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INTRODUCTION

General College began fall 1988 with a new mission, new guidelines for admitting

students, and a new approach to the curriculum called the Base Curriculum. Fall 1989 began

the second year in which the General College operated under the policies and procedures

brought about by the changes stated above. Given these changes, it is important that the

College form an accurate perception of the student body now being served.

The report contains 19 tables which present information on General College freshmen for

the 1988 and 1989 cohorts. Any student registered in the General College fall 1988 or fall

1989 whose registration status was either NEW HIGH SCHOOL (NHS) or NEW

ADVANCED STANDING (NAS) for those quarters was included for analysis. The numbers

of students identified as fall freshmen were N =956 for 1988 and N =898 for 1989.

The information was gathered from several different sources. The University's

admissions database supplied information on high school GPA, class size, and ACf scores.

Age, ethnic background, gender, number of credits registered, and registration status were

provided by the University's registration database. The 1988 New Student Planning Form

(NSPF), the 1988 TRIO Eligibility form, and the 1989 General College Student Information

form (GCSI) supplied additional information.

GUIDELINES FOR INTERPRETING THE TABLES

Most of the tables contain missing information. There are many reasons for the missing

information. For example, admission tests scores are missing because the University accepts

either ACf or SAT scores as part of a student's application, and the General College has no

entrance examination requirements. Students are not required to provide information such as

gender and ethnic background. Finally, about 10% to 20% of GC entering freshmen seem to

slip through the registration process without completing GC information forms.

Given that information is missing, the reader must be very careful when interpreting

information presented in some tables. Some tables have missing information for over a fourth

of the students, a few for nearly a third (e.g., the 1989 cohort in Table 3), and some for over

half (e.g., ACf scores in Table 7). Therefore, the statistics must be interpreted in light of the

relative number of students represented and treated as estimates of the true distributions of

scores and responses for the fall freshman cohorts. It would not be accurate, for example, to

report that, "92% of the fall 1989 GC freshmen graduated from a high school in the United

States," based on Table 3. A more accurate statement would start off, "Based on 68% of the

GC freshmen who responded to a question about where they received their diplomas, we
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• estimate that 92% ..." Of course, when the number of respondents is nearly equal to the total

number of freshmen (e.g, gender, ethnic background, and age), the statistics can be taken as

representative of the cohort.

OVERVIEW OF THE QUESTIONS

Discussion of the tables is centered around a series of questions. The questions are

derived from two central themes. The fIrst theme looks at similarities and differences between

the 1988 and 1989 cohorts. What are the commonalties between the two years? Are there any

patterns? Are there any indications of changes in the makeup of the student body? The second

theme stems from the College's mission to help underprepared students transfer to a degree

granting unit within the University. The questions look for characteristics that traditionally

represent students who encounter barriers within educational institutions.

The following table provides an overview and guide to the questions.

•

•

OUESTION

How do 1988 and 1989 freshmen compare on pre-college

demographic characteristics?

What is the level of academic preparation that entering freshmen

bring to the General College?

W~do students come to college?

What are students' expectations for their fIrst year in college?

What additional characteristics describe freshmen as they

enter the General College?
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DISCUSSION OF THE TABLES

How do 1988 and 1989 freshmen compare on pre-college demographic characteristics?

As can be seen from Table 1, there is little difference in the proportions of males and

females between the 1988 and 1989 freshman cohorts. In both years, the distribution is

essentially 50% females and 50% males.

There are some notable differences between the two the cohorts in distribution of GC

freshmen among ethnic groups (see Table 2). Twenty-eight percent of the 1989 cohort is

non-Caucasian; this is five percentage points higher than the 23% of the 1988 cohort. This

overall increase can be attributed to increases in the proportion of Blacks and American

Indians with consequent decreases in the proportion of Caucasians. Although the freshman

student body remains primarily white, GC is serving a large proportion of non-white

students.

The average age of entering freshmen is quite similar for the two cohorts. In both

cohorts, the average entering GC freshman was about 19 years of age (see Table 5). In

fact. around 80% of the students in both cohorts were 19 years of age or less (see Table

18). It appears that the typical GC freshman is entering the General College soon after

completing high school. This statement gains further support from Table 4 which indicates

that about 78% of each cohort was out of school for less than one year before entering the

General College.

What is the level of academic preparation that entering freshmen bring to the General College?

Students are required to have a high school diploma or its equivalent in order to attend

the General College. For both cohorts, the vast majority of students received their high

school diploma from a high school in the United States (see Table 3). The 1989 cohort

does show small increases in the estimated percentage of students accepted with GED

certification or diplomas from a foreign high school. The differences are slight and may be

suspect, however, as information is missing for roughly 25% of both cohorts.

There is no noticeable difference among indicators of high school academic preparation

between the two cohorts (see Table 5). Freshmen in both years tended to come from high

schools with large graduating classes (1988 Mean=393; 1989 Mean=376); therefore,

distinctions made by high school percentile ranks are meaningful for the majority of

students in the cohorts. The average high school GPAs are about 2.00 for both cohorts,
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and the average high school percentile ranks are about 34% (1988 Mean=33.5%; 1989

Mean=35%).

Some interesting information was provided by a section of the 1989 GCSI which asked

students to rate their attitudes toward 10 high school subjects. The results are presented in

Table 6. The course subjects are rank ordered from the most to the least favorable.

English and social science subjects are among the highest rated, followed by the physical

sciences. Mathematics was rated as the least favoriteDf~ subjects.

About 50% of the 1988 cohort and 57% of the 1989 cohort reported ACT test scores

(see Table 7). There are slight decreases in scores from 1988 to 1989 for all tests. A

multivariate analysis of variance (MANOVA) indicated a statistically reliable difference

between some pairs of test scores [MVF(7,831)=1.246, p=.099]. Univariate ANOVAs

indicate a reliable difference between the two cohorts for ACT English test scores

[F(1,990)=4.445, p=.035] and a marginally significant difference for ACT Mathematics

test scores [F(l,990)=43.758, p=.053]. Differences for the Social Sciences and Natural

Sciences subtest scores were not significant. The small decreases in English and

Mathematics preparation indicated by the figures in Table 6 and the statistical tests

described above must be interpreted with caution given that only about half the students in

each cohort are represented.

Table 7 pennits comparison of ACT scores of the two cohorts to national norm groups

of students from midwest region colleges. The average scores of GC entering freshmen

from both years appear most similar to those of students entering two-year colleges and

least like those entering Ph.D. granting institutions such as the University of Minnesota.

A similar picture of academic preparation is presented by mean GC placement scores

(see Table 8). Average reading placement scores are identical for the two cohorts and quite

similar to those from a national group of students entering two-year colleges. The average

arithmetic placement scores for the two cohorts are also nearly equal, and are slightly better

than a national norm group with no prior algebra instruction. The average algebra

placement score was lower in 1989, although a MANOVA for the three placement tests

does not indicate the difference to be reliable [MVF(3,1483)=1.008, p>.lO].

Students in the 1989 cohort were also asked to rate their ability in nine academic skill

areas. The results are presented in Table 9. Few students rated their skill levels as

excellent for any of the nine skill areas. Mean ratings were between average and good for

the skill areas of organization, reading comprehension, writing, note taking, and reading

speed. Mean ratings of average were given for the areas of time management and quiz

preparation, while mean ratings of fair to average were given for mathematics and

computers skills.
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Why do students come to college?

Students from both cohorts were asked why they chose to attend college, but the

wording and response options were different for the two cohorts. The 1988 cohort was

asked to select from a list of reasons the most important reason for attending the General

College. The results for the 1988 cohort are presented in Table 9. Students in the 1989

cohort were given a list of 8 reasons and asked to rank order them using 1 to indicate "Most

Important" and 8 to indicate "Least Important". The results for the 1989 cohort are

presented in Table 10. Inspection of the list of items for the two questions indicate very

little overlap in their content and purpose. However, some comparisons can be made.

The 1988 cohort was split on transfer and career determination as primary goals for

attending the General College with a higher percentage selecting transfer. By comparison,

the 1989 cohort indicated preparation for a career to be the primary reason for attending

college, given the list of choices. Given the prominence of this reason in the General

College mission statement, it is unfortunate that the list of reasons presented to the 1989

cohort did not include "To prepare for transfer to another college."

Because students from the 1988 cohort selected only one option from the list of

reasons, we do not have a measure of the relative importance of each reason to an

individual student. While the question asked of the 1989 cohort also has drawbacks (see

discussion below), the rankings allow at least one generalization. The 1989 cohort

indicated academiclcareer reasons more important than sociaVpersonal reasons for why they

chose to attend college.

What are students' expectations for their first year in college?

One question asked of students in the 1989 cohort presented them with 14 possible

topics that could be discussed with an adviser during their registration appointment.

Students were asked to rate the importance of discussing each topic during the meeting.

Table 12 presents a rank ordering of the ratings. Academic requirements, study skills,

career plans, and choice of major were the four top-ranked topics. Transfer requirements

ranked sixth. Topics regarding social activities and employment were in the middle ranks.

The topics of ethnic issues and child care were, respectively, the lowest ranked topics.

The 1989 cohort was asked to predict the number of hours they would study per week

and their cumulative OPA at the end of their fIrst year in college. The question on nrst-year

cumulative GPA presented seven response categories labeled A, A-, B+, B, B-, C+, and
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C. In order to facilitate their comparison with actual high school GPAs, the categories

were assigned numerical values (i.e., A =4.00, A- = 3.67, B+ = 3.33, etc.). Table 13

reports that students in the 1989 cohort expect to study an average of 17 hours per week

and to have an average GPA of 3.05 at the end of the first year. This estimate contrasts

sharply with to the self-reported high school average of seven hours of study per week and

the students' actual mean GPA of 2.01.

What additional characteristics describe freshmen as they enter the General College?

The vast majority of students from both cohorts were classified as new high school

students (see Table 14), which means they had completed less than 36 credits of college

work before entering the General College. Only about a fourth of each cohort (22.4% in

1988 and 23.4% in 1989) registered for 12 credits or more of credit-bearing course work

during their first quarter (see left-hand side of Table 15). A large number of students in

both cohorts, however, took one or more non-credit courses during their first quarter

(N =722, or 75.5%, in 1988 and N =666, or 74.2%, in 1989; see Table 16).

Students' number of registered credits were adjusted for both cohorts by adding five

credits for each non-credit course taken. The five-credit allottnent was chosen because it is

used by Financial Aid to determine eligibility. The right-hand side of Table 15 presents

part-time versus full-time status for students based on number of credits when adjusted for

non-credit course work. When this adjustment is made, the number of students taking full

time credit loads increases dramatically (96% for 1988 and 93% for 1989 students).

The majority of students in the 1989 cohort planned to live close to campus (Tables 13

and 18) in a dormitory or off-campus housing (Table 17) during their first quarter of

college. Very few students in the 1989 cohort planned to include extracurricular activities

in their schedules (Table 13). About three-fourths of the 1988 cohort and two-thirds of the

1989 cohort planned to work, with 57% of the 1988 cohort and 53% of the 1989 cohort

working more than 10 hours per week (Table 18).

The typical student in both cohorts is 19 years of age or less, white, speaks English,

does not have a disability, has no children, comes from a family with an income above

poverty-level, works, but is not self-supporting. Four of the categories in Table 18 have

representation by one-fourth of the students, or better, in both cohorts. These categories are

First-Generation College, Low Income, Non-Caucasian, and Works. Similar percentages

of students in the 1988 and 1989 cohorts were categorized as First Generation College and

Low Income. While there appears to be a decrease from 1988 to 1989 in the percentage of

students who need to work or who work more than 10 hours per week, there was an
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increase in the number of non-Caucasians. In addition, about a third of the 1989 cohort

commutes more than five miles to schoo1. With the exceptions of age and ethnic

background, where the numbers of students represented are close to the total numbers of

students, the reader should treat these descriptions as estimates.

The five categories with one-fourth or more representation from a cohort represent

students who might be expected to encounter barriers within an educational institution. The

needs to work and to commute to school set up potential time conflicts with class

schedules, faculty and adviser hours, and college community events. An educational

institution may present cultural and financial conflicts to students who are first generation

college, have a low income, or are non-Caucasian.

Given that a student represented by anyone of the categories discussed above is likely

to encounter educational barriers, the likelihood may be even greater for a student

represented by two or more of the categories. For both cohorts, membership in the

categories of First Generation, Low Income, and Non-Caucasian were crosstabulated to

determine numbers of students who could be cross-classified into several categories. The

categories of Commutes and Works were excluded from the analysis. It is difficult to

represent information in three dimensions and the task is almost unmanageable for five

dimensions. A reduction in the number of categories produced a more manageable set of

information. The categories of Works and Commutes were excluded because they are

more typical of students in the cohorts (and probably of students at the University, in

general) than are the other three categories.

An attempt was made to cross-classify students from the 1988 cohort. Only 573 (60%)

of the 956 students from 1988 had information on all three categories. In addition, while

76% of the Caucasians were represented by the cross-classification, only 29% of the non

Caucasians were represented. This is further accented by the difference between the

estimates of the percentage of non-Caucasians in the 1988 cohort presented in Table 18 and

that of the proposed cross-classification (23% and 10%, respectively). Given the potential

for misrepresentation of trends among non-Caucasians in the 1988 cohort, the cross

classification is not presented.

The cross-classification of students in the 1989 cohort is presented in Table 19. Seven

hundred and thirty-six (82%) students from 1989 had information on all three categories,

with 89% of the Caucasians and 65% of non-Caucasians represented in Table 19. Non

Caucasians are still under-represented (22% of the sample in Table 19 versus 28% of the

sample in Table 18), however, the representation seems adequate for estimating trends in

the larger population.
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The infonnation has been tabulated to answer questions generated from several

different perspectives. The major subdivision of Table 19 is based on ethnic background,

with non-Caucasians represented by the upper-half and Caucasians represented by the

lower-half of the table. Membership in the categories of First Generation College and Low

Income are crosstabulated within each subdivision.

The columns labelled N give the number of students represented by a particular cell or

subdivision. The columns labelled T% contain percentages based on the total number of

students represented in Table 19 (N =736). The columns labelled S% contain percentages

based on the number of students within the two major subdivisions (n =164 and n =572

for non-Caucasians and Caucasians, respectively). The columns labelled C% represent

percentages based on the number of students within a particular column of the major

subdivision, while the columns labelled R% display percentages based on the number of

students within a particular row of a major subdivision.

The 60 students who are non-Caucasian, low income, and first generation college will

be used as an example. Find the cell for these 60 students and look under the T% column.

You should find the number 8.2 which indicates that 8.2% of the 736 students represented

in Table 19 are non-Caucasian, low income, and first generation college. The number

under the S% column indicates that 36.6% of the non-Caucasians are low income and first

generation college. The number under the C% column indicates that of the 73 students

classified as non-Caucasian and low income, 82.2% are first generation college. Finally,

the number under the R% column indicates that 50.8% of the 118 students classified as

non-Caucasian and first generation college are low income.

Inspection of the table points out that non-Caucasians are more likely than Caucasians

to be considered low income and/or first generation college. Just under half of the

Caucasian students are estimated to be first generation college. The estimate for non

Caucasians is closer to three-fourths (72%). Similarly, while only a fifth of the Caucasians

are considered low income, just under one-half (44.5%) of the non-Caucasians fall into this

category. When students who are both low income and first generation college are

considered, about 14% of the Caucasians fall into this classification compared to 37% of

the non-Caucasians. Therefore, the characteristics of being first generation college, low

income, or both are estimated to be more prevalent among non-Caucasian than Caucasian

students in the Fall 1989 cohort.

Another perspective needs to be taken before leaving this section. This perspective is

represented by the question, "What type of student am I likely to find in the General

College?". Although being low income is more common of non-Caucasians than

Caucasians, Caucasians represent 62% of the 190 low income students in Table 19.
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Similarly, Caucasians represent 70% of the 392 students categorized as fIrst generation

college. In fact, of the eight classification categories represented in Table 19, the two most

common types of students in the 1989 cohort are either Caucasian but neither low income

nor first generation college, or Caucasian and first generation college. Together, these two

classifications represent an estimated 62% of the 1989 cohort.

Summaty

For the majority of freshmen entering the General College, the major disadvantage they

bring is poor academic preparation for college. The lack in academic preparation is

indicated by several measures: low high school GPAs and percentile ranks, low ACT and

placement scores, and low preferences for certain academic subjects. This is not to

undermine the fact that a significant number of entering freshmen are non-Caucasian, first

generation college, or low income. What we lack at this time is information on the

significance of these characteristics to the students who possess them and the educational

barriers they perceive to exist in the General College or the University.

There is some indication that the lack of academic preparation may be of initial concern

to entering freshmen (see Table 12). Topics of college academic standards, degree

requirements, and career preparation were rated the most important topics for discussion

during an initial meeting with an adviser by students in the 1989 cohort. The topics of

personal problems and ethnic issues were not rated of great importance, and the topic of

employment was rated as having moderate importance. Given the context of the question,

however, thiese findings probably reflect students' justifiable concern for academic issues

at the beginning of their first quarter. In addition, ethnic issues, personal problems, and

employment may not be topics that students are inclined to discuss with an adviser.

One point of interest is the mismatch between students' high school academic

performance and preparation and their expectations for their first year of college.

Apparently, a large number of students come with the expectation that their performance in

General College will be significantly better than their performance in high school. This is

reasonable, because to believe otherwise would provide little motivation for attending

college. This expectation is likely to prove true in some cases. The results of previous

studies show little relationship between measures of precollege academic performance and

academic performance while in the General College (e.g., delMas, 1989). Students'

projections appear somewhat overly optimistic, however, when the transfer rates and

academic performance of previous cohorts are considered (Schmitz and delMas, 1989). It

will be interesting to see if their predictions come true.
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Table 1. Gender of fall 1988 (N =956)* and fall 1989 (N =898)** GC Freshmen

Fall 1988 Fall 1989

J:L -!&.- J:L %

Male 478 50.0 442 49.3

Female 478 50.0 454 50.7

Total 956 100.0 898 100.0

Table 2. Ethnic Background of fall 1988 (N =874)* and fall 1989 (N =894)** GC Freshmen

Fall 1988 Fall 1989

• J:L -!&.- J:L ~

International 7 .8 11 1.2

Hispanic 30 3.4 31 3.5

Asian American 59 6.8 36 4.0

American Indian 35 4.0 73 8.2

Black 73 8.4 100 11.2

Caucasian 670 76.7 643 71.9

Total 874 100.0 894 100.0

•
* Total number of freshmen entering the General College in fall 1988 =956.

** Total number of freshmen entering the General College in fall 1989 =898.



•
Table 3. Type of High School Diploma Received by fall 1988 (N = 736)* and fall 1989

(N =674)** GC Freshmen

Fall 1988 Fall 1989

Ji.. ~ Ji.. ...!&..-

USA High School 694 94.3 617 91.5

GED 34 4.6 38 5.6

Foreign High School 8 1.1 18 2.7

Other __0 0.0 __1
I 1

Total 736 100.0 674 100.0

• Table 4. Number of Years Since Last Attended School as Reported by fall 1988 (N = 739)* and
fall1989 (N = 667)* GC Freshmen

Fall 1988 Fall 1989

Ji.. ~ Ji.. ...!&..-

Less Than 1 Year 580 78.5 517 77.5

1 to2 Years 93 12.6 76 11.4

3 to 5 Years 44 6.0 41 6.1

6 to 10 Years 12 1.6 25 3.7

More Than 10 Years --.lQ 1.4 _8 1.2

Total 739 100.0 667 100.0

•
* Total number of freshmen entering the General College in fall 1988 =956.

** Total number of freshmen entering the General College in fall 1989 = 898.



• Table 5. Summary Statistics for High School Variables for fall 1988 and fall 1989 GC Freshmen

Fall 1988* Fall 1989**

..li.. Mean SD ..li.. Mean SD

Age 884 18.9 2.61 895 19.3 3.29

High School GPA 909 1.99 .474 401 2.01 0.541

High School %-tile Rank 861 33.5 17.77 775 34.9 18.79

High School Class Size 845 393.4 200.18 755 375.8 185.67

Self-Reported Number of
Study Hours per Week
in High School (GCSI) (not reported) 813 6.9 6.10

•

•
* Total number of freshmen entering the General College in fall 1988 =956.

** Total number of freshmen entering the General College in fall 1989 =898.



Table 6. Relative Frequencies and Mean Ratings of Attitudes Toward High School Subjects
by 1989 GC Freshmen*

• HIGH SCHOOL SUBJECT

Social
Rating Art English Studies History Music

% % % % %

1) Liked 74.3 68.2 64.2 60.4 61.1

2) Indifferent 18.0 27.0 28.7 29.2 24.5

3) Disliked 7.7 4.9 7.1 10.4 14.4

N** 596 804 794 797 452

Mean Rating 1.33 1.37 1.43 1.50 1.53

Stand. Dev. .614 .580 .622 .677 .733

• HIGH SCHOOL SUBJECT

Foreign
Rating Biology Language Physics Chemistry Mathematics

% % % % %

1) Liked 51.9 44.7 34.1 30.8 30.6

2) Indifferent 32.2 32.9 33.1 35.0 30.1

3) Disliked 15.9 22.4 32.8 34.3 39.3

N** 757 656 369 569 797

Mean Rating 1.64 1.78 1.99 2.04 2.09

Stand. Dev. .741 .789 .819 .806 .832

* Subjects are in rank order from left to right based on the mean attitude rating.

• ** Total number of freshmen entering the General College in fall 1989 =898.
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Table 7. Comparison of Mean ACT Subtest and Composite Scores Among 1988 (N = 483)* and 1989 (N = 510)** GC Freshmen and

National Norm Groups

Norms Based on Students Enrolled
General College in Midwest Region Collegest

Fall 1988 Fall 1989 2-Year Colleges 4-Year Colleges Ph.D. Level Colleges
N =483 N =510 N = 3,307 N=3,101 N = 10,286

Subscores Mean SD Mean SD Mean SD Mean SD Mean SD

English 16.3 4.58 15.7 4.59 16.6 5.1 18.7 5.3 20.6 4.5

Mathematics 13.6 6.23 12.9 5.83 14.6 7.5 17.7 8.1 21.2 7.1

Social Science 14.9 6.12 14.2 6.30 15.4 6.6 18.5 6.5 20.5 6.5

Natural Science 18.7 5.26 18.6 5.27 19.4 6.7 21.9 6.4 24.0 5.8

Composite Score 16.0 4.22 15.5 4.23 16.6 5.2 19.2 5.9 21.7 5.1

t Norms obtained from "College Student Profiles: Norms for the ACT Assessment." ACT, 1987.

* Total number of freshmen entering the General College in fall 1988 = 956.
•

** Total number of freshmen entering the General College in fall 1989 = 898.
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Table 8. Comparison of Mean General College Placement Scores Among 1988 and 1989 GC Freshmen and National Norm Groups

General College

Fall 1988t-- Fall 1989tt_ National NQnnGrouDttt

Tests N Mean SD N Mean SD N Mean

Reading 721 31.8 6.55 769 31.6 6.65 2,240* 31.0

Arithmetic 777 26.7 5.66 788 26.4 5.69 965** 22.0

Algebra 776 17.8 7.40 788 17.3 7.55 3,285*** 15.0

t Total number of freshmen entering the General College in fall 1988 =956.

tt Total number of freshmen entering the General College in fall 1989 =898.

ttt From 1. Garfield and R. delMas (1987) An analysis of the General College placement tests. General College Office of Research
and Evaluation. Minneapolis: University of Minnesota.

*
**

***

Based on national sample of college students from 15 two-year colleges.

Based on national sample of college students with no course work in algebra.

Based on national sample of college students with 1 or 2 semesters of algebra.



• Table 9. Relative Frequencies and Mean Ratings of Academic Skills of 1989 GC Freshmen*

SKILL AREA

Reading Note Reading
Rating Organization Comprehension Writing Taking Speed

% % % % %

1) Poor 2.7 3.3 3.4 3.0 7.1

2) Fair 10.2 11.5 13.2 11.2 17.0

3) Average 28.3 27.2 30.6 35.9 32.5

4) Good 39.4 39.7 40.4 41.5 30.8

5) Excellent 19.3 18.2 12.5 8.4 12.6

N** 812 808 805 810 804

Mean Rating 3.62 3.58 3.46 3.41 3.25

Stand. Dev. .995 1.020 .982 .902 1.098• SKILL AREA

Tune Quiz
Rating Management Preparation Mathematics Computers

% % % %

1) Poor 7.2 6.4 21.4 22.7

2) Fair 18.2 22.1 25.5 26.0

3) Average 38.9 41.6 26.5 26.3

4) Good 28.9 26.4 21.4 19.8

5) Excellent 6.8 3.5 5.3 5.2

N** 807 810 805 809

Mean Rating 3.10 2.98 2.64 2.59

Stand. Dev. 1.011 .939 1.186 1.186

• * Subjects are in rank order from left to right based on the mean attitude rating.

** Total number of freshmen entering the General College in fall 1989 =898.



• Table 10. Most Important Reason for Attending the General College as Indicated by 1988 (N =
686)* GC Freshmen

N %

Transfer to another college 322 46.9

Dererrrrlnecmreergom 216 31.5

Improve basic academic skills 56 8.2

Learn skills to get a new job 51 7.4

Take courses for personm interest 21 3.1

Learn skills to advance in job -2Q -.b..2

Total 686 100.0

Table 11. 1989 GC Freshmen Rank Ordering of Personal Reasons for Attending College
(Rankings ranged from 1 ="Most Important" to 8 ="Least Important")• Mean Standard

REASON N** Rank Deviation

To prepare for a vocation, learn what I need to know in order
to enter a particular career. 790 2.5 2.06

To pursue scholarly activities for intellectual development. 788 3.0 1.92

To discover and develop my own talents. 789 3.3 1.88

To become more mature, learn how to take on responsibility
and become an adult. 785 4.0 1.96

To meet compatible people, enjoy myself. 783 4.9 1.75

To be in a place where I can be an individum, not have to
conform, do what I want. 782 5.2 1.93

To be in activities, join and work for various organizations. 783 5.7 1.76

To satisfy parents or family. 781 6.8 1.88

• * Total number of freshmen entering the General College in fall 1988 =956.

** Total number of freshmen entering the General College in fall 1989 = 898.



Tabl~. • •Perceived Imponance of Topics for Discussion with Adviser at Initial Registration Appointment by 1989 GC Freshmen*

TOPIC

Rating of Academic Study Career Choice Adjustment Transfer Extrncurricular
Imponance Requirements Skills Plans of Major to College Requirements Activities

% % % % % % %

1) Not 1.0 4.4 5.6 6.4 15.9 23.0 26.0

2) Moderately 22.9 28.5 39.3 48.9 45.1 36.6 54.3

3) Extremely 76.1 67.0 55.1 44.8 39.0 40.3 19.7

N** 792 792 788 786 787 792 787

Mean Rating 2.75 2.63 2.50 2.38 2.23 2.17 1.94

Stand. Dev. .455 .568 .602 .604 .704 .777 .674

TOPIC

Rating of Social Community High School Personal Ethnic Child
Imponance Employment Life Resources Preparation Problems Issues Care

% % % % % % %

1) Not 32.3 28.7 41.4 39.4 57.9 72.9 88.4

2) Moderately 43.4 51.9 43.7 48.4 33.8 20.9 7.3

3) Extremely 24.4 19.4 14.9 12.3 8.3 6.2 4.3

N** 784 788 780 722 787 786 785

Mean Rating 1.92 1.91 1. 74 1.73 1.50 1.33 1.16

Stand. Dev. .749 .688 .702 .666 .645 .589 .470

* Subjects are in rank order from left to right based on the mean attitude rating.

** Total number of freshmen entering the General College in fall 1989 = 898.



• Table 13. 1989 GC Freshmen Estimates of Variables Related to Their First Year of College

Standard
N** Median Mean Deviation

Predicted GPA for
1st Year of College 813 3.00 3.05 0.448

Anticipated Number of
Study Hours per Week 817 15.0 17.0 10.71

Commuting Distance
One-Way to School 808 1.0 5.3 8.15

Anticipated Employment
Hours per Week 808 15.0 12.2 10.56

Number of Extracurricular
Activities 819 0.0 0.6 0.84

Table 14. Registration Status for 1988 (N = 956)* and 1989 (N = 898)** GC Freshmen• Fall 1988 Fall 1989

jL ~ jL -!&.-
New High School 938 98.1 869 96.8

New Advanced Standing --..ll -L..2 -l2 -la.1
Total 956 100.0 898 100.0

• * Total number of freshmen entering the General College in fall 1988 =956.

** Total number of freshmen entering the General College in fall 1989 =898.



• Table 15. Full-Time versus Part-Time Registration as a Function of Number of Credits for 1988
(N = 956)* and 1989 (N =898)** GC Freshmen

Non-Credit Courses Excluded Non-Credit Courses Included

Fa111988 Fa111989 Fa111988 Fa111989

N % N % N % N %
Part-Time

( < 12 Credits) 742 77.6 688 76.6 41 4.3 63 7.0

Full Time
( ~12 Credits) 214 22.4 210 23.4 915 95.7 835 93.0

Table 16. Number of Non-Credit GC Courses Taken by 1988 (N = 956)* and 1989 (N = 898)**
GCFreshmen

Fall 1988* Fall 1989**
Number of Non-
Credit Courses ..lL ~ ..lL ~

None 234 24.5 232 25.8

• One 711 74.4 652 72.6

Two --li --Ll -.H ~

Total 956 100.0 898 100.0

Table 17. Type of Residence While in College as Reported by 1989 (N =810)** GC Freshmen

•

N %

Fraternity or Sorority 31 3.8

Dormitory 279 34.4

Off Campus Housing 227 28.0

Home With Family 273 33.7

Total 810 100.0

* Total number of freshmen entering the General College in fall 1988 = 956.

** Total number of freshmen entering the General College in fall 1989 =898.



• Table 18. Summary of Specific Indicators for 1988 and 1989 GC Freshmen

Fall 1988* Fall 1989**

Number of Number of
Respondents 0/0 Yes Respondents 0/0 Yes

Older Than 19 Years of Age 884 17 895 21

First-Generation College 733 49 737 53

Low Income 634 26 737 26

Has a Disability 736 4 737 4

Self-Supporting 737 21 737 13

Works 711 75 808 65

Works> 10 Hrs/Week 711 57 808 53

Non-Caucasian 874 23 894 28

• Non-Native Spearkers 731 6 607 11

Has Child < 14 Yrs Old 734 4 737 7

Receives AFDC 684 3 737 3

Single Parent (not reported) 737 4

Commutes to School (not reported) 808 51

Commutes> 5 Miles (not reported) 808 31

• * Total number of freshmen entering the General College in fall 1988 =956.

** Total number of freshmen entering the General College in fall 1989 =898.
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•

•
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Table 19. Crosstabulation of Ethnic Status (Caucasian versus Non-Caucasian) by Income Status
by First Generation College Status for Freshmen Entering GC fall 1989 (N=736)*

Non-Caucasian

Low Income

Yes No Marginal Total
First

Generation N R% C% S% T% N R% C% S% T% N S% T%

60 58 118
50.8 49.2

Yes 82.2 63.7
36.6 35.4 72.0

8.2 7.9 16.0

13 33 46
28.3 71.7

No 17.8 36.3
7.9 20.1 28.0

1.8 4.5 6.3

Marginal 73 91 164
Total 44.5 55.5 100.0

9.9 12.4 22.3

Caucasian

Low Income

Yes No Marginal Total
First

Generation N R% C% S% T% N R% C% S% T% N S% T%

78 196 274
28.5 71.5

Yes 66.7 43.1
13.6 34.3 47.9

10.6 26.6 37.2

39 259 298
13.1 86.9

No 33.3 56.9
6.8 45.3 52.1

5.3 35.2 40.5

Marginal 117 455 572
Total 20.5 79.5 100.0

15.9 61.8 77.7

* Total number of freshmen entering the General College in fall 1989 = 898.

Legend
N = Number of students represented by the cell

R% = Row percent; Percentage of row total
C% = Column Percent; Percentage of column total
S% = Subtotal Percent; Percentage of students in subpopulation (Non-Caucasian or Caucasian)
T% = Total Percent; Percentage of total number of students (N=736)
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February 5, 1990

UNIVERSITY OF MINNESOTA General College
1WIN CITIES Office of Research and Evaluation

133 Appleby Hall
128 Pleasant Street S.E.
Minneapolis. MN 55455
(612) 625-8552

To:

From:
Re:

David Taylor, Evelyt;JIansen, Marjorie Cowmeadow, Doug Dearden, F.
T. Benson, Jay Hatch, Barbara Killen, Carol Miller, Apama Ganguli
Bob delMas, GC ORE
Report entitled "Whom Do We Serve? Entry characteristics of 1988 and
1989 General College Freshmen"

•

•

Attached is a copy of a report on General College entering freshmen that I
have finally completed. Although it was my intention to get the report out late in
fall quarter, missed deadlines and setbacks pushed fall quarter work into winter
quarter, dragging this project along in the undertow. The report was originally
intended to only describe the 1989 cohort. The decision to compare the 1988
and 1989 cohorts added more time to the project in terms of organizing an
additional set of information and making the comparisons. Well, that seems to
be a sufficient number of excuses to offer.

I am circulating the report to deans and committee heads so that you may,
in tum, circulate the manuscript among others within the committees and
factions you each represent.

cc: Connie Schmitz


