
Minutes∗ 
 

Senate Committee on Educational Policy 
Wednesday, November 18, 2009 

2:00 – 4:00 
238A Morrill Hall 

 
 
Present: Cathrine Wambach (chair), Joseph Bartolotta, LeAnn Alstadt, Megan Evans, (George 

Green for) Henning Schroeder, Kaleb Kalinowski, James Leger, Richard McCormick, 
Robert McMaster, Cody Mikl, Kristen Nelson, Peh Ng, Jane Phillips, Peggy Root 

 
Absent: Norman Chervany, Paul Siliciano, Donna Spannaus-Martin, Elaine Tarone, Michael 

Wade 
 
Guests: Assistant Vice President Sharon Reich Paulsen (Office of the Provost); Tina Falkner 

(Academic Support Resources); Associate Vice Provost Laura Koch, Vice Provost 
Gerald Rinehart, Andrew Howe (Office of the Vice Provost and Dean for 
Undergraduate Education), Becky Hall (Coordinator, Career Services)  

 
[In these minutes:  (1) combining the baccalaureate and professional degrees; (2) policy revisions; (3) 
academic advising and career counseling] 
 
 
1. Combining the Baccalaureate and Professional Degrees 
 
 Professor Wambach convened the meeting at 2:00, welcomed Assistant Vice President 
Paulsen to the meeting, and turned to Vice Provost McMaster to begin a discussion about combining 
undergraduate and professional degrees. 
 
 Dr. McMaster said this topic is in an incipient state and he is bringing it to the Committee for 
discussion and ideas.  The idea is a 3+3 or 3+2 degree program, in concert with certain professional 
schools, that would provide both an undergraduate and professional-school degree.  The one that has 
been talked about the most is with Dean Wippman of the Law School, so he invited Ms. Paulsen to the 
meeting (she is a former associate dean of the Law School).  A 3+3 program with the Law School 
would involve accelerated undergraduate work because there is not a lot of flexibility in the Law 
School curriculum.  These same kinds of 3+2 or 3+3 programs could be envisioned with the Carlson 
School, the Humphrey Institute, and the School of Public Health, among others.  Other universities are 
setting up these programs so there are models to consider.  This question is related to the topic of joint 
degree programs, Dr. McMaster concluded, but that is a subject for another day. 
 
 Dean Green noted that a number of these programs already exist at the University.  Dr. 
McMaster agreed and said the question is whether the number should be increased.   
 
 One example is the program at Michigan.  The Law School there will take University of 
Michigan undergraduates; to be eligible, they must have completed their junior year, have six full-time 
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semesters at Michigan, and have a GPA of 3.8 or more.  Hamlin University in St. Paul has a 3+3 
program as well, but one must be a legal-systems major to quality and one goes into law school at the 
end of the junior year. 
 
 The test case at Minnesota will be law, Dr. McMaster said.  Both his office and the Law 
School are interested, and they are looking at 10-15 students per year.  Most institutions set a high bar 
when it comes to criteria for admissions.  Should it be summa cum laude?  A high GPA?  The question 
needs work.  There is also a concern about maturity; Law students have often worked before returning 
to school, so they may be more mature than students coming in after three years of college.  Another 
question is what happens if the student fails in the Law School:  Can he or she return to undergraduate 
work?   
 
 Professor McCormick noted that the GPA required for a degree summa cum laude is 3.75.  
For the vast majority of students, he said, three years is not enough time for college.  With this group 
of high-achievers, however, a number of them graduate in three years now.  The number is very low, 
Dr. McMaster observed; even with large numbers of PSEO and AP credits, most of these students still 
take four years to graduate.  Professor McCormick said the University should learn from other places, 
but it should try these programs.  It needs to be competitive and this can be a significant recruiting 
tool.  This needs to be decided quickly because it would be necessary to set up a whole new 
curriculum. 
 
 Law does not require specific courses, Ms. Paulsen pointed out.  The Law School wants well-
educated students with the ability to go deeply into one subject (i.e., the major).  But a law student can 
come from music or political science.  One of the primary criteria is that the students write well.   
 
 If the program is to be used as a recruiting tool, Professor Wambach said, students would be 
admitted as freshmen and told that to stay in the program they need to maintain a 3.8 (or whatever) 
GPA.  It might be wise to treat them as a cohort and offer them a freshman seminar.  Would students 
be allowed to join later, Dean Green asked?  It would be a mistake to restrict admission to incoming 
freshmen.  Perhaps students could be required to declare by the end of their freshman year, Dr. 
McMaster suggested. 
 
 Ms. Paulsen reported that Brown University allows students to apply as freshmen and also 
apply to the Medical School; that could be a model here.  Students would see that as an advantage, 
Professor Wambach commented.  Professor McCormick urged allowing two entry points.  Professor 
Root said they have the option for Animal Science students who want to go into Veterinary Medicine, 
and the student must meet certain benchmarks.  The program has helped in recruiting but they have 
capped it at 10 students because they do not have faculty mentors for more than that.   
 
 What are employers looking for, Ms. Evans asked?  Legal employers care about the student 
having an excellent undergraduate degree and a law degree from a good school, Ms. Paulsen said.  
They will look at maturity, which one must possess to go into a 3+3 program.  They have talked with 
Dean Wippman about a special interview at some point in the process, Dr. McMaster reported. 
 
 Some of their best students leave after three years to go into veterinary or dental school, Ms. 
Phillips commented, so they obtained Regents approval to allow those students to finish their 
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undergraduate degrees.  She said she would encourage that in this case as well, because they saw that 
their best students were not graduating.   
 
 Any program that can be used as a recruiting tool is a good idea, Professor Leger said, because 
it is a way to keep the best students.  The downsides include asking a student just out of high school to 
get on a specific track—a student may be mature but may seek to be a lawyer, for example, only 
because his or her parents are lawyers.  Another is that the track could discourage student abroad and 
similar programs.  Ms. Paulsen said that any law teacher will endorse a period of discovery in 
undergraduate education, which is one reason they do not look for a particular track (they do not want 
all political science students, they want a broad representation of disciplines).  If a student entered the 
program and decided later that he or she liked something else better, there is no reason the student 
could not step out of the program and continue with his or her undergraduate degree.  There is no 
legal-studies program at the University, on purpose, so students major in whatever they are interested 
in.  The discovery period would be reduced, Professor Leger responded, and a student would need to 
know his or her major very quickly.  Even if a student changes his or her mind, there would be time to 
finish the degree, and can explore via the liberal-education requirements.  Once a student stepped out 
of the program, Ms. Paulsen said, she assumes he or she would then have to apply to Law School in 
the regular way. 
 
 Dr. McMaster said that one of the downsides Professor Leger points out is true for any 
narrowly-focused undergraduate degree program.  It is typical for students to change their mind. 
 
 Professor Wambach asked about the timeline.  Dr. McMaster said the discussion will continue 
and that there may be a proposal in the spring.  They are looking at offering the option in 2011, so 
students who select it would enter law school in 2014.  He said he brought the idea to the Committee 
to learn if it would be well-received.   
 
 Dean Green said that Electrical Engineering and Mechanical Engineering asked the Graduate 
school to allow them to admit students to graduate programs before they finish their B.S., but ran into 
problems because the students must pay Graduate School tuition if they do not have an assistantship.  
The motivation for the request was that the best undergraduates are getting away to jobs before they 
get a real taste of research.  The students are not allowed double-counting; they must finish all the 
credits required for the B.S.; the program is intended to get students into the graduate level intellectual 
process so that they will consider a Ph.D. (a problem in engineering because students do not want to 
stay around).    That approach might work in some fields, such as public affairs and public health.   
 
 Ms. Paulsen pointed out that a student must have completed a baccalaureate degree before 
being admitted to law school, so any 3+3 program must include degree completion.  Dean Green said 
that PSEO credits give students an opportunity to get serious about college and start the next level of 
learning; a similar approach would make sense in some of these programs as well.  Vice Provost 
McMaster asked if students who goes through a 3+2 program in engineering has the B.S. and the M.S. 
at the end of five years; they do.  It may take six years, but those who start earlier are more likely to 
complete the program in five years. 
 
 Professor Root inquired if there are majors in which a student cannot obtain a degree in three 
years.  There are, Dr. McMaster said, such as engineering.   
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 Professor Wambach thanked Ms. Paulsen for joining the meeting and Dr. McMaster for the 
discussion. 
 
2. Policy Revisions 
 
 Professor Wambach next reviewed with the Committee several proposed policy changes, most 
of which were intended to be non-controversial.  The Committee unanimously approved all of the 
changes proposed. 
 
-- Amend the Teaching and Learning:  Instructor and Unit Responsibilities policy indicating 
instructors are obligated to report suspected scholastic dishonesty to their departments and to the 
appropriate office on campus responsible for investigating and adjudicating incidents of scholastic 
dishonesty (on the Twin Cities campus, the Office for Student Conduct and Academic Integrity; at 
Morris, the Committee on Academic Integrity; at Rochester, the Director of the Center for Learning 
Innovation).  Instructors are to report dishonesty for which they are prepared to level a penalty, not 
simply something they suspect.  This change was recommended by the Committee on Student 
Academic Integrity.   
 
-- Amend the Grading and Transcripts policy to add new language:  If the instructor determines 
that a grade of F or N for the course should be awarded to a student because of scholastic dishonesty, 
the student cannot withdraw to avoid the F or N.  If the student withdrew from the course before the 
scholastic dishonesty was discovered or before the instructor has concluded that there was scholastic 
dishonesty, and the instructor (or the appropriate hearing body if the student requests a hearing) 
determines that the student should receive the F or the N, the student will be re-registered for the 
course and the F or N grade will be entered on the transcript.  This change was also recommended by 
the Committee on Student Academic Integrity. 

 
-- Amend two sections of the Makeup Work for Legitimate Absences policy to include absences 
from final examinations:   
 
1.  Students will not be penalized for absence during the semester or finals week due to unavoidable or 
legitimate circumstances. Such circumstances include verified illness, participation in intercollegiate 
athletic events (but see the policy Intercollegiate Athletic Events during Study Day and Finals Weeks: 
Twin Cities, which prohibits intercollegiate athletic competition during study day and finals week 
except under certain circumstances), subpoenas, jury duty, military service, bereavement, and religious 
observances. Such circumstances also include activities sponsored by the University if identified by 
the senior academic officer for the campus or his or her designee as the basis for excused absences. 
Such circumstances do not include voting in local, state, or national elections. 
 
7.  This policy does not apply to final examinations. applies to all course requirements, including any 
final examination. 
 
The amendments forwarded earlier by the Committee encountered strong opposition from some 
members of the Faculty Consultative Committee (provisions related to finding a mutual acceptable 
time for a makeup and a possible appeal to the dean's office if the student did not like the proposed 
resolution.  As a result, those provisions have been removed from the proposed amendments but there 
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will be FAQs on the policy website that will read something like this (the final wording will be 
reviewed later by the Committee):   
 

What is a reasonable and timely accommodation or opportunity to make up missed work?  A 
reasonable accommodation or opportunity to make up missed work is one that allows the 
student to submit work or complete an exam when another conflict doesn’t exist. It is expected 
that make up of a final exam should normally be completed by the end of the second week of 
the following semester. 

 
What if the proposed time for the make-up is unacceptable to the student? 
Make-up opportunities must be scheduled at a time when the student does not have a schedule 
conflict; it does not have to be at a time that a student would regard as "agreeable" in regard to 
other concerns the student has. If a student has a concern about a scheduled make-up 
opportunity he/she should first work with the instructor to possibly change the scheduled time, 
if he/she is unsuccessful at changing the time he/she may bring the issue forward to the 
department head.  

 
[Professor Wambach recessed the policy review for a discussion of academic advising and counseling 
(below), and resumed it later.] 
 
 Professor Root asked if there was concern about a rush of students who do not want to take the 
final examination, or if there would be early final examinations to avoid problems.  The student 
members of the Committee all reported that there are early final examinations, in direct violation of 
University policy.  Professor Wambach said that if faculty members are confronted with students who 
do not want to take the final, and can use the loophole of negotiation to avoid it, the instructors will 
simply not give a final or will move it to the last week of classes.  Committee members again debated 
briefly whether "mutually acceptable" was acceptable and concluded that the proposed FAQs would 
deal adequately with the issue. 
 
 Professor Wambach next asked Committee members to think about what policy amendment, if 
any, should be considered to deal with the case of an instructor who does not provide the Student-
Rating-of-Teaching form at the end of the semester.  The question, Dr. Falkner reported, came to their 
office.   
 
 One possibility would be for a student to go to the department chair, Dr. McMaster said, and 
the policy could allow the chair to issue the form.  That would allow the students access to the form 
and would alert the chair that a faculty member is not carrying out part of his or her responsibilities.  
Many instructors provide the form the last day of class, Professor Nelson pointed out; would the chair 
send it out to the class list?  Dr. Falkner said it could be sent as a web link so that students would not 
be required to come in to fill it out. 
 
 Professor Wambach suggested the problem could be handled in an FAQ.  Professor Root, 
however, said that the response could have a profound effect on faculty so she would prefer to see any 
language incorporated in the policy.  The policy exists to protect both faculty and students, she 
observed.   
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 Some faculty may forget, Professor Nelson said; could they send it out electronically?  As 
long as they are not returned to the faculty member, Dr. Falkner said.  In that case, the chair could also 
send out a message to students indicating apologies and asking them fill it out electronically.  The only 
way a chair will know the form was not provided, Professor Ng observed, is if a student complains, 
and some students may not, so some instructors will luck out and not be caught.  Dr. McMaster 
surmised that that would be a very small percentage, and the faculty member is the one who loses out 
by not having the evaluations.  Professor Ng said that faculty members are bombarded by emails 
frequently by department chairs/secretaries if they have not completed their SRT forms, so it would be 
best not to wait until the last week of classes to administer the forms. 
 
3. Academic Advising and Career Counseling 
 
 Professor Wambach next welcomed Vice Provost Rinehart, Associate Vice Provost Koch, and 
Dr. Howe to the meeting to discuss definitions related to academic advising and career counseling.  
The Committee was provided a handout. 
 
 Dr. Koch began by explaining that after the strategic-positioning task force report on student 
advising was issued, the Office of Undergraduate Education (Dr. McMaster's office) was asked to 
implement its recommendations.  Dr Koch established a committee, the Student Support Advisory 
Committee (Standing Committee on Academic Advising and Career Counseling) that brought 
recommendations to Vice Provost McMaster and Provost Sullivan on how to transform (change) 
academic advising and career counseling on the Twin Cities campus.   
 
 The recommendations of the Standing Committee touched on Welcome Week, retreat 
advisers, Center for Academic Planning and Exploration (CAPE) (a center for students in transition on 
campus), an online advising tool kit for advisers, career counseling recommendations, and a 
constituent-relationship management system (CRM) to help track students and alert advisers when 
students may need help.  Dr. Koch said that they also hired Dr. Howe to work with advisers across 
campus, to help set standards, and help colleges work together so students do not slip through the 
cracks.   
 

[CRM allows an organization to know who the audience is, their contacts with the 
organization, and tracking, all with one set of records that includes appropriate privacy protection but 
that also provides appropriate access so that students need not reinvent it at every contact with the 
institution.  At present there is much information about admission, advising, and so on that is not 
shared.  CRM can bring it together to see if a student is following through, to help a student with 
problems, and generally help the institution better know the student—not in a Big Brother sense but in 
the sense of being able to help.] 

 
As part of the Student Support Advisory Committee, several Standing Committees were 

formed, including the Standing Committee on Academic Counseling and Career Counseling and is co-
chaired by Rd. Howe and Ms. Hall and is composed of assistant deans, directors, and other academic 
advising and career counseling staff members.  Dr. Howe reviewed briefly the work of the committee, 
which began its work last spring and had as part of its charge "campus-wide service objectives and 
baseline expectations for academic advising and career counseling."  The Standing Committee worked 
over the spring and summer to develop definitions and reviewed them with various groups on campus.  
The definitions are now being brought to this Committee for review. 
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Professional Undergraduate Academic Advising  
University of Minnesota, Twin Cities  
 
Professional undergraduate academic advising is an educational partnership that encourages and 
supports students to be active and accountable in the creation and achievement of their curricular and 
cocurricular goals. Academic advisors significantly contribute to the academic mission of the 
University through transformative practices that include but are not limited to the following*:  
 
Helping students understand curricular and policy requirements, develop and realize their full 
academic potential, achieve learning and development outcomes, and graduate in a timely manner  
 
Connecting students with resources and services  
 
Supporting and challenging students in their exploration, reflection, decision making, and goal setting  
 
Engaging students in developmental processes to define their diverse values, beliefs, and sense of self 
in relation to their educational, career, and life goals.  
 
Career Counseling  
University of Minnesota, Twin Cities  
 
Career counseling and coaching is an interpersonal process designed to assist students and alumni with 
the lifelong process of exploring, choosing, entering, assessing, and growing in a field of study or 
advancing along an occupational path. Career counseling elements include but are not limited to the 
following**:  
 
Helping students and alumni to gain greater self-awareness in areas such as interests, values, abilities, 
and personality style  
 
Attending to and raising awareness of the role that family history, cultural issues, mental health 
factors, developmental stage, and other personal variables play in career decision making  
 
Connecting students and alumni to resources, services, and career professionals so that they can 
become more knowledgeable about a variety of on- and off-campus engagement opportunities, jobs, 
careers, work environments, and industries  
 
Engaging students and alumni in the decision making process so that they can choose a career path 
that is well suited to their own diverse interests, values, abilities, personality, goals, and circumstances  
 
Helping students and alumni to be active managers of their short- and long-range career paths 
(including managing career transitions and balancing various life roles) as well as instilling in them 
the importance of being engaged citizens and lifelong learners  
 
Coaching students on tactical pieces of career planning, including resume writing, interviewing, career 
networking, negotiating, and creating an achievable career action plan (including a timeline).  
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*The definition of professional undergraduate academic advising is aligned with the Concepts of 
Academic Advising from the National Academic Advising Association.  
**The definition of career counseling is aligned with Principles of Professional Conduct from the 
National Association of Colleges and Employers and Career Counseling Competencies from the 
National Career Development Association 
 
 Ms. Phillips asked if there will be goals for which benchmarks will then be set in order to see 
where improvements are needed.  Advising is the responsibility of the colleges, Dr. Howe said, and 
the plan is to develop a three-year plan to improve advising and counseling.  They intend to develop 
an administrative handbook that will include standards for services.  The next step is to develop a pan 
with benchmarks to reach those standards.  Dr. Koch noted that this effort is directed at professional 
academic advising; they recognize that faculty also advise students and are not presuming to tell 
faculty what to do, but they hope that the faculty will pay attention to these efforts so that students 
receive consistent and accurate information. 
 
 Dr. McMaster noted that the question of metrics arose at the Board of Regents; one member of 
the Board asked what the metrics for advising are.  They are probably a year off, but he asked if they 
had any early ideas.  Dr. Howe said that they propose the administrative handbook because there is no 
standardization of what services are expected (because advising, for the most part is administered and 
located in the colleges).  The handbook will establish a foundation of standards to develop the metrics.  
Core competencies are also being developed for staff.  Training will also be identified to help staff 
develop the competencies, if needed.  (Discussion made it clear that the Committee thought it would 
be a bad idea to have one metric be the percentage of students who graduate.) 
 
 Professor Wambach asked if they track student satisfaction with advising.  Dr. Koch said they 
do so in two ways, one immediate and one long term.  The results are very different.  In lower 
division, students often have professional advisers; in upper division, they may have more faculty or 
department advisors.  They are uncertain who to hold accountable for outcomes because they do not 
know who is advising students (who could also be receiving advising in their dorm or 
fraternity/sorority).   
 
 Professor Nelson asked what a good evaluation measure would be.  They are looking at 
linking advising to the Student Development Outcomes approved for the Twin Cities campus, Dr. 
Koch said.  Those are institutional measures approved by the Senate.  Mr. Rinehart cautioned that 
expectations should be limited because one professional adviser may have 1,000 students; CRM will 
provide tools, and advisers will not mind being held accountable if they are provided the tools they 
need to do their job.  And, Dr. Koch added, the policies they need.  For example, CRM can provide 
advisers information on what classes a student is taking so a judgment can be made about whether 
they are appropriate, but the no-repeat policy has no teeth.   
 

Dr. Howe said he believed that advisers would like to know retention rates for their students.  
In terms of assessment, they are being discussed by the members of the Standing Committee on 
Academic Advising and Career Counseling.  Once benchmarks are in place, they can begin to 
measure.  Ms. Phillips said she did not intend her question about benchmarks to be antagonistic; it is 
helpful in any job to know what the goals are, whether they are being met, and if not, where someone 
needs help in order to improve.  They need a good management plan in order to help good people 
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improve.  Professor Ng said she would like to know for herself about her students, but the question is 
what use will be made of the data.  The faculty will not be happy if it is used punitively, but if it can be 
used constructively, that would be welcome. 
 
 Dr. Koch commented that advisers in CLA know within 10 minutes if a student has dropped a 
class; student responses have been that they didn't know anyone cared.  
 
 Professor Ng asked if CRM would replace the advising portfolio system. Dr. Koch said she 
did not know; they are trying to figure out how college notes systems talk to each other. Professor 
Leger noted that Duluth and Morris use the portfolio system; should the Twin Cities? Dr. Falkner 
reported that the way she understands the current Portfolio tool, it captures information from the 
student's academic record (e.g., transcript information) but not in real time, nor does it capture other 
pertinent information about students that advisers have identified as useful in advising.  The 
communication stream between student and adviser is designed to capture work progress that can be 
displayed or shared through the portfolio tool.  As it currently works, if Dr. Falkner's understanding is 
correct, it is an electronic version of a paper portfolio of student's work that is self-reported/entered, 
with the exception of transcript-like information that the student can share with others.  Advisers of 
record have automatic access to many portions of a student's portfolio.  The Twin Cities campus is in 
the process of expanding a tool created in CLA called, the Electronic Tracking System (ETS) to all the 
TC undergraduate colleges.  This tool gathers a variety of data from several disparate systems and 
displays it to advisers.  The system also sends an email message to advisers each morning if any of 
their advisees have been added to a warning or alert list. The idea is to make it easier for advisers to 
know when students need more attention.  Dr. Koch said that ETS provides different levels of 
warnings, with different colors, making it easy for an adviser to determine the level of urgency of the 
information.  What is missing is on-going information from faculty about performance in the class 
(e.g., at present faculty can provide a mid-term alert—but only once—but if students could receive 
several notifications from faculty about their classroom performance, that would be useful for advisers 
to know, too). 
  

Ms. Alstadt asked what is in place now.  Dr. Koch said that each college has its own note-
taking system and the systems do not talk to each other.   
 
 Professor Nelson wondered about the tradeoffs between academic advising and career 
counseling.  It requires sophisticated advising to talk about credits, scheduling, and so on.   Any 
professional needs tools, Dr. Howe said; advisers need information about students—GPA, courses, 
transfer plans, plans for graduate school, etc.  They need to have training for advisers as well as 
information for students about what they can do on a self-service level in order to be prepared to meet 
with the adviser.   
 
 One concern that has been raised in the past is that the advising culture on campus does not 
value four-year graduation, Professor Wambach recalled.  It valued exploration and took a laissez-faire 
attitude about graduation.  There has been a significant attempt to change that culture so it supports 
institutional goals.  Has there been a shift?  Dr. Koch said that all the advisers she knows strongly 
support four-year graduation and they try to get students to stick to four-year plans.  The assessment of 
Welcome Week indicated that the message students received was that they should graduate in four 
years.   
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 Professor McCormick commented that it was also said it was not the advisers' fault because 
the culture of the University did not care about completion.  When the culture began to shift, the 
advisers got on board.  There were a lot of incentives that led students not to complete degrees in four 
years.  Most advisers are passionate about their job and want students to succeed, Dr. Koch said, but 
they have limited time with students (very high adviser-student ratios in many colleges), limited 
professional development opportunities, and policies that do not always support four-year graduation. 
Until the late 1990s every college had its own policies.    
 
 Mr. Rinehart asked if there were any objections to the definitions.  Dr. Koch said they want to 
be sure they are consistent with policy.  Professor Wambach said the policies are written at the 10,000-
foot level, provide that faculty are responsible for advising but can delegate it to professional advisers, 
and the definitions could be added to the policies as an FAQ. 
 
 Professor Wambach thanked the guests for joining the meeting and providing their report. 
 
 Following discussion and approval of additional policy changes, noted under item 2 of these 
minutes, Professor Wambach adjourned the meeting at 3:55. 
 
      -- Gary Engstrand 
 
University of Minnesota 


