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Correction
The editor regrets that requested edits and 
clarifications to the cover story, “Heady work,” 
in the Winter 2005 issue of Link were not 
included due to a lapse in the editing process. 
Below is the corrected copy as it should have run:

What’s alarming: fear or neutrality?
Kathleen Thomas, assistant professor of 
child development, is collaborating on the 
diabetic-pregnancy study of Charles Nelson, 
professor of child development, examining 
how the hippocampus functions when 
children are having to constantly update 
their memories (is that a new picture on 
the screen, or one they’ve seen already?). 
In another series of studies, she’s looking at 
how the amygdala, a structure sometimes 
called the “reptile brain” because its lineage 
stretches so far back into human evolution, 
reacts to different facial expressions. 

“The amygdala seems to be important 
in determining what to be afraid of,” Thomas 
says, “but it doesn’t work the same way in 
children as in adults.”  In adults, the amygdala 
shows most activity when shown a fearful face; 
one where you can’t tell why the actor might 
be afraid; in children, interestingly, it responds 
more to neutral faces, ones where you can’t 
tell whether the person is mad or not. Thomas 
is exploring why neutral faces may be more 
important in childhood than in adulthood.



    FROM THE DEANsyussen@umn.edu

It’s been an excellent year for the college and 2005–06 looks to be even more so. We will be observing 
the college’s 100th anniversary with a series of signature events including a gala in the spring of 2006 
(see pg. 4 for details). We also will begin the planning stages for renovation of the new Education 
Sciences Building (see pg. 5) following the successful passage of the state bonding bill in the 
Minnesota legislature earlier this spring.

We are celebrating the news that came out in late March: the U.S. News & World Report graduate 
school rankings. The details of the rankings are on page 5 of this issue of Link, and I am very proud to 
say that we are ranked among the top five public colleges of education in the nation.

In addition to our other plans for 2005–06, we look forward to and will welcome the challenges 
and changes that most certainly lay ahead with the University’s major strategic positioning process. 

For those of our alumni who have not had access to the myriad local news reports about the 
strategic positioning process, let me briefly explain. Since the summer of 2004, the University of 
Minnesota has undergone a strategic positioning process and has set a goal to become one of the top 
three public research universities in the world within a decade.

On March 30, two committees charged with developing academic and administrative 
recommendations delivered a report to University President Robert Bruininks. Those reports and 
an executive summary of the two documents are available at www.umn.edu/systemwide/strategic_
positioning.  

Under these recommendations, the college would gain three departments: the Department of 
Family Social Science and School of Social Work from the College of Human Ecology as well as a new 
department of developmental education that would join us from General College. 

Other proposed changes for the University would involve several other units and several actions 
aimed at raising student achievement and standards, including an honors program and a University-
wide writing initiative.

The suggestions made by the academic task force would bring challenging and sometimes painful 
changes to the University, but I believe the changes we make now and in the future will benefit the 
University’s students, faculty, staff, and the entire state by strengthening the quality of our education, 
research, and public service. 

Here in the college we welcome the possibility of joining with our colleagues and students from 
family social science, social work, and developmental education. I know we could find many natural 
opportunities for collaboration in teaching and research and community outreach with them. A new, 
expanded College of Education and Human Development would be even better equipped to meet the 
needs of Minnesota in the areas of teaching and learning, psychological and physical development, 
and organizational and educational leadership.
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College of Education and 
Human Development alumni 
have been inspiring minds for 
a century through their work 
in various fields of education 
and other careers. From 

teachers to psychologists 
to policymakers to business 
leaders, alumni of the 
college, located throughout 
Minnesota and throughout 
the world, have made an 
impact on society then  
and now. 

As part of the college’s 
upcoming centennial 
celebration, we will honor 
100 alumni who have 
distinguished themselves 
throughout their careers. 
We invite you to nominate 
graduates of the college 
who have made significant 
contributions to society and 
whose successful careers and/
or volunteer activities began 
with the education they 
received from the college.

The nomination process 
is easy. Send us basic 
information using a form 
found at education.umn.
edu/alum and we’ll contact 
the nominee for additional 
details. If you don’t have 
computer access, please 
call 612-625-1310 to 
request a form by mail. The 
nomination deadline is  
Nov. 15, 2005; early 
nominations will be 
appreciated.

College centennial 
will recognize 100 
distinguished alumni

Centennial  
signature events

Celebrate our centennial 
with us at these special 
events! More events will  
be added, including 
celebrations in various 
locations around the  
country, during the 2005–06 
academic year. Please be 
alert for additional mailings 
and announcements about 
the centennial as the 
September kickoff  
date nears.

Aug. 25–Sept. 5  
Minnesota State Fair 

Sept. 17 
Saturday Scholars  
Alumni College 

Dec. 12 
100th Birthday Party 

May 5–6, 2006  
All-Class Reunion, 
Alumni Society Awards 
Celebration, and 
Centennial Gala

Second annual Impact Awards  
for Distinguished Teaching
Based on nomination letters from students, 
parents, and colleagues, three Minnesota 
teachers have received the Impact Award for 
Distinguished Teaching from the College of 
Education and Human Development. This 
is the second year the Impact Awards have 
been presented.

The recipients are: Lori DuPont, a life skills 
teacher at the Work Opportunity Center, 
Minneapolis district; Steve Olsen, an 
instrumental music teacher at Rosemount 
High School; and Marcia Applen, a middle 
school and high school social studies teacher 
in St. Peter.

The college’s Council on Teacher Education 
created the Impact Award to annually 
recognize educators who, through their 
teaching, have exerted a profound influence 
on the lives of students. The award includes 
$1,000 for each recipient. 

Congratulations, Glen!
Glen Sorenson (B.S., ’76), an anatomy and physiology teacher 
at Proctor High School in Proctor, Minn., and an alumnus of the 
college, has been named by Education Minnesota as the 2005 
Minnesota Teacher of the Year. He was one of 10 finalists chosen 
from a total of 141 candidates.

Sorenson was a wildlife biology major at the University, but after 
enjoying a stint teaching children at a wildlife reserve, he decided 
to become a teacher. He changed his major to education and 
prepared for licensure in life science and Earth science.

Although the college prepares only 10 percent of Minnesota’s 
licensed teachers, 50 percent of those named Minnesota Teacher 
of the Year since the award began in 1964 have earned licenses, 
degrees, or done graduate studies here.

Lori DuPont (top) and 
Marcia Applen enjoy a 
reception in their honor.
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College among 
the top five 
public graduate 
programs in  
the U.S.
The college is fifth among 
graduate programs 
of education at public 
universities in the 2006 U.S. 
News & World Report rankings 
of graduate programs. The 
college is ranked 12th overall, 
out of 190 graduate education 
programs that participated in 
the magazine’s process. 

Among the top five public 
colleges, we are the only one 
accredited by the National 
Council for Accreditation of 
Teacher Education (NCATE), 
making us the top-ranked 
nationally accredited, public 
college of education in the 
nation.  

Here are where individual  
programs within the college  
are ranked:

• Vocational/technical, first 
• Developmental psychology, 

third
• Special education, fourth
• Counseling/personnel  

services, fourth 
• Educational psychology, 

sixth
• Curriculum and instruction, 

ninth
• Elementary education, 11th
• Secondary education, 12th 
• Administration/supervision, 

12th

With passage of a state 
bonding bill in early April, 
the proposed renovation 
of the former Mineral 
Resources Research Center 
(MRRC) into a new 
Education Sciences Building 
will become a reality. The 
bonding bill will provide 
$14.5 million of the $21.7 
million cost of the project. 

College, University, and 
possible private donations 
will cover the remaining 
costs. Construction planning 
will begin this summer.

When completed, probably 
in 2007–08, the building 
will house the Department 
of Educational Psychology, 
the Center for Applied 
Research and Educational 

Improvement, the Center 
for Early Education and 
Development, and the 
Office of Educational 
Accountability. The 
move will allow for better 
communication and 
interaction among faculty, 
students, and the community 
with offices, public gathering 
places, and labs.

State funding approved for  
Education Sciences Building

Leaders in Minnesota education
Peggy Flanagan (B.S., child development, American Indian studies) was elected to the 
Minneapolis School Board in November, one of the youngest candidates—at 25—to ever win a 
seat on that board. She works as coordinator of urban immersion service retreats for the Greater 
Minneapolis Council of Churches.

Ben Kanninen (Ed.D., ’04, educational administration), superintendent of the Burnsville-Eagan-
Savage School District, was named Minnesota Superintendent of the Year for 2005–06.



Celebrating the college 
centennial at the State Fair
The college will, for the fifth year, have a booth in the U of M Building 

at the Minnesota State Fair, Aug. 25 to Labor Day, Sept. 5. In connection 

with the college’s centennial, the focus will be on fun activities related 

to the history of education in Minnesota, but we also will be giving away 

rulers, encouraging visitors to “send a postcard to your favorite teacher,” 

and hosting a children’s activity area and computer/video 

activities. Our centennial theme is “Inspiring Minds 

for a Century.”

The Arctic explorer/educators from Nomads 

Adventure & Education, who work with the 

college to promote adventure learning, 

will present stage shows with their Polar 

Huskies in front of the U of M building on 

both Saturday mornings of the fair.

<  Where to find us at the Fair
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New Web site 
launched for 
high school students
Youthhood.org is a new Web site that provides students, 
teachers, mentors, and parents with an online, research-
based, transition curriculum focused on preparing for life 
after high school. 

Created by the National Center on Secondary Education 
and Transition in the college’s Institute on Community 
Integration, Youthhood is interactive, fun, and best of 
all, free.

Anyone working with transition-aged youth can go to 
www.youthhood.org for an exciting online resource. 
Questions? E-mail us at youthhood@umn.edu or call Pam 
Stenhjem at 612-625-3863.

After an illustrious career 
in the U.S. educational 
system, former college 
dean Bill Gardner has an 
interesting perspective on the 

educational systems in Buenos 
Aires. “Teacher salaries don’t 
come up to the poverty level 
there,” Gardner observes. 
“For the middle class, private 
education is the thing.” 

What brings an emeritus 
Minnesota educator to 
Argentina? Gardner, whose 
career with the college 
included teaching in the 
college for 42 years and 
serving as dean from 1976 
to 1991, is married to 
Crystal Meriwether, former 
superintendent of St. 
Anthony Public Schools and 
an alumna of the college, 
who left education to join the 
foreign service. Buenos Aires 
is their most recent port of 

call. Before that, they lived 
for two years in Helsinki, 
Finland. 

In Buenos Aires, Gardner 
and Meriwether offer 
presentations about the 
American education system, 
meet local residents through 
Meriwether’s work, and are 
part of a U.S./Argentine 
friendship society. 

Although he retired in 1996, 
Gardner remained active, 
writing and consulting, and 
says he “really” retired in 
1999. “People say, ‘What are 
you doing in retirement?’ I 
tell them: I’m reading books, 
and I’m reading them all the 
way through.” 

Gardner and Meriwether 
recently took a trip to 
Antarctica. “Freedom is kind 
of a misused word these days, 
but I’m free to do the things I 
want to do,” he says.

To Gardner, life outside of 
the U.S. has offered new 
perspectives and has kept him 
constantly engaged. “The 
most important thing to me 
is that you get to see a society 
from the inside,” Gardner 
explains. “In the U.S., you 
read the papers from a U.S. 
point of view. In Buenos Aires 
and Finland, you get a greater 
quantity of international 
news, and you get things from 
their perspective, which is 
really grabbing and different.”

Linking up with emeriti: 

Bill Gardner
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Matt, a 10-year-old boy living 
at home and attending a 
special education classroom 
for students with cognitive 
impairments in a public 
school, spends much of his 
waking hours biting his hands, 
arms, and legs, scratching 
and pinching his face, and 
banging his head against hard 
surfaces like desks and doors. 
Sometimes he draws blood, 
and permanent scarring is 
evident on his hands and 
wrists. Matt has been injuring 
himself like this since he was 
about three years old.

Nothing has consistently 
reduced Matt’s self-injurious 
behavior and his parents and 
teachers are desperate for 
help to prevent him from 
continuing to harm himself. 
Children like Matt are 
among the most disturbing 
and difficult educational, 
clinical, and scientific puzzles. 
Self-injurious behavior (SIB) 
is one of the most devastating 
behavior problems faced by 
children and adults with 
developmental disabilities and 
their families. 

Frank Symons, associate 
professor of special education, 
is working to understand pos-
sible biological underpinnings 
for the severe self-injurious 
behavior of children like 
Matt, primarily those with 
developmental disabilities 
and emotional or behavioral 
disorders. 

Symons is a primary research-
er in a five-year federal study 
that will be integrating two 
worlds of research—behav-
ioral research into self-injury 
and biologically-based pain 
research. 

“One question you have when 
you see someone injuring 
themselves is, ‘Why do they 
do it? Doesn’t it hurt?’” 
Symons says. “But with a per-
son who is noncommunicative 
or unable to reliably com-
municate, this is a difficult 
question to answer. Right now 
we really don’t have answers 
to questions such as, ‘Do some 
people with severe self-injuri-
ous behavior have altered 
levels of brain chemicals 
that influence their ability 
or inability to feel pain?’ We 
don’t know if altered pain 
perception influences whether 
a treatment will be effective.” 

From a behavioral learning 
theory perspective, some 
forms of self-inflicted injury 
among persons with develop-
mental disabilities are, in part, 
learned phenomena related to 
a lack of ability to effectively 
communicate. 

Symons explains. “When a 
person who cannot commu-
nicate does something to hurt 
himself, it usually produces 
immediate social consequenc-
es. For many individuals, the 
behavior becomes learned as a 
way of communication, how-

ever imperfect. This model 
predicts, and much research 
confirms, that teaching the 
person to communicate more 
effectively will reduce self-
injury.”

Alternative theories, however, 
are based on biological mech-
anisms. Evidence indicates 
that self-injury represents 
altered neurochemistry 
involving neurotransmitters 
like dopamine and serotonin, 
and the endogenous opioid 
peptides, our bodies’ natural 
“pain killers.”

Symons is interested in 
discovering the possible role 
of underlying neural sensory 
pathways that might prevent 
a person from feeling pain or 
interpreting it correctly and 
whether this might be related 
to self-injury.

“I see an artificial dichotomy 
between the behavioral 
and biological concepts,” 
Symons says. “It is most likely 
that there is an interaction 
between the social and 
biological that can lead 
to self-injurious behavior. 
Because you can show that 
social consequences can affect 
a behavior problem does not 
mean biology is irrelevant and 
vice versa.”

To try to untangle the 
questions involved, Symons 
will look at the longstanding 
problem of self-injury through 
the relatively new lens of 

pain mechanisms. For the 
study, he is recruiting children 
and adults with severe and 
profound developmental 
disabilities who engage in 
tissue-damaging self-injury.

“One marker for pain is facial 
action,” Symons says. “We 
can code changes of facial 
expression as an objective 
measure of pain to determine 
if pain is being expressed 
during an act of self-injury 
compared to facial expression 
during routine vaccinations, 
for example.”

Symons hopes the research 
will lead to more effective and 
targeted treatment for those 
individuals whose self-injury 
does not appear related to 
communicative barriers or 
learned behavior.

“Right now for individuals 
with chronic tissue-damaging 
self-injury for which com-
munication does not seem 
to be a factor, the standard 
treatments include physical 
restraints or some level of 
sedation,” Symons says. “But 
if we find that the behavior 
has a biological basis in the 
brain and neural system, 
we might be able to devise 
treatments that won’t require 
those restrictive measures. 
It might also have broader 
implications for management 
of chronic pain in the general 
population.”

—Peggy Rader

Self-injury: How and if pain is perceived could be a key
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Are they ready?
The collegewide Center 
for Early Education and 
Development (CEED) 
is partnering with the 
Minneapolis Youth 
Coordinating Board and other 
community groups to promote 
school readiness among 
pre-kindergarten students 
in Minneapolis through the 
School Readiness Initiative.

CEED will train and coach 
200 childcare providers. The 
17-month initiative is funded 
by a $984,000 grant from the 
U.S. Department of Health 
and Human Services’ Child 
Care Bureau.

Better reading  
assessment for students 
with disabilities
Deborah Dillon, literacy professor 
and chair of the Department 
of Curriculum and Instruction, 
and Martha Thurlow, director of 
the college’s National Center 
on Educational Outcomes 
(NCEO), are co-directing the 
new Partnership for Accessible 
Reading Assessment, 
funded by a five-year, $6.6 
million grant from the U.S. 
Department of Education. 

The partnership is a 
consortium of NCEO, the 
National Center for Research 
on Evaluation, Standards, and 
Student Testing (CRESST), 

and Westat, a research 
corporation. 

The center will work to define 
reading proficiency and how 
best to assess it for students 
with disabilities. Serious 
questions exist as to whether 
large-scale standardized 
reading tests, even with 
accommodations, result in a 
valid demonstration of reading 
ability for the increasingly 
diverse populations of students 
in public schools.

Deer in the headlights
A study in the Human Factors 
Research Lab of the School of 
Kinesiology shows that a new 
style of deer-warning signage 
that includes a flashing beacon 
can effectively alert drivers 
to the presence of deer on 
the roadway. Michael Wade, 
kinesiology professor and 
director of the school, and 
Curtis Hammond, a graduate 
student in kinesiology, created 
a simulated stretch of rural 
Minnesota Highway 23 and 
chose a diverse set of drivers 
to test the road with both 
the new type of sign and the 
regular deer-crossing signs 
currently seen on roads. 

The flashing signs did reduce 
driver speed, but you won’t be 
seeing them anytime soon on 
Minnesota roads because of 
excessive cost—$7,000–$8,000 

a sign. The Minnesota 
Department of Transportation 
hopes that mass production 
and the use of solar-powered 
beams, rather than battery-
powered, will eventually drive 
down the cost to the point 
of making them viable for 
extensive use.

All-day kindergarten  
closes achievement gap in 
one-year Burnsville study
Kyla Wahlstrom, director of the 
college’s Center for Applied 
Research and Educational 
Improvement (CAREI), 
headed an assessment, 
completed last fall, of the all-
day kindergarten program in 
the Burnsville-Eagan-Savage 
School District. The study 
showed that by the end of the 
school year achievement gaps 
between students in racially 
diverse groups and their white 
counterparts were eliminated, 
with all students performing 
at high levels. Schools with 
the highest percentages of free 
and reduced-price lunches 
started the year below other 
schools, but their test results 
had largely pulled even by 
year’s end. Because of budget 
cuts, the district’s all-day 
kindergarten program had to 
be offered on a fee-only  
basis during the 2004–05 
school year.

Initiatives/Reports/Updates Appointed
Richard 

Burbach 
joined the 
college’s 
external 
relations 
staff in 
March as a 
major gifts 

officer in the development 
office. Most recently, he 
worked at the College of St. 
Benedict as a development 
officer in its Twin Cities 
office. Burbach earned an 
undergraduate degree at 
Creighton University in 
Omaha, and graduate degrees 
from Boston Theological 
Union and St. Louis 
University.

Frances Lawrenz, professor 
of educational psychology 
foundations, started in April 
as associate dean for research. 
Lawrenz is the recent past 
chair of the Department of 
Educational Psychology. She 
held the Wallace Professorship 
for the Advancement of 
Teaching and Learning from 
1999–2002. 

Kyla Wahlstrom has been 
named director of the Center 
for Applied Research and 
Educational Improvement 
(CAREI). Wahlstrom has 
worked at the college since 
1990, during which time she 
has been a research associate, 
associate director, and the 
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recent interim director 
of CAREI, as well as a 
lecturer in the Department 
of Educational Policy and 
Administration. 

Richard 

Wassen 
is the 
college’s 
new senior 
fellow for 
legislative 
and policy 
affairs. 

From 2000–04 Wassen was 
director of the Division of 
Personnel Licensing in the 
Minnesota Department of 
Education. He worked in 
various capacities in the 
college’s office of Student 
& Professional Services 
from 1982 to 2000. Wassen 
received an M.Ed. in 
recreation, park, and leisure 
studies from the college.

Retired
Vera Lois Erickson, associate 
professor in the Department 
of Educational Psychology, 
joined the college faculty 
in 1973. Erickson received 
both a Ph.D. and M.A. in 
educational psychology from 
the college, and received a 
B.S. in mathematics from the 
University of Minnesota. She 
has been an adjunct member 
of the University’s Center for 
Advanced Feminist Studies 
and the Humphrey Institute’s 

Reflective Leadership 
Program, convened the 
University’s Interdisciplinary 
Team for Spirituality in 
1992, and has held a variety 
of roles in the Department 
of Educational Psychology, 
including codirector of the 
developmental education 
program in 1974–79. She was 
a visiting scholar at Harvard 
University in 1980–81. 
In 1976 she received the 
American Personnel and 
Guidance Association 
National Research Award. 

John Manning, professor in the 
Department of Curriculum 
and Instruction, has been 
with the college since 
1965. He received an Ed.D. 
from Boston University, an 
M.Ed. from Massachusetts 
State College, and an 
undergraduate degree from 
Providence College, R.I. 
Since 1957 Manning has 
been consultant to more than 
500 national agencies, state 
departments of education, 
and major urban and local 
community school districts.  
Manning has been a member 
of the board of directors of 
the International Reading 
Association (IRA) and was 
elected its president in 1985. 
IRA recognized him with 
its Outstanding Teacher 
Educator Award in 1987, and 
in 2004 it started the John 
Chorlton Manning Public 

School Service Award to 
honor and carry on his work. 
Most recently he has been 
involved in the Mississippi 
State Reading Initiative 
and the Minneapolis Public 
Schools First Year Teacher 
Project.

See education.umn.edu/alum/
link/2004Spring/Manning.html 
for a story from the Spring 
2004 Link. 

Roland Peterson, professor 
and recent chair of the 
Department of Work, 
Community, and Family 
Education, joined the 
college’s agricultural 
education faculty in 1972 
as an associate professor. He 
was promoted to professor in 
1984, and became head of the 
division of agricultural, food, 
and environmental education 
in 1997. Peterson received 
an Ed.D. in secondary 
education in 1969 from the 
University of Nebraska, where 
he also earned master’s and 
bachelor’s of science degrees 
in vocational education in 
agriculture. Prior to joining 
the college, Peterson was on 
the agricultural education 
faculty at the University 
of Nebraska, Lincoln. In 
1954–56, Peterson served 
in the U.S. Army in Korea. 
During his 33-plus years 
at the college, Peterson 
received the college’s 
Distinguished Teaching 

Award and Robert H. Beck 
Faculty Teaching Award, the 
Horace T. Morse-University 
of Minnesota Alumni 
Association Award for 
Outstanding Contributions 
to Undergraduate Education, 
and a Distinguished Teaching 
Award from the College 
of Agricultural, Food, and 
Environmental Sciences. 
He was appointed to the 
University’s Academy of 
Distinguished Teachers, 
and selected as Outstanding 
Teacher Educator (Russell 
Guin Award) by the 
American Association of 
Agricultural Education.

Alice Thomas has been 
coordinator of graduate 
studies for the Department 
of Educational Policy and 
Administration since 1998, 
and started as a lecturer in 
that department in 1996. She 
received a Ph.D. in higher 
education from the college 
in 1990, and received both a 
B.S. and M.S. from Cornell 
University. Thomas’ career 
in higher education spans 
30 years; before joining the 
college she was associate 
dean and interim dean at 
St. Cloud State University. 
She has served as a 
consultant-evaluator of higher 
educational institutions in the 
accreditation process of the 
North Central Association of 
Colleges and Schools.
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Honored
Nicki Crick, professor and 
director of the Institute of 
Child Development, is one 
of five recipients of this year’s 
Distinguished McKnight 
University Professorship. 

Jessie Eastman, principal  
administration specialist 
in the Department of 
Curriculum and Instruction, 
was one of four people to 
receive the University’s 2005 
Best Director of Graduate 
Studies (DGS) Assistant 
Award.

Colleen Evans, adviser in 
the office of Student & 
Professional Services, was 
one of 16 recipients of the 
“Breaking Barriers” award at 
an awards ceremony at the 
Minnesota state capitol for 
the 19th annual National 
Girls and Women in  
Sports Day.

Gerald Fry, professor in the 
Department of Educational 
Policy and Administration, 
received the college’s 
Distinguished Teaching 
Award.

Jean King, professor in the 
Department of Educational 
Policy and Administration, 
and Christopher Watson, 
assistant director of the 
Center for Early Education 
and Development, received 
the college’s Community 
Service Award. 

Ann Masten, professor 
and former director of 
the Institute of Child 
Development, has been 
elected president of Division 
7 (developmental) of the 
American Psychological 
Association. 

Charlie Miller, Ph.D. student 
in the Department of 
Curriculum and Instruction, 
received the award for best 
paper by a Ph.D. student at 
the International Association 
of Science and Technology 
for Development conference 
in February in Switzerland.

Richard Swanson, professor of 
human resource development 
and adult education, has 
been elected chair of the 
board of directors for the 
International Adult and 
Continuing Education Hall 
of Fame. 

Barbara Taylor, professor, and 
Debra Peterson, education 
specialist, both in the 
Department of Curriculum 
and Instruction; Michael 

Rodriguez, assistant professor 
in the Department of 
Educational Psychology; and 
David Pearson, University of 
California, Berkeley, received 
the International Reading 
Association’s 2005 Albert 
J. Harris Award for their 
coauthored article, “Reading 
Growth in High-Poverty 
Classrooms: The Influence 
of Teacher Practices that 

Encourage Cognitive 
Engagement in Literacy 
Learning,” Elementary School 
Journal, 104. 

Taylor also received the 
International Reading 
Association’s 2005 
Outstanding Teacher 
Educator in Reading Award, 
and she was inducted into 
the Reading Hall of Fame  
in May.

Beth Brendler

Award: Sidney and Marguerite 
Henry Graduate Assistantship in 
Children’s Literature

Degree: Ph.D., literacy education

Expected graduation: 2009 (she 
will start the program in fall 2005)

Hometown: Prior Lake, Minn.

Goals: Would like to become a 
university professor of children’s 
and adolescent literature, who 
“teaches teachers how to motivate 
kids to read.”

Brendler says: “I’m really 
looking forward to working in 
the department and with the 
University’s Kerlan Collection.  
I was a librarian before this— 
I think we really need to find a 
new way to motivate kids to read. 
There’s a lot of failure associated 
with reading—maybe due to the 
approaches we use. That’s what 
I’m here to find out!”

Amount and purpose of this 
student award: Awarded every 
three years to an incoming Ph.D. 
student whose focus is children’s 
literature. The assistantship 
provides a 50-percent position 
for the first year, a quarter-time 
position for two additional years 
(supplemental quarter-time 
teaching assistantships available), 
and includes tuition benefits. 

“”“”“”“”“”“”“”“”“”“”“”“”“”“”“”“”

In memoriam

Charles Glotzbach, 
professor emeritus 
of educational 
psychology, died 
April 2. He was 
84. Glotzbach 
joined the college 

in 1952. In addition to being a 
counselor and faculty member, 
he was assistant director of the 
Student Personnel Office for more 
than a decade starting in 1957. 
Glotzbach became associate pro-
fessor in 1960, professor in 1969, 
and retired in 1986. He received 
both a B.S. and M.S. from Kansas 
State College, Manhattan, where 
he was an instructor and coun-
selor from 1947–52. He received 
a Ph.D. from the University of 
Minnesota in 1957. He was a 
U.S. Army captain from 1942–45, 
for which he received numerous 
citations and honors. Glotzbach 
is survived by his wife, Helen; his 
four children, Ken (Bitzy), Jean 
Maciasek (Jim), Paul, and Donna; 
seven grandchildren; and three 
great-grandchildren.
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When John Romano, counseling and 
student personnel psychology professor, 
and doctoral student Arunya Tuicomepee 
planned a trip to Thailand in January 
they had no idea of the destruction that 
would sweep that region right before  
their visit. 

Romano, chair of the Department of 
Educational Psychology, and Tuicomepee, 
along with faculty members Fred Finley 
(associate professor in curriculum and 
instruction), Gerry Fry, and Michael Paige 
(both professors in educational policy and 
administration), went to Thailand for 
work with their federally-funded project, 
“Strengthening Civil Society Through 
Education.” 

The project is a partnership with 
Chulalongkorn University and Sukhothai 
Thammathirat Open University, both 
in the Kingdom of Thailand. Romano’s 
portion focused on looking at the impact 
of counseling and psychology programs in 
Thailand, relatively new disciplines there. 

The group left Dec. 31, less than a 
week after the tsunami hit Dec. 26,  but 
only with encouragement from their 
colleagues in Thailand that they would 
not be in the way. The focus of Romano 
and Tuicomepee’s counseling efforts 
quickly shifted from research to providing 
immediate counseling relief. In addition 
to counseling survivors of the tsunami, 
they, along with faculty and students from 
Chulalongkorn University, counseled the 
counselors, who themselves needed relief.

“You can rebuild your homes and get 
things running, but the mental health 
impact can linger for some time,” Romano 

says.  “I was surprised how open the 
survivors were to share their stories—their 
heartbreak, sadness, grief—with strangers.”

Seeing the devastation firsthand 
and witnessing the resiliency of the 
people  made a huge impact on Romano, 
Tuicomepee, and their counselor 
colleagues.

Tuicomepee, who is from northern 
Thailand and a faculty member at 
Chulalongkorn, went back to the site a 
few days later with a friend, where they 
encountered more families directly. 

“It’s not just talk—it’s the way we look 
at each other and support each other. It’s 
the moment where a connection is made,” 
she says. “Small actions, such as being 
there with a family, make a huge impact. 
If something happened anywhere around 
the world, anyone can make that human 
connection and help.”

Romano and Tuicomepee shared 
their experience with members of the 
college community at an International 
Pizza and Talk event sponsored by 
the college’s international education 
committee. Romano considers this work 
part of a longer-term effort to continue the 
collaboration with the Thai universities in 
the field of counseling and psychology.

While not all faculty, staff, and 
students in the college have been able 
to visit Thailand, they have found ways 
to contribute to relief efforts. The first 
few days after the disaster, the student 
organization, Graduate Students of 
Education and Human Development 
(GradSEHD), spearheaded an Asia relief 
fundraising campaign within the college 

community. They raised $3,660 for the 
Save the Children Fund. 

“We were shocked by the tragic loss 
of tens of thousands of lives and many 
more injuries in several Asian countries 
as a result of the earthquake and the 
related tsunamis,” says Boris Volkov, Ph.D. 
student in the college and GradSEHD 
board member. 

“We were also sure that there were 
students in our college/university, who 
were from the affected countries or had 
family and friends there.” 

GradSEHD member Lija Greenseid 
adds, “It’s easy to get caught up in our small 
world on campus. This was a meaningful 
way to reach out to the broader world 
community to show we care.”  GradSEHD 
is still accepting contributions. Checks 
made out to “Save the Children” may be 
sent to Raleigh Kaminsky, alumni relations 
director, 105 Burton Hall, 178 Pillsbury Dr. 
S.E., Minneapolis, MN 55455.

—Rebecca Noran

Tsunami!
The college reaches out to  
colleagues and children in Thailand

“”“”“”“”“”“”“”“”“”“”“”“”“”“”“”“”

Mental health personnel plan and deliver  
services at a tsunami survivor camp. 
Below: Children’s drawings after the tsunami.
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by Mary Beth Leone-Getten

“Do you want to help me put some fur 
on the bunny?” Mary Zubrzycki dips 
cotton balls into glue and pastes them 
on a paper rabbit, trying to tempt the 
involvement of two-year-old Cherish. 

Zubrzycki, an early childhood 
special education teacher, and Margie 
Paller, an occupational therapist, both 
with Minneapolis Public Schools, sit  
on the floor in the girl’s Minneapolis 
home with Jessie Erving, the child’s 
great-aunt and foster mother, for a 
weekly home visit. 

Despite the group’s joint efforts to 
engage her, Cherish is not interested 
in the art project, nor is she interested 
in the live bunny that the teachers 
have brought to show her. When a new 
activity is introduced, Cherish becomes 
frustrated and momentarily yells, 
stomps, then seeks comfort.

The activity she is most excited 
about is snack time. While Erving helps 
her get the right grip on her spoon, 
Paller uses illustrated cue cards to help 
her with transitions, showing the “snack 
over” picture and explaining, “When 
the pudding is all gone, we’ll throw the 
cup in the trash and snack will be done.”  

But Cherish screams, cries, and 
tugs at her hair when her snack is gone. 

Relationship 
builders
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The story of how a college center, a state 
project, and two remarkable alumni are planting 
CEEDs to grow better lives for young children 
and families in Minnesota

It is, according to Erving, perhaps the 
10th such outburst of the day for Cherish. 
From a traditional view of teaching 
and learning this might seem like an 
unsuccessful session. But when viewed 
through the lens of the overarching 
method that Paller and Zubrzycki 
employ—infant mental health and 
relationship-based practice—today has 
been a great day for Cherish. 

Infant mental health
The field of infant mental health focuses 
on relationship-based interaction, with 
the understanding that relationships are 
central to healthy development and that 
a child is best understood within the 
context of the important adults in his or 
her life.  

Paller (M.A., ’89, educational 
psychology) and Zubrzycki (M.Ed., ’85, 
therapeutic recreation; licensed in early 
childhood special education and family 
education) learned about infant mental 
health through a class they took offered by 
the college’s Center for Early Education 
and Development (CEED). “Through 
the CEED course, we were both formally 
introduced to the field of infant mental 
health and it was like a lightbulb went 
on for us,” Paller says. “This was a huge 
need that we saw firsthand every day and 
the ideas presented in class inspired us to 
learn more about our roles in the homes 
we visit,” Zubrzycki adds.

“Humans are vulnerable and 
dependent on adults for a long time,”  
says Christopher Watson, assistant 
director of CEED, who helped to develop 
the course in infant mental health. 
“The whole point of relationship-based 
interaction is to promote that parent/
child relationship because all other 
development builds on it.”  

Professionals who use this 
approach do not zero in on the initial 
diagnosis, but place greater importance 
on understanding and supporting the 
child/family relationship as a means to 
aid development.

As part of CEED’s mission to expand 
awareness and effect change throughout 
Minnesota about early childhood 
development, Watson coordinated the 
Minnesota Infant Mental Health Project, 
a cross-agency initiative funded  from  
1996 to 2004 by the Minnesota 
Department of Education. 

The project sought to identify the 
best ways to support the mental heath 
of infants and toddlers with special 
needs, ranging from the universal need 
for healthy relationships to intensive 
therapeutic intervention. 

Under Watson’s direction, project 
staff conducted a statewide needs 
assessment, set forth recommendations, 
held trainings and public forums, and 
produced the course titled Introduction to 
Infant Mental Health.
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“When we offered the class, student 
after student—teachers and therapists 
alike—said the same thing: ‘I need to 
know more about this because infant 
mental health is the greatest need out 
there,’” Watson says.

It was through this course that 
Paller and Zubrzycki  began to examine 
their role in promoting infant mental 
health. Because they work with parents 
and young children in their homes, the 
teachers realized that they were in a 
strong position to nurture relationships, 
yet both struggled with their limitations 
to provide a therapeutic role. 

Using the course as a jumping-off 
point, the teachers embarked on a joint 
sabbatical to further define their role in 
infant mental health and relationship-
based practice and to develop ways to 
improve service to families and outcomes 
for the children they serve.

The pair undertook an exhaustive 
look at infant mental health, including an 
extensive review of literature, curricula, 
tools, and strategies for the delivery of 
services; conducted practice sessions 
with families using three intervention 
models; attended lectures, workshops, 
and conferences; and interviewed dozens 
of professionals who specialize in parent/
infant interactions. 

They used many resources from the 
college to guide their study, interviewing 
faculty and staff from CEED, the Harris 
Center, and the Institute of Child 
Development and using the libraries of 
the Institute and centers. 

As teachers in Minneapolis Public 
Schools Early Childhood Special 
Education’s Birth to Three program, 
Paller and Zubrzycki work with a 
team that includes teachers; physical, 
occupational, and speech therapists; 

social workers; 
psychologists; and 
nurses; to serve 
children with a wide 
range of disability 
designations, 
including autism, 
Down Syndrome, 
developmental delays, 
speech and language 
delays, and physical, 
visual, or hearing 
impairments through 
weekly home visits. 

To best reflect a child’s 
natural development, the 250 children 
in the program are served in settings 
with their caregivers where they are 
likely to be most comfortable. By the 
late 1990s, Paller and Zubrzycki, who 
have worked in the program for 16 and 
19 years respectively, began to feel less 
prepared to address the complexities of 
family needs—including mental health, 
employment, poverty, and violence 
issues—they witness on a daily basis 
through their work. 

Zubrzycki explains it this way: 
“Sometimes I would begin to uncover 
a family’s needs and think, I’m not a 
therapist—this is out of the scope of my 
practice, expertise, and knowledge.” 
However, both knew that they were in 
a unique position to consider the whole 
reality of the children they serve, and 
felt good about their ability to develop 
relationships with the families. While 
they understood that each child’s success 
is linked to the stability of their home life, 
their professional training did not teach 
them about their role in supporting or 
helping to create a healthy home life.   

Learning and unlearning:  
Changing their practice
In relationship-based practice, teachers 
seek to partner with families, rather 
than instruct, removing the barriers that 
the “teacher as expert” scenario creates. 
Instead practitioners seek to understand 
the environment, share information, 
and problem-solve and work through 
challenges together with the family. 
This approach promotes greater parent 
involvement, self-observation, and 
discovery. 

Both practitioners describe their 
work with families in the past as one of 
“doing.” Now, by putting relationship-
based practice at the center of their work, 
they have shifted the focus from “doing” 
to “being”—creating an agenda with the 
family rather than imposing their own 
agenda on the family. 

It is a role where keen observation, 
dialog, listening, and self-reflection 
become as important as the special 
education services they provide.  “I have 
slowed down, become more observant, 
and less fearful of asking questions,” says 
Paller. “I understand how important it 
is that each parent has the opportunity 
to share his or her experiences, feelings, 

Mary Zubrzycki (left) works with Neil and his personal care attendant.



and desires for their child, and how that 
knowledge and trust is crucial to our 
success with the child.”  

This approach first seeks to 
understand each family’s reality. 
Encouraging dialog about the successes 
and challenges that have occurred since 
the last visit gives parents and caregivers 
a chance to voice their perspectives 
and be heard, further validating their 
role as an essential member of the team. 
“Parents know the child and we know 
the educational theory and practice,” 
says Zubrzycki. “Together we address the 
whole child.” 

Paller and Zubrzycki use a method 
called “parallel process” that Jeree Pawl, a 
leader in the field of infant mental health 
explains as, “Do unto others as you would 
have others do unto others.”  In other 
words, home-visiting professionals should 
nurture parents in the manner that 
parents should nurture their children. 

“In our practice, we strive to interact 
and treat the parent with caring, respect, 
and nurturance so that the parent can 
care for his or her baby in the same 
way,” explains Paller. “We learned that 
listening, acknowledging, and affirming 
parents can be valuable therapeutic 
techniques themselves.” 

Adults who are recognized and 

affirmed for their role in parenting are 
much more able to pass on those positive 
feelings to their child. That means 
acknowledging the reality of the parent, 
active listening, and eliciting parent 
opinions, feelings, and frustrations, even 
if teachers don’t have all the answers. 

Getting more help
“Before we began to study infant mental 
health, I was quite fearful of getting too 
involved because it might open this 
Pandora’s Box of feelings and issues that 
I wouldn’t know how to respond to or 
solve,” says Paller. 

Both teachers admit to intentionally 
not asking questions for fear of 
uncovering problems that they might 
not be trained or qualified to address. 
Although they usually could identify 
the problems—things like depression, or 
family violence—and knew of resources 
to help the family, they often felt ill-
equipped to broach the subject. When 
they did work up the courage, the families 
almost never acted on the suggestion. 

Paller used her sabbatical to address 
this issue, and developed a model and 
guidelines for home interventionists 
to follow to make successful referrals 
for other services. “Making a successful 
referral is not just about exchanging a 

business card,” says 
Paller. “It is about 
establishing trust and 
planting the seeds 
over time, until the 
family is ready to take 
the next step.” Paller 
found that additional 
support—such 
as accompanying 

the family to an appointment—helps 
teachers act as a bridge to other services, 
then allows them to step back.

After the study, the teachers 
redefined their main role as one of 
facilitating relationships, while fulfilling 
three responsibilities: promoting the 
parent/child relationship, working 
toward meeting established educational 
goals for the child, and making referrals 
when the child/family requires more 
intensive assistance in any area. 

The impact of the CEED project 
goes beyond Paller and Zubrzycki as 
they have shared their knowledge with 
colleagues through the Minneapolis 
school system. They’ve written articles 
for district bulletins, are active on their 
staff development committee, and 
have initiated training sessions and 
presentations for colleagues focusing on 
infant mental health. They’ve created 
handouts and tip sheets for school 
staff and have shared with CEED the 
knowledge they’ve gained from their 
sabbatical research and consequent 
changes in practice. Their goal is to help 
to improve the CEED class that started 
it all.

We know things 
are going well 
when the parent 
meets us at the 
door, so excited 
to tell us about 
a child’s latest 
milestone.

Margie Paller (left) and Mary Zubrzycki tempt Cherish with a cottonball.
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Promising outcomes 
Although Paller and Zubrzycki 
haven’t, through formal research 
methods, tracked changes in their 
outcomes with families since 
adopting infant mental health 
practices, the anecdotal evidence is 
promising. Removing the barriers 
of  “teacher as expert,” and paying 
closer attention to each family 
and child’s reality has led to better 
attendance, more productive 
sessions, fewer conflicts and power 
struggles, and a feeling of mutual respect 
and collaboration to serve the child. 

“We know things are going well when 
the parent meets us at the door, so excited 
to tell us about a child’s latest milestone,” 
adds Zubrzycki.

To understand how this model has 
helped Cherish progress under her aunt’s 
care, it helps to see how far she’s come. In 
addition to the problems associated with 
being drug-exposed in utero, Cherish was 
moved to three different foster homes 
before she turned two, and has been 
diagnosed with reactive attachment 
disorder. In addition to Paller and 
Zubrzycki, Cherish is served by a speech 
pathologist and physical therapist, part of 
the Minneapolis Public Schools team that 
handles her care. 

“When Cherish first came into my 
home, she behaved in ways I’d never seen 
a child do before—constantly banging 
her head, biting and scratching herself, 
pulling her hair, and stuffing herself with 
food—even from the garbage can,” says 
Erving, the mother of two teenage kids  
and foster mother to Cherish’s one-year-
old sister. 

One year later, through cooperative 
sessions with Paller and Zubrzycki, Erving 
has helped Cherish learn to interact in a 

way that is not far from that of others 
in her age group. During the sessions, 
Erving’s input and interaction is solicited 
and praised. “My role is to be right down 
there with the teachers, interacting with 
Cherish as they do,” says Erving. 

Over a few months of visits, it 
became obvious to Paller and Zubrzycki 
that Erving might need some additional 
help to care for the child. Slowly, as their 
relationship developed, they offered 
information and then referrals for 
respite care and mental health services. 
Eventually, Erving took them up on both, 
giving herself some needed time off and 
additional support for Cherish’s mental 
health needs. 

Today, Cherish has learned to 
communicate some of her needs—a big 
step. Her teachers note that, with Erving 
providing a safe foundation, Cherish still 
has tantrums that are more frequent and 
intense than most kids her age, but she is 
now better able to calm herself down. 

When asked about her hopes for 
Cherish’s future, Erving says, “Let me 
put it this way—I want this little girl to 
get better and have a good life. I know 
our work with Cherish is a long haul, 
but I feel like I can do it with Mary and 
Margie—we’re in this together.”

Building the right team
At another home visit, Zubrzycki 
works with Neil, a grinning two-year-
old boy, and his parents Christine and 
Doug Brown, and his personal care 
attendant, Michelle. Neil was born 
at 37 weeks weighing just over four 
pounds, was chronically fussy, and 
gained weight slowly. 

The parents of three other 
children, the Browns knew something 
was wrong immediately, but it took 
them months, and dozens of doctor 

visits, to get the diagnosis: cerebral palsy, 
a disorder that causes impaired control 
of movement of varying severity. Today, 
Neil uses a feeding tube to get most of his 
nutrition, and uses a walker.

Today’s session is a scene of 
collaboration. Although Zubrzycki is the 
only licensed teacher in the room, it is 
clear that everyone present plays a big role 
in Neil’s care—a hallmark of successful 
relationship-based practice. 

At Christine’s suggestion, they use 
a toy microphone to encourage Neil to 
vocalize—he’s still learning to talk. As 
he happily shouts into the toy, Zubrzycki 
thanks Christine for the idea. Next, 
Zubrzycki leads the group in songs that use 
a variety of motions—shaking, clapping, 
rolling, and jumping to practice different 
kinds of motor control. 

When it is time to practice walking, 
Zubrzycki gives a running commentary:  
“I’m helping you stand up. Walk to 
Mom. Okay, want to come back to me?”  
When Neil loses interest, Michelle tells 
Zubrzycki that Neil loves his bouncing 
Tigger doll, so they use the toy as a goal to 
get him to cross the room. 

Christine views her job to be building 
the best team to support her son, and has 
changed care providers in the past—even 

A happy Neil with mom, Christine Brown.
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if they worked well with Neil—because 
they didn’t share the Browns’ team vision. 
“We open our home to these people, and 
we can’t help our son progress if we don’t 
all respect one another,”  she says. 

Perhaps the best endorsement of 
what Paller and Zubrzycki have done 
for the family comes from Doug:  “I was 
always scared to handle Neil, thinking 
he was fragile, but this team of teachers 

has helped me become much more 
comfortable with my son. Now, I’m not 
afraid to hug and play with him, and I  
have the confidence that I know how to 
do it right.” 

If it’s a subject involving the education, 
care, and development of young children, 
the Center for Early Education and 
Development (CEED) most likely offers 
related training, has printed educational 
material about it, organized or is organizing 
an event focusing on it, or is involved in 
researching the topic. 

The collegewide center’s work focuses 
on children from birth through age eight, 
including children with special needs. The 
goal is to provide the earliest possible 
interventions that will help infants and 
toddlers develop to their fullest potential.

“The foundation of CEED is outreach,” says 
Scott McConnell, educational psychology 
professor and the center’s director. “The 
training, the teaching, the publications, the 
conferences—the purpose of all these things 
is to disseminate and make available the 
most current and well-regarded research in 
the field so that practitioners and parents 
can act with the best information available.” 
(education.umn.edu/CEED)

Beyond CEED, many college faculty and 
centers are involved with early childhood 
issues. Most are key participants in University 
of Minnesota President Bob Bruininks’ 
Initiative on Children, Youth, and Families as 
well as the Initiative on Brain Development 
and Vitality Across the Lifespan, and the 
Initiative on Healthy Foods, Healthy Lives. 
(www.umn.edu/pres/01_initiatives.html)

The Harris Training Center for Infant 
and Toddler Development, based in the 
college’s Institute of Child Development (ICD), 

sponsors a forum each year specifically 
designed for early childhood professionals, 
educators, and policymakers. Its faculty and 
staff pursue outreach, training, and research. 
A current research project focuses on home-
based childcare. (education.umn.edu/ICD/
HarrisCenter)

The University of Minnesota Child Care 
Center provides nationally recognized 
childcare for 140 children, ages three months 
to pre-kindergarten, of University faculty, 
staff, and students. In addition, it is the site 
of numerous research projects designed to 
determine optimal care for young children. 
(education.umn.edu/ChildCareCenter)

The Shirley G. Moore Lab School, housed 
in ICD, provides exemplary early childhood 
care and a sound educational setting for 
preschool children while training teachers 
of young children at both the graduate and 
undergraduate levels and serving as an 
active center of child study and research. 
(education.umn.edu/ICD/LabSchool)

Baby’s Space, established under the 
auspices of the Harris Center and located 
in the midst of the urban American Indian 
community of Little Earth in Minneapolis, 
provides a unique early learning environment. 
The program incorporates Native American 
culture into its infant-toddler childcare 
program and family support activities. 
Approximately 30 children under the age 
of three and their families are enrolled and 
it’s being used as a model in several other 
Minneapolis locations. (education.umn.edu/
ICD/HarrisCenter/BabysSpace.htm)

The Center for Applied Research and 
Educational Improvement (CAREI), a 
collegewide center that provides evaluation 
and assessment services in Minnesota 
and nationally to K–12 districts, recently 
concluded a research assessment of all-day 
kindergarten in the Burnsville-Eagan-Savage 
School District. (education.umn.edu/CAREI)

The Institute on Community Integration 
(ICI), another collegewide center, is dedicated 
to work that supports the right of all persons 
with developmental and other disabilities to 
live as valued members of local communities. 
As part of its work, ICI occasionally partners 
with other researchers, especially within 
CEED, to examine issues or to design 
services and training for professionals 
working with infants and young children.  
(ici.umn.edu)

The college’s academic program in early 
childhood education is cross-disciplinary 
with its administrative home in the Institute 
of Child Development. It includes both an 
early childhood education track and an 
early childhood special education track with 
classroom experience in the Moore Lab 
School. (education.umn.edu/fields/ECEd.htm) 

Both CEED and the Harris Center also offer 
coursework for early childhood care and 
education practitioners, some of it online. In 
addition, a newly established certificate in 
early childhood policy is available.  
(education.umn.edu/SPS/programs/
certificates/ECPolicy.html)

Babies and Toddlers R Us
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What is your favorite childhood 
toy? That question evoked 
nostalgia, joy, and yearning 
when we asked people in 
the college to send us their 
memories.

Coincidentally, Elee Wood, 
a recent graduate in 
comprehensive work, 
community, and family 
education, wrote her 
dissertation on “Objects 
Matter: The Meaning of 
Childhood Objects in Learning 
and Development.” To conduct 
her research, Wood has asked 
many adults to stroll down 
memory lane. 

“They tell lots of deeply 
emotional stories that are 
very much connected to their 
personal development,” Wood 
says. “They tell stories about 
people who were important to 
them and the experiences that 
were connected to those objects. 
Some of it is nostalgia, but most 
of it is deep personal reflection 

where they describe people and 
experiences who helped shape 
who they are—their personal 
sense of being in the world.”

Take a journey with the 
childhood toys that helped shape 
the following faculty, staff, 
students, and alumni, who have 
so kindly shared their memories 
(and their age). 

As a child, my dad’s old 
Viewmaster in the Bakelite 
box provided hours of 
intrigue. There were 1950s 
newsreels, geography reels, 
fairy tales, and classic 
stories. I still like to look at 
the images and enter into 
another world of fantasy 
and imagination. Something 
about my dad is part of the 
Viewmaster, too. It reminds 
me of all the interesting 
people he introduced to me 
and the places we went. 
Whether in person or 
through the Viewmaster, 

those experiences helped me 
develop into who I am today.

Elizabeth (Elee) Wood, 33
M.Ed., ’01, youth development 
leadership; Ph.D., ’05, 
comprehensive work, community, 
and family education;
program director, MN Youth 
Work Institute, Center for 4-H 
Youth Development, University of 
Minnesota Extension Service

My favorite toy as a child 
was a “Big Wheel.” Everyone 
in Columbus, Ohio, had to 
have one, no matter what. It 
was my getaway vehicle and 
took me everywhere I wanted 
to go; at least wherever the 
sidewalks would take me. 
The plastic tires made a loud, 
annoying noise so that my 
parents could hear where I 
was at.

Quentin White, 21
student, business and marketing 
education major, finance minor

I spent several years of my 
childhood in rural Wisconsin 
with a towel around my neck 
as a cape. I was Batman. The 
towel was old and yellow, 

and my mom 
used one of 
those big diaper 
pins to pin 
it around my 
neck. I pretty 
much had it on 
all day, every 
day. I refused 
to take it off, 
even for family 
occasions—

several years of my parents’ 
photographs of birthdays and 
anniversaries feature me with 
the towel.

Timothy Lensmire, 43
associate professor, Department of 
Curriculum and Instruction

My favorite toy was a stuffed 
animal named Scottie. He 
was a black Scottish terrier 
with a little red tam and a 
surprised look on his face. 
He was my best friend, 
confidante, and playmate.  
Sadly, over time he 
deteriorated to the point that 
he had to be thrown away. 
I’ve forgiven my mother for 
tossing him but can still feel 
a sense of loss when I think 
about him.

Mary Berg, 61
administrative professional, 
University of Minnesota 
Child Care Center

My favorite childhood toy 
was (and still is) a very life-
like monkey hand puppet. In 
fact, I utilized it while doing 
a photo assignment just a 
few years ago that involved 
working with infants. 

Joseph Kane, 51
M.Ed. student, human resource 
development

More members of the college 
community shared their 
favorite childhood toy stories! 
Read the extended version in 
Link online: education.umn.
edu/alum/link.

… … … … … … … … … … … … … … … … … … …BrIeFLY

What was the favorite thing in your toybox?
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Clockwise from left: Elee’s dad’s 
Viewmaster, Joseph and his 
monkey puppet, Quentin’s newest 
favorite toy, and Mary and her 
beloved Scottie.
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coNTinuinG ProFessionaL sTuDies

Annette Simmons’ schedule 
is packed. A doctoral student 
who is also an eighth-grade 
social studies teacher in the 
Roseville School District, 
Simmons doesn’t have lots 
of spare time. But when she 
saw a brief notice about a 
staff development certificate 
program offered through 
the college’s Department 
of Educational Policy and 
Administration, she couldn’t 
resist applying. 

“I looked at it and said, 
‘BAM! That’s what I want to 
do.’ It’s right down my alley,” 
recalls Simmons, who during 
12 years of teaching has 
found anything to do with 
staff development intriguing.

Simmons began taking classes 
in the certificate program, 
which complement the 
classes she already is taking 
to pursue a doctorate in 

social studies education and 
a minor in preK–12 principal 
administration. Despite the 
extra work, she doesn’t regret 
the decision.

“I would recommend the 
staff development certificate 
program in a heartbeat,” 
says Simmons, who has two 
credits left to complete in the 
12- to 15-credit program. “It’s 
given me many helpful tools. 
The instructors are amazing, 
and they’re open to your 
needs—they want to make it 
work for you. That’s what’s 
kept me moving along.”

The certificate program in 
staff development is designed 
to prepare educational leaders 
in designing, implementing, 
and evaluating learning 
opportunities for preK–12 
educators and related staff. 
The focus of the program is 
really about student learning, 
Simmons says, and what 
educators can do to ensure 
student success. Topics 
include assessment of staff, 
assessment of programs, and 
instructing adult educators. 
Working in teams is an 
important part of the process.

“Throughout the whole 
program, there’s constant 
reading, absorbing, and 
reflecting,” says Simmons, 
speaking over the sounds of  
a public address system  
during a prep study period  
at her school.

There are also immediate 
opportunities to apply 
research and theory from  
the classes.

“One of the projects I had 
was to conduct some sort of 
study group (a professional 
learning community), so I 
started a book club at my 
school last year. It was so 
successful that we continued 
it this year,” Simmons says. 
“Right now we’re reading The 
Spirit Catches You and You Fall 
Down. Yesterday we had two 
Hmong speakers who came 
and helped us talk about 
how we could apply some of 
the issues in the book to our 
teaching. It opened 
our eyes.”

Simmons deals with 
combining full-time 
work and demanding 
coursework by pacing 
herself, she says. 
She usually takes 
one to two classes a 
semester. Most classes 
start at 4:40 p.m., 
which allows her 
time to drive from 
the Roseville Area 
Middle School to her 
home in northeast 
Minneapolis, where 
she checks on her 
yellow Labrador and 
has a quick bite to 
eat. Sometimes, she 
and her classmates go 
out to eat and study 
in Dinkytown. Her 

expanded social life is one of 
the big pluses of life at the U, 
she says.

“Getting to know people 
[from other schools] has been 
a very nice thing, because 
where I work, other teachers 
are not necessarily in higher 
education,” Simmons says. 
“Another nice thing is that 
you get to see a lot of the 
same people in different 
classes, and some have 
become good friends. It’s a 
lot of work, but then again, 
the program is exceptional—
fantastic.”

—Suzanne Miric

Taking that extra step toward leadership

PRACTITIONERS:
Enroll in no-frill workshops  
this summer at the U!

July 6: Cross-cultural understanding  
in school communities

July 12–14: Creating culturally 
responsive classrooms

July 26–28: ENVoY: Understanding and 
using non-verbal communication for 
behavior management

Aug. 2–3: Bridges out of poverty: 
Strategies for professionals and 
communities

See education.umn.edu/CPS  
or contact 612-625-5060 or 
cpstudy@umn.edu for more information.  
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Annette Simmons shows her laptop to John Pillsbury.

… … … … … … … … … … … … … … … … … … …
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It’s not every year the college has a 
former Miss America contestant as its 
student speaker at commencement. 
Shawna Stoltenberg, who completed an 
M.Ed. in human resource development 
this past fall, held the title of Miss 
Minnesota in 1993 and went on to 
compete in the Miss America Pageant, 
where she won an award for talent. She 
currently is a senior training specialist 
for Target Corporation.

Her topic as student speaker at the 
May 12 commencement was “Keeping 
the Learning Alive.” After competing at 
the Miss America Pageant, Stoltenberg 
didn’t find the audience for her speech in 
Northrop Auditorium too intimidating. 

Like many Miss America 
contestants, Stoltenberg participated in 
the pageant for the scholarships. “The 
Miss America Pageant is the number-one 
scholarship program for women in the 
country,” Stoltenberg says. “The biggest 
win for me in going to Miss America was 
that I won enough money to graduate 
from college debt-free.”

Stoltenberg received undergraduate 
degrees from the University of 
Wisconsin–Madison in broadcast 
journalism and piano performance. For 
Stoltenberg, the pageant provided an 
opportunity to perform piano in front of 
a national crowd. As a former broadcast 
journalist, she found herself in the hot 
seat during the interview portion of the 
competition. 

“The interview focuses heavily on 
politics and pretty controversial topics,” 
Stoltenberg says. “You need to clearly 
articulate where you stand on different 
issues—abortion, the death penalty, gays 
in the military. They fire questions at you 
in a press conference style.”

Contestants are asked to choose a 
platform on which they would speak—for 
Stoltenberg, the choice was easy. She 
had already been a speaker for the Jacob 
Wetterling Foundation, a Minnesota-
based organization that works nationally 
to end the sexual exploitation and 
abduction of children. 

Stoltenberg explains that life is a 

little different for Minnesota contestants 
than it is for their counterparts in the 
southern states, where pageants 
are a huge industry. “I think the 
contestants who do the best are the most 
down-to-earth.”

—Rebecca Noran 

Shawna Stoltenberg: 
Student commencement speaker and Miss America 
contestant (And, yes, it really is for the scholarships)

The college’s new mentoring program kicked off in February. 
Eleven undergraduate kinesiology students and mentors 
attended orientation sessions and learned how mentoring can 
help them as they consider career options. 

Alumni and friends with careers in parks and recreation, 
wellness, corporate fitness, physical education, and physical 
therapy worked one-on-one with students during spring semester. 
Alumni Relations plans to expand the program for fall 
semester 2005.

Professionals currently working in the areas mentioned 
above, and in training and development, who would like to be 
mentors may contact the alumni relations office at 612-626-1601 
or kamin003@umn.edu for additional information.

Donna Tilsner (B.S.,’74), Katie Young, Marcia Bach (M.Ed.,’84), Carrie 
Sandelin, and Harvey Feldman (faculty member, recreation and sport 
studies) had fun in Goldy’s Gameroom at the mentor/student bowling 
and pizza party on May 4. 

Alumni go one-on-one with students

little different for Minnesota contestants 
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Diane Achter

2 0 0 5  
Alumni Society Awards
On a spring afternoon,  
April 26, the Alumni Society 
gathered at the McNamara 
Alumni Center to honor 
a number of distinguished 
graduates of the college and 
a special group of current 
students.

The honorees are:
William E. Gardner PreK–12 
Outstanding Educator 
Award
Diane Achter, a second and 
third grade teacher at Peter 
Hobart Elementary School, 
St. Louis Park;  and Jill Jensen, 
a middle school science 
teacher at Crosswinds East 
Metro Arts and Science 
Middle School, St. Paul

Gordon M. A. Mork 
Outstanding Educator 
Award
Ruth Helm Osborn, a 
distinguished leader and 
longtime advocate for women 
in education

Robert H. Beck Faculty 
Teaching Award
Melissa Anderson, associate 
professor in educational policy 

and administration

Larry Wilson Award
Carole Gesme, family life 
educator and owner of the 
educational company,  
I Wanna Be Me

Larry Wilson Student 
Scholarship
Rex Foster

Advanced Study Student 
Scholarship
Jiyoung Choi and Julie Nielsen

Initial Teacher Licensure 
Student Scholarship
Dawn Dibley, Mary LaValla, and 
John Sammler

University Council for 
Educational Administration 
Excellence in Leadership 
Award
Janet Witthuhn, superintendent 
for Mounds View Public 
Schools

Distinguished International 
Alumni Award
Frosso Motti-Stefanidi, Greece  
(Institute of Child 
Development alumna) 

Jill Jensen Ruth Helm Osborn

Melissa Anderson Carole Gesme Rex Foster Jiyoung Choi

Julie Nielsen Dawn Dibley Mary LaValla John Sammler

Janet Witthuhn Prof. Ann Masten (Institute of Child 
Development) and Frosso Motti-Stefanidi

Jean Clarke helps Carole Gesme with 
her corsage.

Diane Achter receives congratulations from  
Dean Steven Yussen.

Dawn Dibley and Ruth Helm Osborn get to know each other 
before the ceremony.



* * * * * * * * * * * * * * * * * * *
It is always a pleasure to see deserving people recognized 
for outstanding contributions. Our alumni society has that 
opportunity each spring when awards and scholarships are 

granted. Congratulations to this year’s honorees 
who earned that recognition through hard 
work, accomplishments, and contributions that 
improved life for others.

Sometimes the “award” we receive is simply 
experiencing the reward of our volunteer and 
philanthropic contributions. Alumni society 
members and friends have several ways to support 
current students and experience that reward: 

• Mentoring—The University of Minnesota Alumni 
Association wants to connect with alumni, students, 
and friends by enhancing career service programs and 
improving mentor connections. The college’s alumni 
society, School of Kinesiology, and Student & Professional 
Services have a new pilot mentor program in the School  
of Kinesiology that served 11 mentor/student pairs this  
past semester.

• Mock interviews—In January at a career fair, volunteers 
conduct mock interviews with teacher candidates. They 
provide the students with interview practice and feedback. 
Surveys indicate this is a valuable experience for students. 

• Scholarship contributions—As tuition rises, the need for 
financial support becomes increasingly important.  
To assure accessibility, alumni and friends can contribute  
to the alumni society’s new Promise of Tomorrow 
Scholarship Fund. 
In June, when the alumni society year ends, a passionate 

scholarship supporter, Robert Koenig, will step down after six 
years on the alumni board, including two terms as president. 
Throughout his service, he has been a champion of the Alumni 
Association and this society’s goals. Dr. Koenig is generous with 
his time and talent. We appreciate the leadership he has given 
to our efforts, and we will miss him. 

In the year ahead, our college will celebrate 100 years of 
important work, including recognition for 100 distinguished 
alumni. If you know someone who should receive this 
recognition, please complete the nomination form found at 
education.umn.edu/alum or call 612-625-1310 to have a form 
mailed to you. The work of this society and this great University 
continues with an eye on being among the very best. You can 
help make that happen. Thank you for your continuing and 
generous support.

Janet Heidinger, Ph.D., ’92
president, CEHD Alumni Society 

1930s

Nan Snoke (B.S., ’35) died 
March 23. Snoke was a 
math teacher at Chatfield 
High School from 1939–41. 
Married to professor emeritus 
Martin Snoke, she was active 
in the University Faculty 
Wives Club.

1950s

Harold Bernstein (M.Ed., 
’55) died Jan. 29. As a 
professional in the field of 
Jewish communal service, 
Bernstein served as executive 
director of several synagogues 
in Minneapolis and St. 
Paul. While in retirement, 
he worked for 15 years with 
the Minneapolis Jewish 
Federation.

1960s

Helen Green (B.S., ’67) a 
teacher for 40 years in Dakota 
County, died Feb. 10. In the 
1920s Green started teaching 
at a one-room schoolhouse 
in Lakeville, Minn. In the 
late 1960s she was named 
teacher of the year at South 
Grove Elementary School. 
She was an avid gardener and 
maintained a garden with 
Minnesota wildflowers.

Marilyn Hinson (Ed.D., ’66) 
died Jan. 17 in Little 
Rock, Ark. Hinson was a 
professor at Texas Woman’s 
University where she served 
as dean of the College of 

Health, Physical Education, 
Recreation, and Dance from 
1970 to 1992. Hinson co-
authored several prominent 
textbooks on kinesiology and 
was elected to the Academy 
of Physical Education.  
In retirement, she enjoyed 
fly-fishing.

1970s

Kathleen Miller (B.S., ’74, 
elementary education) and 
Gregory Childs, current M.Ed. 
student, were awarded 2004 
Presidential Awards for 
Excellence in Mathematics 
and Science Teaching. Each 
received $10,000 from the 
National Science Foundation 
and participated in a week 
of professional development 
activities in Washington, 
D.C.  Miller teaches math at 
Hoover Elementary School 
in Coon Rapids, Minn., and 
Childs is a science teacher 
at Galtier Magnet School in 
St. Paul.

Larry Yore (Ph.D., ’73) won the 
Outstanding Science Teacher 
of the Year Award from the 
international Association 
of Education Teachers in 
Science. He was honored 
for his work promoting the 
important role that language 
plays in science learning. Yore 
is a Distinguished Professor, 
Faculty of Education, 
University of Victoria, B.C.

aLumni noTes
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* * * * * * * * * * * * * * * * * * *

Seeds that surprise
Spring is finally here and being an avid 

gardener, I am anxious to get out in my yard 

and start planting. What I like best about this 

season, though, is watching what is already 

planted begin to come up, the furled stalks and 

green shoots pushing their way through mulch 

and dead leaves. Bulbs I planted last fall and 

have forgotten are springing up as tulips and crocus.  

Perennials bloom again as though brand new.

The seeds we plant sometimes surprise us. The same holds 

true for philanthropy. Every year, many of our students receive 

scholarships and fellowships funded by alumni and friends of the college. These donors 

support the college because they received an education that launched them in a successful 

career or took them down a satisfying life path. They believe in the power of education 

to improve lives. They may have received a scholarship themselves when they were a 

student, and they are now motivated and able to give back.  

The seeds that were planted 20, 30, or 40 years ago have produced surprising 

results—and now current students are benefiting. New seeds are being sown. Lives are 

being changed.  

If you are interested in learning more about supporting College of Education and 

Human Development students, now is a good time. The University will match all new 

endowed scholarships and fellowships of $25,000 or more, effectively doubling the impact 

of your gift.  

For more information about making gifts to the College of Education and  

Human Development, please contact me at 612-625-5511 or slife001@umn.edu.

New gifts to the college
Diane (B.A., ’51, education) and James Lindquist 
have made a future gift of $10,000 to the college 

through a charitable gift annuity.

Lisa (Ph.D., ’04, child development) and Jerry 
O’Brien made a gift of $5,000 to the Institute of 

Child Development in support of the Institute’s 

resource library.

a celebration of giving
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Lynn Slifer, director of development

The following is 
standard language you 
can provide to your 
attorney if you wish to 
include the college in 
your will: 

“I give, devise and 
bequeath to the 
University of Minnesota 
Foundation, Minneapolis, 
Minnesota, 55455, 
[percentage of residue, 
sum, or description of 
property] the principal 
and income of which 
shall be distributed by 
the Board of Trustees to 
the College of Education 
and Human Development 
for the purpose of [fill in 
purpose].”
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SAVE THE DATE :  Saturday, September 17, 2005
Saturday Scholars Alumni College is
n mini-lectures by college faculty on hot topics in education
n luncheon and preview of centennial video
n college update from Dean Steven Yussen
n a visit to the Weisman Art Museum

No tests, no grades, and no homework—simply a day jam-packed with the 
best parts of college, here on the Twin Cities campus! CEUs will be available. 

UMAA members automatically will receive a Saturday Scholars schedule 
and registration information in August. If you are not a UMAA member 
and would like to receive Saturday Scholars information, contact Raleigh 
Kaminsky at 612-626-1601 or kamin003@umn.edu. 

E is for Education—
alumni-style!

Explore new ideas!

Engage in lively 
conversation with 
classmates and professors!

Excite your curiosity   
again about learning!
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