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The Center for Applied Research and Educational Improvement (CAREI) is a collaborative between the 
University of Minnesota’s College of Education and member Minnesota school districts.  CAREI attempts 
to foster long-term links between University faculty and Minnesota schools, to nurture collaborative 
research that develops and applies theory while addressing important issues confronting schools, and to 
provide ways for schools to draw upon relevant research.   
 
The block scheduling web page has considerable information about block scheduling.  It also links to many 
other sites.  CAREI created a Listserv that has been an active forum for discussion and information 
sharing.  Archived messages can be searched by topic.   
 
History of Evaluation of Block Scheduling: 
During 1994-95, CAREI conducted an evaluation of the Anoka-Hennepin school district’s four high 
schools; two were on a 7 period day and two on a 4 period day.   
 
For 1996-98, CAREI received a two-year OERI federal grant to continue data collection in previously 
involved schools and to add additional schools.  From 1998-99 to the present year, CAREI’s research of 
block scheduling in high schools continued through contracts with individual schools.  To date, CAREI was 
worked with 37 high schools and 12 middle/junior high schools.   
 
During 1999-2000, CAREI’s research on block scheduling expanded to middle schools with surveys 
designed specifically to incorporate middle school philosophy and early adolescent concerns. 
 
From 1994 through July 2001, the CAREI study gathered the data listed below in the number of different 
schools listed below in Minnesota, Wisconsin, Indiana, and Illinois:  
                

• teacher surveys 32 high schools, 12 middle/jr. high 
• student surveys 32 high schools, 12 middle/jr. high 
• parent surveys  (long or short) 29 high schools, 8 middle/jr. high 
• classroom observation  31 high schools, 10 middle/jr. high 
• focus groups of teachers,  
                              students,  
                              parents  

18 high schools 
18 high schools 
  9 high schools 
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College of Education and Human Development 
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Included in this partial teacher survey report are some of the questions from the teacher survey 
developed by CAREI to help schools gather perceptions and attitudes from their teachers.   
 
The survey was designed so that schools could survey their teachers before and after adopting a block 
schedule.  Some schools have used it even though they did not switch schedules. 
 
The survey has two parts.  Part I (factors 1-7) ask teachers their perceptions of their school climate and 
other characteristics of what has come to be called “professional community” in the research on school 
change.   These characteristics have been judged to be important in supporting a school that is striving 
to improve.  Part II (factors 8-11) ask teachers about how their current schedule restricts or enhances a 
number of items related to student and teacher work life, student achievement, and student behavior. 
 
Schools have found the survey useful in identifying issues among their faculty whether related to the 
schedule or to other factors. 
 
Thirty-two (32) different schools in Minnesota, Wisconsin, Indiana, and Illinois have used all or parts of 
our teacher survey in preparing for school change and to help in assessing how they are doing. 
 
One school with longitudinal survey data was selected in order to show what the questions are on the 
survey.  The survey is copyrighted.  Because CAREI has worked with numerous schools, the survey 
reports have been standardized and fees are reasonable.  For more information, e-mail Carol Freeman 
at freem013@umn.edu . 
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Teacher Survey Results 
 
The data in Table 1 and Graphs 1-11 are from one high school’s teacher surveys.  The data cover the time 
period of one year before switching to a block schedule (1995-96) through four years on the block schedule 
(1999-2000).  A new principal came to this school two years before switching to a four-period (4X4) 
schedule.  It is obviously an improving school (on the items in the survey) in the opinion of the teachers. 
 
Part I.  Table 1 gives the mean (average) of the responses for each of the eleven survey factors.  The 
specific questions included in each of the factors are included below the bar graphs 1-11. 
 
For factors 1-7, teachers indicated how much they disagreed or agreed with statements on a scale from (1) 
strongly disagree to (5) strongly agree.  For factors 8-11, teachers indicated how much their current 
schedule restricts or enhances particular items, ranging from (1) restricts to (3) neither to (5) enhances.   
 
Table 1.  Teacher Survey Factors  
 
Survey factors 

8 
periods 
(n=44) 

First  
year 

(n=50) 

Second 
year 

(n=46) 

Third 
year 

(n=53) 

Fourth 
year 

(n=45) 

1. Sense of community *** 3.00 3.26** 3.44 3.45 3.56 

2. Shared norms and values *** 2.57 2.90* 3.04 3.17 3.41* 

3. Focus on student learning ** 3.46 3.65 3.69 3.81 3.92 

4. Teacher collaboration  2.57 2.72 2.62 2.75 3.00* 

5. Teacher influence/empowerment *** 2.77 3.02* 3.10 3.23 3.44 

6. Respect and support** 3.43 3.45 3.31 3.66** 3.64 

7. Opportunity and openness to  
     improvement 3.26 3.26 3.37 3.50 3.58 

8. Facilitating student achievement*** 2.50 3.40*** 3.43 3.45 3.53 

9. Maintaining order/improving 
    student behavior*** 2.63 3.30*** 3.42 3.64 3.63 

10. Fostering quality education*** 2.66 3.72*** 3.67 3.80 3.78 

11. Improving teacher work life*** 2.14 3.05*** 3.12 3.20 3.24 

 
Statistical significance is marked by asterisks.   * = statistically significant at .05 level, ** = significant at the 
.01 level, and *** = significant at the .001 level.  Asterisks beside the name of the factor are from results of 
one-way analysis of variance comparing responses across all five years.  Asterisks next to the means in the 
columns are the results of comparing one year to the previous year. 
 
Note:  Because of the relative small “n” (number of teachers), reaching statistical significance is more 
difficult than if the number of teachers were greater.  There are other changes, both positive and negative, 
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that may be practically significant.
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Part II.  Below are graphs showing the means for each survey factor over the five years.  For factors 1-
7, teachers indicated how much they disagreed or agreed with statements on a scale from (1) strongly 
disagree to (5) strongly agree.   
 
Graph 1.  Sense of Community 
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Sense of community: 
This school makes an effort to reach out to the community. 
Most staff members help out anywhere, anytime--even though it may not be part of their official assignment. 
I am proud to tell others that I work for this district. 
I have a chance to get to know other teachers in my school.  
I wouldn’t want to work in any other school. 
Parents are partners with the school in enhancing their child’s learning. 
 
 
Graph 2.  Shared norms and values 
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Shared norms and Values 
Teachers in this building share a sense of common purpose. 
Teachers help maintain discipline in the entire school, not just their classrooms. 
In this school, teachers and administration are in close agreement on school discipline policy. 
In this school, teachers and administrators agree about school policies.  
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Graph 3.  Focus on student learning 
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Focus on student learning 
Most staff seem to really care about the students. 
Staff regularly talk about ways to increase student performance. 
Most staff here strive to increase student learning.   

  
 
 
 
 

Graph 4.  Teacher collaboration: (reflective dialog, deprivatization, interdependent roles) 
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Teacher collaboration: (reflective dialog, deprivatization, interdependent roles) 
Teachers have time to meet and talk about teaching and learning. 
There is a great deal of cooperative effort among staff members. 
I coordinate the content of my courses with other teachers in my department. 
I coordinate the content of my courses with other teachers in other departments.   
At department meetings, we talk about student performance data and how to raise student achievement. 
I visit other teachers’ classrooms to observe their teaching. 
I receive meaningful feedback on my performance from peers.  
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Graph 5.  Teacher influence/empowerment: 
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Teacher influence/empowerment: 
Staff have opportunities to be involved in making building decisions. 
I have some influence in determining the content of staff development programs.  
It is a waste of time to give my opinion about decisions in this school. (reverse) 
I feel I am kept informed about what is going on in this school. 
Our school has appropriate authority to make its own decisions. 

 
 

Graph 6.  Respect and support 
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Respect and support: 
I am personally recognized for a job well done. 
I feel respected as a colleague by most staff members. 
Administrators work hard to provide adequate resources for teachers. 
The building administrators’ behavior toward the staff is supportive and encouraging. 
Teachers new to this school are given a great deal of assistance and support. 
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Graph 7.  Opportunity (including access to expertise) and openness to improvement 
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Opportunity (including access to expertise) and openness to improvement: 
In this school, I am encouraged to experiment with instructional methods. 
Staff development programs in this school permit me to acquire important new knowledge and skills. 
I feel I have opportunities to achieve what is meaningful to me in this school. 
I feel I have opportunities to use my full abilities to achieve my professional goals. 
I have access to expertise in my subject area from within the district. 
I have access to expertise in my subject area from outside the district. 
Most teachers are interested in new ideas. 

 
Questions measuring the degree to which your current schedule restricts or enhances from (1) restricts, to 
(3) neither, to (5) enhances. 
 
Graph 8.  Facilitating student achievement 
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Facilitating stude nt achievement: 
Providing the education you want for your students. 
Having homework you assign completed and turned in. 
Assisting students who have been absent or are behind. 
Helping lower-achieving students to experience success. 
Helping students have positive feelings about their school experience. 
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Knowing individual students’ strengths and weaknesses. 
Individualizing instruction. 
Having students who are focused and ready to learn. 
Accommodating the needs of special education students. 
Graph 9.  Maintaining order/improving student behavior: 
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Maintaining order/improving student behavior: 
Keeping passing times calm. 
Reducing the number of students tardy to class (excluding first hour). 
Keeping class disruptions to a minimum. 
Limiting disciplinary referrals. 
Reducing absences. 
 
 
Graph 10.  Fostering quality education 
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Fostering quality education: 
Being able to teach the content required by the district curriculum. 
Using more alternative assessment approaches. 
Using classroom activities which require higher level thinking 
Providing students opportunity for enrichment and advanced study. 
Getting high quality work from students. 
Teaching students how to directly apply the concepts and processes to real-world work or daily life. 
Using a diversity of instructional delivery methods or styles. 
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Using teaching strategies which involve students in active and hands-on learning. 
 
 
 
 

Graph 11.  Improving teacher work life  
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Improving teacher work life: 
Having adequate time to prepare for teaching. 
Having formal meeting time to spend on curriculum, pedagogy, and assessment issues with other teachers. 
Keeping the work load manageable. 
Making the day less tiring and more sane. 
Having sufficient and useful inservice to improve my teaching. 
Improving my morale. 
Reducing record keeping. 


