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The Link is published three times a year 
by the University of Minnesota College 
of Education and Human Development 
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the editor, 105 Burton Hall,  
178 Pillsbury Drive S.E., University 
 of Minnesota, Minneapolis, MN  

55455-0211. For address corrections,  
call 612-625-1310.

The University of Minnesota is committed 
to the policy that all persons shall have 

equal access to its programs, facilities, and 
employment without regard to race, color, 
creed, religion, national origin, sex, age, 

marital status, disability, public assistance 
status, veteran status, or sexual orientation.

The College of Education and Human 
Development is committed to recruiting, 

enrolling, and educating a diverse population 
of students who represent the overall 

composition of our society.

As I write this brief introduction to The Link a number of us in the 
college are working to revise our strategic plan and academic priorities 
to better reflect our aspirations for the future. It is a challenge to try to 
capture the richness of our endeavors, the diversity of our programs 
and research, and the many ways we give away our knowledge to 
students, colleagues, community professionals in education and 
human development, and both local and national policymakers.

One of my colleagues suggested grouping the college’s overarching 
goals in four areas. We seek to produce:

■  healthier children and families  ■  higher student achievement  ■  more effective schools
■  more effective organizations

In this issue of The Link we focus on an aspect of the first of those four strands, healthier 
children and families, specifically the evolution of family education since its beginnings at the 
turn of the 20th century. The story behind family education is similar to those in many other 
education fields—family educators have both influenced and been influenced by the society 
they live in and have adapted to change and pursued innovation as a result. 

Here in the college our family education program contributes significantly to a larger 
culture in which child development, education, and lifelong learning are all valued and 
promoted through our research, teaching, and service activities. The Irving B. Harris Center 
for Infant and Toddler Development works directly with early childcare providers and parents 
to support stable and nurturing environments for children. In the School of Kinesiology and 
Leisure Studies, researchers are working with families whose children have disabilities to 
create positive family experiences through wilderness vacations. We have a faculty member in 
the Department of Curriculum and Instruction researching aspects of the Head Start program. 

Two of our collegewide centers, the Center for Early Education and Development and 
the Institute on Community Integration, work with parents, parent organizations, and early 
education professionals to provide the latest theories and best practices for families and other 
care providers. We also are home to the University’s Literacy Initiative that disseminates 
information to parents to help them prepare their children to be good readers when they start 
school.

In all of these activities and many others, our goal is to work with parents and families 
and education professionals to provide research and training that promote the very best ways 
to help children grow and learn. Certainly the family education faculty, which has produced 
many of the leaders in family education in Minnesota, the U.S., and internationally, can be 
proud of the role they have played in research, education, teacher preparation, and service to 
the community.

from the dean     syussen@umn.edu
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T H E  C O L L E G E  C O M M U N I T Y

The 2002 legislative session 
has special significance for 
the college because we are 
requesting funds to reno-
vate, furnish, and equip the 
former Mineral Resources 
Research Center (MRRC), a 
79-year-old building in the 
historic Knoll District of the 
Minneapolis campus. 

The renovated MRRC build-
ing will become a center 
for collaborative projects 
promoting success for chil-
dren and schools. It will 
house the Department of 
Educational Psychology, the 
Center for Applied Research 
in Educational Improvement 
(CAREI), and the Center 
for Early Education and 
Development (CEED). 

Faculty and staff in these 
units pursue research and 
provide community service 
in critical areas including 
reading and literacy, special 
education, accountability 
and assessment, and early 
childhood education.

Historically the college 
has provided a critical link 
between the University and 
state institutions involved 
in education and human 
development issues: school 
districts, community service 
agencies, state universities, 
technical and community 
colleges, business and indus-
try, and human service pro-
grams. When renovated, this 
resource center for children, 
schools, and achievement  
will provide a base of opera-
tions for researchers, policy-
makers, students, and practi-
tioners. Such collaborations 
will lead to more informed 
decision making and devel-
opment of integrated state 
education policies, practices, 
and frameworks. 

The former MRRC is the 
“home of taconite” (the 
building where the taconite 
process was developed) and 
an important element of 
the Knoll District, a por-
tion of campus listed on 
the National Register of 
Historic Places. Renovating 

this building supports the 
University’s goal of making 
the most productive and 
efficient use of its existing 
facilities and of preserving 
historical state assets. This 
project also is a critical step 
in the plan to renovate Peik 
Hall into a state-of-the-art 
classroom facility that will 
be used by more than 5,000 
students.

The college needs the help of 
alumni and friends to convey 
to legislators the importance 
of funding this project as 
well as the entire University 
of Minnesota 2002 Capital 
Request. Please 
take a few minutes 
to call, visit, or 
send an  
e-mail or a letter 
to your legislator 
and ask them to 
approve funding 
for the resource 
center for chil-
dren, schools, and 
achievement. You 

can offer your reflections 
on why the college and 
University are important 
to you and talk about the 
value of your education, or 
the role University graduates 
play in the success of your 
organization. Every contact 
will have a positive impact 
on our efforts to ensure the 
future success of the college.

If you would like more infor-
mation on the University’s 
2002 Capital Request and 
how to contact your legisla-
tors,  visit www.umn.edu/ 
govrel or call 612-626-1601. 

HOW YOU CAN HELP:

Mines to minds

The Mineral Resources Research Center sits at the north end of the East 
Bank campus on a bluff overlooking the Mississippi River and downtown 
Minneapolis.

Three-story windows on the north 
side of the building provide a 
panoramic view. A large central area is lit by tall windows and a 

skylight that extends the length of the space. PH
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You became a reader when 
someone “let you taste the 
magic of stories, took you to 
the library, and allowed you 
to stay up later at night to 
read in bed.” — Jim Trelease

Wouldn’t it be great if all kids 
had the opportunity to get 
comfy with a book and read 
for the sheer joy of reading?  
Sadly, too many children do 
not have books in their homes 
so they can’t enjoy the fun 
of reading a chapter book or 
practicing their reading. Any 
kid would recognize Clifford 
as a big red dog, but without 
having read any of the books 
featuring Clifford’s many 
adventures, kids would know 
nothing else about him. 

How about you? What 
was your favorite book as 
a child?  Mike Mulligan 
and His Steam Shovel? The 
Little Engine that Could? 
Goodnight Moon? A book 
of fairy tales or poems? You 
can help young readers enjoy 
these books and others by 
buying your favorite title and 
donating it to the Book Drive 
for Kids. 

The CEHD Alumni Society, 
the University Literacy 

Initiative, and Barnes & 
Noble Booksellers are 
partners again this year for 
the second annual book drive 
aimed at putting books in the 
hands of young readers who 
otherwise would not be able 
to own their own book. 

Last year, alumni and friends 
donated 850 new books and 
Barnes & Noble donated 
$5,358 dollars to purchase 
additional books for the book 
drive. This year’s book drive 
is March 4–9. Stop by the 
participating Barnes & Noble 
stores listed and purchase a 
book (or two!) for the book 
drive. You will receive a 
10 percent discount off the 
purchase price.

Two special events will mark 
the week of the book drive. 
First, at 7 p.m., Monday, 
March 4, plan to attend 
the kickoff party at the 
Galleria Barnes & Noble 
store in Edina. University 
President Mark G. Yudof 
and other dignitaries will 
be reading Clifford stories, 
CitySongs will provide 
musical entertainment, 
Goldy and Clifford will visit, 
and refreshments will be 
provided. 

Then 
on 
Saturday, 
March 9, 
from 1–4 p.m., 
you’re invited to bring the 
kids, nieces and nephews, 
neighbors, and grandkids 
to a special book fair at all 
participating stores. From 
2–3 p.m. each store will 
have storytime and other fun 
activities for kids. Goldy and/
or Clifford will be making 
guest appearances at selected 
stores. Join the fun, buy a 
book to donate, and make 
a difference in the life of a 
young reader.

P.S. If you can’t participate 
or live outside of Minnesota, 
we would welcome your 
contributions to the Literacy 
Fund. Checks may be sent to 
the University of Minnesota 
Foundation, McNamara 
Alumni Center, 200 Oak 
St. SE,  Minneapolis, MN 
55440. Please note Literacy 
Initiative Fund #5192 on the 
memo line.
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Celebrate Reading     

       with Goldy  

              & Clifford!

Book Drive for Kids
SPONSORED BY THE  

College of Education and  
Human Development  

Alumni Society and the  
University Literacy Initiative with 

Barnes & Noble Booksellers
March 4–9, 2002

at participating Minnesota 
Barnes & Noble book stores:

Blaine
10 Highway 10 NE 
612-786-0686

Downtown Minneapolis
801 Nicollet Mall 
612-371-4443

Eden Prairie
3000 Eden Prairie Ctr. 
952-944-5683

Galleria (Edina)
Galleria Shopping Ctr. 
3225 W. 69th Street 
952-920-0633

HarMar Mall/Roseville
2100 Snelling Avenue N. 
651-639-9256

Highland (St. Paul)
2080 Ford Parkway 
651-690-9443

Mall of America (Bloomington)
118 East Broadway 
952-854-1455

Maple Grove 
8040 Wedgewood Lane 
763-420-4517

Woodbury
7020 Valley Creek Plaza 
651-739-7274

Duluth
Miller Hill Mall  
1600 Miller Trunk Highway 
218-786-0710

Rochester
15 First Street SW 
507-288-3848
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Appointed
Jane Gilles 
joined the 
college in 
October 
as coordi-
nator of 
program 
review 

in Student & Professional 
Services. She is responsible 
for program development 
and implementation, docu-
mentation of program out-
comes, and is the state agen-
cy contact for licensure pro-
gram policy and procedures. 
Prior to taking the position, 
Gilles worked as a district 
program coordinator for the 
Forest Lake Area Schools. 
She also has worked as a 
language arts teacher, theater 
director, and adjunct profes-
sor at Hamline University. 
Gilles received a master’s in 
curriculum and instruction 
from the University and a 
bachelor’s degree in English 
and speech/theatre educa-
tion from Mankato State 
University. 

Honored
Lee Galda, children’s lit-
erature professor in the 
Department of Curriculum 
and Instruction, has been 
named to the national com-
mittee that will choose the 
Newbery Award for the 
most distinguished American 
children’s books of 2002. 
The Newbery Award is 
presented each year by 
the Association of Library 

Service to Children, a divi-
sion of the American Library 
Association.

Richard Krueger, WCFE 
adjunct professor, extension 
educator, and evaluation 
specialist, began a three-
year term as president of 
the American Evaluation 
Association Jan. 1.

Chuck Nelson, professor 
of child development and 
pediatrics whose primary 
research is in cognitive neu-
roscience, has been named 
the first Nancy M. and John 
E. Lindahl Professor for 
Excellence in Teaching and 
Learning. This unrestricted 
professorship was estab-
lished by the Lindahls in 
2001 to allow the college  
to compete in recruitment 
and retention of top-notch 
faculty. 

Michael Graves has been 
awarded the college’s Guy 
Bond Fellowship in Reading 
for 2002–03. Graves, profes-
sor of literacy education in 
Curriculum and Instruction, 
focuses his research on 
development of compre-
hension and vocabulary as 
well as teacher education in 
reading. The second edition 
of the textbook, Teaching 
Reading in the 21st Century, 
co-authored by Graves, was 
published in 2000. Graves 
received a Ph.D. from 
Stanford University.

Jane  Gilles

C O L L E G E  C O M M U N I T Y

Carol Johnson (M.A., 
’80, curriculum and 
instruction; Ed.D., ’97, 
educational administration), 
superintendent for the 
Minneapolis Public 
Schools, is the 2002 
Minnesota Superintendent 
of the Year. The Minnesota 
Association of School 
Administrators gives the 
award in recognition of 
leadership, communication 
skills, professionalism, and 
community involvement.

Under Johnson’s 
leadership, the Minneapolis 
district—the largest in 
Minnesota—has increased 
student performance across 

all groups. Johnson has 
spearheaded successful 
private fundraising 
campaigns to enhance 
arts, science, math, and 
technology instruction. She 
has built strong connections 
with the community and 
believes that access to high 
standards, and the tools to 
implement them, should be 
equitable across the district.

Before becoming 
Minneapolis superintendent 
in 1997, Johnson was 
superintendent for the St. 
Louis Park, Minn., schools, 
and a teacher, principal,  
and administrator in 
Minneapolis. A Tennessee 
native, Johnson received 
her bachelor’s degree in 
elementary education from 
Fisk University. She received 
her master’s in curriculum 
and instruction and her 
doctorate in educational 
policy and administration 
from the college.

As the Minnesota honoree, 
Johnson is a candidate for 
National Superintendent of 
the Year, to be announced 
at the American Association 
of School Administrators 
(AASA) convention, Feb. 
15–17, San Diego, Calif.

GET  INVOLVED!  The college has 
many volunteer opportunities available:  

◗ Book Drive for Kids, a joint effort with 
CEHD and Barnes & Nobles Booksellers  
(March 2002)

◗ Reviewers to write reviews of children’s 
books for an annual guide to new 
books (winter/spring 2002)

◗ Special events volunteers for a variety 
of lectures and receptions (varies)

◗ Interviewers for mock interviews with 
student teachers (January 2003)

◗ Reading tutors to work with young 
readers in schools and community 
centers  (Fall 2003)

For more information call Betty Jo 
Johnson, Office of External Relations,  
at 612-625-1310.
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SummerStudy
 in education & human development

May 28–June 14, 2002
June 17–August 9, 2002

For the busy education professional, May and Summer sessions 

provide the ideal opportunity to take a class or classes for career 

and personal development. Our class schedules are flexible, 

varying from two-day seminars to 10-week courses on both the 

Minneapolis and St. Paul campuses. Also, a wide range of new 

and special topic courses will be offered only during the May and 

Summer sessions. 

This summer we will offer a wide variety of courses 

including:

Leadership, teaching, and learning in diverse classrooms. Cross-

cultural issues are increasingly important in today’s complex 

society. Find classes on these and other topics such as higher 

education, data-driven decision-making, school management, 

and legislative policy in the Department of Educational Policy and 

Administration, www.education. umn.edu/edpa.

Violence, resilience, and child development. This four-course 

seminar and others geared toward early childhood and family 

support professionals can be found through the Institute of Child 

Development, icd.coled.umn.edu.

Using technology for teaching and learning. Technology has 

permanently changed the classroom. Find courses on multimedia, 

software evaluation, technology tools, and related topics in the 

Department of Curriculum and Instruction, www.education.umn.

edu/ci.  You also can find classes ranging from mathematics to art 

education.

From reminiscence interventions to positive youth development.  

Find summer physical education opportunities, sport 

management, therapeutic recreation, and other topics in the 

Department of Kinesiology and Leisure Studies, www.education.

umn.edu/kls.

Human resource development in Paris. Travel to the City of 

Lights for a hands-on exploration of human resource issues. The 

Department of Work, Community, and Family Education, www.

education.umn.edu/wcfe, also offers a wide range of classes in 

adult education and family education right here in the Twin Cities.

Counseling, statistical modeling, and mental health and culture. 

The Department of Educational Psychology, www.education.

umn.edu/edpsych, offers courses spanning a range of topics 

within the field of human psychology and educational assessment. 

Summer Term begins May 28, so it’s not too early to begin 

thinking about warm-weather educational opportunities. For 

more information about summer courses and programs offered 

by the College of Education and Human Development, contact 

Student & Professional Services at 612-625-6501, e-mail: 

spsinfo@umn.edu, or visit our Web site at: www.education.umn.

edu. You’ll find information there about courses, enrollment, 

childcare options, University logistics, and summer attractions on 

campus. 

You may also contact the college’s Continuing Professional 

Studies program at 612-625-5060, e-mail: cpstudy@umn.edu; or 

request a free University summer catalog by calling   

612-624-2388, or by e-mail: summer@cce.umn.edu.
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From its birth in September 1899, 

family education was not exactly 

the ugly stepsister of the home 

economics reform movement. It was more like 

the virtuous older sister, pushed aside as her 

younger sibling made all the headlines and got 

all the funding.

Family education and home economics 

were born in the mountains of upstate New 

York, in the first of what would be nine annual 

conferences whose repercussions would be felt in education 

for a century to come. Eleven women met that first year, in 

a house on Lake Placid, with an ambitious goal: to establish 

an academic discipline and profession where none had been 

before. 

They succeeded so well that, by its last conference 

in 1908, the newly named American Home Economics 

Association (now the American Association of Family and 

Consumer Sciences) had inspired its members and alumni to 

establish home-economics programs, including what would 

today be called family education, in primary schools, high 

schools, colleges, and universities across the country.

Family educators are no less ambitious now, nearly 100 

years later.

“The goal of family education today is to be the source 

and voice of strong families,” says Kathleen Norquist, 

who got her B.S. in home economics education from the 

University in 1967, and a master’s in curriculum and 

instruction from what was then the College of 

St. Thomas in 1985. “People are passionate 

about that.” She teaches family consumer 

science and teen parenting at two schools in 

Forest Lake, Minn., where she’s also president 

of the local chapter of the Minnesota 

Association of Family Consumer Sciences.

“Family education is about life skills, 

about developing a strong root system to be 

able to withstand the storm,” agrees Ada 

Alden, who founded five family-education 

programs in the western suburbs of Minneapolis in the 

1970s and ’80s. Having earned a master’s and a doctorate 

from the University (the latter in educational leadership in 

1997), she is now director of family educational services 

with the Eden Prairie, Minn., schools, managing a staff of 

about 50 full- and part-time educators and administrators.

One of her teachers, Alden says, switched to family 

education while she was studying to be a doctor: “She 

decided that, as a parent educator, she’ll save more lives.”

“Children are enrolled in the family before they’re 

enrolled in the school; in fact, they’re enrolled in the family 

all their lives,” says Jerome Hughes, the Minnesota state 

senator (retired since 1992) whose efforts made Minnesota 

a leader in early-childhood and family education. “The 

home is the first academy for learning, and the parents are 

the first and most important teachers of the children.”

That’s exactly the attitude that professional home 

F A M I LY  E D U C AT I O N

Stepping forward  
into the limelight

THE LINK
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economists wanted family educators to take when they 

began to define the field way back at the beginning of the 

century at those Lake Placid retreats. But from the outset 

they saw their theoretical approach overshadowed by its 

application through hands-on training in cooking, sewing, 

and cleaning.

A Dewey Decimal failure
Although the Lake Placid conference’s original 

participants were skilled in the practical aspects of 

their nascent discipline—two were nationally known 

authors of housekeeping handbooks, another a teacher 

at the renowned Boston Cooking School—from the 

very beginning they had broader ideas than cooking and 

needlework. Here’s the “comprehensive” definition of home 

economics they came up with in 1902: “the study of laws, 

conditions, principals and ideals which are concerned on 

the one hand with man’s immediate physical environment 

and on the other with his nature as a social being.”

That sounds more like social studies than sewing. 

Indeed, a good part of the 1899 proceedings were taken up 

with choosing the new field’s Dewey Decimal classification: 

within Sociology, the women decided. (That such a 

discussion took place at all seems less unlikely once you 

learn that they were meeting at the summer home of one of 

their members, Annie Dewey, whose husband had invented 

that system 25 years before.) This proved a brave but futile 

gesture. Melvil Dewey’s numbers eventually put home-

economics books under “Useful Arts.”

It’s unclear whether the University of Minnesota was 

directly influenced by what went on at Lake Placid, but it 

was plainly impossible to ignore what happened there, any 

more than a modern geology department could pretend 

that plate tectonics was a passing fad. The University had 

established “Household Science” classes under the School of 

Agriculture in the 1890s, the idea being to give farm girls as 

well as boys a place to get an education. These were courses 

in cooking and housekeeping, with sewing added in 1902. 

But undergraduates couldn’t study for a bachelor’s degree 

in home economics until 1900. The 1902 catalog describes 

the content of the junior-year course almost as pure theory: 

“The evolution of the home, the family as a social and 

economic institution; the relation of the home to civic life…” 

This is only slightly undercut by the stated purpose of the 

junior- and senior-year classes, which was “to give breadth, 

strength and thoroughness to the concept of the home, and 

also an appreciation of its privileges as a career for educated 

women.”

Stoves and sewing machines
Home economics as an outside-the-home career, at the 

University and elsewhere, got a shot in the arm with the 

federal Smith-Hughes Act of 1917, also known as the 

Vocational Training Act. This provided money for training 

teachers in home economics (as well as in agriculture and 

trade education) along with salaries once they found a 

teaching position. So practical teacher training in home 

economics became a primary objective for land-grant 

institutions like the University of Minnesota. 

But the law proved a mixed blessing for the field of 

home economics itself. It had the side effect of requiring 

all girls to take home-economics classes in public schools, 

giving employment to all these newly trained teachers. 

But quite apart from the problem of their gender-specific 

curriculum, those courses were conceived of as purely 

vocational: how to cook, how to sew, how to clean. Theory 

and broader applications were not part of the curriculum.

Those classrooms full of stoves and sewing machines 

shaped the discipline for three generations of home-

economics students and their teachers. They also nearly 

killed the subject off entirely. By the early 1980s, the push 

for schools to concentrate purely on academics (as driven 

by such influential reports as the National Commission 

on Excellence in Education’s 1983 “A Nation at Risk”) PH
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had made time-honored homemaker’s skills seem quaint 

and irrelevant. So did the rising feminist movement, which 

encouraged women to seek fulfillment outside the home.

“Clothing and food were de-emphasized in the 1980s,” 

Kathleen Norquist says. “They weren’t seen as part of the 

new program of skills everyone needs for the real world.”

It was up to home economics to reinvent itself just to 

survive.  And, at the University, a good part of its success lay 

in bringing out the neglected older sister—building up the 

family-education component that had always been part of 

the discipline but left out of the limelight during the girls-

only cooking and sewing years.

“Our program has, over the years, been driven by 

legislation,” acknowledges Marty Rossmann, who has 

been with the college’s family education program for 26 

years—29 if you count her three years as a graduate student 

here. (She has a Ph.D. in education from the University, 

as well as a master’s in home economics education.) She’s 

now associate professor and coordinator of the program.  

“[Legislators] decide what audience we should be serving, 

and what courses we should be offering.  But we have often 

pressed the edges of this demand.”

Three areas of teacher training
Early on, she says, they decided that it was a disservice to 

their students to try to prepare them for careers in, say, child 

care or food service. “Technical colleges prepare people 

better for those types of professions, so we encourage 

[vocational] students to go there instead,” Rossmann says. 

“We’ve got plenty to do in focusing on the family.” The 

program has three areas of emphasis—teacher preparation 

in family consumer sciences, parent education, and family 

education. She believes (and other sources such as U.S. 

News & World Report concur) that it’s one of the best in 

the country, in part because it’s shaped its own path rather 

than let itself be pushed solely by legislative demands.

At every other university in the U.S., teachers who want 

to go into what used to be called home ec prepare through a 

traditional four-year bachelor’s program. But, for the past 14 

years, the college has required students entering the family PH
O

TO
 B

Y 
D

IA
N

A 
W

AT
TE

RS

Kathleen Norquist talks to her family consumer science class in Forest Lake, Minn.



education program to have a bachelor’s degree and other 

prerequisites before they start teacher preparation. The 

graduate-level licensure and master’s degree program lasts a 

year—a year they spend as interns (not just student teachers) 

in a school setting. “They experience the entire year at a 

school, as well as classes on campus,” Rossmann says. This 

spring, she expects to graduate 18 students with  M.Ed.s and 

licenses to teach family consumer sciences anywhere in the 

U.S.

“Minnesota has been ahead in the area of families and 

children for years and years,” says Carol Anderson Darling, 

professor of family and child sciences at 

Florida State University, who began her 

career with a 1968 B.S. in home economics 

education from the University (she holds 

a Ph.D. in family ecology from Michigan 

State University). “There are a lot of strong 

family values in Minnesota. The University 

of Minnesota has a leadership role because 

of its focus on family education. That’s 

terribly important.  And legislators there 

are responsive to issues that will help 

families out.”

The other two areas of Rossmann’s 

program, training teachers in parent 

education and in family education, would 

not exist at all without strong educational 

leadership in Minnesota’s legislature, 

particularly during Hughes’ 26 years in the Senate (see page 

14).  Early Childhood Family Education, or ECFE, is a state 

fixture here.

“We have ECFE programs in every district in the state,” 

says Betty Cooke, who manages ECFE initiatives for the 

Minnesota Department of Children, Families & Learning 

(she got her Ph.D. in education from the University in 1988). 

“We see in Minnesota that ECFE is for everybody. There’s no 

targeting, no stigma to be part of it.  We reach families early, 

which is critical in early-childhood development.”

Yet Minnesota’s accomplishments often go 

unrecognized in its own territory.

“Penelope Leach, Sylvia Hewlett, Terry Brazelton, all 

the noted professionals in family education—all of them say 

it’s happening in Minnesota, that this is the beginning,” Ada 

Alden says. “We’re revered nationally and internationally 

for the substantive and critical work that’s being done here. 

But I’m not sure Minnesota reveres itself.”

What’s ahead for family education?
Within the state, observers are cautiously hopeful that 

family education can weather the educational-funding 

storms currently raging across the state and across the 

nation. Besides the perennial battles for adequate funding, 

ECFE’s challenges include the problem of meeting the needs 

of an increasingly diverse population, and finding qualified 

teachers, especially in thinly populated districts where there 

are fewer than 150 children under age five.

“It’s a huge issue: Where are all the 

teachers going to come from in the next 

five to 10 years?” Norquist says. So many 

family consumer-sciences teachers were cut 

in the 1980s and ’90s that students stopped 

looking at it as a vocation, she says. “Now 

there’s a huge need,” one that she hopes the 

college and the University can help fill.

But she’s convinced family education, 

home economics’ newly empowered sister, 

is too important a subject to disappear. 

Looking back on a career that she began as 

a home-ec teacher in 1967, Norquist says: 

“Before, my classes were about cooking and 

sewing.  Now I teach from a broader base—

critical thinking and good decision-making.  

It’s not just the muffins and the white sauce anymore.”

Rossmann agrees. Family education is about meeting 

students’ needs today “and five years in the future,” she 

says. “They need to know less about food chemistry, and 

more about nutrition. Our job is to reflect students’ everyday 

lives.”

For Jerome Hughes, educating the public is key to 

family education’s continued success.

“I just wanted to get across that one idea, that you 

are important as a parent,” he says.  “No matter what you 

do for children, if you do not involve the parents, your 

program won’t be effective.” He pauses. “We all understand 

preventive medicine, and preventive dentistry. This is 

preventive education.”

— Rebecca Ganzel

“We’re revered 

nationally and 

internationally for 

the substantive  

and critical work 

that’s being done 

here. But I’m not 

sure Minnesota 
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Don’t expect Betty Cooke to ignore a problem. 

“I have found myself smiling at a parent 

or child when the situation looks tense,” 

Cooke says, and in her experience that smile usually helps 

to defuse the situation and allows a solution to evolve 

calmly for whatever problem or conflict might be brewing. 

Through such everyday actions, Cooke tries to model the 

type of behavior that parents can learn from—an ideal she 

encourages all ECFE educators to aim for.

Cooke directs the state’s Early Childhood Family 

Education (ECFE) program in the Department of Children, 

Families & Learning (CFL) and is an alumna of the college’s 

family education program. She is responsible for working 

with ECFE teachers in local school districts in Minnesota’s 

communities. 

Marty Rossmann, associate professor of and program 

director for family education in the college’s Department 

of Work, Community, and Family Education (WCFE), 

describes Cooke as charismatic. Cooke simply describes 

herself as someone who values “face-to-face interaction,” 

even in an age of technology. 

Cooke says the college’s family education program has 

had a big influence on her professional growth. “I continue 

to benefit from the wisdom they always make available,” 

she says. Her links to the college have allowed her to bring 

University resources and research into the community. 

“It’s a wonderful opportunity to match the resources at the 

University to practitioners throughout the state.” 

Cooke enjoys her statewide position because, she 

says, it allows her to “look at the big picture and envision 

new initiatives that may improve the lives of children and 

families.” She coordinates ECFE’s statewide regional 

inservice training system, acting as a catalyst for bringing 

together teams of people in different areas of expertise 

to develop the curriculum for these staff development 

workshops.

“I feel a sense of satisfaction that I can go about my 

daily life and see such healthy parent-child interactions,” 

Cooke says. A little over 40 percent of the state’s children 

from birth to kindergarten and their parents participate in 

ECFE’s programs, but Cooke believes the program has had 

a ripple effect on many more, spreading information and 

resources from participants to friends, relatives, and others. 

Family education, Cooke says, “is engrained in my 

thinking and way of being. It’s always felt like the right 

thing to be doing. It’s a very rewarding professional field 

that provides the opportunity to support healthy child 

development from the very beginning when children are 

the most vulnerable.” Cooke emphasizes the importance of 

“being able to make a difference early, to prevent difficulties 

later on that are more costly to society.” 

She will tell you it’s critical for parents to know they 

can make a difference. She says surveys have shown many 

parents don’t realize or acknowledge that they are important 

to their children, but they need to be conscious of their 

actions because “it matters, Mom and Dad.”

Cooke says the first priority for family educators is to 

THE LINK

12

A L U M S  AT  W O R K

Cooke-ing up  
a recipe for   

healthy families



WINTER 2002

13

support and enhance family strengths. “Family education 

is really supporting not just parents, but the parent-child 

relationship,” Cooke says. 

Cooke says the primary goal is to give parents the 

knowledge base from which to select and make use of good 

sources of parental support and continuing education. 

ECFE’s discussion groups help parents reflect on their own 

ideas and hear about alternative ways to support their 

children’s development. Cooke believes parents need to 

make connections that go beyond the formal classroom or 

group. Family education—specifically ECFE—helps them 

make those connections.

From the day she left high school Cooke has pursued 

a career in family education and has been in the field for 34 

years. Some of this passion was fueled by her parents who 

both were teachers and created a supportive environment at 

home that emphasized the importance of the parental role. 

Cooke also firmly believes that “raising my own two 

sons was the most important experience of my life.” Even 

now, in her personal life, Cooke finds herself making friends 

with and giving advice to young parents. Instead of giving 

their children baby blankets and outfits they’ll outgrow in a 

month, however, she gives them baby and parenting books. 

At South Dakota State University, Brookings, Cooke 

began her study of parent education and graduated with 

degrees in child development and family relationships and 

home economics education. She received a master’s degree 

in human development and the family in 1969 from the 

University of Nebraska where she started a university child 

care laboratory program in 1970 and taught for several 

years. She also worked with Head Start in various capacities 

before coming to Minnesota in 1977 and becoming a parent 

educator in ECFE.  From 1980–90 she taught and did 

research in family education at the University and in 1988 

received a Ph.D. in education through the college’s family 

education program. 

Cooke has seen her profession develop and grow and 

the expertise improve. “If you’re interested in working with 

children and families,” she says, “it’s an opportunity to be 

creative and to make a difference.” 

—Rebecca Noran
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Betty Cooke, head of Minnesota’s ECFE programs.
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You can’t talk about family 

education in Minnesota for long 

without running across his name:  

Jerome Hughes. As a Minnesota 

state senator for 26 years, and 

president of the Senate from 1972 

to 1992, Hughes is the field’s 

acknowledged champion. Without 

this 72-year-old’s research and 

tireless defense, the state’s 

nationally known ECFE (Early Childhood Family Education) program 

would not exist.

In this inexpensive community-based program, thousands 

of parents of children up to age five get answers to common 

questions (many beginning, “Is it normal if …?”) from child 

development experts as well as each other. Typically, parents meet 

once a week with a licensed parent educator while their toddlers 

play under similar supervision in a nearby room. In Minnesota, 

“ECFE” stands alongside “K–12” as an educational fixture.

None of this would have been possible without Hughes’ 

legislative leadership, although 40 years ago, Hughes had 

little thought for a political career. He’d been teaching high-

school history and English in St. Paul and received a master’s in 

educational administration from the college in 1958 with some 

thought of eventually becoming a principal. Then, in 1961, he 

applied for a National Defense Education Act fellowship at the 

University’s Counseling Institute, one of the best in the country. 

“That year got me involved in child development,” Hughes 

says. During the 1960s, he worked for the St. Paul Public Schools 

as a consultant and traveled around the country to see early-

childhood outreach in action, including Burton White’s program at 

Harvard University. 

“The [federal] General Accounting Office came out with 

a report, a national study of the cost-effectiveness of early 

education,” he says. “They said that $1 invested in early childhood 

was worth a $7 savings down the road. I used to quote that quite a 

lot.”

In 1968, he captured the Senate seat in his northern St. Paul 

district—running, he says modestly, mostly to show his students 

the importance of political involvement—and soon was chairing the 

education committee. In 1974 the committee successfully pushed 

for funding for a pilot program in 30 locations around the state for 

what became ECFE.

“It had a very, very difficult birth, mostly because people 

didn’t know what I was talking about,” Hughes says. The concept 

of a family program that was based in the school was hard to grasp. 

“I spoke about early childhood education every chance I got,” he 

says. 

It worked. The pilot ECFEs caught on. Legislators started 

hearing from their constituents that they wanted a program like 

the one in Staples, or Rochester, or St. Paul. In 1984, ECFE became 

Minnesota law—making it legal for school districts to fund early-

childhood programs through taxpayer levies, for instance. It’s 

voluntary, but every school district in the state has chosen to 

provide the service at low or no cost to parents, funded by a mix of 

state and local monies. Individual classes serve a range of families, 

from teenage parents to new immigrants to middle-class stay-at-

home moms to those parents whose children have disabilities. 

Recent offerings at the Eden Prairie ECFE headed by Ada Alden 

(M.Ed., 1997), for example, include weekly classes in “Practical 

Perspectives for Blended Families” and “Parenting Teens.”

“When I first started teaching parenting classes, people used 

to hide the fact that they were taking them,” Alden says. People 

thought that only bad parents needed help. After nearly 20 years 

of universal access to ECFE, not to mention a national explosion in 

parent-help books, that attitude has changed. “Now they line up 

around the building,” Alden says proudly. Eight hundred parents 

take classes every year in Eden Prairie, and 4,000 take part in 

short-term lectures and seminars.

With popularity like this, the question remains:  Why hasn’t 

ECFE expanded beyond the borders of Minnesota?  Other states 

have early-childhood initiatives (most notably Missouri’s “Parents 

As Teachers” programs), but none has the scope and availability 

that Minnesota parents take for granted. The answer comes back, 

again, to one person:  Jerome Hughes.

“Jerry Hughes was committed to ECFE, and he championed 

it,” says Betty Cooke (Ph.D., 1988), ECFE coordinator for the 

state of Minnesota. “He believed in the concept, and he did his 

homework.”

 “I think, in Minnesota, people see the value of ECFE,” Hughes 

says. “I don’t think this will ever change for Minnesota.”

— Rebecca Ganzel

A champion for 
   family education
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The family education program in the Department of Work, 

Community, and Family Education maintains close ties 

with many college alumni, none so much as the graduates 

who, as community and national leaders, have returned to 

the college as adjunct faculty to teach and mentor future 

family educators. We’ve asked a few of these alumni to offer 

family guidance based on the content of the courses they are 

teaching:

David Walsh (Ph.D., ’85, counseling and student personnel 
psychology), director, National Institute on Media and the 
Family, teaches “Media Wise: Strategies and Resources for 
Family Educators.”

“Keep media out of kids’ bedrooms. Our research shows 

that kids with TVs or video games in their bedrooms spend 

five and a half hours more in front of a screen than other 

kids, read less, and don’t do well in school.”

Ada Alden (Ed.D., ‘97, educational leadership), director, Eden 
Prairie Family Center, teaches “Home-School Collaboration.”

“Parents are the most important teacher. Whatever happens 

in the home is twice as important as anything else in 

determining school success up until the age of 14. Parents 

should not worry that their children are not listening to 

them, but parents should be aware that their children are 

watching them.”

Ann Lovrien (M.Ed., ‘78, early childhood education), division 
manager of Early Childhood Family Education (ECFE) for St. Paul 
public schools, teaches “Working with New Americans in Parent 
Education.”

“The primary task of a parent educator of new immigrants 

is not to tell parents how to parent, but to support them in 

assessing how values and practices from their home culture 

can be applied in the United States and what modifications 

they may need to make because of the radically new 

environment.” 

Jean Illsley Clark (B.S., ’48, home economics), director, J.I. 
Consultants, teaches “The Power of Positive Connections and 
Teaching Children Alternatives to Fighting.”

“Children need to belong to a group with a strong leader. 

When children feel truly connected with their parents, 

discipline is easy.  So strengthen your connections every 

day. Listen, respond, and be willing to be the leader of the 

family.”

Miriam Lejonvarn (M.A., ’97, family education; M.Ed., teaching 
license, ‘98, family education), family and consumer science 
teacher, White Bear Lake Area School District, teaches “Sexuality 
Education.”

“Sexuality is about a lot more than just sex. It’s about 

many different things—body image, gender roles…I teach 

parents not be afraid of talking about things having to do 

with sexuality with their children. It’s difficult for parents 

to know what to say to their kids and when to say it. Many 

people think you don’t have to address any of this until 

they’re teenagers. But by not saying anything you are also 

giving messages about sexuality. That’s why it’s important to 

be open about sexuality with your children.”

—Rebecca Noran

Advice 
       from the  
  family “pros”
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“Does bullying result in school violence? It is not clear. Is 

it a horrible thing to have happen to you every time you 

come to school? Heck yes. So while I don’t think bullying 

is necessarily the root cause of all evil, I do believe this is an 

issue administrators need to pay close attention to. Any new 

research would be welcome.”   

Anthony Pellegrini: Grownups are bullies, too
A few years ago, Anthony Pellegrini witnessed something 

that made it clear kids aren’t the only bullies on the 

playground. 

“I was picking my daughter up at school one day when 

I heard a teacher say to a kid, ‘If you don’t come down right 

now I’m going to pull you down by your hair,’” recalls 

Pellegrini. “Stuff like this really illustrates that it’s not just 

kids bullying other kids. They have adult role models, too.”

Pellegrini knows a bully when he sees one. One of his 

primary areas of research involves an in-depth study of 

aggressive behavior in children. His subjects, selected from 

the Georgia public schools, were in fifth grade when the study 

began; Pellegrini and his assistants gathered data on this 

cohort as they went through junior high. 

They found a certain level of bullying is used by pre-teens 

as a way of establishing their place in the social environment. 

Rates of aggressive behavior rise during tumultuous times in 

young people’s lives, Pellegrini found, such as when children 

make the transition from grade school to junior high. 

“Kids naturally use bullying as a way to establish 

Anyone who’s ever felt the wrath of a bully 

knows that the experience hurts. But what 

can hurt even more than a bully’s taunts and 

blows is when adults ignore a victim’s pleas for help. Recent 

tragedies at schools around the country underscore the need 

for adults to pay closer attention to the motivation of bullies 

and the experience of their victims.  Still, many teachers 

and administrators have been slow to address this growing 

concern. In school districts across the state, changing the 

way bullies are perceived will mean changing attitudes, and 

could take years. 

“I’m old. I’m 51,” says Carl Shutts, principal of Orono 

High School and alumnus of the college. “When I was being 

trained, the attitude about bullying was ‘Boys will be boys,’ 

That’s pretty much what got us in the circumstance we’re in 

now.” 

Two college faculty members, Nicki Crick of the 

Institute of Child Development and Anthony Pellegrini of 

the Department of Educational Psychology, are heading 

innovative research projects designed to get at the root cause 

of bullying and to uncover ways to slow or stop a bully’s 

path of destruction. 

For administrators such as Shutts, such research 

couldn’t come at a better time. Even though the true extent 

of bullies’ power is still up for debate, the public’s concern 

about bullying has reached a fever pitch, and school staff 

are scrambling to develop effective policies to stop bullying 

before it starts. 

“Do kids bully each other? Heck yes,” Shutts says. 

I S S U E S  I N  E D U C A T I O N  A N D  H U M A N  D E V E L O P M E N T

Bullies:  
ignore them and they  

won’t go away
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dominance when they go into middle school,” Pellegrini 

says. “Once they show that they’re tough and the pecking 

order is established, rates of aggression usually begin to go 

down.” 

That is, if key adults—parents, coaches and teachers, for 

instance—model healthy, non-aggressive behavior. 

“What we have to do is to make it clear to teachers 

and administrators that it is not acceptable to bully and 

harass others,” Pellegrini says.  “It does not have to be part 

of growing up, and it is certainly not something that adults 

should do to children. Kids need to see that this kind of 

behavior is not right, and the adults in their lives need to 

show them that it isn’t.” 

Through a series of interviews, Pellegrini and his 

assistants measured their subjects’ reactions to and 

participation in bullying behavior. They observed the 

children in classes, on the playground, and at weekly 

after-school dances. The kids were also asked to keep 

diaries about incidents of aggression that they observed 

in their daily lives. Pellegrini found that at the beginning 

of the study, children who bullied were “rewarded” for 

their behavior by their peers—through increased levels of 

admiration, romantic interest, or power. As the subjects aged 

and their social roles were established, bullies were held in 

lower esteem.

“For instance, in the early years we asked girls to 

nominate boys that they would like to invite out on a date,” 

Pellegrini says. “The aggressive boys were the ones who 

were most likely to get selected. But as they got older, they 

began to fall out of favor.”

So if a certain level of bullying is a natural part of 

childhood, what can—or should—adults do to stop it? 

Pellegrini says that increasing the level of adult 

supervision and participation in children’s lives is one way to 

decrease incidents of bullying. 

“In our study, the places where we observed most of the 

aggression were the places that were the least supervised by 

adults,” he says. “When teachers or other adults aren’t there 

to tell kids to cut it out, then they send a tacit message of 

acceptance of this behavior. When adults refuse to tolerate it, 

instances of bullying just plummet.”  

Pellegrini acknowledges that some adults may find 
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his concerns about bullying to be an extreme reaction to 

a normal behavior, but he believes that it is important to 

realize that while a certain level of aggression may always be 

part of being a kid, adults can—and should—work to keep 

this behavior to a minimum. And if adults aren’t thinking 

about the effect bullying can have on children, then at least 

they can think about the effect it may have 

on their pocketbooks.

“The Supreme Court has found schools 

liable for kids being victimized or harassed,” 

Pellegrini says. “If the threat of a lawsuit is 

what it takes to get schools to pay attention 

to this stuff, then I say, ‘More power to the 

lawyers.’”

Nicki Crick: Beyond boys
The stereotypical bully is a muscle-bound 

bruiser, a boy with a chip (or a boulder) on 

his shoulder, who knocks your books to the 

ground and then challenges you to a fight 

on the schoolyard. 

While bullies like this certainly do 

exist, Nicki Crick has found that a large 

percentage of bullies do not fit this stereotype at all. Many 

are girls, and they don’t use fists to hurt their victims—they 

use words. 

“I study what I call relational aggression,” Crick 

explains. “I’m talking about using relationships as a 

vehicle of harm. An early example is when young kids say 

something like, ‘You can’t be my friend unless you share the 

swing with me.’ As kids get older, the tactics get much more 

sophisticated, with stuff like spreading rumors, employing 

the silent treatment, or just ignoring others.”

While some girl bullies do hit or push or otherwise 

physically intimidate their victims, Crick has found that 

most girls who bully rely on verbal or emotional tactics 

to gain advantage over their peers. In order to learn more 

about girl bullies and the damage they can cause, Crick has 

organized an ambitious longitudinal study that follows 

some 230 kids enrolled in Minnesota’s public schools. The 

students in the study are 13 years old now; they were nine 

when Crick launched her research. She hopes to continue the 

project indefinitely. 

“I’m interested in how bullying occurs throughout the 

life span and its effect on adult development,” Crick says. 

“We’ve got research on preschoolers, and we’re hoping to 

see our subjects into adulthood. So we’re in it for the long 

haul.” 

Crick and her assistants gather information on their 

subjects through in-depth interviews with parents and 

teachers as well as the children themselves. 

They also observe their subjects’ interactions 

with others, tabulating their observations, 

and assessing the levels of aggression children 

exhibit in everyday situations.

“We look at school friendships, at 

relationships with teachers and peers, and at 

how kids think about the social world around 

them,” Crick says. “We’re interested on what 

impact these sorts of behaviors have on kids’ 

future health and level of adjustment.”

Because relational aggression rarely 

creates bruises or other scars, adults have 

been known to ignore its effects on the 

children who are its targets. 

 “One of the biggest hurdles I see is that 

adults often don’t believe kids when they tell 

them they have been victims of relational aggression,” Crick 

says. “Girls who have been victimized by relational bullying 

will say ‘This hurts,’ and the adults in their lives will dismiss 

their concerns, sort of a ‘Girls will be girls’ version of the old 

saying, ‘Boys will be boys.’ In the end, girls who are bullied 

end up not having allies.” 

While it is far too early in the research for Crick and her 

assistants to have definitive results, they do have practical 

advice about how educators can help children cope with 

relational aggression. 

“The best thing I hear about are the administrators who 

make it clear to teachers and to kids and parents that, just 

like physical bullying, relational aggression is also against 

school policy, and students who victimize others in this 

manner will be reprimanded,” Crick says. “Still, the most 

important step by far is to make the victims of bullying 

realize that adults will step forward and provide support. 

This is a serious problem, and we’ve ignored it for far too 

long.”  

— Andy Steiner

Because relational 
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Recently, I received a phone call from a lawyer asking on behalf 
of his clients how to designate a will bequest to the College of 
Education and Human Development. Later that same week, 
I received a letter from an emeritus faculty member, Harlan 
Hansen, and his wife, Ruth Hansen (Ph.D., ’80), letting me know 
they had done some estate planning and the college was now in 
their will.  

These individuals, however, are the exception. A survey 
conducted last year by the National Committee on Planned Giving 
found that only about 42 percent of households have wills. Less 
than 10 percent of households have made a charitable provision 
through their will.

Making a charitable gift through your will is easy and financially prudent 
because you are not committing current assets and your will can be changed if you 
choose. Perhaps more important, a will or living trust is a statement about what 
matters most to you. Harlan and Ruth Hansen wrote: “The key is to take care of 
our family first. But once that has been assured there is also a need to carry on the 
work we started during our careers. What better way to do that then to provide 
some financial support to the college that we wished was available in our day.”

If the College of Education and Human Development has been important 
in your life, you can leave a legacy that will make a difference in the lives of our 
faculty and students.

Remember to make your intentions clear
In order for your philanthropic intentions to be honored, it is important that you clearly 

designate the program or unit of the University you want to benefit through your will.  The 

appropriate language for a will bequest to the college is as follows:

I give, devise and bequeath to the University of Minnesota Foundation, Minneapolis, 

Minnesota [percentage of residue, dollar amount or description of property] for the 

benefit of the College of Education & Human Development to be used for [purpose 

of gift such as scholarships, etc.]. 

If you are interested in receiving a free will and bequest packet, please use the attached postcard 

in this magazine or call 612-625-1310.

Lynn Slifer
director of 
development

phi•lan•thro•pya celebration of giving˘ –
CEHD faculty make gifts
JoAnne Buggey (Curriculum and 
Instruction) has established a new 
endowed fellowship for graduate 
students studying elementary 
education. The Priscilla Hawn 
Endowed Fellowship honors the 
memory of Dr. Buggey’s mentor, 
colleague, and friend.  Miss Hawn 
was a 1942 graduate of the college.

Harlan (Curriculum and 
Instruction) and Ruth Hansen have 
made an estate gift of $25,000 to the 
college.  

Karen Seashore (Educational 
Policy and Administration) has 
established the Seashore Endowed 
Fellowship Fund in honor and 
memory of her father. It is designated 
for a doctoral student studying in 
any department or program in the 
college with a preference for research 
interests focusing on broad social 
issues.

Mary Corcoran (Educational 
Psychology) has established the 
Educational Evaluation and Policy 
Studies Fellowship Fund. It is 
designated for a graduate student in 
the college whose research interests 
reflect those areas.   

The three endowed fellowship 
funds described above all qualify 
for matching funds from the 21st 
Century Graduate Fellowship Fund  
through the Graduate School.  For 
more information on this matching 
opportunity, please contact Lynn 
Slifer, director of  development, at  
612-625-5511.
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1930s
George J. Sedlacek, (B.A., 
’32, math education), age 
93, died Oct. 13, 2001, 
at his home in Scandia, 
Minn. He was a teacher 
and school administrator in 
the Forest Lake and Deer 
River school districts and 
also taught and coached in 
Oklee and Storden.

1940s
Paul S. Hagen (B.S., ’46; 
M.A., ’49, education) 
former professor and fac-
ulty member of the year in 
1971, died Nov. 20, 2001, 
at his home in Englewood, 
Fla. He was past presi-
dent of the Anoka Mental 
Health Association and 
established mental health 
centers in Anoka County.

1950s
Darrell R. Douglas (B.S., 
’54, music education), pro-
fessor of music emeritus, 
Elizabethtown College, 
Penn., has published his 
fifth book, Examples of 
Easy-Figured Bass for the 
Keyboard, with Mellen 
Press. The text is intended 
for undergraduate and 
graduate music theory  
students.

Melvin F. Salo (M.A., ’51, 
education), retired prin-
cipal in the Minneapolis 
School district, died in 
October, 2001. Salo’s first 

teaching job was in North 
Dakota. He was also a 
volunteer chaplain  at the 
Ebenezer Caroline Center in 
Minneapolis and a volun-
teer with Group Health and 
Lutheran Social Service.

1960s
P. David Pearson (Ed.D.,’69, 
education) has been named 
dean of the Graduate 
School of Education, 
University of California, 
Berkeley. Pearson previ-
ously held positions as dean 
of the College of Education, 
University of Illinois, 
Urbana-Champaign, and 
as the John A. Hannah 
Distinguished Professor 
of Education at Michigan 
State University. His areas 
of expertise include early 
reading and literacy  
evaluation.

1970s
Susan Beaubaire (B.S., 
’72, speech communica-
tion), eighth-grade English 
teacher at Plymouth Middle 
School in Plymouth, Minn., 
was selected as one of 
24  Mandel Fellows at the 
United State Holocaust 
Memorial Museum in 
Washington, D.C. The fel-
lowship program develops 
a national and international 
corps of secondary-school 
teachers who serve as lead-
ers in Holocaust education 
in their schools, commu-

The CEHD Alumni Society’s mission is to con-

nect college activities with current students 

and alumni. In the last issue of The Link, I 

shared the theme “Your U of M CEHD Alumni 

Society—Get to Know Us!” This letter, using 

an older advertising theme—“Reach Out and 

Touch Someone,” lets you know how we are 

reaching out as a society.  

This past October the society hosted a 

“Gopher Break” at the Education Minnesota 

Fall Conference. It was wonderful to see in 

one place thousands of dedicated Minnesota 

teachers, paraprofessionals, and administra-

tors. Of course, many of those educators were trained right here in 

the College of Education and Human Development and still have 

that Golden Gopher spirit!

The society’s latest initiative is the establishment of an 

Alumni Society Scholarship Fund. Traditionally, the society has 

annually awarded a few scholarships to students, but we have 

decided to approach our scholarship goals in a more deliberate 

and systemic way by creating this fund and asking you to “change 

lives, one graduate at a time.” I am delighted to report that 

through the generous donations of many alumni this new fund 

totals almost $10,000. As a result, the society will be able to award 

more scholarships this spring. 

As the story on page 5 explains, the society also is reaching 

out to the community at large with its book drive for kids. Through 

our partnership with Barnes & Noble Booksellers we will be collect-

ing new books to give to kids March 4–9 and purchasing additional 

books to distribute throughout the year to young readers. We hope 

you will participate in the book drive.

Finally, we are reaching out to our alumni with a special pro-

fessional development symposium on March 21 (see back cover). 

In collaboration with the Institute of Technology Alumni Society, we 

are hosting two experts in the area of technology-enhanced learn-

ing, Harvard professor Christopher Dede and James Hirsch, CEHD 

alumnus and assistant superintendent for technology of the Plano, 

Texas, School District. 

Thank you to all of our students and alumni who reach out to 

others in so many significant, meaningful, and creative ways!

Mary Endorf , ‘89
Alumni Society  
president
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nities, and professional 
organizations. Beaubaire 
plans to write an original 
theatrical production with 
characters representing the 
many groups of people 
who were involved in the 
Holocaust—survivors, Jews 
and non-Jews, victims, res-
cuers, and resistance and 
partisan fighters—to be 
presented to middle-school 
students, grades six and up. 
Throughout her career she 
has taught speech, theater, 
and English and directed 
plays and debate teams.

John Paulson, (B.A., ’70, 
education) was named pres-
ident of the Net4Music. 

Mary M. Tjosvold, (B.S., 
’64, math education; M.A., 
’75, education administra-
tion; Ph.D., ’75, educa-
tion administration) was 
named chairwoman of 
the American Refugee 
Committee.

1980s
Paul Durand (M.A., ’86, 
education administration) 
has been named executive 
director and chief operat-
ing officer of the Minnesota 
Business Academy, St. Paul, 
Minn.

Julie McGinely (B.S., ’89, 
recreation and leisure 
studies) was elected to the 
board of directors of the St. 
Paul Jaycees.

John M. McLaughlin, (Ph.D., 
’88, education administra-

tion) has been appointed 
executive vice president for 
education leadership and 
strategic planning for The 
Brown Schools, the nation’s 
largest private provider of 
education, therapeutic, and 
family support services for 
children with extraordinary 
needs.

1990s
Peter A. Bolstorff (M.A., 
’98, education), has been 
named executive director 
of Pragmatek Consulting 
Group, Limited, a leading 
management consulting and 
e-business firm. 

Adele Munsterman (M.Ed., 
’99, curriculum and instruc-
tion), has been elected pres-
ident-elect of the Minnesota 
Council on the Teaching of 
Languages and Cultures. 
The council is part of 
World Language Teachers, 
whose national conference 
will be in the Twin Cities 
in 2003. Munsterman is a 
Spanish teacher at Fridley 
High School and a mem-
ber of the CEHD Alumni 
Society Board of Directors.

Judy K. Werder Sargent, (Ph.
D.,’84, educational psychol-
ogy) director of the School 
Improvement Services at the 
Cooperative Educational 
Service Agency in Green 
Bay, Wis., is a recipient 
of the 2001 Outstanding 
Educator of the Year 
Award from the Wisconsin 
Associate of School District 

Administrators. 
Sargent coordi-
nates standards 
and assessment 
services for 37 
school districts 
in Northeastern 
Wisconsin. As 
author of sev-
eral publications, 
including the 
recent Targets for 
Teachers, A Self-Study 
Guide for Teachers in the 
Age of Standards (Peguis, 
2000), Sargent pays partic-
ular attention to the needs 
of educators on the front 
lines and collaborates to 
discover creative approach-
es to improving student 
learning.

2000s
Lester “Jack” Briggs, a 
doctoral student in the 
college’s Leadership 
Academy and founding 
co-director and president 
of Fond du Lac Tribal and 
Community College, died 
Dec. 16, 2001, at the age 
of 53. Briggs was named 
twice as American Indian 
Administrator of the Year 
by the Minnesota Indian 
Education Association. He 
recently completed a term as 
chairman for the American 
Indian Higher Education 
Board of Trustees, and was 
treasurer of the American 
Indian Higher Education 
Consortium’s Presidents 
Council.
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Nancy Lindahl (B.S., ’68, 
elementary education), above, 
poses with President Mark Yudof, 
left, and her husband, John, at a 
reception last October honoring 
her as a recipient of the University 
of Minnesota’s Outstanding 
Achievement Award. This award 
recognizes alumni of the University 
who have attained unusual 
distinction in their profession, 
or who have demonstrated 
outstanding leadership in 
community or public service.

You never call!  
You don’t write!
We don’t want to whine, but just like 

your mom or favorite cousin, we’d 

love to hear from you more often. We 

have alumni all over the globe and 

we’d like to know what’s keeping 

you busy and professionally 

challenged. Do you have a new job? 

Received an award?  Maybe you’ve 

just completed a graduate degree, 

presented a paper, made a speech. 

Wouldn’t it be great to let old friends 

and fellow alums get caught up 

on the events in your life? Write to 

us at kamin003@umn.edu or 105 

Burton Hall, 178 Pillsbury Dr. S.E., 

Minneapolis, MN 55455. We look 

forward to hearing from you!
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ALUMNI PROFILE: 

Helen Allen
Stay the same? Some things 
do. Back in the roaring 
‘20s, students hid comic 
books inside their classroom 
reading material just like 
kids of today. The comic 
books might have been 
Little Orphan Annie, not 
X-Men, but just like their 
predecessors, 21st century 
teachers can’t always be sure 
their students are “on task.” 

Helen Speckel Allen (B.S., 
’26, Latin), who was 
a teacher for 10 years, 
remembers comic book 
readers and pranksters in 
the small classes she taught 
in rural areas of Minnesota. 
Having skipped a few grades 

when she was young, Allen 
was only a few years older 
than many of her students—
she graduated from the 
college when she was 19 and 
started teaching soon after. 
Now she’s 95 years old, lives 
in Hopkins, Minn., plays 
bridge twice a week, and is 
one of the college’s oldest 
alumni.

One thing that does change 
over time is the bottom line. 
Allen remembers paying 
$105 a year for University 
tuition. As a teacher, she 
earned $135 a month and 
lived in a boarding house 
with three teachers. She paid 
$35 room and board and 
sent $70 home to her family. 

Allen taught English and 
Latin, but filled in as a 
business teacher, too. 
She took on some other 
responsibilities for which 
she may not have been 
fully qualified. “I’ve never 
played basketball in my 
life but I was a basketball 
coach,” says Allen of her 
stint chaperoning for the 
girls’ basketball team on 
bus trips. The boys and girls 
would leave on different 
buses, but “somehow they’d 
always end up coming back 
together.” 

In the 1920s, Allen recalls, 
a woman could either be 
a teacher or a nurse. To 
become a teacher you 
applied by letter with 
a picture (many were 
hired on the basis of 

their picture), sometimes 
with a superintendent’s 
recommendation. Lessons 
came prepackaged from a 
contract system in Canada 
and the ability of students to 
pass tests was the measure 
schools used to make sure 
children were learning. Allen 
always has held teaching 
in high regard. “Being a 
teacher gives a certain value 
to your life,” Allen says. “I 
think it’s one of the most 
important professions.” 

The social scene for teachers 
during Prohibition held 
teachers to standards that 
surprised Allen. She and 
some teachers were seen 
at a gathering drinking 
Cokes and a rumor started 
that they were drinking 
liquor. Word spread that 
the teachers were having a 
wild party. Pretty soon the 
town gossip had them all but 
gallivanting at a speakeasy, 
knee-deep in hooch. 

Shopping was different, 
too. If you wanted new 
clothes you wrote a letter to 
Dayton’s. The store would 
send five dresses, you’d 
pick one, and send the rest 
back. Allen has a dress in her 
closet over 75 years old that 
she wore dancing as a young 
teacher.

Allen’s memories of the 
University include riding to 
classes by bus or streetcar, 
practice-teaching at 
University High School, 
meeting University President 

Leroy Burton, and being 
seated in her classes 
alphabetically, “so everyone 
I knew began with the letter 
‘s.’” Overall her memories 
are fond ones. 

“I think it’s a marvelous 
institution; I’m really thrilled 
about being an alumna.” 
Things change; students 
don’t take streetcars to class 
anymore or have to worry 
about Prohibition, but 
teachers from the College of 
Ed are still the bee’s knees.

—Rebecca Noran

Do you know any alumni 
of the college over the age 
of 90? Are you an alum 
of the college over the 
age of 90? If so, please 
contact Peggy Rader, Link 
editor, at 612-626-8782, 
rader004@umn.edu,
 or 105 Burton Hall, 178 
Pillsbury Drive S.E., 
Minneapolis, MN, 55455. 
We’d like to hear  
from you.



My father taught me that answers 

could be found in books, classrooms, 

and participation in meaningful 

conversations. I have always trusted people carrying books 

and discussions that welcomed questions and reflection. 

I had completed an undergraduate degree in California, 

worked as a classroom teacher, moved to Minnesota, and 

become a mother when I again became aware of a need 

to increase my skills and knowledge. I enrolled in classes 

at the University of Minnesota and while completing a 

behavior analysis program I learned that working with 

families when their children are still young could be about 

hope, skill development, and prevention of patterns that 

later could become damaging. 

In 1974, I started a parent program in the Osseo 

school district and went to the University for resources. 

In the process, I decided to complete an M.A. with a focus 

on the adult learner. I remember Howard Williams and 

Sunny Hansen stretching my thinking, which I applied 

immediately in the parenting classes I was teaching in Edina, 

Hopkins, and Eden Prairie. 

While working as director of family educational 

services for the Eden Prairie schools, I entered the college’s 

doctoral program in educational leadership to better meet 

the needs of key stakeholders in the educational process 

such as parents, staff, childcare providers, school district 

administrators, and policymakers. Neal Nickerson guided 

my course selection so my educational journey would 

be applicable and relevant to my work. The college’s 

professors were available for discussions and provided 
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An educational journey
The Link invited Ada Crane Alden, an alumna of the college  

and director of family education services for the Eden Prairie school 
district, to write about her experiences with the college  

and the University and how those experiences have contributed  
to her professional development.

guidance, thoughtful criticism, and reassurance. The 

program included discussions on ethical leadership and a 

concern for vision. I found a learning environment where 

discussion based on sound academic information provided 

an opportunity for critical thinking and honest dialogue. 

My education prepared me to bring family education and 

family system thinking into the curriculum and instructional 

models districtwide. I wanted to know how to successfully 

encourage social and educational reform because I knew 

parent involvement was necessary if public education 

was going to survive. I found the necessary tools at the 

University.

I believe healthy families conserve and contribute to 

community resources and add to the quality of life for all. 

I believe there is a need for dialogue between those who do 

research about families, those who work with families, and 

employers dealing with family/workplace issues. We need 

to get the public into public education. I believe it is time 

for those in leadership positions to be bold. Marion Wright 

Edelmann encourages each of us to “assign yourself.”  

Whenever I feel that inner gnawing for more 

information, for encouragement, for education, I have 

turned to the college and the University for guidance, 

information, support, and cognitive stretch. I always have 

found the necessary tools to help me do my job both as an 

educator and as a human being.

—Ada Crane Alden



104 Burton Hall • 178 Pillsbury Drive S.E.

Minneapolis, MN 55455

Nonprofit
Organization
U.S. Postage

PA I D
Minneapolis, MN
Permit No. 155

    SYMPOSIUM 
               ON Technology-Enhanced 
           Learning

Thursday, March 21, 7 p.m. (registration begins at 6:30)

Cowles Auditorium, Humphrey Center
301 – 19th Avenue South
University of Minnesota, West Bank

Cost:  $10 alumni and friends,  students free with I.D. Parking is available in the 

19th Street Ramp, directly across from the Humphrey Center (evening rate is $4.25).

Sponsored by the CEHD Alumni Society, the Institute of Technology Alumni Society, and CEHD Continuing Professional Studies

Technology is dramatically changing the way 

we teach and learn. Alumni and friends of the 

College of Education and Human Development 

and the Institute of Technology are invited 

to hear from two leading national experts on 

technology-enhanced learning at a symposium 

on March 21. Christopher Dede, Timothy E. Wirth 

Professor in Learning Technologies at Harvard 

University’s Graduate School of Education, and 

James Hirsch, assistant superintendent for 

technology, Plano, Texas, school district, will 

share their research about and experiences 

with new media and instructional design and 

how technology can be integrated into the 

everyday learning experiences of students. A 

reception where participants can engage in 

informal discussion and networking follows the 

symposium. Symposium moderator is Douglas 
Ernie, associate professor of electrical and 

computer engineering and director of UNITE 

Instructional Television, University of Minnesota.

RSVP – Please respond by Monday, March 11.

NAME 

ADDRESS 

CITY     STATE ZIP

DAYTIME PHONE   E-MAIL 

      ■  CEHD ALUMNI  ■  STUDENT  ■  FRIEND

Please enclose a check for $10 payable to the University of Minnesota and 
mail it to:  CEHD Alumni Relations, 105 Burton Hall, 178 Pillsbury Drive SE, 
Mpls, MN 55455. For further information call 612-626-1601.
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