
Present: 

UNIVERSITY OF MINNESOTA 
GRADUATE SCHOOL 

Minutes, Graduate School Executive Committee 
Meeting of Thursday, November 30, 1995 

1:15 p.m., 433 Johnston Hall 

Faculty representatives--Professors Sandra Archibald, Kent Bales, Nancy Ehlke, 
Ronald Hadsall, Kevin Janni, Charles Nelson; Administrative representatives--Deans 
Mark Brenner (chair), Stephen Hedman, Ted Labuza., Frances Lawrenz, Robert Leik, 
Charles Louis; Duluth representative--Professor Jean B. Regal; Student 
representatives--Susan Giovengo (for Mary Stoikes), Wendy Grebner; Civil Service 
representative--Andrew LaChapelle; staff--Myrna Smith; Guests--Professor James 
Carey, Richard DiFabio, R. Michael Paige, Richard Patterson, Marvin Stein; Dr. Kathy 
James; Secretary--Vicki Field 

L INTRODUCTION OF MEMBERS 

Members introduced themselves for the benefit of those new to the Executive Committee this year. 

IL FOR ACTION 

A Approval of the Minutes of the May 25 and September 22. 1995. Meetings 

The minutes were approved with the following correction in those from the September 22 meeting: p. 
1, third line from the bottom: " ... Professor Rice asked whether examples may be found of major 
public research universities with a decentralized graduate school structure." (Added wording is in 
italics.) 

B. Proposal for a Free-Standing Minor in International Education for the Master of Arts (M.A) and 
Ph.D. Degrees 

Professor Nelson reported that the Education and Psychology Policy and Review Council had 
approved the proposal with one negative vote. Professor Paige stated that the proposal was developed 
over the course of two years and involved wide consultation. It corresponds to an initiative identified 
in the College of Education and Human Development's five-year plan and requires no new resources 
for implementation. He has agreed to serve as the program's first Director of Graduate Studies 
(DGS), Professor Paige said. Executive Committee members voted unanimously in favor of a motion 
to approve the proposal. (There was no discussion.) 

C. Proposal to Waive the 40-Percent Transfer Limit on Courses Transferred from CEE to the Master 
of Computer and Information Sciences (M.C.I.S.) Degree 

Professor Janni reported that the Physical Sciences Policy and Review Council had approved the 
proposal without dissent. Executive Committee members also voted unanimously in favor of this 
item. (There was no discussion.) 
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D. Proposal to Add an Entry-Level. Professional Education Track for the Plan B Master of 
Science (M.S.) Degree in Physical Therapy 

Professor Hadsall reported that the Health Sciences Policy and Review Council had approved the 
proposal. On a unanimous vote, Executive Committee members also approved it. (There was no 
discussion.) 

(_I 

E. Proposal to Change the Name of the Master's and Ph.D. Degree Program in Physical 
Medicine to "Rehabilitation Science." and to Modify Admission and Curricular Requirements 

Professor Hadsall stated that the Health Sciences Council had approved the proposed name 
change and program modifications without dissent. In response to a question about whether the 
changes correspond to similar trends elsewhere, Professor Patterson replied that they did. He also 
alluded to increasing federal support for research in rehabilitation science and engineering. 
Associate Dean Leik reported that the Graduate School had received a letter from Professor 
Michael Wade, DGS for Kinesiology, expressing concern about possible overlap of the modified 
program with his program. This letter had been shared with the Health Sciences Council prior to 
their vote on the proposal, Vice President Brenner added. Professor Hadsall explained that the 
Council had considered the question of potential duplication and had concluded that the two 
programs were sufficiently distinct to warrant approval of the requested changes. Following this 
discussion, Executive Committee members voted unanimously to approve the proposal. 

F. Proposal to Reduce from 69 to 51 the Number of Credits Required for the Advanced Standing 
Program for the Master of Social Work (M.S.W.) Degree at Duluth 

Professor Archibald reported that the Social Sciences Policy and Review Council had approved 
the proposal on a unanimous vote, and she noted that the request paralleled a similar change for 
the M.S.W. degree on the Twin Cities campus. Executive Committee members also voted 
unanimously to approve the proposal. (There was no discussion.) 

G. Proposal to Extend the Twin Cities Campus-Based Master ofLiberal Studies (M.L.S.) Degree 
to the Morris Campus 

Professors Archibald and Bales reported that their respective Councils (Social Sciences, and 
Language, Literature and Arts) had approved the proposal unanimously. Professor Bales, who 
was also author of the proposal, stated that the proposed extension of the program came at the 
impetus of Morris faculty, and has been discussed with faculty and administrators there. A brief 
discussion ensued of the precedent for broadcasting courses from the Twin Cities to Morris. 
Professor Bales stated that courses have been broadcast between the two campuses via interactive 
television, although M.L.S. program courses have not previously been transmitted in this way. 
Professor Regal reported that interactive television has been used successfully for transmission of 
courses between the Twin Cities and Duluth. Allocation of student credit hours was also 
considered, and Professor Bales explained that if the course originates here and is broadcast to 
Morris, the credit hours will be allocated here. Demand that would warrant broadcasting from 
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Morris to the Twin Cities has not yet been determined. In response to a question about 
registration and tuition, Professor Bales said registration will be through CEE; whether tuition for 
Morris campus registrants would be returned to CEE at Morris was unclear. Acting Vice 
President Brenner noted that the proposal represents the Graduate School's first involvement with 
the Morris campus. Executive Committee members approved the proposal on a unanimous vote. 

H. Request to Discontinue the Master of Arts (M.A.) Degree in Education at Duluth 

Professor Nelson reported that the Education and Psychology Policy and Review Council had 
approved the request without dissent. Some concern had been expressed in the Council's 
discussion about how education-oriented students interested in research will be served if the M.A. 
degree is eliminated; however, the M.Ed. degree will provide an opportunity for these students, 
Professor Nelson said. Executive Committee members voted unanimously to approve the 
request. (There was no discussion.) 

I. Request to Discontinue the Master's Degrees (M.S. and M.S.Nsurg.) in Neurosurgery 

Professor Hadsall reported that the Health Sciences Policy and Review Council had approved this 
request, and he recalled that the Ph.D. degree in this field had been eliminated in the spring. 
Executive Committee members voted unanimously in favor of the request. (There was no 
discussion.) 

ill. FOR DISCUSSION 

A. The Graduate School's Contributions to the University 

Acting Vice President Brenner distributed President Hasselmo's letter ofNovember 9 to him, Dr. 
Infante and the provosts, charging this group to work with the Graduate School's "value-added" 
document, to develop a "roles and responsibilities" document, and to make recommendations 
concerning appropriate organizational modifications for the administration of graduate education. 
Dr. Infante wishes to add Chancellor Martin to this group, and he has recommended a Council of 
Graduate Students (COGS) representative, Acting Vice President Brenner said. One or two 
faculty members have also offered their assistance. There appears to be consensus for a Graduate 
School; however, the areas in which it should have central responsibility, and which 
responsibilities it might give up, remains to be determined. The role and functions of the Vice 
President for Research have now been identified as appropriate to these discussions. At issue is 
how best to carry forth with top-quality graduate education at this institution, Acting Vice 
President indicated. He senses support for a central fellowship office, he continued; however, 
mixed views have been expressed about the Graduate School's admissions function, which some 
have suggested could be decentralized. Many do not understand the significant changes that have 
been made in the Graduate School's admissions area, Acting Vice President Brenner added. In 
regard to program reviews, Dr. Shively, in his provostal address, pointed out that the Graduate 
School conducts the reviews but is not in a position to effect change; the Graduate School's 
participation ensures an impartial review, but the budgetary college deans are key players and 
must take an active role, Acting Vice President Brenner pointed out. Continuing in this vein, he 
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observed that according to the Graduate School's constitution, its programs report to the 
Graduate School Dean through the Policy and Review Councils and Executive Committee. There 
is no explicit connection between graduate programs and budgetary college deans and department 
heads. Moreover, information gleaned from the program management evaluation forms indicate 
that only 57 percent of programs involve the department head in DGS selection; how can 
graduate programs' support and success be assured in this context? 

An extensive discussion followed Acting Vice President Brenner's introductory remarks. Among 
the many issues raised were these: 

• Professor Nelson observed that the Johnson Committee's charge seemed similar to that of the 
committee just appointed by the President to review the organization of graduate education 
here. He expressed concern that if some functions are decentralized, resources will be 
allocated to assist those who must assume the additional responsibilities. In response to this 
comment, Acting Vice President Brenner elaborated on the Graduate School's operating 
budget and recent retrenchments in his office (as detailed in his September 19 memorandum to 
Executive Committee members on this subject). The Graduate School manages all of its 
activities with an administrative budget of only about $2 million; most of its budget consists 
of "pass-through" funds that are awarded to graduate students and faculty. (In this regard, 
Acting Vice President Brenner reported a recent recommendation to award block grants on a 
longer timeline. No objections were voiced to his suggestion to award 50 percent of the block 
grant funds for next year on a two-year time line.) 

• Professor Regal identified the support and administration of interdisciplinary programs as an 
issue central to discussions about the Graduate School's future. Acting Vice President 
expressed his strong agreement, noting that faculty in such programs often find it frustrating 
to deal with several budgetary college deans. A substantial burden is placed on the DGSs of 
such programs to identify resources for the graduate program, he added. This is a major issue 
that must be resolved. 

• Responsibility center management (RCM) was also named as a significant issue with 
implications for the Graduate School. The point was made that academic quality must guide 
RCM. 

• Professor Bales believed the Graduate School's position would be strengthened if it were 
responsible for the allocation of a significant amount of teaching assistantship monies; under 
the present structure, graduate programs suffer when budgetary college deans are forced to 
cut T A budgets, he noted. In this context, Acting Vice President Brenner commented on the 
notion of high tuition/high financial aid, which Provost Shively supports. Emphasis in 
discussions to date on this topic has been on undergraduate students, and it is important to 
articulate the Graduate School parallel. (At the Graduate School level, additional aid should 
be dedicated fellowships, Acting Vice President Brenner maintained.) A high tuition/high 
financial aid policy has major implications for sponsored research and would make Minnesota 
more expensive than some institutions. A central Graduate School is needed to voice these 
concerns, Acting Vice President Brenner observed. 
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• Concerning student progress, the possibility was broached of giving strong programs more 
autonomy and delegating to them full responsibility for tracking degree progress. Associate 
Dean Labuza noted that the quality of day-to-day management of student progress depends on 
individual program DGSs; central Graduate School oversight ensures that all students are 
treated fairly. This process could be simplified, however, he allowed. It was also suggested 
that the Graduate School could provide greater assistance to programs in implementing a 
system for monitoring student progress. Associate Dean Labuza indicated that the Graduate 
School's new client server is designed to facilitate this aspect of program management. 

• Speaking from a graduate student viewpoint, Ms. Grebner stated that students who are 
involved in student government favor a central Graduate School. Graduate students who do 
not share this view perceive the Graduate School as bureaucratic; the Graduate School's 
image would be improved if some of its "forms-activity" could be shifted to the program level, 
she suggested. Associate Dean Labuza believed this issue will be resolved by replacing paper 
forms with electronic versions; however, implementation of this change hinges on resolving 
the matter of an electronic DGS signature. 

Following this discussion, Acting Vice President Brenner indicated that a special meeting would 
be called for further consideration of this issue if circumstances warrant. The Graduate School 
staff is constructing a detailed "roles and responsibilities" document in response to the President's 
charge. He will share the document with this committee and DGSs, and will solicit input as to 
what functions the Graduate School should continue to perform and in which areas a central 
Graduate School is important. Department heads and budgetary college deans should be included 
in this activity as well, Professor Archibald said. 

B. Continuous Registration 

Acting Vice President Brenner clarified that the proposed continuous registration requirement 
pertained to all Graduate School students, both master's and doctoral, who are not registered for 
thesis or course credits. He briefly summarized the discussions in the Policy and Review 
Councils, noting that there appears to be consensus for a continuous registration requirement that 
is coupled with a formal leave of absence policy (for students who will be truly disengaged from 
the University for a defined period), and for a fee, rather than a credit-based tuition charge. Less 
clear is what to do with students who just "drop out" or fail to return at the end of an approved 
leave period, Acting Vice President Brenner said; should these students be required to pay a re
entry fee and back fees? He added that •he has discussed a continuous registration requirement 
with these features with Dr. Infante and other central administrators and has told them the 
Graduate School will come back with a proposal. The goals of continuous registration are to 
have a uniform roster of active Graduate School students, to recover the cost of resource use, and 
to encourage degree completion. 

Discussion followed these introductory remarks. A key concern were the conditions under which 
a formal leave of absence would be appropriate and the nature of consultation that would be 
required. It was noted that terms of the leave would need to be clearly stipulated, including the 
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expected time of return. Some difference of opinion was expressed as to whether a continuous 
registration requirement is appropriate for Plan B master's students. Professor Archibald 
indicated that in her program, Plan B master's students sometimes leave the program, then come 
back expecting to finish their degrees; she would favor a formal leave of absence to keep the 
program informed of these students' whereabouts, she said. On the other hand, Professor Bales 
pointed to the "seasonal" character of students who are employed full time; they may need to 
drop out for one or two quarters and are easily accommodated within the present system. A 
continuous registration requirement will exacerbate the view of the University as a bureaucracy, 
he suggested. Also considered were two models for continuous registration: registration and fee 
payment each academic quarter in which the student is not otherwise enrolled, or payment only 
once per year. Acting Vice President Brenner said he favored the first model. Assistant Vice 
President Lawrenz observed that in her disciplinary area, many graduate students are also teachers 
and take coursework only during the summer, however. Several viewpoints were also voiced 
with respect to the amount of the fee. Acting Vice President recalled that discussion to date has 
been of a fee in the amount of $120 per quarter. Instead of introducing a continuous registration 
requirement, Associate Dean Hedman suggested the present policy of requiring students to 
register once in a two-year period could be changed to a one-year timeframe. Professor Janni 
expressed support for this concept; alternatively, a variable rate might be charged for continuous 
registration based on whether the student registers in the summer but not during the academic 
year. Acting Vice President Brenner believed a variable fee would be too complex; the system 
must be kept simple. Ms. Grebner recalled early discussions in which a fee of about $100 per year 
had been mentioned; $120 per quarter is considerably more. This figure represents the actual cost 
of resources, including e-mail and University libraries, however, Acting Vice President Brenner 
stated. On a positive note, Professor Hadsall observed that continuous registration would keep 
the student "connected" to the program for a nominal fee, and this is to the student's advantage. 
Brief consideration was also given to problems associated with the Graduate School's old 
continuous registration requirement for doctoral students. Mr. LaChapelle also reported that 
time-to-degree is shorter at institutions that have a continuous registration requirement. Acting 
Vice President Brenner said his office would prepare a written proposal and ask for Executive 
Committee members' comments. 

C. Guidelines Governing Pursuit of a Second Ph.D. Degree 

Associate Dean Labuza drew attention to the current Graduate School policy governing the pursuit of 
a second Ph.D. (This policy, decided by the Graduate School Executive Committee in 1965, states 
that "(n]o person will be permitted to take two Ph.D. degrees at the same time in two fields using the 
same program of study and thesis. Although students will be discouraged generally, there may be 
special circumstances which would warrant taking a second Ph.D. at a later date, but only where a 
completely separate program and thesis would be involved.") He reported that one Policy and Review 
Council did not consider this issue; the. other five Councils appeared to view the present policy as 
adequate. He also noted that the Social Sciences Council distinguished between two Ph.D. degrees 
based on a single thesis and one Ph.D. degree with a double major. No objections were raised to 
Associate Dean Labuza' s proposal to continue the current policy, which appears to afford sufficient 
flexibility. (There was no discussion.) 
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(., IV. FOR INFORMATION 

A. Graduate School Report 

Acting Vice President Brenner reported briefly on several issues, among them the pending 
appointment of Graduate School committees to further examine COGS' "Bill of Rights and 
Responsibilities" document discussed in the spring, and Ph.D. enrollment issues. He also 
commented on discussions of a newly formed committee composed of professional program 
DGSs. Associate Dean Labuza addressed information gleaned from the program management 
evaluation forms and shared with the Policy and Review Councils at the fall quarter meetings 
(information on DGS selection process, DGS support, student governance, and diversity 
initiatives). Future reports to the Councils will focus on student monitoring practices, placement 
information, and attrition rates. In February, program management spreadsheets will be shared 
with the Councils. 

B. Report from the Graduate School Fellowship Committee 

Ms. Smith presented the report on behalf of Professor Rice, committee chair. She distributed a 
list of doctoral dissertation fellowship recipients for 1995-96 and spoke briefly to the possibility of 
allocating a portion of next year's block grant funds on a two-year timeline. Also mentioned in 
her report were the record number of National Science Foundation (NSF) fellowships at the 
University this year (29) and the large number of applicants for Fulbright Fellowships (over 30). 

C. Report from the General Research Advisory Committee (GRAC) 

Assistant Vice President Louis reported that Professor Tilman, GRAC Chair, was recently 
appointed as a Pew Fellow and will relinquish his duties as chair to Professor Wayne Gladfelter. 
The committee has held its second meeting of the year and has awarded all available funds for 
FY96. Applicant quality was high. Mentioned in his report was a study to examine the return on 
investment of the Graduate School's grant-in-aid monies. He elaborated on the nature of this 
study and said the return on the funds has been significant. Results of the study will clearly justifY 
the continuation of the grant-in-aid program, Acting Vice President Brenner added. 

D. Report from the Council of Graduate Students 

Ms. Giovengo reported on a recent meeting of COGS' executive committee, which had focused 
on the Graduate School's "value-added" document and on the possible elimination of the 
Graduate School graduation ceremony in favor of a ceremony at the budgetary college level. 
Feedback from graduate student representatives on the Policy and Review Councils has been 
generally positive with respect to a continuous registration requirement, although concern has 
been expressed about the amount of the fee and how it will be determined. She also reported that 
she has been named to serve on the Change to Semesters Implementation Task Force. 
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E. Report of Board of Regents Actions Regarding Degree Program Additions. Deletions. and 
Name Changes 

Associate Dean Labuza reported that the many items approved by the Executive Committee at its 
May 25 meeting had been approved by the Board of Regents in June. The proposed M.S. degree 
in Science and Technology Policy was approved in July, and the Ed.D. degree as offered at 
Duluth was approved in November. 

V. OLD BUSINESS 

Dr. James recalled her motion tabled at the May 25 Executive Committee meeting (this motion 
called for the Graduate School to inform DGSs of programs that had not yet submitted their 
program management evaluation form that failure to submit the form would result in suspension 
of admission to their programs). She noted that two programs' forms remained outstanding; one 
of these programs was in communication with the Graduate School, the other was not. 
Discussion ofthis issue led to taking the motion from the table and subsequent amendments to: 1) 
exempt from the motion the one program that has communicated with the Graduate School about 
the status of its form, and 2) charge the Graduate School deans' group, augmented by a graduate 
student, to review the one outstanding form when it is submitted and determine its acceptability. 
In the absence of the form, admissions to the program in question would be suspended. The 
motion as amended was unanimously approved. 

VI. NEW BUSINESS 

No new business was reported. 

The meeting was adjourned at 3:30 p.m. 

Respectfully submitted, 

Vicki Field, Assistant to the Dean 



(1) 

University of Minnesota 
Graduate School 

Academic Proposal Summary 

Date of Graduate School Executive Committee approval: November 30. 1995 

{2) Program name: International Education 

(3) Campus: Twin Cities 

(4) Relevant Provost(s): Dr. C. Eugene Allen. Provost. Professional Studies 

( 5) College( s) (if applicable): Graduate School/College of Education. and Human Development 

(6) 

(7) 

(8) 

(9) 

Department(s) (if applicable): (various departments within the College of Education and Human 
Development) 

Program location (if off-campus): -------------------------

Brief description of proposal: 

The attached proposal seeks to establish a free-standing minor in International Education for 
the Master of Arts (M.A.) and Ph.D. degrees. It is intended to prepare students for research, 
scholarship, and teaching in International Education, and will draw on a coordinated set of 
existing courses offered by departments housed within the College of Education and Human 
Development. 

Brief rationale for proposal: 

This proposed program is the result of a mandate within the College of Education and Human 
Development to develop an international curriculum within the College and is reflected in the 
College's five-year plan. It will provide a structure for students seeking a graduate major in 
established programs within the College and elsewhere in the University, and is also a means to 
advance "internationalization" of the curriculum in these departments. 

(10) Budgetary implications of proposal, including funding source(s) if new funds are requested: 

No new resources are required to implement this program. A small portion ofR.A. time 
from the International Education Committee will be used to administer the minor. 

( 11) List of signatories: 

Dr. Robert H. Bruininks, Dean, College of Education and Human Development 
Professor William Ammentorp, Professor and Chair, Department of Educational Policy 

and Administration 
Professor Josef A. Mestenhauser, Coordinator of International Education Programs, 

Department of Educational Policy and Administration 
Dr. Mark L. Brenner, Acting Vice President for Research and Acting Dean of the Graduate 

School 



UNIVERSITY OF MINNESOTA 

l'win Citi~s Campus 

Dr. Mark Brenner, Dean 
Graduate School 
Campus 

Dear Dean Brenner, 

D~partmmt of Educational Policy and 
Administration 

College of Education and Human Development 

330 Walling Hall 
86 Pl~asant Str~et S.E. 
Minneapolis, MN 55455-0221 

612-624-1006 
Fax: 612-624-3377 

October 4, 1995 

Enclosed is the revised proposal to establish a free-standing, all university 
minor in "international education" that we hope will soon be available to all graduate 
students who intend to ergage in international educational activities in their fields of 
study. 

The proposal was developed by the International Education Committee of the 
College of Education and Human Development, following a period of self-study and 
assessment of the College's future goals. The result of this self-evaluation was a mission 
statement (enclosed) and a corresponding five-year strategic development plan (also 
enclosed) that mandated the College to undertake a series of international education 
activities and programs. The international education major and minor were the top 
priorities. 

The major was developed not independently, but as a concentration under the 
Department of Educational Policy and Administration. It is known as the Comparative and 
International Development Education concentration, CIDE. It ncm enrolls about 60 
students for both MA and Ph.D. degrees, and enjoys a gxd reputation among students. The 
brochure describing this program has just been published and is also enclosed for your 
consideration. 

The proposed minor was first approved by the Committee on International 
Education and then received approval from the College's Committee on Educational 
Planning and Policy. We believe that there is room for this type of minor, judging by the 
frequent inquiries we receive from students not only from the other five departments of 
the College of Education and Human Development, but from others around the University. 
While the proposed minor program would benefit from a few courses in EdPA's CIDE 
program, there is no relationship in the opposite direction. Conversely, students 
enrolled in the CIDE concentration will not be allowed to also "minor" in international 
education. As the printed brochure suggests, they are being advised to choose related 
fields from amoog those listed in the loose-leaf enclosure of the brochure. 

As you know, i ntemational education is one of several priorities of the 
University as a whole. We believe that the development of this minor will undergird that 
priority for the entire institution and regard the program as the College's contribution 
to internationalization of the University. In support of this claim I am also enclosing two 
letters of endorsement from the Dean of the College, Robert Bruininks, and the Chair of 
the Department of Educational Policy and Administration, William Ammentorp. 

UC£:\ Program Center for International Development in Educational Administration 

-



Members of the Committee on International Education, and I as its chair, will be 
happy to respond to any additional inquires about this proposal, its background, intent 
and structure. 

J f A Mestenhauser 
rofessor of Educational Policy and Administration and 

Coordinator of International Education Programs 

eel Dean Robert Bruininks 
William Ammentorp 
Members of International Education Committee 
Michael Metcalf 

J 
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UNIVERSITY OF MINNESOTA 

Twin Cities Campus 

October 4, 1995 

Dr. J. A. Mestenhauser 
Director of International Programs 
41 Oa Wulling Hall 

Dear Joe: 

Office of the Dean 

College of Education and Human Development 

104 Bunon Hall 
178 Pillsbury Drive S.E. 
Minneapolis, MN 55455-0211 

612-625-6806 
Fax: 612-626-7496 

I am writing this letter in support of the efforts of faculty in the College and University to 
develop an interdisciplinary minor in International Education. The College enrolls substantial 
numbers of international students from throughout the world and nearly every academic program 
and department. The international education faculty provide further graduate study opportunities 
for dozens of students with interests in international education who major in other collegiate 
units of the campus. 

The proposed international education minor addresses a very critical need to upgrade the 
coordination and quality of curriculum in this area. It is also an area of rising demand, as 
reflected in the growing international diversity of our student body. Our graduate students who 
are U.S. citizens show increasing interest in this area of study as well. I am quite certain, based 
upon everything we know about current and anticipated trends, that the proposed international 
education minor will be a very popular option for our graduate students in our College and, I 
suspect, many other collegiate units on the University's campus. 

I wholeheartedly support this excellent program and hope that you will let me know if I can 
assist you and your colleagues further in its design and implementation. 

Sincerely, 

Robert H. Bruininks 
Dean 



UNIVERSITY OF MINNESOTA 

Twin Cuus Campus 330 Wul/ing Hall Department of Educational Poliey and 
AdminislrtJJion 86 Pleasant Street S.E. \ 

Minneapolis, MN 55455-0221 ...., 

Josef Mestenhauser 
330 Wulling Hall 
Campus 

RE: International Education Minor 

College of Education and Human Development 
612-624-1006 
Fax: 612-624-3377 

October 3, 1995 

I am pleased to offer my enthusiastic endorsement for the proposed Minor field of 
study. It is a long-overdue sign of the University's interest in international education and 
an important extension of the work of this Department. 

As a Minor field of study, your proposed offering has the potential to involve scholars 
from a variety of disciplines. This, too, is somewhat unique in that most other inter
disciplinary efforts have fallen by the wayside in favor of departmental capture of student 
credit hours. It may just be possible that this Minor dm restore some of the collaborative 
behavior lost in the last decade. 

Insofar as this Department is concerned, the Minor can only reinforce our work. The 
students and faculty attracted to the Minor will enrich classes and seminars in International 
Development Education. This "new blood" will also encourage members of the 
Department to enhance the international content of their own work. 

Please call upon me if I can be of help in moving this request forward. 

sr;;;.rw 
wrniamVm;ntorp 
Professor and Chair 

WA:hs 

J 
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Part A 
University of Minnesota 

Board of Regents 
Academic Program Proposal Summary 

Educational Planning and Policy Committee 

Program Title (include degree, if applicable): A Freestanding, Interdisciplinary Graduate 
Minor in International Education for Ph.D. and M.A. 
Campus: Twin Cities (CIP code Number:--------
College: Education and Human Development 
Proposed Implementation Date: Fa 11 1996 
Program Length (credits): 10 for M.A., 18 for Ph.D. 
Number of Graduates at Full Operation: 10 M.A. and 10 Ph.D. per year 

• Program Description; 
Summary Description of Program: A free-standing, interdisciplimuy graduate minor for students enrolled 
in degree programs that prepare them for research, scholarship, and teaching in International Education. 
The minor will offer a coordinated set of courses from departments such as Curriculum and Instruction, 
Educational Psychology, Educational Policy and Administration, Kinesiology and Leisure Studies, 
Vocational and Technical Education, and Child Development 
Admission Requirements: Admission to an established M.A. or Ph.D. program plus admission to the 
minor by application to the Faculty of International Education. Students must demonstrate relevant 
academic background and experience. Competitive standards are expected to limit enrollment to 10 M.A. 
and 10 Ph.D. students per year. 
Curriculum: For Ph.D., minimum of 18 credits in four areas: current issues and foundations, research 
methods and practices, and specific curricular area coursework. For M.A, minimum of 10 credits in two 
areas, current issues and foundations, and specific curricular area coursework. 

' 

Background of proposal : 
This proposal was initiated by the Committee on International Education of the College of Education and 
Human Development, following a mandate to develop international curriculum in the College. This 
mandate was established as result of several surveys of faculty assessing international interests of the 
faculty and recommending a five-year strategic plan to develop a comprehensive international program. 
Development of an international major and minor was the top priority of the College. The International 
major was established as a "concentration" in the Department of Educational Policy and Administration 
for both MA and Ph.D. degree programs in Educational Policy and Administration. This proposal is an 
effort to create a companion "minor'' program that will cut aaoss all six departments of the College. Both 
degree plans complement each other fuUy. The minor is intended to provide structure for students 
majoring in established majors in the College and elsewhere in the University. In addition, it is also a means 
toward further internationalization of the curriculum in these departments. 

• Internal Review and Support (Has the proposal been reviewed by relevant parties? If 
there has been internal opposition to the proposal, describe the basis for this 
opposition.) · 
The proposal has been developed by the sub-committee over a period of two years during which time 
extensive consultations took place. The final draft was reviewed by all departments listed in the proposal. 
In addition, chairs of participating departments in the College read the proposal and were asked to review 
required and elective courses. Copies of the draft proposal were sent to the chairs to distribute to all faculty 
members in relevant departments. There was no internal opposition, and all responses were favorable. 



Subsequently the proposal was presented to the College's Educational Policy Committee where it was also 
approved unanimously. 

• Rationale for Offering Program (In what ways is the program consistent with the 
University's mission? Why should the University offer the program?) 
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The University is committed to providing the strongest possible graduate education for academic 
specialists; the minor will enhance graduate research and curriculum in several departments. This program 
also will showcase the outstanding faculty Minnesota has in this area and improve graduate recruitment. 
The University is committed to developing a global perspective in its graduates, and this program will 
facilitate this goal. 

• Collegiate/Campus Priorities (How does the program relate to the unit's most recent 
planning statement?) 
The College of Education and Human Development's strategic plan contains direct references to 
international education. In addition, all departments are committed to scholarship, research, and teaching 
in relevant disciplines. The interdisciplinary nature of the faculty will also foster the College's goals of 
disseminating information about international education and facilitating global awareness. 

• Budgetary Implications of Program Implementation (Is the program within the 
capability of the institution's resources?) 
The program is within the capability of the institution; no new resources will be required except for existing 
Graduate School funds available to support initiatives like this. Redirection of Resources: A small portion 
of R.A. time from the International Education Committee will be dedicated to the minor; no new funds. 
Number of New Courses to be Developed: None. New FfE Faculty: None. Physical Facilities: Existing 
space will be dedicated to storage for the files and supplies. Information Services: Current library 
resources will be sufficient 

• Program Demand. 
Requests from graduate students for such a program actually led to this proposal. The field represented by 
the various disciplines in the proposal is interdisciplinary and cross-disciplinary. No existing department at 
the University has all of the required components; a free-standing graduate minor will pull together the 
courses needed to prepare graduate students for employment in higher education in international 
education. The program will also enhance the University's commitment to improving global perspectives 
of its own undergraduates. Finally, faculty members working in physical and intellectual isolation from 
others with relevant interests will benefit from the opportunities for collaboration. Although the minor was 
developed initially for students in the College of Education and Human Development, it is expected that it 
will be of interest to students in other functional areas, such as agriculture or public health. As the 
University begins to develop the international dimension of its University 2000 program, the new 
Associate Provost for Professional Colleges may find this minor of great use to other Colleges. 

• Program Duplication (Are there comparable programs in Minnesota and, if applicable, 
elsewhere?) 
No comparable program at the University. 

• Diversity (In what ways will the program address the University's diversity goals, e.g., 
student and faculty recruitment, curriculum, etc.?) 
Many of the issues in the area of international education have to do with diversity_ among stu~ents ~ . 
different cultural backgrounds. The existence of such a minor should be an attractive feature m recrwtmg 
international faculty in all the related departments. In addition, the minor will emphasize issues of cultural 
diversity in existing courses already targeted to this goal (see course listing in main body). 
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• Program Quality (In what ways has the program development process insured that the 

resulting program will be of high quality? What steps were taken to address issues of 
program quality from both Ieamer and disciplinary perspective?) 
Faculty members with high visibility in the area of international education who were members of the 
College of Education and Human Development International Education Committee were contacted as 
leaders in the planning process. After initial discussions a draft proposal was approved by the committee 
and the proposal was sent out to all department chairs for presentation to and approval of their faculty. 
Therefore, this proposal represents the collective wisdom of all College of Education and Human 
Development faculty members. Graduate student input was obtained by the International Education 
Committee before the development of the minor. Students will be reviewed for admission by a steering 
committee of four faculty members and the elected Director of Graduate Study.lf the proposal is approved, 
subsequent faculty members and courses will be reviewed for quality by this Committee. 

· • Timetable for Program Evaluation (When is the expected first date for program 
evaluation and by whom?) 
We would follow Graduate School policies and recommendations for the timeline. We would seek external 
reviewers from highly visible scholars and researchers in international education organizations. Internally, 
we would ask chairS of partidpating departments for recommendations for reviewers. In addition, 
evaluations would be sought continuously from participating graduate students. 



University Response to the Four Criteria Considered 
by the Minnesota Higher Education Coordinating Board 

1) Is the program necessary? 
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Parte 

This document proposes an interdisciplinary, free-standing graduate minor for Ph.D. 
and M.A. students enrolled in degrees that will be enhanced by work in international 
education. Demand for expertise in this area is increasingly common as higher 
educational institutions respond to increasing diversity and global perspectives. New 
faculty members are expected to possess the knowledge to internationalize their courses. 
The proposed program would provide students with a coordinated set of courses from a 
range of departments and with the opportunity to work with faculty members from 
these departments within the College of Education and Human Development at the 
University of Minnesota. 

• The minor appears to be necessary to enhance the job prospects of Minnesota Ph.D. 
and M.A. students, to provide structure within which faculty can advise students, and 
to coordinate existing curricula. 

2) Is the program a needless duplication? 

• The program has been developed precisely because there is no comparable graduate 

J 

minor in any colleges of the University of Minnesota, including the College of J 
Education and Human Development. 

·' 
3) Is the program within the capability of the institution's resources? 

No new resources will be required for this program, except for the funds the Graduate 
School provides for new programs like this one. Below are the existing resources that 
will be used for the graduate minor. 

• The International Education Committee will provide a home for the new graduate 
minor, serving as it does as a focal point for research and information on international 
education across the College of Education and Human Development. Its publications 
will provide information for students, and it will provide space for the records and 
materials required for the new minor. An existing Research Assistant can provide 
modest help to the Director of Graduate Studies (DGS) in administering the program. 

• The DGS will assume initial responsibilities without any additional administrative 
augmentation. As the program grows, the DGS may be able to make a case for release 
time with the chair of his or her home department. The departments represented in 
this proposal are supportive of the program. 

• Courses are already available in sufficient numbers (see list in proposal) to allow 
students to complete the proposed graduate minor, so no new faculty members would 
be necessary. 

• No new course development is required. 
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• Other University facilities (library, computer technology) are sufficient to support this 
graduate minor. 

• University of Minnesota Graduate School Funds wills be requested for the 
following: 

· development of a recruitment brochure, as needed if funds are available. 

· supplies and expenses, including copying, faxing, telephone, as needed if funds are 
available. 

4) Is the program within the mission of the institution? 

• The University is committed to providing the strongest possible graduate education 
for academic specialists; the minor is perceived by all departments of the College of 
Education and Human Development as able to enhance graduate research and 
curriculum. 

• The University has a commitment to international education. A strong element in this 
graduate minor is its building bridges to the area of multicultural education for 
diversity. This program will be attractive to both international and domestic graduate 
students wishing to complement their graduate work with an international education 
focus. 

• The graduates of this program, especially those earning Ph.D.s will be attractive 
candidates for rising number of jobs in the private education sector (publishing, 
consulting, educational materials and software producing). Since many of these are 
located in the State, this minor will contribute to the state's business and industrial 
economy. 
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PartD 
Appendix Describing Admission Requirements and Curriculum 

1. Admission requirements: Describe any that are specific to this program (e.g., 
admission test, prerequisite courses, licensure, previous degrees). If admission to the 
college qualifies the student to pursue the program, so state. 

• Admission to a Ph.D. or M.A. program and good standing in a unit recognized by the 
Graduate School at the University of Minnesota. 

• The Committee on International Education of the College favors retention of quality 
control through formal acceptance process into the minor. Four faculty members from 
the International Education Committee, plus the DGS will review all applications. 

• Approval of a specific minor program of study by the DGS when the student files a 
program of study with the Graduate School. 

• Approval of all requirements by DGS of the major area. 

2 Curriculum: Describe the curriculum required to complete the program. For associate 
degree programs, indicate which courses fulfill the general education requirements 
for the degree. 

• The student will develop a program of study for the minor in consultation with the 
major advisor (preferably a participant in this minor), the DGS of the home 
department, and the DGS for International Education. 

• The graduate minor will require a minimum of 10 credit hours in the M.A. and 18 
credit hours for the Ph.D. 

• It is understood that students in the CIDE concentration of EdPA will not be allowed 
to minor in International Education. However, the minor option will be open to 
students in other concentrations of EdP A. 

• It is also understood that some courses triay not have specific international content, 
but nevertheless produce competencies and skills known in research as ucross-cultural 
openness" and "cross-cultural learning" that are deemed essential to people intending 
to work in an international context, e.g. several EdPsy courses listed in area ill. 

I. Foundations and critical issues 8 credits (Both courses required for Ph.D., one 
required for M.A.) 

EdPA 
EdPA 

5131 Comparative Education 
5609 Critical issues in International Ed 

4cr. 
4cr. 

II. Research 4 credits (only for Ph.D.) 
One of the following or some other research course about international education 

EdPA 
EdPA 

5605 Research in International Development Ed 
5607 Applied International Development Ed 

4 cr. 
4 cr. 
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lll. Area Specific Course Work 6 credits (required for both Ph.D. and M.A.) 

' 
CI 5652 Teaching Culture 3cr. 
CI 5747 Global Education 3 cr. 
CI 5400 Survey of Children's Literature 3 cr. 
CI 5055 Multicultural Art Education 3 cr. 
EdPA 5182 Comparative Philosophies of Ed 3 cr. 
EdPA 5120 History of Childhood Education 3 cr. 
EdPA 5603 International Education and Development 3 cr. 
EdPA 5605 Research in International Development Ed 4cr. 
EdPA 5607 Applied International Development Ed 4cr. 
FE 5321 International Perspectives in Family Ed 3 cr. 
HRD 5781 International Field Study in Human Resource Development 4cr. 
HRD 5793 International Human Resource Development 4 cr. 
HRD 5808 Diversity in Educational and Work Settings 3 cr. 
AgEd 5023 Extension Methods in Developing Countries 3 cr. 
CPsy 5332 Cross-cultural Child Development 4 cr. 
Kin 5371 Sociology of Sport 4cr. 
Kin 8607 Comparative Physical Education and Sport 4cr. 
EPsy 5119 Psychological and Cognitive Foundations 4 cr. 
EPsy 5110 Intelligence 3 cr. 
EPsy 5112 Knowing Learning and Thinking 4cr. 
EPsy 5113 Introduction to Psychology of Instruction 3 cr .. 
EPsy 5401 Counseling Procedures 3 cr. 

' 
EPsy 5430 Foundations of Career Development 3 cr. 
EPsy 5461 Cros~ Cultural Counseling 3 cr. 
EPsy 8403 Social/ Cultural Context of Counseling 3 cr. 



8 

PartE 

1. Introduction 

A Free-Standing, Interdisciplinary 
Graduate Minor in International Education 

This document proposes an interdisciplinary, free-standing graduate minor for Ph.D. 
and M.A. students seeking degrees that will enhance their employability in careers in 
international education. There is evidence that demand for expertise in this area is rising 
as higher educational institutions respond to increasing diversity and global 
perspectives. One evidence of such demand are vacancies listed in the Chronicle of 
Higher Education that indicate the need for candidates who possess dual competencies 
of which international functioning is one. New faculty members are expected to possess 
the knowledge to internationalize their courses. The proposed program would provide 
students with a coordinated set of courses from a range of departments and with the 
opportunity to work with faculty members from these departments within the College of 
Education and Human Development at the University of Minnesota. The field of 
international education is well established in such areas as curriculum, development 
education, educational reform, educational exchanges, development of intellectual skills, 
assessment and evaluation and adult education. The field does have its journals 
(International Journal of Intercultural Relations; Journal of Cross-cultural Psychology; 
International Educator) and several professional societies in this country and abroad 
(European Association for International Education; Japanese Association on Foreign 
Study Affairs; NAFSA: Association of International Educators). There is increasing 
research interest in this field here and abroad. Foundations, government agencies, 
NGO's and international organizations, such as OECD, UNESCO and especially the 
European Union, are iricreasing their work and interest in international education. 

Intellectual, social, and educational context of the proposed program 

For the reasons stated above, the international education minor is necessary to 
coordinate existing curricula and to enhance the job prospects of Minnesota Ph.D.s and 
M.A.s. 

Planning Process 

This proposal is a result of the strategic planning process of the College of Education and 
Human Development that preceded the formation of its international education 
program. Several faculty surveys ascertained that there was significant faculty interest in 
developing an international agenda for the College, and that, in addition, the College 
could be of significant assistance to others throughout the University. Following the 
acceptance of recommendations regarding the future of international programs in the 
College, the Dean established the Committee on International Education and appointed 
a coordinator for International Education Programs. The Committee then set up an 
agenda to implement the previously approved recommendations, which included_ . 
substantial curricular innovations, including this free-standing minor. The Comnuttee 1s 
so organized that it can appoint a small International Minor Steering Committee to 
publicize the program, help select the students, and advise the Graduate Studies 
Director. 

J 
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In the winter of 1995 this proposal was circulated to all faculty members through the 
chairs of all six departments of the College. Comments and suggestions were gathered 
and incorporated into the final documents submitted to the International Education 
Committee for final approval. This final document was then submitted to the College of 
Education and Human Development's Committee on Educational Policy for approval 
and then submitted to the Graduate School. 

2 The Proposed Program 

Program objectives: 

• to facilitate interdisciplinary studies and research in international education; 

• to foster collaboration among faculty and students from a range of departments; 

• to develop a high-quality, coordinated curriculum, 

• to provide a source for information about courses, teaching, and research 
opportunities; and 

• to improve placement opportunities for Minnesota Ph.D.s and M.A.s. 

Admission requirements: 

• ad~ssion to a Ph.D. or M.A. program and good standing in unit recognized by the 
Graduate School; 
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• acceptance into the minor approved by a Steering Committee of four International 
Education Committe.e members plus the DGS; in the future it may be possible to open 
the minor to students who file the program of studies in the Graduate School. 

• approval of a specific minor program of study by the DGS when the student files a 
program of study with the Graduate School; and 

• approval of all requirements by DGS of home department. 

The Curriculum 

• The student will develop a program of study for the minor in consultation with the 
major advisor, the DGS of the home department, and the DGS of International 
Education. 

• The graduate minor will require a minimum of 10 credit hours for the M.A. and 18 
credit hours for the Ph.D. Credits obtain as part of the minor cannot be used to satisfy 
the major requirements in the CIDE concentration. 

• The courses must fit into the following categories: 

I. Foundations and critical issues 8 credits (Both courses required for Ph.D., one 
required for M.A.) 

EdPA 
EdPA 

5131 Comparative Education 
5609 Critical issues in International Ed 

4 cr. 
4cr. 
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II. Research 4 credits (only for Ph.D.) 
One of the following o·r some other research course about intematioqal education 

EdPA 5605 Research in International Development Ed 4cr. 
EdPA 5607 Applied International Development Ed 4 cr. 

III. Area Specific Course Work 6 credits (required for both Ph.D. and M.A.) 

CI 5652 Teaching Culture 3 cr. 
CI 5747 Global Education 3 cr. 
CI 5400 Survey of Children's Literature 3 cr. 
CI 5055 Multicultural Art Education 3 cr. 
EdPA 5182 Comparative Philosophies of Ed 3 cr. 
EdPA 5120 History of Childhood Education 3 cr. 
EdPA 5603 International Education and Development 3cr. 
EdPA 5605 Research in International Development Ed 4 cr. 
EdPA 5607 Applied International Development Ed 4 cr. 
FE 5321 International Perspectives in Family Ed 3 cr. 
HRD 5781 International Field Study in Human Resource Development 4cr. 
HRD 5793 International Human Resource Development 4 cr. 
HRD 5808 Diversity in Educational and Work Settings 3 cr. 
AgEd 5023 Extension Methods in Developing Countries 3 cr. 
CPsy 5332 Cross-cultural Child Development 4 cr. 
Kin 5371 Sociology of Sport 4cr. 
Kin 8607 Comparative Physical Education and Sport 4 cr. 
EPsy 5119 Psychological and Cognitive Foundations 4 cr. 
EPsy 5110 Intelligence 3 cr. 
EPsy 5112 Knowing Learning and Thinking 4 cr. 

5113 Introduction to Psychology of Instruction 3 cr.EPs, 
EPsy 5401 Counseling Procedures 3 cr. 
EPsy 5430 Foundations of Career Development 3 cr. 
EPsy 5461 Cross Cultural Counseling 3 cr. 
EPsy 8403 Social/ Cultural Context of Counseling 3cr. 

3. Educational and Social Need for the Program 

• The International Education Committee has conducted several surveys of faculty 
about internationalizing the curriculum and other aspects of promoting international 
education. The results of these surveys indicated significant interest in international 
education and willingness to participate in its several components, including faculty 
development, curricular changes, study abroad, search for outside funding, and 
integration of international students. Based on the results of these surveys, the 
Committee developed this proposal for an International Education minor which was 
specifically mandated in the strategic five-year plan. The Committee has 
representatives from each department of the College and is prepared to welcome 
faculty from other Colleges to sit on the Minor Program's Steering Committee. The 
plan took almost two years to develop, went through several drafts, and saw spirited 

J 



and thorough discussion of all issues connected with it. In the end, the Committee 
agreed that there was a need for this minor, and urges its approval. 
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' • ln addition to students from the College of Education and Human Development, we 
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anticipate wider interest in this minor from students enrolled in other departments 
and Colleges. Until the University 2000 program takes hold, it is difficult to anticipate 
specific interests. Consequently, we assume that the program will be launched 
primarily within the College of Education and Human Development. However, we 
anticipate that the newly appointed Associate Provost for Professional Schools will 
make this kind of a program applicable to such established Colleges as Agriculture, 
Public Health or Public Affairs, for example. Until such an agenda is established, it is 
anticipated that most of the demand will initially come from within the College. Most 
faculty members in CIDE have already worked with graduate students from other 
colleges, such as Nursing, Public Health, Public Affairs, Agriculture, Forestry, etc. 

• Because we are concerned about maintaining high standards, we plan to limit 
enrollment to a total of approximately 10 M.A. and 10 Ph.D. students per year. 

The program's expected educational, research, cultural, and social benefits: 

• This is a synergistic program; in addition to structuring curriculum for students in an 
area of increasing interests, it is also a method to internationalize the curriculum and 
to actively involve faculty from other disciplines. 

• The collaborative program designed here will showcase Minnesota's highly qualified 
faculty in this area and improve Minnesota's visibility in relation to comparable 
universities. It will also provide for centralized dissemination and recruitment of 
highly qualified graduate students. Through the requirements we have set and 
through careful advising, we can ensure that students have a broad introduction to 
this field. 

• The benefits to the state and nation of a more internationally aware and qualified 
corps of beginning faculty members are significant. Colleges and universities across 
the nation continue to identify global awareness as an ongoing area of weakness for 
their undergraduates. As student bodies become more and more diverse, there are 
even greater demands on traditional curricula to be more internationalized. This 
program should produce graduates who are better prepared to deal with these issues. 

• In addition to improving teaching and academic curricula, faculty and students 
involved in this program will interact with people outside their home departments, 
which could lead to greater collaborative research across the units involved. 

4. Comparison with Similar Programs 

• Members of the faculty who planned the international programs in the College, 
including the major in Comparative and International Development Education (CIDE) 
and this international education minor have surveyed other major Universities in the 
US to make sure that we would not compete unduly with others. While there are a 
few comparative education centers, none have developed any programs in 
international education; while there are several developmentally oriented programs in 
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functional areas, such agriculture, ecology or business, none appear to have any 
concern with educational and learning issues regarding these developments. 
Consequently we believe that we are unique in having both a distinct major and an all J 
university unique interdisciplinary minor that complement each other. 

5. Quality Control 

Faculty Qualifications: 

• All faculty will be drawn from the existing graduate faculty membership. Initial 
membership will be given to all members of the International Education Committee 
and to faculty members with graduate status who teach courses listed as part of the 
minor. See attached list of c.v.'s in appendix B. Status in the minor will be at the level 
of examining members. 

• Faculty members may be nominated or may apply with a letter and a c.v.; a majority 
vote of the previously approved faculty members will be required to approve new 
faculty members. 

• Faculty eligible for nomination should be actively engaged in research and intellectual 
inquiry in an appropriate field with an international focus. 

• All active faculty members must be willing to advise students enrolled in the minor 
program and to teach approved courses listed in the minor program on a regular 
basis. 

Governance: 

• The DGS will have primary responsibility for approving student programs. 
Nominations will be received for a DGS, an election will be held among participating 
faculty, and a DGS will be recommended to the Dean of the Graduate School. 

• The DGS will serve a three-year term, renewable if re-elected. 

• A Steering Committee will be composed of four members, in addition to the DGS, 
who come from at least two different departments; members will serve staggered, 
two-year terms (in the first round, two would serve three years to provide continuity, 
after that two would rotate off and be replaced every year). The DGS will provide 
recommendations and solicit nominations to the Steering Committee annually, to be 
approved by a majority vote of the faculty. 

Relevant external accrediting and certification agencies: 

• The Graduate School of the University of Minnesota is the relevant body that should 
certify this minor. 

Systematic reviews and evaluations: 

• Periodic internal and external reviews, as deemed appropriate by the Graduate 
School, will be conducted. 

J 
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6. Implementation 

Implementation Schedule: 

• Approval from the Graduate School and the Board of Regents, 1996 

• Election of a DGS as soon as possible after approval. 

• Production of brochure, Summer 1996 

• Recruitment of currently enrolled students, Fall1996 

• Recruitment of new students (96-97) by including brochures in departmental 
mailings, Fall19% 

• Recruitment of international students through Fulbright Commissions, cooperating 
foreign universities, and educational consortia such as NESA, etc. 

• Admission of approximately 10 M.A. and 10 Ph.D. students per year 

• Election of new faculty members-ongoing, as described above 

Resources required: 
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No new resources required (other than available Graduate School funds for new 
proposals such as this). Itemized below are the existing resources that will be used for 
the graduate minor: 

• The International Education Committee will provide a home for the new graduate 
minor, serving as it does as its secretariat, keeper of records, and convenor of 
meetings. The Coordinator of International Education Programs will be the focal point 
for international education across the College. An existing Committee Research 
Assistant can provide modest help to the DGS_ in administering the program. 

• The DGS will assume initial responsibilities without any additional administrative 
augmentation. As the program grows, the DGS may be able to make a case for release 
time with the Chair of his or her home department. The departments represented in 
this proposal are supportive of the program. 

• Courses are already available in sufficient numbers (see list in Section 7) to allow 
students to complete the proposed graduate minor, so no new faculty members would 
be necessary. 

• Any new course development will be absorbed by participating faculty members as a 
part of their routine teaching assignments. 

• Other University facilities (library, computer technology) are sufficient to support this 
graduate minor. 

• No new faculty members will be required for this program. Curricula Vitae for initial 
faculty members are included in Appendix B. 

• Extra-University resources: None required. 



• Graduate School Funds will be requested for the following: 

· development of a recruitment brochure, as need and as available. 

· supplies and expenses, including copying, faxing, telephone, as needed and as 
available. 

14 



' 

' 

Appendix A: Sample Program of Study 

I. Foundations and critical issues 8 credits (Both courses required for Ph.D., one 
required for M.A.) 

EdPA 5131 Comparative Education 
EdPA 5609 Critical Issues in International Ed 

II. Research 4 credits (only for Ph.D.) 
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4 cr. 
4 cr. 

One of the following or some other research course about international education 

III. 

EdP A 5605 Research in International Development Ed 
EdPA 5607 Applied International Development Ed 

Area Specific Course Work 6 credits (required for both Ph.D. and M.A.) 

CI 5652 Teaching Culture 
CI 5747 Global Education 
CI 5400 Survey of Children's Literature 
CI 5055 Multicultural Art Education 
EdPA 5182 Comparative Philosophies of Ed 
EdPA 5120 History of Childhood Education 
EdPA 5603 International Education and Development 
EdPA 5605 Research in International Development Ed 
EdPA 5607 Applied International Development Ed 
FE 5321 International Perspectives in Family Ed 
HRD 5781 Interpational Field Study in Human Resource Development 
HRD 5793 International Human Resource Development 
HRD 5808 Diversity in Educational and Work Settings 
AgEd 5023 Extension Methods in Developing Countries 
CPsy 5332 Cross-Cultural Child Development 
Kin 5371 Sociology of Sport 
Kin 8607 Comparative Physical Education and Sport 
EPsy 5119 Psychological and Cognitive Foundations 
EPsy 5110 Intelligence 
EPsy 5112 Knowing Learning and Thinking 
EPsy 5113 Introduction to Psychology of Instruction 
EPsy 5401 Counseling Procedures 
EPsy 5430 Foundations of Career Development 
EPsy 5461 Cross-Cultural Counseling 
EPsy 8403 Social/ Cultural Context of Counseling 

4cr. 
4 cr. 

3 cr. 
3 cr. 
3 cr. 
3 cr. 
3 cr. 
3 cr. 
3 cr. 
4 cr. 
4 cr. 
3 cr. 
4cr. 
4 cr. 
3 cr. 
3 cr. 
4 cr. 
4 cr. 
4 cr. 
4 cr. 
3 cr. 
4cr. 
3 cr. 
3 cr. 
3 cr. 
3 cr. 
3 cr. 

A few examples of potential combinations of coursework in international education 
minor might be these : 

' 



16 

1. A Ph.D. candidate in Vo-Tech, interested in a dissertation topic on the impact of 
apartheid in South Africa, might take, in addition to the foundation and research required 
courses, EdPsy 5113 ( Introduction to Psychology of Learning) and EdP A 5603 
(International Education and Development). 

2. A Ph.D. candidate in Industrial Relations who might be interested in teaching in a 
developing country after graduation, might take, in addition to the foundation and research 
course requirements, EdPsy 5430 (Foundations of Career Development) and HRD 5793 
(International Human Resource Development). 

3. A MPH degree candidate in Public Health Nursing might be interested in taking, as 
part of the area specific courses, HRD 5808 (Diversity in Education and Work Setting) and 
CPsy 5332 (Cross-Cultural Child Development), to support interest in working abroad with 
the World Health Organization. 

4. A Ph.D. candidate in Speech-Communication may wish to support an interest in 
work in post-socialist countries by taking, in addition to the foundation and research 
courses, CI 5652 (Teaching Culture) and EdPA 5607 (Applied International Development 
Education). · ·· 
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l\tlission Statement 

International Education Committee 

College of Education 

University of 1\'linnesota 

The overall mission of the International Education Committee is to serve as an advisory 

structure to promote internationaVcross cultural understanding among all students and 

faculty in the College of Education. The Committee advises the College on a range of 

matters pertaining to international education: international studentS and scholars, 

international educational exchanges, the international dimension of the undergraduate and 

graduate curricula, resource needs and allocation, study abroad programs, and speCial 

programs. 

Specifically. the International Education Committee has a mandate to: 

1. Study the curriculum across the College and make recommendations for enhancing 

the international dimension of undergraduate and graduate programs (e.g., revising 

courses to include an international dimension, developing new courses. developing 

an international collateral or minor. establishing a general international education 

core requirement. revising programs), 

2. Examine study abroad opportunities and make recommendations regarding study 

abroad as it relates to the curriculum, 

3. Examine the experiences of international students and make recommendations 

regarding the ways in which (a) they can be better served (e.g., a~ademic services, 

social activities. orientation to the College) and (b) they can contribute to the 

international dimension of the College. 

4. Examine the College's international exchange agreements. make recommendations 

regarding criteria for exchange agreements. and make recommendations on how 

student and faculty exchanges can better serve the College (e.g., provide study 

abroad opportunities for students. provide teaching and research opportunities 

abroad for faculty). 



5. Help infonn College faculty and students about opportunities, resources, and 

criteria for engaging in international education activities, 

6. Examine the experiences of international scholars/visitors and make 

recommendations on ways to better serve and use them in the College's programs, 

7. Provide advice and counsel to the Global Education Program in the Center for 

Applied Research and Educational Improvement. 

8. Provide referral services to faculty and students interested in various aspects of 

international education, 

9. Study the College's resource need related to international education (e.g., faculty, 

teaching assistantships. funding and make recommendations to the Dean regarding 

them), 

10. Facilitate the development of proposals to sponsor special international education 

programs (e.g .. Fund for the Improvement of Postsecondary Education. the 

Lone:view Foundation), 

11. Support the promotion of international education among faculty and students 

throughout the University. and 

12. ~elp integrate international education activities with College and departmental 

efforts related to diversity, multicultural education, and curricula that are 

multicultural, gender-fair. and disability aware. 

Approved by the International Education Committee, February 1990. 

Revised by the International Education Committee, February 1992. 

Approved by the Committee on Educational Policy, June 1993. 
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THE CHARGE 

From Dean Robert H. Bruininks to the 1991-92 International 
Education committee: 

"This is a most critical year for the college. We 
clearly face some difficult economic challenges in the 
year ahead, but also some extraordinary opportunities 
to make significant contributions to the improvement of 
education and human development programs at all levels. 
To do so will require that the college continue to 
improve the use of its resources and the application of 
its energy. I would like to ask that you spend some 
time early in the academic year dedicated to the 
committee. It would be very helpful, as well, for you 
to formulate major suggestions for how we can improve 
the efficiency, quality, and the effectiveness of our 
programs in the area of international education. I 
would also like to meet with each committee at some 
time in the next two quarters and to ask that you 
prepare reports with your recommendations for our 
consideration early in the spring. I will also 
probably ask each of our committees this year to 
address a number of issues that are part of a college
wide strategic planning initiative. This initiative is 
being developed to revise our current plans and set the 
direction for our activities over the next few years." 
(R.H. Bruininks, Memorandum to the 1991-92 
International Education Committee, September 27, 1991) 

2 

J 



' THE UNIVERSITY AND COLLEGE CONTEXT 

From University and College administrators and documents: 

"Throughout its history, the University has proved to 
be among Minnesota's wisest investments. In its 
teaching, research, and service it has touched the 
lives of virtually all citizens of the state. At the 
same time, its faculty and its graduates have made 
major contributions to the well-being and advancement 
of peoples of the nation and the world." (A Mission 
and Policy Statement for the University of Minnesota, 
July 11, 1980, p. 1} 

"[O]ur university community cannot be isolated. 
Locally, nationally, globally, th.e restructuring we 
face takes many forms. It involves political, 
economic, and social change . •.. All of these changes 
are global in their impact . . . we have become 
indistinguishable from our global responsibilities . .. 
. If we do not place our activities in this global 
context, we will not serve the state well." (N. 
Hasselmo, Inauaural Address. University of Minnesota, 
october 20, 1989, p. 2) 

"Given the dramatic changes in the world, I believe 
that we must invest even greater energy and resources 
in the excansion of international educational efforts 
in the coilege of Education. We must work with other 
countries on issues of reform and improvement of 
education at all levels." (R.H. Bruininks, 
International Dateline, October/November 1991, p. 7} 

"Over the next several months, the college's 
administrative council, consultative committee, and 
other committees will identify interdisciplinary 
development tarqets in the college. One example is the 
imcrovement of crraduate orocrams in international and 
comparative education. Nearly every department in the 
college has an effort in this area, but there is little 
or no coordination of our efforts. The goal should be 
to build a world-class, interdeoartmental crraduate 
program in international and comparative education that 
will att:act substantial outside funds. Other 
universities ~ave developed stronger programs in this 
area wit.i s.-:7aller resource cools." (R.H. Bruininks, 
Memorandum Regarding Strategic Planning to College of 
Education Faculty and Staff, January 23, 1992, p. J) 

J 



THE MISSION 

The overall mission of the International Education Committee is 
to serve an an advisory structure to promote international/cross 
cultural understanding among all students and faculty in the 
College of Education. The Committee advises the College on a 
range of matters pertaining to international education: 
international students and scholars, international educational 
exchanges, the international dimension of the undergraduate and 
graduate curricula, co-curricular and international learning 
opportunities, resource needs and allocation, study abroad 
programs, and special programs. (See Appendix A for specific 
objectives of the Committee.) 

THE CURRENT SITUATION 

J 

Although the International Education Committee has developed a 
comprehensive mission and set of objectives, it has been granted 
neither resources nor administrative authority to pursue the 
activities that the Committee believes would strengthen and 
expand international education in the College. Currently, almost ~ 
all international education activities in the College are carried 
out as individual efforts of individual faculty. The structure 
is not encouraging cooperative efforts of faculty, and it is not 
providing a means of coordinating efforts among faculty within 
depart~ents--to say nothing of interdisciplinary projects across 
depart~ents or between the College and other units within and 
outside the University. Opportunities for faculty and student 
involvement in international education activities are being 
missed; needs for internationalizing the College curriculum are 
not being addressed. 

During 1990-91, the International Education Committee developed a 
data base of faculty experience and interest in international 
education activities. (See Appendix B.) In the Fall of 1992, 
the Committee conducted a survey of faculty interests in .. and 
opinions about a range of issues related to international 
education. (See Appendix C) . Both ~~e data base and the survey 
results provide evidence that the College faculty possess 
considerable expertise and interest in international education. 
Results of the survey provide evidence that there is faculty 
support for strenghtening and expanding international education 
in the College. 

4 



THE NEED 

In order to respond to the position statements made by the Dean 
and other University administrators, the most serious need 
related to the College's international education program is the 
need to develop policies and an infrastructure that will support 
the strengthening and expansion of international education in the 
research, teaching, and service missions of the College. This 
strategic plan calls for the formation of such policies and 
infrastructure and identifies other goals and objectives that can 
be accomplished if such policies and infrastructure were in 
place. Although these goals and objectives are presented as 
discrete items, they actually are closely interrelated. During 
the next five years, these goals and objectives will need · 
periodic review and revision. 

5 



GGAL 11: TO DEVELOP ~~ALLY REINFORCING SETS OY POLICIES AND PROGRAMS CENTRALLY COORDINATED IN THE 
COLLEGE. 

Ohjectivu 

* Restructure the 
International Education 
Committee. 

* Appoint a College 
Coordinator for 
International Education 
(minimum of 50\, 12-
month appointment), with 
a 50\ gruduate assiotant 
and appropriate 
sccrelarial oupport. 

Iucludc explicit 
expression of 
international education 
goals and activities in 
College plans and 
publicationo. 

Include explicit 
expreaaion of 
international education 
goals and activities in 
department plano and 
publications. 

Recognize int~rnational 
education activities in 
annual fdculty reviews 
and in promotion and 
tenure n::viuws. 

• 1992-93 priority. 

~ 

Action Steps Cost 

Dean requests department chairs to None. 
conduct elections, and he appoints 
another S-6 members. 

Dean appoints a College Coordinator $20,000-JO,OOO. 
for International Education from 
existing faculty/staff. The 
coordinator chairs the International 
Education Committee and serves aa 
the College International Education 
Officer. -

Dean and auaociate dcantJ include None. 
international education goals and 
activities in the College plans and 
publications. 

At the Dean's request, department None. 
chairs and their faculties include 
international education goals and 
activities in their respective plans 
and publicationu. 

At the Dean's request, depat:tment None. 
chairs and their faculties revioe, 
if necessary, departmental criteria 
used in assessing faculty 
accomplishments during annual 
reviews and during promotion and 
tenure 1·eviews. The ct·iteria are to 
recognize.and reward international 
education accomplishments in the 
research, teaching, and service 
areas. 

\.., 

~ 

April 1992 request for 
elections; June 15 
announcement of the next 
year'a Committee. 
Spring 1992 appointment, 
effective Summer 1992. 

Immediate, on-going. 

1992-93, on-going. 

Request made early 1992-
93, to be implemented in 
1993-94 reviews. On
going. 

\., 



OOAL '(" TO INTERNATIONALIZE THE CURRICULUM OF TUE COLLt'. 

Objectivu 

Include international 
content in a large 
percentage of the 
undergraduate and 
graduate courses in the 
College; international 
content ~reated as an 
integrated part of 
courses, not as a 
separate or add-on 
topic. 

• Provide an opportunity 
for studento to major in 
international education 
at the mG9ter'o and 
doctorul levels. 

* 1992-93 priority. 

Action Steps 

The International Education 
Coordinator works with an 
interdepartmental task force or core 
groups in each department to revise 
existing courses and develop new 
courseo so that international 
content is included au an integral 
part of the courses. 

The Committee on Educational Policy 
includes in its consideration of new 
course proposals the issue oi 
whether or not international content 
iu appt·opriately includ.::u and 
t rca tell in the couroe propou<ilu. 
(This io not to oay that all couroes 
muut include international content; 
it io to say that many courses will 
be expected to have uuch content and 
that approval of all new courses 
will include thio conuideration.) 

The H.A. in International 
Development Education is continued 
and the core courses are expanded uy 
6 credits, uuing exiuting College 
courses. 

A Ph.D. in Comparative and 
International Education is developed 
and implemented. A special task 
force comprised of faculty from all 
departments in the College and from 
other units in the University is 
named lo develop thi~ program. 

Cost 

None. 

None. 

Date 

Beginning 1993-94, on
going. 

Task force appointed 
Spring 1992, with Ph.D. 
program in place by 
1993-94. 

(' 



COAL 12 continued 

• Develop all-University, 
interdisciplinary Ph.D. 
and M.A. level minora in 
lntt.:rnational 
D~velopmcnt Education 
(to be modeled after 
Gerontology and 
Cognitive Science 
minors). 

ot let• i nl t.:l"lloll ion..a l 
cduc~Lion programs tied 
to on-going curriculum 
and reaec.rch in the 
College. Such program9 
include: (1) a faculty 
exchange program, (2) a 
domestic internship 
program, ( 3) a visiting 
international acholaru 
program, and (4) a 
learn-more-from
international-students 
program. 

Offer opporlunitieu for 
College students to 
participate in academic 
study abroad programs 
(the University goal is 
to achieve parity in the 
number of U of H. 
otudents studying aborad 
with the number of 
international students 
studying h~re.) 

• 1992-93 priority. 

t.., 

An interdepartmental task force is 
set up to develop the minor. A 
governance structure (including the 
appointment of a DCS) iu eutablished 
and the minor is implt.:mented. 

'l'ho lnlet·nation<Jl t::duc<~t ion 
Coordinator coordinates tho 
development of new programs and the 
strengthening of existing programs. 

The International Education 
Coordinator builds upon existing 
mechanisms within the University and 
at other higher education 
institutions so that students can 
take advantage of a variety of 
academic study abroad programs. 

\.., 

Minimal. Per 
the Gerontology 
and Cognitive 
Science minors, 
minimal funds 
($5,000-
8,000/year) 
would be sought 
from Central 
Administration 
for DGS time, 
supplies, 
secretarial 
support. 

Co no i dct·.:tble. 

Minimal. U of 
M has requeoted 
Sl million to 
provide 
campus-wide 
study abroad 
financial 
asuiatance. 

Task force established 
1992-93. Program to be 
implemented in 1993-94. 

Dcginninq 1992-93, on
going efforts so that 
programs are in place 
and functioning well by 
1994-95. 

Exploration of programs 
1992-93, implementation 
1993-94, on-going. 

, 
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OOAL 12 continued 

Offer~cial, intensive 
workshops on 
international education 
topics targeted to 
students and faculty in 
the College as well as 
to other identified 
markets. Examples of 
such workshop offerings 
are: (1) foreign 
language workshopo to 
promote competence in 
oral discourse and 
conversa::ion, (2) 
workshops to develop 
skills in intercultural 
communic;&t ion and 
interaction, and (c) 
workshop~ that develop 
okills for using 
technoloqy to facilitate 
instruction and research 
of an in~ernational 
nature. 

Expl!rimcnt with diotancl.! 
delivery and 
conununicut ion technology 
to faciLtate 
internat anal 
instruct on, reoearch, 
and serv ce of the 
College. 

The International Education ~ 
.Coordinator provides the leadership 
and works with an interdepartmental 
task force appointed to 
conceptualize, develop, and conduct 
these workshopu. 

Tho Intet·national Education 
Coordinator works with a tauk force 
to explore technological 
alternatives, ausess their 
feasibility, and experiment with 
some options that link us with 
sister inotitutions abroad and in 
the United States. 

None. Planned 
to be income
generating. 

Dependent upon 
technology. 
Needs to be 
explored. 

At least one workshop 
offered 1993-94, with 
additional workshops 
offered annually. 

(' 

Exploration and 
assessment during 1992-
93; experimentation 
during 1993-94, 1994-95. 



OOAL 13: TO UAVE INTERNATIONALLY-ORIENTED RESEARCH CONDUCTED AND PUllLISIIED BY FACULTY AND STUDENTS. 

Objectivu 

• Increase the 
international research 
activiticu--eupecially 
those of an 
interdisciplinary 
nature--of faculty and 
atud~nts and make them 
more visible and valued. 

Increase the number of 
internationally-oriented 
manuscri~to published by 
College faculty and 
students. 

• 1992-93 priority. 

'-' 

Action Steps 

The International Education 
Coordinator works with DGS'o as well 
aa faculty and studento to 
facilitate their involvement in 
international education research 
project&. Included in this activity 
is the teaming of faculty and 
students here who work with teams of 
faculty and atudents in other 
countries through the existing 
exchange agreements. 

The International Education 
Committee institutes a regular 
symposium (5 to 6 sessions annually) 
at which faculty and students 
present their research. Strong 
encouragement would be given to 
oubmit these manuscripts to 
publishing outlets. Another option 
is to publish the manuocripts as a 
symposium aeries. 

'-' 

£Qll. 

Faculty and 
studento are 
expected to 
find resources 
to support 
their 
international 
research to the 
same extent 
that they find 
resources to 
support non
international 
research. 

None. 

Date 

Beginning 1992-93, on
going. 

Beginning 1992-93, on
going. 

~ 



COAL ~~. TO CREATE A COLLEGE ENVIRONMENT TIIAT PROMOTES !~.NATIONAL UNDERSTANDING AND MUTUAL RESPECT FOR 
' :!'PEOPLE FROH OTHER CULTURES AND COUNTRIES. ' y· 

Objective 

Demonstrate in College 
activities that 
international and cross 
cultural understanding 
are valued. 

~ Develop and implement an 
orientation program for 
international students 
new to the College and 
Univeroity. 

~ 1992-93 priority. 

Action Steps 

Leaders in the College devote time 
and energy to international 
education activities and apeak of 
the importance of cross cultural 
understanding and respect. 

The International Education 
Coordinator, working with the 
International Education Committee, 
helps to create opportunities to 
facilitate the socializing of 
faculty and students from variouo 
countries and cultures, including 
ethnic and minority groups from 
within the United Stateu. 

The International Education 
Coordinator works with the 
International Education Committee, 
DGS'a, and/or others to develop this 
program. (Note: During 1990-91, 
the International Education 
Co~nlttee interviewed acme 
international atudento about issues 
they faced as they became familiar 
with the College and University. 
One of the needs they identified is 
that of help with understanding the 
structure, policies, and programs of 
the College.) 

Pair international and u.s. minority 
students with one or more u.s. 
students experienced with the 
College. The Dean recognizes these 
student mentore in the Spring of 
each year. 

Cost 

Minimal funds 
for social 
events. Assess 
each department 
an annual fee 
to cover coats. 

None. 

~ 

Immediate, on-going. 

Beginning 1992-93, on
going. 

,., 



OOAL 15: TO FORM COLLABORATIVE RELATIONS THAT SERVE THE INTERNATIONAL EDUCATION NEEDS AND INTERESTS OF THE 
COLLEOE, UNIVERSITY, LOCAL COMMUNITY, STATE, NATION, AND OTHER COUNTRIES. 

Objective 

* Develop and implement a 
plan that outlines 
desired collaborative 
relations, related to 
international education, 
within the College and 
between the College and 
groups outside the 
College, including K-12 
sector participants aa 
well as College alumni 
and members of the 
community at large. 

Strengthen the linkage 
with international 
alumni abroad, many of 
whom are in key national 
or international 
positionu, e.g., Witchit 
Srisa-an, Tongin 
Wangsatorn, Somwung 
Pitiyanuwat, Chumpol 
Poolpatarachewin, all of 
Thailand. 

• 1992-93 priority. 

~ 

Action Steps 

The International Education 
Coordinator, with the help of the 
International Education committee, 
develops this plan and identifies 
ways to implement it. 

The International Education 
Coordinator, with the help of the 
International Education Committee, 
identify and implement ways to 
strengthen this linkage. 

'-' 

Cost 

None. 

None. 

~ 

Beginning, 1992-93, on
going. 

Beginning 1992-93, on
going. 

l, 



GOAL I~TO SECURE EXTERNAL FUNDING TO SUPPORT INTERNATI~ EDUCATION RESEARCH AND DEVELOPMENT ACTIVITIEs.4:' 

Objective Action Steps Co&t ~ 

* Develop proposals for 
international activities 
funded by agencies such 
as HUCIA, FIPSE, USIA, 
USAIO, International 
Education Act Study 
Abroad, and CAREl. 

* 1992-92 priority. 

The International Education 
Coordinator identifies funding 
opportunities and faculty and 
students who are qualified for and 
interested in such opportunities. 
Faculty and students from acroes the 
College take active roles in 
developing and administering these 
projects. 

None. Submission of a m1n1mum 
of two proposals a year, 
beginning 1992-93. 



PAIGE, R. Michael, 

1. Academic History 

B.A. 

M.A. 

M.A. 

Ph.D. 

University of California, Santa Barbara 

University of California, Los Angeles 

Stanford University 

Stanford University 

2. Professional Experience 

Ph.D. 

History 

History (Middle Eastern) 

Sociology 

Education 

NOV 0 1 1995 

1965 

1969 

1976 

1978 

Twenty-five years of professional experience in international and intercultural education: international education 
administration (educational exchange, international student services, etc.); cross-cultural training; undergraduate and 
graduate level teaching/advising; research and publications; consulting for the private and public sectors. 

Sept. 1991 - Present Associate Professor of International and Intercultural Education 
Department of Educational Policy and Administration, and Department of Curriculum 
and InstructionCollege of Education, University of Minnesota 

Sept. 1993- June 1994 Fulbright Senior Scholar- Kenyatta University <Nairobi. Kenya). 
Centre for Curriculum Studies in Africa. 

1982 - Sept. 1991 Associate Director -Office of International Education. 
Associate Professor of International and Intercultural Education 
University of Minnesota 

1977- 1982 Assistant Director- Office of International Education. 
Assistant Professor of International and Intercultural Education 
University of Minnesota 

1972- 1977 

1968- 1972 

1965- 1967 

Doctoral Student and Teaching Assistant. and Instructor 
Stanford University, School of Education 

Cross-Cultural Trainer - U.S. Peace Corps 
Korea, Libya, Philippines, Thailand 

U.S. Peace Corps Volunteer- Turkey 
English Teacher - Jr. and Sr. High School 

3. Instructional Assianments: 1994-95 

EdPA 5-603 
EdPA 5-931 
EdPA 8-603 
EdPA 8-605 
EdPA 5-607 
CI 56525 
CI5660 

International Education and Development 
Minnesota Studies in International Development Seminar 
Seminar- International Development Education 
Problems-International Education Research 
Applied International Development Education 

Teaching Culture 
Experiential Education 

4. Collegiate Committee and Advising Assignments: 1994-95 

College of Education Committee on Diversity 
College of Education International Education Committee 
Educational Policv and Administration: Futures Committee 
Educational Policy and Administration: Graduate Admissions Committee 
Educational Policy and Administration: International Development Education Cmte 
Curriculum and Instruction: Second Languages and Education Committee 
Curriculum and Instruction: Curriculum Studies Program Committee 

3 credits 
3 credits 
3 credits 
6 credits 
3 credits 
4 credits 
4 credits 

member 
member 
member 
member 
chair 
member 
member 

Fall, 1994 
Fall, 1994 
Fall, 1994 
Winter, 1995 
Spring, 1995 
Winter, 1995 
Spring, 1995 

J 

J 



5. Professional Association Memberships 

Comparative and International Education Society 
NAFSA: Association of International Educators 
Society for Intercultural Education, Training and Research (SIETAR International) 
Fulbright Association 

6. Professional Activities 

International Education consultant for NAFSA: Association of International Educators. Interculturnl training 
consultant since 1968 for public and private sectors. Faculty member for Summer Institute for Intercultural 
Communication ( 1979-present). Training Editor- International Journal of Intercultural Relations ( 1982-present). 
Editorial Board- Review of Social Education in Africa. International education consultant to community colleges 
(Minnesota, Oregon, Virginia). 

7. Publications 

Paige, R. M., in press. "Intercultural Trainer Competencies." In D. Landis and R. Bhagat (Eds.) Handbook of 
JnterculturalTraining. Newbury Park, California: Sage Publications. 

Paige, R. M. and J. N. Martin, in press. "Ethics in Intercultural Training." In D. Landis and R. Bhagat (Eds.) 
Handbook of Intercultural Training. Newbury Park, California: Sage Publications. 

Paige, R. M., 1995. "Trainer Competencies for the Cross-Trainer." In L. R. Kohls with H. Brussow (Eds.) 
Training Know-How for Cross-Cultural and Diversity Trainers. Duncan,·ille, Texas: Adult Learning Systems. 

Bennett, J. M. and R. M. Paige, 1995. Training Design for International and Multicultural Programs. Portland, 
Oregon: Intercultural Communication Institute. 

Paige, R. M. and D. Stringer, 1995. Training Design for Illlernational and Multicultural Programs. Portland, 
Oregon: Intercultural Communication Institute. 

Paige, R. M. and B. W. Kerre, 1994. Social Studies Education in Kenya: A Needs Analysis. A Report of a 
Research Project Submitted to USIS Kenya and the Government of Kenya. Nairobi, Kenya: Centre for 
Curriculum Studies in Africa, Kenyatta University. 

Paige, R. M. and B.W. Kerre, 1994. "Social Studies Education in Kenya: A Needs Analysis." Review of Social 
Education in Africa, 1, 1, July, 24-71. 

Paige, R. M. (Ed.), 1993. Educationforthe Intercultural Experience. Yarmouth, Maine: Intercultural Press. 

Paige, R.M., 1993. "On the Nature of Intercultural Experiences and Intercultural Education." in R. M. Paige 
(Ed.). Education for the lnte rcultural Etperie nee. Yarmouth, Maine: I ntercul turn! Press, 1 - 19. 

Paige, R.M., 1993. "Trainer Competencies for International and Intercultural Programs." in R. M. Paige (Ed.). 
Education for the Intercultural Experience. Yarmouth, Maine: Intercultural Press, 169-199. 

Teddick, D.J., C.L. Walker, D.L. Lange, R.M. Paige, and H.L. Jorstad, 1993. "Second Language Education 
Tomorrow's Schools," in G. Guntermann, ed., Partners in change: developing tomo"ow's teachers of world 
languages, Washington, D.C.: ACTFL. 

Paige, R. M., 1990. "International Students: Cross-Cultural Psychological Perspectives," in R. Brislin, Ed., 
Applied Cross-Cultural Psychology,_ Newbury Park, CA; Sage. 

Neale, N., R. M. Paige, and K. Thomas, 1990. Training Manual for The Wrong Idea: A Cross-Cultural Training 
Program About Sexual Harassment, Minneapolis: Regents of the University of Minnesota. 

Paige, R. M., 1988. "International Development Education," in J. Reid, ed., Building the Professional Dimension 
of Educational Exchange, Yarmouth, Maine: Intercultural Press, 87-103. 

Paige, R. M., Ed.,l986. Cross-Cultural Orientation: New Conceptuali;;ations and Applications, Lanham, 
Maryland: University Press of America. 



Phone Directory J Human Development International Education Committee 

Name Address Phone E-mail 
Josef Mestenhauser 410a Wulling Hall 624-8350 j-mest@maroon.tc.umn.edu 

Bruce Anderson 223b Cooke Hall 625-4380 ander017@maroon.tc.umn.edu 

Pat Avery 125H Peik Hall 625-5802 avery001@maroon.tc.umn.edu 

Frank Braun 926-9139 f-brau@vm 1.spcs. umn.edu 

Margaret DiBlasio 148 Peik Hall 625-7818 dibla001@maroon.tc.umn.edu 

Fred Finley 370B Peik Hall 625-2074 finleyfn@vx.cis.umn.edu 

Kerry Freedman- 228 Peik Hall 625-6098 freed001@maroon.tc.umn.edu 

Norberg 

L. Sunny Hansen 139b Burton Hall 624-4885 @maroon. tc. umn.edu 

Simon Hooper 130b Peik Hall 625-0534 simon@maroon.tc.umn.edu 

March Krotee 218 Cooke Hall 625-0538 krote001@maroon.tc.umn.edu 

France Lawrenz 358 Peik Hall 625-7840 iqh6157@vx.acs.umn.edu 

Gary McLean 420j VoTech Bldg 624-4901 mclea002@maroon.tc. umn.edu ..... 653-1679 merwi001@maroon.tc.umn.edu 

633-6032 moore03Q@maroon. tc.umn.edu 

Michael Paige 410e Wulling Hall 626-7456 r-paig@vm1.spcs.umn.edu 

Rosemarie J. Park 3251 VoTech Bldg 625-6267 parkx002@maroon. tc.umn.edu 

Edgar Persons 320c VoTech Bldg 624-3748 @maroon. tc. umn.edu 

Herbert Pick, Jr. 306b Child Dev 624-2060 herbpick@vx.acs. umn.edu 

Bldg 

Jane Plihal R460e VoTech Bldg 624-4917 pliha001@maroon.tc.umn.edu 

DavidPucel 425f VoTech Bldg 624-1736 pucel001@maroon.tc.umn.edu 

John Romano 130 Burton Hall 624-1099 roman001@maroon.tc.umn.edu 

John Rynders 255 Burton Hall 624-5241 ryndeOO 1@ maroon. tc.umn.edu 

Kay Thomas 20 Nicholson Hall 626-7100 kthomas@maroon. tc. umn.edu 

Terry Schultz 31 Og Wulling Hall 624-2590 @maroon. tc. umn.edu 

Kyla Wahlstrom 265-2 Peik Hall 624-1890 wahlsOO 1 @maroon.tc. umn.edu 

Richard Weatherman 330D Wulling Hall 626-8394 weath001@maroon.tc.umn.edu 



HLArea Specific Course Work 6 credits (required for both Ph.D. and M.A.) 

CI 5652 Teaching Culture 3 cr. 
Paige 

CJ 5747 Global Education 3 cr. 
Cogan 

CI 5400 Survey of Children's Literature 3 cr. 
Monson 

CI 50 55 Multicultural Art Education 3 cr. 
Freedman-Norberg 

EdPA 5182 Comparative Philosophies of Ed 3 cr. 
Orton 

EdPA 5120 History of Childhood Education 3 cr. 
Bagley 

EdPA 5603 International Education and Development 3 cr. 
Paige 

EdPA 5605 Research in International Development Ed 4 cr. 
Cogan 

EdPA 5607 Applied International Development Ed 4cr. 
Paige 

FE 5321 International Perspectives in Family Ed 3 cr. 

HRD 5781 International Field Study in Human Resource Development 4cr. 

HRD 5793 International Human Resource Development 4 cr. 
McLean c HRD 5808 Diversity in Educational and Work Settings 3 cr. 
Brown 

AgEd 5023 Extension Methods in Developing Countries 3 cr. 
Persons 

CPsy 5332 Cross-cultural Child Development 4cr. 
Durbrow 

Kin 5371 Sociology of Sport 4 cr. 
Krotec 

Kin 8607 Comparative Physical Education and Sport 4 cr. 
Krotee? 

EPsy 5119 Psychological and Cognitive Foundations 4 cr. 
Samuels 

EPsy 5110 Intelligence 3 cr. 
Bart 

EPsy 5112 Knowing Learning and Thinking 4cr. 
Samuels 

EPsy 5113 Introduction to Psychology of Instruction 3 cr. 
Tennyson 

EPsy 5401 Counseling Procedures 3 cr. 
Erickson 

EPsy 5430 Foundations of Career Development 3 cr. 
Hansen 

EPsy 5461 Cross Cultural Counseling 3 cr. 
Thomas 

EPsy 8403 Social/Cultural Context of Counseling 3 cr. 
Hansen 
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UNIVERSITY OF MINNESOTA 

Twin Cities Campus 

Professor Mark Brenner 
Acting Vice President and Dean 
The Graduate School 

Dear Professor Brenner: 

Department of Computer Science 

lnstiwte of Technology 

July 28, 1995 

4-/92 EE/CS Building 
200 Union Street S.E. 
Minneapolis, MN 55455-0159 

612-625-4002 
Fax: 6/2-625-0572 

AUG - 2 !995 

I am writing with regard to the degree Master of Computer and Information 
Science (MCIS) that was recently approved by the Higher Education 
Coordinating Board. MCIS is a coursework only degree aimed primarily at 
students who are professionally employed. Since MCIS students often take most 
of their courses via Extension, the forty percent limitation on transfer of credits 
from the University of Minnesota Extension into a Master's degree program 
presents a severe problem to them. Dropping this limitation will not compromise 
the quality of the MCIS program. The Computer Science Department's Extension 
classes are not different from its day classes in content and level. The 
Department has been careful to staff all Extension classes that carry graduate 
credit with members of the Graduate Faculty. These facts are underscored by 
the Department's recent in-loading of its Extension offerings. Accordingly, 
removing the forty percent limitation can only have a positive effect on the quality 
of the MCIS program and I recommend that we lose no time in doing so. 

cc: S. Kelley 
K. S. P. Kumar 
John S. Malmberg 
A. Sameh 

~=·Y·Ks~ 
Marvin L. Stein 
Professor and Director of Graduate Studies 
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UNIVERSITY OF MINNESOTA 

Office of the Vice President for Research and 420 Johnston Hall 
Dean of the Graduate School /OJ Pleasant Street S.E. 

Minneapolis, MN 55455-0421 

September 5, 1995 612-625-3394 

Professor Marvin Stein 
Director of Graduate Studies 
Department of Computer Science 
4-192 EE/CS Building 
East Bank Campus 

Dear Professor Stein: 

Fax: 612-626-7431 

Thank you very much for your letter of July 28, in which you propose eliminating the 
forty-percent limit on courses transferred from CEE to a Graduate School program for 
students seeking the new, coursework-only Master of Computer and Information Sciences 
(M.C.I.S.) degree. I strongly concur with the intent of your proposal, which is to better serve 
the professionally employed student for whom this degree is specifically designed. With the 
possibility of degree completion through CEE, new issues arise that were not addressed in the 
original proposal establishing the program. however. Your proposal would thus benefit from 
greater detail in several areas to provide the quality assurances that the Physical Sciences 
Policy and Review Council, and the Graduate School Executive Committee, will expect before 
recommending approval. These assurances pertain not only to maintenance of existing 
standards for admission and program completion, but also to the availability of courses, 
faculty advising, and research and other resources essential to the successful pursuit of a 
master's degree in your field. 

The areas you should plan to address, and corresponding criteria in each, are identified 
in the attached document, "Report of the Graduate School Ad Hoc Committee Concerning 
Opportunities for Graduate Study" (Odland Committee Report). (Although the report was 
issued in 1977, its recommendations are still timely, and it remains the operative guideline for 
the development and modification of Graduate School programs tailored to non-traditional 
students.) I would like to suggest you elaborate your proposal according to the areas 
identified on pp. 7 - 9 of the document and with special attention to the following issues and 
questions: 

a) Need for the program You note in your letter that M.C.I.S. students often take 
most of their courses via extension and experience significant difficulty as a result of the 
present forty-percent restriction on the number of credits they may transfer to their Graduate 
School degree programs. What enrollment do you expect in the M.C.l.S. program this fall, 
and what proportion of matriculants do you anticipate will seek to complete their degrees 
entirely through CEE if a waiver is approved? 

b) Admission As you know. students may register in CEE for 5000-level courses 
without having been admitted to the Graduate School, and the 28 credits required in the major 
field for the M.C.l.S. degree are drawn principally from courses numbered at the 5000-level. 



Professor Marvin Stein 
September 5, 1995 
Page 2 

How will you ensure that students who intend to pursue the M.C.I.S. degree through 
extension submit an application for admission? (Formal admission to the program is 
important to avoid possible later--and unfortunate--misunderstandings.) Also, please confirm 
that admissions standards will remain the same for students who seek to complete the degree 
primarily through extension coursework as for those who do so in day school. As your letter 
includes no reference to Adult Special coursework, I assume your are not seeking a waiver of 
current limitations on the use of Adult Special coursework toward the M.C.I.S. degree; 
however, I would appreciate confirmation to this effect. 

As you may know from your experience with M.C.I.S. students who are already 
completing a significant proportion of their coursework through CEE, Graduate School 
transcripts will not be created for students admitted to the program, if the first and subsequent 
quarters of registration are through CEE. At the recent request of one of our joint 
CEE/Graduate School programs, a mechanism has now been implemented for establishing a 
day-school (Graduate School) record in the first quarter of registration. This will help the 
program identify newly admitted students who register initially in CEE and will assist the 
program in monitoring student progress. You may wish to consider the adoption of this 
mechanism for the M.C.I.S. degree program, upon approval of your request. Alternatively, 
and to greater benefit to the program, you may wish to require your students to register in the 
day school for courses taken through extension. If you would like more information about 
these registration options, please contact Ms. Karen Starry (625-2815). 

c) Faculty You state that your Department's advanced CEE classes are taught by 
members of the graduate faculty, and in fact extension classes are taught on an in-load basis 
in your unit. If program enrollments exceed current resources, will additional staffing 
requirements be met by hiring adjunct faculty, or by the addition of regular faculty? What is 
the likelihood of this occurring? 

What arrangements have, or will, be made to provide individual advising to students 
pursuing coursework in the evening? Will regular evening office hours be kept by one or 
more associate or full members of the graduate faculty in your program? 

d) Programs In addition to a minimum of 28 credits required in the major field 
(which must include 20 credits from at least four specified subareas with the major), students 
must complete either a minimum of nine credits of coursework in a single field outside 
Computer Science for a designated minor, or, for a supporting program, a minimum of eight 
credits in one or more related fields outside the major. To what extent will the offering of 
these courses be subject to enrollment expectations? Will individual courses be canceled if 
enrollment thresholds are not met? What has been your recent experience with Computer 
Science courses offered through CEE in terms of course cancellations in the event of low 
enrollment? 
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Professor Marvin Stein 
September 5, 1995 
Page 3 

Are courses in collateral fields offered through CEE as well? If they are not now 
offered through extension, are they likely to be? If not, will M.C.I.S. students experience 
hardship in completing their degrees due to the unavailability of needed courses in fields 
outside the major? Will the possible inaccessibility of CEE coursework in these fields 
lengthen M.C.I.S students' time to degree? If so, by how much? It would be helpful if you 
could provide a representative program of study for a hypothetical M.C.I.S. student that shows 
the distribution of CEE and day school coursework and the expected timeframe for degree 
completion. 

e) Facilities and resources Are there important resources (e.g., computing facilities) 
available only in the Department of Computer Science that M.C.I.S. students use in pursuit of 
their degrees? Are these available to students during evening hours? If not, what steps will 
be taken to make them available to students completing their degrees largely through 
extension? 

I look forward to your response and to favorable action by the Policy and Review 
Council, and Executive Committee, in November. 

MLB\vf 

Enclosure 

cc: Professor Kevin A. Janni 
Associate Dean Ted Labuza 

Sincerely, 

Mark L. Brenner 
Acting Vice President and Acting Dean 

Assistant Vice President and Associate Dean Frances Lawrenz 
Assistant Vice President and Associate Dean Charles Louis 
Professor Ahmed Sameh 
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UNIVERSITY OF MINNESOTA 

Twin Cities Campus 

Professor Mark Brenner 
Acting Vice President & Acting Dean 
The Graduate School 
420 Johnston Hall 

Dear Professor Brenner: 

Department of Computer Science 

Institute of Technology 

October 12, 1995 

OCT t 6 1995 

4-192 EEICS Building 
200 Union Street S.E. 
Minneapolis, MN 55455-0159 

612-625-4002 
Fax: 612-625-0572 

Thank you for your detailed reply to my proposal to eliminate the forty percent 
limitation on coursework transferred by MCIS students from CEE to a Graduate School 
program. Many of the questions raised in your letter and, indeed all of the issues 
specified on pp.7-9 of the "Odlund Report" referred to therein are directed at programs 
that are in the process of seeking approval. Therefore, I am respectfully calling 
attention to the fact that the MCIS program was fully approved by the HECB sometime 
in the 1994-95 academic year. Furthermore, all of our courses carrying graduate credit 
in which students may enroll through CEE (including a large number of joint day
Extension enrollments) are taught by members of the graduate faculty. Because we 
have inloaded Extension courses, such instructors are almost invariably regular 
members of our departmental faculty. This means that, students get the same course 
content taught at the same level when they enroll in any of our courses whether through 
day school or through Extension. Thus, what we are requesting is that students who 
are already admitted to the program be allowed to include highly acceptable courses 
taught under highly acceptable conditions in their degree programs without regard to the 
technicalities of how they registered for them. The details of registration and the 
assessment and sharing of fees and tuition are more a matter between the Deans of 
the Graduate School and CEE than for our program to deal with. However, we will be 
glad to participate in a positive way in any discussions that may arise, if asked to do so. 

To respond to specific points in your letter: 

a) Need for the program 
The program has been approved by the HECB as have all other degree 

programs administered by our faculty. 

b) Admjssjon 
My request pertains to students already admitted. We have an admissions 

standard for each of our degrees which is applied consistently. Our management 
proposal has been accepted by the Graduate School. 

c) Faculty 
Student demand is very high at all levels of our program. We hope to meet this 

demand by addition of regular faculty and currently have two searches underway. If 
necessary, we will make use of qualified adjuncts but expect to do so only rarely. 
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All graduate students, including MCIS students, are assigned individual faculty 
advisors. The DGS has set aside time throughout each quarter for meeting graduate 
students. They need only call the DGS's secretary for an appointment. The DGS may 
also be contacted via email. The graduate peer advisor has open office hours every 
weekday morning and may also be contacted by email or telephone. The graduate 
secretary may be contacted by email or telephone. 

d) Programs 
To my knowledge, we have never canceled an Extension course due to low 

enrollment. If enrollment in any course falls below five, we will cancel unless the 
instructor volunteers to teach the course without credit to his or her course load. This 
may have occurred in a few instances of 8-level courses but I cannot recall any specific 
cases. 

I am not aware of any difficulties with regard to the availability of enough courses 
to complete supporting programs or minors using CEE courses. There are at least nine 
other departments in I.T. with CEE programs, inloaded to one extent or the other. (See 
the memo on the matter from Dean Kulacki to I. T. department heads dated 20 March 
1995). However, we have no control over the CEE programs (or day programs for that 
matter) of other departments. 

e) Facilities & Resources 
All of our degree programs have been approved by the HECB. 

Thank you for your consideration of my request. I look forward to a positive 
response from the P.& R Council at its November meeting. 

cc: A. Sameh 
S. Kelley (CEI;} 
Vicki Field v 

Yours truly, 

~~-~:,~ 
Marvin L. Stein 
Professor, Associate Head 
and Director of Graduate Studies 



(1) 

University of Minnesota 
Graduate School 

Academic Proposal Summary 

Date of Graduate School Executive Committee approval: __ _;:;N....:.;o,....v'-"e=m=b~e,._r..:::3..:::.0~19~9::..::5~ _____ _ 

(2) Program name: Physical Therapy 

(3) Campus: Twin Cities 

(4) Relevant Provost(s): Dr. William R. Brody. Provost. Academic Health Center 

(5) College(s) (if applicable): Graduate School/Medical School 

(6) Department(s) (if applicable): Department of Physical Medicine and Rehabilitation 

(7) Program location (if off-campus): 

(8) Brief description of proposal: 

The attached proposal seeks to add an entry-level, professional education track under the 
Plan B option for the existing Master of Science (M.S.) degree in Physical Therapy. 
The Plan B track will be dedicated to the entry-level preparation of physical therapists. 
(The extant Plan A track will continue to serve students who wish to pursue the M.S. 
degree with a research focus.) 

(9) Brief rationale for proposal: 

The national trend is to change entry-level physical therapy education from the baccalaureate 
level to the graduate level; at present, over half of the accredited programs nationally are 
master's degree programs, and this figure continues to increase. Within the five-state region, 
the University's Physical Therapy program is the only entry-level program not offered at the 
master's level, making it difficult for the institution to compete for students in this area. 

(10) Budgetary implications of proposal, including funding source(s) if new funds are requested: 

There are no budgetary implications associated with this item. As noted in the cover letter, 
the transition to a modified curriculum will be accomplished within current funding levels. 

( 11) List of signatories: 

Dr. Dennis Dykstra, Chair, Department of Physical Medicine and Rehabilitation 
Dr. Fank B. Cerra, Dean, Medical School 
Professor Richard Di Fabio, Director of Graduate Studies, Physical Therapy Program 
Professor James Carey, Director, Program in Physical Therapy 
Dr. Mark L. Brenner, Acting Vice President for Research and Acting Dean of the Graduate 

School 



UNIVERSITY OF MINNESOTA 
Twin Cities Campus 

(.,October 26, 1995 

Mark L. Brenner 
Acting Vice President for Research & 
Acting Graduate School Dean 
420 Johnston Hall 
CAMPUS 

Program in Physical Therapy 

Department of Physical Medicine 
and Rehabilitation 
Medical School 

OCT 31 1995 

Box388 
420 Delaware Street S.E. 
Minneapolis, MN 55455 

Office location: 
271 Children's Rehabilitation Center 
426 Church Street S.E. 

612-626-5887 

RE: Modification of Graduate Program in Physical Therapy 

Dear Dr. Brenner: 

Currently, one of the prerequisites for admission to the Master of Science degree program in Physical 
Therapy is a Bachelor's degree in Physical Therapy. 

The Graduate faculty in Physical Therapy at the University of Minnesota are proposing that the existing 
Master of Science curriculum be modified so that students with a Bachelor's degree in some other field 
may enter the Graduate School and receive their initial physical therapy training in the context of 
graduate level education (Plan B only). Approval of this proposal would mean that the existing 
undergraduate program in Physical Therapy will be phased-out by the end of the 1997-98 academic 
year. 

, You will find the background and rationale for this proposal in the documents that we have attached C for your review. This proposal has received the enthusiastic endorsement of nearly all of the graduate 
faculty in the Program in Physical Therapy (1 0 faculty were eligible to vote and the proposal was 
approved with 9 in favor and 1 against). The Head of the Department of Physical Medicine and 
Rehabilitation (see letter from Dr. Dennis Dykstra attached) and the Dean of the Medical School (see 
letter from Dr. Frank Cerra attached) have also voiced strong support for this proposal. 

There are no budgetary increases associated with this plan. The transition to this modified curriculum 
will be managed with current levels of funding. 

We look forward to meeting with the members of the Health Sciences Policy and Review committees 
to answer their questions. It is our goal to obtain approval for the proposal during this quarter so that 
we can meet an external accreditation deadline at the beginning of next year. 

Thank you for the time and effort that you and the members of the committees will invest in reviewing 
this proposal. 

~incerely, r) 
QLa~?v~M 

Richard P. Di Fabio, PhD, PT 
Professor & C Director of Graduate Studies 

cc: Vicki Field 

r~~ 
James Carey, PhD, PT 
Associate Professor & Director 
Program in Physical Therapy 



UNIVERSITY OF MINNESOTA 

Twin Cities Campus 

Dr. Frank Cerra 
Dean, Medical School 
Room 3-120 Owre 
Box293 UMHC 

Dear Doctor Cerra: 

Department of Physical .\ledicine 
and Rehabilitation 

Medical School 

Box 297 
500 Bovmon Health Sen·ice Shwa\· 
420 De-IG\mre Street S.E. - -
Minneapolis. MN 55455 

Clinic: 612-626-3696 
Office: 612-626-4050 
Fax: 612-624-6686 

October 3, 1995 

This is a letter of support for the proposal to establish an entry level professional 
educational track within the existing MS degree program in Physical Therapy within the 
Department of Physical Medicine and Rehabilitation. Hopefully you have had a chance to 
review the MS degree proposal put forth by Dr. Jim Carey and the physical therapy 
faculty. I find their proposal to be honest, well constructed, thoughtful, and above all 
necessary for the University of Minnesota in its role as a leader of education and foresight 
into the next century. 

Again, I endorse and support this program wholeheartedly. Hyou have any questions or 
concerns regarding my recommendation of this proposal please contact me. 

My best wishes. 

Sincerely, 

~~l IAL~-L~cgh 
Dennis _oyl(stra, M~D.,Pft.D. 
Chairman, Dept. P M & R 
University of Minnesota 
/mb 
cc: Dr. James Carey 

Dept. Physical Therapy 
Box297 UMHC 



UNIVERSITY OF MINNESOTA 

Twin Cities Campus 

October 13, 1995 

James R. Carey, Ph.D., P.T. 
Associate Professor and Director 

Office of the Dean 

Medical School 

Department of Physical Medicine and Rehabilitation 
Box 388 UMHC 

Dear Dr. Carey: 

Box 293 
420 Delaware Street S.E. 
Minneapolis, MN 55455 

Office at 3-120 Owre Hall 

612-626-4949 
Fax: 612-626-4911 

I have reviewed your proposal for an entry-level professional education track within your 
existing MS degree program. This plan seems entirely consistent with our programmatic 
plans for the Academic Health Center, and I support it in concept. As you know, I have 
dedicated Dean's Office money to support the Ph.D. program in your department, and look 
forward to this added educational effort 

~
i 

Frank Cerra, M.D. 
Dean o · the Medical School 
Professor of Surgery 

FBC:acs 
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U Diversity of Minnesota 
Program in Physical Therapy 

Proposal to Establish an Entry-Level Professional Education Track 
Within the Existing M.S. Degree Program in Physical Therapy 

October 31, 1995 

The Program in Physical Therapy is an academic unit within the Department of Physical 
Medicine and Rehabilitation in the Medical School. This Program has two degree
granting educational programs: entry-level and postprofessional. The entry-level 
program is a two-year professional education curriculum that prepares individuals to 
become physical therapists. Upon successful completion of this curriculum, graduates are 
awarded a bachelor of science degree in physical therapy. This baccalaureate program has 
been accredited since 1946 and has graduated a total of 1358 physical therapists. This 
program enrolls 30 new students each year for a total enrollment of 60 students between 
the first- and second-year classes. 

The other existing degree-granting program offers postprofessional education to 
experienced physical therapists desiring advanced preparation in clinical research, 
teaching, or a clinical speciahy. Upon successful completion of this graduate curriculum, 
individuals are awarded a master of science degree in physical therapy. Most students 
enroll in the Plan A option, but Plan B is also available. Forty-eight students, primarily 
local but national and international students as well, have graduated from this program 
since its inception in 1979. Fifteen graduate students are currently enrolled part time. 

We seek to add a track in our existing masters degree program that would be dedicated to 
the entry-level preparation of physical therapists at the graduate level (Plan B only). 

Need 

The need for physical therapy education is high on this campus and across the nation. 
According to the Department of Labor's Bureau of Labor Statistics, between 1992 and 
2005, the increase in demand will create a need for 79,400 additional physical therapists, 
an 88% increase over 1992 figures. In the March, 1995 issue of Money magazine, 
physical therapy was listed as third (behind computer engineer and computer systems 
analyst) amongst the "Fifty Hottest Jobs in America." In September of 1995, the 
Minnesota Department of Economic Security projected a 40% increase in physical 
therapist jobs in Minnesota from the 1993 figure of 1800 to 2520 in the year 2001. 

Undoubtedly, this need contributes to the increasing popularity of physical therapy entry
level education on this campus. This past year 432 students applied for physical therapy 
admission, which represents a 19% increase from the previous year and a doubling from 



10 years ago. Essentially all of these applicants are residents of Minnesota with a handful 
from neighboring states holding reciprocity agreements with Minnesota. 

But as much need as there is for entry-level physical therapy education, there is an equally 
high need to advance this professional education to the graduate level. Physical therapy 
clinical practice has evolved radically over recent years. Earlier, physical therapists served 
as technicians doing little assessment of patient conditions and carrying out the treatment 
orders designed by physicians. Now, however, as health care in general has evolved to 
higher planes of sophistication, so also has the rehabilitation specialty of physical therapy. 
Physicians now rely on the judgment of physical therapists to help resolve the patient's 
movement impairment. Physical therapy educators now are challenged to prepare a more 
advanced, scientifically based practitioner equipped not only with the traditional clinical 
skills but also higher assessment and decision-making, administration and management, 
and education and consultation skills. 

In the briefest definition, physical therapy is the clinical science dedicated to the 
rehabilitation of impaired human movement. With the explosion of knowledge and 
technology, in combination with more recent governmental emphasis on cost containment 
and effective outcomes, there is now a widespread demand for applied expertise and 
accountability. Employers, third-party payers, physicians and patients themselves all want 
more evidence of effectiveness of rehabilitation as well as more understanding of 
mechanisms of impairment and recovery. Consequently, physical therapy education must 
advance. 

And indeed it has. The trend continues nationally to change entry-level physical therapy 
education from baccalaureate to graduate. As of August, 1995, 81 (55%) of the 148 
accredited programs nationally were masters degree programs and the shift from 
baccalaureate to masters continues to increase each year. In the region, the physical 
therapy programs at the University of North Dakota, University of South Dakota, and 
University oflowa are already at the masters level. The University of Wisconsin programs 
at La Crosse and Madison will convert to masters level in 1996 and 1997, respectively. In 
Minnesota, the other three physical therapy programs, Mayo Clinic, College of St. 
Catherine, and College of St. Scholastica, are all at the masters level. 

Thus, we are the only physical therapy entry-level program in the five-state region that is 
not at the masters degree level or approved to advance there. This does have an impact 
on our admissions. Of the 30 initial students that we accepted into the Program this past 
year, 10 students declined their appointment and the reason for nine of these was to attend 
a masters degree program. Furthermore, from discussions with preprofessional students 
and the Pre-Health Science Advising Office on campus, we know that some highly 
qualified students already holding a baccalaureate degree choose to apply only to graduate 
programs. Consequently, although we expect to lose some applicants because they will 
not yet have a baccalaureate degree, we expect to gain other applicants preferring 
graduate physical therapy education. Overall, we expect a net increase in the number and 
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caliber of applications. This is the result that the Mayo Clinic physical therapy educational 
program experienced when they converted to a masters degree program six years ago. 

We need to advance our program to the masters degree level for three important reasons: 
1) the current and future clinical practice of physical therapy demands a higher level of 
competence than what baccalaureate education can provide, 2) a scholarly curriculum of 
132 credits in a focused area of study additional to a pre-existing baccalaureate degree 
warrants a graduate degree, and 3) we need to uphold the excellence of the University of 
Minnesota and remain competitive with other schools in attracting the highest caliber 
students. 

Goals 

The philosophy, mission, and goals of the Program (Appendix A) reflect the importance of 
graduating physical therapists who are both liberally and professionally educated to serve 
as expert clinicians and leaders in managing the diverse rehabilitation problems of society. 
The goals pertaining to the new entry-level masters degree program are: 

1) Equip students with the necessary knowledge and evaluation and treatment skills to 
perform competently in current physical therapy practice, 

2) Develop critical thinking, problem-solving and clinical decision-making skills in 
(., students, 

3) Develop teaching, consuhing, supervisory, managerial, and leadership skills in 
students, 

4) Develop professional and ethical values and conduct in students, 

5) Develop active and life-long learning skills and habits in students, and 

6) Develop student interest and participation in faculty research and dissemination of 
findings. 

Admission Requirements 

Consistent with the emphasis on a hberal education, all entering students must have a 
baccalaureate degree, which can be in any undergraduate major. Still, students must have 
a basic educational foundation in certain areas to prepare them for physical therapy 
courses. Prerequisites in undergraduate courses include: 

biology- two courses 
chemistry - two courses 
physics - two courses 
anatomy - one course 
human physiology- one course 
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calculus- one course 
statistics- one course 
computer science - one course 
psychology- two courses (general and abnormal) 
medical terminology- one course 

Applicants must have a baccalaureate degree from an accredited institution. The 
undergraduate grade point average must be 3.0 or higher. Additional requirements 
include composition of a personal statement regarding professional goals, etc. on the 
application form, health care exposure, two letters of reference, TOEFL scores above 550, 
and Graduate Record Examination scores. 

Faculty 

The following individuals represent the core faculty of the Program in Physical Therapy. 
In addition, other graduate faculty members of the Dept. of Physical Medicine and 
Rehabilitation are listed since these facuhy are actively involved in our curriculum. All are 
experienced academicians and capable of providing a challenging curriculum to students, 
consistent with the scholarly rigor expected of graduate education. Curricula vitae for 
these individuals are attached (Appendix B). 

Graduate Faculty with Associate Membership 

James R. Carey, PhD, PT 
Associate Professor and Director, Program in Physical Therapy 

Richard P. DiFabio, PhD, PT 
Professor and Director of Graduate Studies, Program in Physical Therapy 

Judith E. Reisman, PhD, OTR 
Associate Professor 

Erica B. Stern, PhD, OTR 
Assistant Professor 

LaDora V. Thompson, PhD, PT 
Assistant Professor 

Robert P. Patterson, PhD, PT 
Professor 

Graduate Faculty with Examining Membership 

Corinne T. Ellingham, MS, PT 
Associate Professor 
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Glenn N. Scudder, MS, PT 
Associate Professor 

Krista A. Coleman, PhD, PT 
Instructor 

Marguerite P. Gardner, MS, PT 
Instructor 

The following individuals, all of whom who hold graduate facuhy appointments, have 
agreed to serve as external examining committee members from a supporting program: 

Vincent A. Barnett, PhD 
Assistant Professor, Dept. of Physiology 

Allen W. Burton, PhD 
Associate Professor, Dept. of Kinesiology and Leisure Studies 

Dennis D. Dykstra, PhD, MD 
Associate Professor, Dept. of Physical Medicine and Rehabilitation 

Paul A Iaizzo, PhD 
Assistant Professor, Dept. of Physiology 

Robert L. Kane, PhD 
Professor, Institute for l!eahh Svcs Res 

ArthurS. Leon, PhD 
Professor, Dept. ofPhysiology 

Jack L. Lewis, PhD 
Professor, Dept. of Orthopedic Surgery 

James A. Moriarty, MD 
Assistant Professor, Dept. of Neurology 

Richard E. Poppelt, PhD 
Professor, Dept. of Physiology 

Robert C. Serfass, PhD 
Associate Professor, Dept. of Kinesiology and Leisure Studies 

John F. Soechting, PhD 
Professor, Dept. ofPhysiology 
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Lela J. Stoner, PhD 
Professor, Dept. of Kinesiology and Leisure Studies 

Michael G. Wade, PhD 
Professor, Dept. of Kinesiology and Leisure Studies 

Curriculum 

The curriculum includes a total of 132 credits of which 104 are required academic, 20 are 
clinical internship, and 8 are from a related field. (If a student elects to pursue a minor, 9 
credits in a selected outside field will be required rather than the 8 from a related field, 
resulting in a slightly higher total of 133 credits.) This compares to a total of 101 credits 
in the current baccalaureate program of which 81 are academic and 20 are clinical 
internship. 

Although 132 credits is extremely high by traditional graduate school standards, this is a 
typical academic load for entry-level physical therapy educational programs at the 
graduate level. Data from the American Physical Therapy Association indicate that the 
average total academic load (converted to quarter credits) for all physical therapy 
educational programs in the United States at the graduate level is 129 credits. 

The new academic curriculum will address human development across the life span in 
multiple courses. Theory and technique of patient evaluation and rehabilitation 
procedures will be emphasized. Effective and efficient problem solving will be important. 
Scholarship will be stressed by integrating basic and clinical sciences related to 
rehabilitation with clinical practice. The curriculum will promote active learning in the 
students with regular assignments that require each student to independently search out 
and assimilate important pieces of information, compose a reasonable assessment and plan, 
and communicate such work formally through written and oral presentations. Questioning 
and defending of clinical decisions will occur. 

This masters degree track will follow the Graduate School's Plan B requirements. Plan A 
will not be an option for entry-level professional students but it will remain available for 
our po~rofessional students. PMed 8193 Research Problems in Physical Therapy is a 
six-credit course that will rt'!quire students to apply critical analysis skills learned in 
preceding courses. Students will pursue and weigh evidence on selected rehabilitation 
topics and defend their work to an examining committee in a summarizing examination 
that includes oral and written components. 

The clinical curriculum will include four full-time internships, each eight weeks in 
duration, which will provide sufficient time and variety of clinical experiences so that 
students are competent in their clinical skills at graduation. These will be arranged in a 
variety of health care settings under direct supervision of experienced faculty and will thus 
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give each student substantial opportunity to combine theoretical skills with practical 
experience. A synopsis of the curriculum is presented in Appendix C along with a 
representative example of a Degree Program Form. 

Differences from the Existing Postprofessional Masters Degree Program 

This new track is different in several ways from the current masters degree program in 
physical therapy. The entry-level curriculum is substantial but entirely necessary to create 
graduates skilled as generalists who are professional, competent, and accountable in 
meeting the primary physical therapy needs of society. The postprofessional program, in 
tum, enhances the professional education of experienced physical therapists who desire 
further specialization in a clinical area, research or education. Further, the 
postprofessional program oftentimes serves as an important tributary of graduate students 
into various doctoral studies programs on campus including kinesiology, epidemiology, 
education and others. The entry-level curriculum is necessarily more regimented and must 
satisfy CAPTE accreditation criteria, whereas the postprofessional curriculum is more 
flextble to individual desires and needs. The entry-level program requires students to 
demonstrate the ability to weigh evidence, make informed decisions and defend them by 
mastering the existing subject matter on topics rather than creating new knowledge 
through a research thesis, as in the postprofessional program. 

Methods of Performance Evaluation 

' The quality of the program will be evaluated with the following performance goals: 

1) achieve ratings from employers on the clinical performance of graduates at an average 
score vf 4.5 (4=competent, 5=very skilled) on annual surveys, 

2) decrease the number of appointed candidates who reject their appointment to the 
University of Minnesota in favor of other graduate programs, 

3) achieve ratings from students and graduates on their satisfaction with their education 
here at an average rating of 4.5 (4=satisfied, 5=very satisfied) on annual surveys, 

4) achieve ratings from students on their assessment of instructor's teaching ability at an 
average rating of 6.0 (1 =very poor, ?=exceptional), 

5) maintain the current graduation rate above 95%, 
6) maintain the current pass rate on the licensure examination above 95%, 
7) achieve and maintain accreditation as a masters degree program from the Commission 

on Accreditation in Physical Therapy Education (CAPTE), and 
8) maintain favorable status in the Graduate School review process. 

Implementation 

Following approval from the Graduate School, we will then apply for "interim 
accreditation" from CAPTE this spring. If granted, we would then implement the new 
program in Fall of 1997 and terminate the existing baccalaureate program in the Spring of 
1998 when the last class of baccalaureate students graduates. 
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U Diversity of Minnesota 
Program in Physical Therapy 
Philosophy, Mission and Goals 

Physical therapy is the heahh care profession dedicated to promoting and maintaining 
maximum physical function in healthy individuals and to restoring the highest possible 
level of physical function in individuals impaired by disease or injury. Physical therapy is 
the clinical science committed to understanding and correcting pathological human 
movement and its core of knowledge is based in the physical, biological and behavioral 
science~. Physical therapy is also a healing art that recognizes the nature of the human 
spirit that mobilizes the bocy and the importance of careful handling of people with 
tolerance, compassion, digt:1ity and wisdom. 

The Program in Physical Therapy is appropriately located in the Academic Health Center 
of the University of Minnesota. Both the Program and the Academic Health Center 
uphold the institutional philosophy of excellence in teaching, research, and service to 
humanity. The Program espouses that all individuals in society are entitled to live life to 
their maximum potential and that quality ofheahh is a major determinant of this potential. 
Quality health care involves access to reasonable health care services, including physical 
therapy. Physical therapy practice involves the evaluation and treatment of individuals to 
decrease pain, improve movement dysfunction and posture, and enhance the performance 
of physical skills. Furthermore, physical therapy contributes to health promotion and 
wellness in society through prevention of disease or injury through services of education, 
consuhation, screening, and referral of individuals to other health care practitioners when 
appropriate. 

The Program in Physical Therapy is dedicated to the education of qualified, entry-level 
professional students from diverse backgrounds to become competent physical therapists. 
Entry-level practice in physical therapy includes competent performance in evaluation and 
treatment of patients, management of resources, supervision of personnel, education, 
consuhation, screening, and referral. The Program prepares students to become generalists 
with skill in each of these performance areas servicing patients with a variety of clinical 
conditions as well as healthy individuals in a variety of ergonomic situations. 
Specialization is viewed as higher levels of expertise in focused clinical areas. The 
Program introduces students to various specialty areas to stimulate future career 
development but preparation of certified specialists does not occur at the entry level. 

The Program recognizes the growing diversity of society and the compelling need for 
health care professionals to be equipped with a strong h'beral education to better 
understand and work with individual differences. The Program aspires to produce 
graduates who are effective in serving society not only with the technical skills of physical 
therapy but also with leadership and advocacy skills, including decisive thinking, speaking, 
and writing abilities and an overall attitude of contributing to the betterment of the world. 
Accordingly, the Pro gram upholds that the preprofessional education of students 



matriculating into the Program includes a completed baccalaureate degree. The Program 
then provides a challenging curriculum focusing on movement science that culminates with 
a Master of Science degree in Physical Therapy. 

The professional curriculum emphasizes an active learning environment in which the 
student takes on responsibility and participation in the learning process and adopts this as 
life-long behavior. Using available technology, the Program seeks to take advantage of 
distance learning and teaching strategies that improve the depth and breadth of clinical 
exposure to students. 

From the scientific perspective, the curriculum emphasizes the importance for methodical 
inquiry into the causes of movement dysfunction and the physiological mechanisms by 
which function is improved. Problem solving and clinical reasoning are stressed to develop 
in the student the abilities to diagnose and treat clinical conditions within the scope of 
practice of physical therapy and also to recognize conditions outside this scope that need 
further referral. Students must be able to rationalize and defend selected treatment 
procedures in terms of both physiological effects and cost effectiveness. Importance is 
placed on predicting and measuring functional outcomes. Students are prepared to think 
and act practically, but to retain and cultivate an inquisitive and theoretical mind. 
Understanding of clinical research and weighing of evidence are emphasized to equip the 
student with the analytical skill and mental set necessary to contribute to the discovery of 
new knowledge in physical therapy. 

The curriculum also presents the importance of the nontechnical aspects of professional 
education. From the humanistic perspective, students are taught to care for patients and 
clients with dignity, compassion and a reassuring confidence that includes a healing touch. 
Students are challenged to use knowledge of societal values, the state and federal legal 
system, institutional policies, professional norms, and their own conscience to contnbute 
to ethical decisions on behalf of patients. Students are made cognizant of current 
professional issues and prepared with an attitude of contnbuting to the ongoing 
development of the profession for the good of the people whom the profession serves. 
Similarly, students become familiar with legislative protocol so as to contribute and adapt 
to changing health care policy. Finally, the curriculum accentuates the development of 
communication skills and an overall ability to interact effectively as one team player 
amongst many in the delivery of quality health care. 

Beyond entry-level professional education, the Program in Physical Therapy also is 
dedicated to postprofessional education. The Program offers an advanced curriculum for 
experienced physical therapists who desire to challenge themselves by exploring more 
deeply the science of physical rehabilitation, leading to a master of science degree in 
physical therapy. In addition, program faculty contnbute to the residency training and 
doctoral degree programs in Physical Medicine and Rehabilitation. Finally, the Program 
strives to meet the continuing education needs of physical therapists through short 
educational offerings that provide update information on clinical conditions and treatment 
strategies. 
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Mission 

The mission ofthe Program in Physical Therapy is to: 

1) Educate entry-level professional students with knowledge and skills in physical 
therapy, 

2) Assist experienced clinicians in advancing their clinical knowledge and skills, 

3) Create and disseminate new knowledge in physical therapy through research and 
scholarly work, and 

4) Provide service to the institution and the professional community. 

Goals 

The goals of the Program in Physical Therapy are to: 

1) Attract qualified students from diverse backgrounds into physical therapy degree 
programs, 

2) Equip students with the necessary knowledge and evaluation and treatment skills to 
perform competently in current physical therapy practice, 

3) Develop critical thinking, problem-solving and clinical decision-making skills in 
students, 

4) Develop teaching, consulting, supervisory, managerial, and leadership skills in 
students, 

5) Develop professional and ethical values and conduct in students, 

6) Develop active and life-long learning skills and habits in students, 

7) Develop student interest and participation in faculty research and dissemination of 
findings, and 

8) Provide continuing education opportunities for physical therapists practicing or re
entering practice. 
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YEAR COURSE COURSE 
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Program in Physical Therapy 
Entry-Level Masters Degree Curriculum 

PMed 5135 Pathokinesiology (5 credits) 
Forces and structures internal and external to the body responsible for both normal and 
abnormal human movement. 

PMed 5150 Kinesiological Electromyography, Nerve Conduction, and 
Electrotherapy (3 credits) 
Theory and technique of movement analysis and treatment using electrophysiological 
testing and therapeutic devices. 

PMed 5161 Medical Science Management of Rehabilitation Problems (5 credits) 
Diagnostic imaging and laboratory procedures, medicaJ/surgical treatment, and health care 
team management of orthopedic and general medical conditions related to rehabilitation 
across the life span. Includes pharmacology. 

PMed 5182 Functional Neuroanatomy and Neurophysiology (5 credits) 
Neuroanatomic structures as functional systems and neurophysiologic concepts with 
emphasis applications for understanding and treating physical dysfunction. Includes 
microanatomy of selected structures. 

PMed 5215 Clinical Education (3 credits) 
General orientation, history ofPT, patients' rights, professionalism, ethical issues, 
discussion of clinical internships, orientation to clinics, documentation, communication and 
teamwork skills, personal and professional developmeni:, clinical problem solving and 
decision making strategies, clinical visits to commllllity clinics, resume writing, job 
searching, professional licensure. 

PMed 5221 Therapeutic Procedures I (5 credits) 
Theory and technique of thermotherapy, hydrotherapy, phototherapy, mechanical 
compression, traction, and constant passive motion devices, as well as therapeutic 
massage, bandaging, and wound care. 

PMED 5222 Therapeutic Procedures ll (4 credits) 
Introduction to patient evaluation and orthopedic treatment skills including muscle 
testing, range of motion testing, strengthening and stretching exercises. 

PMed 5255 Clinical Internship I (3 credits) 
Eight weeks of full-time clinical internship. 

PMed 5256 Clinical Internship ll (2 credits) 
Eight weeks of full-time clinical internship. 



PMed 5270 Rehabilitation Procedures (3 credits) 
Introduction to theory and techniques of evaluation and treatment of patients with 
neurorehabilitation clinical problems. Includes use of adaptive equipment and wheelchairs, 
ambulation training, and transfer training. 

PMed 5275 Patient Management and Clinical Anatomy (3 credits) 
Summarizing course integrating all academic content with clinical problems. Emphasizes 
patient evaluation, clinical problem solving, decision making, and defending clinical 
assessment. 

PMed 5281 Theory of Therapeutic Exercise I (4 credits) 
Exercise physiology and related microanatomy of the musculoskeletal and respiratory 
systems as they relate to rehabilitation problems. 

PMed 5282 Theory of Therapeutic Exercise II (4 credits) 
Motor development, motor control and motor learning across the life span with emphasis 
on rehabilitation problems. 

PMed 5283 Techniques of Therapeutic Exercise I (4 credits) 
PMed 5284 Techniques of Therapeutic Exercise II (4 credits) 
Problem solving approach to evaluation, treatment and prevention of musculoskeletal 
conditions across the life span. Evaluation includes chart review, history taking, 
quantitative strength testing, functional testing, posture examination, and advanced 
orthopedic tests. Treatment and prevention includes various exercises, orthopedic 
ambulation and prosthetic training, joint mobilization, splinting, patient education and 
referral to other appropriate specialties. Special assignments and presentations are 
included. 

PMed 5288 Evaluation Procedures (4 credits) 
PMed 5289 Patient Assessment (4 credits) 
Problem solving approach to evaluation, treatment, and prevention of neurological 
conditions across the life span. Physiology of pertinent systems included. Evaluation 
includes procedures to evaluate congenital and developmental disorders, spinal cord injury 
and disease, traumatic brain inJury, cerebrovascular disease, Parkinson's disease, multiple 
sclerosis, psychological and other selected disorders. Treatment and prevention includes 
various exercises, neurodevelopmental training, casting, splinting, wound care, 
patient/family instruction, and referral to other appropriate speciahies. Special assignments 
and presentations are mcluded 

PMed 5290 Administration (4 credits) 
Learning experiences and special assignments related to physical therapy administration, 
management, supervision, consultation, private practice and current health care issues. 
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PMed 5293 Research Design (3 credits) 
Predictive research methods, computer assignments with statistics and analysis ofthe 
literature related to rehabilitation science. 

PMed 5294 Independent Study (elective- credits arranged) 
Independent study involving data collection, analysis, interpretation and dissemination of a 
rehabilitation problem under faculty supervision. 

PMed 5295 Clinical Internship m (15 credits) 
Sixteen weeks of full-time clinical internship. 

PMed 5814 Physiological Assessment (3 credits) 
Theory and technique of cardiopulmonary testing and treatment. 

PMed 5817 Current topics in Physical Therapy (3 credits) 
Theory and techniques related to sports medicine, burn therapy, women's heahh, dietetics, 
fitnesslwellness, prevention, industrial rehabilitation, specialized manual therapy and 
critical discussion of selected unconventional therapeutic methods. 

PMed 8130 Current Literature Seminar in Physical Therapy (1 credit per quarter x 
2 quarters) 
Critical analysis of current literature in physical therapy and related medical fields. 

PMed 8135 Ad\'anced Kinesiology (3 credits) 
Continuation of progression in the study of normal and pathological movement. Includes 
analysis techniques and independent assignments. 

PMed 8170 Special Topics in Physical Therapy (1 credit per quarter x 2 quarters) 
Investigation into and discussion of current health care issues. 

PMed 8188 Teaching Practicum (2 credits) 
Supervised experience in teaching and evaluation; development of skills in effective use of 
instructional methods. 

PMed 8193 Research Problems in Physical Therapy (6 credits) 
Completion of scholarly project to include independent study of a focused rehabilitation 
topic leading to a summarizing paper and formal presentation to examining committee, 
faculty and students. For Plan B graduate students only. 

LaMP 5172 Pathology (4 credits) 
Pathologic disease processes by organ system, clinical and laboratory manifestations. 
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Neuro 5121 Descriptive Neurology (4 credits) 
Diagnostic procedures, medical/surgical treatment, and health care team management of 
nellfological conditions across the life span. Includes special written project correlating 
neuroanatomy, neurophysiology, clinical neurology and pathology of the nervous system. 

CBN 5058 Anatomy for Physical Therapy (6 credits- pending) 
Lecture and laboratory dissection of bones, muscles, nerves, vessels, connective tissue, 
and joint structures of limbs, spinal column, head, pelvis and selected internal organs. 
Surface anatomy of same structures. Includes embryology. Correlation of all content to 
clinical conditions. 

AdPy 5121 Descriptive Psychiatry (2 credits) 
Etiology of mental illness including dynamic concepts, personality development, symptom 
formation, classification of mental illness, treatment presentation. Includes case 
presentations. 
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(1) 

University of Minnesota 
Graduate School 

Academic Proposal Summary 

Date of Graduate School Executive Committee approval: November 30. 1995 

(2) Program name: Physical Medicine and Rehabilitation 

(3) Campus: Twin Cities 

(4) Relevant Provost(s): Dr. William R. Brody. Provost. Academic Health Center 

(5) College(s) (if applicable): Graduate School/Medical School 

(6) Department( s) (if applicable): _.....--=D=e""p=art'-"'m=en=t_,o"""f_,P"'"'h:.J-y=si=ca=l~M=e=d=ic=in=e::....:an=d....,R=e=h=ab=il=it=at=io=n,. ___ _ 

(7) Program location (if off-campus): -----------------------

(8) Brief description of proposal: 

The attached proposal seeks to: 1) change the name of the graduate degree program in Physical 
Medicine and Rehabilitation to "Rehabilitation Science"; 2) eliminate the M.D. degree as a prerequisite 
for admission; and 3) replace the current curriculum, which has a clinical component, with one that is 
interdisciplinary in nature and will undergird research in rehabilitation science. The designated degrees in 
this field (M.S.P.M.&Rehab. and Ph.D.P.M.&Rehab.) will become undesignated degrees (M.S. and 
Ph.D.) upon approval of this proposal. 

(9) Brief rationale for proposal: 

As explained in the attached document, technological improvements and an increase in the population of 
older adults have contributed to increased need for rehabilitation services. Demand for jobs in physical 
and occupational therapy has increased dramatically in recent years and this trend is expected to continue. 
A related phenomenon is the critical shortage ofPh.D.-trained individuals in all fields dealing with 
rehabilitation. The proposed program will prepare individuals to further the developing scientific base for 
the clinical treatments used in rehabilitation and will promote the integration of knowledge from a variety 
of disciplines in ways that may improve rehabilitation services. 

(10) Budgetary implications of proposal, including funding source(s) if new funds are requested: 

Courses for the modified program are already in place, with the exception of a year-long seminar course 
that will be developed. Faculty are already in place, both within the Department ofPhysical Medicine and 
Rehabilitation and in related University departments/programs. The Department will reallocate funds for 
a 25%-time clerical position to provide program support. 
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(II) List of signatories: 

Dr. Mark L. Brenner, Acting Vice President for Research and Acting Dean of the Graduate School 
Dr. Robert B. Howe, Associate Dean, Medical School 
Dr. Robert Patterson, Director of Graduate Studies, Physical Medicine and Rehabilitation 
Dr. Dennis Dykstra, Chair, Department of Physical Medicine and Rehabilitation 
Dr. Allen W. Burton, Director of Graduate Studies, Kinesiology 
Dr. Richard P. DiFabio, Director of Graduate Studies, Physical Therapy 



UNIVERSITY OF MINNESOTA 

Twin Cities Campus Department of Physical Medicine 
and Rehabilitation 

Medical School 

Office: Room R371 
Children's Rehabilitation Center 
426 Church St. S.E. 

Personal Phone 612 626-3308 

NOV 0 3 1995 

Box 297 
500 Boynton Health Service Skyway 
420 Delaware StreetS .E. 
Minneapolis. MN 55455 

Clinic: 612-626-3696 
Office: 612-626-4050 

FAX 612 625-7192 
E-mail patte001 @maroon.tc.umn.edu 

November 3, 1995 

Mark Brenner 
Acting Dean and Vice President 
420 Johnston Hall 

Dear Dean Brenner 

Attached is a updated proposal to change the admission requirements, the name, 
and the structure of the Ph.D. and M.S. programs in Physical Medicine and Rehabilitation. 

The current Ph.D. program in Physical Medicine and Rehabilitation is commonly 
referred to as a clinical Ph.D. It requires an M.D. degree for admission. In the major the 
student continues with activities similar to the residency program with no formal classes 
except for the minor requirement in a non-clinical area. 

The proposal requests that other individuals in rehabilitation and related areas 
(such as physical therapists, occupational therapist, rehabilitation engineers, speech and 
language pathologists, and vocational counselors) be considered for admission. 

The program will be changed to require a curriculum of didactic courses to replace 
the credits normally obtained in the major by clinical activities. The new program will have 
requirements similar to many of the Ph.D. programs at the University. 

A name change to Rehabilitation Science is requested to reflect the 
interdisciplinary nature of the program. 

Attached are letters of support from the Dennis Dykstra M.D., Head of Physical 
Medicine and Rehabilitation and Robert Howe M.D. Associate Dean of the Medical 
School. 

It is desired that this proposal be considered at the fall quarter Policy and Review 
Council meeting. 

s~~~· 
Robert Patterson 
Professor and DGS 



UNIVERSITY OF MINNESOTA 

Twin Cities Campus 

November 1, 1995 

Mark L. Brenner, Ph.D. 
Acting Vice President of Research and 

Acting Dean of the Graduate School 
420 Johnston Hall 

Dear Mark: 

Faculty and Clinical Affairs 

Medical School 

Box293 
420 Delaware Street S.E. 
Minneapolis, MN 55455 

Office at 3-122 Owre Hall 

612-625-2981 
Fax: 612-626-6800 
E-mail: howex001@ maroon. tc. umn. edu 

I have reviewed the application of the Department of Physical Medicine and Rehabilitation 
to change the nature of their Ph.D. program. The essentials of the changes are the 
elimination of the requirement for an M.D. degree for admission to the program, curricular 
changes reflecting the differing nature of applicants, the development of interdisciplinary 
curriculum to create a foundation of scientific knowledge for rehabilitation research, and a 
name change to Rehabilitation Science. 

The changing needs for physical medicine and rehabilitation services, and the need for 
research in that area, adequately justify the changes in this program. Similar programs at 
the University of Iowa, the University of Washington, and the University of Pittsburgh 
apparently have similar admission requirements and goals. The Medical School Dean's 
Office supports this application. 

Sinc,.x_rely, . 

(~~t~~-
Robert B. Howe, M.D., F.A.C.P. 
Professor of Medicine 
Associate Dean for Faculty and Clinical Affairs 

RBH: acs 

cc: Frank B. Cerra, M.D., Dean of the Medical School, Professor of Surgery 
Dennis D. Dykstra, M.D., Ph.D., Associate Professor and Head, Department of 

Physical Medicine and Rehabilitation 



UNIVERSITY OF MINNESOTA 

Twin Cities Campus 

Dt:mJJs D. Dykstra. MD. PhD 
/Jepllrtmezlt Cblllrmlm 
Director of Residency Traln/DJI 
61~-626-5399 
E·ma/1: dylcstOOJ eiiJIU'OOD. tc. umn. t:du 

Mark Brenner 
Associate Dean for Research 
417 Johnston Hall 

Dear Dean Brenner: 

Department of Physical Medicine 
and RehabiliiQ/ion 

Medical School 

September 19, 1995 

Box297 
500 Boynton Health Service Skyway 
420 Delaware Street S.E. 
Minneapolis. MN 55455 

Clinic: 612-626-3696 
Office: 612-626-4050 . 
Fax: 612-624-6686 

I am writing to you concerning the proposal to change the admission 
requirements for the Graduate Program in Physical Medicine and 
Rehabilitation. As one of the members of the committee that is involved in this 
project I feel very strongly that this proposal is important to our Department 
and the University, and I support it wholeheartedly. 

If you have any questions or concerns regarding this proposal or my 
' support of it, please contact me. My best wishes. 

cc: Bob Patterson, PhD 

Sincerely, 

,{)"'~~~ 
Dennis D Dykstra, MD, PhD 
Associate Professor 
DepaninentChairman 
Physical Medicine & Rehabilitation 
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Key Elements of this request 

• The elimination of the requirement for an individual to hold an M.D. degree for 
admission 

• The development of a program that requires a curriculum of didactic courses to 
replace the credits normally obtained in the major by clinical activities 

• The development a interdisciplinary curriculum that will create a foundation of 
scientific knowledge for rehabilitation research. 

• A name change to Rehabilitation Science 
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Introduction 

The clinical field of physical medicine and rehabilitation optimizes the functional 
performance and minimizes further injury of individuals who have disabilities caused by 
accidents, birth defects, disease, and aging. The practitioners in the field include 
physiatrists, physical therapists, occupational therapists, speech and language 
pathologists, vocational counselors, and rehabilitation engineers. 

The mission of this program is to prepare rehabilitation scientists who will 
develop the scientific basis of the interventions used by practitioners. These individuals 
will also serve a large and rapidly growing need for academicians who will develop and 
lead programs to educate practitioners. 

Students will develop a strong background in the relevant basic sciences to 
pursue an area of emphasis. Neurorehabilitation and musculoskeletal rehabilitation are 
two areas of study outlined in this document as examples of the type of program of 
study a student would undertake. Both areas of emphasis have the goal of enabling 
persons with disabilities to obtain and maintain the highest possible level of function. 

Need 

Improvements in technology and an increase in the aged population has created 
a growing need for rehabilitation services. The Minnesota Department of Economic 
Security expects the number of jobs in physical therapy to increase 25% and for 
occupational therapy the increase is expected to be 27% between 1989 and 1996. In 
response to these and other factors, the number of physical and occupational therapy 
programs in the USA doubled from 1970 to 1990. There are now 135 physical therapy 
programs and 1 08 occupational therapy programs preparing practitioners. In physical 
therapy 20 new programs are under development with a similar increase in 
occupational therapy. A new rehabilitation field developing is rehabilitation 
engineering. A number of universities are planning formal programs in rehabilitation 
engineering with many other schools offering options under biomedical engineering. 
Three schools currently offering graduate programs in rehabilitation engineering. 

The increase in programs has created a severe faculty shortage in all fields 
dealing with rehabilitation. Professional organizations in the field have reported on the 
critical shortage of doctorally prepared individuals who can serve as faculty members. 
In many cases clinical practitioners have to be used as regular instructors because no 
faculty are available with the advanced research and educational training that occurs in 
a Ph.D. program. 
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Duplication of Programs at the University 

The program will prepare individuals to further the developing scientific base for 
the clinical treatments used in rehabilitation. Other programs such as neuroscience, 
biomedical engineering and kinesiology have components that will be important in this 
program but do not focus on integrating the knowledge in ways that may improve 
rehabilitation services. 

Resources 

The Department of Physical Medicine and Rehabilitation has 7 Ph.D.s, 3 M.D.s 
and 1 M.D./Ph.D. These individuals are candidates for the graduate faculty and could 
act as advisors. Five of these individuals are on the senior faculty in the Medical 
School. Along with these individuals it is expected that individuals from kinesiology, 
neuroscience, child psychology, and the biomedical engineering faculty will be 
proposed for faculty membership. An effort is underway to develop a relationship with 
these faculties. 

The Department currently offers a number of graduate courses that are attended 
by students in the current Ph.D. program, in the M.S. program in Physical Therapy, and 
by students in the Biomedical Engineering program. These courses and courses in 
other departments will compose the course work in the major. A year-long seminar 
style course with lectures given by faculty members will be developed to address 
common issues in rehabilitation science. This three course sequence will be the only 
new course development. 

Budgetary Implications of Program Change 

It is anticipated that this change will increase the number of students in the 
program. The program currently averages less than one student admission per year. 
The Department will reallocate funds to support a 25% time secretary position for the 
program. Various faculty will contribute to the new seminar course. No new faculty will 
be hired to support the program. It anticipated that no more than 5 students per year 
will enter for the first three years. 

Support for Graduate Students 

Student support will be obtained from external grant funding, teaching 
assistantship positions in the undergraduate programs in occupational and physical 
therapy. In addition, the program and its graduate students will be eligible for Graduate 
School and dissertation fellowships, block-grant fellowships, and minority fellowships. 

l 
I 

I 
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Currently, only a limited number of universities offer a doctoral degree in the 
rehabilitation field. The following universities offer such programs in physical therapy, 
occupational therapy, rehabilitation engineering, or rehabilitation science. 

1. University of Buffalo 
2. University of Tennessee 
3. University of Pittsburgh 
4. University of Iowa 
5. Washington University 
6. Boston University 
7. New York University 
8. University of Southern California 
9. Virginia Commonwealth University 
1 0. Hahnemann University 
11. University of Kentucky/lexington 
12. Old Dominion University 
13. University of Washington 
14. Texas Woman's University 
15. Nova Southeastern University 
16. Creighton University 

4 

Note: The doctoral programs in physical therapy at the University of Iowa and in 
occupational therapy at Creighton University are the only programs in the five-state 
region of the upper midwest. 

Program Characteristics and Need for a Name Change 

This program will be interdisciplinary involving faculty members with various 
academic backgrounds. The faculty members in the department of Physical Medicine 
and Rehabilitation includes members with Ph.D.'s in child psychology, ktnesiology, 
physiology, physical therapy, education, and physical medicine and rehabilitation. It is 
anticipated that faculty members from other departments with interests and expertise in 
rehabilitation will be added to the graduate faculty. 

The change of the name of the program to Rehabilitation Science reflects the 
diverse training need to solve problems associated with rehabilitation. It is also the 
name used by other institutions such as the University of Pittsburgh which has a very 
strong and diverse program. 
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It is anticipated many of the students wHf be part time and may be emptoyed in clinical 
positions that might offer them financial support. 

Prerequisites for Admission 

Students must have aU. S. bachelor's degree or a comparable foreign degree 
from a recognized college or university, have shown exceptional scholarship in their 
undergraduate curriculums, and must have sufficient scientific preparation to pursue a 
scientific graduate program. The students must have an undergraduate GPA of 3.0. 
Scores from the Graduate Record Examination (GRE) must be available. International 
students applying from non-English speaking countries must have a TOEFL score of at 
least 550. 

Ph.D. Degree Requirements 

The Ph.D. will require a minimum of 70 graduate credits not including thesis 
credits. The student will be required to take 25 credits in a core group of courses which 
includes 9 credits of departmental seminars in rehabilitation sciences. In addition to 
the core courses 12 credits of stati~tics are required. The credits earned with the core 
courses and statistics can not be applied to 18 credits needed for the minor or 
supporting program. 

The preliminary written exami:1ation will be a proposal for the thesis research. 
This must be approved by the advisor and Director of Graduate Study before the 
preliminary oral examination can be taken. The preliminary oral examination will cover 
material studied in the course work. 

An additional examination is required by the program that will discuss the thesis 
research proposal. The examination committee that evaluates the thesis research 
proposal will be chosen to reflect the nature of the research to be undertaken and may 
be different from the preliminary oral examination committee. 

The members of the Ph.D. examination committee will consist of five members 
with two member with their budgetary appointment outside of the Department of 
Physical Medicine and Rehabilitation. 

There is no foreign language requirement. 

Faculty Support 

The current graduate faculty members in the program vote unanimously for the 
changes described in this document. 



SAMPLE Ph.D. CURRICULUM 

Emphasis: Neurorehabilitation 

Required courses 

Core courses 

PMed xxx Seminar in rehabilitation science 
Kin 5132 Motor development 
Kin 5135 Motor learning & human performance 
CBN 5111 Human neuroscience A 
Phsl5112 Human neuroscience B 
Kin 8132 or 8135 Motor DevelopmenU 

Motor Learning and Human Performance 

Statistics (12 credits required) 

EdPsy 
EdPsy 
EdPsy 
EdPsy 

Electives 

CBN 8210 
CPsy 8325 
Psy 5038 
NSc5460f 
NSc5660s 
NSc8216 

8260 Stat Methods 
8261 Stat Methods 
8262 Stat Methods 
8263 Design & analysis of experiments 

Developmental Neurobiology 
Developmental Neuropsychobiology 
Introduction to neural networks 
Neurochemical communication 
Behavioral neuroscience 
Sel~cted topics: Neurophysiology 

Minor or supporting program 

Thesis credits 

Total 

9 
3 
3 
3 
3 
4 

3 
3 
3 
3 

3 
3 
4 
4 
4 
3 

18 

36 

109 

7 



SAMPLE Ph.D. CURRICULUM 

Emphasis: Musculoskeletal Rehabilitation 

Required courses 

Core courses 

PMed xxx Seminar in rehabilitation science 
Kin 5132 Motor development 
Kin 5135 Motor learning & human performance 
CBN 5111 Human neuroscience A 
Phsl 5112 Human neuroscience B 
Kin 8132 or 8135 Motor DevelopmenU 

Motor Learning and Human Performance 

Statistics ( 12 credits required) 

EdPsy 8260 Stat Methods 
EdPsy8261 Stat Methods 
EdPsy 8262 Stat Methods 
EdPsy 8263 Design & analysis of experiments 

PMed 5150 
PMed 5814 
PMed 5841 
PMed 8135 
PMed 8192 
Kin5120 
Kin8382 

Kinesiological EMG and nerve conduction 
Physiological Assessment 
Instrumentation and analysis techniques 
Advanced kinesiology 
Research design in physical therapy 
Advanced Biomechanics 
Biomechanics: Research techniques 

Minor or supporting program 

Thesis credit 

Total 

9 
3 
3 
3 
3 
4 

3 
3 
3 
3 

3 
3 
3 
3 
3 
3 
3 

18 

36 

112 

8 
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M.S. degree 

The department of Physical Medicine and Rehabilitation is developing entry 
level master's programs for physical and occupational therapy. Students completing 
theses programs would be eligible to apply directly for the Ph.D. program. Students 
that have completed their professional training in physical therapy, occupational 
therapy, or medicine with undergraduate or professional degrees or students with other 
undergraduate degrees such as kinesiology or engineering that do not offer 
professional training can enter the MS program in rehabilitation science for only 
academic training at the masters level. 

The credit requirement will be 44. The student may pursue either a plan A orB 
program. A final oral examination will be required. 

Plan B, Sample M.S. program 

Major Credits 

PMed 5150 Kinesiological EMG and nerve conduction 3 
Pmed 5182 Functional Neuroanatomy and Neurophysiology 5 
PMed 5814 Physiological Assessment 3 
PMed 5841 Instrumentation and analysis techniques 3 
PMed 8135 Advanced kinesiology 3 
PMed 8192 Research design in physical therapy 3 
PubH 5450 Biostatistics I 4 
PubH 5452 Biostatistics II 4 
PMed XXX Seminar in rehabilitation science 6 

34 

Minor 

Kin 5132 Motor development 3 
Kin 5135 Motor learning & human performance 3 
Kin 8132 Seminar: Biomechanics 4 

10 
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Appendix A 

PM and R faculty members that are or could be Graduate School faculty members 

........................ _ ~· ........ , .. -~~·· -... ~ ... ·--· .. .,. ........... , ........ -... ~···--·- ............... ,, ....... ' .... -~··----............... _....._ ., ........ ~ .. -· ........ _,..._, ............... -........... ~~,~---· ............ ..,_ ~·-,···· . .,., ..... ~ .. --...................... -····· ..... -·-· _...,.. .............. .._-

Ph.D. Mainr Professional Ucensure ·--n-- -~------...---------·-· --···----···--- -------••• ----•··---~-~---·----·--- ~ --• -------·-------- --·---------------·--------· 
Professors 

Richard P. DiFabio, Ph.D. physical therapy 
Robert P. Patterson, Ph.D. biomedical engineering 

Associate Professors 

Dennis Dykstra, M.D., Ph.D. physical medicine and 

Judith E. Reisman, Ph.D. 
James C. Carey, Ph.D. 
Virgil Mathiowetz, Ph.D. 
( anticipated new member 
1996-1997) 

Assistant Professors 

rehabilitation 
child psychology 
kinesiology 
kinesiology 

physical therapy 
engineering 

physician 

occupational therapy 
physical therapy 
occupational therapy 

Erica B. Stern, Ph.D. education: curriculum occupational therapy 
development and instruction 

_l:_a_Dora V .. _!Domp~~~h..:,Q_e_!:ly~-~~!~~L.-~---------·-----·J?b:tsi911 theraEY.---------~-



UNIVERSITY OF MINNESOTA 

Twin Cities Campus 

January 8, 1995 

Mark L. Brenner 
Acting Vice President for Research & 
Acting Graduate School Dean 
420 Johnston Hall 

Division of Kinesiology 

School of Kinesiology and uisure Studies 
College of Education and Human Development 

Re: Proposal for PhD in Rehabilitation Science 

Dear Dean Brenner: 

JAN 9 199S 

Cooke Hall 
1900 University A venue S.E. 
Minneapolis, MN 55455 

612-625-53()() 
Fax: 612-626-7700 

We are pleased to write this joint letter that reflects a spirit of cooperation bet~een the School of 
Kinesiology and Leisure Studies and the Department of Physical Medicine & Rehabilitation. 
Following our meeting with you and Associate Dean Leik in December, faculty representatives 
from both departments have endorsed a plan that will serve as the foundation for launching the 
doctoral program in Rehabilitation Science. We have agreed that the inclusion of a significant body 
of Kinesiology coursework for some of the potential students in the Rehabilitation Science 
program can be recognized through an optional minor in Kinesiology. There is presently no minor 
in Kinesiology, but plans are being drafted to complete a proposal for a minor during the next few 
months. 

A minor in Kinesiology would involve 18-21 credits, which is similar to the number of credits 
already specified in the sample programs. The advantages of placing Kinesiology coursework as 
an optional minor within the PhD in Rehabilitation Science include: 

(a) the students would be able to take a minor closely affiliated with their degree objective; 

(b) the Kinesiology coursework could be shifted from the core, allowing more core courses 
to be devoted to rehabilitation issues when appropriate; 

(c) students in Rehabilitation Science would have the option to be formally affiliated with 
Kinesiology, and would be able to receive advising support from Kinesiology faculty; 
and 

(d) the DGS in Kinesiology would sign-off on the students program forms with respect to 
minor courses, allowing him/her to review the coursework completed by students in 
Rehabilitation Science. 

We decided that offering graduate faculty status across our programs, collaboratively reviewing 
student files, and creating literature about our programs jointly, would create a situation in which 
the boundaries of responsibilities and privileges would be gray and undefmed. We feel at the 
present time, therefore, that the cleanest and most appropriate manner for our programs to work 
together is for Kinesiology to develop an optional minor which could be taken by the PhD students 
in Rehabilitation Science who identify movement science as their disciplinary foundation. 
However, this does not exclude the possibility of these other collaborative options to be considered 
in the future. 



, 

' 

Dean Brenner: Page 2 

Allen W. Burton, PhD 
Associate Professor & 
Director of Graduate Studies 
Department of Kinesiology 

Richard P. DiFabio, PhD, PT 
Professor & 
Director of Graduate Studies 
Department of Physical Medicine & Rehabilitation 

c: Michael G. Wade, Director, School of Kinesiology and Leisure Studies 
Robert C. Serfass, Head, Division of Kinesiology 
Dennis Dykstra, Head, Department of Physical Medicine & Rehabilitation 
Jim Carey, Director, Program in Physical Therapy 
Judith Resiman, Director, Program in Occupational Therapy 
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UNIVERSITY OF MINNESOTA 

Duluth Campus Graduate School 

September 27, 1995 

MEMORANDUM 

TO: Associate Dean Stephen C. Hedman 

OCT 1 0 1995 

431 Darland Administration Building 
10 University Drive 
Duluth. MN 55812-2496 

218-726-7523 
FAX: 2/8-726-6360 

FROM: Jean F. Regal, Chair of the UMD Graduate Council 

At its September 26, 1995 meeting, the UMD Graduate Council unanimously 
voted to approve the proposal from the Department of Social Work to 
change the Advanced Standing Program. This proposal would drop the 
number of required credits for the advanced standing program from 69 to 
51. This proposal is effective Fall 1995 for all advanced standing Master of 
Social Work students, both current and newly admitted. 

Thank you. 

JR/mj 
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UNIVERSITY OF MINNESOTA 

Office of the Vice President for Research and 420 Johnston Hall 
Dean of the Graduate School /01 Pleasant Street S.E. 

Minneapolis, MN 55455-0421 

612-625-3394 

August 2, 1995 Fax: 612-626-7431 

MEMORANDUM 

TO: . Stephen C. Hedman, Associate Dean 

FROM: Mark L. Brenner, Acting Vice President and Acting De~~ 

Thank you for your memorandum of July 20 and the accompanying proposal to 
decrease from 69 to 51 the number of credits required for the advanced standing program for 
the M.S.W. degree at Duluth. The change appears to be consistent with the recent reduction 
in credits in the similar advanced standing program for the M.S. W. degree offered on the 
Twin Cities campus (after which the Duluth program is modeled) and in accord with such 
programs offered elsewhere. For these reasons, I am willing to grant interim approval to 
accommodate students who will begin registering this month. 

This provisional approval follows recommendation by Nancy Johnston, Social Sciences 
Policy and Review Council Chair, who is also Director of Graduate Studies for the Social 
Work program here. The one suggestion she offers is the adoption of a form to ensure that 
returning students and the DGS have an opportunity to review credits offered toward the 
M.S.W. degree prior to a student's filing the official degree program form, and for the DGS 
to certify that the credits satisfy both program and Graduate School requirements. I enclose 
for your information the form implemented in winter 1995 by the Twin Cities campus Social 
Work program. 

In accordance with our usual procedures, I will forward the proposal to the Policy and 
Review Council for consideration in the fall. 

MLB/vf 

cc: Dean Mitzi Doane 
Professor Dennis Falk 
Professor Nancy Johnston 
Professor James Klueg 
Associate Dean Ted Labuza 
Professor Melanie Shepard 
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431 Darland Administration Building'~ 
10 University Dril•e , , \/ 
Duluth, MN 55812-2496 <j 

Duluth Campus Graduate School 

218-726-7523 
FAX: 218-726-6360 

July 20, 1995 

TO: Vicki Field 

FROM: Steve Hedman~-
SUBJECT: UMD Social Work Curriculum Proposal 

I am enclosing a recent proposal from the UMD Sodal Work graduate program 
requesting a reduction in the number of required credits from 66 to 51 for their 
advanced standing program. These changes are proposed to be effective Fall 
Quarter, 1995. The program has made the necessary arrangements whereby 
returning advanced standing students may, if they so desire, complete their 
degree requirements under the 51 credit curriculum. 

When this program underwent a Graduate School review in April of this year, the 
external team urged a reduction in the number of required credits along the lines 
here proposed. Moreover, these curriculum modifications are very similar to 
ones approved for the Minneapolis Social Work graduate program at the 1995 
winter meeting of the Graduate School Executive Committee. The program has 
also verified that this credit reduction will not imperil in any fashion their 
current accreditation status. 

Professor Jim Klueg, Chair of the UMD Graduate Council, has given interim 
approval to this proposal. His endorsement letter is attached. 

Could you please attempt to secure interim approval from the Social Sciences 
Policy and Review Council and then request that Mark Brenner, Acting Vice 
President and Dean, do the same on behalf of the Graduate School? 

There is some urgency in this request as fall quarter registration begins on this 
campus in mid-August, and the program would like to have these changes 
approved, albeit only on an interim basis, by that time. 

Thanks. 

cc: Mitzi Doane, College of Education and Human Service Professions Dean 
Dennis Falk, Director of Social Work Graduate Studies 
Melanie Shepard, Department of Social Work Head 
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UNIVERSITY OF MINNESOTA 

Duluth Campus Graduate School 

July 18, 1995 

TO: Associate Dean Steve Hedman 

FROM: Jim Klueg, UMD Graduate Council Chair Y 

431 Darland Administration Building 
/0 Unil'ersity Dril'e 
Duluth. MN 55812-2496 

218-726-7523 
FAX: 218-726-6360 

I have read the Social Work program's proposal to reduce credits in their advanced 
standing component. As it seems well thought out and consistent with programs at 
other institutions, I will give it interim approval, pending final discussion at the 
Council's first Fall meeting. 



.. 
UNIVERSITY OF MINNESOTA 

Duluth Campus Department of Social Work 

College of Education and Human Service 
Professions 

Department of Social Work 

220 Bohannon Hall 
10 University Drive 
Duluth, MN 55812-2496 

218-726-7245 

Proposal to Chanee Advanced Standine Proeram 

The graduate social work faculty has unanimously voted to support a change in the requirements 
for the advanced standing MSW program effective Fall 1995 for all advanced standing MSW 
students (current and newly admitted). 

Summary of Proposed Chan~e 
We are proposing to drop the number of required credits for the advanced standing program from 
69 to 51 . This would involve dropping the requirement that students take foundation course work 
previously taken in undergraduate social work programs, specifically SW 8005 Contemporary 
Practice Issues in Social Work and SW 8801 Field I. We have decided to continue to require a 
foundation course on discrimination because of the importance of this content. This proposal also 
drops three credits of elective course work. The current program and the proposed change are 
attached. 

Rationale 

The reasons for this change are as follows: 

1. In social work education the foundation year is considered to be provided within the BSW 
degree and does not need to be repeated for the MSW. 

2. We find that our advanced standing program has a higher credit requirement than other 
programs in the region. The number of credits in our graduate program was originally modeled 
after the School of Social Work on the Twin Cities campus. They have subsequently dropped their 
credit requirements twice, while ours have remained the same. They recently received approval to 
drop their advanced standing program from 66 to 51 credits. 

3. The graduate school review recommended giving more credit for advanced standing, which this 
proposal would do. The students reported to the reviewers that they experienced some repetition 
of course work. 

Accreditation Issues 
This proposal is fully consistent with accreditation standards. Contact with the Council on Social 
Work Education (CSWE) staff has indicated that there is not uniformity among advanced standing 
programs. However, it is typical for MSW programs not to include foundation course work in 
their advanced standing programs and to structure them so that they can be completed in a shorter 
period of time than our current program. This proposal will allow our program to conform more 
closely to accepted practice in social work education. 

Effective Fall of 1995 
The proposed changes will take effect Fall quarter 1995 and will apply to both students 
matriculating that quarter and those students who are currently in the MSW program. New 
students will all have fifty-one credits of required course work and will not be required to take SW 
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8005 or SW 8801. Returning advanced standing students will all be eligible for the new 
requirements. If returning advanced standing students have completed their program papers, they 
will be able to petition to reduce the number of total credits to a minimum of 51. Returning 
advanced standing students who have not completed program papers will be able to submit papers 
that total a minimum of 51 credits. To the best of our knowledge, all returning advanced standing 
students have already completed SW 8005 Contemporary Practice Issues, which will no longer be 
offered as a course. If any returning students have not taken SW 8005 and would like to take this 
course material, it will be made available through Independent Study. Field I will continue to be 
offered and new and returning advanced standing students may take this course, if they choose. 

7/12/95 
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Advanced Standin~ MSW Pro1m1m 

Current Requirements: 

FOUNDATION COURSES 

sw 8005 Contemporary Practice (3) 
Issues in Social Work 

sw 5104 
sw 8801 

Dynamics of Discrimination (3) 
Field I (12) 

Proposed Requirements: 

FOUNDATION COURSES 

SW 5104 Dynamics of Discrimination (3) 

ADVANCED GENERALIST COURSE 

sw 8010 
SW8400 
sw 8501 
sw 8750 
sw 8310 

sw 8221 

sw 8802 

Family-Centered Practice (3) 
Human Services Admin. (3) 
Research II ( 3) 
Research Problems (3) 
Community Organizing (3) 
OR 
Rural Development 
Required Advanced Policy, 
Advanced Practice, and 
American Indian Options (6-9) 
Field II (12) 
Non-Social Work Elective (3) 
Other Electives (12-15) 

Total Credits Required 69 

ADVANCED GENERALIST COURSE 

sw 8010 
SW8400 
sw 8501 
sw 8750 
sw 8310 

sw 8221 

sw 8802 

Family-Centered Practice (3-) 
Human Services Admin. (3) 
Research II (3) 
Research Problems (3) 
Community Organizing (3) 
OR 
Rural Development CJ} 
Required Advanced Policy, 
Advanced Practice, and 
American Indian Options (6-9) 
Field II (12) 
Non-Social Work Elective (3) 
Other Electives (9-12) 

Total Credits Required 51 
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08~02-1995 10!27 612 626 0395 School of Social Work. U of MN 

Application for Advanced Standing Students 
re. 51 credit option 

P.02 

As an advanced standing (66 credit) student in the School of Social Work, I 
understand that I have the option of electina the option of completing my MSW dearec in 
51 credits providing I meet all of the followina requirements: 

1) I meet with Jan Goodno or Penny Piper to review my dcaree proaram and the 
election of the option, and that plannina for my dearee proaram is completed 
before June 15, 1995. 

2) I am a student in good standina. 

3) I have not taken. and I will not have more than 13 credits taken on the SIN basil 
of arading as pan of the 51 credit total. 

4) I meet the requirements for my concentration and other curriculum requirements 
so outlined in the MSW Students Handbook. 

S) My degree proaram plan is approved by the Director of Graduate Studies and the 
Graduate School by Iune 15, 1995. 

Student Name 

Date of Application 

Date of Approval for 
S 1 credit option 

Director of Graduate Studies 

(This letter is to be placed in the students file with a copy retained by the student) 

(., B:\AASStSl 



08-02-1995 10:27 612 626 0395 School of Social Work. U of MN P.01 

T R A N S M 

TO: \} r c.:~. '1 f1 ~ L-D 
FAX~. 

DATE: 

PAGES: 

FROM: 

ACCOUNT NUMBER (organization name): 

NOTES: 

School of Social Work 
400 Ford Ball 
224 Church Street S.E. 
University of MIDDesota 
(812) 824·6888 or 
(812) 826-0395 FAX 

MISC.()FFICI!:fAXFORM 

I T T A L 
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UNIVERSITY OF MINNESOTA 

Twin Cities Campus Master of Liberal Studies 

Department of Extension Classes 
Continuing Education and Extension 

306 Wesbrook Hall 

31 October 1995 
77 Pleasant Street S.E. 
Minneapolis, MN 55455-0216 

To: 

From: 

Subject: 

612-626-8724 
Fax: 612-625-2568 

Social Sciences Policy and Review Council 
Language, Literature, and the Arts Policy and Review Council 
Executive Committee, the Graduate School 

Kent Bales, Director of Graduate Studies, Master of Liberal ~A 
Extending the Master of Liberal Arts to the University of Minnesota-Morris 

PROPOSAL: That the Master of Liberal Studies program be extended from the Twin Cities 
campus to Morris, where it will fulfill a correlative mission. In both places it will serve fully 
employed adults (for the most part) by making possible part-time, evening graduate study that 
is interdisciplinary in nature and that permits students to shape their own curriculum from the 
array of courses made available by our large Land-Grant university. Extending the program 
to Morris will provide to many small-town and rural Minnesotans the service now available 
to urban dwellers and suburban commuters. Courses designated "Liberal Studies" (LS) will 
be taught at Morris by interactive television (lTV). Other courses already taught by lTV 
(and yet others that will be taught by lTV) will provide some of the elective courses for MLS 
students. In addition, the Morris faculty are creating courses designed to be both "capstone" 
courses for Morris undergraduates (perhaps honors students) and elective introductions for 
MLS students to current studies in one or more of the academic disciplines. There will be a 
single graduate faculty, a single Director of Graduate Studies, and single admissions 
screening, but there will be some necessary differences in curriculum and there will be two 
CEE support staffs, one in Minneapolis, one in Morris. 

THE NEED: Since it opened in the fall of 1994, the Master of Liberal Studies program has 
enjoyed a success greater than that envisioned by the joint Graduate School/CEE planning 
committee that created it. (See Appendix 1.) Interest has been strong both outside the 
University and within its Civil Service and Academic Professional staffs. Studies by CEE in 
Morris have identified a similarly strong interest off-campus--though necessarily in smaller 
numbers than in the Twin Cities. University of Minnesota-Morris staff members seem to be 
even more strongly interested than are those on the Twin Cities campus, doubtless since MLS 
will be the only graduate program in the vicinity. Already credentialed teachers constitute 
the largest body of likely students among those working off-campus, but professionals of 
other kinds also have indicated a strong interest. People living sixty miles away or more will 
be applying for admission. 

RESOURCES; BUDGET: As a CEE program, MLS supports itself entirely from tuition 
income. Teaching and advising are done as overloads, so recompensed. Overhead costs are 
chiefly for CEE staff support, which has been reconfigured to accommodate the development 
of MLS. In other words, overhead will increase at most slightly, and projected new tuition 
income will pay all new costs of teaching and advising. The extension of MLS to Morris, 
then, will not require adding faculty or staff. 



TEACHING AND ADVISING: The LS-designated "core" courses will be taught for the 
time being by Twin Cities faculty via lTV, so that two sections of a single course will be 
taught simultaneously. For some courses, most notably for the beginning and capstone 
seminars, this arrangement will require supplemental teaching and advising by Morris faculty. 
Such teachers and advisers, as well as those who teach 5-level elective courses at Morris, will 
be members of the MLS graduate faculty. That faculty will be represented in the Graduate 
School by a single DGS, although some kind of chief adviser and curricular coordinator will 
be needed at Morris. This as yet untitled officer will be Laird Barber, Professor Emeritus of 
English. Both the DGS and the "Associate" in Morris are paid by CEE. 

CURRICULUM AND COURSE DEVELOPMENT: Core courses, taught chiefly by lTV, 
will be identical on the two campuses, but some electives will be quite different. The 5-level 
courses to be developed at Morris will be uniquely theirs, just as electives taught in the Twin 
Cities but not on lTV will be unique to the Twin Cities campus. Because choices will be 
fewer at Morris, especially at the outset, the Morris Associate to the DGS will have to 
develop a local curriculum out of local strengths. An example: the Center for Small Towns 
currently being developed at Morris can provide a framework for linked interdisciplinary 
courses designed and taught as MLS seminars. Such courses would be exportable to the 
other campuses of the University by lTV and will make Morris more fully a partner in the 
MLS program, to the benefit of students throughout the University. The Morris faculty can 
be trusted to develop good elective courses (see the vitas in Appendix 2), but careful 
coordination and program planning will be needed to develop the best possible local 
curriculum. This planning, as the example is meant to illustrate, has already begun. 

This beginning is the result of CEE-Morris staff initiatives and of visits to Morris by the 
MLS DGS and CEE program directors. The extension was discussed with the Executive 
Committee (the Vice Chancellor and the divisional chairs), which subsequently gave its 
approval, and with interested faculty and prospective students. 

ADMISSION: Morris students will be admitted at the same time and in the same manner as 
are Twin Cities students. All files are to be reviewed together. Morris applications will have 
a slightly earlier deadline, however, to permit a preliminary review by Morris CEE staff to 
insure the completeness of files. 

MLS seeks expedited approval to review applications from Morris in the round of admissions 
done late winter quarter, 1996. In thi~ way Morris faculty and staff can begin in the spring 
and have the summer in which to evaluate their experience and needs. 

WHY MORRIS? WHY MLS? The undergraduate mission of the Morris campus has given 
pause to this proposal at all stages. All concerned want to insure that this mission is not 
compromised. The nature of the MLS program and its delivery through CEE both offer such 
assurance. MLS provides a structure for extending and deepening one's undergraduate 
studies or for following new directions into knowledge. As an interdisciplinary, non
professional program it structurally complements undergraduate study in the liberal arts, even 
when not all of the coursework is in the liberal arts. CEE is not a shadow collegiate unit nor 
graduate school but a deliverer of courses and programs. In this instance the program 
becomes part of the Morris curriculum only insofar as advanced Morris undergraduates and 
MLS students jointly register for a 5-level course which is vital to the interests of all the 
students and which permits a small expansion of course opportunities to Morris 
undergraduates with no expansion of the faculty. This arrangement seems a happy one for all 
parties. 



APPENDIX 1A 

MASTER OF LIBERAL STUDIES 
ADMISSIONS 

ALL APPLICANTS 

Admitted Applied Attrition 

Fall 1994 27 69 1 

Winter 1995 14 28 

Fall 1995 46 71 1 

Winter 1996 18 36 

Total 105 201 2 

UNIVERSITY STAFF AND ACADEMIC PROFESSIONALS 

Admitted Percentage of Total 

Fall 1994 8 30% 

Winter 1995 3 21% 

Fall 1995 15 33% 

Winter 1996 4 22% 

Total 30 29% 

ADVANCED DEGREES HELD 

D.D.S. 1 

J.D. 2 

M.D. 1 

M.A. 3 

M.L.I.S. 1 

Total 8 08% 

NOV 0 6 1995 



University of Minnesota 
Board of Regents 

Academic Program Proposal Summary 
Educational Planning and Policy Committee 

Program Title: Master of Liberal Studies 
Campus: Twin Cities CIP Code Number: 240101 
College: Graduate School 
Proposed Implementation Date: Fall 1994 
Program Length (credits): 44 credits (minimum) 
Number of Graduates at Full Operation: 30-35 per year 

Program Description 

The Master of Liberal Studies (MLS) degree program offers educated adults a rich context for intellectual 
inquiry and is intended primarily to be education for personal and cultural enrichment. Averaging one 
course per quarter, students can complete the degree in three years. A minimum of 44 credits is required, 
including two required 8000-level courses and successful completion of an interdisciplinary research 
project. The initial required course serves as an introduction to graduate interdisciplinary liberal education; 
the second, a "capstone" course, guides a small number of students through the completion of their 
research project. The other nine graduate-level courses will be chosen by the student with advice from 
faculty members associated with the MLS program. At least three of these will be special seminars which 
exemplify high standards of interdisciplinary methods. The remainder will be graduate-level courses 
chosen from two or more University departments which fit a student's approved program of study. The 
research project must be approved by at least two graduate faculty participating in the degree program. 

Internal Review and Support 

The possibility of a Master of Liberal Studies degree program on the Twin Cities campus has been much 
discussed over the past decade. A broadly representative faculty committee was appointed by the deans 
of the Graduate School and Contiru~ing Education and Extension (CEE) to develop a proposal. This 
committee, meeting over a six-month period, prepared and unanimously approved the current proposal. 
This proposal has been reviewed and unanimously approved by all six of the Graduate School's Policy 
and Review Councils and its Executive Committee. The proposed MLS has been endorsed by several 
departments (e.g., Art History, American Studies, Agricultural and Applied Economics) from which elective 
courses are likely to be chosen. 

Rationale for Offering Program 

Both the Graduate School and CEE acknowledge the need for the University of Minnesota (stated well in 
the MSPAN Report) to provide residents of the Twin Cities metropolitan area with advanced degree pro
grams and other high-end learning opportunities. This program permits students, under the direction of 
University faculty, to design and pursue an individually designed advanced program of study which is 
methodologically sound and draws on disciplinary research but, taken as a whole, does not fit easily within 
a single discipline. Some University departments and collges are ideally suited to deliver coursework in 
this program. At the same time, individual University faculty benefit from the creation of a context within 
which significant interdisciplinary teaching and research can occur. 

Collegiate and Campus Priorities 

There are three reasons why the decision was made to have this degree program administered by CEE. 
First, the funding mechanisms used by Extension Classes (within CEE) permit the MLS degree program 



to be funded by student tuition. Underwriting development costs in the program's initial years, CEE esti
mates that, with fewer than thirty students admitted each year, the program will break even by the third 
year and will eventually become self-supporting. Secondly, Extension Classes has an excellent track 
record with developing successful and innovative interdisciplinary courses and course sequences, such 
as "Ways of Knowing" and "Garbage, Government, and Globe." Thirdly, the primary audience for this 
degree program, nontraditional students, is one which CEE is accustomed to serving. This degree 
program is part of a continuing evolution between the Graduate School and Continuing Education and 
Extension towards offering more adult-oriented graduate degrees. 

Budgetary Implications of Program Implementation 

Redirection of Resources: Total Year 1 expenditure of $128,402 
Number of New Courses to be Developed: Two (Introductory course and capstone seminar) 
New FTE Faculty: None (Adjunct faculty to be hired if necessary; Year 1 instructional costs of 

$47,352) 
Physical facilities: None 
Equipment and Information Services: Year 1 expenditure of $2,000 
Administrative costs: Part-time faculty director, program coordinator, clerical staff, registration staff, 

and advising staff; plus marketing, professional development and miscellaneous; Year 1 
expenditure of $79,050 

Program Demand 

Similarly sized metropolitan areas in the U.S. often support several MLS degree programs (for instance, 
Philadelphia has five such degree programs), and the educational demographics of the Twin Cities are 
even more favorable than those of most cities. We confirmed this through marketing research directed at 
recent Extension students taking 5000-level courses. Twenty-five percent of the respondents (N=434) 
were definitely interested in pursuing a MLS degree on the Twin Cities campus -- enough serious interest 
in the program to provide enrollment for the program for several years, without the additional audience of 
those who are not yet connected to the University. Likewise, the high degree of interest expressed by 
those who have heard about the possibility of the program by word-of-mouth indicates a real demand. 

Program Duplication 

As reported by the Association of Graduate Liberal Studies Programs, there are nearly a hundred similar 
degree programs in the United States. There are currently three in Minnesota: the University of 
Minnesota at Duluth, Moorhead State University, and Hamline University. Each program is designed to be 
well suited to its institution's strengths. This proposed MLS program -- suited to the strengths of the 
University's Twin Cities campus -- will be distinctive from the others in three ways: 1) the breadth and 
depth of the University's graduate curriculum, 2) the mechanism for student choice in shaping a specific 
interdisciplinary degree program, and 3) the program's emphasis on gaining familiarity with disciplinary and 
interdisciplinary methodologies. The University of Minnesota (Twin Cities) will be the first Big Ten campus 
to institute a Master of Liberal Studies degree program. 

Diversity 

The experiences of other MLS programs suggest that applicants to this program will be more diverse in 
age, cultural background, and personal and professional experiences than those in disciplinary programs. 
Its curricular flexibility will enable many different kinds of students to create unique and interdisciplinary 
courses of study. For example, one might study ethnicity from the perspective of an art such as painting 
or photography, from the perspective of economic history, and in comparison with another ethnic group's 
artistic and economic history. 



OCT 1 0 1995 
UNIVERSITY OF MINNESOTA 

Duluth Campus 

TO: 

FROM: 

SUBJECT: 

Graduate School 431 Darland Administration Building 
10 Unil'ersity Drive 
Duluth, MN 55812-2496 

218-726-7523 
FAX: 218-726-6360 

October 5, 1995 

Mark Brenner, Acting Vice President and Dean 

Steve Hedman, Associate Dean of the Graduate School~ 
Disestablishment of M.A. Education Graduate Program 

Please find attached a proposal from Professor Tom Boman, DGS in 
Education, to disestablish the program. 

This proposal was approved by the UMD Graduate Council at its meeting of 
September 26, 1995. 

I would like to acknowledge how difficult it was for Professor Boman to take 
this action. The M.A. in Education was among the first graduate 
programs on this campus and Tom has devoted a large amount of effort 
and many years of work to it. However, the availability of the M.Ed. on this 
campus still provides graduate opportunities in the area of education. 

The proposal to disestablish the M.A. Education graduate program on this 
campus has my endorsement. 

Thank you for your consideration. 



UNIVERSITY OF MINNESOTA 

Duluth Campus Graduate School 

September 27, 1995 

MEMORANDUM 

TO: Associate Dean Stephen C. Hedman 

431 Darland Administration Building 
10 University Drive 
Duluth, MN 558/2-2496 

2/8-726-7523 
FAX: 218-726-6360 

FROM: Jean F. Regal, Chair of the UMD Graduate Council 

At its September 26, 1995 meeting, the UMD Graduate Council unanimously 
voted to disestablish the M.A. program in Education on the University of 
Minnesota, Duluth Campus. This decision was made on the 
recommendation of the University of Minnesota administration to remove 
low enrollment programs from the curriculum. 

If any further information is needed, please feel free to contact me. 

Thank you. 

JR/mj 



. ·-

9112/95 

To: UMD Graduate Council 
From: Tom Boman, Director of Education Graduate Studies 
Subject: Disestablishment of the M.A. Plan A and B in Educati n 

The University of Minnesota administration has determined that the M.A. Graduate 
Program in Education should be disestablished. This decision was made, as I 
understand it, because of the need to remove low enrollment programs from the 
University curriculum in order to demonstrate fiscal responsibility. 

Therefore, it is my task to formally request the Council to take whatever actions are 
necessary to disestablish the program effective Summer Session I, 1995. 

No students were admitted after SSI of 95 and provisions will be made to permit 
ctudents in the program to finish in a timely manner. 

My experience with the University has been that, "what goes around, comes around". 
I suspect that the day will come when we will see a need to have a M. A. in Education 
and someone will be writing to this Council seeking to reestablish the program. If my 
crystal ball is correct, I would ask that the disestablishment procedure be that of 
shelving the program as opposed to trashing the program. It is usually easier to 
retrieve from the shelf than to reconstruct. 

Attached to this communique is a copy of a letter I sent to faculty connected with the 
M. A. program. It explains the reasons for the low enrollment due to competition from 
the Masters of Education program and some of the history of the M. A. program. 

Thank you for your consideration of my requests. 



(1) 

University of Minnesota 
Graduate School 

Academic Proposal Summary 

Date of Graduate School Executive Committee approval: __ _:..N~oL!v~e:!.!.m~b~erL-3~0~1~9~9~5 _____ _ 

(2) Program name: __ __:..N.:!..l:e~uc!.:ro~s~u!...i:rg~e~ryJ,. _____________________ _ 

(3) Campus: Twin Cities 

( 4) Relevant Provost(s): Dr. William R. Brody. Provost. Academic Health Center 

(5) College(s) (if applicable): Graduate School/Medical School 

(6) Department(s) (if applicable): _...,.....<::D~e~p~art~m~e~n~t~o~f~N~eu~r~o~su>::!.r.cge~ry~-----------

(7) Program location (if off-campus): 

(8) Brief description of proposal: 

The attached letter seeks to discontinue the master's degree program in Neurosurgery 
(M.S. and M.S.Nsurg. degrees). The Ph.D. degree program in this field was discontinued 
last year. 

(9) Brief rationale for proposal: 

Demand for this degree has greatly decreased. 

(10) Budgetary implications of proposal, including funding source(s) if new funds are requested: 

There are no budgetary implications associated with this item. 

(11) List of signatories: 

~ Dr. Walter A. Hall, Director of Graduate Studies, Neurosurgery program 
Dr. Mark L. Brenner, Acting Vice President for Research and Acting Dean of the Graduate 

School 



... 
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UNIVERSITY OF MINNESOTA 

Twin Cities Campus 

October 4, 1995 

Mark Brenner, Ph.D. 
Vice President for Research 
417 Johnson Hal1 

Dear Dr. Brenner, 

Department of Neurosurgery 

Medical School 

Box96 
420 Delaware Street S.E. 
Minneapolis, MN 55455 

Office: D429 Mayo Memorial Buildin11 

612-624-6666 
Fax: 612-624-0644 

The Department of Neurosurgery has decided to no longer offer a Master's Degree in 
Neurosurgery in the future. Many of our resident applicants already have a Ph.D. and the 
number of candidates applying for a Master's Degree in Neurosurgery has clearly decreased 
over the last decade. If you require any additional information regarding our decision, please 
do not hesitate to contact me. 

Sincerely yours, 

who»-
Walter A. Hall, M. D. 
Associate Professor of Neurosurgery 
and Radiation Oncology 

jl 



Continuous Registration at the University of Minnesota 
and 

Survey of Doctoral Candidacy Fees at Other Institutions 

Until Fall 1983, the University of Minnesota charged a "continuous registration 
fee" to all doctoral candidates (i.e., all doctoral students who had passed their 
preliminary oral examinations) up to and including the quarter in which they 
defended their theses and graduated. The continuous registration fee was $65 
per quarter at that time. In addition to this continuous registration requirement, 
doctoral students were required to pay a "final quarter fee" in the amount of $100 
the quarter in which they applied to graduate. If a doctoral candidate failed to 
continuously register, s/he was required to register for all missed quarters before 
being cleared to take the final oral examination. 

The Graduate School surveyed other institutions about a year ago to determine 
what our peers required of their doctoral candidates. Of the nineteen institutions 
surveyed, ten require continuous registration and nine do not. Results of the 
survey are summarized below. 

University of California-Los Angeles (UCLA): 
Doctoral candidates may accumulate up to two years (cumulative) of absence, 
after which must file for readmission. 

If not enrolled at the time of filing their dissertation, they must pay a dissertation 
filing fee of $119 (whether or not they have accumulated two-plus years of 
absence) 

University of Chicago: 
Continuous registration (three out of four quarters) is required. 

Failure to meet the above requirement results in student being "administratively 
registered" for the following term ($115) and charged an additional registration 
fee of $50. After three quarters of "administrative registration", students are 
dropped from their program. If a student is readmitted, s/he is charged $1.15 
(per term) for three out of four of all intervening quarters from time withdrawn 
through resumption of studies. " 



Cornell University: 
Continuous registration is not required. 

If candidates choose to register (e.g., for use of the library), tuition is 
approximately one-third the regular tuition. 

Candidates are required to register the day of their final defense; the fee for this 
is "several hundred dollars". 

University of Illinois (Urbana-Champaign): 
Continuous registration is not required. 

(They did require continuous registration in the past. At that time they required 
payment for back tuition for lapsed candidacy registration). 

Candidates are required to register for the dissertation defense; the fee for this 
is $275. 

Indiana University: 
Continuous registration is required. 

Tuition for this registration is equivalent to tuition for one credit. If they have 
completed 90 credits, students are charged $100 for this registration. This $100 
option may be utilized for a maximum of six semesters. 

Students must pay back-tuition before degree clearance for all terms missed 
plus a $200 late registration fee for each term. 

University of Iowa: 
Continuous registration is required. The fee is $70. 

University of Michigan: 
Continuous registration is not required. 

Readmission is required, however, after one year of not registering. 

A final fee, the equivalent of eight credits of regular tuition, is required the 
semester of the final defense. 

Michigan State University: 
Continuous registration is not required. 



New York University: 
Continuous registration is required at the cost of "one point"; i.e., $600 per 
semester. 

Back-tuition for any missed semesters must be paid before the final defense. 

University of North Carolina: 
Continuous registration is not required. 

Northwestern University: 
Continuous registration is not required. 

Candidates may register if they choose at the "candidacy research status" tuition 
rate of about $300. 

Ohio State University: 
Continuous registration is not required, although discussions to implement one 
are in progress. 

Pennsylvania State University: 
Continuous registration is required. 

"Dissertation status" tuition is $625 per term. 

Back tuition for missed terms is charged before the final defense. 

Purdue University: 
Continuous registration is required. 

Three levels of doctoral candidate registration are available: 1) three research 
credits, 2) examination only ($1 00}, or 3) absentia status ($170). 

Although continuous registration is required, students are not charged back
tuition for one or two missed terms; after that, they are charged only if "there is 
not a good reason for the suspended registration." 

University of Texas: 
Continuous registration is required. 

Tuition is the equivalent of three credits. 

If registration is suspended without an official leave of absence, students will be 
charged for up to two terms of back tuition (their accounting system is incapable 
of back-billing for more than that). 



' 
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Vanderbilt University: 
Continuous registration is required. 

The fee for this "zero registration" is $200 per semester. 

University of Washington: 
Continuous registration for two credits per term is required (of.§!.! students). 

After one missed term students are required to file for readmission and pay a 
readmission fee of $45. Students are not billed for back tuition. 

University of Wisconsin-Madison: 
Continuous registration is required. 

Fees are $1803/year for residents; $2883/year for non-residents; and 
$1923/year for Minnesota residents. 

"Dissertators who do not maintain continuous registration will be assessed a 
completion fee equal to twelve times the current per-credit dissertator rate. The 
completion fee is based on the resident or non-resident status the student had at 
the last term of registration." 

York University: 
Continuous registration is not required. 

/kks 



Background 

Pursuit of a Second PhD Degree 
(for discussion) 

In 1965 the Graduate School Executive Committee held a discussion regarding the issue 
of students wishing to work for a second PhD degree in a field closely related to the first. 
The January 7, 1965 Executive Committee minutes show it was decided that 

No person will be permitted to take two PhD degrees at the same time 
in two fields using the same program of study and thesis. Although 
students will be discouraged generally, there may be special circumstances 
which would warrant taking a second PhD at a later date, but only 
where a completely separate program and thesis would be involved 

On the basis of this directive, it has been the Graduate School staff practice to encourage 
applicants for a second PhD program to pursue alternatives such as postdoctoral training, 
independent study, or a Master's degree in the new field. If the applicant indicates these 
alternatives are not acceptable, s/he is asked to provide a statement outlining the 
necesssity for the second PhD, accompanied by a letter from the prospective PhD 
graduate program supporting pursuit of the second PhD. If the case is not compelling, it 
is referred to the Deans for consideration. 

Over the years there have been a small number of requests for admission to a second PhD 
program (approximately ten per year). However, in the growing interdisciplinary climate 
in graduate education and the increasingly competitive employment picture, we anticipate 
an increase in the number of students who would like to obtain two PhD's, either 
concurrently or consecutively. 

We therefore request your counsel regarding whether it is appropriate to revisit the 1965 
policy, and if so, how we should proceed? 



UNIVERSITY OF MINNESOTA 

Office of the Vice President for Research and 420 Johnston Hall 
Dean of the Graduate School 101 Pleasant Street S.E. 

Minneapolis, MN 55455-0421 

612-625-3394 

January 5, 1996 
Fax: 612-626-7431 

MEMORANDUM 

TO: Directors of Graduate Studies 

FROM: 

SUBJECT: 

TedLabuza, Associate Dean Jp J~o 
Pursuit of a Second Ph.D. Degree 

The Graduate School Executive Committee this past November reaffirmed an Executive 
Committee decision reached in 1965 concerning the pursuit of a second Ph.D. degree here. The 
Committee's reaffirmation of its position on this issue followed discussion in the Policy and 
Review Councils at their fall quarter meetings, where support for the long-standing policy was 
expressed. The Executive Committee's position is described in the following excerpt from the 

(., minutes of its January 7, 1965, meeting: 

"No person will be permitted to take two Ph.D. degrees at the same time 
in two fields using the same program of study and thesis. Although students 
will be discouraged generally, there may be special circumstances which 
would warrant taking a second Ph.D. at a later date but only where a completely 
separate program and thesis would be involved " 

In faculty/graduate student discussions leading to confirmation of the policy last quarter, it 
was noted that the policy allows for the exceptional pursuit of a second Ph.D. degree (with a 
unique program and thesis) in compelling situations and thus affords adequate flexibility. If 
additional knowledge is the object of study beyond the Ph.D. degree, coursework in the discipline 
should be sufficient to provide this (the student has already demonstrated an ability to identify and 
solve a problem, thereby adding to the body of knowledge in the student's field). Alternative 
opportunities for pursuing advanced study subsequent to award of the Ph.D. degree thus include 
postdoctoral study, independent study, or a master's degree in a new field. 

The Graduate School each year receives a small number of requests for admission to a 
second Ph.D. program (approximately ten requests per year). However, given the increasingly 
interdisciplinary nature of graduate education and the highly competitive job market, the number 
of students seeking to obtain two Ph.D. s--either concurrently or consecutively--can be expected 
to grow. Reaffirmation of our policy on this matter will provide the Graduate School and its 
programs with the necessary guidance to deal with such requests. 



Directors of Graduate Studies 
January 5, 1996 
Page2 

I invite you to call me (5-7368) or send me an e-mail message 
(tplabuza@epx.cis.umn.edu) if you have any questions about the policy or wish to discuss it. 

TL/vf 

c: Acting Vice President and Acting Dean Mark L. Brenner 
Associate Vice Chancellor and Associate Dean Stephen C. Hedman 
Assistant Vice President and Associate Dean Frances Lawrenz 
Associate Dean Robert K. Leik 
Assistant Vice President and Associate Dean Charles Louis 
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Received: from grad-98.grad.umn.edu by maroon.tc.umn.edu; Fri, 5 Jan 96 13:59:50 -0600 
Date: Fri, 5 Jan 96 14:09:12 CST 
From: "Vicki Field" <field001®maroon.tc.umn.edu> 
Message-Id: <63051.field001@maroon.tc.umn.edu> 
~nuet-Version: Minuet1.0_Beta_18A 
~PMail-Charset: English 
To: dgs-tc®vm1.spcs.umn.edu, 

dgs-dul®vm1.spcs.umn.edu, 
dgs-fsm@vm1.spcs.umn.edu 

Cc: Vicki L Field <field001®maroon.tc.umn.edu> 
Subject: Pursuit of a Second Ph.D. Degree 

MEMORANDUM 

TO: Directors of Graduate Studies 

FROM: Ted Labuza, Associate Dean 

SUBJECT: Pursuit of a Second Ph.D. Degree 

The Graduate School Executive Committee this past November 
reaffirmed an Executive Committee decision reached in 1965 
concerning the pursuit of a second Ph.D. degree here. The 
Committee's reaffirmation of its position on this issue followed 
discussion in the Policy and Review Councils at their fall 
quarter meetings, where support for the long-standing policy was 
expressed. The Executive Committee's position is described in 
the following excerpt from the minutes of its January 7, 1965, 
meeting: 

c "No person will be permitted to take two Ph.D. degrees at 
the same time in two fields using the same program of 
study and thesis. Although students will be discouraged 
generally, there may be special circumstances which would 
warrant taking a second Ph.D. at a later date but only 
where a completely separate program and thesis would be 
involved." 

In faculty/graduate student discussions leading to 
confirmation of the policy last quarter, it was noted that the 
policy allows for the exceptional pursuit of a second Ph.D. 
degree (with a unique program and thesis) in compelling 
situations and thus affords adequate flexibility. If additional 
knowledge is the object of study beyond the Ph.D. degree, 
coursework in the discipline should be sufficient to provide this 
(the student has already demonstrated an ability to identify and 
solve a problem, thereby adding to the body of knowledge in the 
student's field). Alternative opportunities for pursuing 
advanced study subsequent to award of the Ph.D. degree thus 
include postdoctoral study, independent study, or a master's 
degree in a new field. 

The Graduate School each year receives a small number of 
requests for admission to a second Ph.D. program (approximately 
t~requests per year). However, given the increasingly 
j rdisciplinary nature of graduate education and the highly 
co etitive job market, the number of students seeking to obtain 
two Ph.D.s--either concurrently or consecutively--can be expected 
to grow. Reaffirmation of our policy on this matter will provide 



\ 

the Graduate School and its programs with the necessary guidance 
to deal with such requests. 

I invite you to call me (5-7368) or send me an e-mail 
~age (tplabuza@epx.cis.umn.edu) if you have any questions 
~t the policy or wish to discuss it. 

Vicki Field 
Graduate School 
420 Johnston Hall 
University of Minnesota 
101 Pleasant Street S.E. 
Minneapolis, Minnesota 55455 
612/625-6532; field001®maroon.tc.umn.edu 

' 



UNIVERSITY OF MINNESOTA 

Twin Cities Campus 

October 16. 1995 

MEMORA~DlTM 

Department of Educational Policy and 
Administration 

College of Education and Human Development 

TO: ).·lark Brenner, Dean of the Graduate School 

330 Wulling Hall 
86 Pleasant Street S.E. 
Minneapolis, MN 55455-0221 

612-624-1006 
Fax: 612-624-3377 

FRO~i~orp, Georglc:t~c~ - The Leadership Academy 

RE: Continuation of Academv Ed.~ffenn;r . ~ 

The faculty and Directors of the Leadership Academy ask that the Graduate 
:)chool take the following actions: 

'-

1) Remo\'e the 11 experimental 11 status of the Ed.D. offered by the Departments 
of Educational Policy and Administration and Vocational and Technical Education. 
This would make the Degree a part of the 11 regular" programs of these 
Departments. 

2) Pennit the extension of the Ed.D. at the LTniversity of :t·vfirmesota- Duluth. 
By so domg. the Academy will be able to serve out-state !'vfirmesota as well as 
educators in the tribal colleges. 

The attached materials are offered in response to the items contained m the 
"Short Forrn 11 used for academic program review 

cc: Avers Baglev, DGS. EdPA . ~ . 
Charles Hopkins. Chair. Vocational and Technical Education 
Gary Leske, DGS. Vocational and Technical Educatwn 

UCEA Program Center for International Development in Educational Administration 



THE LEADERSHIP ACADEJ\tfl" 
University of Minnesota 

Department of Educational Policy 
and Administration 

Department of Vocational -
Technical Education 

PROGRA~I CONTINUATION REQUEST: October 15. 1995 

1) Program Title: Leadership Academy - Doctoral Studies 
Education Doctorate (Ed. D.) in 
Educational Policy and Administration (or) 
Vocational and Teclmical Education 

2) Program Location: Offered at: 
The Twin Cities Campus 
University of Mitmesota- Duluth 

3) Implementation Date: T\vin Cities Campus- January, 1992 
University of Minnesota- Duluth- January, 1996 

4) Program Length: 127 Credits 

5) Number of Graduates: 25 on alternate years. 

6) Program Description: See attached Access to Excellence: Restructuring 
the Graduate Experience 

7) Rationale: 

a) Change of Status from "Experimental .. to "Regular": The Doctoral offering 
has been extensively reviewed by the Graduate School and a national panel. These 
reviews have concluded that the offering meets or exceeds University and national 
standards. See attached Report of the Review Team (May, 1995). 

b) Extension to UMD: Doctoral programs of the University are not presently 
available to educators in out-state Minnesota. Tllis is an especially significant 
limitation for Native American educators m the Duluth area. By extending 
Doctoral Studies to UMD, these needs will begin to be addressed. 

8) Supporting Materials: The reports noted above in (6) and (7) incorporate 
the evidence in support of this request. 



9) Mandated Criteria: 

a) Need: The original "experimental" program was developed in response to 
needs identified in a state-wide study of post-secondary educators. In the past year, 
the Academy has received requests for this program from more than one hundred 
(100) educators in the Duluth area. The need to extend this program is also noted 
in the Report of the Review Team (attached). 

b) Duplication: No comparable programs exist in the Duluth area. In the 
Twin Cities a similar offering is available at the University of St. Thomas. 

c) Institutional Readiness: Readiness has been detennined during the 
"experi~ental" phase of the offering. Both Departments have allocated regular 
faculty to Instruction and advising and have included their contributions in annual 
budgets. The University of Minnesota at Duluth has offered staff support and 
physical space for the extended program. These commitments are detailed on the 
attached. A Cooperative Agreement. 

d) Mission: Doctoral Studies is central to the mission of the College of 
Education and Human Development and to the work of the participating 
Departments. The extension of Doctoral Studies to UMD is particularly relevant to 
University 2000 in that it provides opportunities for advanced study to educators in 
north-east Minnesota and to those in the Tribal Colleges. 

It should also be noted that the Academy is the recipient of a Legislative special 
appropriation in support of its work. The fact that this was the only higher 
education "special" funded by the Legislature in its most recent session is indicative 
of the importance of the work of the Academy. Much of their interest is due to the 
cooperation between the University and the Minnesota State Colleges and 
Universities - and to the outreach services of the Academy. The attached Leadership 
in New Designs for Two-Year Institutions of Higher Education for the scope of 
work approved by the Legislature. 
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TWIN CinES AND DULUTH CAMPUSES OF THE UNIVERSITY OF MINNESOTA 

The purpose of this cooperative agreement is to state the commitment& of the Department 
of Educatiooal Policy end Administration and the Department of Vocational and Technical 
Education in the College of Education and Human Devalopmant on the Twin Cltlea campus 
of the Univfu'aity of Minnuota and the College of Education and Humal'\ Service 
Professions on the Duluth campus of the Univttrsity of Minnesota in delivering the doctoral 
com~~ of the Leadership Academy for Two-Year Institutions of Higher Education to a 
cohort of atudents in Northern Minnesota. 

CONTEXr 
A number of two-year college personnei10C41ted In Northam Minnesota t.ve expressed., 
Interest in pursuing a Doctorate of Education CEdD) in either Educational AdmlniMratioo or 
vocatiooal Education, with a focus on administrative leadership in two-year institution&. 
Thoso interested ;nctude personnel of the Tribcll Colleges In Northern Minneaota. In 
response to this request. the ataff of the Leadership Academy for Two-Year Institutions of 
Higher Education in the College of Education and Human Development on the 'Twin Cities 
campus of the UnJvarsity of Minnesot .. approached the administration of the CoUaga of 
Education and Human Service Profasslons on the Duluth Campus of the University to eee if 
they would be willing to assist In meeting this naad. After severel exploratory 
conversations and Joint planning meetlngs of faculty and administrator• from the Duluth 
and Twin Cities campusot. this cooperative agreemant was developed. 

PROGRAM REQUIREMENTS 
T'ha doototal program whioh will be delivered for tha mo$t part on the Duluth campus Is a 
joint program of study leading to either a EdD in Educational Adtlliniatration or Vocatiooal 
Education offered through the Leadership Academy for Two-Year Institutions of Hlghar 
Education in the College of Education on tha Twin Cities campw~. Tho students will be 
admitted by and must meet the requirements of the graduate faculty and Graduate School 
on the Twin c;ties campus for the above noted programs. A minimum of 26 qualified 
applicants must enroll in this Drogram in order for this agreement to be Implemented. 
Although subject to change by the graduate faculty and Graduate School, •t thla time the 
program Is made up of 127 credits divided into the following segments: Organization and 
Admini~trative Studies (25 credita), Research and Design Studies (12 credits), leadership 
Stvdies (18 credits), Aeld Study (38 cradits). and Elective or Previous Related Studies (38 
credits). 

PROGRAM SUPERVISION, COORDINATION, ANP LEADERSHIP SEMINAR 
The doctoral program will be administered through the Leadership Acedemy us;ng ita 
operating policies and gutdeflnas and under the supervision of the Leadership Academy Ca. 
Oirac:tors and Coordinator. Two faculty members. one from the DUluth campus and one 
from the Twin Cities camPUs. wiiJ jointly coordinate the Duluth-baaed program under tha 
auspices of the Leaderahil) Academy. Each t:ampus must assign thft equivalent of a 60CJ(. 
time staff member par year for at least the fir.11t three years of the program Cit may bill 
feasible to reduce the workload assignment eftot that time) to do program coordination 
and leading/conducting tha 18 credits of leadership seminar in the progrem. These 
IndiVIduals will be responsible for student recruitment, faculty involvement, scheduling, 
and other administrative tasks required for the Leadership Acedemv. 
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In addition, thsy will be expected to organize, facilitate. and deliver the l..e8dership Studies 
segment Cuauefly 2 credits per quarter) of the ptagram requintmem. cMNtent with tha 
conceptual fr•mework. resaarch bese. and quarterly goal and content sytlebi for the Twin 
Cities-based ptogram. To insure consi5tency and continuity in the Duluth-basad program 
with the Twin Cft)es-basad program. the program administratota will be npectad to attend 
Executi\'8 and Faculty meetings of tho Leadef*hip Academy and the Duluth campus should 
be repi'Ssented at the class session on the Twin Cities campus ea soon a possible and aU 
during operation of the Duluth~based program. The faculty and staff who are expected to 
be assigned to carry out these responsibilities ara facuJty member Tom Peacock (2596 
tima) and staff member Robert Kromwieda (259' time) fot Duluth and faculty member 
Gary Alkire (50" time) for the Twin Cttles. 

OTHER PROGRAM INITRUCTlON AND ADVISING 
Courses other than the leadership aeminar. that make up the program requirements of the 
doctoral program will be staffed by faculty member~ who meet the graduate faculty 
standards of the graduate fat:ulty and Graduate School on the Twin Citiu campus. 
Pri«il:V will be given to having the courses taught by regular faculty from tha Duluth or 
Twtn Cities campuaea who meet the above requirements and have the needed expertise, 
depending on the content of the course In question. At least three courses will be taught 
by Duluth faculty. Student advising end committee members are encouraged to seek 
associate or full graduate member so that they can serve in advising. co-advising, and 
examining committee responsibilities. The expectation it that at least three Duluth Faculty 
members would seek and obtain full graduate faculty membership and aubtt in the 
advillng proeMS and ~everal other facultv will sook and obtain associate membershif) so 
that they can serve on examining committees. DuJuth c:;ampua faculty involved in the 
program will be expected to develop and teach courses and conduct advising actl\'ities 
consistent with the Twin Cities-basad program and also attend meetings of the Leadatahlp 
Academy faculty on the Twin Cities campus (usually one oer quarter). Auditing at feast 
one session on the Twin Cities campua of the course to be taught later on tha Duluth 
camP\JW i5 uncouragad. All registration• will ba handled through the Twin Cities campus. 

TIMELINES 
The program will be initiated in Winter quarter, 1996. pending the approvel of this 
agreement. 

FUNDING 
The program coordination and the defivery of thtl laaderahlp seminars will be provided by 
Gary Alkire. Robart Krumwiede. Tom Peacock. The leadership Academy will fund Robert 
Krumwiede's position at 25% of his salary and fringes. CEHSP wUI inload Tom Peacock's 
position of 25%. Instruction other than the leadership seminar will be funded by the 
leadership Academy from tuition revenues, either by reimbursing the faculty member's 
department home or as overload pay. On the Duluth campus, advisor time will be provided 
through releasing staff membets ftom other responsibilities with funding provided by the 
academy. Committee membership wlfl not be funded by the Academy. This agreement is 
pradicatad on delivering the program through the Office of Special Servicea in the 
Department of Vocational and Technical Education or the equivalent in tvrms of services 
and resources availability to the Academy. 
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The Leadership Academy 

DOCTORAL STUDIES PROGRAM COMPONENTS AS REVISED APRIL 5, 1993 
Total credits: 127 {Courses which are combined or paired are identified by *) 

Organization/Administration Studies: (25 Credits) 

EdPA 5202 Politics of Education (3 credits) 

VoEd 8110 Comparative Systems in Vocational Education (3 credits) 

VoEd 8120 History and Philosophy of Vocatirmal Education/ 
EdPA 5250 American Higher Education (4 credits)* 

EdPA 8257 Financing Higher Education (3 credits) 

VoEd 5760 Organization Development in Industry and Business/ 
EdPA 5201 Formal Organizations in Education (3 credits)• 

VoEd/EdPA 5274 Two Year Postsecondary Institutions (3 credits) 

EdPA 5260 Introduction to Educational Planning/ 
VoEd 5600 Planning Vocational Education/ 
VoEd 5200 Evaluation of Local Vocational Programs (3 credits)• 

EdPA 8255 Leadership and Administration in Higher Education/ 
VoEd 5102 Special Topics in Administration (3 credits)* 

Research: (48 Credits) 

EdPA 8220 Quantitative Foundations for Management Methods (3 credits) 

EdPA 8340 Policy Systems in Education/ 
VoEd 8920 Interpretive and Critical Science Research in Vocational Education (3 credits)* 

EdPA 8341 Analysis of Poficy Systems/ 
VoEd 8910 Positivistic Research in Vocational Education (3 crecfrts)• 

EdPA 8238 Seminar: Theory and Research/ 
VoEd 8XXX Seminar (3 crecfrts)• 

EdPA 8888NoED 8888 Thesis Credits (36 credits) 

Leadership: (18 Credits) 

EdPA 8229 Seminar: Higher Education/ 
VoEd 8100 Tutorial (Sub: VoEd 8130 Critical Issues in Vocational Education) (12 credits)• 

EdPA 8241 Seminar: Internship in Educational Administration/ 
VoEd 8810 Internship in Vocational Education (6 credits)• 

Electives or Previous Coursework: (36 Credits) 
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INTRODUCOON: 

(., This report summarizes the processes underway to provide access to doctoral 

' 

' 

studies through the Leadership Academy established by the Department of Educational 

Policy and Administration and the Department of Vocational and Technical Education 

during the 1992-93 academic year. It is submitted as an interim report. A complete 

report will follow at the end of Fall Quarter, 1993. 

We have chosen to use the University's Access to Excellence mission as a premise 

for operationalizing the services provided through the Leadership Academy. The 

Academy has been established to respond to the interests and needs of those preparing 

for administrative leadership roles in two-year institutions of higher education. As our 

experience with the initial cohort of students unfolds, it is clear the University is viewed 

as a repository of excellence. We have also observed that, while perceptions of 

excellence are a "given," access is very much an issue. Consequently, a purpose of the 

doctoral studies component is to improve access--to find innovative ways to enhance the 

graduate experience of the students involved. 

In this report, we offer the observation that graduate programs can be 

restructured to address student concerns without substantive changes in either admission 

or instructional standards. In other words, it is possible to "innovate within the system" 

to find more productive links among the expectations of students and the offerings of 

the University. By using methods of continuous quality improvement, faculty and staff 

working with the Leadership Academy have found ways to modify instructional content 

and process so that those enro11ed in doctoral studies are afforded access to excellence. 



' 
DOCfORAL STUDIES 1992-93: 

This report provides an overview of the doctoral studies component and responds 

to the following questions. First, how ha,·e interested individuals. institutions, and 

systems been involved in developing the doctoral studies component of the Leadership 

Academy? Second, how have admission standards and practices been applied in 

selecting the current cohort of students? Third, what adaptations have been made in 

instructional content and delivery? And finally, how have students evaluated their 

experiences? Each of these questions is addressed below based on experiences to date, 

along with observations as to the capacity of this educational innovation in graduate 

study at the University of Minnesota to provide access to excellence. 

1) Designing the Innovation: How have interested individuals, institutions, and 

systems been involved in developing the doctoral studies component of the Leadership 

C Academy? 

c 

The design for the Leadership Academy is emerging as a result of several years 

of discussion involving University faculty and leaders in Minnesota two-year colleges. 

Development of the doctoral studies component has been encouraged and supported by 

leaders of the Minnesota Technical College and Community College systems, faculty 

members of the Department of Educational Policy and Administration and the 

Department of Vocational and Technical Education, and interested individuals. Upon 

approval of the experimental project by the Dean of the Graduate School, an advisory 

Leadership Development Council was formed with representation from the Minnesota 

technical and community college systems and the University faculty. Council meetings 

2 



provide a forum whereby issues can be identified and resolved, and priorities can be set 

C for leadership education and research. 

' 

' 

As a result of the colhtborative development efforts, a joint instructional 

approach has been designed whereby students admitted to the doctoral studies 

component of the Leadership Academy have an opportunity to earn a Doctorate of 

Education (Ed.D.) in either Educational Administration or Vocational Education over a 

three year period (Appendix 1: Program of Studies). 

Participants are involved in cohort group instruction where those admitted to the 

doctoral studies component remain together for classes and seminars throughout the 

degree program. This model was selected to make it possible for students to interact 

with one another and with faculty members to provide access to academic fellowship 

that is typically absent in most graduate experiences. The model was also designed to 

assist the departments in managing faculty resources--to make it possible to predict 

course demand and faculty advising loads, thereby maximizing the efficiency and 

effectiveness of delivery. 

In addition to other courses in the existing degree program, the participants are 

able to focus their leadership skills and plans, and explore their administrative interests 

and potential. Primarily, this is facilitated through an ongoing leadership development 

component entitled the Leadership Seminar. Offered in two credit segments in 

conjunction with other courses in the program, the Leadership Seminar assists students 

in identifying and refining the leadership skills needed by administrators of two-year 

institutions of higher education. The Seminar focuses on the results of leadership 

3 



research conducted at the National Center for Research in Vocational Education at the 

' Cniversity of \<tinnesota. In effect, five years of leadership research provide the 

conceptual basis for the doctoral studies leadership experience. 

' 

2) Recruiting and Selecting Students: How have admission standards and 

practices been applied in selecting the current cohort of students? 

The initial cohort of students was recruited in the Fall of 1992. Since the 

doctoral studies component of the Leadership Academy is concerned with the 

identification and preparation of educational leaders, it was decided that current 

admission applications should be supplemented to provide additional information 

related to student qualifications. Accordingly, the Academy elected to use the 

application materials of the Bush Leadership Program. These materials were modified 

with the approval of the Bush Foundation and were mailed with three confidential 

personal reference forms to interested students (Appendix II: Doctoral Studies 

Application). 

By the end of October 1992, information about the doctoral studies component 

had been disseminated to the presidents and system leaders of the technical and 

community colleges throughout Minnesota, and also discussed at various professional 

meetings. As a result, 63 individuals requested application materials. In response, 41 

applications were received and 33 were complete enough to be reviewed. Applications 

were considered by a combined group of faculty from both departments, and their 

recommendations for admission were submitted to the Graduate School. Subsequently, 

28 individuals were invited to participate, and 25 were admitted to the cohort. Twenty-

4 



four participants completed the first quarter, Winter 1993 (Appendix III: List of 

C Participants). 

The demographics of the 2~ doctoral studies participants in the Leadership 

Academy prmdde a summary of who they are. Thirteen are men and 11 are women, 12 

come from a rural setting, 9 from the metropolitan area, and 3 work in states other than 

Minnesota. Members of the cohort also hold a variety of positions: 8 

coordinators/program managers/teachers/specialists, 6 deans, 4 vice presidents, 3 campus 

directors/presidents, 2 college presidents, 1 department head, and 1 associate vice 

chancellor. Most of the participants are from technical colleges in Minnesota, and no 

identified persons of color are enrolled. Thus, in this cohort there is an under

representation of minority groups and staff from community coJieges. 

Data considered by faculty in making recommendations for admission included 

' Undergraduate/Graduate GPA and GRE scores. These data were considered along 

with the individual's goals, letters of recommendation, and materials from the Bush 

Leadership Program. For those that were admitted, the Undergraduate GPA mean for 

the cohort participants was 2.90 with ranges of 2.27-3.44; the Graduate GPA mean was 

3.75 with ranges of 3.46-4.0; the Verbal GRE scores mean was 520 with ranges of 400-

710; the Quantitative GRE scores mean was 516 with ranges of 350-700; the Analytical 

GRE scores mean was 525 with ranges of 400-690; and total GRE scores mean was 

1561 with ranges of 1250-1970. 

3) Access to Excellence: What adaptations have been made to instructional 

content and delivery? 

5 



Students are gaining access to excellence through innovative teaching approaches. 

These approaches consist of using a cohort model, collaborative work groups, 

information networks. and distance delivery systems. Institutes. independent study. and 

field studies are other ways participants will address current and emerging problems 

facing two-year institutions of higher education. Other experiences include organizing 

the Leadership Seminar as a way of addressing leadership issues and concerns; offering 

workshops in response to expressed goals or needs, such as managing work, family, 

university, community and personal relationships and expectations; and including 

seminars on providing opportunities to improve the quality of professional writing and 

communication. 

Other important adaptations in content and delivery have been provided. Among 

these accommodations are: (a) on-site registration and purchase of instructional 

' materials, so that these processes are more time and cost efficient for students; (b) 

fleXIble scheduling of instruction to maximize convenience for students (instruction 

during the Winter and Spring 1993 quarters has been provided through intensive Friday

Saturday sessions); (c) networking of participants through E-Mail; (d) working with 

University of Minnesota library staff to arrange convenient delivery of materials and 

supporting reference services; (e) internationalizing the curriculum; (f) melding and 

cross-listing of courses within the two doctoral programs; (g) special alterations in 

regular courses in order to strengthen the emphasis on two-year institutions of higher 

education; and (h) providing coordination of the Leadership Academy through loan of 

staff from one of the two-year systems. 

6 
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4) Meeting Student Needs: How have students evaluated their experiences? 

Consistent with our commitment to continuous improvement, in addition to the 

standard course evaluations used by the University. students are asked to complete a 

qualitative response form at the end of each session (Appendix IV: Student Response 

Form). The comments are then compiled and used to improve the students' subsequent 

experiences. 

The Leadership Academy is responding to concerns and questions of the cohort 

to continually improve the quality and access of setvices offered. For example, students 

indicated through their session response forms that help was needed in accessing 

information and seiVices through the library system. In response, a day-long workshop 

was planned in cooperation with Library and Integrated Information SeiVices staff. The 

workshop was the first of its kind to be offered by the University of Minnesota to a 

group of this nature (Appendix V: Workshop Agenda on Information Services on 

Distance Education). Through discussions during the seminar, ideas were generated to 

improve the services provided. Many of these ideas are being discussed with Library 

and Integrated Infonnation Services staff in order to better meet the needs of students 

in the doctoral studies component of the Leadership Academy, and other University 

students as well. 

Comments received through session response forms demonstrate that the 

Leadership Academy has improved access to excellence for its participants. Examples of 

comments are listed to provide iJlustration: 
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Comments regarding the sessions: 

-"Quite a stimulatin2 weekend! Overall good info. well presented. 
Appreciate your concern for our needs." 

-"Great weekend--Thanks for continuing to keep in touch with your 
customer." 

-"Excellent presentations. I like the idea of bringing in various subject 
matter experts for the various topics. Please continue the group 
participation activities. Thanks for continued leadership of this program." 

-"Again--1 so appreciate the nice touches: refreshments, box lunch, on-site 
books and registration, your tolerance for our demands. Thank you!" 

-"Both days were extremely useful--and will help with successful journey 
toward the doctoral degree." 

Comments regarding the overall program: 

-"My sincere appreciation for all the efforts by many people to make this 
experience possible. n 

-"Thank you for being patient with all of our concerns, questions, fear and 
anxiety--it was greatly appreciated." 

-"1 appreciate being kept informed of the ongoing development of the 
program. It appears to have our interests at heart and that is 
appreciated." 

-"I'm glad I made this choice to be here." 
-"I appreciate all the efforts that are going into planning and evaluation of 

this program. I am enjoying the stimulation of being back in 'school'--and 
adjusting to the balance of work, family, and school, again! Thank you!" 

-"1 am very satisfied with this program. The presentations, readings, and 
interactions with other students are stimulating and energizing." 

-"Appreciate the redirection--curriculum--fit into 3 years." 
-"Thank you for responding to concerns about learning to use the library." 
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\Vhen asked "What are your suggestions for improvement of the sessions?" 

Examples of responses are listed below: 

-"1 feel like the Academy is experiencing continuous improvement and I'm 
happy to be a part of it!" 

-"I continue to say thanks for the accommodations made for the course.'' 
-"~one--Everyone is very accommodating!" 
-''Feel that so far the program has addressed my needs." 
-"None at this time--most suggestions seem to be acted upon." 
-"At this time I am very hopeful about this program--! feel it could 

definitely meet my personal and professional needs. I'm excited to 
continue." 

-"To date, they have been answered. I am impressed!" 
-"Thanks for listening and adapting to our needs." 

Results of completed University evaluation forms also indicate a high level of 

satisfaction with doctoral courses offered in the doctoral studies component of the 

' Leadership Academy. For example, for the VoEd 8100/EdPA 8229: Leadership 

Seminar, 82.6% of the participants felt the instructors were excellent in getting them 

interested or involved, 82.6% felt the instructors were excellent in getting them to think, 

and 78.3% felt that the instructors' rapport with them as a student was excellent These 

are positive and encouraging results about the access to excellence for the participants in 

the Leadership Academy. 

EXTENDING THE MODEL: 

The conclusion we draw from our experience to date is that we have the 

ingredients of a high-quality, innovative graduate experience. Faculty and students have 

given the Academy's approach high marks and have become enthusiastic contributors to 

the continuous improvement process. We believe the Leadership Academy is providing 
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access to ex:cellence, but there are still opportunities for continued improvement. One 

(., critical area of improvement is to increase cohort diversity with respect to the 

participation of under-represented groups. Presently, most of the participants are from 

technical colleges. The cohort needs to be extended to include staff of community 

colleges. Most of the participants are from the majority culture. We must expand to 

provide access to excellence for members of different cultures and backgrounds. We 

anticipate addressing these improvements to access by expanding the cohort. 

' 

We propose to recruit and enroll additional students in Winter, 1994. 

Recruitment efforts will be initiated this summer to inform and encourage applicants 

from both the technical and community college communities. Special recruitment 

attention will be directed at under-represented populations to ensure that Academy 

students reflect the diversity of those involved in higher education. 

Additional enrollments are not expected to place undue burdens on the 

instructional resources of the Academy. In fact, the presence of a more diverse group 

will make for a more thoughtful course planning for a wider range of faculty 

involvement. Further, we do not anticipate having to request changes in Graduate 

School admission deadlines and/or procedures in order to complete the process, as there 

is ample lead time for admissions counseling. 

CONTINUING EVALUATION: 

This report should be thought of as a formative evaluation document It 

summarizes information that bas been extremely helpful to faculty in giving shape to the 

doctoral studies component. It is also, we hope, a model for others who might be 
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considering similar innovations in graduate education. We believe the approach used 

for the doctoral studies component is a workable model that could be of interest to 

other graduate centers in the University. 
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EDPA EDPA EDPA EDPA TWO YEAR POST SECONDARY PROGRAM VOEDGENL VOEDRSCH VOED SPLZ 
CORE RSCH SUPT COLL (AS REVISED 3-5-93) (18) (48) (42) 

ORGANIZATION/ADMINISTRATION STUDIES 

X EDPA 5202 POLITICS OF EDUCATION X 
X VOED 8110 COMPARATIVE SYSTEMS X 

I X VOED 8120 HISTORY & PHILOSOPHY/ X 
EDPA 5250 HISTORY OF HIGHER EDUCATION (4 CR) 

X EDPA 8257 FINANCING HIGHER EDUCATION X 
X VOED 5760 ORGANIZATION DEVELOPMENT/EDPA X 

5201 FORMAL ORGANIZATIONS 
X VOED/EDPA 5274 TWO YEAR COLLEGES X 

X EDPA 5260NOED 5600 PLANNING/5200 X 
EVALUATION 

X EDPA 8255 LEADERSHIPNOED 5102 X 

RESEARCH 

X EDPA 8220 QUANTITATIVE FOUNDATIONS X 
X EDPA 8340 POLICY SYSTEMS IN EDUCATION/ X 

VOED 8920 INTERPRETIVE CRITICAL SCIENCE 
RESEARCH 

X EDPA 8341 ANAL OF POLICY SYSTEMS/ X 
VOED 8910 POSITIVISTIC RESEARCH 

X EDPA 8238 SEMINARNOED 8XXX X 
X (36} EDPA 8888/VOED 8888 (36) X (36) 

LEADERSHIP 

X_{12l EDPA 8229 SEMINARNOED 8100 (SUB 8130} X (12) 
X(6) EOPA 8241 INTERNSHIPNOED 8810 X(6) 

X(36) ELECTIVES OR PREVIOUS COURSEWORK X(6) X (30) 

15CR 48CR 52CR 12CR TOTAL CREDITS • 127 ___ ·----·------ __ 19CR __ L__~_8CR 60CR 
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Doctoral Studies Program 
for Leaders in 

Two-Year Institutions of Higher Education 
presented by the Graduate School and 

College of Education 
University of ~finnesota 

SUPPLEMENTAL APPLICATION INFORMATION 

Please return, with a resume that includes your educational and employment history, to: The 
Leadership Academy, 425 Vocational and Technical Education Building, 1954 Buford Avenue, 
St. Paul, MN 55108. The application must be received by October 23, 1992. 

Name: 

Home 
Address: 

Home 
Telephone: 

Work 
Address:· 

Work 
Telephone: 

Personal Information 

Last First 

Number and Street 

Employer 

Number and Street 

Send correspondence to: Home Address __ Work Address __ 

Midc!Je 

City, State and Zip Code 

Your Title 

City, State and Zip Code 

lf you have taken the Graduate Record Examination (GRE), please report your scores below, and 
have a certified score sent to the Leadership Academy before November 30, 1992 

Date taken or scheduled: 

Scores: · -----
Verbal Quantitative Analytical 



' 

References 

List the names, addresses and telephone numbers for the three people to whom you have 
given one of the reference forms included with this application. When requesting the 
reference, please enclose a copy of your most recent resume for review by those persons asked 
to respond. 

1. An Immediate Supervisor Who Can Comment on Your Strengths, Needed Areas of 
Improvement, and Potential 

:'\arne: 

Title: 

Orgaruzation: __________________________________________________________ __ 

Address: 

Telephone: How long have you known this person? _____ _ 

May we contact this person for additional information? Yes __ No 

2. · Another Person in a Leadership Position Who Is Familiar with Your Work or Other 
Contributions 

Name: 

Title: 

Orgaruzation: _________________________________________________________ __ 

Address: 

Telephone: How long have you known this person? ____ _ 

May we contact this person for additional information? Yes __ No 

3. A Person Who Can Comment on Your Ability To Do Academic Work 

Name: 

Title: 

Orgaruzation: __________________________________________________________ __ 

Addrese: 

Telephone: How long have you known this person? ____ _ 

May we contact this person for additional information? Yes No 



' 
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Personal Essay 

Tell us about yourself, giving some examples of achievements, ideas, and relationsrups that are 
importar.t to you. Provide a brief analvsis of your strengths, as well as skills or abilities you'd 
like to improve. Limit your response to 2 double-spaced ty-ped pages. 

Leadership Experience and Potential 

Identify an issue or a problem which affects either your career field or your institution and 
explain how you would address that issue from a leadership position, or describe a situation in 
which you have played an important leadership role. Limit your response to 2 double-spaced 
typed pages. 

Goals Statement 

Describe your personal and career goals, including a projected timetable. Explain how you think 
the doctoral studies program could help you meet these goals. Limite your response to 2 
double-spaced typed pages. 

Certification and Agreement 

If selected as a participant in the doctoral studies program of the Leadership Academy, I agree 
to obtain the necessary work releases to attend the scheduled courses, seminars, and leadership 
activities. 

Applicant's signature ________________ _,_,ate---------



Applicant's ~arne: 

Doctoral Studies for Leaders in 
Two-Year Institutions of Higher Education 

presented by the Graduate School 
and College of Education 
University of Minnesota 

Confidential Personal Reference Fonn 

(last .Same) (First .Same) (Middle .Same) 

Note to Recommender: The Doctoral Studies prepare men and women tor administrative leadership 
roles in two-year institutions of higher education. Your candid assessment ot the applicant's talents, 
accomplishments, deficiencies and potential will be very helpful to the program's selection committee. 
Please compare the applicant with other promising people whom you know. Your comments are 
confidential and will not be shared with the applicant unless you choose to do so. We appreciate the 
time and care necessary to prepare this evaluation and are grateful for your help. 

Please type your answers to the questions below. To be considered by the selection committees, aU 
reference forms must be received by the Academy by November 30. 

Recommender: -----------

Title: 

Organization: 

Address: 

Phone#: 

How long have you 
known applicant? 

In what capacity? 

May we contact you 
about the a£1>1icant? Yes 

1. What are the applicant's strengths as relates to administrative leadership? 

No 

2. What are ways in which the applicant can improve as relates to administrative leadership? 

3. Please comment on the quality of the applicant's oral and written communication skills. 

4. Please comment on the applicant's ability to do advanced graduate study. 

(please complete other side) 



Applicant's ~ame: 

Doctoral Studies for leaders in 
Two-Year Institutions of Higher Education 

presented by the Graduate School 
and College of Education 
University of Minnesota 

Confidential Personal Reference Form 

(last Name) (First ~arne) (Middle ~arne) 

~ote to Recommender: The Doctoral Studies prepare men and women for administrative leadership 
roles in two-year institutions of higher education. Your candid assessment of the applicant's talents, 
accomplishments, deficiencies and potential will be very helpful to the program's selection committee. 
Please compare the applicant with other promising people whom you know. Your comments are 
confidential and will not be shared with the applicant unless you choose to do so. We appreciate the 
time and care necessary to prepare this evaluation and are grateful for your help. 

Please type your answers to the questions below. To be considered by the selection committees, all 
reference forms must be received by the Academy by November 30. 

Recommender: --------------------
Tttle: 

Organization: 

Address: 

Phone#: 

How long have you 
known applicant? 

In what capacity? 

May we contact you 
about the applicant? Yes 

1. What are the applicant's strengths as relates to administrative leadership? 

No 

2. What are ways in which the applicant can improve as relates to administrative leadership? 

3. Please comment on the quality of the applicant's oral and written communication skills. 

4. Please comment on the applicant's ability to do advanced graduate study. 

(please complete other side) 
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Applicant's :\'ame: 

Doctoral Studies for Leaders in 
Two-Year Institutions of Higher Education 

presented by the Graduate School 
and College of Education 
University of Minnesota 

Confidential Personal Reference Form 

(last Namel (Fir5t Name) (Middle !'lame) 

~ote to Recommender: The Doctoral Studies prepare men and women for administrative leadership 
roles in two-year institutions of higher education. Your candid assessment ot the applicant's talents, 
accomplishments, detkiencies and potential will be very helpful to the program's selection committee. 
Please compare the applicant with other promising people whom you know. Your comments are 
confidential and will not be shared with the applicant unless you choose to do so. We appreciate the 
time and care necessary to prepare this evaluation and are grateful for your help. 

Please type your answers to the questions below. To be considered by the selection committees, all 
reference forms must be received by the Academy by November 30. 

Recommender: ----------

Title: 

Organization: 

Address: 

Phone#: 

How long have you 
known applicant? 

In what capacity? 

May we contact you 
about the applicant? Yes 

1. What are the applicant's strengths as relates to administrative leadership? 

No 

2. What are ways in which the applicant can improve as relates to administrative leadership? 

3. Please comment on the quality of the applicant's oral and written communication skills. 

4. Please comment on the applicant's ability to do advanced graduate study. 

(please complete other side) 
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The Leadership Academy -. 

DOCTORAL STUDIES PARTICIPANTS SPECIALIZING IN ADMINISTRATIVE 
LEADERSHIP FOR T'NO· YEAR INSTITUTIONS OF HIGHER EDUCATION: 1993 

A joint effort of the Department of Educational Policy and Adminstration and the 
Department of Vocational and Technical Education in the College of Education, 
offered in cooperation with the Graduate School of the University of Minnesota 

• • • • • • • • • • • • • • • 

Mr. Bob Bollesen, Dean of Customized Training ... 
Northwest Technical College 
Thief River Falls 
1301 Highway One East 
Thief River Falls, MN 56701-2599 

Ms. Jerrilyn Brewer, Department Head, 
Academic Skills Center Reading Specialist 
Western Wisconsin Technical College 
304 N. Sixth Street 
LaCrosse, WI 54601 

Ms. Carole Carlson, Advisory Committee Coordinator 
Job Development-Placement Specialist 
Hennepin Technical College 
1820 North Xenium lane 
Plymouth, MN 55441 

Mr. Steve Frantz, Associate Vice Chancellor 
Minnesota Technical College System 
Capitol Square Building 
550 Cedar Street 
St. Paul, MN 55101 

Ms. Sharon Grossbach, Campus Director 
Hennepin Technical College 
9200 Flying Cloud Drive 
Eden Prairie, MN 5534 7 

218-681-5424 

608-785-9588 

612-550-7183 

612-296-0672 

612-550-3100 
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Ms. Janet Gullickson 
Dean of Academic Affairs 
St. Cloud Technical College 
1 540 Northway Drive 
St. Cloud, MN 56303 

Mr. James Johnson, Vice President 
Red Wing!'Ninona Technical College 
1250 Homer Road 
P.O. Box 409 
Winona, MN 55987 

Mr. Jerry Johnson, Dean of Instruction 
Dakota County Technical College 
1300 East 145th Street 
Rosemount, MN 55068-2999 

Ms. Peggy Kennedy, Dean: Business/General Studies 
St. Paul Technical College 
235 Marshall Avenue 
St. Paul, MN 55102 

Mr. Kevin Kopischke, Vice President 
Alexandria Technical College 
1601 Jefferson Street 
Alexandria, MN 56308 

Mr. Cliff Korkowski, President 
Red Wing/Winona Technical College 
1250 Homer Road 
P.O. Box 409 
Winona, MN 55987 

Mr. Ron Matuska, President 
Northwest Technical College-Wadena 
P.O. Box 566 
405 S. W. Colfax 
Wadena, MN 56482-0566 

2 

612-654-5000 x. 197 

1-800-372-8164 x. 1 16 

61 2-423-8234 

612-221-1314 

612-762-4404 

507-454-4600 

218-631-3530 



Ms. Dianne Michels, Instructor 
,.-Minneapolis Technical College 
~ 415 Hennepin Avenue South 

Minneapolis, MN 55403 

Mr. Bruce Nauth, Manager 
JTPA/Education Coordination Services 
State Board of Technical Colleges 
Capitol Square Building 
550 Cedar Street 
St. Paul, MN 55101 

Mr. Wayne Olson, Tutorial Coordinator, 
Coach, and Instructor 
Peru State College 
P.O. Box 151 
Peru, NE 68421 

Mr. David Sayre, President 
,.Anoka-Hennepin Technical College 
~.H. Ind. Sch. Dist. 11 

1355 West Highway 10 
Anoka, MN 55303 

Ms. Linda Schwandt, Psychology Instructor 
Western Wisconsin Technical College 
304 North Sixth Street 
LaCrosse, WI 54601 

Mr. Joe Sertich, Vice President 
Range Technical College 
2900 E. Beltline 
Hibbing, MN 55746 

Mr. Larry Shellito, Vice President 
Alexandria Technical College 
1601 Jefferson Street 
Alexandria, MN 56308 c 

3 

612-370-9499 

612-296-8493 

402-872-2296 

612-427-1880 

608-785-9165 

218-262-6185 

612-762-0221 



Ms. JoAnn Simser, Dean of Instruction 
Northwest Technical College-Moorhead 
1900 28th Avenue South 
Moorhead, MN 56560 

Ms. Mary Stafford, Dean, Customized Training 
Duluth Technical College 
Downtown Business Center 
Suite 100, Holiday Mall 
207 W. Superior Street 
Duluth, MN 55802 

Ms. Susan Stenerson, Teacher 
Duluth Technical College 
2101 Trinity Road 
Duluth, MN 55811 

·.' 

,· .· .. 
' .. 

Mr. David Trites, Enrollment Management Coordinator/ 
Counselor 
Alexandria Technical College 
1601 Jefferson Street C Alexandria, MN 56308 

Ms. Debra Wilcox, Support Service Manager 
St. Paul Technical College 
235 Marshall Avenue 
St. Paul, MN 55102 

4 

218-236-6277 

218-722-7897 

.. 218-722-2801 X. 322 

612-762-0221 

612-221-1432 

Date: January 25, 1993 



' ~ 
f 

'f 

f 
h 
f. 

l: 
f 

' 

'~ 
'" I I I ~" :/I I l \ "- The leadership Academy 

RESPONSE FORM: Spring Quarter, May 21-22 Session 

Please help us in our efforts to address your concerns and continuously improve 
the offerings of the Leadership Academy by responding to the items listed below, 
and/or contacting any of us for further discussion of suggestions. 

1. What information or activity/activities from this session did you find to be 
most useful to you?. ·· '•f':· 

2. What information or activity/activities did you find less useful, or confusing? 

3. 

4. 

5. 

What are your major concerns at this time 1 

What questions ~Q. you ~f_P,-.;~arding the goals or._o~ations of ~e 
Leadership Academy and/~ ~ doctoral studi .. s component? . -~: -

"_,.~ ... ~·~- / , "- .-~-~~-'~--~;:'~Y:" "·i . ~. ·~:~~ ,c r ·-:._. . 

What are your suggestions for improvement of the sessions 1 

6. Other comments: 

Please sign this sheet if you would like us to contact you directly with a response 
to your concerns; otherwise, it is not necessary to identify yourself. THANK 
YOU! -J. Daines, G. Copa, and B. Ammentorp, Project Staff 
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Information Services for Distance Educa 

10:30 - 11:00 am 

11:00 am - 12:00 pm 

1:00 -1:30pm 

1:30- 2:30 pm 

2:30 - 3:00 pm 

3:15 - 3:45 pm 

3:45- 4:15 pm 

4:15 - S:OO pm 

Workshop Agenda 

Friday, April 16, 1993 
Room 50, Humphrey Center 

.· .-:;. 

Welcome and Introduction to University Libraries and 
Computer Services 

Tom Sluzughnessy, Unioersity Uhnaritua 
Joseph Bmnin, Associllle Uniwrsity UbnuW. for Public Seroia:s 

Networked Access to Information Services: Overview Presentations 
INTERNET and Gopher, Dcntgla Llln4, IMMgtr, lnlegrrlttd lrrfontWUm Caller 
LUMINA and INDEXES, Ntmey Herther, lnltgNW Information Cenkr 
PALS, Joan Roar, Lilmlry Amll)'SI, PALS 

Networked Access to Information Services: Hands-on Demos 
Omeat Contenll PlntSarda 
INTERNET/Gophu · LUMINA 

E-maD Training 
as 

MINITEX Document SuppUer 
Bill De/Dim, Dirtdor, M1N1IEX 

Major Education Indexes: Print and Electronic: 
Ntmcy Herlher, Inlegrtlltll InfomfllliDn Cmler 

Database Management and Manipulation: An Overview 
Julia klly, &ference Libmrian, Bicmediall LibriUf 

Tour of Wilson Library 
Jaws Cogswell, Dh1ision Head, Reforena & In{ormlltion Servias 
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Report of Review Team 
Doctoral Studies Component of the leadership Academy 

University of Minnesota 

Submitted May, 1995 

The leadership Academy has a unique opportunity to help transcend some of 
the divisiveness coming from the merger of the higher education systems in the 
state of Minnesota. By bringing together personnel from different sectors in a 
program that models cooperation, candor and communication, program 
participants can come to respect and value each other and practice that 
behavior in class and in the workplace. Such a program also permits 
participants to focus upon the large society and to a broader context than the 
state of Minnesota. 

The doctoral studies component of the leadership Academy is making a 
vigorous contribution to the health of higher education in Mimesota. The 
students are becoming the leaders of the new vision contemplated by the new 
organizational and structural change. This is a tremendous service of a major 
land~rant university and a model for other universities in other states. In 
addition, the leadership Academy is shaping an agenda for the University of 
Minnesota in how it carries out its outreach mission. 

The report has been prepared to highlight strengths, concerns and 
recommendations as an overview of our observations (section 1) much as we 
presented them to faculty and staff on April24. In the second section, we 
respond to the series of questions presented to us. Finally, we discuss the 
"issue of replicability'' in section 3. 

We recognize that there is some repetition, but this format allowed us to 
comment in areas where there were no direct questions while highlighting major 
points we wanted to make. 

Section 1 : Overview 

Strengths. We note the strengths in the way the program 

is modeling the use of technology 
offers intellectual rigor 
is providing contact between students and excellent scholars 
is serving as an exemplar of forward thinking 
is administered 
works closely with professionals in the field 
implements a cohort structure. 

As the program serves more students, it has the potential to strengthen the 
quality of two-year institutions in Minnesota. 
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Concerns. We observed that the program has some shortcomings in the way it 
is functioning: 

This is a prescribed program that limits the pursuit of individual interests. 

The program is somewhat parochial and needs to continue its efforts to 
expand viewpoints and perspectives by including assignments, 
participants and presenters from other states. 

The program is viewed as having its roots in vocational education; as it 
evolves, it needs to include a more comprehensive view of the role of two
year colleges including the transfer function and connectedness to the 
community. 

The commitment of the current faculty is fundamental to the program's 
success. Identifying and bringing in other faculty who can bring a similar 
energy and dedication will be critical for its success. 

The program administrator position responsibilities need to be more 
clearly communicated to the faculty and other stakeholders; 
responsibilities may need to be modified as the doctoral component 
evolves. 

Recommendations. The team offers the following recommendations for the 
improvement of the program. (The discussion of replication is at the end of this 
report). 

• 
• 
• 
• 

• 

• 
• 

• 

• 

• 
• 

hire an additional faculty member with expertise in the community 
and technical colleges with a national perspective 
include the study practices in other states 
increase access to library materials statewide 
the conceptual framework of the program should emerge from the 
experiences of the early cohorts as the program is modified and 
institutionalized 
attend to the issue of management skills, e.g., legal issues, 
management information systems for decisionsmaking, and related 
applied areas 
provide a clearer focus on the understanding of the nature and 
future of the comprehensive community college 
continue to foster discussion among faculty in both departments 
about the difference between field studies and dissertations. This 
is a learning process. 
develop strategies to accommodate differences in students 
backgrounds especially regarding technical and research skills, 
e.g., pre-enrollment workshops 
submit completed field studies for review by outside experts to 
determine their merits relative to other Ed. D. programs 
permit students to have time to devote to one topical area in depth 
over time during the summer 
expand the advisory council to include proportionately more 
representatives from the field and fewer from the university 



• include a national representative who will bring a new and needed 
voice to the dialog and add the strength of a ''think tank" model 

• continue to expand efforts to obtain external support for the 
program within the state 

• strengthen the way the program is positioned vis-a-vis its 
relationship to the mission of the university. 



A The certification function is readily fulfilled because of the scheduling of the 
program and the cohort aspect which helps students enter and remain in the 
program. The cohort structure was mentioned over and over as a real strength 
of the program because of the peer support it provides. 

Students reported that the program enhanced their global perspective, that it 
goes beyond the mundane day-to-day of their work life and helps them think 
about what they are doing in a larger context. They view their work differently as 
a result of this program. Students indicated that the program was ''forward 
thinking," "challenging and rigorous," "not an easy way to get a doctorate" and 
that "this isn't a quick doctorate somewhere." They valued that technology was 
being used in the program in ways that they could use in their work. 

"Program is tougher than nails but the only way that I can do this [earn such a 
degree]." 

Students did not want a second-class degree and felt strongly that their 
educational experience was rigorous and easily justified to their peers. 

' B. How can the quality be improved? 

1. Are~s which may stren~then the program 
~ legal 1ssues 
E personnel administration e teaching and learning and curriculum development 
~ benefits of the use of technology in two-year colleges 
~ more emphasis on how to conduct and write research 
E understanding fundamental changes in society and the role of 

community colleges 

E~ communitr colleges working with their multiple communities 
the role o basic skills and general education in the context of a 
comprehensive community college 

E two-year transfer function and articulation 
E effectiveness outcomes/accountability measures 

Be mindful of the tendency to get too practical and to lose the "big picture" which 
is a ready tendency for programs with practicing professionals. 

Ascertain student and outside expert opinions on course offerings/content 
needed. Management skills in the area of strategy, budgeting, planning, 
information and academic affairs as related to two-year colleges with a national 
perspective; understanding of best practices elsewhere. 

Develop strategies to accommodate vast differences in backgrounds with 
respect to technical skills and research background. Pre-program assignments 
or mini-workshops are routes to be explored. 
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Investigate the possibility of document/book delivery to students through the 
state library system 

2. Relation to Requirements of the d. D. Degree: Does the program meet the 
requirements of a strong, high quality Ed.D. degree? How can the quality of the 
ro ram be im roved in this r ard? 

A Course requirements in the program description appear to be standard for 
higher education degree requirements and therefore seem adequate. 
What we cannot judge from the listing: what is the actual course content 
and what is the expectation of student work, although it appears to us that 
provide theory and intellectual challenge. 

B. 

Limitations of the program relative to standard program is the lack of 
options for students to pursue interests outside of the curriculum and time 
to work intensively in any given areas--limitations to the depth that 
students can give to subject matter. 

Until the field studies are completed and the rigor tested against 
dissertations in Ph.D. programs, a comparative analysis would not be 
appropriate. We recommend that the faculty submit the field studies to 
outside reviewers for judgments. 

Continue to monitor the knowledge and skill attainment of this approach 
vs. the traditional program to ensure that the objectives are achieved in 
the new program design. 

3. Relation to the Mission, Vision, and Values of Leadership Academy: Does 
the doctoral program contribute to the mission and vision of the Leadership 
Academy? Does it exemplify the values of the Leadership Academy? What 
should be there relationship of the doctoral component of the Leadership 
Academy to the other components (i.e. institute, webworks, design}_? 

The doctoral program is the anchor of the Leadership Academy. 

The program lives its values; the faculty and staff exemplified their commitment 
to the values in both the program content and methods of delivery. Service to 
(and on behalf of) students was exemplary; students felt that the program cut 
through the red tape of graduate life and facilitated their work. 

Continual improvement processes are in place; the on-going feedback from 
students and others is commendable, but the response to the concerns is 
exemplary. 

Adult students employed full time highly prized the efforts of the program to save 
their time for their work and their studies by assisting them as they enrolled in 
the program, bought books, and engaged in the routine processes of the 
university. "while the bureaucracy is alive and well, accommodations are made 
to assist students." "UM sets big hurdles for students; this program helps us 



work with the graduate school and the university to facilitate getting us through 
the system." 

Graduates of the program become the ambassadors for the Academy and are a 
continuing source of participants in the institute and other segments of the 
academy bringing in new ideas to the college and new students into the 
program. The doctoral students can contribute to the new designs and research 
component through projects that are part of their professional responsibilities. 
The webworks is a vehicle to keep people connected and accessing new ideas. 
The Leadership Institute provides a mechanism and source of probrem-solving 
for the exploration of emerging issues. Further, it is a vehicle for continuing 
professional development for graduates of this program and incumbent CEOs. 

Students refer to the doctoral program as the "academy" that offered prestige 
and some connection to the University. 

4. Program Grounding and Coherence: Is the doctoral program well-grounded 
and coherently conceptualized from both a professional need and a scholarly 
base? How can the quality of the program be improved in both of these 
regards? 

The need for this program is well-established-to prepare leaders for the 
organizational and structural changes occurring in Minnesota and other states. 
Refer to the response to Question One for suggestions to enhance the content. 

A. Students were clear in voicing their value for rigorous work and the 
contact with strong scholars and the importance that this degree 
program has for their institutions; they believe that it is significant 
for their institutions to have an upper level administrator with a 
doctoral degree. 

B. Continue to fine-tune how students learn in the program to ensure 
that how they learn and what they are learning are compatible with 
what they do and seek to do professionally. 

C. Permit students to have time to devote to one thing in depth over time 
during the summer. 

5. Program Execution: How effectively is the program executed 1n terms of 
access, recruitment, admissions, advising, content, instructional approach, 
assessment, teaching and administration? How can the quality of these aspects 
of the program be improved? (Quality should encompass the perspectives of the 
faculty, administrators, present students, prospective students, and others 
concerned about the quality of program execution). 

Program is run effectively with support from different sectors within and outside 
the university. The leadership Academy may well become the standard for 
flexibility for the rest of the university. The coordinator role in partnership 
between the University and the state system is valuable. The service to 
students provided by the full-time coordinator is exemplary and essential to the 
program. Students come to the program and stay in the program because of the 
structure and content of the program to be sure but central to the students' 



continued investment in the program is the customer service that they get. The 
benefits to the college and the university in political capital argues for the 
continuation of this position. 

The cooperative spirit between the two departments is commendable. 

Efforts on the part of the program faculty and staff to be sensitive in promoting 
the program and seeking diversity are valued by students who reported that 
hearing different perspectives makes a difference. Continue to spread the net 
wide to attract and encourage a mix of students. Discussing diversity, seeking 
understanding, is an area that the program might want to explore during the 
weekend meetings and class assignments. 

The continuing solicitation of advice and input from students is welcomed by the 
students; that the program responds to students' suggestions is a credit to the 
program leadership and a model for the students as practicing professionals. 

Some student comments suggested that there is insufficient communication with 
the faculty beyond the weekend meetings. 

Who is not participating in this program who could make a substantial 
contribution? 

There is a perceived need for more faculty with current and broad-based 
expertise on community colleges. 

The inclusion of an advisory committee is a positive component of the 
administration of the program. While there is reasonable balance in the 
membership, there are ways in which the committee could be expanded and the 
use of the members enhanced. let us suggest that the meetings be more 
focused and draw upon the expertise of the members. Meetings should not 
coincide with the cohort weekends. Some members expressed an interest in 
avoiding Friday afternoon meetings and liked being included in events 
associated with the students. We suggest meeting quarterly at mutually 
satisfactory times with enough time scheduled to allow for in-depth dialog. 
Provide routine mailings to advisory committee members to keep them involved 
in the program between meetings. System level administrators would add an 
important dimension to the advisory board as would community college experts 
from outside Minnesota. 

6. Program Faculty and Governance: Do faculty believe they are being used 
effectively in the program? How can the use of their time and expertise be used 
more effectively? Are adjunct faculty being used effectively? Could adjunct 
faculty be used more effectively? What are faculty and administrator views of 
the governance of the doctoral program? How could the governance process be 
improved? 

Faculty believe they are being used effectively in the program; and those to 
whom we spoke expressed their support for the way they were being used in the 
program. There was a need expressed that the program involve more of the 
faculty from the college in the instructional roles; teaching load must be 
balanced with teaching in the regular program. 
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Their ability to bring newer faculty into the program is dependent upon the 
redefinition of the reward structure so that service to this program be worthy of 
recognition and reward. 

Good balance between professors and practitioners. 

Differentiating between faculty responsibilities and administrative responsibilities 
is not clear to all faculty and should be discussed openly. We recommend 
regular meetings of all faculty teaching in the program. 

7. Program lnnovativeness: In what ways is the doctoral program innovative? 
What innovative aspects should be discontinued or expanded? What other 
innovations should be tried? 

Realized that the reason they exist is to serve students. Interdisciplinary, 
scheduling is innovation both the number of weeks and the hours in which they 
meet. The partnerships with the field with the shared support of the 
coordinator's position, the released time some students enjoy from their 
positions, the willingness to innovate in real time moving forward to meet a need 
in the spirit of a land grant university (and a community college). The 
responsiveness of this program to approach current issues important to the 
students; the approach to diversity and the attention paid to diversity; the fact 
that they were looking at work and family issues; introduction and use of 
technology; assistance to students in managing the bureaucracy of a large 
university; two full professors as committed to the program as they are. 

Continuation of this program will require increased participation of the faculty to 
take ownership of the program so that the program is less dependent on the two 
faculty leaders. Innovation will be necessary to find ways to make the program 
stable and self-sustaining. As important as this program is to the University in its 
relationship with the public, this will need to be done. 

8. Program marketability: Is there a regional, national., and mternat1onal market 
for the doctoral program? Should the doctoral program be expanded in these 
ways? 

It is premature to make this determination. Need to continue in the short term to 
emphasize the current cachement; if interest is developed in a larger market 
area, they will have to learn scheduling that will suit longer-distance students; 
use technology in different ways; learn from the Duluth experience; exploit the 
existing affiliation with the National Center for Research in Vocational Education; 
be knowledgeable about other programs seeking to serve similar markets. 

If the market is expanded to other countries or regions, the conceptual base of 
the program would have to be expanded. How possible is it to expand the 
program and continue to provide the exceptional level of service to students that 
characterizes this program? Are you better off having a top-notch small 
innovative and excellent program? 



c Continue to build support for the program with the leadership of key institutions 
in the state; system, college personnel. Including additional members from other 
states on the advisory body would bring in fresh perspectives. 

Can also use their experience to inform other community college programs and 
to learn from them. 

If the program is to be continued and it appears to be warranted at this time, we 
recommend that a market study be conducted to determine the level of interest 
and the capabilities of the college to support the program and at what level. 
Setting a time limit for the program pending further market studies is 
recommended, that is, the program will be supported for X years. At that time, a 
market study including an assessment of the program quality and resources will 
be studied to base a decision to continue, modify or terminate the program. 

Since the basis of our review did not include any analysis of the fiscal aspects of 
the program, our report necessarily remains silent on that subject except to note 
that the value of this program to the University has be measured beyond the 
fiscal. 

9. Program Focus. Is the focus of the doctoral program on two-year institutions 
of hi her education a ro riate? Should it be ex anded u ard or downward? 

For the time being, the focus seems appropriate, but opportunities to create 
discourse across sectors of education, K-12, vocationalltechnical education, 
two-year colleges, four year colleges and universities should be capitalized 
upon. Exploring the potential of two-year colleges in bringing about fundamental 
systemic change in all levels of the educational sectors should be emphasized. 
Such issues as school-to-work and workforce development provide momentum 
for reassessing the relationship between and among different levels of 
education. 

Students think of themselves as the new majority to be served by the 
universities; if the institutions choose not to be responsive to their needs the 
institutions themselves are at risk for their own survival. 

10. Program Priority: Should the doctoral prOQram be a high prionty for the 
departments, college, graduate school, and umversity? For what reasons? How 
could its priority be increased? 

Yes, if you want to have students. Currently the program is viewed as outside 
the margins of graduate education as an innovative program; it needs to be 
integrated into the mainstream of the college and a strong and respected 
community college advocate be brought in to work with the program. 

One strategy we recommend is to expand external support for the program, e.g., 
community college leaders in the state government in the community colleges· 
legislators. We viewed your seeking legislative support to be commendable. ' 
Consider how the Board of Regents can be informed about this program. 



We encourage you to promote the successes of graduates when that is 
appropriate. Cease viewing this program as an experiment. Let the innovations 
and quality show the way for how other programs do business at the University. 
Show how this program fosters faculty productivity and student satisfaction and 
productivity. 

Section 3: The Issue of Replicability: 

The opportunity for replication of this program exists in at least two different 
aspects. The present program is targeted toward students with the specific 
need of preparing for upward career mobility in a sector of higher education 
where opportunities are visible and available. This factor causes the program to 
attract students who are ambitious and motivated not solely by the intrinsic value 
of the graduate program, but also by career advancement. These elements 
would be very important in efforts to replicate the program. 

The instructional model could be expanded to other graduate programs within 
the university provided the following issues are resolved: 

• cost factor 
• adaptability to students with different interests 
• workload and reward structure for faculty 
• sufficient administrative support 
• expanded faculty involvement in and ownership of the program 

Further, this specific model should be shared with other land-grant universities. 
The University of Minnesota's involvement with NERVE provides an opportunity 
to serve as a resource for other states interested in similar programs. 



... 

The team wants to thank each respondent for their contributions to the 
assessment effort. We were singularly impressed with the range of 
responsibilities and the high level of responsibilities of the respondents and their 
level of knowledge and commitment to the program. The faculty and staff from 
the University of Minnesota were unfailingly helpful, informative and 
knowledgeable. 

If there are further questions or clarifications, please feel free to contact any or 
all of the team members. 

Respectfully su~mitted, _. (} 

fL~~t·aL fh-c/-ltwY~ 
E~iza~eth M. Hawthorne 
Director of Academic Affairs and Associate Professor 
The Pennsylvania State University 

on behalf of the team: 

Michael Nettles 
Professor 
University of Michigan 

Dorothy Horrell 
President 
Red Rocks Community College (CO 
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PURPOSE 

LEADERSHIP IN NEW DESIGNS FOR DVO·l'EAR 
INSTITUTIONS OF HIGHER EDUCAtiON 

A collaboratlvt proposa/IJJ tht Unlvtrslty of Mlnntsota 
and tht J,finntsota Statt Colltgts 11nd Univtnitlts 

In 1/rls propDu/, tiN Vtd"Hrsi/J of /trUIMS(Jitl tiiiiiiM JfinM»>II Sllll• Ollk,u IUIIl VIIIHmtt. 
Ttfuul 11 specW GII«GGkln thlll will lwlp 1M Stall of ltfinMsol4 ntJ/iu tlu 11*111141 II/ 1M 
"''"" of il$ l«fmictll coUe,_s, t»mmunJir toRegn, 111111 sJa/1 lllllNnitle~. 71. .,,,., 
pmmlus high quill~, nlnfllll, tuUIIow t»st tduetllkllllll Dppol1llniliu. PDr 1/ru lnliiiiiiN t. 
$1#CH4. tlu ,..., qsU111 ,, pt't~PiM pmfoullJtull MHIIJpmtnl oppottllllllksfor • .,. Mil 
unlHrsi/y klltkn wllo wllllmpk1111nt t1u mtrpr, llllmg with MW tlulgMfor IMmllfl 
tlf'ldiii%Jllkln 111111 tkiJNf7. Till pmpDmlt»llaboraJIH •Jiot1 wil/IH"'ng spldM I'UtiUICII w 
uptttls• oftlu Uni111rsily of Mi11111solt1 inlo partMrslrip wilh IM MinMso/4 Sf* OJII.,u 11114 
lJnivtrsilits In on/, lo assist tlr1 ""'ling qsltm in ib MJCh JoT ,..., ltHls of Jluibilil!, 
IIUUIPalion, ,g;cienq,lllld qllllliq. 

ACfiONS 

• Support operation of model graduate programs for administrative leadership 
development in two-year institutions of higher education. 

• Provide financial support for participants to equalize educational opportunities 
regardless of location, professional position, income, or family status. 

• Expand research and development services and capacity needed by the campuses 
and the new system office to support the merger. 

• Identify, organize, develop, and make accessible the knowledge base related to 
leadership in higher education. 

• Develop new designs for the organization and delivel)' of learning to improve 
quality and effectiveness in two-year institutions of higher education. 

• Expand outreach services for non-credit, cutting edge continuing professional 
education for practicing administrators in two-year institutions of higher 
education. 




