
Present: 

UNIVERSITY OF MINNESOTA 
GRADUATE SCHOOL 

Minutes, Graduate School Executive Committee 
Meeting of Wednesday, March 1, 1995 

9:30 a.m., 433 Johnston Hall 

Faculty representatives--Professors Kent Bales, Edward Cushing, Michael Graves, 
Nancy Johnston, Jack Mandel, Larry Rudnick (for Kevin Janni); Administrative 
representatives--Deans Mark Brenner (chair), Stephen Hedman, Ted Labuza, 
Charles Louis, Kenneth Zimmerman; Duluth representative--James C. Klueg; 
Student representatives--Susan Giovengo, John Larsen, Anne Sales; Civil Service 
representative--Andrew LaChapelle; staff--Andrea Scott, Myrna Smith, Karen 
Starry; guests--Professors John Adams and Lillian Bridwell-Bowles, and Associate 
Vice President Robert Kvavik; secretary--Vicki Field 

[Associate Dean Zimmerman convened the meeting on behalf of Acting Vice President Brenner, 
who had been delayed by a telephone call.] 

I. FOR ACTION 

A. Approval of the Minutes of the November 18, 1994, Meeting 

(; The minutes were approved as submitted. 

B. Proposal for a Free-Standing Minor in Composition, Literacy, and Rhetorical Studies 
for the Ph.D. Degree 

Associate Dean Zimmerman stated that the proposal had been reviewed by three Policy and 
Review Councils; however, its main focus is in the area of language, literature, and the arts. 
Professors Bales, Graves, and Johnston reported that their respective Councils (Language, 
Literature, and Arts; Education and Psychology; and Social Sciences) had voted to recommend 
the proposal. Executive Committee members also voted without dissent in favor of a motion to 
approve this item. (There was no discussion.) (Copy of proposal attached with these minutes.) 

C. Proposal for a Change in Credit Reguirements for the Advanced Standing Plan for the 
Master of Social Work (M.S.W.) Degree 

Professor Johnston reported that the Social Sciences Council had voted to recommend the 
proposal, which would eliminate 15 of 27 elective credits and would bring the M.S.W. degree 
into line with similar advanced standing programs elsewhere. A brief discussion ensued in which 
questions were asked about job market considerations (employers do not differentiate between 
Advanced Standing Plan and other M.S.W. graduates, Professor Johnston explained) and 
admissions requirements (admissions requirements will not be affected by the change). Following 
this discussion, Executive Committee members voted unanimously to approve the proposal. 

(Copy of proposal attached with these minutes.) 
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[Acting Vice President Brenner joined the meeting at this point.] 

D. Proposal to Change Commencement Attendance Requirements 

Associate Dean Labuza reported that all six Policy and Review Councils had voted in favor of 
a change in Graduate School commencement attendance requirements to require the adviser and 
DGS to sign a form certifying that the student has made sufficient degree progress to attend the 
ceremony. Under this plan, individual programs would determine what constitutes "sufficient 
degree progress." Executive Committee members voted unanimously in favor of the proposed 

change. (There was no discussion.) (Copy of proposal attached with these minutes.) 

II. FOR DISCUSSION 

Committee members engaged in a lengthy and wide-ranging discussion with Dr. Robert Kvavik, 
Associate Vice President for Planning, and Professor John Adams, Faculty Consultative 
Committee Chair, about the role of the Graduate School as it relates to the reorganization of the 
University's administrative structure. Acting Vice President Brenner introduced discussion by 
noting the substantial changes in the University's central administrative structure that have taken 
place, and the continuing discussions about additional changes in which the Graduate School's 
role is a recurring question: What should be the Graduate School's specific role and 
responsibilities? Some influential individuals within the University have asked whether it makes 
more sense for graduate programs to report to budgetary college deans, who are closer to 
programs. He has argued against administration of the Graduate School's faculty research funds 
by the budgetary colleges, Acting Vice President Brenner stated, and he noted that there is 
considerable annual variation in the fields of the recipients who receive faculty research awards. 
He also distributed and commented on a table and a pie graph that showed the relationship of 
graduate program faculty to departments and budgetary colleges; these materials illustrated that 
it is the exception, rather than the norm, for a graduate program to be aligned with a single 
administrative unit. The Graduate School has historically served to promote "connectivity" across 
collegiate units, which he thought to be an institutional strength important to preserve, Acting 
Vice President Brenner added. He also mentioned Graduate School efforts to increase the 
budgetary college deans' involvement in Graduate School activities (for example, through sharing 
information contained in the graduate program management evaluation forms). 

Many, varied issues were raised and points made in the ensuing discussion. Among these were 
the following: 

• Cross-disciplinary activity is the "lifeblood" of the biological sciences; the Graduate 
School helps to promote this cross-cutting interaction. 
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• Is the Graduate School a "patch" for an organizational problem, or is it a necessary 
integrating vehicle with respect to oversight of standards and quality? Clearly, an institutional 
strength is an ability to let individuals work across disciplines, but should we assess whether our 
current system is the best one to do this? 

• The University is facing serious financial problems; we must reduce University 
bureaucracy or take facilities off line to cope with the problems that confront us. "Business as 
usual won't work." (Is the Graduate School something the University can no longer afford, or 
does the Graduate School provide a service that the University needs? Are other systems already 
in place that could perform its functions?) 

• The University's current organizational structure is not conducive to planning and must 
be simplified (e.g., in terms of resource distribution, funds flow through so many different levels 
that there is little left for departments, who are at the bottom of the "waterfall." But, will the 
new provostal structure simplify things? Do the provosts not add more administrative layers? 
(Conversely, at the Graduate School level a single faculty committee, assisted by a single staff 
member, oversees the faculty grant-in-aid process. If this function were given to the provosts, 
effort would be multiplied three-fold.) 

• A mechanism for promoting "cross-talk" between disciplines would have to be invented 
if the Graduate School's functions were divided among the several provostal units. Service 
functions now performed by the Graduate School would fall to others as well. 

• A clear, strong voice and leadership for graduate education and research are needed 
within the University, regardless of the institution's administrative structure. Will the three
Provost structure diminish this? 

• The Graduate School has little power because it has no real budget; at other land-grant 
universities (e.g., Berkeley) the graduate school plays a much stronger role because it has a 
significant budget. Graduate students here would be supported on a more rationale basis (and 
not subject to the whims of the budgetary colleges) if TA funds were allocated by the Graduate 
School. (Graduate programs here cannot offer support packages as attractive as those at 
competing institutions because we rely on departments to provide second and third year funding 
after the initial fellowship year, and this funding is often uncertain.) 

• Through the Policy and Review Council structure, programs take authority for graduate 
education. The Graduate School structure enables faculty to take charge of graduate programs 
without concern about budgetary issues and unencumbered by administrative concerns. The 
University governance structure focuses on certain issues and the Graduate School on others that 
are more academic in nature. 
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• How will the three-Provost structure affect graduate programs on the University's 
Duluth campus? (The present graduate program/department/budgetary college organization 
provides a good system of checks and balances, and the quality control checks imposed by the 
Graduate School are important.) 

• How can the University provide cost-effective undergraduate education and also focus 
on its research agendas and graduate education initiatives? The University must use resources 
more effectively (in CLA, for example, graduate programs have been "piggy-backed" on 
undergraduate education, and graduate education has been predicated on T As; this is a wrong
minded approach). 

• The President's Cabinet (the name has not yet been decided) is not a decision-making 
body, but it discusses issues and decisions made by others. Its members must be committed to 
graduate education and research; however, it does not necessarily require an officer who has 
designated responsibility for this. It has not yet been decided whether to have the Vice President 
for Research/Graduate School Dean sit at this table. 

• The University's central administration is looking very carefully at Responsibility 
Centered Management (RCM), which has the potential to make a major impact on how graduate 
education is conducted here. The Graduate School administration and governance committees 
have great interest in participating in discussions of RCM and funding for graduate programs that 
cross provostal areas. 

• Faculty are the real resource of this institution. Many faculty feel that graduate 
education and research here are not supported, but are an overload function. 

• The Graduate School should consider the enrollment management issue; tuition accounts 
for 43 percent of the instructional budget. Central administration has not dictated what 
enrollments should be but has constructed the budget on the basis of collegiate deans' enrollment 
projections. This has led to a tuition shortfall of $4 million. The University must gain control 
of its enrollments and must build a budget commensurate with the numbers of students it can 
support. (At the Graduate School level, the program management evaluation process is a step 
in the direction of collecting enrollment information. Resource implications of the PME process 
will be coordinated with the budgetary college deans.) Enrollment analysis is complicated by the 
multitude of tuition discounting mechanisms (e.g., tuition remission, reciprocity, banding); more 
complex fiscal models are needed to make better predictions. 

• The critical measures and benchmarks currently being defined must also effectively 
demonstrate that the quality of the University as a graduate research institution is the same as the 
quality of its graduate education. This must be illustrated in simple terms for an external 
audience to understand. 
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• The University's central administration has not challenged the Graduate School's 
continuation; the challenge has come "from the ranks." The Graduate School must determine its 
key functions, why they are important, and why it is important to vest them in a central Graduate 
School. It should lay out its agenda, role, and responsibilities succinctly, including the things it 
might give up. (For example, one argument given for abolishing the Graduate School is that 
program review would be better assigned to the Associate Vice President for Planning. The 
process is credible only if faculty and the Graduate School oversee it, but how can this be 
demonstrated effectively to those who would argue against this view?) 

• The institutional spokesperson for research can be the Vice President for Research; 
however, it is appropriate for the provosts and budgetary college deans to have a voice as well. 

• With respect to this discussion, Committee members need to know who the Graduate 
School's critics are, the timeframe for further decisions affecting the University's administrative 
structure, and to whom Committee members should respond. 

Following the discussion, Committee members agreed that a one- or two-page "bulleted" 
document, listing the Graduate School's functions and giving arguments for and against 
continuing these in a central Graduate School, should be provided for continued discussion of this 
issue on March 8. Acting Vice President Brenner suggested that the Graduate School's strategic 
plan could also be used as a resource document in the discussion. He also alluded to a comment 
made at a recent meeting of the Faculty Consultative Committee meeting that the Graduate 
School had "washed its hands of its responsibilities." At Professor Adams' invitation, he will 
meet with the FCC on March 9 to discuss the Graduate School's role and functions, Acting Vice 
President Brenner reported. This statement does not represent the Graduate School nor the views 
of this Committee, he asserted; the Graduate School is committed to ensuring that graduate 
students get a quality degree in a timely way and a job commensurate with their education upon 
graduation. Committee members strongly concurred with this assertion. 

III. FOR INFORMATION 

A. Conditional Admissions Guidelines 

Associate Dean Labuza reported that the guidelines for conditional admissions had been discussed 
at all six Policy and Review Council meetings and are being discussed at the DGS workshops as 
well. The several conditional admissions categories were offered only as an option for programs 
with respect to applicants who fall below the operational standards (and for whom other evidence 
of admissibility is marginal or insufficient), not as Graduate School policy. The guidelines will 
be refined and distributed to the Councils and DGSs. Asked whether the admission standard for 
applicants holding a master's degree should be higher than a graduate GPA of 3.5, Associate 
Dean Labuza agreed that the guidelines could suggest adoption of a higher program standard. 

(Copy of guidelines attached with these minutes.) 
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B. DGS Selection Process and Advisability of Term Limits 

Associate Dean Labuza drew attention to a handout providing background information on this 
issue and posing seven questions for discussion. The issues identified grew out of concerns 
expressed by an all-Graduate School committee in its review of the program management 
evaluation forms. The issues will be discussed by the Policy and Review Councils and Executive 
Committee in the spring. 

C. Graduate School Report 

Acting Vice President Brenner drew attention to the strategic plan developed by the Office of the 
Vice President for Research and Dean of the Graduate School. He described the Graduate School 
as a coordinating college that has historically not set the agendas of the budgetary colleges but 
has helped carry their initiatives forward. Asked whether the Graduate School plan was then 
aligned with the plans of the budgetary colleges, Acting Vice President Brenner indicated that 
he would attend all planning and budget meetings and would learn through this process how the 
Graduate School plan meshed with those of the collegiate units. The strategic plan is an iterative 
plan and subject to revision, he clarified; there may be other things to add. In response to a 
suggestion that the plan should be prefaced with a list of those who formulated it and then sent 
to the collegiate deans, Acting Vice President Brenner stated that he first wished to provide 
Executive Committee members with an opportunity to review and agree with the document. 
Noting that a high quality graduate program within the College of Liberal Arts had recently 
suspended admissions due to low faculty numbers, Professor Bales inquired whether the document 
addressed support for strong programs in order to maintain their stature. Acting Vice President 
replied that the Graduate School is working with the budgetary college deans with respect to their 
funding priorities, and he recalled his letter to Drs. Hasselmo and Infante in which he identified 
"spectacular" programs (as demonstrated through external program reviews) that should be 
retained. Citing the Graduate School's obligation to monitor program quality with respect to 
critical faculty mass, Acting Vice President Brenner gave assurance that the Graduate School 
consults with budgetary college deans when "signals" (e.g., low faculty numbers) suggest 
diminished program quality. ( . 1 t h d · th th · t ) Copy of strateg1c p an a tac e Wl ese m1nu es. 

D. Report from the Graduate School Fellowship Committee 

Ms. Smith presented the report on behalf of Professor Rice. She distributed the results of the 
block grant competition for 1995-96. The Fellowship Committee will decide the first-year 
fellowship awards during the week of March 6. DGS workshops on the fellowship competition 
have been helpful, she related. 
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E. Report from the General Research Advisory Committee 

The report was deferred. 

F. Report from the Council of Graduate Students 

Ms. Sales reported on behalf of Mr. Whitmore that COGS' General Assembly had recently passed 
a resolution recommending the transfer of the Graduate Assistant Office from the jurisdiction of 
Human Resources to that of the Graduate School. The resolution will be conveyed to the 
Graduate School. 

G. Report of Board of Regents Actions Regarding Degree Program Additions, Deletions, and 
Name Changes 

Associate Dean Zimmerman reported that the Board of Regents had approved the following 
Graduate School items subsequent to the Committee's last meeting: 

• the proposal for a new M.S. and Ph.D. degree program in Water Resources 
Science; 

• the proposal for a Master of Computer and Information Sciences (M.C.I.S.) 
degree program; 

• the proposal for a new free-standing minor in Sustainable Agriculture Systems 
for the master's and Ph.D. degrees; 

• the requested change in degree title for the Music Education program at Duluth 
from the Master of Arts (M.A.) degree in Education with an emphasis in Music 
Education to the Master of Music (M.M.) degree with an emphasis in Music 
Education; 

• the discontinuation of the free-standing graduate minor in Interfacial 
Engineering; and 

• the proposal for a Master of Fine Arts (M.F.A.) degree in Creative Writing. 

Committee members elected to suspend the meeting until March 8 and disbanded at 12:00 noon. 

Respectfully submitted, 

Vicki Field, Assistant to the Dean 



UNIVERSITY OF MINNESOTA 

Twin Cities Campus 

January 18, 1995 

Kenneth Zimmerman 
Associate Dean, Graduate School 
321 Johnston Hall 
The University of Minnesota 
Minneapolis, MN 55455 

Dear Dean Zimmerman: 

Center for Interdisciplinary Studies of Writing 

College of Liberal Arts 

JAN 2 0 1995 

227 Lind Hall 
207 Church Street S.E. 
Minneapolis, MN 55455 

612-626-7579 

It is with great pleasure that we deliver this proposal for a free-standing, 
interdisciplinary "Minor In Composition, Literacy, and Rhetorical Studies." It 
represents months of collaborative work with willing and eager colleagues across 
the University, including the Policy Board of the Center for Interdisciplinary 
Studies of Writing, the faculty affiliates of the Center, and additional faculty 
members whom we recruited for this program. The detailed description of our 
planning process is included in the body of the proposal. 

I appreciate your encouraging comments when we first mentioned the 
possibility of this minor and your helpful suggestions throughout the process. You 
will see your fingerprints in many sections, and the proposal is the better for it. 

I will look forward to the next stage in this process. 

Lillian Bridwell-Bowles 
Director 
Center for Interdisciplinary Studies of Writing 

c: Participating faculty members and relevant department chairs 



University of Minnesota 
Board of Regents 

Academic Program Proposal Summary 
Educational Planning and Policy Committee 

Part A 

Program Title (include degree, if applicable): A Freestanding, Interdisciplinary Graduate 
Minor in "Composition, Literacy, and Rhetorical Studies" for the Ph.D. 
Campus: Twin Cities (CIP Code Number: ) 
College: CLA, Agriculture, Education, General College 
Proposed Implementation Date: Fall 1995 
Program Length (credits): ---~2~0!...__ ______ _ 
Number of Graduates at Full Operation: 15 per year 

• Program Description: 
Summary Description of Program: A free-standing, interdisciplinary graduate minor for students 
enrolled in degree programs that prepare them for research, scholarship, and teaching in the combined 
areas of composition, literacy, and rhetorical studies. The minor will offer a coordinated set of courses 
from departments such as Curriculum and Instruction, Educational Psychology, English, Linguistics, 
Rhetoric, and Speech Communication. 
Admission Requirements: Admission to an established Ph.D. program from one of the participating 
departments listed in this proposal, plus admission to the minor by application to the Faculty of the 
Interdisciplinary Minor in Composition, Literacy, and Rhetorical Studies (CLRS). Students must 
demonstrate relevant academic background and experience. Competitive standards expected to limit 
enrollment to 15 new students per year. 
Curriculum: Minimum of 20 credits in four areas: an appropriate theoretical topic, pedagogical theory 
and practice, research methods and practices, and a capstone writing seminar. 

• Internal Review and Support (Has the proposal been reviewed by relevant parties? If 
there has been internal opposition to the proposal, describe the basis for this 
opposition.) The proposal has been reviewed by all faculty members listed in the proposal; these 
represent all the appropriate departments. In addition, chairs of participating departments read the 
proposal and were asked for statements of support (Appendix C). E-mail notices and copies of the draft 
proposal were sent to all faculty members in relevant departments on the Twin Cities Campus throughout 
fall quarter. There was no internal opposition and all responses were favorable. 

• Rationale for Offering Program (In what ways is the program consistent with the 
University's mission? Why should the University offer the program?) The University is 
committed to providing the strongest possible graduate education for academic specialists; the minor will 
enhance graduate research and curriculum in several departments. This program also will showcase the 
outstanding faculty Minnesota has in this area and improve graduate recruitment. The University is 
committed to the strongest possible preparation for undergraduates; by strengthening the credentials of 
teaching assistants at the University, many of whom will be students in this program, the University will 
improve its undergraduate writing programs. The program's international component will give the 
University visibility outside the United States. Graduates of the program will strengthen the University's 
outreach to other higher educational institutions and secondary schools, and to business and industry. 

• Collegiate/Campus Priorities (How does the program relate to the unit's most recent 
planning statement?) The planning documents of three of the major departments listed in the proposal 
(English, Linguistics, and Rhetoric) contain direct statements of support for literacy development. The others 
are committed to scholarship, research, and teaching in relevant disciplines. The Center for Interdisciplinary 
Studies of Writing (CISW), which will physically house materials for the minor, is committed to research on 
writing and to the improvement of writing instruction, both major goals of this proposal. The 
interdisciplinary nature of the faculty will also foster the Center's goals of disseminating information about 
literacy and writing research across the University curriculum. 
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• Budgetary Implications of Program Implementation (Is the program within the 
capability of the institution's resources?) The program is within the capability of ~he 
institution; no new resources will be required except for existing Graduate School funds available to 
support initiatives like this. Redirection of Resources: A small portion of secretarial time from the 
Center will be dedicated to the minor; no new funds. Number of New Courses to be Developed: One 
(Capstone Writing Seminar); no additional time beyond regular expectations for course development from 
faculty. New FTE Faculty: None. Physical Facilities: Existing space in the Center (227 Lind) will be 
dedicated to storage for files and supplies. Information Services: Current library resources will be 
sufficient. 

• Program Demand. Requests from graduate students for such a program actually led to this proposal. 
The field represented by the various disciplines in the proposal is interdisciplinary and cross-disciplinary. 
No existing department at the University has all of the required components; a free-standing graduate 
minor will pull together the courses needed to prepare graduate students for employment in higher 
education in composition, literacy, and rhetorical studies. The program will also enhance the 
University's commitment to improving levels of literacy of its own undergraduates. Finally, faculty 
members working in physical and intellectual isolation from others with relevant interests will benefit 
from the opportunities for collaboration. 

• Program Duplication (Are there comparable programs in Minnesota and, if 
applicable, elsewhere?) No comparable programs in Minnesota. One comparable program exists 
at· the University of Illinois (see discussion in the body of the proposal), but there will be no duplication. 

• Diversity (In what ways will the program address the University's diversity goals, 
e.g., student and faculty recruitment, curriculum, etc.?) Many of the issues in the area of 
literacy have to do with linguistic diversity among students of color. The existence of such a minor 
should be an attractive feature in recruiting faculty of color in all the related departments. In addition, 
the minor will emphasize issues of cultural diversity in existing courses already targeted to this goal (see 
course listing in main body). 

• Program Quality (In what ways has the program development process insured that 
the resulting program will be of high quality? What steps were taken to address 
issues of program quality from both learner and disciplinary perspectives?) Faculty 
members with high visibility in the areas of literacy, composition, and rhetoric were contacted as leaders 
in the planning process (see curricula vitae in Appendix B). Through meetings and correspondence, 
advice was solicited broadly, and the resulting proposal represents the collective wisdom of 28 
participating faculty members, nearly all of whom have full graduate faculty status (the three exceptions 
will be nominated or already have been nominated). Approximately 20 graduate students who would be 
interested in the minor were also involved in the process. Students will be reviewed for admission by a 
Steering Committee consisting of elected members of the participating faculty and the elected Director of 
Graduate Study. If the proposal is approved, subsequent faculty members and courses will be reviewed 
for quality by this Steering Committee. 

• Timetable for Program Evaluation (When is the expected first date for program 
evaluation and by whom?) We would follow Graduate School policies and recommendations for 
the timeline. We would seek external reviewers from highly visible scholars and researchers in 
organizations such as the National Council of Teachers of English, The Modern Language Association, 
the Writing Program Administrators, the International Reading Association, and the Teachers of English 
as a Second Language. Internally, we would ask chairs of participating departments for 
recommendations for reviewers. In addition, evaluations would be sought continuously from 
participating graduate students. 



' Higher Education Coordinating Board 
Application Form for New Academic Program 

(See Attached Instructions) 

COVER SHEET 

Part B 

1) Institution(s) Name 1) University of Minnesota Private Institution Applicant Only: 

2) ______ _ 

If more than one institution, this is a 
joint cooperative ___ _ 
program (see instructions)? 

Does this institution have Private 
Institutions Registration (PIR) 
approval to offer this degree? 

Yes No 
In Process 

2) Program Title (include degree, if applicable) 

3) 

4) 

5) 

6) 

7) 

A Ph.D. level, free-standing, interdisciplinary graduate minor in 
"Composition, Literacy and Rhetorical Studies" 

Classification of Instructional Program (CIP) code number: (Academic 
Affairs provides) 

Program Location: to be offered at main campus only ------"Y,_,e=s ____ _ 
to be offered at other locations (specify locations) __,N~oc.__. __ 

Implementation date: ___ F~a~l=-1.=.19~9~5~--------

Program length: (credits) --=2=0 ________ _ 

Number of graduates at full operation: --~1=5--~'p""'e=r_,y.....,e=a=r ___ _ 

Governing Board approval date: _________ (Academic Affairs provides) 

8) Brief Program Description: 

A free-standing, interdisciplinary graduate minor for students enrolled in Ph.D. 
programs that prepare them for research, scholarship, and teaching in the combined areas 
of composition, literacy and rhetorical studies. The minor will offer a coordinated set of 
courses (minimum of 20 credits) from departments such as Curriculum and Instruction, 
Educational Psychology, English, Linguistics, Rhetoric, and Speech Communication. 
Required courses will address four broad areas appropriate to literacy theory and 
development: an appropriate theoretical topic, pedagogical theory and practice, research 
methods and practices, and a capstone writing seminar. 
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University Response to the Four Criteria Considered 
by the Minnesota Higher Education Coordinating Board 

1) Is the program necessary? 

Part C 

This document proposes an interdisciplinary, free-standing graduate minor for 
Ph.D. students enrolled in degrees that will prepare them for research, scholarship and 
teaching in the combined areas of composition, literacy, and rhetorical studies. Demand 
for combined expertise in these areas is increasingly common as higher educational 
institutions respond to declining levels of literacy, both among students in their own 
programs and among students who will be taught by their graduates. New faculty 
members who are hired to work in this area are expected to possess knowledge in areas not 
typically provided in a single department (e.g., linguistics, critical theory, rhetorical 
theory, language development, cognitive processes in language processing, literary theory, 
technological developments associated with communication). Scholars interested in the 
characteristics of written texts, the acquisition of reading and writing ability, and the 
historical, cultural, and social contexts for literacy currently come from a broad range of 
disciplines and departments represented in this proposal. The proposed program would 
provide students with a coordinated set of courses from a range of departments and with 
the opportunity to work with faculty members from four colleges within the University of 
Minnesota. 

• Throughout their history in the latter half of the twentieth century, the fields of 
composition, literacy and rhetorical studies have been interdependent, as well as 
interdisciplinary and cross-disciplinary in relation to other fields. Scholars and 
practitioners in cognitive psychology, education, English, linguistics, rhetorical 
theory, and speech communication have contributed significantly to the overlaps 
in these fields which focus on the characteristics of writing and reading and their 
acquisition, both in formal educational settings and outside the academy, as a 
natural part of participation in a literate society. In more recent years, those 
interested in writing in particular have paid increased attention to work in 
literary theory, critical theory, and cultural studies as they have tried to 
understand the interactions between and among written texts, literacy and 
culture. The teaching of writing is now often planned in connection with the 
teaching of reading, under the larger umbrella of literacy. Both pedagogical 
tasks are enriched by theories from cognitive psychology, linguistics, and 
learning theory. Unlike some classical Greek academic predecessors, most 
modern academic institutions, including the University of Minnesota, separate 
faculty members with these interests into different departments and colleges, 
due in large part to a history of academic experiments and accidents. 

• At the University of Minnesota, faculty members with this range of interests are 
housed in departments such as Curriculum and Instruction, Educational 
Psych?logy, English, the Institute of Linguistics and Asian and Slavic Languages 
and Literatures, Rhetoric, Speech Communication, and the General College 
writing faculty, which are separated from each other structurally and 
geographically. The interdisciplinary minor proposed here will bring together 
faculty members from all of these areas. Students who wish to specialize in 



composition, rhetoric, or literacy studies will find a coordinated, articulated 
program of study, in contrast to the scattered (though rich) offerings we now 
have at the University of Minnesota. 

• For example, a student completing a Ph.D. in English with a specialization in 
Composition Studies has access to many courses on writing theory and 
pedagogy, but may need courses in English as a Second Language (ESL) or 
technical communication to be more marketable. A Speech Communication 
Ph.D. may have excellent preparation in classical rhetorical history and theory, 
but may need courses from the English or Rhetoric Departments to discover how 
these theories are applied in the teaching of writing. A Curriculum and 
Instruction Ph.D. may have a thorough background in theories of human 
learning and curriculum design, but may need a more theoretical analysis of the 
nature of written texts and cultural theory. 

• The minor is necessary to coordinate existing curricula and to enhance the job 
prospects of Minnesota Ph.D.'s. 

2) Is the program a needless duplication? 

3) 

• No other institutions in the state have a comparable graduate minor. 

• A cross-disciplinary Ph.D. with a focus in "Writing Studies" is available at the 
University of Illinois at Urbana, but we would attract students from a different 
geographical area. In addition, we have a larger number of highly visible faculty 
members who would make us more competitive than this program in attracting 
students from national and international pools. Illinois' program is coordinated 
out of their Center for Writing Studies and involves faculty members from a 
diverse range of departments, similar to the ones listed in this proposal. 
However, our degree would be more inclusive in that it acknowledges the 
connections between reading and writing under the term "literacy," as opposed 
to the narrower term "writing studies." 

• Some other Universities (e.g., Texas, Carnegie-Mellon, Ohio State) have 
composition studies programs housed in their departments of English; a small 
number have literacy programs in colleges of education; an even smaller number 
have Ph.D.'s in scientific and technical communication such as the one in the 
Rhetoric Department here. Berkeley has an interdisciplinary program housed in 
its College of Education, but its focus has historically been on pedagogical 
research and theory. The minor here would be more broadly cross-disciplinary 
and interdisciplinary than any others now available, with the possible exception 
of Illinois' described above. The number of faculty members interested in 
participating at Minnesota suggests that our program would be comparable or 
superior to any now available in the nation. 

Is the program within the capability of the institution's resources? 

No new resources will be required for this program, except for the funds the 
Graduate School provides for new programs like this one. Below are the existing 
resources that will be used for the graduate minor: 
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• The Center for Interdisciplinary Studies of Writing will provide a dynamic home 
for the new graduate minor, serving as it does as a focal point for research on 
writing across the University's curriculum. Its newsletter and other publications 
will provide publishing experience for students. The Center will also provide 
space for the records and materials required for the new minor. An existing 
Center Research Assistant can provide modest help to the Director of Graduate 
Studies (DGS) in administering the program. In addition, the Center's secretary 
will serve as a receptionist who can answer initial questions and refer students to 
the current DGS. 

• The DGS will assume initial responsibilities without any additional 
administrative augmentation. As the program grows, the DGS may be able to 
make a case for release time with the chair of his or her home department. The 
departments represented in this proposal are solidly supportive of the program 
(Appendix C). 

• Courses are already available in sufficient numbers (see list in full proposal) to 
allow students to complete the proposed graduate minor, so no new faculty 
members would be necessary. 

• New course development (e.g., the required Capstone Writing Seminar) will be 
absorbed by participating faculty members as a part of their routine teaching 
assignments. 

• Other University facilities (library, computer technology) are sufficient to 
support this graduate minor. 

• U of MN Graduate School Funds will be requested for the following: 
* development of a recruitment brochure (approximately $800), 
*speakers to visit the Capstone Writing Seminars ($4,500; 3 at $1500 ea.; $500 for 

honorarium; $1,000 for travel and expenses), and 
* supplies and expenses, including copying, faxing, telephone 

($1,500). 

4) Is the program within the mission of the institution? 

• The University is committed to providing the strongest possible graduate 
education for academic specialists; the minor will enhance graduate research and 
curriculum in several departments. 

• The University is committed to providing the strongest possible preparation to its 
undergraduates. The presence of this graduate minor will insure that teaching 
assistants at the University are receiving improved training for their role in the 
University's instructional mission. Graduate students engaged in this minor will 
be leaders in Teaching Assistant (T A) training for the teaching of writing. 

• The University has a commitment to international education. A strong element in 
this graduate minor is its commitment to literacy in multiple languages. This 
program will be attractive to international graduate students. 
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• The presence of a unified graduate minor in this area will strengthen the 
University's outreach to the state's secondary schools and community colleges in 
the area of literacy education as specialists gain knowledge about literacy issues 
at all levels (kindergarten through college). This multi-level approach to literacy 
is a key to the activities of the Center, the home for the new minor, and is 
reflected in the course offerings for the minor. 

• The graduates of this program, especially those earning Ph.D.'s in technical 
communication, will contribute to the state's business and industrial economy. 
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2. 

PartD 
Appendix Describing Admission Requirements and Curriculum 

Admission requirements: Describe any that are specific to this program (e.g., 
admission test, prerequisite courses, licensure, previous degrees). If admission 
to the college qualifies the student to pursue the program, so state. 

• Admission to a Ph.D. program and good standing in a unit recognized by the 
Graduate School at the University of Minnesota 

• Acceptance into the minor approved by a Steering Committee of four faculty 
members participating in the CLRS minor, plus the DGS. To be accepted into 
the minor, students must present relevant academic experience. Competitive 
standards will be applied in order to limit enrollment to 15 new students per 
year. 

• Approval of a specific program of study by the DGS when the student files a 
program of study with the graduate school. 

• Approval of all requirements by DGS of home department. 

Curriculum: Describe the curriculum required to complete the program. For 
associate degree programs, indicate which courses fulfill the general education 
requirements for the degree. 

• This graduate minor will be directed initially toward Ph.D. students only; at a 
later date, we may want to develop a minor at the Master's level that would be 
attractive to community college and secondary teachers who are not expected to 
conduct research and produce scholarship in the field; the emphasis at the 
pr~sent time is on the integration of scholarship, theory and research with 
pedagogical practices and would be beyond the scope of most master's degree 
programs. 

• The student will develop a program of study for the minor in consultation with 
the major advisor (preferably a participant in this minor), the DGS of the home 
department, and the DGS of CLRS. 

• The graduate minor for the Ph.D. will require a minimum of 20 credit hours (5 or 
6 courses), no more than one of which can be from the student's home 
department. 

• Of the 5 or 6 courses, at least four should fit into the following four categories for 
core courses (one course in each): 

1. 
2. 
3. 
4. 

A Seminar in a Theoretical Topic appropriate to the field, 
A Seminar or Course in Pedagogical Theory and Practice, 
A Seminar or Course in Research Methods and Practices, and 
A Capstone Writing Seminar. The Capstone Project is a substantial 
term paper on a topic related to the minor or a completed chapter of 
the dissertation which deals with topics or issues relevant to the minor. 
• to be taken after completion of the 3 core courses above, 



• requires a written proposal approved by the faculty member for 
admission to the Capstone Seminar, and 

• the proposal must outline the written project t~e student will . 
complete to satisfy the Capstone Project Reqmrement for the mmor. 

Note: New courses will have to be developed for this requirement; 
several courses would currently satisfy the requirement until a 
coordinated seminar can be developed (e.g., WoSt 8910, Ling 8731, 
some sections of Eng 8810). 

• The courses listed below may be used for core requirements or electives: 

English 
5100, Computers and Writing (Bridwell-Bowles, Ross) 
5210, Technical Editing and Writing (Ross) 
5570, Writing Assessment - Directed Studies (Bridwell-Bowles) 
5711, Classics of Literary Criticism (Hancher) 
5910, Academic Writing and Writing for Publication (Ross) 
8050, Introduction to Composition Research and Theory (Anson, Bridwell

Bowles, Brown) 
8210, Practices of the Classroom, Discourses of Learning in the Middle Ages 

(Copeland) 
8710, Electronic Text (Hancher) 
8710, Illustration and Interpretation (Hancher) 
8710, Orality and Literacies (Hancher) 
8710, Pragmatics and Literature (Hancher) 
8810, Narrative Practice (Ross) 
8810, Technology and Writing (Ross) 
8810, Description of Prose Style (Ross) 
8810, Classical and Contemporary Rhetoric (Bridwell-Bowles) 
8810, Composition Research (Bridwell-Bowles, Brown, Anson) 
8810, Gender, Language, and Writing Pedagogy (Bridwell-Bowles) 
8810, Teaching Writing in the College Years (Anson) 
8810, Writing in Academic Disciplines: Theory and Research (Anson) 
8810, Response to Student Writing: Theory, Research and Practice (Anson) 
8810, Introduction to Literacy Studies (Anson) 

English: Creative and Professional Writing (EngW) 
5501, Minnesota Writing Project Institute (Bridwell-Bowles) 
5501, Minnesota Writing Project Open Institute (Bridwell-Bowles) 
5570, Minnesota Writing Project Directed Studies (Bridwell-Bowles) 

Rhetoric and Scientific and Technical Communication 
5500, Research in Communication Strategies (McDowell) 
5531, STC Course Development: Philosophy and Methodology (Lay, 

Wahlstrom) 
5532, STC Course Development: Mentored Teaching (Lay, Wahlstrom) 
5533, STC Course Development: Teaching Seminar (Lay, Wahlstrom) 
5560, Editing for Technical Communication (Gurak) 
5680, Gender and the Rhetoric of Science and Technology (Lay) 
5700, Rhetorical Theory: Persuasion and the Literature of Science (Walzer, Gross) 



8100, Research Methods in Rhetoric and Scientific and Technical Communication 
(Gross, Lay, Duin, Wahlstrom) 

8101, Rhetoric and Technical Communication Writing Seminar (Walzer) 
8110, Theory and Research in Audience Analysis (Duin) 
8120, Reading and Writing Processes and the Technical Communicator (Duin) 
8500, Qualitative Research: Strategies in Technical Communication (McDowell) 
8510, Theory and Practice in Designing Messages (Gurak) 
8500, Qualitative Research: Strategies in Technical Communication (McDowell) 
8515, Topics in the Rhetoric of Science and Technology: Theory, History, and 

Criticism 
1. Perspectives on Knowledge, Power, and Rhetoric in the 18th Century 

(Walzer) 
2. Rhetoric of Science (Gross) 
3. Critical Studies and Discourse Practices in a Technological Age 

(Wahlstrom) 
4. The Rhetorical Tradition in the 20th Century: Continuity, 

Discontinuity, and Rupture (Gross) 
8525, Topics in Culture and Communication 
8535, Theory and Practice of Basic Writing, (Collins, Sire, Albrecht) 
8556, Seminar in Scientific and Technical Communication Pedagogy (Duin) 

Curriculum and Instruction 
5137, Multicultural Gender-Fair Curriculum (Tedick, Walker) 
5460, Teaching Writing in Secondary Schools and Colleges (Beach) 
5652, Teaching Culture: Theory and Application (Walker) 
5656, Reading and Writing in a Second Language (Tedick) 
5662, Critical Issues in Second Language Curriculum (Tedick) 
8130, Curriculum and Instruction Core: Critical Examination of Curricular 

Contexts (Lange) 
8413, Seminar: Reading Research and Instruction (Taylor) 
8630, Research in Second Languages and Cultures Education (Tedick, Lange, 

Walker) 

Feminist Studies 
8910, Feminist Writing Seminar (Albrecht, Bridwell-Bowles) (could count as 

capstone writing course, with permission of instructor) 

Educational Psychology 
EPsy 5114, Psychology of Student Learning (van den Broek) 
EPsy 8129, Cognitive Processes in Reading and Writing 

Linguistics 
5503, Introduction to Applied Linguistics (Cohen, Tarone) 
5701, 5702, 8731, Research in Second Language Acquisition Series (Cohen, 

Tarone) 
Introduction to Second-Language Acquisition 
Second-Language Acquisition 
Research Methods in Second Language Acquisition (could 
count as Capstone Writing Course, with permission of instructor) 
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5720, Topics in Second Language Acquisition 
Acquisition of Academic Reading and Writing (Cohen, Tarone) 

English as a Second Language 
8751, English for Special Purposes (Tarone) 

Speech Communication 
5611, Classical Rhetoric (Scott) 
5615, Rhetorical Criticism (Scott) 
8504, Seminar in Rhetorical Criticism (Campbell, Scott) 
8611, 8612, and 8613, series of seminars that run the centuries of western culture 

(Scott) 



1. 

A Free-Standing, Interdisciplinary Graduate Minor 
in Composition, Literacy, and Rhetorical Studies 

Introduction 

PartE 

This document proposes an interdisciplinary, free-standing graduate min?r for 
Ph.D. students enrolled in degrees that will prepare them for research, scholarship and 
teaching in the combined areas of composition, literacy, and rhetorical studies. Demand 
for combined expertise in these areas is increasingly common as higher educational 
institutions respond to declining levels of literacy, both among students in their own 
programs and among students who will be taught by their graduates. New fac~lty 
members who are hired to work in this area are expected to possess knowledge m areas not 
typically provided in a single department (e.g., linguistics, critical theory, rhetorical 
theory, language development, cognitive processes in language processing, literary theory, 
technological developments associated with communication). Scholars interested in the 
characteristics of written texts, the acquisition of reading and writing ability, and the 
historical, cultural, and social contexts for literacy currently come from a broad range of 
disciplines and departments represented in this proposal. The proposed program would 
provide students with a coordinated set of courses from a range of departments and with 
the opportunity to work with faculty members from four colleges within the University of 
Minnesota. 

Intellectual, social and educational context of the proposed program: 

Throughout their history in the latter half of the twentieth century, the fields of 
composition, literacy and rhetorical studies have been interdependent, as well as 
interdisciplinary and Cross-disciplinary in relation to other fields. Scholars and 
practitioners in English, rhetorical theory, speech communication, education, linguistics 
and cognitive psychology have contributed significantly to the overlaps in these fields 
which focus on the characteristics of writing and reading and their acquisition, both in 
formal educational settings and outside the academy, as a natural part of participation in a 
literate society. In more recent years, those interested in writing in particular have paid 
increased attention to work in literary theory, critical theory, and cultural studies as they 
have tried to understand the interactions between and among written texts, literacy and 
culture. The teaching of writing is now often planned in connection with the teaching of 
reading, under the larger umbrella of literacy. Both pedagogical tasks are enriched by 
theories from cognitive psychology, linguistics, and learning theory. Unlike some classical 
Greek academic predecessors, most modern academic institutions, including the 
University of Minnesota, separate faculty members with these interests into different 
departments and colleges, due in large part to a history of academic experiments and 
accidents. 

At the University of Minnesota, faculty members with this range of interests are 
housed in departments such as Curriculum and Instruction, Educational Psychology, 

If"" English, the General College writing faculty, the Institute of Linguistics and Asian and 
~ Slavic Languages and Literatures, Rhetoric, and Speech Communication which are 

separated from each other structurally and geographically. The interdisciplinary minor 



proposed here will bring together faculty mem~ers from all_ of t~ese_ areas. Stu~ents who 
wish to specialize in composition, rhetoric, or hteracy studies will_fmd a co_ordmated, 
articulated program of study, in contrast to the scattered (though nch) offenngs we now 
have at the University of Minnesota. 

For example, a student completing a Ph.D. in English with a specialization in 
Composition Studies has access to many courses on writing theory and pedagogy, but may 
need courses in ESL or technical communication to be more marketable. A Speech 
Communication Ph.D. may have excellent preparation in classical rhetorical history and 
theory, but may need courses from the English or Rhetoric departments to disco~er how 
these theories are applied in the teaching of writing. A Curriculum and Instruction Ph.D. 
may have a thorough background in theories of human learning and curriculum design, 
but may need a more theoretical analysis of the nature of written texts and cultural theory. 

The minor is necessary to coordinate existing curricula and to enhance the job 
prospects of Minnesota Ph.D.'s. 

Planning Process: 

The genesis of this proposal came from a general discussion of the mission of the 
Center for Interdisciplinary Studies of Writing. Members of the policy board and faculty 
affiliates of the Center agreed in the Spring of 1994 that an interdisciplinary minor similar 
to the one at the University of Illinois, housed in their Center for Writing Studies, would be 
feasible and advantageous at the University of Minnesota. Simply listing the number of 
faculty members who might participate in such an interdisciplinary minor led us to 
believe that we could not only develop a comparable program, but that we possessed the 
resources to make ours superior, perhaps a leader for the nation. 

In the fall of 1994, all faculty members and departments identified in the spring 
discussion were contacted and provided with an outline for the proposal. Approximately 
40 faculty members were contacted in the· initial round, and approximately 30 have 
expressed direct interest in participating in this program. A preliminary set of ideas was 
circulated to begin discussions. One formal meeting was held in October of 1994 to 
discuss key points where agreement was needed. Consensus was reached on each point, 
and a draft of the proposal was circulated to all 40 faculty members and to chairs of 
relevant departments. Comments and suggestions were gathered and incorporated into 
the final documents submitted to the Graduate School. Lillian Bridwell-Bowles of the 
English Department was the primary author for the planning committee which consisted 
of Donald Ross, Chris Anson, and Robert L. Brown, Jr. (English), Terry Collins (General 
College), Billie Wahlstrom (Rhetoric); and several graduate student representatives. In 
addition to the committee's input, detailed written comments and suggestions were 
received from Michael Graves (Curriculum and Instruction), Paulus van den Broek 
(Educational Psychology), Elaine Tarone (Linguistics), and Robert Scott (Speech 
Communication). 



2. The Proposed Program 

Program objectives: 

• To facilitate interdisciplinary studies and research in the areas of 
composition, literacy, and rhetorical studies, 

• To foster collaboration among faculty and students from a range 
of departments, 

• To develop a high-quality, coordinated curriculum, 
• To provide a source for information about courses, teaching, and research 

opportunities, and 
• To improve placement opportunities for Minnesota Ph.D.'s 

Admission requirements: 

• Admission to a Ph.D. program and good standing in unit recognized by the 
Graduate School, 

• Acceptance into the minor approved by a Steering Committee of four CLRS 
faculty members plus the DGS, 

• Approval of a specific program of study by the DGS when the student files a 
program of study with the graduate school, and 

• Approval of all requirements by DGS of home department. 

The Curriculum: 

• This graduate minor will be directed initially toward Ph.D. programs only; at a 
later date, we may want to develop a minor at the Master's level that would be 
attractive to community college and secondary teachers who are not expected to 
conduct research and produce scholarship in the field; the emphasis at the 
present time is on the integration of scholarship, theory and research with 
pedagogical practices and would be beyond the scope of most master's degree 
programs. 

• The student will develop a program of study for the minor in consultation with 
the major advisor (preferably a participant in this minor), the DGS of the home 
department, and the DGS of CLRS. 

• The graduate minor for the Ph.D. will require a minimum of 20 credit hours (5 or 
6 courses), no more than one of which can be from the student's home 
department. 

• Of the 5 or 6 courses, at least four should fit into the following four categories for 
core courses (one course in each): 

1. 
2. 
3. 
4. 

A Seminar in a Theoretical Topic appropriate to the field, 
A Seminar or Course in Pedagogical Theory and Practice, 
A Seminar or Course in Research Methods and Practices, and 
A Capstone Writing Seminar. The Capstone Project is a substantial 
term paper on a topic related to the minor or a completed chapter of 
the dissertation which deals with topics or issues relevant to the minor. 
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• to be taken after completion of the 3 core courses above, 
• requires a written proposal approved by the faculty member for 

admission to the Capstone Seminar, and 
• the proposal must outline the written project the student will 
complete to satisfy the Capstone Project Requirement for the minor. 

Note: New courses will have to be developed for this requirement; 
several courses would currently satisfy the requirement until a 
coordinated seminar can be developed (e.g., WoSt 8910, Ling 8731, 
some sections of Eng 8810). 

• The courses listed below may be used for core requirements or electives: 

English 
5100, Computers and Writing (Bridwell-Bowles, Ross) 
5210, Technical Editing and Writing (Ross) 
5570, Writing Assessment - Directed Studies (Bridwell-Bowles) 
5711, Classics of Literary Criticism (Hancher) 
5910, Academic Writing and Writing for Publication (Ross) 
8050, Introduction to Composition Research and Theory (Anson, Bridwell

Bowles, Brown) 
8210, Practices of the Classroom, Discourses of Learning in the Middle Ages 

(Copeland) 
8710, Electronic Text (Hancher) 
8710, Illustration and Interpretation (Hancher) 
8710, Orality and Literacies (Hancher) 
8710, Pragmatics and Literature (Hancher) 
8810, Narrative Practice (Ross) 
8810, Technology and Writing (Ross) 
8810, Description of Prose Style (Ross) 
8810, Classical and Contemporary Rhetoric (Bridwell-Bowles) 
8810, Composition Research (Bridwell-Bowles, Brown, Anson) 
8810, Gender, Language, and Writing Pedagogy (Bridwell-Bowles) 
8810, Teaching Writing in the College Years (Anson) 
8810, Writing in Academic Disciplines: Theory and Research (Anson) 
8810, Response to Student Writing: Theory, Research and Practice (Anson) 
8810, Introduction to Literacy Studies (Anson) 

English: Creative and Professional Writing (EngW) 
5501, Minnesota Writing Project Institute (Bridwell-Bowles) 
5501, Minnesota Writing Project Open Institute (Bridwell-Bowles) 
5570, Minnesota Writing Project Directed Studies (Bridwell-Bowles) 

Rhetoric and Scientific and Technical Communication 
5500, Research in Communication Strategies (McDowell) 
5531, STC Course Development: Philosophy and Methodology (Lay, 

Wahlstrom) 
5532, STC Course Development: Mentored Teaching (Lay, Wahlstrom) 
5533, STC Course Development: Teaching Seminar (Lay, Wahlstrom) 
5560, Editing for Technical Communication (Gurak) 
5680, Gender and the Rhetoric of Science and Technology (Lay) 



5700, Rhetorical Theory: Persuasion and the Literature of Science (Walzer, Gross) 
8100, Research Methods in Rhetoric and Scientific and Technical Communication 

(Gross, Lay, Duin, Wahlstrom) 
8101, Rhetoric and Technical Communication Writing Seminar (Walzer) 
8110, Theory and Research in Audience Analysis (Duin) 
8120, Reading and Writing Processes and the Technical Communicator (Duin) 
8500, Qualitative Research: Strategies in Technical Communication (McDowell) 
8510, Theory and Practice in Designing Messages (Gurak) 
8500, Qualitative Research: Strategies in Technical Communication (McDowell) 
8515, Topics in the Rhetoric of Science and Technology: Theory, History, and 

Criticism 
1. Perspectives on Knowledge, Power, and Rhetoric in the 18th Century 

(Walzer) 
2. Rhetoric of Science (Gross) 
3. Critical Studies and Discourse Practices in a Technological Age 

(Wahlstrom) 
4. The Rhetorical Tradition in the 20th Century: Continuity, 

Discontinuity, and Rupture (Gross) 
8525, Topics in Culture and Communication 
8535, Theory and Practice of Basic Writing, (Collins, Sire, Albrecht) 
8556, Seminar in Scientific and Technical Communication Pedagogy (Duin) 

Curriculum and Instruction 
5137, Multicultural Gender-Fair Curriculum (Tedick, Walker) 
5460, Teaching Writing in Secondary Schools and Colleges (Beach) 
5652, Teaching Culture: Theory and Application (Walker) 
5656, Reading and Writing in a Second Language (Tedick) 
5662, Critical Issues in Second Language Curriculum (Tedick) 
8130, Curriculum and Instruction Core: Critical Examination of Curricular 

Contexts (Lange) 
8413, Seminar: Reading Research and Instruction (Taylor) 
8630, Research in Second Languages and Cultures Education (Tedick, Lange, 

Walker) 

Feminist Studies 
8910, Feminist Writing Seminar (Albrecht, Bridwell-Bowles) (could count as 

capstone writing course, with permission of instructor) 

Educational Psychology 
EPsy 5114, Psychology of Student Learning (van den Broek) 
EPsy 8129, Cognitive Processes in Reading and Writing 

Linguistics 
5503, Introduction to Applied Linguistics (Cohen, Tarone) 
5701, 5702, 8731, Research in Second Language Acquisition Series (Cohen, 

Tarone) 
Introduction to Second-Language Acquisition 
Second-Language Acquisition 
Research Methods in Second Language Acquisition (could count as Capstone 

Writing Course, with permission of instructor) 
5720, Topics in Second Language Acquisition 



Acquisition of Academic Reading and Writing (Cohen, Tarone) 

English as a Second Language 
8751, English for Special Purposes (Tarone) 

Speech Communication 
5611, Classical Rhetoric (Scott) 
5615, Rhetorical Criticism (Scott) 
8504, Seminar in Rhetorical Criticism (Campbell, Scott) 
8611, 8612, and 8613, series of seminars that run the centuries of western culture 

(Scott) 

• Appendix A contains sample degree programs for students enrolled in four of 
the departments represented in this proposal. 

• Students will be expected to meet departmental requirements for timely 
completion of courses, examinations, and dissertations. 

3. Educational and Social Need for the Program 

Student interest in the program: 

• In an informal study of interest among graduate students teaching composition in 
the Program in Composition and Communication, thirteen students indicated 
that they would be immediately interested in a minor in Composition, Rhetoric, 
and Literacy Studies. We include several of their comments here: 

"A minor in Composition/Rhetoric/Literacy Studies would allow us to prepare 
for diverse jobs that focus on teaching and research." 

"With the proposed merger between Comp and English and the resulting 
opportunities for improved professional development for grad students, this 
proposal of a minor seems timely and could perhaps be coordinated with TA 
training." 

"Students can validate the work they have done and the authority they have 
developed as scholars in writing, which affects not only those with a focus on 
composition and rhetoric, but also those with a specialization in literature who 
have an awareness of current hiring trends." 

• In addition to these students, we anticipate significant interest from students 
enrolled in the Scientific and Technical Communication Program in Rhetoric, as 
well as students in Curriculum and Instruction with an interest in Literacy 
Studies. We also expect some students from other departments represented in 
this proposal (e.g., Speech Communication, Linguistics, Educational 
Psychology). 

• Because we are concerned about maintaining high standards, we plan to 
limit enrollments to a total of approximately 15 new students per year from all 
departments. 



Quantitative discussion of employment prospects for program graduates: 

• Students seeking positions in Composition Studies typically apply for positions 
through the job service of the Modern Language Association. In the December, 
1994, MLA Job Listing, 88 of the 193 postings (44%) require composition/rhetoric 
as either a primary or secondary area of expertise. 

• In the three most recent issues of the Chronicle of Higher Education, there were 22 
listings in "English." Of these, 18 required demonstration of composition 
background and ability. Of the 18, only one was a purely "composition" job, 
suggesting the need for an interdisciplinary background. 

• Students with dissertations in this area have done very well on the job market 
over the last decade and the opportunities appear to be holding steady. At 
present, our students are successful if they have worked with visible faculty 
members and have written an attractive dissertation, but there is no certification 
that they have had a comprehensive introduction to the field in their coursework. 
Ph.D.'s from Minnesota in such departments as English, Rhetoric, Speech 
Communication, and Curriculum and Instruction would be even more 
competitive if they could demonstrate a recognized specialization that reflects 
the interdisciplinary strengths of faculty members in the range of departments 
included in this proposal. 

• Several of us recall the experience of an English Ph.D. candidate who had 22 
interviews at the Modern Language Association meeting and was asked in the 
first one why she did not have a composition degree. Of course, she did, but 
nothing about the wording of her degree certified this. 

• The focus of this minor will be to prepare scholars for leadership roles in research 
and scholarship in the field, but many practitioners are needed in community 
colleges and schools which desire an informed approach to curricular design 
and assessment. We anticipate that this specialization will be an asset to those 
seeking positions in these environments. 

• The CISW, which will host this minor, is home to the Minnesota Writing Project, a 
clearinghouse for K-college courses and staff development for writing 
instruction throughout the state; it is also connected to the National Writing 
Project which extends the network available to students to the national level. 

• Given the attention to praxis in the Program in Scientific and Technical 
Communication, we also expect that students who complete this minor will 
enhance their chances for employment in non-academic settings in business and 
industry. 

The program's expected educational, research, cultural and social benefits: 

• The collaborative program designed here will showcase Minnesota's highly 
qualified faculty in these areas and improve Minnesota's visibility in relation to 
comparable universities. It will also provide for centralized dissemination and 
recruitment of highly qualified graduate students. Through the requirements we 
have set and through careful advising, we can ensure that students have a broad 
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introduction to these fields and their overlaps; in the past students have 
sometimes had uneven preparation. 

• The benefits to the state and nation of a more highly trained and qualified corps of 
beginning faculty members in the area of literacy are significant. Colleges and 
universities across the nation continue to identify writing and communication as 
ongoing areas of weakness for their undergraduates. As student bodies become 
more and more diverse, there are even greater demands on traditional curricula 
to improve literacy levels. By focusing on a range of solutions, this program 
should produce graduates who are well prepared to deal with these problems. 

• In addition to improving teaching and academic curricula, faculty and students 
involved in this program should interact with people outside their home 
departments which should lead to greater collaborative research across the units 
involved. The theoretical analyses of cultural literacy are quite complex and 
require input from a broad range of disciplines and fields. 

• This minor will also strengthen the University's contributions to international 
education, particularly through the involvement of faculty members in 
International Studies and ESL (e.g., Tarone and Cohen). Over the years, we have 
recruited a number of international students with an interest in literacy, and this 
minor will offer them a coordinated program. In addition, two faculty members 
(Bridwell-Bowles and Anson) have international visibility in Composition (see 
their c.v.'s and international presentations); others in Curriculum and Instruction 
(e.g., Lange) have a long track record of recruiting students from the Peoples 
Republic of China and other nations; faculty members in Rhetoric (e.g., 
Wahlstrom) also have been recognized for international contributions to 
technical communication. 

Comparison with Similar Programs 

A comparative analysis of the proposed program and other similar or related 
programs offered by the University, by other Minnesota educational institutions 
and by other US institutions: 

• No other graduate institutions in the state have a comparable minor at the Ph.D. 
level. 

• Illinois. A cross-disciplinary Ph.D. with a focus in "Writing Studies" is available 
at the University of Illinois at Urbana. It is coordinated out of their Center for 
Writing Studies and involves faculty members from a diverse range of 
departments, similar to the ones listed in this proposal. Our degree would be 
m~r~ inclusive in that i~, ~cknow~edges the connections between reading and 
wntmg under the term literacy, as opposed to the narrower term "writing 
studies." 

• Some other Universities (e.g., Texas, Carnegie-Mellon, Ohio State) have programs 
of study in composition studies housed in their departments of English; a small 
number have literacy programs in colleges of education; an even smaller number 
have Ph.D.'s in scientific and technical communication such as the one in the 
Rhetoric Department here. Berkeley has an interdisciplinary program housed in 
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its College of Education, but its focus has historically been on pedago~ic_al. 
research and theory. The minor here would be more broadly Cross-dtsctplmary 
and interdisciplinary than any others now available, with the l?ossible ex~eption 
of Illinois' described above. The number of faculty members mterested m 
participating at Minnesota suggests that our program would be comparable or 
superior to any now available in the nation. 

Quality Control 

Faculty Qualifications: 

• All faculty must have graduate faculty status. See curricula vitae attached to this 
proposal in Appendix B for the qualifications of the proposed faculty. 

• After initial approval of faculty proposed in this document, faculty members 
may be nominated or may apply with a letter and a c.v.; a majority vote of the 
faculty will be required to approve new faculty members. 

• Faculty eligible for nomination should be actively engaged in research and 
intellectual inquiry in an appropriate field. 

• All active faculty members must be willing to advise students enrolled in the 
minor program and to teach approved courses listed in the minor program on a 
regular basis. 

Governance: 

• The DGS will have primary responsibility for approving student programs. 
Nominations will be received for a DGS, an election will be held among 
participating faculty, and a DGS will be recommended to the Dean of the 
Graduate School. · 

• The DGS will serve a three-year term, renewable if reelected. 

• A Steering Committee will meet at least annually to serve as an admissions 
committee and to review program policy. The DGS will convene this meeting at 
an appropriate time. 

• The Steering Committee will be composed of four members, in addition to the 
DGS, who come from four different departments; members will serve staggered, 
two-year terms (in the first round, 2 would serve three years to provide 
continuity, after that 2 would rotate off and be replaced every year). The DGS 
will provide recommendations and solicit nominations to the Steering 
Committee annually, to be approved by a majority vote of the faculty. 

Relevant external accrediting and certification agencies: 

• The Graduate School of the University of Minnesota is the relevant body which 
should certify this minor. For external reviews, scholars and researchers from the 
following organizations would be appropriate reviewers: The Modern 
Language Association (MLA), the National Council of Teachers of English 
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(NCTE) the Conference on College Composition and Communication (CCCC), 
the Writing Program Administrators (WP A), Teachers of English as a Second 
Language (TESOL), Technical Communicators, etc. 

Systematic reviews and evaluations: 

• Periodic internal and external reviews, as deemed appropriate by the Graduate 
School, will be conducted. In addition, the Center for Interdisciplinary Studies 
of Writing will include an annual review of the minor in its Annual Report.. This 
review will include student evaluations and assessments by faculty and chairs of 
relevant departments. The DGS and the Steering Committee will prepare this 
brief annual report. 

6. Implementation 

Implementation Schedule. 

• Approval from the Graduate School and the Higher Education Coordinating 
Board, 1995. 

• Election of a DGS, as soon as possible after approval. 
• Production of brochure, Summer 1995. 
• Recruitment of currently enrolled students, Fall 1995. 
• Recruitment of new students ('96-97) by including brochures 

in departmental mailings, Fall 1995. 
• Admission of approximately 15 students per year. 
• Election of new faculty members--ongoing, as described above. 
• Addition of new Capstone Writing course-- as described above. 

Resources required. 

No new resources required (other than available Graduate School funds for new 
proposals such as this). Itemized below are the existing resources which will be 
used for the graduate minor: 

• The Center for Interdisciplinary Studies of Writing will provide a dynamic home 
for the new graduate minor, serving as it does as a focal point for research on 
writing across the University's curriculum. Its newsletter and other publications 
will provide publication experience for students. The Center will also provide 
space for the records and materials required for the new minor. An existing 
Center Research Assistant can provide modest help to the DGS in administering 
the program. In addition, the Center's secretary will serve as a receptionist who 
can answer initial questions and refer students to the current DGS. 

• The DGS will assume initial responsibilities without any additional 
administrative augmentation. As the program grows, the DGS may be able to 
make a case for release time with the chair of his or her home department. The 
departments represented in this proposal are solidly supportive of the program 
(see letters in Appendix C). 
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• Courses are already available in sufficient numbers (see list in Section 7) to allow 

students to complete the proposed graduate minor, so no new faculty members 
would be necessary. 

• New course development (e.g., the required writing seminar) will be 
absorbed by participating faculty members as a part of their routine teaching 
assignments. 

• Other University facilities (library, computer technology) are sufficient to 
support this graduate minor. 

• No new faculty members will be required for this program. Curricula Vitae for 
faculty members are included in Appendix B. Participating faculty members: 

English: Bridwell-Bowles, Brown, Anson, Ross, Hancher, Copeland 
Rhetoric: Wahlstrom, Duin, Lay, Gross, Walzer, McDowell, Gurak 
General College: Albrecht, Collins, Sire (graduate faculty status in English, 

Women's Studies, and/or Rhetoric) 
Curriculum and Instruction: Lange, Tedick, Beach, Taylor, Walker, 

Graves 
Educational Psychology: van den Broek 
Speech Communication: Scott, Campbell 
Linguistics and ESL: Tarone, Cohen 

• Extra-University resources: None required. Faculty members in all of the 
participating departments and in the CISW routinely receive grants to support 
their research activities. 

• Graduate School Funds will be requested for the following: 

* development of a recruitment brochure (approximately $800), 
*speakers to visit the Capstone Writing Seminars ($4,500; 3 at $1500 ea.; $500 

for honorarium; $1,000 for travel and expenses), and 
* supplies and expenses, including copying, faxing, telephone ($1,500). 
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Appendix A: Sample Programs of Study 

For an English Ph.D. , with in-depth preparation in Second-Language Acquisition: 

Theory: 
Pedagogy: 

Methods: 

Capstone: 

Elective(s) 

Ling. 5701 (4 cr.), Intro. to Second-Language Acquisition 
C&I 5662 (4 cr.) Critical Issues in Second Language 
Curriculum 
C&I 8630 ( 4 cr.) Research in Second Languages and 
Culture Education 
Ling. 8731 (4 cr.) Research Methods in Second-Language 
Acquisition, (with permission of instructor based upon 
acceptable proposal for a written project to satisfy capstone 
requirement) or new Ling or C&I Capstone Course. 
Ling. 5702 (4 cr.), Second-Language Acquisition 

Total Credits: 20 

For a Curriculum and Instruction Ph.D. with a strong background in technical 
communication education: 

Theory: Rhet 5700 (4 cr.), Rhetorical Theory: Persuasion and the 
Literature of Science 

Pedagogy: Rhet. 5531 (4 cr.), Scientific and Technical Communication 
Course Development 

Methods: Rhet. 8500 (4 cr.) Qualitative Research: Strategies in 
Technical Communication 

Capstone: Rhet. 8556 (4 cr.) Seminar in Scientific and Technical 
Communication Pedagogy (with permission of instructor based upon 
acceptable proposal for a written project to satisfy capstone 
requirement) OR new Rhetoric Capstone Course. 

Elective(s) ESL 8751 (4 cr.), English for Special Purposes 

Total Credits: 20 

For a Rhetoric of Scientific and Technical Communication Ph.D., with an emphasis on 
rhetorical theory: 

Theory: 

Pedagogy: 

Methods: 
Capstone: 

Elective(s) 

Eng 8810 (4 cr.), Classical and Contemporary 
Rhetoric 
Eng 8210, Practices of the Classroom, Discourses of 
Learning in the Middle Ages (Copeland) 
Spch 5615 (4 cr.), Rhetorical Criticism 
Spch 8504 (4 cr.), Seminar in Rhetorical Criticism (with 
permission of instructor based upon acceptable proposal for a written 
project to satisfy capstone requirement) OR new Rhetoric Capstone 
Course in Spch, Eng., or Rhet. 
Spch 8611 (4 cr.), Seminar in Rhetoric 

Total Credits: 20 
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For a Speech Communication Ph.D., with a strong emphasis on theories of 
communication: 

Theory: 
Pedagogy: 
Methods: 

Capstone: 
Elective(s) 

Eng 8710 (4 cr.), Orality and Literacies 
Eng 8810 (4 cr.), Gender, Language and Writing Pedagogy 
Rhet 8100 (4 cr.), Research Methods in Rhetoric and 
Scientific Communication 
New Capstone Course in Rhet, Eng., or Spch (4 cr.) 
Rhet 5680 (4 cr.) Gender and the Rhetoric of Science and 
Technology 

Total Credits: 20 
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Ph.D. Minor in Composition, Literacy, and Rhetorical Studies 

List of Proposed Faculty Members 

Listed below are the proposed faculty members for the Ph.D. minor in Composition, Literacy, 
and Rhetorical Studies. Curricula vitae are available on request. 

Lisa Albrecht, Associate Professor, General College 
Christopher M. Anson, Associate Professor, Department of English 
Richard W. Beach, Professor, Department of Curriculum and Instruction 
Lillian Bridwell-Bowles, Associate Professor Department of English 
Robert L. Brown, Jr., Associate Professor, Department of English 
Andrew D. Cohen, Associate Professor, Program in English as a Second Language 
Terence G. Collins, Professor, General College 
Rita Copeland, Associate Professor, Department of English 
Ann Hill Duin, Associate Professor, Department of Rhetoric 
Alan G. Gross, Professor, Department of Rhetoric 
Laura J. Gurak, Assistant Professor, Department of Rhetoric 
Michael Hancher, Professor, Department of English 
Dale L. Lange, Professor, Department of Curriculum and Instruction 
Mary M. Lay, Professor, Department of Rhetoric 
Earl E. McDowell, Professor, Department of Rhetoric 
Donald Ross, Jr., Professor, Department of English 
Robert L. Scott, Professor, Department of Speech-Communication 
Geoffrey Sire, Associate Professor, General College 
Elaine E. Tarone, Professor, Program in English as a Second Language 
Barbara M. Taylor, Professor, Department of Curriculum and Instruction 
Diane J. Tedick, Assistant Professor, Department of Curriculum and Instruction 
Paulus W. van den Broek, Associate Professor, Department of Educational Psychology 
Billie J. Wahlstrom, Professor, Department of Rhetoric 
Constance L. Walker, Associate Professor, Department of Curriculum and Instruction 
Arthur E. Walzer, Associate Professor, Department of Rhetoric 



UNIVERSITY OF MINNESOTA 

Twin Cities Campus 

19 January 1995 

Professor Lillian Bridwell-Bowles 

Scientific and Technical 
Communication Program 

Department of Rhetoric 

College of Agriculture 

Director, Center for Interdisciplinary Studies of Writing 
227 Lind Hall 
University of Minnesota 
N.linneapolis,~ 55455 

Dear Lilly: 

202 Haecker Hall 
1364 Eckles Avenue 
St. Paul, MN 55108 

612-624-3445 
Fax: 612-624-3617 

I am writing to lend my whole hearted support to the minor in Composition, Literacy, and 
Rhetorical Studies. This interdisciplinary program provides ar1 intellectual center for the 
efforts of outstanding faculty from a number of departments. The faculty brought together 
by this program are, as a group, unmatched by those in any other program I can think of, 
and this will give to the minor immediate national visibility. It will aid us in recruiting the 
best students to the our department. 

This minor will benefit our students by providing them with a unified program and a 
systematic way to achieve an interdisciplinary background in this area. From out 
perspective, this program will meet a real need. As we looked at this year's applicants to 
our Ph.D. program in Rhetoric, we noticed that most listed pedagogy and rhetorical studies 
as their top two areas of interest. Although we offer many courses in this area ourselves, 
the minor in Composition, Literacy, and Rhetorical Studies will provide a portion of these 
students with additional breadth, depth, and insight. It will make our students-and I 
believe the students in other departments-more marketable. And it will surely make them 
better scholars, for our field is cross disciplinary at its core. We look forward to sending 
our students to other departments, and we anticipate the leavening students from other 
departments will bring to our program. 

I want to thank you personally for your work on this proposal. It looks sound and it looks 
workable. The faculty in the Rhetoric Department who plan on participating have expressed 
their pleasure at the opportunity to work with their colleagues in other departments. 

Best Wishes, 

13~ 
Billie J. Wahlstrom 
Professor and Head 



UNIVERSITY OF MINNESOTA 
Twin Cities Campus 

Dean Kenneth Zimmerman 
Graduate School 
325 Johnston Hall 

Dear Dean Zimmerman: 

Department of English 

College of Liberal Arts 

207 Lind Hall 
207 Church Street S.E. 
Minneapolis, MN 55455-0134 

612-625-3363 
Fax: 612-624-8228 

January 19, 1995 

I write in support of the proposal presented to you by Professor Lillian Bridwell-Bowles, 
Director of the Center for Interdisciplinary Studies of Writing, for a free-standing minor in 
Composition, Literacy, and Rhetorical Studies. There is substantial faculty and graduate 
student interest in such a minor, and the proposal has been carefully thought out The 
addition of the minor will support graduate work already being done in the areas on which 
it focuses and will strengthen the position of our graduate students as they seek positions 
after attaining their graduate degrees. There is a substantial curriculum already in place, 
and the Center provides significant support for research. 

I have no reservations about this proposal whatsoever and support its institution with 
enthusiasm. 

cc: Lillian Bridwell-Bowles 

Sincerely, 

~~~.j]~ 
Shirley Nelson Gamer 
Professor and Chair 
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January 19, 1995 

Professor Lillian Bridwell-Bowles, Director 
Center for Interdisciplinary Studies of Writing 
227 Lind Hall 

Dear Lillian: 

612-624-5800 

l have received the proposal for a freestanding minor in 
composition, literacy and rhetorical studies. I strongly support 
this addition to the offerings available to graduate students, 
particularly because it organizes coursework and expertise that 
already exists and makes it available in a coherent way to 
graduate students. In addition, it links faculty in different 
departments with related interests, a spur to other cooperative 
efforts. 

Thank you for your work in fostering the development of this 
program. 

Sinc~r~y~~A / 

~~r:~mpbe>l 
~rofessor and Chair 

2 



UNIVERSITY OF MINNESOTA 

Twin Cities Campus 

January 17, 1995 

Dean Kenneth Zimmerman 
Graduate School 
325 Johnston Hall 

Dear Dean Zimmerman: 

General College 140Appleby 
128 Pleasant Street S.E. 
Minneapolis, MN 55455-0434 

612-625-6663 
Fax: 612-626-7848 

The proposed freestanding minor in Composition, Literacy, and Rhetorical Studies 
presents us with a timely opportunity to several things which are important to the 
University. First, it will provide a forum where now-disparate faculty in at least six 
departments in four colleges can focus their collective strength. Few Universities have a 
talent pool in Composition, Rhetoric, Basic Writing, Linguistics, ESL, Curriculum and 
Instruction, Psychology, and related fields as rich as Minnesota's. These faculty come 
together too infrequently, in our current structure, for them to realize their collective 
potential. Their research, grant funding, and the graduate students suffer as a result. The 
minor will be a direct step to address the problem. Second, the minor will enrich the 
quality of graduate instruction in these fields. Given the current heavy reliance on 
graduate students as teachers in Composition areas, this improved climate should show 
tangible benefits. Third, given the job market for new doctorates in English and related 
fields, our placement rate should improve significantly with the formalizing of the minor. 

I urge its approval and pledge our cooperation. 

Sincerely, 

Director of Academic Affairs and Faculty Welfare 
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UNIVERSITY OF MINNESOTA 
12J Peik Hall C~lll1111111rullnrnc116re 

Col/1g1 of Education 159 Pillsbury Dri-v1 S.E. 
MIMIIJPOlll, MN 55455-0208 

January 18, 1995 

Kenneth Zimmerman 
Graduate School 
325 Johnston Hall 

612-62$-6372 
Fax: 612-624-8277 

I have received the proposal for a free-standing doctoral minor in composition, 
literacy, and rhetorical studies. I have had a chance to read it through and find that 
it offers a very solid program for studerlts doing sraduate work in various upects of 
literacy. 

The advantage of a free-standing minor in composition, literacy, and rhetorical 
studies is the interaction it will make possible among graduate students across the 
University pursuing degrees in aspec:ta of literacy. The pouibilitles for 
interdisciplinary study will enhance graduate study students. 

I am happy to endorse this proposal for a free-standing minor in composition, 
literacy, and rhetorical studies. 

Sincerely, 

Barbara Taylor 
Professor and Chair 

BT:fn 



UNIVERSITY OF MINNESOTA 

Twin Cities Campus 

Dean Kenneth Zinunerman 
Graduate School 
325 Johnston Hall 
Minneapolis Campus 

January 23, 1995 

Dear Dean Zinunerman: 

School of Social Work 400 Ford Hall 
224 Church Street S.E. 
Minneapolis, MN 55455 

612-624-5888 
Fax: 612-626-0395 

Attached please fmd a summary of the changes in credit requirements for the Advanced 

Standing plan for the MSW degree. The Educational Policy Committee of the School of Social 

Work has been considering these changes since winter quarter 1994, and the fmal plan was 

adopted by our School of Social Work Council on January 12, 1995. 

I very much appreciate your consultation on these changes and will appreciate any other 

comments you may have. Karen Starry has also consulted with Nancy Johnston, Director of 

Graduate Studies and has offered suggestions on the process of changing plans for current 

students and to review their individual degree programs with us. 

We will appreciate review of this matter by the Social Sciences Policy and Review 

Council at the earliest possible date. 

Sincerely, 

~K~ 
Jean Quam, Ph.D. 
Professor and Director 

cc: Vicky Field, Graduate School 
Nancy Johnston, Director of Graduate Studies 
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UNIVERSITY OF MINNESOTA 
Twin Cities Campus School of Social Work 

SCHOOL OF SOCIAL WORK 

400 Ford Hall 
224 Church Street S.E. 
Minneapolis, MN 55455 

612-624-5888 
Fax: 612-626-0395 

CHANGES IN THE ADVANCED STANDING PLAN 

SUMMARY OF CURRENT ADVANCED STANDING PLAN: 

The educational qoals for MSW students in the Advanced 
standinq plan of study are the same as those for students who do 
not have a BSW deqree from an accredited proqram. Current! y, 
advanced standinq students are required to have 66 credits to 
complete the MSW deqree (compared to 75 credits for other 
students). As oriqinally desiqned, advanced standinq students were 
assumed to need to take more electives in order to broaden a 
"liberal arts perspective". A survey of outside electives taken by 
66-credit students indicates that they are similar to those taken 
by 75-credit students, i.e., in the departments of Ed Psycholoqy, 
Child and Adolescent Psychiatry, Child Psycholoqy, Family Social 
Science, Public Affairs, Public Health, Socioloqy, Women's Studies, 
and Youth studies. (Survey of Outside Credits, December 1, 1994, 
by Norma Wolk) 

PLAN EFFECTIVE FALL QUARTER 1995: 

The current 66 credit advanced standinq plan will become a 51 
credit, or 4 quarter (full time), plan by eliminatinq 15 of the 27 
electives now required. Students would then take the full time 
credit load of 13 credits per quarter (or 9 credits each fall, 
winter, and sprinq quarters and field placement in the summer 
followinq the first year). The final 12 credits would be taken in 
the followinq quarter (fall or two summer sessions). A full time 
student could complete the proqram in four quarters; part time 
study would continue to be allowed. 

RATIONALE: 

Under the current plan, advanced students now take 66 credits 
beyond the foundation year (which is taken in the 2 years of BSW 
study). Students in the 75 credit proqram, with no social work 
course backqround, take 39 credits beyond the foundation year. 

In the experience of the current Director of Graduate studies 
and other advisors, advanced standinq students are required to take 
many more electives than they find useful or helpful. The current 
requirement of 66 credits also means that students have to find 
extra credits in order even to finish in 5 quarters (4 quarters of 
13 credits plus one of quarter of 14 credits). There does not seem 



to be a good educational rationale for requiring so many elective 
credits of advanced standing students. 

Data on other MSW programs (A Survey of Advanced standing 
Programs in the U.S, by Nancy Johnston, 3-24-94) that offer an 
advanced standing plan ( 82% of the total number of accredited 
programs) indicate that over one-half require 12 months or less to 
complete the MSW degree. Some (13%) require 15 months; for a 
number of programs (34%), the length of the advanced standing plan 
could not be determined from the Council on Social Work Education 
data. 

A number of studies have indicated that there is no difference 
in social work skills and knowledge between MSW graduates who were 
in advanced standing studies and those in two year programs. (The 
most recent, indicating no differences in interviewing skills, is 
in the Fall 1994 issue of the J. of Social Work Education.) 

OTHER CONSIDERATIONS TO ASSURE EDUCATIONAL GOALS: 
The School of Social Work Council considered limiting 

admission to advanced standing to students who have a BSW degree 
that is less than 7 years old. However, it was decided that the 
issue of applicants with older degrees should be handled in the 
admissions process, as it is with all applicants to the MSW 
program. 

The requirement for outside electives will be the same as in 
the 75-credit plan, i.e., 6 to 9 credits of non-social work 
courses. 

SAMPLE ADVANCED STANDING PLAN (Direct Practice Concentration): 

FIRST YEAR (3 QUARTERS): 

FOURTH QUARTER: 

Required Policy/Practice 
Courses (8121 & 8350) 

Advanced Research 
Human Behavior in the 
Social Environment 
elective 

Framework & Skills elctvs 
Free Elective 
Field Placement 

TOTAL 

Electives 

TOTAL CREDITS: 

2 

6 credits 
3 credits 

3 credits 
- 12 credits 

3 credits 
- 12 credits 

- 39 credits 

- 12 credits 

- 51 CREDITS 



These changes in the Advanced Standing Plan will be instituted 
for students matriculating fall '95, and current advanced standing 
students will be given the option of continuing under the old plan 
or switching to the new plan. In the latter case, all requirements 
must be met and any reduction in credits would come from elective 
course options. The new plan will be evaluated at the end of the 
first year by the Educational Policy Committee of the School of 
Social Work. 

APPROVED BY THE EDUCATIONAL POLICY COMMITTEE JANUARY 6, 1995 

APPROVED BY THE SCHOOL OF SOCIAL WORK COUNCIL JANUARY 12, 1995 

A:\ADVSTDG 

3 
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UNIVERSITY OF MINNESOTA 

Office of the Dean 

Graduate School 

322 Johnston Hall 
101 Pleasant Street S.E. 
Minneapolis, MN 55455-0421 

TO: Policy & Review Council Committee Members ·---~·C\) 
FROM: Ted P. Labuza, Associate Dean of the Graduate School · ·~ ·t__., 
DATE: January 17, 1995 
RE: Commencement Attendance Requirements -- Change in Policy 

In Fall 1994 the Graduate School proposed to all Policy & Review Councils a 
change in requirements for Graduate School commencement attendance. The 
discussions in each of the Policy & Review Councils were very useful, and 
confirmed the Graduate School's sense that it was time to change the current 
policy. Of the three options presented, the overall response of those 
committee members in attendance favored the third, in which individual 
graduate programs determine academic milestones their students must reach to 
be eligible for commencement attendance. 

As indicated at the Fall P&R Councils, this issue will be an action item at the 
Winter 1995 Council meetings. Based on the Fall Quarter discussions, the 
Graduate School will put forth Option #3 for vote. For your review, all three 
options discussed are listed below. If you have any questions or concerns, 
please feel free to contact Ms. Karen Starry, Director of Graduate Student 
Services and Progress, at 615-2815 (or by email at 
starry@mailbox.mail.umn.edu). Thank you. 

The three options are: 

1) Maintaining the current system 
--- students must file Application for Degree Form with the Office of 
the Registrar by set deadline dates (October 1 for Fall ceremony; April 
1 for Spring ceremony). 

--- no academic milestones need be completed (other than Graduate 
School-approved degree programs [master's] and thesis proposals 
[doctoral] on file with the Graduate School). 

2) All degree requirements must be met by the set deadline dates 
(October 1 for Fall ceremony; April 1 for Spring ceremony). 

3) Require a form signed by adviser and DGS certifying student has made 
sufficient degree progress to attend ceremony. 
--- "sufficient degree progress" determined by individual programs 
(Graduate School will not verify whether requirements are met). 

---required form must be submitted by set deadline dates (October 1 
for Fall ceremony; April 1 for Spring ceremony). 
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Proposed Conditional Admission Criteria January 23, 1995 Page # 1 

UNIVERSITY OF MINNESOTA 

Conditional Admission Criteria 

For Discussion at Winter 1995 P&R Council Meetings 

January 23, 1995 

BACKGROUND 
In the Fall of 1992, the Johnson Committee issued a report in which they 

recommended some major changes in the relationship between the Graduate School 

and the 175+ graduate programs at the University of Minnesota. One such change 

was that the admissions process decision for prospective new students should be the 

responsibility of graduate programs (recommendation #4). In instituting a system to 

implement this, they also recommended that each program should act promptly to 

establish goals that include app!opriately high standards for admission and a process 

to assess progress toward this goal {#7). The process had to be modified in part, 

because of an U.S. Office of Civil Rights investigation in September 1993, that 

resulted in a resolution that if applicants to the Graduate School, with gpa's below the 

minimum of the University were to be admitted, there should be sufficient evidence to 

indicate that such candidates' other qualifications were exceptional to allow for 

admission over those who had the required gpa, etc. but were rejected. 

The Graduate School proposed during the fall P&R Council meetings of 1993, the 

final modified admission vis a vis the Johnson Committee recommendations and such 

process was voted on and accepted. In GS Form #1 00 presented at the council 

meetings, it was established that to become applicable for the administration of 

admissions under the Johnson Committee guidelines, a program would first need to 

have a Program Management Evaluation Form {#1 01) approved by a subcommittee of 

all the P&Rs. To date over 85 programs have been approved, another 70+ have 

submitted their forms and are under review this quarter, with only about 20 programs 

outstanding. Once a programs' process is approved, then the Graduate School 

according to Form #1 00 ( Sec A.1.f.) would only need to do a quality control check of 

all accepted students upon receiving the admission file back from the program. A.s 

noted in Form# 100, under A.1.f. "If the admission standard is below UM or program 
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~ criteria or the documentation is insufficient, the· GS will contact the DGS for further--

information if necessary before a letter of acceptance is issued." 

Based on the rmed for criteria meeting the Johnson-Recommendation #7, , during the 

winter - spring of 1994, the P&R Councils debated and agreed upon new operational 

standards for admission to the Graduate School which included an undergraduate 

gpa of 3.0 and a TOEFL of 550 for international students. Based on these criteria, the 

Graduate School decided that they would only look at files of US students that fell 

below the operational standards in order to speed up the process and put trust in the 

programs. This was deemed a better approach than doing an in depth quality control 

check of all files returned, which would unduly slow the applications process. Thus 

only the major problem files of the 3500 US admits would be examined in depth, 

using internal criteria of low gpa etc.. It should be noted that in the past few years 

about 1000 of the admit files fell below the internal operational standards but of these 

only about 200 fell into the domain of being severely questionable . In addition all 

international admits would be examined ( -1200) because of the difficult nature at the 

program level of understanding the differences in US vs international educational 

standards at the BS level . To help speed this process, the Graduate School put the 

J 

country sheets with the basic information on international school evaluation on the J 
Graduate School Gopher, so that DGS's would have the basic information available to 

help them in their decision making process. 

These procedures were implemented for Fall1994 for the 85 approved programs after 

a trial test during the Spring 1994 quarter which was considered to be successful. 

Basically, only the questionable US admits were examined in detail along with a 

quality control check on international admits. These processes were summarized in an 

October 28, 1994 Graduate School memo to DGS's and admission committee chairs, 

in which graduate programs were asked to provide, for those students who fell below 

the operational standards, a letter documenting the evidence to be used to satisfy the 

"exceptional" criteria to allow for admission. The information needed to show 

"exceptional quality" for the low gpa students was developed in consultation with 

several DGS's who underwent this process with some applicants. Such information 

must be supplied in the form of a letter from the DGS which is then used by the 
Graduate School staff in the quality control process, to consider the admission of 

students who fell below the undergraduate requirements. In these cases, it was 

considered that applicants were admissible if they showed work in their own area of j 
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· expertise that went beyond doing the daily job. In most cases, there was sufficient· 

(., evidence in the applicant's file, that the DGS could document that information in an 

attachment to the Graduate School to warrant admission. This extra documentation 

was needed since the Graduate School does not receive all the data in the student's 

' 

- file. This letter comprises a critical legal document. and becomes part of the _ 

applicant's Graduate School file. 

In essence, for those students who met the operational standards, the programs 

decision to admit or reject was accepted, except for a general review of International 

applicants, while to satisfy legal requirements and meet the essence of the Johnson 

Committee report, the Graduate School felt it only necessary to do an in depth review 

of those U.S. applicants who were submitted for admission but who fell below the set 

operational standards. It is estimated that this group comprises about 200 applicants 

per year as compared to 4800+ proposed admissions that are reviewed, ie less than 

4% of admits and less than 1.6% of all the completed files ( -12200) sent forward to the 

programs for review. The second group reviewed, as noted above is the International 

students. It is proposed that eventually the Graduate School, with training of the DGS's 

will only look at specific areas of International students, rather than review them all. 

Even before the operational standards were implemented, two major issues relating to 

applicants who did not meet the previous graduate admissions informal minima (gpa 

of 2.8) had come to the attention of the admissions staff and were mentioned briefly in 

P&R council meetings last year, with a promise to come back with a discussion of the 

issue. 

These include: 

1. In the case an applicant whose gpa was below the prior informal minima or the new 

operational standard (gpa of 3.0), should the applicant be required to complete a trial 

coursework program to establish that s/he can handle graduate level course work and 

therefore be considered as exceptional enough to meet the legal requirements for 

admission? If a trial course work program is warranted, what course work is necessary 

to satisfy the definition of "exceptional"? In 1993-4 the Graduate School tested a few 

cases in this category by approving applicants completing a course work trial after 

negotiation with the respective DGS. These test cases did give the Graduate 
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School and respective programs some 'significant,experience in making decisions 

about future applicants. 

2. For those applicants holding a Master's degree, what is the gpa that establishes the 

applicant as being exceptional and therefore alleviating the need to have any 

additional coursework? If the student meets this Master's gpa, the student is then 

admissible. 

J 

J 



Proposed Conditional Admission Criteria -January 23, 1995 Page # 5 

DISCUSSION ITEMS 

1. Trial coursework programs for applicants who do not meet operational 

standards and have no further post-baccalaureate degree. 

a. Professional Development Course Work (PDC) - If the applicant shows 

some exceptional evidence of admissibility but falls below the gpa requirements, ie 

there isn't enough evidence to warrant complete admission to a degree program, the 

Graduate School suggests that the graduate program have the applicant complete a 

trial period as a professional development course work student (PDC) in the Graduate 

School. This means that the student is admitted to the Graduate School by the 

respective graduate program and the University, but must show that s/he can do 

graduate level course work. Various programs in this test period have been requiring 

trials of 3 or more courses over one or two quarters with a minimum total of 9-12 

credits and an overall gpa of 3.5. Another option could be 4-5 courses over 3 quarters 

or some such variation, especially if the applicant would need to continue working full 

time. The courses should be regular courses at the graduate level (5xxx or 8xxx). All 

courses would be directly applicable to the student's graduate program if the criteria 

are met and fall within the transfer limits or 40%. Before setting a particular program of 

coursework, the DGS could consult with the GS and the potential advisor if 

applicable, to decide on what is the appropriate course work program, especially in 

cases where the student may be working full time. Upon successful completion of the 

trial, the student would then automatically become a regular graduate student. In 

essence, using this category, the Graduate School and the program takes the risk, 

since the student has been admitted into the program under a special category and 

merely needs to complete required coursework. The 3.5 gpa is slightly under the 3.65 

average gpa for U of M graduate programs as a whole over the last 1 0+ years, and 

thus should be a reasonable standard, but other standards could be proposed, 

program by program. 

b. Adult Special and CEE - If there is no evidence that the applicant has 

experience in handling graduate course work because they have no post 

baccalaureate experience and the other exceptional evidence is also minimal, 

admission thus may appear to be at risk to the student and thus the student should 

prove themselves to the program and the University. In this case then, a trial program 

should be completed by the student outside of the Graduate School in CEE or as an 
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Adult Special student, using essentially the same course work guidelines as listed 

above for the PDC conditions. The students may then reapply for admission once the 

trial is successfully completed. The appropriate coursework is transferable to the 

student's program subject to transfer limits. One critical problem is that some colleges 

will no longer approve Adult Special status unless the student is admitted to the 
college. 

2. Admission with a prior Master's degree but with a gpa below the 
operational standards 

The Graduate School suggests that each graduate program establish a minimum gpa 

requirement in the completed MS degree, when there is no other exceptional 

evidence in the student's file and the student's undergraduate gpa is below the 

University operational standard of 3.0. This gpa would then serve as the operational 

base for admission. It may require that a different base be used for admission to 

another Masters program as compared to admission to a PhD program. As noted 

above, a gpa of 3.5 gpa in graduate work is slightly under the 3.65 average gpa for all 

University of Minnesota graduate programs as a whole over the last 1 0+ years and 

could serve as a potential general standard. Having a uniform standard for a second 

MS and for a PhD would help in speeding the process of getting admissions letters out 

in time. 

3. International Applicants with a TOEFL below 550 

The University as well as other academic institutions offer a number of programs to 

allow an international student to come to the US to improve their English skills and 

thus meet the minima requirements for admission despite a TOEFL below the 550 

operational standard. The GS suggests that the programs consult with our office in 

these cases so the appropriate arrangement can be made. 

J 

J 
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Colleue Structure: 

Module I 
Description of Unit 

The Graduate School which has existed for over 75 years, was combined with the Office 
of the Vice President for Research and Dean of the Graduate School when this latter 
position was created in the spring of 1992. This unit is charged with responsibility for 
providing leadership and integration of the University of Minnesota's research initiatives 
and graduate education programs. The office has administrative responsibility for the 
University's overall sponsored research activity which was in excess of $260,000,000 in 
fiscal year 1993. The Graduate School processes over 15,000 applications from domestic 
candidates and internation~l students from nearly every nation in the world. The 
academic records of 9,100.graduate students who are enrolled in more than 170 different 
programs in all colleges on both the Twin Cities and Duluth campuses are also 
maintained. In addition, this organization provides oversight for a number of 
interdisciplinary research centers and support units. These currently include: 

• The Office of Research and Technology Transfer Administration 

• Office of Research Ethics and Regulatory Compliance 
(Human Subjects Committee) 

• The Minnesota Supercomputer Institute 

• The University of Minnesota Press 

• The Center for Urban and Regional Affairs 

• The Hormel Institute 

• The Minnesota Sea Grant College 

• The Space Science Center 

• The Minnesota Building Research Center 

• The CeJ.?.ter for Transportation Studies 

• The Large Lakes Observatory J 



Mission: 

The mission of the unit is to seiVe the state, region, and nation by sustaining and 
developing high quality research and graduate education programs at the University of 
Minnesota. In terms of strategic planning, this organization is unique in that it is both 
an academic college and support service unit. 

This unit is to work with University faculty and administrators to develop new 
approaches and initiatives that will result in enhanced support and visibility for our 
research and graduate education programs. 

4 J 
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Fact sheet: 

Fall Quarter Statistics Fal191 Fall92 Fa1193 Fall94 

Number of Programs 172 172 171 171 
Duluth 14 14 14 14 
Free standing Minors · 12 15 18 18 

Number of Graduate Faculty 2900 2900 3000 3000 
Number of Graduate Students 

New 2106 2034 2093 1911 
Candidates 1121 1293 1234 1412 
Total. 9001 9044 8958 9117 

Assistantships 
Teachinl!; 2100 2140 2140 2200 
Research 2400 2550 2550 2600 
Administrative Fellows 170 200 200 200 

FISCal Year Statistics (•estimates) 91/92 92/93 93/94 94j95• 
Number of Applications 

Completed 10524 11743 12219 11200 
Admitted 4619 4823 4809 4800 
New registrations 2508 2719 1HJ7 2600 

Number of Degrees Awarded 
Master 1670 1716 1717 1700 
SjlCCi_alist Certificate 12 14 14 15 
Doctoral 651 629 707 670 
Total 2333 2359 2438 2385 

Number of Hill Professorships 5 5 5 5 
Budgeted Resources $127,000 $124,000 $123,400 $155,000 

Fellowships 
Graduate School 

Awarded 212 176 213 223 
Accepted 75 62 75 85 

Doctoral Dissertation Awards 42 46 44 51 
Block Grant Bud~ted Resources $1,700,000 $1,500,000 $1,600,000 $1,600,000 
Endowed Awards 30 30 30 30 
McKnight Land Grant Awards 10 10 9 11 

Research Grant Budgeted Resources 
Summer Research Grants $281,998 $281,998 $279,248 $280,000 

General Research Funds $979,378 $942,792 $942,792 $945,000 

Research Support Funds $452,288 $452,288 $384,444 $385,000 
O&MFunds $300,000 $270,000 $300000 $300,000 

Health Science Research Funds $543,550 $452,624 $452,624 $452,624 

Number of Grant Proposals Submitted 4201 4049 4341 4300 

S Value of Grant PropOsals Submitted $691,785,000 $644,688,598 $687,854,460 $690,000,000 

~I!Sored Support ~_nditures $239,100,000 $262,100,000 $268,163,648 $272,(,100,000 

Patents Issued 32 29 34 30 

2/6/95 



' Module 2 
Environmental Context (external) 

In the strategic planning process we have identified a number of external variables that 
will impact graduate education and research at the University of Minnesota. Among 
them are: 

D Competitive Issues 

• The University of Minnesota is the only Ph.D. granting comprehensive 
UniversitY in Minnesota 

• Competitive institutions are the top 15 research universities in the 
United States 

• Because of its administrative structure as a decentralized land grant 
institution encompassing the widest possible fields of study, the University 
of Minnesota is uniquely positioned to create successful interdisciplinary 

(., research/ education collaborations · 

• Applied graduate education programs are being developed regionally by 
the State and private. universities/ colleges 

• Graduate programs provided by out-of-state institutions will be available 
by new distance education mechanisms 

D Demographic Issues 

• Downsizing of corporate research and development staff in many 
disciplines 

• Significant numbers of international students will continue to be 
educated by the University of Minnesota 

• Overproduction nationally of Ph.D. degrees in some fields 

• Recognized need for more applied master's degree programs for students 
who work full time 

• More professional opportunities for students of color and women 

• Ongoing balance between mission-oriented research/education and the 
"classical core." 

7 



• As a consequence of down sizing of faculty the breadth of and within 
programs will decline. 

t1 Technology Issues 

• Expansion of distance learning capacity and improved delivezy systems 

• Regional collaborations with Manitoba and Wisconsin 

• Newly emerging fields of technological research 

D Economic Issues 

• Increasing need of interdisciplinazy efforts for success in sponsored 
research 

• Stagnant or reduced state funding 

• Reduced federal funding as a result of recent political changes 

• Special industry relationships will continue to grow and new 
opportunities need to be sought 

• Conflicts over intellectual property rights with private sector funding 
may undermine technology transfer 

C Political issues 

• Funding concerns 

• Leadership on environmental issues (water resources) throughout the 
state and nation 

• Enhanced relationships between UMD and UMTC faculty and programs 

• Balancing increasing University conflict of interest concerns with high 
technology and medical corporations affiliations 

• Adapting the mission of a Land Grant university for the 21st Century 

8 J 



' Module 3 
Environmental Context (internal) 

9 

An analysis of the internal environment at the University of Minnesota has also yielded a 
number of factors to be considered on a continuing basis in the planning effort. These 
include: 

D Program Quality 

• Quality educational and research programs 

· • Range of program quality 

• Need to maintain top research status while improving graduate education 
reputation 

• Necessity to evaluate University-wide research and training proposals 
when the institution can submit only a limited number ofproposals 

• Need to expand applied degree programs to meet student needs within 
constrained resource 

• Promote interdisciplinary research centers and educational initiatives 
across colleges and campuses (Also addresses "administrative 
effectiveness") 

• Enhance faculty development programs in cooperation with Human 
Resources ·(Also addresses "administrative effectiveness) 

D Administrative Effectiveness 

• Need to improve efficiency and effectiveness of administrative support of 
graduate student services 

• Faculty development 

• Training all individuals involved with research on responsibilities 
(Andersen report) 

. • Promote interdisciplinary centers and· initiatives 

• 



C Resource Assessment 

• Administer ICR funds effectively and efficiently (Also addresses 
~~administrative effectiveness11

) 

• Need to ensure adequate fellowship support 

• Seek additional resources for external grant matches as well as internal 
research support 

t1 Enrollment Assessment 

• Shift in degree objective in internal student enrollment to more students in 
applied and professional programs and a diminishing enrollment in traditional 
programs 

t1 Instructional Efficiency 

• Work to ensure minimal duplication of course offerings across the 
University 

• Make effective use of free standing minor programs instead of creating 
new programs 

10 J 



Research Issues 
We must: 

Module 4 
Strategic Issues and Working Assumptions 

11 

#1. Maintain sponsored funding status as one of the top 15 research universities in the 
United States 

#2. Champion the objective of having the capacity to allow faculty to pursue their 
chosen scholarly activity 

#3. Improve the infrastructure necessary for future innovative research and 
postbaccalaureate education initiatives 

#4. Broaden resource support base by fostering collaborative relationships with industry 
and state and private agencies in research and technology transfer; develop a sense of 
community investment 

#5. Develop high quality, comprehensive, operating practices governing regulatory 
compliance and ethical conduct of research 

Graduate Education and Research Issues 
We must: 

# 1. Provide a supportive environment to enhance the ongoing development of graduate 
faculty in their teaching and research roles 

#2. Provide leadership in facilitating interdisciplinary research and graduate education 
efforts across campuses and between colleges 

#3. Establish and implement external research and graduate education collaborations 
with other universities in the region 

#4. Communicate the significance of University of Minnesota research and graduate 
education accomplishments to a broad constituency 

#5. Provide leadership for professional development of postdoctoral associates 



Graduate Education Issues 
We must: 

#1. Sustain and improve the quality and management of existing graduate programs 

#2. Coordinate development of new graduate education programs (including applied 
master's degree) and course offerings (including free standing minors) and recommend 
closure of existing programs whose size, quality or resources have declined 

#3. Establish an environment that supports timely completion of graduate degrees of 
students and works to facilitate successful transition to the workforce 

#4. Respond to changing demographics by working in concert with programs and 
collegiate units to develop appropriate goals for size and composition of the student 
body, exploring discipline-specific data on projected marketplace needs as well as the 
diversity composition of the fields 

#5. Strengthen partnerships with collegiate units and provostal units and provide 
enhanced services in support of graduate education 

12 



' Module 5 
Vision Statement 

The Graduate School will continue to be among the best graduate institutions in the 
country. 

1) It will attract outstanding students who will earn degrees of high 
academic distinction and complete them in a timely manner. 

2) It will offer a broad range of disciplinary and interdisciplinary 
programs that are relevant to our ever-changing world and our 
marketplace. 

3) An efficient, customer-oriented support system will be in place. 

The Univer~ity research enterprise will 

1) continue to have a wide range of world-class investigator 
research programs, the core of a great research university; 

2) have an environment that encourages strong interdisciplinary 
research programs and supports development of new areas of 
scholarly research; 

3) benefit from an infrastructure that provides seamless support 
in reaching the research and educational objectives listed above 
by assuring compliance with federal and state regulations. 

13 
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Module 6 

Actions Plans and Decision Items 

Research Issue #1 
Strategic Direction: 

Maintain sponsored fundin2 status as one of the top 15 research universities in the 
United States. · 
(Responsive to U strategic initiatives research and graduate/professional education.) 

Goals: 
• Provide leadership in maintaining a competitive and supportive environment 

for research 
• Provide leadership in determining which programs should receive internal research 

dollars and in-kind support 
• Expand University of Minnesota funding for research 
• Attract and retain the most productive research faculty 
• Identify areas that should receive priority for OVPRDGS resources 

1995-96 Actions: 
• Continue collecting comparative data from peers on relative rankings of internal 

funding at departmental/program levels 
• Develop a system to gather measures of research effectiveness · 
• Develop measures of research effectiveness 
• Develop measures of appropriate outcomes of investment 
• Redirect budget funds or request additional funds 
• Work with provosts/deans and faculty research advisory committee to identify those 

programs to receive support 

1996-99 Actions: 
• Establish a panel of University of Minnesota faculty who sit on national boards, to 

meet quarterly and advise on new initiatives and directions of funding agencies policy 
• Work with collegiate deans to identify priorities for investment 
• Track measures to develop an overview of research strengths, weaknesses, and trends 
• When priority areas are identified, develop a plan to direct resources to them, redirect 

existing resources and request new resources 

2000+ Actions: 
• "Continue to track results and redir~ct resources" 
• Undergo a major critical evaluation of the research climate and the position the 

University of Minnesota holds in its sphere of influence 
• Utilize data collected on program research effectiven~ss in decisions for future support 

J 

• Assess impact of redirected new resources. Reevaluate effectiveness J 
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Research #2 
Strategic Direction: 

. Champion the objective of havina: the capacity to allow faculty to pursue their chosen 
scholarly activity 
(Responsive to U2000 Graduate/professional education and research) 

Goals: 
• Provide internal funding for those priority areas where the University has 
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recognized excellence but external funding is scarce; also fund, to the extent possible, 
the best proposals in other areas of quality that are not currently as high on the priority 
list -

• Preserve an environment for a wide breadth of quality research 
• Assure a balance between fundamental scholarly and the applied research programs 
• Provide seed funding effectively 
• Support both strong established programs and compelling new initiatives as well 

1995-96 Actions: 
• Redirect internal research funds to meritorious and high priority programs 
• Develop SIP request of $500,000 annually to ensure that all highly recommended 

faculty research grant-in-aid proposals are funded 
• Work with deans to preserve graduate assistantships in this time of shrinking funds 
• Continue to provide summer fellowship support for research faculty 
• Assess/evaluate our effectiveness in current programs; develop measures to evaluate 

the effectiveness of the different faculty support programs administered by the 
OVPRDGS 

• Identify criteria, develop appropriate data bases, and then track measures of research 
outcomes (papers, citations, National Academy members, dollar input, etc.) 

• Work with colleges to evaluate means to increase faculty participation in sabbatical 
and quarter leaves so they may revitalize their research interests 

• Evaluate the effectiveness of the grant-in-aid and summer fellowship programs 
to determine their priorities for OVPRDGS monies 

1996-99 Actions: 
• Obtain comparative institutional data on mechanisms and funding levels of internal 

support for research activities for benchmark purposes 
• Share results of above and promote investments and redirect existing resources 
• Track grant-in-aid funds and show outcomes; review priority list of funding, and 

do same with matches 
• Work with colleges and reallocate funds we control to maintain strength in 

fundamental research areas · 
• Develop a template for how the faculty will balance their time for teaching 

and research based on the rapidly changing external and internal research funding 
environment 



' Research #3 
Strategic Direction: 

Improve the infrastructure necessaa for future innovative research and 
postbaccalaureate education initiatives. 
(Responsive to U2000 research and graduate/professional education) 
*Footnote: For ORTIA infrastructure see other document 

Goals: 
• Obtain the unique resources, facilities and instrumentation needed to attract 

and retain the best students and faculty 

1995-96 Actions: 
• Develop a faculty advisory committee to identify high priority areas and potential 

funding mechanisms 
• Assess our current major research equipment and facilities at the University of 

Minnesota and, in cooperation with the provosts and deans, identify our priorities for 
future directions 

• Coordinate the solicitation and submission of extramural research infrastructure 
grant proposals where only· a limited number are permitted from any given institution 

• Participate in the allocation of matching funding for research infrastructure 
grant proposals to external agencies 

1996-99 Actions: 
• Coordinate the solicitation and submission of single research infrastructure grant 

proposals where only limited numbers are permitted from any· given institution 
• Continue to seek ways to enhance methods by which faculty can seek out and secure 

grants from new and alternative resources 
• Continue to participate in the allocation of matching funding for 

equipment and facilities grant proposals to external agencies 

2000 + Actions: 
• Provide an external independent evaluation of the research and postbaccalaureate 

position of the University of Minnesota within its sphere of influence 
• Continue to participate in the allocation of matching funding for equipment and 

facilities grant proposals to external agencies 

17 



Research #4 
Strategic Direction: 

Broaden resource support base by fosterina: collaborative relationships with industcy, 
state and priyate aa:encies in research and technolo2f transfer; develop a sense of 
community investment. 
(Responsive to U2000 ''research" initiative) 

Goals: 
• Enhance relationships with key Minnesota industries 
• Enhance relationships with state agencies 
• Enhance relationships with private agencies 
• Enhance relationships with foundations 
• Facilitate the development of collaborative relationships between industry 

and University faculty as industry reorients its in-house research 

1995-96 Actions: 
• Establish in collaboration with appropriate University administrators, an advisory 
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group comprised of representatives from Minnesota industries to identify research areas 
of major importance to Minnesota citizens 

• Work with major Minnesota companies to identify research areas of potential \ 
collaboration ~ 

• Explore mechanisms to develop relationships with state and federal agencies 
• Work with the University foundations to identify areas of mutual interest 
• Evaluate new means to foster leverage in grants especially where matching funds 

are necessary 

1996-99 Actions: 
• Implement partnership plans 
• Develop a data base of research expertise for industry use in identifying appropriate 

faculty 
• Encourage internship programs with industry and agencies whenever possible 
• Evaluate and improve the process of licensing of intellectual 

property developed from University of Minnesota grants and contracts 
• Work with appropriate University groups to develop new collaborative research 

relationships with industry 

2000 + Actions: 
· • Evaluate and promote collaborative relationships by preparing a document for 

constituents reviewing how those relationships have enhanced research and 
technology transf~ and resulted in a benefit to both the University and 
Minnesota industry 
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Research #5 
Strategic Direction: 

Develop hi2h quality and comprehensive operatin2 practices 2overnin2 rewlatocy 
compliance and ethical conduct of research. 
(Responsive to 02000 research strategic initiative.) 

Goals: 
• Have in place for all employees engaged in research an educational program which 

ensures .they understand their roles and responsibilities 
• Have committees/offices (human subjects, animal care, environmental health, 

and safety) operate at a level that ensures compliance with state, federal, and 
University regulations 

• Remain current in information and responsiveness to any changes instituted by the 
state or federal government regarding research policies and practices 

1995-96 Actions: 
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• Review compliance practices (human subjects, animal care, environmental health, and 
safety) and identify and obtain additional resources both to operate these activities 
effectively and to a.Ssure compliance 

• Monitor compliance to standards of operation 
• Develop and pilot programs for all new faculty and department heads that advise 

them of their roles and responsibilities as researchers 
• Implement conflict of commitment policy and revised academic misconduct policy 

1996-99 Actions: 
• Expand educational programs on roles and responsibilities in research compliance to 

include all participants in research on an on-going basis 
• Revise and update operating policies and procedures, including the publishing of a 

faculty handbook containing all pertinent policies 
• Update and modify practices of oversight groups 
• Upgrade comparative data base systems for policies and procedures so ORITA can be 

better informed when assurance forms are signed 

2000 + Actions: 
• Prepare a report on how the actions of the prior five years have had an impact on 

regulatory compliance and ethical conduct 



Graduate Education and Research #1 
Strategic Direction: 

Provide a supportive environment to enhance the oneoine development of eraduate 
faculty in their teachine and research roles 
(Responsive to U2000 graduate/professional education and research) 

Goals: 
• Recognize the unique graduate faculty role in both teaching and research 
• Promote grad faculty accomplishments to collegiate units 
• Expand mid-career programs similar to those in place for junior faculty 
• Strengthen OVPRDGS role in junior, mid-career, and McKnight programs, 

highlighting achievements in graduate education and research 
• Develop a strong summer research program for faculty 
• Promote a mentoring model to support both faculty and graduate students 

1995-96 Actions: 
• Establish criteria for a faculty awards program that recognizes excellent graduate 

teaching and research on an individual and a college/program basis 
• Contribute to effective discussion of faculty development 
• Appoint a faculty committee to recommend a new mid-career faculty program 

and establish this by redirecting funds or soliciting new funds 
• Foster improved procedures for sabbaticals on a campus-wide basis along with 

Academic Affairs and Human Resources to achieve the goal of increased numbers of 
faculty participants 
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• In cooperation with Human Resources, begin an evaluation of the effectiveness of the 
sabbatical/ quarter leave process and suggest mechanisms to enhance these processes 

• Train collegiate units in establishing a faculty mentoring program 

1996-99 Actions: 
• Conclude the evaluation of the effectiveness of the sabbatical/ quarter leave 

process and implement enhancements 
• Conduct review of McKnight land grant program to evaluate whether some 

of its monies should be redirected to other faculty groups 
• Recognize mid-career achievement by implementing a graduate faculty teaching and 

advising award 
• Seek funding through an endowment to establish such mid-career recognition 

2000 + Actions: 
• Provide ongoing evaluation of the effect~veness of OVPRDGS-administered 

programs that support the ongoing development of graduate faculty in their 
teaching and research roles 
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Graduate Education and Research Issues #2 
Strategic Direction: 

Provide leadership in facilitatin&: interdisciplinary research and a:taduate education 
efforts across campuses and between collea:es 
(Responsive to research· and graduate/professional education) 

Goals: 
• Encourage and facilitate increased cooperation between research centers 

and appropriate graduate educ:ation programs 
• Gain recognition as a university which creates and sustains high quality research 
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and graduate programs in both core and interdisciplinary fields as measured by funding 
and peer evaluation 

• Build on the unique breadth of the institution as a land-grant research institution 
with strengths in the health sciences, agriculture, law, public health, and management 
to achieve success in funding 

• Develop an appropriate institutional balance between disciplinary-based programs and 
interdisciplinary centers · · 

1995-96 Actions: 
• Evaluate and fund interdisciplinary research centers at $1,000,000 
• Determine appropriate reporting lines for newly established interdisciplinary centers 
• Work with already-funded interdisciplinary programs to ensure they develop 

extramural funding 
• Reassess commitments of seed grants for interdisciplinary programs through peer 

review and assign· available resources as appropriate 
• Continue seed grants for interdisciplinary research and centers 
• Involve appropriate collegiate deans in planning and operation of interdisciplinary 

research centers 
• Ensure all university interdisciplinary centers are reviewed on a regular basis 
• Reassess guidelines and criteria to be used in evaluating the requests for 

interdisciplinary support 
• Identify the specific funding commitments for Large Lakes Observatory 

1996-99 Actions: 
• Evaluate the effectiveness of the interdisciplinary funding program initiated in 1994 
• Develop a plan to assess the current institutional balance between disciplinary

based programs and interdisciplinary centers 
• Reassess commitments of seed grants for interdisciplinary programs through peer 

review and assign_available resources as appropriate 
• Institute an ongoing review of specific interdisciplinary seed grant programs currently 

funded by the OVPRDGS 
• Prepare an action plan for the 21st century that will balance the needs between 

interdisciplinary programs and disciplinary-based central research/ education programs 



• Evaluate the most effective way to bring people together in cooperative teaching 
and research efforts crossing collegiate and provostal lines 

• Develop programs based on that evaluation 
• Institute the cooperative programs 

2000 + Actions: 
• Provide ongoing evaluation of all interdisciplinary research and graduate education . 

programs administered by the Vice President for Research 
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Graduate Education and Research #3 
Strategic Direction: 
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Establish and implement external research and 2faduate education collaborations with 
other universities in the re~on 
(Responsive to U2000 graduate/professional education and research and outreach and 
access) 

Goals: 
• Build collaborative programs to sustain the breadth of some programs that would 

otherwise have to be downsized 
• Ensure sufficient and ~ppropriate technology to allow the development of effective 

distance education 
• Create an environment to facilitate graduate education programs with other 

universities 

1995-96 Actions: 
• Hold a regional forum on the findings of the Shively report and develop related 

action plan 
• Evaluate the positives and negatives of the current regional graduate· education and 

research programs and the Shively recommendations so as to formulate a template for 
success 

• Identify a person/position in the Graduate School who will take responsibility 
for this endeavor 

• Identify specific resources to foster such collaborative initiatives 
• Provide planning money to facilitate units/programs exchanging faculty 
• Hold Manitoba forum 
• Collaborate with distance education experts to assess technology needed 

1996-99 Actions: 
• Begin to identify initiatives for legislative action (assess if needed) 
• Review and refine policies and procedures to facilitate seamless integration 

among collaborating institutions (e.g. admissions, tuition, credit, grading policy, etc.) 
• Facilitate the initiation of at least five new cooperative graduate education programs 
• Implement plan to obtain the technology needed for distance education 

2000 + Actions: 
• Evaluate the effectiveness of these new collaborations 
• Provide an ongoing process for cost sharing and implementation of these 

collaborative efforts · 



Graduate Education and Research Issues #4 
Strategic Direction: 

Communicate the siamificance of University of Minnesota research and 2faduate 
education accomplishments to a broad constituency 
(Responsive to research and grad/professional education and outreach and access and, 
perhaps, user-friendly.) . 

Goals: 
• Keep legislative and congressional personnel informed on these issues 
• Develop a superior information network in cooperation with University Relations to 

more effectively communicate the successes of University of Minnesota research 
and graduate education to the citizens of the State and beyond 

• Develop information flow with faculty, news media, and business 

1995-96 Actions: 
• Work with government relations to establish an effective information flow 
• Work within the University to identify, update and keep current faculty contacts for 

and subjects for specific areas of science inquiry from the media 
• Hold a workshop with invited participants from professional societies who have 

developed successful media relations for the dissemination of scholarly activities 
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• Hold events that celebrate excellence in scholarly activities to inform the University 
community and external constituents of accomplishments in this area; e.g., some poster 
sessions for/with alumni; and indll$try poster/presentations 

1996-99 Actions: 
• Establish with University Relations and Institutional Relations an ongoing research 

accomplishments/science understanding outreach program in which key faculty are the 
sources of information to the media and other constituencies including the public and 
the legislature 

• Establish a tracking system for media contacts and prepare annual reports to assure 
program effectiveness 

2000 + Actions: 
• Evaluate the effectiveness of programs implemented to address communication of 

scholarly .activities 
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Graduate Education and Research Issues #5 
Strategic Direction: 

Provide leadership for professional development of postdoctoral associates 
(Responsive to research) 

Goals: 
• Recognize the existence and accomplishments of postdoctoral associates 
• Serve as advocate for professional development of postdoctoral associates/fellows 

1995-96 Actions: __ 
• Identify the different titles and appointment criteria under which postdoctoral 

associates are employed within the University 
• Evaluate their current role, status and needs 
• Evaluate how our sister institutions handle this position 
• Evaluate and revise course work access policies for postdoctoral appointments 

1996-99 Actions: 
• Evaluate title and appointment criteria in conjunction with Human Resources 
• Develop seminars and· discussion groups related to career development for 

postdoctoral employees 
• Form a group to work on the identified needs and suggest solutions 
• Develop a plan to implement the proposals 
• Prepare for final action a document outlining the job responsibilities of postdoctoral 

associates, research associates, etc. 

2000 + Actions: 
• Ensure recommendations of prior committee actions and evaluations are brought 

to fruition 
• Examine the effectiveness and appropriateness of the new policies put into practice 
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Graduate Education # 1 
Strategic Direction: 

Sustain and improve the quality and manaeement of existine eraduate pro2fams 
(Responsive to graduate and professional education and research) 

Goals: 
• Identify and support top quality programs 
• Improve evaluating capability 
• Distribute resources in an optimal manner 
• Help those ascending programs within reach of national recognition; 

facilitate the closure of low-quality programs 
• Provide leadership to the institution in developing appropriate standards for closing 

programs 

1995-96 Actions: 
• Expand data office capability to track quality measures used in the evaluation of 

degree programs 
• Evaluate resources and redirect to programs as appropriate (e.g., block grants, 

fellowships, tuition scholarships, GRAC fund, McKnight) 
• In collaboration With collegiate units and planning office, sustain external 

reviews of departments and programs 
• Initiate a DGS client server system at an estimated cost of $250,000 
• Institute an electronic archival system for student records which will require 

an investment of $200,000 

1996-99 Actions: 
• Begin to share and distribute reports of data 
• Request additional resources in the amount of $500,000 to sustain top quality 

programs (e.g., by initiating two-year fellowships) 
• Establish an all-university committee to begin an evaluation of the criteria 

used in maintaining a quality program 
• Share criteria used for evaluation with peer institutions 
• Facilitate a symposium on critical criteria at appropriate national organizations 

(Council of Graduate Schools, Committee on Institutional Cooperation, etc.) 
• P&R Councils would assess performance 
• Establish funding of $100,000 annually to maintain DGS client server network 
• Establish funding of $50,000 for ongoing maintenance of student archival system 
• Reevaluate the process of program review to include possible alternative approaches 
• Evaluate program review and test alternative approaches 
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2000 + Actions: 
• Continue to refine data collection 
• Implement program reviews as designed after evaluation 
• Do a retrospective analysis of the impact on program quality of the new admissions 

process and operational standards implemented in 1995 
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Graduate Education #2 
Strategic Direction: 
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Coordinate development of new 2faduate education profm1ms fincludin2 applied 
master's de2fee) and course otferin2s lincludin2 free standin2 minors) and recommend 
closure of existin2 pro~ams whose size or resources have declined · 
(Responsive to graduate/professional education) 

Goals: 
• Establish, maintain, and disestablish graduate degree programs to meet the changing 

needs of society and the research education enterprise 
• Continue to foster cooperative program efforts between Twin Oty and Duluth 

campuses .. · 
• Use the Graduate. School programmatic structure to promote and develop mergers of 

small programs to increase their efficiency and competitiveness 
• Investigate and develop program ties with the State University System and with 

national research universities in neighboring states 

1995-96 Actions: 
• Work with CEE to target specific areas for development of practitioner-oriented 

master's degrees · 
• Facilitate the development of Internet graduate level courses as a prelude to possible 

use in offering entire Master's degrees 
• Discuss and establish ground rules with all Policy and Review Councils abut likely 

expanded use of adjunct faculty in meeting needs aSsociated with practitioner
oriented/applied master's degrees 

1996~99 Actions: 
• Evaluate the effectiveness of new programs and offerings using site visits, program 

management data, and student enrollment information 
• Approve, establish, and implement four or five new applied master's degrees 
• Implement joint programs with the University of Wisconsin, Madison, the State 

University System, and other systems as appropriate 
• Evaluate the feasibility of program offerings within the framework of a consortia 

of national research universities 
• Promote and assist program mergers and consolidations in complementary areas 

which span multiple budgetary colleges and campuses 
• Investigate and utilize appropriate distance education technology for both existing and 

newly emerging programs a.S appropriate 
2000 + Actions: 
• Based on likely changes in the education environment, reexamine the criteria 

used to evaluate and disestablish programs . 
• Establish two-way audio visual system to foster seamless communication \ 

among faculty, students, and graduate student staff ..J 
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Graduate Education #3 
Strategic Direction: 

Establish an environment that supports timely completion of 2faduate deerees of 
students and facilitate their successful transition to the workforce 
(Responsive to graduate/professional education and user-friendliness.) 

Goals: 
• Ensure effective mentoring of all students 
• All programs should have an operational manual and up-to-date employment data 
• Provide students with financial packages which offer adequate support 
• To have all programs establish an annual review process for their graduate students 

1995-96 Actions: 
• Evaluate current practices of annual student review and prepare database 
• Establish a graduate faculty /COGS committee to formulate universal guidelines 

for student evaluations with timetables for all programs 
• Develop programs for mentoring 
• Start collecting data on attrition 
• Follow through on program management forms 
• Have operational manuals in place 
• Re-evaluate existing transfer of credit policy 
• Sustain Teaching Opportunity Program for Doctoral Degrees, 

Student/Ethics/ Compliance initiatives 
• Develop a support service program on stress management for graduate students 

1996-99 Actions: 
• Implement a support service program on stress management for graduate students 
• Implement the student annual review 
• Ensure grad students an ongoing interaction with committee of graduate faculty in 

addition to advisor 
• Update operational manuals in programs 
• Create award system for excellent mentoring 
• Encourage programs to reduce course credits for Ph.D. where appropriate 
• Implement specific intervention mechanisms to change program practices where 

attrition is high especially in the later years of student's program 
• Encourage programs to admit directly to Ph.D. those that formerly needed to 

go through Master's first 
• Expand Teaching Opportunity Program for Doctoral Degree, Student/Ethical/ 

Compliance initiatives 
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2000 + Actions: 
• Review and revise as necessary the retention program for graduate students 
• Facilitate and formalize the continuing role that the provostal and collegiate 

dean units will share with the Graduate School in program management and evaluation 
• Evaluate effectiveness of TOPS program retrospectively 
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Graduate Education #4 
Strategic Direction: 
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Respond to chana;n2 demowphics by workin& in concert with pro2fams and colle&iate 
units to develop appropriate 2oals for size and composition of the student body. 
explorin& discipline-specific data on projected marketplace needs as well as the diversity 
composition of the fields. 
(Responsive to graduate/professional education, research, and diversity, and 
outreach/access.). 

Goals: 
• Determine appropriate number of master and doctoral students for each degree 

program 
• Increase diversity in programs, particularly in fields which currently have 

underrepresentation of diverse populations 
• Involve undergraduates in the research enterprise as part of their educational 

experience 

1995-96 Actions: 
• Participate in internal and external discussions on enrollment management 
• Assess how students succeed in the marketplace (e.g. exit interviews and placement 

data) 
• Partner with the Office of the Vice Provost for Minority Affairs in obtaining 

data and assessing needs re: diversity 
• Firm up current commitment of $150,000 dollars for ten fellows from historically 

black colleges and universities (HBCU) from central reserves to O&M budget and 
work to expand that level of commitment along with other areas of minority support, 
including tribal 

• Work with graduate programs to assist them in recruiting high quality students 
• Develop an instrument that surveys all graduating master's and doctoral students 
• Establish methods to gather exit data from students who drop out of programs 
• Request funding for office assistant in Graduate Student Services to manage data base, 

exit interviews, evaluate program management 
• Sustain and develop mechanisms to improve the Undergraduate Research 

Opportunities Program 
• Develop programs that bring minority undergraduate students to the University 

for summer research experiences so they may be more effectively recruited 
by graduate programs 



1996-99 Actions: 
• Encourage further development of programs for minority undergraduate students 

to interest them in graduate education 
• Based on exit interviews, work with COGS and programs to establish ways to better 

serve the graduate student 
• Continue to work to expand HBCU fellowship program and other areas of minority 

support 
• Develop a program to solicit proposals for creating new initiatives to attract 

students; furi.d pilot projects for new initiatives to attract students 
• Provide reports which give students a greater awareness of market conditions 
• Participate in appropriate national forums on current and projected production 

of doctoral degree students 
• Determine potential role that the Alumni Association may play in gathering 

followup data on former graduate students 
• Revaluate theTA system with emphasis on programs which traditionally use TAs 

for major portions of undergraduate education 

2000 + Actions: 
• Field successful recruiting programs 
• Broaden network of HBCU and present strong recruiting packages in the form 

of fellowships and an enhanced reputation for support programs and a successful 
graduation record 

• Share success strategies with other institutions 
• Develop a report on the satisfaction/ dissatisfaction of graduated students 

as well as those who did not complete their degrees 
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Graduate Education #5 
Strategic Direction: 

Strenethen partnerships with colle~Uate and provostal units and provide enhanced 
services in support of 2faduate .education 
(Responsive to U2000 graduate/professional education and user-friendliness.) 

Goals: 
• To reinforce partnership between colleg~s and provostal units 
• Develop forum to identify the unique needs of professional graduate programs 
• Provide increased support for the Directors of Graduate Studies (DGSs) 

1995-96 Actions: 
• Share program management forms with collegiate units 
• Establish with college deans the process by which they approve the financial 

aspect of course offerings 
• Establish formal meetings with deans of budgetary colleges and provostal unit 
• Establish an advisory group of professional degree programs to identify their 

special needs . 
• Develop mechanisms for appropriate department heads/chairs to play a role in the 

selection of DGSs 
• Play a more active role as advocate .for DGSs 

1996-99 Actions: 
• Revise program management plans 
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• Evaluate our role with respect to 5000-level courses (or other appropriate designators) 
• Implement recommendations of professional degree program advisory committees 
• Implement mechanism for appropriate chair /head role in DGSs selection 

2000 + Actions: 
• Assess the effectiveness of actions taken to strengthen partnership with collegiate 

and provostal units 
• Assess the effectiveness of actions taken to enhance services in support of 

graduate education 
• Take actions based on these evaluations 
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