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    FROM THE DEANsyussen@umn.edu

About 30 years ago, one of my former teachers, James Jenkins, a distinguished professor of 

psychology at the University of Minnesota, wrote an essay to illustrate changing ideas about 

the nature of human memory, which he wryly titled, “Remember that old theory of memory—

well forget it!”

The essay described the growing body of scientific evidence that the conventional view of 

memory at the time was likely wrong.  Memory, to briefly summarize his main point, is not about 

discrete bits of information that we register, store, and retrieve from our experiences; rather, 

memory is best understood as a process of constructing and reconstructing the meaning of past 

events so they make sense to us.

 I am tempted to say, reading the stories in this issue of Link, “Remember that old way of 

studying children’s memory? Well, forget it!” In my day, for example, that old way consisted of 

studying infants’ recall of faces, young children’s memory for lists, school children’s recall of 

textual material, and other tasks, by recording where and how they looked, what they said aloud 

or wrote on paper, and other concrete ways subjects showed, behaviorally, what they recalled or 

recognized.  

The new way of studying memory, anchored in new techniques to make brain activity 

and biochemical events transparent, is evolving quickly, taking advantage of sophisticated 

methodology (e.g., EEG recordings, functional MRI scans) and revealing truly novel scientific 

facts about how the brain works, how it is organized, and how its workings and organization 

develop across the life span. Ironically, this new way of looking at memory may also seem to 

overturn Jenkins’s earlier claim—by suggesting physical locations and events in the brain linked 

to specific memorable experiences.

I am even more persuaded than on most days, after reading these stories, of the claim 

I frequently make in public—that our college is one of the leading centers for the study of 

brain development in the world. With our distinguished scholars in child development, their 

colleagues nearby in educational psychology and psychology, and their colleagues in related 

biomedical departments and interdisciplinary centers, such as the Center for Neurobehavioral 

Development, we are at the head of the pack among scientists uncovering powerful new truths 

about children’s brain development in normal children as well as those with various disorders. 

And, through this work, we are laying the foundation for important new scientific interventions 

to promote healthy development.
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The centennial is coming!  
The centennial is coming!
The college invites all alumni and emeriti faculty and staff to share your memories, stories, 
photos, and memorabilia with the college’s centennial steering committee to help enrich 
the history and celebration of this milestone event. 

Our theme is “Inspiring Minds for a Century.”

Please contact Peggy Rader (rader004@umn.edu or 612-626-8782) or Raleigh Kaminsky 
(kamin003@umn.edu or 612-626-1601) with stories, photos, or other materials you would be 
willing to share.

Anyone interested in volunteering for any of the centennial subcommittees (history, 
communications, events, fundraising, and awards) can contact Harlan and Ruth Hansen 
(hhanse@aol.com) or Mary Endorf (mendorf@mn.rr.com), centennial co-chairs, or call the 
college’s development and alumni relations office at 612-625-1310.

Two privately funded projects 
that will permanently honor 
the University of Minnesota’s 
most celebrated scholars and 
its most distinguished alumni 
are nearing completion at the 
McNamara Alumni Center on 
the University of Minnesota 
Twin Cities campus.

The Scholars Walk, a 
pathway featuring oak trees 
and monuments, is designed 
to celebrate the research and 
classroom accomplishments of 
the U’s award-winning faculty 
and students, and for the first 
time to provide a prominent, 
permanent memorial to  
those honored.

Among the national and 
international award recipients 

recognized are the U’s Nobel 
and Pulitzer Prize winners, 
the American Academy of 
Arts and Sciences winners, 
national academies’ inductees, 
and Rhodes, Truman, and 
Marshall Scholars. University 
award recipients recognized 
include Regents Professors, 
McKnight Distinguished 
Professors, McKnight 
Presidential Chairs, Morse-
Alumni Distinguished 
Undergraduate Teachers, and 
the Outstanding Graduate 
and Professional Teachers.

The Alumni Wall of Honor 
will stretch more than 
200 feet along Oak Street 
from the corner of Oak 
and Washington Avenue. 

The structure honors the 
winners of the Outstanding 
Achievement Award, the 
University’s highest honor  
for its graduates. All winners 
of the award will be listed on 
the wall.  

The Alumni Wall of Honor 
and the Scholars Walk are 
being funded through private 
giving, principally through  
the generosity of the late 
Carlyle E. Anderson (’32) 
whose charity also made pos-
sible the recognition of major 
donors to the University 
in the McNamara Alumni 
Center. Anderson was among 
the founders of the University 
of Minnesota Foundation 
and its first president. After a 
distinguished business career 
in the Chicago area, he was 
awarded the University’s 
Outstanding Achievement 
Award in 1959.

Projects to honor U’s top scholars,  
top alumni near completion
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Drawing on 
diversity for 
inspiration
The college-sponsored “Diverse 

Reflections: Art Contest for High 

School Students,” is now in its 

fourth year. This art contest is 

open to all high school students 

in the Twin Cities metro area. 

Students entering this year’s 

contest are asked to submit 

two-dimensional, hangable art 

that responds to the Shirley 

Briggs quote, “Let’s dare to be 

ourselves, for we do that better 

than anyone else can.” 

Three pieces of artwork will be 

selected by a juried panel for 

permanent exhibition in public 

areas of the college’s buildings, 

and art supplies will be 

awarded to the students whose 

work is selected. 

Submission deadline is April 1, 

2005. All artwork submitted 

will be displayed at an art 

opening/recognition event 

at the University on May 10. 

For more information about 

specifications for submission, 

or to download a flyer and/or 

entry form, see www.education.

umn.edu/artcontest, or contact 

Rebecca Noran, 612-624-6564, 

ran@umn.edu.

Looking out any window, 
Sunny Hansen is surrounded 
by a gorgeous vista of water 
at her home in White Bear 
Lake. Aside from the four 
months she spends in Bonita 
Springs, Fla., Hansen writes 
and reflects in this serene 
setting, a real-life example of 
the holistic approach to living 
she writes about. 

Hansen was a professor of 
counseling and student 
personnel psychology in 
the college from 1962 until 
her retirement in 1999. She 
didn’t call it retirement at the 
time, but rather, a transition. 
She has made this transition 
smoothly by remaining 
professionally active. She 
has a number of projects 
on counseling and career 
development in the works.

Hansen’s transition was 
initially upset by illness.  
She had a blocked artery in 
2000 and in 2002 discovered 
she had breast cancer, 
for which she underwent 
successful treatment. 

She has moved past 
those setbacks, creating a 
commission for preparing 
counselors for the 21st century, 
which she chaired from 1999 
to 2001. She has continued 

to be a part of the 
college’s Minnesota 
International 
Counseling Institute, 
held every two years 
since 1989. She also 
has developed an 
online curriculum 
on integrative 
career/life planning 
and instructed  
her first group of 
students in June.

In addition, Hansen 
is working with a small group 
of students to update training 
materials she developed in 
the 1970s for the Born Free 
Center, which has promoted 
the development of life and 
work options regardless of 
culture or gender. 

Hansen stays connected 
with the college as a member 
of the college’s Women’s 
Philanthropic Leadership 
Circle, and she is involved 
in activities at Plymouth 
Congregational Church, where 
she and her husband Tor were 
married 42 years ago.

Recently Hansen experienced 
another transition. In the 
past 22 months she has 
become a grandparent to four 
grandchildren, which has been  
“a real joy.”

One other project is her 
revision of her book, 
Integrative Life Planning: 
Critical Tasks for Career 
Development and Changing Life 
Patterns, which takes a holistic 
approach to living. 

“When I think about what 
I’ve done in my 45 years, 
career development has been 
my focus,” Hansen says. “I 
did some innovative career 
development work for K–12 
schools. Then I focused on 
gender equity and career 
development of women, and 
most recently I have focused 
on holistic life planning. I 
believe that you should not 
just find ways to fit yourself 
into a job, but find work that 
needs doing.”

—Rebecca Noran

Linking up with emeriti faculty:   

Sunny Hansen



In memoriam 

Ancel Keys, professor 
emeritus in the 
School of Public 
Health with strong 
ties to the college’s 
School of Kinesiology, 
died Nov. 20 at his 
home in Minneapolis. 
He was 100. Keys is 
survived by his wife, 
Margaret; his son, 
Henry; his daughter, 

Carrie D’Andrea; eight grandchildren; 
and six great-grandchildren.

Keys’ combined research in physiol-
ogy, nutrition, and epidemiology was 
pioneering, establishing new standards in 
quantifying human biology and popula-
tion science. He achieved world renown 
for a long list of accomplishments over 36 
years at the U, including his classic study 
on semi-starvation during and after World 
War II; for developing the K-ration used 
extensively by the U.S. military during 
and after the war; and for his Seven 
Countries Study of geographic, social 
class, and ethnic differences in human 
characteristics and heart attack and stroke 
rates around the world. This study was 
one of the cornerstones in the scientific 
understanding of the causes of heart 
disease that in more recent times has led 
to dramatic reductions in the disease. Keys 
twice was honored with a cover story in 
Time magazine.

Keys’ famous Laboratory of Physiological 
Hygiene became the college’s Laboratory 
of Physiological Hygiene and Exercise 
Science when labs run by professors 
Arthur Leon and Bob Serfass were com-
bined in 1993. 

“He was a giant in describing the  
relationship of life habits and dietary 
habits to the risk of heart disease,” says 
Leon. “He thought that if you’re going to 
exercise, do something useful—garden, 
do lifestyle activities. He couldn’t see the 
point in running around in circles not 
doing anything.”

Warren Meyer, professor 
emeritus of distributive 
education at the college 
for 30 years, died  
Nov. 27 at age 94. He is 
survived by his daughter 
Karen, son Stephen, 
grandchildren, and 
great-grandchildren.

Meyer received an M.S. from New York 
University’s School of Retailing in 
1933 and a B.A. in economics from the 
University of Wisconsin in 1932. Prior to 
joining the college in 1946, Meyer was 
the Kansas state supervisor of distributive 
education for five years and taught voca-
tional and distributive education classes 
for a number of years. 

While at the college, Meyer received 
the Council for Distributive Teacher 
Education Award and the 21st John 
Robert Gregg Award in Business 
Education. He was instrumental in plan-
ning and developing the college’s teacher 
education program in distributive educa-
tion and contributed to its development 
until his retirement in 1976. He also was 
active in the organization of the college’s 
Department of Vocational and Technical 
Education. Meyer’s students knew him  
as “the father of modern distributive 
teacher education.”

Irving B. Harris, a 
Chicago philanthro-
pist with Minnesota 
roots and known 
around the world for 
his interest in and 
support for children’s 

healthy development, died  
Sept. 25, at the age of 94. He was 
a major partner with the college 
through several generous gifts.

The St. Paul native first made 
a donation to the Institute of 
Child Development in 1990, 
establishing the Irving B. Harris 
Endowed Professorship, held by 
Byron Egeland, and the William 
Harris Professorship in Child 
Development, held by Alan Sroufe. 
In 1996, he provided funding 
to establish the Irving B. Harris 
Training Center for Infant and 
Toddler Development.

In addition to his local philan-
thropy, Harris was instrumental in 
establishing the Erikson Institute, 
a graduate school in Chicago that 
trains teachers in child develop-
ment. He developed the Ounce of 
Prevention Fund, whose programs 
aim to prevent teen pregnancy 
and child abuse. His Beethoven 
Project was a model for the Early 
Head Start program. He also 
helped establish Zero to Three: 
The National Center for Infants, 
Toddlers, and Families.

For a complete obituary, please see: 
www.suntimes.com/output/ 
obituaries/cst-nws-xharr27.html
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In the fall of 2002 Link began 
a new feature called “Research 
Update” in response to surveys 
that told us you want to read 
about the advancements in 
knowledge created by our faculty 
and staff. 

We will continue to feature 
“Research Update,” but it 
now will be alternating with 
“Partnerships,” a feature that 
will highlight how members of the 
college community are working 
to connect with the broader 
Minnesota community by: 

■ sharing research-based 
knowledge through 
community activities

■ using their expertise 
to help colleagues in 
preK–12 educational and 
developmental settings

■ dedicating time in real-world 
professional settings to stay 
abreast of developments in 
their fields of study

■ pursuing civic 
engagement opportunities 
with organizations, 
neighborhoods, service 
providers, the state 
legislature, and colleagues 
in other higher education 
institutions in Minnesota, 
nationally, and 
internationally

All teacher licensure 
students in the college are 
required to spend extensive 
time in classrooms before 
being licensed to teach. But 
what if they were given the 
opportunity to spend even 
more time working with K–12 
students as a service—no 
credits, no benefits toward 
achieving licensure?

As it turns out, most of them 
will leap at the chance. 
Susan Ranney, lecturer in the 
second languages and cultures 
program in the Department of 
Curriculum and Instruction, 
discovered this when she 
gave the students in her 
class for teaching English as 
a second language (ESL) an 
opportunity to help students 
in a local school.

She asked two teachers in the 
Robbinsdale school district, 
Karla Stone at Plymouth 
Middle School and Jennifer 
Leazer at Armstrong High 
School, if they would like to 
have some help from Ranney’s 
students. Absolutely, came the 
response, so the Robbinsdale 
students wrote letters of 
introduction, and the college’s 
students wrote personal letters 
in return. Relationships have 
blossomed, creating stronger 
motivation for the secondary 
school students to work on 
their writing because they  
are writing for new friends in 
the college.

“The students at the school 
were so excited,” Ranney 
says. “It makes the learning 
authentic when you are 
writing for a real person and 
you know something about 
that person. Our licensure 
students really went all out, 
drawing pictures for the kids, 
and really connecting. It made 
their own learning about how 
to teach these kids a more 
authentic experience as well.”

Ranney came up with the 
idea last year. “I was preparing 
for my class on how to teach 
writing. In the past I would 
have sample ESL student 
essays for them to work 
with. It occurred to me that 
it would be so much more 
engaging for my students to 
write feedback to real students 
who could actually use it. 
Then it isn’t just an exercise.”

Learning to write is 
complicated even in your 
first language, Ranney points 
out. She wanted to help 
ESL students in the schools 
develop as writers while also 
helping her own students 
learn how to better teach  
ESL writing.

“I went to the schools and 
picked up the students’ draft 
essays. I conferred with the 
teachers as to what they were 
looking for their students to 
accomplish in that particular 
assignment,” Ranney explains. 
“My students then had the 

opportunity to evaluate the 
essays of their pen-pals based 
on the teacher’s guidelines 
and goals. It helped them 
learn how to structure 
assignments and how to judge 
them appropriately.”

Ranney then brought the 
corrected essays back to 
the classroom for the ESL 
students. She spoke to the 
class and told them about 
her own students and how 
they were learning to teach 
young people such as them 
to succeed in school. Now 
Ranney and the teachers 
exchange the letters and drafts 
regularly to keep the writing 
exchange going.

“It’s important for our students 
to have as many connections 
as possible to real classrooms,” 
Ranney says. “They have 
so many placements during 
their training, but every 
opportunity adds something 
to their preparation. And 
it allows them to have an 
impact beyond their own 
college classroom. One 
teacher we are working with 
is trying to get funding to 
bring her students here to the 
campus in the spring. These 
kids now have a connection 
to the U and I hope many of 
them will come here when 
they graduate to become 
teachers themselves.”

—Peggy Rader

! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! ! !ParTNersHiPs 
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Appointed

Moira Petit 
began her 
appoint-
ment as 
assistant 
professor 
in the 
School of 

Kinesiology in January. Petit 
received a Ph.D. in exercise 
physiology with a specialty in 
pediatric bone health from 
the University of British 
Columbia, Vancouver. Prior 
to joining the college, Petit 
was an assistant professor 
at Penn State University’s 
College of Medicine. Her 
research focuses on the 
role of physical activity on 
bone development and body 
composition. One goal of 
her research is to implement 
community-based physical 
activity interventions to 
optimize bone health during 
childhood and adolescence. 
Her research interests also 
include childhood and youth 
obesity prevention and the 
interrelationships of physical 
activity, nutrition, and endo-
crine status on bone health 
and fracture prevention.

Transitions

Professor Nicki Crick has 
been named director of 
the Institute of Child 
Development for a three-year 
term which began Jan. 10.

Professor Mary Jo Kane will 
become director of the School 
of Kinesiology for a three-year 
term beginning Aug. 29.

The college’s youth develop-
ment leadership (YDL) and 
family education programs, 
including faculty members 
Jerry McClelland, Jane Plihal, and 
Ruth Thomas, have moved from 
the Department of Work, 
Community, and Family 
Education to the Department 
of Curriculum and 
Instruction. YDL is a joint 
program with the Department 
of Educational Policy and 
Administration.

Honored

Gerry Fry, professor in the 
Department of Educational 
Policy and Administration, 
and eight graduate 
students participated in 
the 12th World Congress 
of Comparative Education 
Societies in Havana, Cuba, 
Oct. 25–29. The college’s del-
egation was the second largest 
from any U.S. university. 

Research by Michael 

Hartoonian, senior fellow in the 
Department of Educational 
Policy and Administration, 
will be used by the Colonial 
Williamsburg Foundation to 
develop its new secondary 
school U.S. history program 
over the next two years, and 
will be ready for nationwide 
classroom use in 2006.

Stacy Ingraham, lecturer in the 
School of Kinesiology, was 
featured in the segment, “To 
Stretch or Not to Stretch,” 
on the public radio program 
Sound Medicine, Aug. 22. 
Ingraham’s research  
challenges the popular 
assumption that stretching 
before and after exercise 
prevents injuries and sore-
ness and improves athletic 
performance. She also was 
featured in an article in the 
June 21 issue of U.S. News & 
World Report. 

Leo McAvoy, professor in 
the School of Kinesiology, 
received the Theodore and 
Franklin Roosevelt Award 
for Excellence in Recreation 
and Park Research at the 
annual meeting of the 
National Recreation and Park 
Association in Reno, Nev. At 
the same conference, McAvoy 
received the Distinguished 
Colleague Award from 
the Society of Park and 
Recreation Educators.

Barbara Murphy, early 
childhood specialist in 
the Institute of Child 
Development’s Shirley G. 
Moore Laboratory School, 
received the Regional Service 
Award for Outstanding 
Leadership from the 
Minnesota Association for 
the Education of Young 
Children in recognition for 
outstanding contributions to 

the field of early childhood 
education. 

Terrie Rose, associate director 
of the Irving B. Harris 
Training Center for Infant 
and Toddler Development, 
received the 2004 Betty 
Hubbard Maternal and Child 
Health Leadership Award 
for her statewide leadership 
and advocacy on behalf of 
mothers and children in 
Minnesota.

Initiatives

Minnesota Center for 
Reading Research

The newly launched col-
legewide Center for Reading 
Research, codirected by 
professors Barbara Taylor, 
Department of Curriculum 
and Instruction, and Jim 

Ysseldyke, Department of 
Educational Psychology, will 
provide a vehicle for cross-
disciplinary reading research 
with a focus on improved 
teaching and student 
achievement. It will include 
a significant component of 
outreach and professional 
development and capitalize 
on the significant history of 
contributions to and current 
work in reading research, 
teaching, and outreach by 
college faculty in several 
departments. 
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The center’s work will 
include the following:

■ Determining effective 
instructional approaches 
to engage struggling 
readers at the lower/upper 
elementary levels and 
middle/high school levels 

■ Developing research-
based, coherent 
schoolwide literacy 
programs and the sup-
ports needed to enact 
systematic change with a 
teaching staff 

■ Developing and research-
ing literacy assessments 
that measure and  
document students’ 
growth in formative and 
summative ways and that 
are coherent features to 
systemic programs

The center will host the 
third Guy Bond Memorial 
Conference on Reading  
Oct. 11–12, 2005, 
featuring the following pre-
senters: Diane August, U.S. 
Department of Education; 
Scott Baker, University of 
Oregon; Carol Sue Englert, 
Michigan State University; 
Russell Gersten, director of 
the Instruction Research 
Group, University of Oregon; 
Darrell Morris, Appalachian 
State University; Robert 
Slavin, Johns Hopkins 
University; Barbara Taylor; 
and Sharon Vaughn, 
University of Texas.

Quality Interventions in 
Early Care and Education

Amy Susman-Stillman, associ-
ate director of the Harris 
Training Center for Infant 
and Toddler Development, 
is leading the Minnesota 
component of a five-state, 
$1.5 million project, funded 
through the federal govern-
ment, that will evaluate the 
effectiveness of a coaching, 
mentoring, and consultation 
model, Partners for Inclusion, 
designed to help family 
childcare providers improve 
their practices. Other 
partners in the study include 
the University of North 
Carolina, the lead institu-
tion; University of Iowa; 
University of Nebraska; 
UCLA; and Child Trends, a 
nonprofit research group in 
Washington, D.C.

Human Performance 
Teaching Lab for 
Undergraduates

The School of Kinesiology 
opened a new teaching 
lab this past fall to provide 
undergraduate students 
with hands-on experiences 
in measuring and assessing 
human motion and exercise. 
The Human Performance 
Teaching Laboratory is 
supported in part by a grant 
from the college and by  
utilizing funds from the 
student technology fees.

The new lab enhances the 
learning experience for 
undergraduate students in 
biomechanics, exercise physi-
ology, and motor control and 
learning. The testing equip-
ment consists of metabolic 
carts, cycle ergometers, and 
eight computerized work 
stations for measuring physi-
ological parameters of human 
performance. 

“This isn’t a research lab,” 
says Jürgen Konczak, one of 
the three managing faculty 
members of the lab. “It’s a 
teaching facility that gives 
undergraduate students 
the chance to use what 
they’re learning during a 
lecture. Our vision is to have 
teaching facilities for both 
undergraduate and graduate 
students that will expose 
them to how human perfor-
mance and human motion 
can be measured.” The other 
faculty managing the lab are 
Don Dengel and Tom Stoffregen. 

Alejandra Estrada

Scholarship/Fellowship:  
Judy D. Walter Urban Teacher 
Preparation Scholarship, an 
endowed scholarship established 
in 2004 by William Walter in honor 
of his wife, alumna Judy Walter. 
Estrada is the first recipient. 
Amount and purpose: One annual 
award of $15,000 supports an 
M.Ed./initial licensure student who 
plans to teach in a K–12 urban 
setting and who will commit to 
teaching for at least two years in a 
high-need urban school district  
in Minnesota. 
Degree: M.Ed./initial licensure  
student, second languages  
and cultures 
Expected graduation: 2006 
Hometown: San Diego, Calif. 
Goals: Plans to teach English 
language learners and work with 
immigrant communities in an  
urban setting in either Minneapolis 
or St. Paul. 
Recipient says: “I’m a product of 
urban public education. I decided 
to become a teacher after I worked 
at an urban school in St. Paul. I 
really liked working with immigrant 
populations there. There’s such 
a need for good teachers in the 
city—that’s where I want to be.”
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by Rebecca Ganzel

In a small room in Elliott Hall, a baby—let’s call her Harriet—coos 
happily on her father’s lap. She is only five months old, but already 
this is Harriet’s second visit to the University of Minnesota’s Nelson 
Laboratory, where once again a researcher will fit her with a hairnet 
of brightly colored electrodes to measure how her brain reacts to the 
things she sees.

On her first visit, she had met a new “face”: a full-sized woman’s 
head, realistically sculpted out of silicone, plastic, and rubber. The family 
took it home where it sat in the living room all month. (“We dressed her 
up as a witch for Halloween,” Harriet’s mother says.) Today’s tests will 
help show if Harriet will respond to pictures of this now-familiar face in 
the same way that she does to pictures of, say, her mother.

Harriet’s “early experience” study is just one example of the College 
of Education and Human Development’s research in mapping the 
human brain—its “neural architecture,” as Charles Nelson, the professor 
who heads up the study, calls it. Faculty members at the college currently 
run about 30 studies in brain research, many in collaboration with other 
professors and students across the disciplines. And in the complicated 
world of interdisciplinary work, Distinguished McKnight University 
Professor Nelson may well have the most complicated schedule of all.

“I’m always teaching, as a guest lecturer or in seminars, but most 
of my teaching work is advising,” says Nelson, who also holds the 
Lindahl  Professorship for Excellence in Teaching and Learning. “At 
the college, I’m in charge of a seminar next summer that cuts across 
three disciplines.” His appointment at the University is split 75-25 
between the college and the medical school across the river, where he is 
a full professor of pediatrics. He directs the Center for Neurobehavioral 
Development (CNBD) and runs the Nelson Lab, which bears his name. 
“We have projects in Chile, Romania, Italy, and London. I flew 100,000 
miles last year.”
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heady work

Professor Charles Nelson reassures one of the 
infants participating in his lab research.

“We’re interested 
in how experience 
influences brain 
development— 
the effects of 
adverse biological 
or psychosocial 
experiences.” 
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What ‘normal’ looks like
At the Nelson Lab, and the nearby 
Institute for Child Development, Nelson 
and his colleagues study typically devel-
oping children, drawing from a registry of 
volunteer parents and children from the 
Twin Cities that goes back more than 
20 years. Showing what “normal” looks 
like in the developing brain helps in 
CNBD’s research, where they work with 
at-risk children—for example, autistic 
kids, or children who spent their infancy 
in orphanages, or children of diabetic 
mothers. Memory is Nelson’s specialty, 
and his work has shown, for example, a 
link between prenatal iron deprivation 
(common in children whose mothers 
were diabetic during the pregnancy) and 
later impairments in memory.

“We’re interested in how experience 
influences brain development—the 
effects of adverse biological or psychoso-
cial experiences,” Nelson says. “If you’re 
put into an institution [like the orphan-
ages in Romania], that’s deprivation on 
a grand scale.” Such a child, with limited 

past exposure to new faces, may “process” 
the faces she sees quite differently from 
little Harriet, raised with two middle-class 
parents in an American household.

Such a child also might have trouble 
paying attention, or regulating her emo-
tions. Megan Gunnar, like Nelson a 
Distinguished McKnight Professor of 
child development, just got funding for 
a five-year study of the neurobehav-
ioral development of children who were 
adopted internationally by Minnesotans.

“Many [formerly institutionalized] 
kids don’t show any problems, even with 
extremely long periods of deprivation, 
but many others are at risk for attention 
problems, or for sensory motor problems 
stemming from long-term institutional 
care,” Gunnar says. “They might also have 
deficits in something called ‘theory of 
mind,’ the ability to understand  
what other people are thinking in com-
mon situations.”

Measuring stress in your spit
But Gunnar, like Nelson, also looks at 
typically developing children: “what I 

call ‘Garrison Keillor’ kids,” she says. 
In another long-term study, she follows 
children around to see how their stress 
levels change throughout the day. “I’m 
looking at the role of social experiences 
and temperament in how stress- 
reactive we are—how they affect our 
stress-hormone production,” Gunnar 
says. A preschooler who stays at home 
most of the day typically has a spike in 
stress hormones in the morning (“You 
need a certain amount of stress to deal 
with what’s coming at you,” Gunnar 
says), which then goes down for the rest 
of the day. But a child in a day-care cen-
ter often has a higher measurable stress-
hormone level in the afternoon than in 
the morning. It’s Gunnar’s job to find out 
how much higher and, maybe, why.

How does Gunnar get her stress-
hormone samples? If you’re imagining 
scary hypodermic needles, relax. “I’m the 
spit lady,” Gunnar laughs, explaining that, 
although this stress hormone does circu-
late in the blood, its biologically active 
part is secreted in saliva. Children lick a 
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cotton ball that’s been dipped in sugar 
crystals. “Most kids like it,” she says.

Over at the Center for Magnetic 
Resonance Research, Kathleen Thomas, 
assistant professor of child psychology, 
uses a rather more exotic technique 
for looking at the hidden recesses of 
children’s brains: the magnetic resonance 
imager, or MRI. Functional MRI lets her 
see which part of the brain is involved 
when the child is engaged in specific 
tasks. She is especially interested in an 
area deep in the brain called the caudate 
nucleus, which lights up (as it were) both 
when you’re forced to pay attention to 
something, and when you’re engaged in 
what Thomas calls unaware or “implicit” 
learning—when, say, you pick up cues or 
follow a pattern you didn’t consciously 
memorize.

Attention and implicit learning
“Very few people have looked at implic-
it learning in normally developing  
children,” Thomas says. “But we know 
even less about how that learning 
develops in different disorders like 

ADHD,” attention deficit hyperactive 
disorder. Since the caudate nucleus is 
compromised in children with ADHD, 
they have trouble keeping their atten-
tion focused, and Thomas’s preliminary 
data in one study suggests that they may 
have difficulties with implicit learning 
as well.

The adults Thomas studies—“we 
always run our studies first with adults, 
then with children,” she says—have 
a very different reaction to the MRI 
scanner than the children. Thomas has 
her subjects performing a mental task, 
like identifying pictures on a screen, 
while the functional MRI scans the brain 
from the narrow tube the subject is lying 
in. Adults don’t mind holding still, but 
many hate the scanner’s small space. 
Children, surprisingly, are almost never 
claustrophobic. “They like the tunnel,” 
Thomas says. “They really like to see 
pictures of their brain, and they like the 
games. But they don’t like to lie still. You 
put a child with ADHD into a scanner, 
and they don’t suddenly become calm.”

But even with this drawback, 
functional MRI (the “functional” 
refers to the fact that, unlike a standard 
MRI, this technique shows not just a 
static picture of your brain, but which 
parts of your brain are active during 
different tasks) returns rich data. At the 
Nelson Lab, most of the data is drawn 
from EEGs (electroencephalograms), 
which, as Nelson explains it, show when 
something is happening in the brain, 
but not where. A functional MRI can 
show within millimeters exactly what 
structure in the brain is engaged during a 
task, using the fact that mental activity 
requires more oxygenated blood. In the 
MRI, “your oxygenated blood looks 
different from your deoxygenated blood,” 
Thomas says.

What’s scary: Angry or neutral?
Thomas is participating in Nelson’s 
diabetic-pregnancy study, examining 
how the hippocampus functions when 
children are having to constantly 
update their memories (is that a new 
picture on the screen, or one they’ve 

The process for a successful research session in Charles Nelson’s 

lab begins with a happy baby. (1) While he’s distracted by the 

brightly colored toys, the lab worker lowers the “neural hairnet” 

that will keep track of the baby’s brain activity. (2) Having all those 

electrodes taped down is a little distracting, but not at all painful, so 

a little further distraction (“Upsy baby!”) does the trick. (3) Finally, 

secure on mom’s lap, the baby works with Nelson who shows him 

pictures—like his mom upside down. Will he be able to remember 

that face—even in its odd position?
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seen already?). In another study, she’s 
looking at how the amygdala, a structure 
sometimes called the “reptile brain” 
because its lineage stretches so far back 
into human evolution, reacts to differ-
ent facial expressions. 

“The amygdala seems to be impor-
tant in learning what to be afraid of,” 
Thomas says, “but it doesn’t work the 
same way in children as in adults.”  In 
adults, the amygdala shows most activity 
when shown an angry face; in children, 
interestingly, it responds more to neutral 
faces, ones where you can’t tell whether 
the person is mad or not.

Yet another technique for studying 
the brain—eye movements—is the 
specialty of Canan Karatekin, associate 
professor of child development. “I’m 
interested in the nature of cognitive 
impairments,” she says—studying chil-
dren and adolescents with either ADHD 
or schizophrenia spectrum disorders. 
Children with these disorders often 
have trouble with small-motor skills, but 
they have the same ability to move their 
eyes as their “normal” peers. This gives 
Karatekin an advantage.

Making inferences about the brain
“It’s hard to find an intact system, espe-
cially in schizophrenia,” Karatekin says. 
“Studying eye movements allows me to 

make cleaner inferences, since certain 
types of eye movements have been 
linked to certain brain functions.”  She 
will, for instance, ask a child to look 
away from an object, then see how long 
it takes them to move their eyes.

“We might find that ADHD kids are 
fine when asked to look at something, 
but they have longer reaction times when 
they are asked to look away from some-
thing,” she says. “I don’t look directly at 
the brain, but I make inferences about the 
brain.”

Her colleague, Tonya White, 
assistant professor in pediatric psychiatry, 
works with the same group using diffusion 
tensor imaging, “a kind of MRI that, 
instead of looking at different regions of 
the brain, looks at connectivity—how 
efficiently different parts of the brain talk 
to each other,” Karatekin says.

It is highly unusual for one place like 
the University to have so much research 
focused on brain structures in children. 
Nelson estimates that his lab is one of 
only six around the world, including 
his own recently developed Institute 
for Child Development in Bucharest, 
Romania, that does EEGs on babies; 
Thomas says that very few do functional 
MRIs on children, although it is catching 
on. “It’s one of the safest medical proce-
dures known,” she says.

None of this research comes cheap. 
The EEG nets that the Nelson Lab uses 
on children cost nearly $2,000 each and 
must be replaced every year; the machine 
that reads the data they provide costs 
$100,000. Nelson estimates that it costs 
the CNBD $500 per hour to do MRI 

testing on a volunteer 
subject. Even the heads 
on which children like 
Harriet are testing their 
memory for faces run 
$5,000 apiece; Nelson 
has seven of them in all, 
each specially made in 
Sweden a year and a half 
ago.

But the potential 
benefits to children  
and adults everywhere 
are enormous.

The beginning and  
end of the lifespan
The strides being 
made by college brain 
researchers are among 
the main reasons 
underlying the estab-
lishment of the President’s Initiative on 
Brain Development and Vitality across 
the Lifespan. It is one of eight initiatives 
that University of Minnesota President 
Robert Bruininks has identified to help 
set priorities for the University. The 
possibilities that current research has 
highlighted makes it a field ripe for 
important developments.

“MRI is one of the few methods, 
maybe the only method, for actually see-
ing the brain and its structure, and how it 
changes,” Thomas says. “It’s exciting to 
think how we could use it to, for instance, 
actually follow children through adoles-
cence.”

Gunnar agrees. Neuroscience is 
fascinating, she says, for what it reveals 
about the connection between early 

“MRI is one of 
the few methods, 
maybe the only 
method, for 
actually seeing 
the brain and its 
structure, and 
how it changes.” 
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biological programming and late-onset 
diseases—such as the so-called Barker 
hypothesis that has shown that babies 
with low birth weight, if they rapidly gain 
weight after birth, are more susceptible 
to cardiovascular disease when they’re 
older.

“The beginning and end of the lifes-
pan seem to be better connected than we 
thought,” Gunnar says. “The ideology of 
what we thought were late-life disorders 
have their initial organization in the 
fetal and early-childhood years.”  Many 
researchers, for instance, think there’s 
a link between early-childhood stress 
and later cognitive deterioration—not  
Alzheimer’s, specifically, but simply 
memory loss.

The trouble is getting a true picture 
of a human lifespan. “Humans tend 
to live longer than the researchers,” 
Gunnar says wryly, “and the National 
Institutes of Mental Health”—the source 
of the grants that fund most of these 
studies—“tend to fund things in five-year 
spans.”

Beyond babies and Mozart
With their investment in students, 
equipment, and professors, the college 
and the University are gathering unique 
neurological data—data that professors 
like Gunnar fervently hope can eventu-
ally inform public policy.

“It is sad that we need concrete evi-
dence, not just behavioral evidence, to 
inform the debates about the importance 

of providing for young children’s health 
and well-being,” Gunnar says. “Neither 
Chuck [Nelson] nor I are really pointing 
to much beyond what’s being said from 
a behavioral standpoint, but there’s no 
question that biological evidence”— 
like data from an EEG or functional 
MRI—“just energizes the discussion. 
It seems more quantifiable, less murky, 
even though of course it’s not.”

Understanding neurobiology seems 
to be key in getting lawmakers to fund 
initiatives that truly help children, 
and keep them from spending money 
on “solutions” that do nothing. As an 
example, Gunnar points to the state of 
Florida’s expensive decision, a year or 
so ago, to buy classical tapes for parents 
of newborns, “even though no research 
supports the idea that listening to Mozart 
makes babies smart.”

On the other hand, hard data, even 
on such ordinary activities as attention 
and memory, brings us closer to being 
able to treat heartbreaking illnesses like 
schizophrenia and autism.

“Understanding how development 
works in the brain, and how it goes 
wrong, brings us closer to targeting how 
we might use interventions in children,” 
Thomas says. “We might also begin to 
understand how the brain learns from 
experience in a healthy way.”

She pauses.
“That’s just astounding to me:  

With all the things that could possibly  
go wrong in the brain, how often it   
goes right.”

Assistant Professor Kathleen Thomas gets ready to test brain function in an MRI machine.
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coNTinuinG ProFessionaL sTuDies

Middle school principal 
Corey Lunn found out about a 
new technology certificate 
program through, fittingly, 
an e-mail someone forwarded 
to him. The e-mail invited 
educational leaders to learn 
to incorporate information 
technology at their schools 
through a new cohort 
program at the College 
of Education and Human 
Development. 

Lunn remembers thinking, 
“Why not?” Since he was 
already involved in a state-
funded program to train 
administrators in the use of 
Palm Pilots, the certificate 
sounded like a good way to 
build upon those skills.

The 38-year-old principal of 
Hidden Oak Middle School 
in Prior Lake started the 
college’s certificate program, 
the School Technology 
Leadership Initiative (STLI), 

and after completing 15 one-
credit classes and projects  
he graduated a year later in 
July 2004. 

 “I think it’s fair to say I was 
always a technology trailblaz-
er, but now I’m a technology 
leader in the district,” says 
Lunn, who has been asked 
to provide direction for 
technology issues facing the 
district. “I feel this training 
has given me the background 
to know what questions to 
ask, what’s out there from 
a technology standpoint, 
how to apply technology to 
a school environment, and 
what’s most technologically 
efficient for everyone.”

Through the STLI program, 
which emphasizes hands-on 
experience and exposure 
to cutting-edge tools, Lunn 
already has implemented a 
variety of new practices at his 
school that draw on new uses 
of technology.

For example, parents have 
access to a new Listserv, 
which allows them to elec-
tronically respond to school 
requests for input from the 
convenience of their homes. 
Additionally, online forums 
and/or online surveys are 
used with parents, staff, and 
students. 

Lunn now uses school 
computers for communica-

tion with staff. He divides 
the screen into PowerPoint 
presentations and video con-
ferencing together, allowing 
him to walk his staff through 
PowerPoint presentations 
“face-to-face.” Via e-mail, 
his staff can choose the 
place and time to watch the 
presentation—freeing them 
up from traditional onsite 
faculty meetings. Plus, Lunn 
now turns to his iCam to 
chat with his superintendent 
on an as-needed basis. 

The STLI program is intense, 
according to Lunn. A wide 
array of leadership skills and 
knowledge is covered, from 
managing district-level data 
warehouse systems to imple-
menting database-driven 
teacher appraisal systems. But 
because he had the option to 
tailor his assignments to his 
job needs, Lunn says he was 
able to combine working as 
a full-time principal while 
being in school. 

“Some people said, ‘You’re 
nuts. You’re a principal, and 
you’re doing that?’” Lunn 
says. Lunn also recently 
finished a doctorate (Ed.D.) 
in the college’s Department 
of Educational Policy and 
Administration. His thesis 
focuses on teacher percep-
tions and the process of 
change. “It’s a good question. 
But for me, I had gotten used 
to the rigors and challenges 
of academic and philosophi-
cal questions—I kind of 
missed it. I was looking for 
something to stimulate my 
thinking. This was different 
from my doctorate, and  
it represented another  
experience.

“Plus, it’s important to have 
these skills and the awareness 
of technology for our kids’ 
sake. Our students are going 
out into that world, and we 
need to help them.”

—Suzanne Miric
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Professional development today:
Taking that extra step toward leadership

The School Technology Leadership Initiative (STLI) is the first 
and only academic program in the country based on the National 
Educational Technology Standards for Administrators (NETS-A). 
It is offered through the departments of Educational Policy and 
Administration (EdPA) and Curriculum and Instruction (C&I) at the 
College of Education and Human Development. Students typically 
take several online courses during the spring and fall, bracketed 
by two week-long summer courses on campus. STLI courses can 
be taken for degree, licensure, and/or professional development 
purposes. To learn more about this program, visit  
www.schoooltechleadership.org.
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Brainteasers from  
college faculty and staff

At this fall’s Alumni College, Carla Tabourne conducted a session 

she named, “Strength-train your brain with games.” Tabourne, an 

associate professor of recreation and sport studies, expected four 

or five people to attend. The session drew more than 25 people and 

spilled over into the next session as alumni stayed to talk about it and 

received some games from Tabourne to try at home.

The games that Tabourne provided—riddles, visual puzzles, reading 

and math problem solving, mysteries, memory games—are the type 

that students and professionals in recreation therapy might use with 

people who’ve had strokes, or people with Alzheimer’s disease or 

other conditions. 

“Crossword puzzles are a fabulous activity for young people who 

have attention deficit disorder or other types of impairment where 

paying attention is a struggle,” Tabourne says. “The games might also 

be used to prevent cognitive decline through constantly challenging 

various behaviors of the brain.”

“Given that the population of America is getting older and living longer, 

there’s a terrible fear of losing mental capacity,” says Tabourne. “The 

idea behind my session [at Alumni College] was that you can build 

cognitive skills, maintain and strengthen your cognitive abilities on 

your own, and stave off decline by constantly challenging your brain.” 

In that spirit, members of the college’s faculty and staff have  

provided the following brainteasers you can use to enhance your 

cognitive power. 

Oh, you tease! Strength-train your brain with games

1a. I do not hold the desert, only 
a sample. My innards descend 
ever so slowly… but in time I am 
turned over to begin again. What 
am I?

1b. Many different types of my 
last seven letters can be found 
in newspapers, magazines, and 
journals. Physicists have built 
devices to get me moving very 
fast. What am I?

1c. I am a path situated between 
high natural masses. Remove my 
first letter and you have a path 
situated between man-made 
masses. What am I?

1d. Though my last four letters 
indicate a smile, I am a distress 
caused by disappointment or 
embarrassment. What am I?

Submitted by Carla Tabourne, 
associate professor in the School 
of Kinesiology, who specializes in 
recreation therapy.

2. A ship’s anchor has been set. 
A rope ladder with rungs running 
a half-meter apart hangs over 

the side. The tide rises half of a 
meter per hour. After five hours, 
how much of the ladder will be 
visible above the water if nine 
rungs were visible as the tide 
began to rise?

Submitted by David Rapp, assistant 
professor in the Department of 
Educational Psychology, whose 
research includes comprehension 
and cognitive processes.

3. Inspired by the internationally 
popular Global Positioning System 
(GPS), the Person Positioning 
System (PPS) is a device 
that tells a person his or her 
orientation. The PPS is powered 
by a 120v / 220V AC source for 
easy plug-in. The unit is strapped 
onto the person’s torso. With 
the CRT screen set on an angle 
against the chest, the person 
needs only to look down to see 
the information output by the 
PPS, i.e., the person’s position. 
A “slightly modified” version of 
the PPS has an altimeter and a 
speedometer to tell the person’s 
altitude and speed. The problem 

with this unit was not so obvious 
to the inventor and hundreds of 
people who bought the unit.  
Question: What was the problem 
with the unit?

Submitted by Pam Stenhjem, 
associate director of the Youth 
and Family Participation Network 
in the Institute on Community 
Integration’s National Center 
on Secondary Education and 
Transition. Stenhjem solicits 
answers to brainteasers each 
week as editor of an e-mail 
newsletter for the Institute on 
Community Integration.

4a. Are these cans the same size? 

4b. Can you count the black dots 
in this image?

4c. Are the horizontal lines in this 
drawing straight or crooked?

Submitted by Jeff Abuzzahab, 
interactive media designer for 
the college, who considers how 
people’s visual systems react with 
the world in his daily design work.

Give up? Find the answers  
on page 22.
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Everyone has a personal story about his or her connection 
with the University. Alumni who graduated during the 
depression or wartime tell of the struggles to pay for school 
or dropping out of school to serve their country. The G.I. 
Bill gave thousands of veterans the opportunity to get a 

college education that they could only dream 
of without it. Baby boomers tell of a huge and 
impersonal institution with political and social 
unrest. Current students, dubbed GenXers and 
Millenials by sociologists, are said to demand 
more from their academic experience than past 
generations. But one thing weaves through 
all of the stories: as Garrison Keillor once 
remarked, “We are the better for having  
gone here.”

What is your personal story about the University and, 
in particular, about the College of Education and Human 
Development? How has your career and life been shaped by 
what you learned and experienced at the U? 

This past fall President Bob Bruininks asked the 
University community and alumni to “put a human face  
on the U’s accomplishments by sharing your personal  
experiences in education and research with elected officials 
and other people from around the state.” During this  
legislative session, your advocacy on behalf of the U will 
help ensure a rewarding experience for current and future 
students. How can you help? Go to the U’s grassroots  
advocacy Web site, www.supporttheu.umn.edu, and find out.

My U story began in 1964. With affordable tuition and 
government loans, the college prepared me for a 30-year 
career in the Minneapolis public schools. My connection 
with the U has been a lifelong one and continues with my 
involvement on the education Alumni Society board.

I am continually impressed by the stories I hear from 
educators and alumni about the significant impact the 
college has had. These stories make the dwindling support 
from our legislature alarming. Our beloved University must 
remain a viable dream for any serious student—regardless 
of economic means or status. Attending the U has had an 
indelible impact on my life. I, too, know that I am the better 

for having gone here.

Janet Heidinger, Ph.D., ’92
president, CEHD Alumni Society 

1930s

William Cartwright, Jr.  
(Ph.D., ’37) died Oct. 7 
at age 89. He taught his-
tory at several Minnesota 
high schools and taught 
history and education at 
Boston University. He was 
a professor of education at 
Duke University and helped 
found the Tar Heel Junior 
Historian Association. He 
served as president of both 
the National Council for 
the Social Studies and the 
Southern Council on  
Teacher Education.

1940s

Harold Wulke (M.A., ’47,  
educational psychology) died 
Nov. 3 at age 91. Wulke was 
a math and science teacher 
for 28 years and an active 
volunteer for AARP Vote, 
Gray Panthers, and Vets 
for Peace. He also was a 
senior assemblyman with the 
California Senior Legislature.

1950s

Glen Reed (B.S., ’54) died  
Oct. 28 at age 72. He served 
as an assistant basketball and 
baseball coach and assistant 
athletic director at the 
University. After a career in 
athletics, he was co-owner of 
Water Products Company in 
Eden Prairie until he retired 
in 1985.

1960s

Donald (Swede) Carlson  
(M.A., ’67), University 
and Minneapolis Lakers 
basketball star, died Oct. 16. 
He was 85. After retirement 
from professional basketball, 
Carlson coached at Columbia 
Heights High School and also 
served as the school’s athletic 
director.

Kenneth Chamberlain  

(B.A., ’66) died Sept. 13 at 
age 60. He was a teacher 
at Hastings High School 
prior to becoming a social 
worker for Hennepin County. 
Chamberlain was a hobby 
farmer and also served on the 
Pepin County Board from 
1980–92.

1970s

Barbara Kesser (B.S., ’78) 
wrote a historical novel, Diary 
of a Colonial Rebel (Lady) 
1775, Jan 1 to Apr 15, which 
was published recently by 
Xlibris.

Donna Nickerson (M.A., ’73,  
educational psychology) died 
Oct. 16 at age 74. The wife of 
emeritus faculty member  
Neal Nickerson, she was a 
guidance counselor at Forest 
Lake High School for 18 
years and was a poet, writer, 
and artist. 

aLumni noTes
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1980s

William Butters (B.S., ’88) was 
inducted into the White 
Bear Lake High School Hall 
of Fame this fall. He was a 
University athlete who played 
football and hockey. Butters 
coached at the U and then 
played professional hockey, 
finishing his career with the 
Minnesota North Stars.

Nancy Krenner (B.S, ’84) and 
Margaret Knutson (Ph.D.  
student) were two of four 
Minnesota recipients of 
Milken Family Foundation 
National Educator Awards, 

receiving $25,000 grants 
from the foundation. 
Krenner is a fourth- through 
sixth-grade teacher at Valley 
Crossing Community School, 
Woodbury, and Knutson is a 
fifth-grade teacher at  
Orono Intermediate School, 
Long Lake.

1990s

William Sommers (Ph.D., ’90, 
educational administra-
tion) Chaska High School 
principal, senior fellow, and 
adjunct professor in the 
Department of Educational 

Policy and Administration, 
began as president-elect of the 
National Staff Development 
Council in December. He 
will assume the presidency in 
December 2005. Sommer’s 
newest book is A Trainer’s 
Companion: Stories to Stimulate 
Reflection, Conversation, 
and Action, published by 
AhaProcess, Inc.

Joyce Young (M.Ed., ’96) 
special education teacher in 
Roseville, Hugo, Stillwater, 
and St. Louis Park, died 
Oct. 12 at age 50. Earlier in 
her career she was a radio 

broadcaster in Tulsa and a 
television anchor in Bismark.

2000s

Namhee Kim (Ph.D., ’02,  
human resource development) 
received the Best Paper 
Award for “Organizational 
Interventions Influencing 
Employee Career 
Development Preferred by 
Different Career Success 
Orientations,” at the 2004 
Asian Academy of Human 
Resource Development 
Conference held in Seoul, 
South Korea, Nov. 20–23.

Somwung Pitiyanuwat, who received the college’s first 
Distinguished International Alumni Award in 1997, received 
the University’s Outstanding Achievement Award Nov. 15, 
in a ceremony at Coffman Union. The OAA is conferred 
on graduates or former students of the University who have 
attained unusual distinction in their chosen profession or 
in public service, and who have demonstrated outstanding 
achievement and leadership on a community, state, national, 
or international level.

Pitiyanuwat came to the University from Thailand in 1973 
to do his graduate work in measurement and statistics in the 
Department of Educational Psychology. His mentor and profes-
sor in Thailand, Wichit Srisa-an, who also received a Ph.D. here, 
recommended the University to Pitiyanuwat. 

“I knew of the University of Minnesota from Dr. Wichit,” 
Pitiyanuwat explained in an interview after the OAA was 
presented. “I thought probably he’s so great because of what he 
learned here. So I applied to only one university, the University 
of Minnesota.”

After receiving a Ph.D. in 1976, Pitiyanuwat returned to 
Thailand and began his academic career at Chulalongkorn 
University. He soon became a leader in higher education and, 
despite his strong desire to teach and do research, found himself 

taking on administra-
tive roles—dean 
of education, vice 
president for research, 
executive member of 
the Education Reform 
Commission, and 
currently, director of 
the Office of National 
Standards and Quality 
Assessment, reporting 
to the prime minister 
of Thailand. 

“I love teaching 
and learning,” Pitiyanuwat says. “But people from developing 
countries who become educated abroad and return to help their 
countries cannot avoid becoming administrators.

“I want to do good things for the country and for the world,” 
he says. “I want my son and my grandson to be proud of me. I 
think I had really good luck to come here. I learned from my 
professors, not just to be a student, but to solve problems. That is 
what I am trying to do now in Thailand—solve problems.”

Somwung Pitiyanuwat with Dean Steven Yussen 
and Regent Lakeesha Ransom after receiving the 
Outstanding Achievement Award.
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From the 
mailbag

Our recent readership 
survey yielded messages from 
alumni near and far. The 
letter that came the farthest 
was from alumna Frayda 

Myers Cooper (M.A., ’67) who 
wrote from Australia to tell 
us about being a founder of 
the University of the Third 
Age which is a network of 
thousands of retirees who 
are active learners, teachers, 
and volunteer tutors. Here’s 
a sampling of what our 
alumni are doing in their 
careers and in retirement. 
Hats off to you! And thanks 
for writing!

Joe Sanders (M.A., ’44) 
remembers washing walls 
and ceilings in campus 
buildings in the summer of 
1943 to pay for tuition.

Lorraine Bradt Dennis (B.S., 
’43) is professor emerita 
from Roger Williams 
University, Bristol, R.I., 

and conducts workshops 
for seniors in stress 
management, nutrition, 
and exercise.

Bill Dreier (Ph.D., ’49) retired 
from the University of 
Northern Iowa and enjoys 
writing and talking about 
one-room schools.

Beverly Casey (B.A., ’56), 
wrote, “I have found the 
skills I acquired in the 
College of Education at the 
University were valuable in 
other positions in addition 
to teaching formally in 
public education.”  

Juneal Reitan (B.S., ’61) was a 
teacher and librarian for 29 
years. In retirement she is a 
professional storyteller and a 
worldwide traveler.

Daisy Carlson (B.S., ’54), 
Elaine Carlson (B.S., ’42), 
Alice Dettwiler (B.S., ’53), 
Lorraine Dorff (B.A., ’60),  
Sally Quinn (B.S., ’82), 
Barbara Weir Rames (M.A., 
’72), Fern Soderholm (B.S., 
’56), and Zelda Straus (B.S., 
’48) are active retirees 
who volunteer in their 
communities by reading 
to children, helping in the 
classroom, and sharing their 
wisdom and talents in a 
variety of ways.  

Merianne Tomovich Dabreau 
(B.S., ’77) teaches 
elementary art and was 

named Teacher of the Year 
in 2003 in Tampa, Fla.

Kirsten Dawson works as a 
drug counselor at Totino-
Grace and Cretin-Derham 
Hall High Schools.

Catherine Fitzpatrick 

(M.Ed., ’97) is curriculum 
coordinator for Lokelani 
Intermediate school in 
Maui, Hawaii. She was one 
of three teachers selected 
for an educators’ mission to 
Japan this past summer.

Christy Wigren Campbell (B.S., 
’72) was named 2004–05 
Wyoming Principal of the 
Year.

John Berg (B.S., ’81) worked 
for 20 years in human 
resources management and 
training and is currently in 
sales with Coldwell Banker 
Burnet.

Cindy Prior (M.A., ’89) has 
been active in early literacy 
programs and is currently a 
substitute teacher in St. Paul 
area schools.

Cheryl Lubinski (M.Ed., 
’77) is a professor in the 
Department of Mathematics 
at Illinois State University.

Greg Iverson (M.Ed., 
’75) is a writer for the 
Minnesota Department 
of Transportation Metro 
District.

Judy Sharken Simon 
(Ph.D., ’98) is an inde-
pendent organizational 
consultant with nonprofits. 
She is the author of two 
books and is developing an 
alumni relations program 
for the Higher Education 
Consortium for Urban 
Affairs.

Ferial Abraham (M.A., ’87) 
graduated from Hamline 
University in May 2004 
with an Ed.D. in education.

Frank Thomas (B.S., ’76) is 
a part-time instructor in 
physical education and 
science at the Area Learning 
Center in Detroit Lakes 
Public Schools.

Wendy Weimer (M.A., ’80) is a 
part-time guardian ad litem 
for young people in the 
Second Judicial District in 
Ramsey County.

Lowell Schwalbe (B.S., 
’61) has written a book, 
Educanese Rebuked, and 
composes music.

Dale Lange (Ph.D., ’66; 
emeritus professor) is 
researching his families’ 
geneology and history and 
has 1,100 names in his 
database.

Lowell Van Tassel (M.A., ’62) 
is retired and lives in San 
Diego. He is listed in the 
2005 edition of Who’s Who 
in America.

mailbag

Our recent readership 
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Zana Sehlin and Gerry Sime both graduated 
from high school in 1948 and from the 
college in 1953. They both grew up in 
Minneapolis, both married boys from 
Edina, and both have summer homes 
in Minnesota and winter escapes in 
Florida. They look alike, laugh similarly, 
finish each other’s sentences, and carry 
on like sisters.

“I have an identical twin sister,” says 
Gerry (B.S., nursery school/kindergarten/
primary school education), who met Zana 
(B.S., physical education) in seventh 
grade. “When she and I are together with 
Zana, people will ask if we’re triplets.”

And to make matters more interest-
ing, Sehlin and Sime married two weeks 
apart in 1952 to two men who met each 
other in third grade and have remained 
lifelong friends as well.

“My husband Art and I met on a 
blind date in the fall of 1947, our junior 
year in high school,” says Zana, who 
attended Washburn High School in 
Minneapolis. “He knew Bill, I knew 
Gerry, so we got them together early in 
’48. We’ve all been together ever since.”

Sometimes their togetherness 
was only in spirit. Soon after college 
graduation, the Sehlins headed south to 
Florida where Art, an engineer, helped 
to construct parts of the Sunshine State 
Parkway (aka Florida’s Turnpike). Zana 
became the first physical education 
teacher for girls in a rural town near 
Jacksonville, Fla.

When the military called Art to 
France, Zana became a substitute teacher 

overseas. When the Sehlins returned 
to the U.S. in 1959, they moved in 
next door to Gerry and Bill Sime in 
Minneapolis and Zana traded teaching for 
motherhood, raising two children. The 
two “sisters” lived next to each other for 
14 years.

Gerry also became a mother with 
three children but continued teaching 
as a substitute in the Hopkins School 
District. In 1989, “Bill decided he wanted 
to move to Florida,” remembers Gerry. 
So while Zana and her family stayed 
in Minnesota, Gerry and her family 
took their turn living in Florida. Gerry 
substitute taught in Marco Island, Fla., 
from 1989 until 1996. She still volunteers 
three days a week at the school. “I’m 
addicted to education,” she says. “I just 
can’t give it up.” 

Apparently neither could Zana. In 
1972, when Title IX created new funding 
opportunities for girls’ sports teams in 
public schools, her junior-high daughters 
suggested she coach the girls’ new down-
hill ski team.

Both families remain close. Winter 
brings Zana and Art to Bonita Beach, 
Fla., 32 miles from Gerry’s and Bill’s 
Marco Island home. They get together 
often for dinners, movies, boating, 
and events for the Southwest Florida 
University of Minnesota Alumni 
Association, for which Zana and Gerry 
both have been board members. They 
will always consider themselves best of 
friends—“like sisters.” 

—Scott Holter

Linked like sisters

Zana Sehlin and Gerry Sime
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1a. hourglass 

1b. particle 

1c. valley 

1d. chagrin

2. When water rises and lowers, so does the 

boat. So the same number of rungs should 

be visible: nine rungs.

3. You can’t go anywhere if you’re  

plugged in.

4a. 

The cans are the same size, even though 

the blue can on the far right looks much 

larger than the red one on the left. This 

is because your visual system makes 

inferences based on the regularities of your 

visual environment. Normally when a figure 

recedes into the distance it gets smaller; in 

other words, its visual angle gets smaller. 

Here the can in the background remains 

the same (same visual angle) as the other 

cans. Your visual system assumes that since 

all figures have the same visual angle but 

are at different distances, the one in the 

background must be larger. What you see is 

not necessarily what you perceive!

4b.  

You can’t count the black dots because 

there are none. This illustration, called the 

Hermann grid, shows an effect of lateral 

inhibition, in which activity in any one area 

of the visual processing system will tend to 

produce a dampening effect on other areas 

of the same system. If you look directly 

where the white lines intersect, or cover two 

rows of black squares with pieces of paper, 

you can see that the darkened intersections 

don’t really exist.

4c. 

The horizontal lines probably appear 

crooked, but they are straight. You see an 

illusion of crooked lines because the black 

and white rectangles do not sit directly on 

top of each other. You can clearly see the 

horizontal gray space between the black 

and the black. However, the space between 

the white and the black rectangles is not 

so clear. Your visual system decides this 

space is not real so it shrinks it, producing 

many separate wedges which your brain 

assembles, making you think you see non-

parallel wavy lines.

Oh, you tease! 
Answers to brainteasers on p. 17 



The power of stories
Several years ago, I had the good fortune to work with 
a consultant during a staff retreat whose strength 
focused on getting us to “tell our stories.” We broke 
into small groups and shared our varied experiences in 
meeting and working with alumni and donors to the 
University, and I came away with a renewed sense of 
inspiration and purpose.

More recently, I read an article in a professional 
journal that spoke of the importance of philanthropic 
stories in the life of organizations and institutions. 
The author related stories of ordinary people who had 
a vision—not of how things were, but how they could 
be—and through their charitable contributions made 
an impact on these institutions that has lasted to the 
present day.

As the College of Education and Human Development looks forward to 
celebrating its centennial next year, our history echoes with the stories of many 
such individuals—
• Fredericka Bond, who established the Guy Bond Chair in Reading, a gift that 

has provided a foundation for the college’s strengths in literacy and reading
• Rod Wallace and Isabelle Graham Giddings, whose scholarship endowments  

support Native American and African-American students studying in the 
college

• Carmen and Jim Campbell, who by funding an endowed chair and graduate 
fellowship in urban education, are transforming the ways in which we will 
train teachers and work with at-risk students

• Jean Clarke’s passion for parent education, which led to support for an 
endowment in that area

• Dorothy Tucker’s vision of a one-of-a-kind center that would research the effects of sport and 
exercise on women and girls

• Countless alumni who have given annual gifts for 20 years or more in support of scholarships 
and outreach
What is your story? Where does your passion lie? Whether you have $100 to give or 

$1 million, you, too, can make a difference in the lives of our students, faculty, and the 
communities and families we touch through our work.  

If you are interested in learning more about gift opportunities to benefit the College of 
Education and Human Development, please contact me at 612-625-5511 (slife001@umn.edu). 

New gifts to the college
Ruth and Paul Thomas have made a gift of 

$100,000 to fund a graduate fellowship in  

family education.

Robert and Pauline Koenig have made a 

pledge of $25,000 to establish an endowed 

scholarship fund in their names for the benefit of  

undergraduate and postbaccalaureate licensure 

students in the college.

Jeffrey Werbalowsky made a gift of $25,000 

to Baby’s Space, a child care and family program 

affiliated with the Harris Center for Infant and 

Toddler Development.

Sisters Jacqueline Mithun and Susan Duncan 

made a joint gift of $25,000 to establish the 

Jacqueline R. Mithun Fellowship in memory of  

their mother.

Grace Andrews made a gift of $10,000, to be 

added to the Grace Andrews Endowment for 

Award-Winning Children’s Literature.

Judy and Bill Walter gave $11,000 to supplement 

their endowed scholarship and award three 

additional scholarships to students who are 

committed to teaching in urban settings.

phi•lǎn•thro•pya celebration of giving
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Lynn Slifer, director of development
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Ability alone isn’t enough to turn today’s

students into tomorrow’s engaged citizens.

Financial assistance is imperative to their

success ,  yet  current ly  the U of M tra i l s

other BigTen institutions in the number and

size of scholarships offered. The U of M

Scholarship Drive is the largest effort in our

history to raise scholarship support.  The

goal is to increase the number of students

we assist by 50 percent, helping ensure that

everyone with the abil ity and desire to 

succeed has the chance to do so. 

And now you can double the impact of

an endowment gift .  Call  

612-624-3333 or visit  

www.giving.umn.edu.
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Scholarships
Change Lives
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