reaffir
mation of current practice). 

2) Certification by the committee that the thesis 
is ready for defense means recognizing that the 
thesis 11 defends itself, 11 that is, it stands as a 
complete written document of the work accomplishE~ 
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Issue 

IV. Nature of the certifica
tion ... (cont.) 

V. Faculty approval of the 
thesis abstract, liter
ary style (language) of 
the thesis, and substi
tution for the thesis 

- 3 -

Recommendation 

and is sufficiently substantive to be an accept
able doctoral dissertation. 

3) The committee to certify that the thesis is 
ready to defend should be made up (at least 
partially) of individuals other than those on 
the thesis advisory committee, where such com
mittees are used by programs. 

4) The need for unanimity in certifying that the 
thesis is ready for defense is acceptable (re
affirmation of current practice). 

5) The followingin a three-column format should replace 
the present yes/no response choice on the current 
11 Readers Report 11 form: 
I I The ·thesis is acceptable for defense as 

presented 
I I The thesis is acceptable for defense with 

minor revisions 
~; I The thesis requires major rev1s1on and is 

not acceptable for defense as presented. 
(Note: If either of the first b1o possibilities 
is approved by the thesis reviewers, the Graduate 
School should authorize the final oral examination. 
If minor or major revisions are required, the 
thesis reviewers should inform the student of the 
nat~re of the revisions.) 

6) It should be made clear (perhaps on the report 
form itself) that certification does not imply 
that the final defense is an empty formality. 

7) It should be made clear that all questions con
cerning revisions in the thesis must be resolved 
in the final draft of the thesis before the degree 
is conferred. (See Recommendation V., 6.) 

1) Reaffirm the following statement in the Grad1.1atc 
School Bulletin: 11 The thesis must demonstrair 
ori gina 1 i ty and abi 1 ity for independent i nvP> L; · 
gation, and the results of the research must 
embody a contribution to knowledge. The thesis 
must exhibit mastery of the literature of the 
subject and fami 1 i arity with the sources and 
must be well written. 11 

2) Work included in the thesis must be done a~ 
part of the graduate program. 



Issue 

V. Faculty approval of the 
thesis abstract 
(cont.) 
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Recommendation 

3) For theses presented in the form of an article(s) 
appropriate for submission to a professional 
journal: 
a) The candidate shall be listed as the sole 

author of the thesis. 
b) If the manuscript includes more than the 

student's data, the student's portion needs 
to be clearly identified. 

c) If the manuscript has undergone departmental 
or journal review, the advisor must make the 
student's contribution clear to the committee. 

d) If unpublished manuscripts included in the 
thesis are to be published with multiple 
authorship, the contributions of these other 
authors shall be clearly specified in the 
thesis. 

e) The committee should not allow number of 
manuscripts to substit~te for quality. 

f) Submission of a manuscript(s) in lieu of a 
traditional thesis requires a suitable intro
duction and, if necessary, transition section~~ 
which \-Jould not ordinarity be included in a 
published.manuscript. Appendices should be 
added to this manuscript{s) to provide the 
comprehensiveness not ordinarily permitted by 
scholarly journals. Where appropriate, a 
comprehensive literature review, not ordinarily 
permitted by journals, should be part of the 
submitted thesis. 

g) Notification to the Graduate School should con
tinue to b·e required prior to publication of 
thesis work if before completion of the degree. 

h) The Graduate School should allow the binding 
of reprints of published manuscripts if satis
factorily and legally reproduced on thesis
quality paper. 

4) The thesis .abstract should be included in the 
thesis when distributed to the committee. 

5) The abstract to be forwarded to University 
Microfilms should be signed by the advisor prior 
to submission to the Graduate School. 

J 



Issue 

V. Faculty approval of the 
thesis abstract · 
(cont.) 

VI. Role of readers and non
readers 

VII. Final oral exam1n1ng 
committee: size and 
composition, voting 
distributions 

- 5 -

Recommendation 

6) The advisor should be responsible for ensuring 
the inclusion of appropriate modifications in 
the final thesis. To provide a mechanism for 
ensuring that appropriate modifications are 
included in the final thesis, a space should be 
added for the advisor•s signature at the bottom 
of the present final oral examination report 
form, together with a statement indicating that 
the advisor has reviewed the final, library
ready copy of the thesis and finds it thoroughly · 
acceptable. 

7) A single approved typeface should be adopted for 
the entire thesis, except forpapers previously 
published and included in the thesis. The 
Graduate School should continually assess the 
quality of word processors and other computer
assisted equipment used in thesis preparation 
and recommend suitable types. 

8) The entire committee ultimately should be 
~responsible for ensuring a quality thesis that 
is well-written according to the general state
ment included on page 18 of the Graduate School 
Bulletin. 

1) 11 Readers 11 should be redesignated as 11 thesis 
reviewers... Use of the term 11 non-reader 11 

should be discontinued. 
2) All members of the final oral examination com

mittee should have an opportunity to read the 
thesis. The candidate should make the thesis 
available to other members of the committee at 
leastone week pri.or to the final oral examination. 

1) A five-year experimental period is recommended 
in which programs would be encouraged to seek 
an examining committee member other than the 
advisor to serve as the chairperson of the final 
oral examination. (The committee noted that 
(1) the present system, with the advisor custom
a~ily chairing the final oral defense, works well 
[and thus th~ issue is neither a major nor a 
pressing one/ and (2) the impetus for the recom
mendation was provided by an outside source, the 
Association of Graduate Schools• Statement of 
Po 1 icy.) 



Issue 

VII. Final oral exam1n1ng 
committee: (cont.) 

VIII. Function of the final 
oral examination and 
circumstances for 
waiver 

IX. Time limitations for 
completion of graduate 
degrees 

X. Review of inactive or non
responding programs 

- 6 -

Recommendation 

2) The final oral exam1n1ng committee should consist 
minimally of five members, three from the field 
of the major ahd two from the field of the minor 
or supporting program, with at least one member 
representing an academic unit other than that of 
the candidate•s major. 

. . 

3) Present voting requirements for passing the final 
oral examination should continue (to be recommended 
for the award of the doctoral degree, candidates . 
must receive a vote involving no more than one 
dissenting member of the total examining committee.) 

1) The final oral examination should consist of a 
formal seminar, open to the scholarly community 
and incl~ding a presentation of the thesis by 
the candidate. If appropriate, and at a program•s 
discretion, questions from the audience may be 
allowed. A closed meeting between the candidate 
and the appointed examining committee will follow 

~the thesis presentation. · 
2) The final oral examination should be limited to 

the thesis subject and relevant areas. 
3) The final oral examination should not be waived 

under any circumstances. 

The committee found that there are insufficient 
data to make a recommendation and suggests that 
the Graduate School assemble the data necessary 
to determine the magnitude of the problem posed 
by current time limitations for completion of 
graduate degrees and to then decide whether the 
issue warrants further investigation. 

Two programs--Philosophy and Urology--did not 
respond to several requests from the Task Force 
for information about doctoral practices. The 
following programs indicated that there is little 
or no activity at the Ph.D. level in their pro
grams: 
Twin Cities 
Dermatology 
Obstetrics and Gynecology 
Orthopedic Surgery 
Radiology (Ph.D. program subsequently discontinued) 



Issue 

X. Review of inactive or non
responding programs 
(cont.) 
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Recommendation 

Rochester 
Neurology 
Neurosurgery 
Obstetrics and Gynecology 
Ophthalmology 
Orthopedic Surgery 
Pediatrics 
Physical Medicine and Rehabilitation 
Psychiatry 
Radiology 
Surgery 
Urology 
Each of these programs should be asked to clearly 
describe the nature and degree of activity at the 
Ph.D. le~el. They and the Graduate School should 
consider whether discontinuance of the doctoral 
degree program would be appropriate. 



COMMENTS ON THE SURVEY ON PH.D. PRACTICES 

There are 144 doctoral programs, i ncl udi ng those of the r~ayo 
Graduate School of ~1edicine. In some instances, the same individual may act 
as director of graduate studies for more than one program. Therefore, 118 
surveys were sent, representing the 144 doctoral programs. One hundred 
seventeen (117) responses were received, including responses from five pro
grams on the Rochester campus, administered by a single director of graduate 
studies. Three (3) responses were received after the survey results had been 
summarized. Two (2) programs on the Twin Cities campus did not respond. 
Eleven (11) programs on the Rochester campus said that their Ph.D. programs 
were inactive. · 

Responses to the survey are summarized in Appendix B. There were 
· 113 relevant responses that led to the following conclusions: 

I. Qualifying Examinations 

Approximately 25 percent of programs offering the Ph.D. degree make 
use of qualifying examinations. The specific use within these programs varies. 
Most often they are used to place students in the program. Most qualifying 
examinations are concerned with~subject matter in the major field. 

II. Preliminary Written Examination 

All or part of the written preliminary examination is concerned with 
the major field (96 percent of programs responding}, the minor or supporting 
field (40 percent), and/or the research proposal (8 percent). Less than 7 
percent of programs resp~nding accept some portion of coursework as a substi
tute for all or part of the preliminary written examination. 

Students in about 40 percent of the.programs take the preliminary 
written examination near completion of most or all coursework. In terms of 
year in a graduate degree program, this is hi.ghly variable. 

Criteria for successful completion of the preliminary written exam
ination vary widely. Almost 60 percent of the programs use a grade of B or 
S as the criterion for passing. No criteria were given for other programs. 
Examination grades are most often determined by two- or three-member commit
tees. In a smaller proportion of programs the faculty member submitting the 
particular question also grades it. Only very rarely (three programs) does 
the director of graduate studies and/or the advisor determine whether the 
student passes the examination. 

In approximately 42 percent of the programs students are permitted 
to retake the written preliminary examination only once. A second retake is 
afforded in another 31 percent of the programs. Some programs indicating 
that the examination could be retaken once or twice added that it could be 

J 
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repeated only with faculty permission. Several indicated that need for . \ 
retaking the examination had never arisen. ~ 
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III. Preliminary Oral Examination 

It was impossible to determine from the survey responses the 
chronological point in the student's career at which the preliminary oral 
examination is taken. 

The specific question, "Does the preliminary oral examination 
emphasize the thesis proposal?" was asked. Twenty-one (21) percent of the 
programs responded "yes," and 61 percent responded "no." The effect on 
examining disciplinary competence of using a thesis proposal as the basis 
for this examination could not be discerned. The committee believed that 
practices prior to the preliminary examinations vary so \'lidely from program 
to program that the format of the preliminary examinations themselves could 
not provide a basis for judging disciplinary competence. 

At least 84 percent of the programs responding said that the minor 
field or supporting program is an explicit part of the preliminary oral 
examination. 

In nearly 90 percent of the programs the advisor acts as chair
person of the preliminary oral examination. 

Although about 17 percent of programs responded that faculty mem
bers other than members of the~preliminary oral exam1n1ng committee may 
participate in the examination, this occurs only rarely. 

IV. The Thesis and Procedures for Guiding the Thesis 

In more than 70 percent of the programs the major advisor assumes 
responsibility for guiding the thesis, and in more than 25 percent of the pro
grams the major advisor and an advisory committee perform this function. In 
several programs co-advisors perform thesis-guiding functions. It is the im
pression of the committee, however, that the use of co-advisors is a more 
common practice than revealed in the survey. In instances where advisory 
committees assume responsibility for guiding theses, it is our belief that most 
often this committee also serves to certify the thesis as ready for defense. 

V. Final Oral Examination and Procedure for Formal Acceptance 
of the Thesis 

In about 60 percent of programs the final oral examination is an open 
presentation. This may take the form of a public lecture or seminar. In a 
significant proportion of programs the oral presentation is followed by a meet
ing of the candidate with his/her examining committee. Many programs indicated 
that although the final oral examination is open to other faculty members, fe1v 
rarely attend. Twenty-five (25) percent of the programs responded that the 
final oral examination participants are the student and the appointed committee. 

In approximately 65 percent of the programs membership of the 
preliminary oral and final oral examining committees is usually the same. 
Sever~l of the respondents said that although membership of the two comit
tees 1s not usually the same, an overlap as high as 80 percent may occur. 
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In 85 percent of the cases the thesis is considered to be in a 
.. nearly final .. form before the final oral examination. In 6 percent of 
the programs the final draft of the thesis is prepared after the examina
tion. In most instances revisions require the approval of at least the 
advisor. Additional mechanisms for final review of the dissertation include 
review by the 11 0riginal readers .. and/or the faculty member(s) requesting the 
revision(s). 

In more than 96 percent of programs the major advisor serves as 
chairperson of the final oral examining committee. 

Eighty seven (87) percent of the programs believe that the final 
oral examination should not be waived under any circumstances. Five (5) 
percent of the programs responding suggested that it could be waived in 
hardship cases or because the examination is an empty formality and no one 
ever fails. 
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voted in favor of the proposal, he said; however, the Council, on 
a close vote, voted not to disestablish. Dean Ibele added that an 
argument raised against disestablishment was that it saved no money; 
he said he believed that this was not a relevant consideration. 

Professor Clemence, speaking for the Council, said that there had 
been a lengthy discussion on this issue. The Council found it very 
difficult to take the first step toward disbandment of a program. 
There followed a discussion of the difficulties associated with 
the situation. Some members of the committee felt they would be 
more comfortable if someone were present to speak for the program. 
The point was made that Executive Committee consideration comes at 
the end of a long and thorough process of consideration, within 
which the program was represented, beginning with program review, 
and that it is not necessary for the Executive Committee to redo 
the work of the bodies which preceded it 

It was also commented that the social dynamics of the situation 
within the Council would undoubtedly be favorable to the program 
and that in spite of this the Council came within a single vote of 
endorsing disestablishment. 

The proposal to disestablish the M.S. and Ph.D. programs in 
Operations Research was approved. 

B. Proposal to Modi~ the Graduate Degree Program in Spanish and 
to Change the Major Title to 11 Hispanic and Luso-Brazilian 
Literatures 

Professor Weiss reported that the Language, Literature and Arts 
Policy and Review Council, which had reviewed the revised proposal, 
had approved it unanimously. They had been informed by the deans 
of the College of Liberal Arts that the department would have a high 
priority on a new position which would be added in the Luso-Brazilian 
area. 

Professor Lange asked which of the three versions of the proposal 
was being considered. Dean Ibele said that the proposal of May 14, 
1982 was under consideration with amendments included in letters 
submitted by the program in October and November 1982. 

Dean Wallace asked whether the program could be adequately staffed 
if the new position is not obtained. Professor Vidal replied that 
it would be. 

' 
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A question was raised about the budgetary affiliation of faculty 
who would be examining students. Dean Ibele suggested that in 
appointing student examining committees the "home" of the member· 
should be considered. 

Professor Lange pointed out that the required courses for the degree 
called for five years in residence. He said that seemed an unusually 
long program for the Ph.D. degree which is not considered a course 
work degree. Professor Vidal responded that their students spend 
five years in residence with the department, and that they will all 
have proficiency in both Spanish and Portuguese language as well 
as in related areas. 

Professor Sucoff asked whether it would be possible for a student to 
finish this program without being involved in taking work from 
faculty who were not associated with the Department of Spanish and 
Portuguese. Professor Weiss pointed out it was stipulated in the 
proposal that five courses must be taken as a minor or supporting 
program in courses outside the Department. 

Professor Lange asked about job opportunities. He said that the 
information he had from the Modern Language Association on job 
openings did not suggest a need for students trained in this way. 
Professor Vidal responded that all of their graduates had found 
positions. He said that a broad expertise had qualified them for 
their positions. 

The proposal for modification of the Ph.D. program in Spanish and 
for a change in the title of the major to Hispanic and Luso-Brazilian 
Literatures was approved with one dissenting vote. The proposal also 
changes the titles of the majors for the M.A. degree from Spanish to 
Hispanic Literature and from Portuguese to Luso-Brazilian Literature. 
(Copies of pertinent correspondence attached.) 

III. FOR DISCUSSION 

A. Grading Inflation, the Required G.P.A. for Master's Programs and 
the Grading of Graduate Students in 5-Level Courses 

It was reported that neither the Social Sciences Policy and Review 
Council nor the Duluth Graduate Faculty Committee thought there 
was a problem with grading inflation. Professor Sucoff said that 
the Plant and Animal Sciences Policy and Review Council was con
cerned since grading does not adequately distinguish between good 
students and mediocre students; accordingly, his Council was in 
favor of changes. 
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As not all Policy and Review Councils were prepared to report on 
the issue, the item will be carried forward. 

B. Recommendations of the Task Force on Doctoral Programs, Reports 
from the Councils 

As some of the Policy and Review Councils are still discussing the 
recommendations, the item will be carried forward. All Councils 
are asked to submit their responses in writing. 

C. Recommendation of the Language, Literature and the Arts Policy 
and Review Council on the Definition of Full-Time Load for Foreign 
Students 

The ·recommendation of the Language, Literature and the Arts Policy 
and Review Council that the full-time load definition for foreign 
students be reduced from 9 to 8 credits was discussed briefly. 

J 

It was pointed out that in departments in other areas of the 
University 2, 3, and even 5 credit courses are common so that it 
is not unusual for a student to register for 9 credits; this may 
not be common where course modules tend to be 4 credits. The ~ 
proposal has been referred to the other Policy and Review Councils 
for discussion. Mr. Stevens pointed out· that the introduction of 
a band of free credits, assuming the thesis credit proposal is 
adopted, may have a positive effect. 

IV. FOR INFORMATION 

A. Report from the Council of Graduate Students 

t·1r. St. Laurent reported that Professor Jack Man de 11 of the Depart
ment of Epidemiology would be serving as faculty adviser to the 
Council of Graduate Students. He said that most student slots on 
the Policy and Review Councils had been filled with the exception 
of the Health Sciences which requires an unusual number. 

B. Winter Quarter Meetings of the Executive Committee 

Dean Ibele informed the committee that Dean Holt would be asked 
to set up dates for winter quarter meetings after he joins the 
Graduate School on December 16, 1982. 
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C. Expression of Gratitude 

Professor Gerhard Weiss thanked Dean Ibele on behalf of the 
Executive Committee for his contributions as Dean of the Graduate 
School, and wished him well on his return to his teaching and 
research pursuits. 

The meeting was adjourned. 

Respectfully submitted, 

Beverly D. Miller 
Assistant to the Dean 
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Professor Dale Lange, Chair 

Office of the Dean 

College of Education 
125 Bohannon Hall 
Duluth, Minnesota 55812 

November 29:' 1982 

Education and Psychology Policy Review Council 
Graduate School 
Johns ton .. Ha 11 
101 Pleasant St. SE 
Minneapolis, MN 55455 

Dear Professor Lange: 

:; '':" ;"\ l) 
..... ._..) tW 

First, I would like to thank you and the members of the Council for your help
ful suggestions and thoughtful concerns raised in our recent meeting with regard 
to the proposed modification in the Educational Psychology program (emphasis 
Special Education.) Your constructive criticism allowed us to focus on poten
tial problems within the proposed program and I would like to send you our 
modified version. You will find that we were able to incorporate most of the 
suggestions made in the new proposal and with this letter I would like to 
respond to the Council •s request for clarification (dated November 4, 1981.) 

1. The total number of credits in the revised versions of the proposal for the 
M.A. degree in Special Education is now 54 credits, 46 in the major field, 8 
in the related field. This degree does not constitute a combined 
Counseling-Special Education degree, but rather an emphasis in Special 
Education which goes beyond a teacher licensure program. It includes 
selected coursework from Psychological Foundations, Psycholo~ical 
Applications and Educational Psychology and is primarily designed to enable 
individuals to acquire research skills and basic preparation in order to 
pursue an advanced degree in the area of Special Education. The· rogram 
requires in the major field an approximate equal number of credit from 
Special Education and from Psychological Foundations, aside from he Plan B 
research paper. 

The slightly higher number of credits for the emphasis in Special Education 
at UMD as compared to a comparable progam at the Twin Cities Camp s is just
ified by what we perceive are the special needs and demands on t~~ special 
education professional in our geographic area. j 

Also, as I mentioned during the meeting, the Twin Cities student las many 
opportunities to participate in the much greater number of courser'offerings 
in related fields as compared to Duluth and the additional c~ursework may com
pensate for this fact. The program in its present form appears to us as 
well rounded and carefully planned with the needs of our students in mind. 

2. A course in Statistical Methods (PsyF 5811) was added to both foci in 
~ Emotional Disturbance and Learning Disabilities. 
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The component in Learning Disabilities now includes two courses in Language \ 
Development (CD-5120, Normal Language Developme~t and CD-5210, Language ~ 
Disorders in Children,) plus one course, Language Basis for Academic Skills 
(SpEd 5307.) In addition, it is self-evident that language as it relates to 
cognition is an important component in the Developmental Psychology course 
(Psyf 5312, Child Development: Research Topics.) 

To the program focus on Emotional Disturbance a child development course 
was added (Psyf 5312.) 

3. The_ M.A. major field focus in Emotional Disturbance includes ~ne specific 
cu~riculum requirement: SpEd 5186, Psychoeducational Intervention. The 
fulfillment of requirements for the teaching licensure in this area requires 
two additional curriculum courses (SpEd 5309, Math in Special Education and 
SpEd 5318, Intensive Reading Instruction) for those students who already 
hold a teacher•s license for the elementary or secondary level. For stu
dents ~ithout such a license, two more curriculum courses in either elemen
tary or secondary teaching are required (see pp. 3-5.) 

4. The licensure program is a separate program from the MA degree program and 
licensure can be obtained by adding 21 credits to either the ED or LD foci; 
the 15 credits from the M.A. program-nlay be counted towards licensure and 
vice versa. Note that for ED and LD the additional coursework required for 
licensure (21 credits) is not identical. 

5. The originally proposed section on professional roles has been deleted from 
this revised proposal. 

6. During the past six months approximately twelve qualified students expressed 
an interest in the M.A. program; we initially anticipate six to twelve stu
dents annually to enter the M.A. program in Special Education and expect this 
number to rise once our proyram is available. 

7. The program is offered under Plan B only, as indicated in the proposal the 
Plan A is not an option. 

8. The letters of recommendation are not always reliable but they 
less useful if only to provide an opportunity for contact with 
reference. They also indicate the types of practical experienc 
prospective students may have had which is a valuable piece of 
for us. We would like to continue to request these letters of 
dation. 

One more time, I thank the Council for its help in the development 
proposal. 

Sincerely yours, 

.....- L/hl G.-- AJ c. VL; f1-/ 

Uwe H. Stuecher, Ph.D. 
Associate Professor 

UHS: i g 

-Encl. 
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TO: Dean, College of Education 

FROM: Department of Special Education 
Department of Psychology 

---------

RE: Request for Approval of A Modification of the M.A. In 
Educational Psychology to Establish as Two Areas of Emphasis: 
1) Counseling and 2) Special Education 

I. PRESENT CATALOG DESCRIPTION 

Educational Psychology 

Degree--M.A. (Plan B) 

Director of Graduate Study--Professor Moy F. Gum 

Prerequisites for Admission--A minimum of six quarter credits in psycho
logy, satisfactory performance on the Miller Analogies Test, evidence of 
social service activities and experiences related to guidance interests, 
and recommendation of the previous employer. Successful teaching or 
social service work is helpful (most states require public school coun
selors to have teacher licensure.) 

Language Require--None 

Major Requirements--Fifty to 65 graduate credits in psychological foun
dations (PsyF) and psychological applications (PsyA), of which six to nine 
credits will count toward the research project requirement (see below.) 

Related Field Requirements--A minimum of eight credits must be ta en out
side of the major~ 

Other Requirements--Completion of six to nine credits of Plan B p oject 
(PsyF 8050), a final written comprehensive examination, and, when 
required, an oral examination. 

II. PROPOSED CATALOG DESCRIPTION 

EDUCATIONAL PSYCHOLOGY 

Director of Graduate Studies--Professor Moy F. Gum 

A. Counseling Emphasis 

Degree--M.A. (Plan B) 

Sub-director--Professor Moy F. Gum 
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Prerequisites for Admission--A minimum of six quarter credits in 
Psychology, satisfactory performance on the Miller Analogies Test, 
evidence of social service activities and experience related to 
guidance interests, and recommendation of the previous employer. 
Successful teaching or social service work is helpful (most states 
require public school counselors to have teacher licensure.) 

Language Requirement--None 

Major Requirements--Fifty to 65 graduate credits in psychological 
foundations (PsyF) and psychological applications (PsyA), of which six 
to nine credits will count toward the research project requirement 
(see below.) 

Related Field Requirements--A minimum of eight credits must be taken 
outside of the major. 

Other Requirements--Completion of six to nine credits of Plan B pro
jects (PsyF 8050), a final written comprehensive examination, and when 
required, an oral examination. 

B. Special Education Emphasis 
Oegree--M.A. (Plan B) 
Sub-director of Graduate study--Associate Professor Uwe H. Stuecher 

Prerequisites for Admission--A baccalaureate degree in psychology, edu
cation, or related area, satisfactory performance on the Miller 
Analogies Test, evidence of activity or experience in workwith or on 
behalf of handicapped individuals, and supportive recommeridations. 
Students without Special Education preparation are required to take 
SpEd 5200, Foundations: Special Education and 5201, Psychology of 
Exceptionality. If applicant is also seeking licensure in Special 
Education, the applicant will be required to have a basic. teaching 
license at the elementary or secondary level. 

Language Requirement--None 

Major Requirements--A minimum of 46 (forty-six) graduate credi s in spe
cial education and psychological foundations, of which six to ine 
will pertain to the research project requirement (Plan 8 paper) 

Related Field Requirements--A minimum of 8 (eight) credits mus be 
taken outside of the major fields of special education or psyc~ologi-
cal foundations. '1 

Other Requirements--Completion of six to 
jects (SpEd 5900), a final comprehensive 
required, an oral examination. 

III. SUPPORTING INFORMATION 

,I 

nine credits of Plan ij pro
examination, and, whe~ 

A. The Department of Special Education wishes to improve and strengthen 
the post baccalaureate programs that it currently conduct~ as ••teacher 
licensure-only .. programs by placing these programs into formall: M.A. 
degree structure. ~ 

II 
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B. Graduate faculty representatives from the Departments of Psychology 
and Special Education have conferred and discussed the procedural 
aspects of hm-1 bo_th areas (Counseling and Special Education) would J 
function under the M.A. in the Educational Psychology degree 
structure. 

C. The purpose of this program is to provide a Master•s level, Graduate 
School degree structure to the study field of special education. The 
principal intent is to provide a selective group of students with a 
rigorous program of studies that extends significantly beyond their 
post-baccalaureate preparation for professional licensure require
ments. 

D. G~neral Program Requirements for Special Education Emphasis for M.A. 
in Educational Psychology 

E. 

1. Prerequisite Requirements 

a) A baccalaureate degree in psychology, sociology, communicative 
disorders, education or related area. 

2. Major Field Requirements 

A minimum of 46 (forty-six) credits in special education, psycho
logical foundations, or psychological applications. 

46 cr 

3. Related Field Requirements 

Eight or more credits in outside fields. 8 cr 

TOTAL of minimum credit requirements 54 cr 

Specific program requirements for M.A. in Educational Psychology-
emphasis Special Education with specialization in Emotional 1 · 
Disturbance. 

Tot a 1 Credits 5 cr 

1. Prerequisite Requirements J 
Undergraduate level preparation in child or adolescent ps ,chology, 
language and cognitive development and/or other social are,~s. 

2. Major Field Requirements: Total credits 

PsyF 5111 
PsyF 5211 
PsyA 5525 
PsyF 5321 
PsyF 5312 
PsyF 5812 
PsyF 8050 

Personality and Adjustment 
Group Procedures in Guidance 
Counseling Skills 
Adolescent Psychology 
Child Development: Research Topics 
Statistical Methods in Education 
Research problems (Plan B) 

4j jcr 

3 
4 
3 
3 
3 
9 

! I 
l. 

II 
! 

J 
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SpEd 5183 
SpEd 5185 
SpEd 5186 
SpEd 5187 
SpEd 5308 
SpEd 5604 
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Foundations: Emotional Disturbance 
Prtnciples of Healing Pedagody 
Psychoeducational Intervention 
Seminar in Emotional Disturbance 
Behavior Analysis/Special Education 
Practicum: Emotional Disturbance 

3 
3 
3 
3 
3 
3 

3: Related Field Requirements Total credits 8 
Such as: 
Soc 5160 Sociology of Education 

OR 
Soc 5150 The Family 

·· Soc 5740 Social Psychology of Deviance 

4 

4 
4 

4. M.A. students who are holding a valid elementary or secondary 
teacher's license and wish to obtain ED licensure are required to 
take the following courses in addition to the M.A. program. 

5. 

Total credits 

SpEd 5201 
SpEd 5312 
SpEd 5314 
SpEd 5309 
SpEd 5318 
SpEd 5604 

Psychology of Exceptionality 
Staffing and IEP Development 
Assessment in Special Education 
Math in Special Education 
Intensive Reading Instruction 
Practicum: Emotional Disturbance 

3 
3 
3 
3 
3 
6 

21 

For students who intend to teach at the secondary level and are 
also entering ·the licensure program without a teacher's license 
in an academic area, the following curriculum courses are a prere
quisite to licensure in special education. 

Total credits elementary education 

ElEd 3355 Teaching Math in Elementary School 
ElEd 3373 Teaching Reading in Elementary School 

OR 
Total credits secondary education 

EdSe 3223 Teaching Math 
EdSe 5215 Reading in Secondary Schools 

6 

7 

i i 
I 

Specific program requirements for M.A. in Educational Psychologf': -
e~phasis Special Education with specialization in learning disla ili
tles. 

Total credits 51 

1. Prerequisite Requirements 

Undergraduate level preparation in child or adolescent psychology, 
language and cognitive development and/or other social science 
areas. I . 

II 
I i 
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2. Major Field Requirement: Total credits 

PsyF 5211 
PsyA 5525 
PsyF 5321 
PsyF 5312 
PsyF 5812 
PsyF 8050 

SpEd 5317 
SpEd 5316 
SpEd 5325 
SpEd 5308 
SpEd 5307 

SpEd 5300 
SpEd 5600 

Group Procedures in Guidance 
Counseling Skills 
Adolescent Psychology 
Child Development: Research Topics 
Statistical Methods in Education 
Research Problems (Plan B) 

Foundations: Learning Disabilities 
Curricula for Learning Disabilities 
Early Childhood Intervention 
Behavior Analysis 
Language (Cognitive) Basis for Academic 

Skills 
Special Education Seminar 
Special Area Practicum 

3 
4 
3 
3 
3 
9 

3 
3 
3 
3 

3 
3 
3 

46 

3. Related Field Requirements: Total credits 8 

CD 5110 
CD 5210 

Normal Language Development 
Language Disorders in Children 

4 
4 

4. M.A. students who are holding a valid teacher's license and wish 
to obtain LD licensure are required to take the following courses 
in addition to the M.A. program. 

Total credits 21 

SpEd 5201 Psychology of Exceptionality 3 
SpEd 5312 Staffing and IEP Development 3 
SpEd 5314 Assessment in Special Education 3 
SpEd 5309 Math in Special Education 3 
SpEd 5318 Intensive Reading Instruction 3 
SpEd 5600 Special Area Practicum 6~ 

5. Students entering the licensure program without a secondar 
teacher's license in an academic area and wanting to obtai a 
special education license are required to take the followi g 
curriculum courses as a prerequisite to licensure in specitl 
education: 

Total credits elementary education 

ElEd 3355 Teaching Math in Elementary School 
ElEd 3373 Teaching Reading in Elementary School 
Total credits in secondary education 

EdSe 3223 Teaching Math 
EdSe 5215 Reading in Secondary Schools 

3 
3 

4 
3 

7 
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G. Admissions Policies and Procedures 

1. The policies and procedures that will be used by this program 
(special education emphasis) are those that are currently used by 
the existing M.A. in Educational Psychology program. These 
admission requirements and procedures consist of the following: 

a) A GPA of 2.85 
b) Three letters of recommendation by professionals 
c) Test scores for review by the committee 
d) The candidate is internally recommended to the Dean of the 

Graduate School by the Admission Committee 

H. Associated Graduate Faculty 

Uwe H. Stuecher, Associate Professor, Special Education 
-Sub-director, Special Education emphasis 
-Associate member: Emotional disturbance 

Joan Sagotsky-Rich, Assistant Professor, Special Education 
-Associate member: Learning disabilities 

Vern L. Simula, Professor, Special Education 
-Associate member: Applied behavior analysis, instructional methods 

Mabel Schauland, Assistant Professor, Special Education 
-Limited teaching status: historical and legal parameters 
of special education services, severe developmental disabilities 

Marlowe F. Smaby, .Professor, Psychology 
-Associate member: Counseling, group procedures, human learning 

Janice Wilbur, Assistant Professor, Psychology 
-Associate member: Counseling, group procedures 

Ajit Oat, Associate Professor, Psychology 
-Associate member: Child development 

Helen M. Doane, Associate Professor, Psychology 
-Associate member: Developmental disabilities 

Ash M. Hawk, Professor, Communicative Disorders 
-Associate member: Audiology 

John Hatten, Professor, Communicative Disorders 
-Associate member: Language disorders 

Thomas Boman, Professor, Professional Education 
-Associate member: Education, curriculum 

·: 
I 

,( 

Francis Guldbrandsen, Associate Professor, Professional Education 
-Associate member: Philosophy of education 

Kenneth Docteur, Assistant Professor, Professional Education i
11

1 

-Associate member: Drug and alcohol abuse 
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July 1, 1982 

Professor Hernan Vidal 
Professor Ronald Sousa 
Department of Spanish and Portuguese 
34 Folwell Hall 
East Bank Campus 

Dear Professors Vidal and Sousa: 

Office of the Dean 

Graduate School 
· Johnston Hall 

101 Pleasant Street S.E. 
Minneapolis, Minnesota 55455 

I write to provide you with a sense of the concerns expressed by the 
Executive Committee during its discussion of the proposal to modify the 
structure and change the title of the current doctoral program in Spqnish. 
The proposal will be carried forward on the agenda to the fall quarter. 
There will be the opportunity between now and then to consider adjustments 
which would further strengthen the proposal. 

The concern of the Executive Committee focuses on two areas: (1) issues 
related to the introduction of a Luso-Brazilian major emphasis for the Ph.D. 
degree; and (2) the basic program (course) requirements outside the Depart
ment of Spanish and Portuguese. 

In the first instance it was perceived that the reorganized program would 
permit students to offer in the major, coursework taken exclusively in the 
area of Luso-Brazilian language and literature. Although several students 
have minored in Portuguese in the past (a possibility which exists by virtue 
of the existence of the M.A. degree program in that field) such students were 
required to offer Spanish work for the major. Several members of the 
Executive Committee hold that there are-too few faculty available to offer 
a doctoral emphasis in Luso-Brazilian. Two individuals are currently listed 
in Portuguese; this includes Professor Hamilton who, as an associate dean of 
Liberal Arts, will likely have much less time for teaching and working with 
graduate students than heretofore. Although it was indicated that you and 
Professor Sousa have competence in Luso-Brazilian, presumably the greater 
part of your time will continue to be taken up with students in Spanish, 
since it does not appear from the proposal that a reduction in the size of 
the program was anticipated as a consequence of the reorganization. 

Other members of the committee expressed concern that the only required 
parts of the program were within the Department of Spanish and Portuguese. 
A~though individual students may in the fourth year choose to do work out
Slde the department, such work is not a requirement. Comparative literature 
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and linguistics in particular were mentioned as areas which might better be 
represented within the program as requirements rather than as electives. It 
was further suggested that understanding the cultural and social context 
within which the languages and literatures exist would also be enhanced ~y 
utilizing University resources in appropriate disciplines outside the depart
ment. 

In considering the proposal further it would be helpful if you were to make 
available a list of the faculty who will offer the various courses, serve on 
examination committees, and advise graduate students in Luso-Brazilian. Their 
current graduate faculty appointments and ranks should be indicated as well 
as the courses it is anticipated they will teach, and the number of students 
it is estimated that they will advise in the near future. Further informa
tion regarding the factors which led the department to institute requirements 
which utilize resources solely within the Department of Spanish and Portu~uese 
would provide further background to the request. Finally, sample student study 
programs for each of the emphases and options possible under the program would 
be very helpful. 

Your assistance in these matters will further the consideration of the pro- \ 
posal. We appreciated your attendance for the initial discussion and the ~ 
information provided at that time; we look forward to reviewing the responses 
to the issues raised. 

Sincerely, 

(})f~ 
Warren E. lbe 1 e 
Dean 

WEI :mt 

cc: Dean Andrew J. Hein 
Dean Kenneth Zimmerman 
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Dean Warren Ibele 
Graduate School 
321 Johnston Hall 

Dear Dean Ibele: 

Department of Spanish and Portuguese 
34 Folwell Hall 
9 Pleasant Street S.E. 
Minneapolis, Minnesota 55455 

(612) 373-7998 

October 21, 1982 

I am happy to report to you our departmental deliberations re
garding our proposal for the new structure and title of our 
Ph.D. in Literature (Ph.D. in Hispanic and Luso-Brazilian 
Literatures). At the same time we are resubmitting a modi
fied proposal, in line with the adjustments recommended by 
the Executive Committee. 

First of all, let me point out that the concerns expressed 
by Executive Committee members regarding an entire program 
of coursework done by students totally within this Department 
gave us the opportunity to meditate again on the issue. Some 
of our own faculty had expressed reservations on this area 
when our proposal was discussed. After debate, the faculty 
unanimously came to the conclusion that incorporating course
work done outside the Department could only enrich and comple
ment the basic premises of the Ph.D. as we propose it. 

Therefore, we have modified our original proposal to require a 
maximum of 21 courses (4 credits each) within our Department, 
and a minimum of 5 courses outside our unit at any time in 
the period of coursework (3 years and-1 quarter including 
summer sessions). We have included an appendix with sample 
programs giving specific details. 

In your letter of July 1, 1982, you indicate that "several 
members of the Executive Committee hold that there are too 
few faculty available to offer a doctoral emphasis in Luso
Brazilian." I am happy to report that this issue has been 
satisfactorily solved on two accounts: during this year we 
will have a Visiting Professor in Brazilian literature who 
will come to complement the regular offerings of Professors 
Ronald Sousa (Portuguese literature) and Russell Hamilton 
(Lusophone African literature). Although Professor Hamilton 
will be functioning as Dean, he has agreed to teach for us 
the regular load of graduate courses, 2 per year. Further
more, during this year we will be conducting a search for a 
beginning Associate Professor in Brazilian literature. The 
Deans of CLA have reiterated their firm commitment to pro
viding us with this added faculty member. 

GRADUATE SCHool 

OCT 2 2 1982 
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For the sake of clarity, let me add that our M.A.'s would 
be titled M.A. in Hispanic Literature; M.A. in Luso-Brazilian 
Literature. 

Of course, we stand ready to furnish any further information 
you and the Executive Committee deem necessary for the 
November meeting. 

4~~ 
Professor and 
Chair 

HV /RJ /RS: ck 

Enclosure 

Sincerely 

f2I_;.(f_ qailt{aL 
Rene Jai!a 
Assoc. Professor 
and Director of 
Graduate Study 

you~C~-~ 
VRonald Sousa 
Professor and Co
Director of Graduate 
Study 

J 



c M.A. and Ph.D. in Hispanic and Luso-Brazilian Literatures 

Introduction 

The Department of Spanish and Portuguese is submitting modifications in 
the organization of its graduate programs in literature. The end result of 
this proposal would be to change the name of its degree to Master of Arts and 
Ph.D. in Hispanic and Luso-Brazilian Literatures (changing the name of the 
unit to Department of Hispanic and Luso-Brazilian Literatures and Linguistics 
will also be requested from CLA). 

These modifications arise from an analysis of recent professional trends 
nationwide. Consultation with departmental alumni and analysis of patterns of 
employment in the last few years.:.;1_ndicate that the best opportunities of se
curing teaching positions at the college/university level go to persons who 
can provide a wider array of skills than those afforded by the traditional . 
programmatic arrangements (M.A. or Ph.D. solely in Spanish or Portuguese 
or Linguistics). A person possessing the areas of expertise envisaged in this 
proposal can give a prospective department-employer greater flexibility in as
signing him/her to various levels and fields of teaching. In a period of 
general academic retrenchment this is an extremely attractive feature for 
departmental/college administrations. 

This being the case, teaching and research practice in the Department of 
Spanish and Portuguese for at least since 1976 can meet these "market" trends 
rapidly, efficiently, without major requirement changes, and with no further 
investments, except in departmental stationery. It has been standard require
ment for students, especially in the Ph.D. program, to acquire substantial 
expertise in all the component fields housed in the Department: Spanish 
literature, Latin American literature, Portuguese literature, Hispanic 
Linguistics, textual and contextual literary theory. For the last three 
years a new strong component has been added, Lusophone African literature 
(i.e., pertaining to those countries in Africa whose official language is 
Portuguese). Joint courses under the rubric Spanish-Portuguese have been 
in the catalogue for years. 

In fact, then, the following proposal is an admfnistrative adjustment 
needed not only to allow our graduates to pursue better their professional 
careers, but also to relate and connect the various departmental components in 
a more organic fashion. No substantially new areas, components or degrees 
are being created. On the other hand, the essentials of the new organization 
hinge on keeping our minors/supporting fields within the Department, which has 
been possible in present practice because of the existence of separate M.A.'s 
in Spanish and Portuguese. 

The Proposed Program 

The objective of the M.A. and Ph.D. in Hispanic· and Luso-Brazilian Litera~ 
tures program is to assemble, according to each student's interest, a battery 
of courses and seminars that will give him/her strong expertise, in a comple
mentary relationship, simultaneously in the areas of Spanish, Latin American, 
Portuguese, and African literatures, theories of discourse analysis (structuralism, 
semiology), and socio-historical theories of literature. 
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The student to be attracted to the program will surely continue to cor
respond to past trends in our recruitment history: mainly degree holders in 
Spanish; also other disciplines culturally related: History, Sociology, 
Economic History, Latin American Studies. There will be an emphasis to re
cruit students for the usual five year period of residence. Selected students, 
well advanced in their graduate career, will be accepted under appropriate 
conditions and advice. Special intensive language courses in Portuguese/Spanish 
will be provided to bring the respective linguistic level to the desired 
proficiency. 

In these respects our future bulletin copy_~eads: 

"Prerequisites for Admission 
-,._ 

Prospective students will generally have completed an 
undergraduate degree or substantial course work in the 
field. Individuals from other areas may, however, be 
admitted. The Graduate Study Committee may require 
completion of background course work, without graduate
degree credit, for students with insufficient preparation. 

Ag?lication for Admission 

Required: Three letters of recommendation from former 
institutions evaluating the applicant's scholarship, to 
be sent to the Director of Graduate Study; a complete set 
of transcripts. The Graduate Record Exam is strongly 
recommended, especially for Fellowship candidates. Ap
plications will be accepted up to the Graduate School's 
deadlines; since financial aid is usually awarded on a 
yearly basis, however, those seeking such aid should ap
ply by Feb. 1 for entrance in the following Fall Quarter." 

The average student initiating his/her five year residency would have to 
complete a maximum of 21 courses (4 credits each) tow~rds the Ph.D. within 
this Department and a minimum of five courses outside according to Graduate 
School bulletin regulations. Ideally the year and two quarters remaining would 
be devoted to dissertation research and writing. Under certain conditions an 
amount of this remaining time could be spent in an area totally outside the 
Department, thus allowing for greater accumulation of expertise. 

1 

Two kinds of courses will vertebrate the proposed program: each depart
mental component has designed a 'set----of five courses at the 5-xxx level which 
would give a panoramic view of the historical development of each of the 
literatures concerned, in close connection with the study of the development 
of the pertinent cultures. A student interested in any specific component 
(Latin American, Peninsular, or Portuguese literature) would take all five of 
these courses. Under advice a set of the same kind of courses would be selected 
in the other components in terms of cultural affinity (for instance, a student 
interested in Latin American literature would normally select courses iri Luso
phone African literature besides other courses in Spanish literature of similar 
periods). This ensemble would be complemented by seminars in the various areas 

J 
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that would seek to expand both the corpus of readings and the theoretical 
issues that define the specific fields. These courses and seminars have 
already been approved by the pertinent College and Graduate School committees. 

A profile of the different program options would look thus: 

Typical Programs 

A. Emphasis in Peninsular Spanish 

B. 

c. 

1. 5 

2. 3 

3. 3 

4. 1 

5. 9 

"survey" courses (5000-level) in .E_eninsular Spanish 

graduate courses in Spanish-American (one minor area) 

graduate courses in Luso-Brazili3ft- (t:he other minor 

graduate course in the History of !hero-Romance 

advanced courses (8000-level) in Peninsular Spanish 

a. Here as many as 3 courses may be replaced with 
criticism/methods courses or, with adviser's 
consent, courses in other areas with the 
Department as per departmental rules. 

area) 

Emphasis in Spanish American 

1. 5 "survey" courses in Spanish American 

2. 3 graduate courses in Peninsular Spanish (one minor area) 

3. 3 graduate courses in Luso-Brazilian (the other minor area) 

4. 1 graduate course in the History of !hero-Romance 

5. 9 advanced courses in Spanish American 

a. Same as A above. 

Emphasis in Luso-Brazilian 

1. 5 "survey" courses in Luso-Brazilian 

2. 3 graduate courses in Peninsular Spanish (one minor area) 

3. 3 graduate courses in Spanish American (the other minor area) 

4. 1 graduate course in the History of I hero Romance 

5. 9 advanced courses in Luso-Brazi1ian 

a. Same as A above. 

At any time within the expected period of course taking (3 years and 
1 quarter including summers), students can accumulate credits in other units 
and programs, depending on the affinity to the major. 
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Educational and Social Need for the Program 

The proposal for an M.A. and Ph.D. in Hispanic and Luso-Brazilian Litera
tures obviously arises from the professional responsibility to orient depart
mental talents, resources, and expertise in order to "produce" a graduate that 
will be in the closest relation possible to national academic needs as recently 
developed. The employment record of students coming out of our program \vould 
seem to indicate our assumptions are correct: in a tight market all of our 
graduates have been able to land teaching positions. This would support our 
contention that the integral approach that has characterized programmatic 
practice in this Department in the last six years is atuned to professional 
demands. -

But beyond these prog~rnmatic reasons, this success reflects the gravita
tion the Hispanic and Luso-Brazilian cultures have had in world and national 
affairs. Migration trends have made the Latin American and Portuguese presence 
in the United States an essential ingredient of this society. Recent events in 
Central America and South America have caused a debate on the meaning of national 
security. Countries like Mexico and Brazil have recently emerged as main actors 
in Caribbean and African affairs, either as competitors or allies of United 
States' interests. In this context, teaching personnel with the capability of 
explaining and interpreting these cultures are in definite demand in lib~ral 
arts curricula. Given the socio-historical orientation of the graduate ~ro
grams in this Department (which has given it a measure of national and inter
national visibility) all scholarly tools to satisfy this demand have been 
readily available, this leading to a high rate of the placement of our graduates. 
Above all, it must be kept in mind that present planning trends in the CLA 
curricula and President Magrath's sponsorship make international comparative 
studies an important focus of scholarship in this University. Clearly our pro
posal fits within this thrust. 

The ability shown by our students to relate their field to overall 
cultural developments in a unified way, contrary to the traditional frag
mentation of areas in the usual departmental structures, has also led to in
creased scholarly productivity at an earlier career stage. The possibility 
of comparative studies in Latin American, Peninsular, Portuguese and African 
literatures or socio-historical approaches to these fields has opened new 
perspectives which have yielded numbers of publications normally associated 
with established scholars. This trend has further strengthened employment 
opportunities and enriched the resources available in each area. 

The program sketched here evolved through internal departmental discussions 
which yielded position papers circulated and carefully analyzed. There was also 
consultation on the proposed program with alumni, faculty in other universities, 
and students still active in our program. There is overwhelming support. In 
this last bracket we are talking of a permanent yearly roster of around 24 
students engaged in graduate literary studies. We have produced 25 Ph.D.'s 
in the last six years. After months of intense work and discussion, the pro
posal was approved on February 26, 1982. 

J 
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Comparison with Similar Programs 

There are no programs of this nature anywhere in the United States. 

Quality Control 

Finally, departmental procedures stipulate that all graduate programs 
be evaluated internally every five years. 

Implementation 

The availability of graduate faculty, library resources and administrative 
personnel allows for immediate implementation of the proposed program after · 
approval. Our future bulletin copy furthermore states: 

"DEGREE REQUIREHENTS: 

For the Haster's Degrees 

For both major and minor credit requirements, see the 
"General Information" section of this Bulletin for specific 
information about programs and examinations, consult the 
Department's Graduate Handbook. Both written and oral, 
final examinations are required for all M.A. degrees. 

For the Doctoral Degree 

Students who hold an H.A. degree or ~.;rho wish to bypass 
the M.A. program must pass a Ph.D. Qualifying Examination 
by the second quarter after beginning work toward the 
doctorate. 

The Ph.D. in Hispanic and Luso-Brazilian Llteratures in
volves work in Spanish, Spanish-American and Luso-Brazilian 
literatures. Minor areas satisfy Graduate School minor re
quirements. For information about the Ph.D. in Hispanic 
Linguistics and about programs, requirements, preparation 
for and format of examinations, consult the Graduate Handbook. 
For minor and supporting program requirements, see the 
"General Information" section of this Bulletin." 
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APPE~l)IX 

Sr\i-IPLES OF PH.D. STUDY PROGRAHS FOR EACH OF THE B1PHASES 

A. Spanish Literature 

Five required courses in Peninsular Spanish Literature: 

Span. 5-106: THE LITERATURE OF THE RECONQUEST AND FEUDAL SPAIN 

Major literary works and genres of medieval Spain-
from the primitive lyric to La Celestina--examined 
against background of social-;nd historical trans
formations of Spanish Hiddle Ages. 

·~ .
Span. 5-107: THE LITERATURE OF THE SPA.'!ISH EHPIRE AND ITS DECLINE 

Overview of major Renaissance and Baroque works-
poetry, non-fiction, prose, novel, drama--of the 16th 
and 17th centuries, studied against the background of 
the Spanish Empire, the internal economic crisis and 
the ideological apparatus developed by the Modern State. 

Span. 5-108: THE SPAIN OF CERVANTES' DON QUIJOTE: HISTORY AND FICTiON 

The historical function of literary techniques, nar
rative perspectives and ironic discourse of Cervantes' 
major work during the imperial decadence. Tradition 
of Erasmian folly, madness as anachronism and social 
satire. 

Span. 5-109: THE LITERATURE OF BOURGEOIS ORDER: ENLIGHTENNENT, 
ROMANTICISH AND POSITIVISM 

Overview of major literary works--poetry, essay, novel 
and drama--and of the literary movements of the 18th 
and 19th centuries, studied as aesthetic expressions of the 
long process of consolidation of the Bourgeois social 
order in Spain. 

Span. 5-111: THE LITERATURE OF THE SPANISH CRISIS OF THE 20TH CENTURY 

Overview of major literary works and aesthetic trends of 
contemporary Spain in connection with the social, 
political and intellectual crisis, from the Spanish
American War of 1989 to the post-Francoist period. 

Three courses in Spanish American literature (minor area) 

Span. 5-526: CREOLE CONSCIOUSNESS AND MERCANTILIST CULTURE 

Analysis of texts written between 1492 to 1780: study 
of socio-historical project to which these texts belong. 
A view of the generic variants as well as the approach to 
the changing reality in which they are inscribed. 

J 
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Span. 5-527: NATIONAL LITERARY CONSCIOUSNESS AND FREE TRADE 

Analysis of literary movements as part of the process of 
formation of the nation-states and the incorporation of 
Latin America in the international capitalist system as 
producer of foodstuffs and raw materials and importer of 
manufactured goods (1780-1900). 

Span. 5-529: NATIONAL AFFIRNATION AND TRANSNATIONALIZATION 

Analysis of literary trends of the period as a reaction to 
internal social demands for the development of independent 
national cultures and the conflicting influence of the 
international economic system (1950-). 

Three courses in Luso-Brazilian literature (minor area) 

Port. 5-521: LITERATURE IN TPiliDITIONALIST/EXPANSIONIST PORTUGAL 

Analysis of literary movements and key literary figures 
in Portugal to the mid-eighteenth century (ca. 1750). 
Literature will be seen as a dimension of socio-cult~ral 
movement involving modulations of traditionalist social 
formations and accommodation of overseas expansion. 

Port. 5-522: LITERATURE AND LIBERAL PROBLil1ATIC IN PORTUGAL 

Analysis of literary movements and key figures from mid
eighteenth century to present. Literature will be seen 
as a dimension of socio-cultural movement in an area in 
which, first by emulation and then by various reconsti
tutions of society, Portugal attempts to "modernize." 

Port. 5-524: LITERATURE IN THE RISE OF BRAZIL BOURGEOISIE (1807) 

Analysis of literary movements and figures from Brazil's 
independence through monarchical and republican eras to 
current state. Literature seen as a dimension of socio
cultural movement in an era of changing strategies for 
making and/or stabilization of an independent economic and 
cultural entity. 

Linguistics Requirement: One course in the History of Ibero-Romance sequence 
(Span. 5-701/5-702/5-703) 

Nine advanced courses in Peninsular Spanish Literature (8-xxx level) from 
among the following: 

Span. 8-100: RESEARCH IN SOCIO-HISTORICAL APPROACHES TO SPANISH LITERATURE 

Analysis of the socio-historical functions of Spanish 
literary texts and a critical appraisal of the major· 
theories concerning literary production. 
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Span. 8-200: SPANISH LITERARY TEXTS: THEORIES OF FOR}~L STRUCTURES 

Research in the various approaches to/and methods of the 
literary analysis of discourse. 

Span. 8-202: THE MIDDLE AGES: STUDIES IN NARRATIVE POETRY (JUGLARIA 
AND CLERECIA) 

Concentration of Cantar de Mia Cid and the heroic tradition; 
Libro de buen amor and literary autobiography; La Celestina 
and the end of the Middle Ages. Each masterpiece studied 
in its genre and time. Appraisal of research, criticism, 
views of major scholars and historians. 

-
Span. 8-212: SPANISH LITERATURE OF THE 16TH CENTURY: ~LA-UP TO LOPE 

DE VEGA 

Important innovators--Encina, Gil Vicente, Tares Naharro, 
Sanchez de Badjoz, Lope de Rueda, Cristobal de Viruea, 
Juan de la Cueva, Cervantes--their sources, themes and 
contribution to development of dramatic theory and theatrical 
forms. Studied against background of social and cultural 
history. .i 

Span. 8-223: SPANISH GOLDEN AGE POETRY 

New Spanish poetry, started by Boscan and Garcilaso and 
developed by Luis de Leon, San Juan, and Herrera, new 
trends by Gongora, Lope de Vega, and Quevedo. Greek, 
Latin, Italian literary traditions: major lyric genres 
and ideological lines. Eclogues, lira, mystical verse, 
satires, conceptismo and culteranismo. The sonnet. 

Span. 8-252: SPANISH LITERATURE: 19TH CENTURY 

Beginni~and development of costumbrista and romantic 
movements through analysis of representative works such 
as articulos of Larra, poetry of Espronceda, romances and 
plays of Duque de Rivas and Zorrilla, rimas and leyendas 
of Becquer, the prose of Fernan Caballero. 

Span. 8-271: SPANISH THEATRE IN THE 20TH CENTURY 

Modes of Spanish theatrical expression since Galdos; 
technical innovations of Benavente; grotesqueries of 
Valle-Inclan; metaphoric experiments of Lorca and Albert; 
existential preoccupations of Unamuno, Buero, and Sastre; 
grotesque tragedies of Arniches; other smaller genres. 

Span. 8-300: RESEARCH IN HISTORIOGRAPHY OF SPANISH LITERATURE 

Main historiographical approaches to literary production 
in Spain from the Romantic period to the present. 

J 
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Span. 8-354: 

Span. 8-371: 
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THE LIBRa· DE BUEN M10R AND LA CELESTINA 

Comparative study of two Spanish masterpieces in terms of 
their sources, historical background, and artistic viewpoint. 
Traditions of Ovid, elegiacal literature, medieval Latin 
comedy (Panfilo). Social world of Libra, Celestina. Problems 
of authorship. Oriental, Semitic, and Christian influences. 
Art and morality. 

SPANISH THOUGHT, LETTERS, HOVENENTS OF THE 19TH CENTURY 

Traditionalism and liberalism in modern Spain. Thought 
of Donoso and Balmes. Kausist's influence on philosophy, 
religion, science, literature, and education. Revolution 
of 1868 as focal point of ideological conflict in 19th
century intellectual life. Menendez y Pelayo's scholarship. 

THE MODEID~ SPANISH NOVEL (1900-1936) 

Survey of three novelistic generations--of 1898, post-1898, 
and the "dehumanized" 1930s of surrealism. Emphasis on 
relationship of thematic content--politics, arts, history, 
human psychology, Spain itself--to fictional construqts 
and self-expression in Azorin, Unamuno, Baroja, Valle-Inclan, 
Perez de Ayala, Mira, Jarnes. 

Span. 8-372: SPANISH 20TH CENTURY ESSAY 

Introduction to modern Spanish thought through the works 
of Unamuno, Ortega y Gasset, and others. Rationalism 
and irrationalism. Ortega's philosophy of history and 
society. Political ideas in the crisis of contemporary 
Spain from Maeztu to Azana. 

Span. 8-392: CONTEMPORARY SPANISH POETRY (1936 TO PRESENT) 

Major postwar Spanish poets including Damaso Alonso, 
Jose Luis Hidalgo, Blas de Otero, Gil de Biedma, Claudio 
Rodriguez, others. Continuity of pre- and post-war poetry; 
prison poems of Miguel Hernandez. 

Span. 8-400: SPANISH LITERATURE AND THE INTERACTION OF NATIONAL CULTURE 

Cross-cultural aspects of Spanish literature from the early 
Middle Ages to the present. 

Span. 8-502: HISPANO-ARABIC LITERATURE AND CULTURE 

Literary styles and genres in classical and modern writings; 
compositions based on texts studied. 

Span. 8-503: HISPANO-ARABIC LITERATURE AND CULTURE 

C, Literary styles and genres in classical and modern writings; 
compositions based on texts studied. 
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Span. 8-504: THE rlORISCOS THROUGH THEIR LITERATURE 

Survey of Aljamiado literature--a literature written in 
Romance but using Arabic script; its format and content, 
local environment, and relation to Arabic models. 

Span. 8-533: THE BAROQUE IN EUROPEAN LITERATURE: SPAIN 

Third quarter of interdepartmental sequence of literature 
in translation. The baroque movement in Spain. Character
istics in common with the baroque movement in Italy, France, 
and Germany. 

Under advice, a number of these advanced courses may be replaced with ·~ 
organically related similar courses in the Spanish American and/or Luso-Brazilian 
sequence. Courses in research methods would also be allowed under advice. 

Five courses in a minor or supporting program outside the Department 

Given the intellectual orientation of this Department, besides other 
literatures, Comparative Literature, Linguistics and/or Hispanic Linguistics, 
students would also be encouraged to take courses in the social sciences. 

B. Spanish-American Literature 

Five required courses in Spanish-American Literature: 

Span. 5-525: CARIBBEAN LITERATURE: AN INTEGRAL APPROACH 

Review of the literature of the Caribbean area; common 
generic traits and preoccupations. Conceptualization of 
the region as a totality: themes, similar lines of de
velopment, generic tendencies, periods of development 
and crisis. 

Span. 5-526: CREOLE CONSCIOUSNESS AND MERCANTILIST CULTURE 

Texts written between 1492 and 1780, sociohistorical 
context. Generic variants and the approach to changing 
reality in which they are inscribed. 

Span. 5-528: POPULAR LITERARY CONSCIOUSNESS 1900-1950 

Spanish-American literature between the eve and aftermath 
of the two great wars. Impact of modernization, industriali
zation, nationalistic, and populist thought on emergence of 
distinctive writing, thematic trends, and literary genre 
conventions. 

Span. 5-529: NATIONAL AFFIRMATION AND TRANSNATIONALIZATION 

Literary trends of the period (1950 to present) as a reaction 
to internal social demands for development of independent 
national cultures and conflicting influences of international 
economic system. 
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Three courses in Peninsular Spanish literature (minor area) 

Span. 5-107: THE LITERATURE OF THE SPfu.'HSH EHPIRE AND ITS DECLINE 

Major Renaissance and baroque works of 16th and 17th 
centuries--poetry, nonfiction prose, novel, drama--examined 
against background of establishment of Spanish Empire, 
internal economic crisis, and ideological apparatus de
veloped by the modern state. 

Span. 5-109: THE LITERATURE OF BOURGEOIS ORDER: ENLIGHTENHENT, 
ROMANTICISH AND POSITIVISH 

Najar literary works--poetry, essay, novel, and drama-
and literary movements of 18th and 19~ c~nturies examined 
as aesthetic expressions of the long process of consolida
tion of the bourgeois social order in Spain. 

Span. 5-111: THE LITERATURE OF THE SPANISH CRISIS OF THE 20TH CENTURY 

Major literary works and aesthetic trends of contemporary 
Spain examined within context of the social, political 
and intellectual crisis, from the Spanish-American Har of 
1898 to the post-Franco period. i 

~ Three courses in Luso-Brazilian literature (minor area) 

Port. 5-523: LITERATURE EXPRESSION IN PORTUGUESE AMERICA (1500-1807) 

Literary movements and figures from discovery to independence 
and imperial status. Literature as a dimension of socio
cultural movement in which Brazil changed from supplier 
of raw materials to implicit hegemonic status as the 
strongest economic entity in the Lusophone world. 

Port. 5-524: LITERATURE IN THE RISE OF THE BRAZILIAN BOURGEOISIE (1807) 

Literary movements and figures from Brazil's independence 
through monarchical and republican eras to current state. 
Literature as a dimension of sociocultural movement in an 
era of changing strategies for making and/or stabilizing 
an independent economic and cultural entity. 

Port. 5-525: LUSOPHONE AFRICA: STATE AND ACCULTURATED LITERATURE 

Literary movements and figures in Lusophone Africa from 
early documents through independence. Literature as a 
dimension of sociocultural movement from colonial status, 
to "autonomy," to the forging of national entities. 
Combative literature and literature in a revolutionary 
society. 

Linguistics requirement: as in A. 
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Nine offerings in Spanish-American literature chosen from among the following 
course numbers: 

Span. 8-940: ADV&~CED RESEARCH IN SPANISH-AMERICAN LITERARY HISTORIOGRAPHY 

Sources and procedures that have given rise to institu
tionalizations of Spanish-American literary history. Evalua
tion and review of epistemological principles and assumptions 
in theory of literary criticism and histories of literature. 

Span. 8-960: ADVANCED RESEARCH IN SOCIAL APPROACHES TO SPANISH-~1ERICAN 
LITERARY TEXTS 

-

Function of Spanish-American literature in societ~ac~ording 
to various theories of social structures: Marxist, Weber~an, 
Frankfurt School, Dependency Theory, Simmelian sociology. 

Span. 8-980: ADVANCED RESEARCH IN SEMIOTIC/STRUCTUP~L ANALYSIS OF 
SPANISH-AMERICAN LITERARY TEXTS 

Challenging Spanish-American literary texts as semiotic 
processes, both to illuminate their structural machinery 
of meaning and to open their semiotic projection to the 
symbolic activity pervading Spanish-American cultural and 
social environment. 

Span. 8-990: ADVANCED COMPARATIVE RESEARCH OF CARIBBEAN GENRES 

Major literary works and genres of Caribbean literature 
studied against the background of the sociohistorical 
vicissitudes of the process leading to the formation and 
consolidation of the national states. 

Possible replacements in Peninsular, Luso-Brazilian, and research methods 
as in A. 

Five courses in a minor or supporting program outside the Department: As in A. 

C. Luso-Brazilian Literature 

Five required courses in Luso-Brazilian Literature 

Port. 5-521: LITERATURE IN TRADITIONAL EXPANSIONIST PORTUGAL 

Literary movements and key literary figures in Portugal 
to the mid-eighteenth century (ca. 1750). Literature 
as a dimension of a sociocultural movement involving 
modulations of traditionalist social formations and ac
commodation of overseas expansion. 
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Port. 5-522: LITERATURE ru~D LIBERAL PROBLEMATIC IN PORTUGAL 

Port. 5-523: 

Port. 5-524: 

Literary movements and key figures from mid-eighteenth 
century to present. Literature as a dimension of socio
cultural movement in which, by emulation and various re
constitutions of society, Portugal attempts to "modernize." 

LITERATURE EXPRESSION IN PORTUGUESE &~ERICA (1500-1807) 

Literary movements and figures from discovery to independence 
and imperial status. Literature as a dimension of socio
cultural movement in which Brazil changed from supplier 
of raw materials to implicit hegemonic status as the 
strongest economic entity in the Lusophone world. 

LITERATURE IN THE RISE OF THE BRAZILIAN BOURGEOISIE (1807") 

Literary movements and figures from Brazil's independence 
through monarchical and republican eras to current state. 
Literature as a dimension of sociocultural movement in an 
era of changing strategies for making and/or stabilizing 
an independent economic and cultural entity. 

Three courses in Peninsular Spanish literature (minor area) 

Span. 5-107: THE LITERATURE OF THE SPANISH EMPIRE AND ITS DECLINE 

Major Renaissance and baroque works of 16th and 17th cen
turies--poetry, nonfiction prose, novel, drama--examined 
against background of establishment of Spanish Empire, 
internal economic crisis, and ideological apparatus 
developed by the modern state. 

Span. 5-109: THE LITERATURE OF BOURGEOIS ORDER: ENLIGHTENMENT, 
ROMANTICISH AND POSITIVISH 

Major literary works--poetry, essay, novel, and drama-
and literary movements of 18th and 19th centuries 
examined as aesthetic expressions of the long process 
of consolidation of the bourgeois social order in Spain. 

Span. 5-111: THE LITERATURE OF THE SPANISH CRISIS OF THE 20TH CENTURY 

Major literary works and aesthetic trends of contemporary 
Spain examined within context of the social, political, 
and intellectual crisis, from the Spanish-American War of 
1898 to the post-Franco period. 
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Three courses in Spanish-American literature (minor area) 

Span. 5-525: CARIBBEAN LITERATURE: AN INTEGRAL APPROACH 

Review of the literature of the Caribbean area; common 
generic traits and preoccupations. Conceptualization of 
the region as a totality: themes, similar lines of de
velopment, generic tendencies, periods of development and 
crisis. 

Span~ 5~527: NATIONAL LITERARY CONSCIOUSNESS AND FREE TRADE 

Literary movements as part of the process of formation 
·~ of nation-states: the incorporation of Latin America in 

the international capitalist system as producer of food
stuffs and raw materials and importer of manufactured 
goods (1780-1900). 

Span. 5-529: NATIONAL AFFIRt~TION AND TRAl~SNATIONALIZATION 

Literary trends of the period (1950 to present) as a 
reaction to internal social demands for development of 
independent national cultures and conflicting influente 
of international economic system. 

Linguistics Requirement: as in A. and B. 

Nine offerings in Luso-Brazilian literature chosen from among the following 
course numbers: 

Port. 8-920: SEMINAR: LUSO-BRAZILIAN LITERATURE 

Advanced level study of problems in Luso-Brazilian 
language, literature, and cultural history. Topics 
specified in Class Schedule. 

Port. 8-930: RESEARCH: SOCIAL APPROACHES TO PORTUGUESE LITERATURE 

Functioning of literature in Portuguese society according 
to one or more theories of social formation. Cultural 
or socioliterary issues, specific movements, authors, or 
works. 

Port. 8-940: RESEARCH: SOCIAL APPROACHES TO BRAZILIAN LITERATURE 

Functioning of literature in Brazilian society according 
to one or more theories of social formation. Cultural or 
socioliterary issues, specific movements, authors, or works. 

J 
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Port. 8-950: RESEARCH: SOCIAL APPROACHES TO LUSOPHONE AFRICAN LITERATURE 

Analysis of the functioning of literature in Lusophone 
African societies seen according to one or more theories 
of social formation. Seminar may be devoted to cultural 
or socio-literary issues or to analysis of specific 
movements, authors, or works. 

Port. 8-960: RESEARCH: COMPARATIVE LUSOPHONE LITERARY TEXTS 

Application of a sociocultural analytical framework to 
aspects of literary culture similar in nature or manifesta

·~ tion throughout the Lusophone world. 

Possible replacements as in A. and B. 

Five courses in a minor or supporting program outside the Department: As 
in A. and B. 
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LIST OF PROFESSORS INVOLVED IN THE GRADUATE LITERATURE PROGRA}l 

(All members of the Graduate faculty teach two graduate courses per year) 

Peninsular Spanish 

RANK NAHE RANK IN GRADUATE FACULTY 

Professor Anthony N. Zahareas Full Rank 
Area of Specialization: Spanish Lit.: Medieval, Renaissance, Golden Age, 19th anQ 

20th Century 
(Span. 5106, 5107, 5108, 5109, 5111, 5221, 5272, 5316, 
8202, 8212, 8223, 8252, 8271, 8312, 8371, 8533) ·~ 

Professor Antonio Ramos-Gascon Full Rank 
Area of Specialization: Spanish Lit.: 18th, 19th, 20th Century Prose and Poetry 

(Span. 5109, 5111, 5272, 8252, 8271, 8354, 8371, 8372, 8392) 

Professor Nicholas Spadaccini Full Rank 
Area of Specialization: Spanish Lit.: Renaissance and Golden Age; Comparative Literature 

(Span. 5106, 5107, 5221, 5316, 8212, 8223, 8533~ 

Assoc. Professor Constance Sullivan Associate Rank 
Area of Specialization: Spanish Lit.: 19th and 20th Century Novel and Lyric Poetry ~ 

(Span. 5272, 8392) 

Spanish-American 

The following professors are competent to teach any and all courses in this 
area of concentration. (See pages 10, 12, and 14 for course titles and descrip
tions.) 

RANK NAME RANK IN GRADUATE FACULTY 

Professor Hernan Vidal Full Rank 
Area of Specialization: Spanish-American Lit.: Novel, Short Story, Theatre; Sociology 

of Literature. 

Assoc. Professor Rene Jara Full Rank 
Area of Specialization: Spanish-American Lit.: Literary Theory 

Assoc. Professor Ileana Rodriguez Associate Rank (Currently applying for 
Full Rank status) 

Area of Specialization: Spanish-American Lit.: 20th Century Prose, Caribbean Literature, 
Literary Theory 

Luso-Brazilian 

The following professors are competent to teach any and all courses in this 
area of concentration. (See pages 7, 11, 12, 13, 14 for course titles and 
descriptions.) 
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TWI~J CITiES 

Professor Gerhard \Jeiss, Chair 
Language, Literature and the Arts 

Policy and Revie.v Council 
219 Folwell Hall 

Dear Gerhard: 

9 Pleasan: S>.;:::t S.E. 

1·312) 373-:-:·?3 

Novernl::er 22, 1982 

The faculty of the Department of Spanish and Portuguese is again 
suhnitting a proposal to the Language, Literature and Arts Policy and 
Review Council for the rrodification of our Ph.D. in literature. \·;e 
feel that the intellectual argument of our seror:d presentation to the 
Executive Corrmittee of the Graduate School is still valid. Therefore, 
we think that the best way to proceed is to present to you that pro?Qsal 
together with a supplementary paper addressing the net.v concerns 
expressed by t'.•lO mEmbers of that Cormittee. 

On l::ehalf of our faculty we are asking the members of the 
Language, Literature and Arts Policy a11d Review Council to give us 
the same kind of unanirrous support we received upon the presentation 
of our original proposal. \·Je should all recognize the issue of 
the freedom of the vario1'_s faculty lx:xlies in the College to oonduct 
their academic programs/111oorne background of this project. We need 
the cooperation of the Language, Literature and Arts Policy and 
Review Council to place the issue in its proper perspective. 

Please let us know if any further information is need~ fo your 
deliberations. \ 



UNIVERSITY OF MINNESOTA De::a.~ment of S;nn;::;h a;:: Po:::.;;:.;ese 
TWIN CITIES 3-+ Fo\•,eil Hail 

9 P'eas3nt Strc:et S.E 
\1inneaooi:s. ~Jhnr.e5.:J:3 55-+55 

PROPOSAL FOR A PH.D. IN HISPANIC AND LUSO-BRl\.ZILIJI.N 
LITERATURES 

History of the Proposal 

In 1981-1982 the Department of Spanish and Portuguese initiated 
procedures to modify the title of the Ph.D. program in literature in 
order to adjust it to our practice of the last six years. In their dis
cussion, the faculty of the Department considered this rrove as a rnino::::
one, in the sense that the existing program allows for a strong con
centration in Luso-Brazilian literature >vithin the Ph.D. in Spanish. 
The socio-historical approaches to literature predominating among our 
faculty emphasizes an organic vision of the canon of v.urks taught. 
It emerges fran a conception of the unifying cultural developnent of 
the Spanish arrl Portuguese speaking countries in the context of their 
linguistic differences. Portugal, Spain, Latin America and the Spanish 
and Portuguese speaking countries in Africa share a ccmnon history that 
gra.vitates on the production of literature. In ot.~er v.ords, during the 
last six years the Ph.D. program acquired a gradual and decidedly hybrid 
orientation not reflected by the title Ph.D. in Spanish. 

Another aspect of the question was introduced when discussion with 
alumni proved that this unified orientation had been fundamental in their 
securing teaching positions at the College/University level. All our 
graduates have found employment in academia in times of severe retrench
ment. ~·le believe this is possible because of the more ample r~e of 
expertise our "pra:lucts" can contribute to a program. This con iction 
lro our faculty to attenpt a better formulation of the "hybridi " of 
our program, so that the various areas of expertise offered v.ou have 
a rrore organic relation. Hence the notion of a Ph.D. in Hispanic and 
Luso-Brazilian Literatures. L 

All along our faculty was. clear in their intentlon to SUl:l'ro. t 
the traditional linguistic separation between Spanish and Portu~ese 
sttrlies. vJe do not want a Ph.D. purely in Spanish because it:tE d. s not 
reflect our \'JOrk. For the same reason a Ph.D. in Portugues is -
desirable. Two other considerations argue against a Ph.D. in uguese: 
the market for this Ph.D. is extremely narrow; we do not have enough 
personnel in Portuguese for such accreditation. We are emphatic in 
stating that our strength lies in the hybrid, canparative nature of our 
approach to the field. 
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In the Spring of 1982 the Language, Literature ard the Arts Polic_:' 
and Review Council approved our proposal ~vi th praise. later on the 
Executive Corrmittee of the Graduate School decided to table the pro;::osal 
on two grounds: 1) there was concern arout a program that did not allC' .. , 
for minor/supporting field work in other disciplines; 2) it was felt 
that only t\vo Professors in Portuguese was not enough (see letter en
closed fran Dean Ibele, July 1, 1982). It was also suggested that the 
proposal should be canplemented with infonnation on the various kLr:ds of 
course\".Drk programs possible. 

The faculty of Spanish and Portuguese moved to satisfy these con
cerns and rearranged requirements to allow for minor/supporting field 
work in other programs. The Deans of the CIA made a firm ccmnitrr.ent to 
provide our unit with a beginning Associate Professor in Brazilia~ 
literature. The proposal was again subnitted to the Executive Ccr:mittee 
of the Graduate School, which again tabled it on November 4, 1982, 
and returned it to the Language, Literature and the Arts Policy and 
Review Council. 

This time two menbers of the Executive Ccrnmittee--Dean .~re'.v Hei:1 
and Professor Dale Lange--expressed concern that our proposal is perha?s 
a maneuver to create a Ph.D. in Portuguese in an indirect v.1a.y. The 
Committee also requested that we obtain from the Deans of CLA a letter 
of confirmation of the new position for our unit. 

Upon resuhnitting our proposal to the Language, Literature and 
the Arts Policy and Revievl Council, we \".Duld like first to report that 
Dean Roger Benjamin has assured us he will communicate with Professor 
Gerhard Weiss to confirm the CIA ccmmitment. At the same time we want to 
express our concern for the future of our program and point out ~me of 
the implications _of the second tabling of our proposal. 

Arrangements for the new Ph.D. came after a long period of s
cussion and maturation. ~\Te are trying to establish the frame\".Drk that 
will direct our efforts, our priorities, our resources, and the ~ o
fessional destiny of our students for at least a decade to came. I The 
"W"eight of this responsibility makes us welcome any opportunity t6 explain 
and discuss the intellectual validity of our project. Such discu1sion can 
only help in refining our goals so that ~~ may offer our studentl the 
best educational experience our faculty is capable of delivering ~ve 
also welcome and strongly support inquiries about our endeavors that 
there never be doubts arout the quality of the degrees conferred by this 
University. On the other hand, we feel it ~uld be a sad day if 'initia
tives for improvement of our program--or any program for that matter-
were obstructed solely on the basis of administrative criteria that simply 
do not apply to our project. 

I' 

i I 
'' 

j i 
I 
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l'Je ur..derstand that when the Executive Corrmittee of the Graduate School 
tabled our prq::osal for the second time, the strongest of the two voices 
expressing concern that perhaps our faculty was maneuvering to create a 
Ph.D. in Portuguese through the back door was that of Dean Andrew Hein. 
Officers of Spanish and Portuguese were not ~vi ted to this meeting. On 
the previous occasion, representatives of our Deparbnent were present 
to answer questions fran members of the Conmittee. At that time bean 
Hein raised the issue of a possible, indirect Ph.D. in Portuguese and 
we 'thought we had an~red to his satisfaction. Otherwise Dean Ibele, 
in his letter of July l, 1982, "tMJuld have mentioned it. So it was a 
surprise for us to discover that the second tabling of our proposal ca-ne 
fran an issue not defined as such before. 

A number of questions can be raised about this outcome. Procedurally, 
does this mean that if we answer this new concern another issue will be 
raised next time? Logic refrains fran accepting the nightmare of an 
infinite expansion of formal procedures. On the ethical aspect, >>"e do 
not find it fruitful to conduct academic business on the basis of 
UD\V<Irranted mutual distrust and suspicion. vmy should we be deviously 
trying to create a Ph.D. we do not want, as much as we do not want a 
Ph.D. purely in Spanish? Al::ove all we are trying to avoid placing the 
discussion in the context of academic freedan. At this level the need 
for flexible interchange -would be endangered. No faculty can afford to 
be lax in the defense of their acadanic freedan. For this reason \ve t.."1ink .J 
it is more positive and constructive to explain the intellectual 
foundations of why we need a hybrid Ph.D. 

The Organic Unity of the Literatures ~~itten in Spanish and Portuguese 

In general, our graduate faculty approach their field from the as
sumption that literature is a kind of cultural production closely related 
to the danands of the social history of society. fure specif ica · y, 
Portugal, Spain, Latin America and the Spanish and Portuguese s ng 
countries in Africa share a cammon history marked by their orig' 
function as metropolis or colonies in a transnational order that 
complex multilateral connections. These linkages constitute a 
conmon space where the mutual transfer of literary forms has be 
tained through the centuries. 

•i 

II 
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Spain and Portugal were a political unit until the 11th century, and 
again between 1580-1640, while all the time the power structures have shared 
some commonality of purpose, as evidenced by the fascist regL~s of Salazar 
and Franco during this century. About 70 years after the independence of 
the Latin American colonies in the 1820's, the poetry of Spain \vas profoundl~' 
renovated by poets from the ex-colonies in G~e context of the Spanish
flmerican lvar. In the 1940' s the anti -Salazarist novel in Portugal dreH 
heavily on the Brazilian social novel of the 1930's. During the last 
dec.ade, in Chile, Argentina, and Uruguay a literature has emerged that 
reproduces Spanish strategies to avoid the censorship of the Franco regil::e 
in the context of the local military power. Migration of Latin Americans 
to Angola and Mozambique in t.~e context of ccmnercial and military influence, 
or as political exiles, has given rise to a literature with African content. 

Tne possibility of a scholarly exploration of these linkages is 
obstructed within e1e traditional differentiation of fields of languages. 
For the last two decades the tendency has been to organize the study of 
literature according to linguistic identity. In part this led to the 
demise of the Romance Languages Departments that housed French, Spanis~, 
Portuguese, and Italian under a huge umbrella. In Minnesota these languages 
were separated into two clusters: French and Italian; Spanish and Portuguese. 
In most deparmtnets of this nature in the United States these clusters do 
not result in the creation of prcgrarns integrating them in a cohesive 
relation. Tney share one roof in an uneasy partnership where French or 
Spanish are usually the da~nant components. .Z'I.crimony is a never abse..'1t 
ingredient in this situation. 

Intellectually, this state of affairs introduces absurd distortio~s to 
our field. One case in point: although Latin American countries have a 
wide range of cultural similarities, a student specializing in Labn 
.ArrBrica in a typical Spanish Department rarely has the chance to acquire 
knowledge of Brazilian literature that will give testirrony to e1a· history 
shared. As far as the usual departm2ntal structures go, Brazil c uld be 
on another planet. 

The Need for a Hybrid Ph. D. 

Under the assumptions that guide our teaching and scholarshi neither 
a "pure" Ph.D. in Spanish nor one in Portuguese is adequate. t:' 

In all fairness we recognize that the concerns expressed by ~an 
Andrew Hein probably come from his experience as an officer of th Graduate 
School \vhose obligatory role is to see to it that the degrees con erred by 
the University of Minnesota be in accordance with established regulations. 
Yet his fears about a't:onspiratorial" Ph.D. in Portuguese correspond exactly 
to the traditionalism we are trying to leave behind. 

The issue before us has a clear profile: an officer of the Graduate 
School in charge of overseeing due formal process had the capacity to 

il 
II 
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sway a~ Executive Committee to stop our proposal on U1e basis of criteria 
that do not apply to our project. On the other hand, a faculty l:xxly forreC. 
by Associate Professors and Full Professors, all of them with Ph.D.'s in 
Spanish, Portuguese and Spanish/Portuguese from accredited institutic~s, 
in charge of guaranteeing the soundness of the content of a degree, sirr:ply 
do not seem to find ways of making their intentions credible. 

Form/content conflicts ne~d not be antagonistic. The packaging industr_i 
seems to have thrived on a balance between mese two terms. It v;ould be 
monstruous to give a corrnanding role to the packagers to L~e effect L~at 
labeling becones the sole reason for being of a whole industry. Neither 
should we be using a label that does not reflect content. 

Therefore, in the spirit of balance and hannony our faculty would 
like to offer b1o amendments to our original proposal as a conciliatory 
measure, and as evidence of good faith: 

1) If the Portuguese concentration in our proposed program (see 
pp. 12-15 of the enclosed proposal) is perceived as the basis 
for a contrived Ph.D., we v~uld consider specifying that st~~ents 
take a greater number of the 21 courses in Spanish. 

2) If the denomination "Hispanic and Luso-Brazilian Literatures" 
is the source of suspicion, v1e would contemplate substituting 
it with "Ph.D. in Iberian and Ibero-American Literatures." 

i I 
I i 



Ltq) ~~~~~~~ITY OF MINNESOTA 

Dean Warren Ibele 
Graduate School 
321 Johnston Hall 

Dear Dean Ibele: 

Department of Spanish and Portuguese 
34 Folwell Hall 
9 Pleasant Street S.E. 
Minneapolis, Minnesota 55455 

(612) 373-7998 

December 9, 1982 

Upon submittance of our proposal for a Ph.D. in Hispanic and Luso
Brazilian Literatures for the third time to the Executive Committee 
of the Graduate School, I want to call attention to two matters: 

1) In our presentation of possible sample programs that 
students could follow two courses were inadvertently left out. 

GRADUATE SCHOOL 

DEC 9 1982 

One of them was in the vertebrating sequence of the Spanish American 
concentration. This course is 

Spanish 5-527: NATIONAL LITERARY CONSCIOUSNESS AND FREE TRADE 

Literary movements as part of the process of formation of 
nation-states: the incorporation of Latin America in the 
international capitalist system as producer of foodstuffs 
and raw materials and importer of manufactured goods 
(1780-1900). 

The other one is the Portuguese concentration: 

Portuguese 5-525: LUSOPHONE AFRICA: STATE AND ACCULTURATED LITERATURE 

Literary movements and figures in Lusophone Africa from early docu
ments through independence. Literature as a dimension of socio
cultural movement from colonial status, to "autonomy," to the 
forging of national entities. Combative literature and literature 
in a revolutionary society. 

2) Upon recommendation from the Language, Literature and the Arts 
Policy and Review Council, we are withdrawing the two amendments con
tained at the end of our last statement. They had to do with an alterna
tive name to our degree and an increase of the Spanish courses in the 
Portuguese concentration. 

We stand ready to attend the Committee's meeting of December 14, if you 
deem it necessary. 

HV:ck 

Sincerely yourkQs, 

' / • i I r ' 

';:, 1)} I ,1 tJ Ji IAI1Y 
~-·~J~~ 

Professor and Chair 


