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BY NOW, MOST OF YOU will have received the survey we 
sent out this spring to more than 38,000 alumni and friends of 
the College of Education and Human Development. As an alum 
myself, I was pleased with the opportunity to provide feedback on 
my interests and update my record—especially when I noticed that 
in the section listing my personal information, my occupation was 
listed as unknown! 

Several people have chosen to include personal letters along 
with their survey. It’s been very interesting for me to hear about people’s experiences—both 
good and bad—during their time in the college. It’s also interesting to me that many of the 
letters share several key themes: 

■ People feel proud to be associated with a college that has such a long, distinguished 
history. Even if there were things people would have changed about their individual 
experiences here, the majority of respondents remain fi ercely loyal to the University.

■ The fondest memories are reserved for individuals in the college (professors and 
administrators) who had a lasting impact on students’ lives and careers. In several 
cases people named their favorite professor or two and gave examples of how they 
have gone on to practice what they learned from these people. 

■ I’m reminded that the fi elds of education and human development are constantly 
evolving. When I came back to the college in 1998, having graduated 25 years earlier, 
I was amazed at some of the new research in my own fi eld of child development. 
Some survey respondents were in the college 40, 50, even 60 years ago and speak 
eloquently about how changes over the years have affected their personal and 
professional lives.

For me, the survey has helped reinforce my sense of the college’s history. In the midst 
of our daily activities, it’s easy to feel like we’re doing this all for the fi rst time. It’s nice to 
be reminded of the success and wisdom of those who have been here before us.

We plan to use the feedback from the survey to develop programs, events, and 
communication materials that help build a stronger sense of community between the 
college and its constituents and ensure that current and future students have a positive 
experience here. To date, we’ve received more than 7,000 completed surveys and they 
continue to come in every day. If you haven’t yet completed your survey, please take a few 
minutes to fi ll it out and send it in. We really would like to hear from you.

from the dean     syussen@tc.umn.edu
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T he noise level ebbs and fl ows in the corridor T he noise level ebbs and fl ows in the corridor T outside the third-grade classroom at Shingle T outside the third-grade classroom at Shingle T Creek Elementary in Minneapolis, but Tenika T Creek Elementary in Minneapolis, but Tenika T
hardly seems to notice. She’s too engrossed in reading aloud 

the tale of Dr. DeSoto, a mouse who also happens to be a 

dentist. Curled up on a brightly striped, oversized pillow, 

Tenika fl ips the book’s pages to see whether its hero can 

outsmart a hungry fox with a toothache. On the fl oor next 

to her—reading along, offering encouragement, and asking 

questions about the book’s colorful illustrations—is Janet 

Shockley, the tutor who spends a half-hour reading with 

Tenika every Monday morning.

“Tenika’s doing so well,” she says as the little girl beams 

beside her. “When we fi rst started reading together, we were 

doing fairly easy picture books—but this one has some really 

hard words to sound out!  Every week, she’s picking books 

that are more and more challenging, and we’re having a 

great time exploring them.”

Shockley’s commitment to helping Tenika succeed as a 

reader and learner provides a beacon of hope in the face of 

some grim statistics: 37 percent of Minnesota students have 

trouble reading at grade level; in the Twin Cities metro area, 

the number rises to nearly 60 percent. Studies show that 80 

percent of students who are poor readers in fourth grade will 

be unable to function as literate adults, so early intervention 

is critical to helping these students succeed during their 

school years and beyond.

Such intervention is the driving 

force behind the University of 

Minnesota’s Early Literacy Initiative, 

based in the College of Education 

and Human Development since 

1997. Established as a way to harness 

the energy of students, alumni, and 

volunteers from the broader community, the Early Literacy 

Initiative includes many components: training reading 

tutors and sending them out to work with children; 

sharing the expertise of the college’s literacy faculty with 

parents, teachers, and others who work with children; and 

coordinating other literacy activities such as the Web page—

www.literacy.umn.edu—and electronic listserv to connect 

with the community.

Personal and professional rewards

Shockley is one of more than 250 early literacy tutors—

faculty, students, and alumni—placed in the Minneapolis 

and St. Paul schools through America Reads, a national 

literacy effort coordinated locally by the Initiative with the 

goal of teaching children to read well and independently 

by the end of third grade. Many of the America Reads’ 
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alumni tutors got involved with the program as a result of 

an Alumni Society mass mailing last fall encouraging them 

to consider tutoring. When she found the information in her 

mailbox, Shockley decided that tutoring would be a perfect 

prelude to renewing her certifi cation and returning to the 

classroom as a teacher. After graduating in 1976 with a 

B.S. in elementary education, Shockley spent more than 20 

years traveling the world—fi rst as a Navy offi cer, then as the 

wife of one—and returned to her native Twin Cities in 1998 

with her husband and two children. Currently a substitute 

teacher in the Minneapolis suburb of Maple Grove, she’s 

glad to have the opportunity to spend time at Shingle Creek, 

an urban environmental magnet school whose population is 

more than 90 percent students of color.

“My work with the kids at Shingle Creek has really 

opened up my world and made me absolutely passionate 

about literacy,” says Shockley, who tutors three students at 

the elementary school. “I know now that when I have my 

own classroom again, I’d like to work in an urban school, 

with all the challenges and rewards that setting brings. I see 

so many opportunities to make a difference here.”

Making a difference in students’ lives is what drives 

Andrew Byard, one of Shockley’s fellow tutors at Shingle 

Creek. A 1999 graduate with a B.S. in kinesiology, Byard 

also got involved in tutoring when he received last fall’s 

mailing. “What really struck me was the information about 

reaching kids who are lagging behind in reading skills,” he 

says. “Finding out that those students can actually catch up 

to and even surpass their peers if they have the right help 

was a real motivator for me.”

Most tutors work with two students per week, 

According to alumnus Andrew Byard, right, there’s no such thing as not  
having enough time to help kids  learn to read.
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spending half an hour with each student—but Andrew has 

never been one to take on a normal workload.  Not only 

is he reading with four fi fth-graders at Shingle Creek, he’s 

also working three jobs—construction, bail bondsman, 

and personal trainer—in addition to taking pre-med classes 

at the University and volunteering at a women’s shelter in 

Blaine. “Anybody who says they don’t have time to tutor, 

you tell them to come talk to me,” he says with a grin. 

“There’s no such thing as ‘not enough time.’” 

Byard, Shockley, and other America Reads tutors use a 

tutoring technique called “paired reading,” in which tutor 

and student work one-on-one, reading aloud together from 

a book of the student’s choice. The system quickly builds the 

student’s reading confi dence and it has additional benefi ts 

as well for children whose living situations don’t provide 

much nurturing time with a parent or other grownup. “One 

caring adult in a child’s life can make all the difference in 

the world,” says Rosemary Miller, coordinator of the Early 

Literacy Initiative. “During that year of tutoring, the tutor 

may be the one adult who tells a child, ‘You can do this. 

You can succeed at this.’” Because consistency in the tutor-

student relationship is so important, tutors are asked to 

commit to the same time slot for the full school year.

How you can help

Alums can get involved with the Early Literacy Initiative 
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in three ways, according to 

Miller.  First and foremost, 

she’s eager to see more grads 

from all years and all programs 

volunteer as tutors, a sentiment 

echoed by Anne Tank, literacy 

coordinator at Shingle Creek 

Elementary.  

“College of Education and 

Human Development alumni 

like Andrew and Janet come to 

tutoring with a set of skills that really enhance the program,” 

says Tank. “Their knowledge helps them 

understand that their students are making 

progress, even when they can’t see the 

impact of their work right away; they know 

that the consistency they bring, plus the 

repeated reading practice, contribute to 

success in a way that some of the tutors 

without an education background aren’t 

always able to see as easily. I told Rosemary 

to send me as many alumni tutors as she can 

get her hands on,” Tank laughs.

Miller also encourages alums to 

become involved as tutor trainers. Each 

tutor is required to attend a three-hour 

training class at the University before being 

placed in the community—meaning that as 

the number of tutors in the program grows, 

so does the need for trainers.  

Finally, the initiative needs fi nancial 

support to help cover costs that include 

transporting tutors to the sites where they 

volunteer, reproducing training materials, 

and providing book-buying grants to 

schools and community organizations.

Involvement with the tutoring program 

at any level can be immensely satisfying, according 

to Byard and Shockley. “I would encourage all alums 

to get involved in any way they can,” says Byard. 

“There are small roles and large roles that need 

fi lling—and whatever your input is, I can guarantee 

that you’ll get more out of it than you put in.” 

Shockley agrees. “Tutoring is the best thing I do all 

week,” she says. “When I walk into the classroom 

and spot one of 

my kids craning 

her neck to see if 

I’ve arrived yet, it’s a great 

feeling. And seeing all three 

of my kids become more 

comfortable with reading, 

viewing it as something fun 

rather than a chore, is an 

incredible reward.”

For information about 

becoming a tutor or a tutor 

trainer, or for instructions 

on how to make a donation 

to the Early Literacy 

Initiative, call Rosemary 

Miller at  612-625-

0518, or e-mail her at 

mille324@tc.umn.edu.

— COLLEEN FRANKHART

Alumna Janet Schockley, left, saw tutoring as a perfect opportunity to spend time with 
children as she worked to renew her teacher certifi cation.

IN ADDITION TO AMERICA READS,

there are several programs under the 

Early Literacy Initiative umbrella:

■ Early Reading Intervention (EIR) 

teaches teachers effective strategies 

for helping struggling readers. EIR 

has helped more then 800 teachers 

and 10,000 children in Minnesota 

since 1992.

■ Project Read started in Ramsey 

Clinic-Jackson Street in St. Paul fi ve 

years ago and has expanded every 

year since. Volunteers now read to 

preschoolers in nine HealthPartners 

clinics and give them books to read at 

home.

■ Reach Out and Read is a program 

similar to Project Read that is based 

at the Community University Health 

Clinic. America Reads tutors and other 

volunteers read books to children in 

the clinic waiting room and give away 

books—3,800 in 1999 alone.

■ Rise and Read brings together more 

than 100 University of Minnesota 

students and elementary school 

students at the Museum Magnet 

School, St. Paul, and Pinewood 

Elementary, Moundsview, for before-

school reading opportunities.



NEW PARENTS ARE ALWAYS being 

“born” and they want to know 

the latest research on infants, 

toddlers, grade-school children, 

and adolescents. As a result, mass 

media—newspapers, magazines, 

television news programs, publishers of popular books, and 

now numerous Web sites—have developed an insatiable 

appetite for information on child development and 

psychology. 

Reporters and writers from around the country 

repeatedly turn to the college and its nationally ranked 

experts in these areas for information. College faculty and 

staff also work to spread their knowledge through public 

conferences and symposia, professional training, and other 

outreach with parents and professionals who work with 

children and parents.

Recently we gathered faculty, staff, and alumni of the 

college and University who work with children and families to 

discuss the struggle of making research fi ndings available to 

child development professionals, parents, and institutions 

in the midst of mass media attention that colors public 

perceptions and sometimes creates misperceptions. 

Examples of events or research attracting high media 

attention that were mentioned during the discussion 

included the Clinton White House conference on infant 

brain development in 1997 featuring several celebrities 

including Hollywood director Rob 

Reiner, and Judith Rich Harris’ 1998 

book, The Nurture Assumption,  

which announced parents don’t 

matter very much.

The discussion quickly became 

focused on the need to use the knowledge generated in 

research to truly improve the lives of children and families. 

Frustration arises, the participants said, when the research 

gets misinterpreted in the press or hijacked for political 

purposes, or when systems and institutions have the 

knowledge about how to best serve children and families yet 

still in their attempts to do so.

Sitting in on the discussion were: Sandra Hewitt (Ph.

D., ’81, school psychology),  a child psychologist who works 

extensively in the court system with custody and foster care 

cases; Charles Nelson, professor, whose research focus 

is infant brain development; Kirsten Schoenleber (Ph.D., 

’88, clinical psychology), a child psychologist at Children’s 

Hospital in St. Paul; Susan Schultz (Ph.D., ’81, social work), a 

Minneapolis clinician whose professional focus is with very 

young children and their families; Alan Sroufe, professor, 

whose work centers on attachment issues; David Walsh (Ph.

D.,’85, counseling), director of the National Institute on Media 

and the Family; and Christopher Watson, coordinator in the 

Center on Early Education and Development (CEED), who does 

statewide outreach with childcare professionals and others in 
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How do the stories we read in the media 
refl ect real concerns among professionals 
and parents?

Christopher Watson: I’ve been at the University for about 

fi ve years. The fi rst thing I heard from childcare providers, 

which is a group I still do a lot of work with, is that they 

were witnessing younger and younger kids with more and 

more problems. Behavioral, emotional—the whole realm. 

And that is continuing to be the case. I think the enormous 

amount of coverage given to early childhood development 

in the media stems from our concerns about what we’re 

actually doing to kids, to the effects that we see in front of 

us with the rise in these kinds of problems.

David Walsh: I work with teachers and they’ll say, “The 

number of kids that I’ve got in my classroom that have 

serious problems that interfere 

with the learning process is 

greater than at any time in my 

career.” If I’ve heard that once, 

I’ve heard it a thousand times in 

the last year.

Alan Sroufe: Certainly there 

are more troubled kids. There 

have been enough decent 

epidemiological studies around 

for long enough that we can say 

there are more messed up kids 

than there used to be.

It makes sense if you think about the way that risk 

factors combine to predict problems. All you have to 

imagine is a variety of risk factors increasing just a little 

bit and it makes an astronomical increase in the number 

of conduct problems. Think about the risk factors for 

conduct problems—family discord, harsh treatment, poor 

monitoring, life stress. The list is long. Now try to think of 

any one of those that isn’t on the increase. What kinds of 

parents do you think these kids are going to be? The cross-

generational stuff merits some examination.

Christopher Watson: Along with the risk factors is a 

reduction of protective factors. Increased mobility means 

less cohesive communities, less cohesive families. That leads 

to a loss of the social support that could be a mitigating 

factor for some of the risk factors.

SPRING 2000
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Does the media help or hinder?

Susan Schultz: Even with the inaccuracies that can 

happen in the media, I think if these stories—about 

brain development or infant-parent attachment or 

whatever—cause parents to come to us with questions, 

even distortions, about the science part, at least it starts 

a conversation. That’s good. It allows us as professionals 

to correct misinformation and opens the door to provide 

accurate information.

David Walsh: The science that gets reported ends up 

reinforcing some basic, good parenting and good 

grandparenting that we’ve known for years. Yes, sometimes 

what’s being reported is presented in extreme ways, but 

I don’t really hear of too many parents believing those 

extremes or acting on them.

Christopher Watson: Anything that opens up the 

conversation is good. On the other hand, some of this 

media hype about infant brain development, for example, 

leads to ridiculous stuff. If I see one more “Baby Mozart” 

CD at the airport, I’ll probably scream.

Alan Sroufe: I think all the public attention to these issues 

has changed my teaching. I’m trying to convey that the 

reason very early prenatal development is so important 

is because basic structures are being laid out and if those 

structures get messed up, that infant is not going to develop 

properly. The same thing applies to development of the 

personality. Early relationships probably are so important 

because that is when some core features of what will 

become personality get laid out. I want my students to 

understand, why would that be?

Charles Nelson: Professionals are extremely interested in 

this information, too. I’ve had audiences who are social 

workers, mental health workers, lawyers, district court 

judges who hear child protection cases. I’m pleased with 

their knowledge level and educated questions. I’ve been 

remarkably pleased with how the media have portrayed all 

this over the past year or so. There have been some colossal 

problems, mostly with things like Rob Reiner’s Web site, 

but the establishment press have it right much of the time. 

If I was a parent reading many of these stories I’d say, “You 

know, this makes sense.” 

“I think all the 

public attention 

to these issues 

has changed my 

teaching.”

           —ALAN SROUFE
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Susan Schultz: When I go to a childcare center to consult 

with the staff, their whole environmental structure is often 

not conducive to having a relationship with that child, 

to really be able to work with something as complex as 

aggression, and intervene. The ratios are too high, there 

are too many transitions in the day, and the expectations 

for children who may have regulatory diffi culties are not 

appropriate. It’s very hard to try to consult with a day care 

that’s set up that way.

David Walsh: That’s apparently at least part of the 

explanation of the rising rates of prescriptions for Prozac 

and Ritalin to children younger than six. I hear a lot of it’s 

being driven by day care. Parents are told if your child is not 

on something, we won’t keep him.

Alan Sroufe: That should be a felony.

Christopher Watson: I think the kids are caught in a cycle. 

The childcare workers are low-paid. They go to workshops, 

try to learn how to be better professionals, but they don’t 

have a lot of formal education and I think all these things 

feed one another. On top of that, they have pressure from 

parents. If there is a biting toddler at a day care, that 

child’s parent and that teacher have a lot of pressure from 

other parents who don’t want their child bitten. I’m not 

defending the use of drugs, but offering some explanations 

from the provider’s point of view. Can you allow the other 

children to be harmed by an aggressive child who bites? 

And if you don’t have the 

resources, educationally, 

economically, to resolve 

the situation, it becomes a 

real issue.

Alan Sroufe: There’s a 

theme that runs through 

this discussion having to 

do with the issue right now 

in our society about what 

kind of care children need, 

and can we do it cheaply, 

quickly, and without 

any inconvenience. The 

medication issue is part 

of it, the regimented day 

care is part of it. Even the 

Mozart CDs are part of it 

in the sense that the parent is saying, “I don’t have time to 

have a relationship with my kids, so I’ll play a Mozart CD 

and their brains will develop and then he won’t need me.”

Judith Rich Harris’ book fi ts into it. She literally concludes 

in her book that what parents do or don’t do doesn’t 

matter, whether you spend time with your child or not 

doesn’t matter. Why was that book popular? Why did 

people grab onto it? There would be a lot of people for 

whom it would be convenient if we didn’t have to invest a 

lot in parenting and caring for children. It’s a lot of work; 

it takes a lot of time. And it should be the highest priority 

we have as a society. Day care providers should get decent 

pay so there is continuity of care without rapid turnover. 

And parents should know this isn’t something you can do 

quickly.

David Walsh: Are you all familiar with the one-minute 

bedtime stories that are being marketed? They are 

anthologies of bedtime stories that you can read in one 

minute. They are such great sellers, Alan, that there are 

now one-minute bedtime bear books, one-minute bedtime 

puppy books—it’s this whole idea that: “I know it’s good to 

read to my kids, this lets me take care of that in one minute, 

I can check that task off my to-do list, that’s really cool.”

Kirsten Schoenleber: To a certain extent, I think we need 

to recognize that parents are confused. They don’t know 

what to focus on. If you go to a preschool conference for 

your child, the focus today is on whether or not your child 

knows his letters and his numbers rather than on whether 

or not this is a happy child, a nice child who gets along with 

others and has friends.

Susan Schultz: One of the worries parents I talk to have 

about the schools is that there is such a focus on cognition, 

cognitive development, passing tests, achievement 

levels, without an understanding that relationships and 

connection really facilitate and drive learning for kids. I see 

teachers bombarded with what the children have to learn 

and given less room to really connect. 

Kirsten Schoenleber: Teachers are frustrated and stressed. 

I do think that most of them really want to do the right 

thing, want to be open to suggestions. 

Susan Schultz: I think it’s the rare teacher who doesn’t care. 

They do care.

Christopher Watson: Yes, I think a fair number of 

professionals in many fi elds are aware of these things, 
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“But I see a huge chasm 

between the information 

we have about how 

important these early 

years are and the ability 

of the professionals in the 

system to apply any kind 

of consistent strategies for 

taking care of these kids.”

 —SANDRA HEWITT 



but they’re not sure what their exact role is. I think it’s but they’re not sure what their exact role is. I think it’s 

particularly true with educators at all levels. I’ve heard particularly true with educators at all levels. I’ve heard 

a huge amount of frustration from elementary teachers, a huge amount of frustration from elementary teachers, 

for example, who say, “I know these kids have issues, but for example, who say, “I know these kids have issues, but 

there’s nothing in my preparation that prepared me to deal there’s nothing in my preparation that prepared me to deal 

with these issues at this level on this scale.”with these issues at this level on this scale.”

Sandra Hewitt: There’s been a lot of media attention around  There’s been a lot of media attention around 

the zero-to-three age group, and where I’m working—at the zero-to-three age group, and where I’m working—at 

that interface with child protection where there are a lot of that interface with child protection where there are a lot of 

termination of parental rights or kids who are in foster care termination of parental rights or kids who are in foster care 

and need intensive evaluations—I see a real hunger among and need intensive evaluations—I see a real hunger among 

the professionals for more information about this research. the professionals for more information about this research. 

But I see a huge chasm between the information we have But I see a huge chasm between the information we have 

about how important these early years are and the ability about how important these early years are and the ability 

of the professionals in the system to apply any kind of of the professionals in the system to apply any kind of 

consistent strategies for taking care of these kids. You have consistent strategies for taking care of these kids. You have 

very young children coming into a system and there is no very young children coming into a system and there is no 

one saying, “How do we apply what we know to make this one saying, “How do we apply what we know to make this 

better for the children?” How do you even begin to apply better for the children?” How do you even begin to apply 

some of this research to a system like child protection that 

really does not have child protection as its focus at all?

Alan Sroufe: And this is one thing we know is harmful to 

children—this constant moving around from placement to 

placement in foster care. It’s hard to imagine why a system 

would function this way when it’s demonstrably harmful to 

children to bounce around like that.

Hope for the future

Charles Nelson: We’re working on some new research 

that could be very promising. Soon we may be able to 

distinguish between those problems that kids are having 

as strictly behavioral versus those that may, in fact, have 

underlying neurological causes. The earlier we can make 

this distinction, the better we can create an intervention 

routine to treat the problem. But sometimes I wonder about 

all this, sitting in the academic environment. I wonder if the 

work we’re doing, which to me is so exciting, is getting out 

there. Do people know about it, and are they able to use it 

in a way that impacts how you deal with kids and families?

Kirsten Schoenleber: Here’s a concrete answer. In a hospital 

setting it used to be that premature babies were put in 

isolation and nobody touched them because we were very 

concerned about keeping the environment sterile. But 

research informed us that we really need to touch these 

babies and now we do.

Alan Sroufe: That’s a sign that it takes longer for things 

to change than we sometimes realize. Because it’s been 

known since about 1970 that holding your baby was very known since about 1970 that holding your baby was very 

important, that stimulating premature babies was vital.

Kirsten Schoenleber: But it’s nice to know that things have 

changed, so maybe we shouldn’t get too discouraged.

Alan Sroufe: It just may take a while. And for us in the 

academic world, we know it today and we’re frustrated 

because it doesn’t show up in practice for fi ve or 10 years.

David Walsh: Let me tell you about something that has been 

pretty dramatic for me in terms of how this brain research 

has had an impact. We have a project with the Minneapolis 

schools in which we’re working with teenage mothers who 

have so many risk factors going they can’t even function in 

the school-based teenage mother program. We’re talking 

with them about media and how to use media. So in talking 

with these kids, we started to explain some basic information 

about the brain, how it works, what kinds of things impact 

their babies’ brain development. And it captures their 

interest—even these kids who have all these risk factors, 

who have failed most of their school experiences. When you 

talk to them about what is going on in their babies’ brains, 

their level of interest just skyrockets. So it’s not just the 

educated parents that can take this information and use it to 

make their kids’ lives better. Even these 12- and 13-year-old 

mothers say, “Well, if that’s what’s going on inside my baby’s 

brain, I better do this” or “I better not do that.” It’s just 

amazing, the power of that information.
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Working adults increasingly view continuing Working adults increasingly view continuing Wprofessional education and development as a Wprofessional education and development as a Wlife-long learning process. We in the college Wlife-long learning process. We in the college W
share that vision. Continuing professional studies and 

outreach are an integral component of the college’s 

12-month academic program. Our goal is to offer relevant, 

high-quality professional academic programs including 

degrees, licensure endorsements, certifi cates, workshops, 

and institutes in fl exibly scheduled formats to educators and 

related constituents throughout Minnesota and the world. 

For example:
■ Our Teacher Leadership M.Ed. program is offered off-

campus in the Twin Cities metropolitan area.

■ In Richfi eld, teachers may pursue a middle school 
licensure endorsement program developed in 
collaboration with the Richfi eld School District. 
Courses in the program are taught by both college 
faculty and practicing school administrators.

■ In the Middle East, a professional certifi cate is available 
to current and aspiring human resource personnel 
through a unique agreement between the college and 
the Arabian Society for Human Resource Management.

■ Students enrolled in the Ed.D. program for K-12 
International School Educators take their courses on 
the Twin Cities campus during the summer and via the 

Internet during fall and spring semesters.

Other initiatives include the Urban Principal Leadership 

Program, a collaborative project with metro area school 

districts to further the professional development of 

new and experienced principals; customized courses in 

science education for Rochester area K-12 teachers; and a 

Technology Institute held in Kuala Lumpur in Malaysia.

In addition, the college’s summer session provides more 

than 250 courses and attracts teachers, administrators, 

business educators, childcare professionals, family 

educators, and recreation leaders worldwide to interact with 

faculty and colleagues around current issues, policies, and 

practices in education and related fi elds.

We are proud of our extensive network of high-quality 

professional studies opportunities. Please call us at 

612-625-6865 or check out our Web site, www.education. 

umn.edu/CPE, to learn more about current or upcoming 

programs.

  — DEANNE L. MAGNUSSON

  Director, Continuing Professional Education
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Join us for an exceptional educational 
opportunity—a trip to the Czech 
Republic August 4-19, led by Josef 
Mestenhauser, distinguished mem-
ber of the college faculty, honorary 
consul for the Czech Republic in the 
Upper Midwest, and recipient of the 
Commemorative Silver Medal from 

Czech President Valclav Havel. “The 
Czech Republic: Understanding a 
Society in Transition” will feature a 
series of lectures and discussions by 
leading political, civic, and educa-
tional leaders. Field trips and cultural 
and social activities will round out 
the program. Cost is $2,400 and 

includes all transportation, lodging, 
meals, instruction, and associated 
activities. Tuition fees apply for those 
wishing to earn college credit for 
the trip. Enrollment is limited to 20. 
For more information, contact Josef 
Mestenhauser at 612-624-8350 or 
j-mest@tc.umn.edu.

CO N T I N U I N G  P R O F E S S I O N A L  E D U C AT I O N

Checking out the Czech Republic



The rumors are true. Most people in the workforce The rumors are true. Most people in the workforce Ttoday will have an average of seven—count Ttoday will have an average of seven—count T‘em—seven different careers. With colleges T‘em—seven different careers. With colleges T
and universities hustling to create programs for working 

professionals and older students, there has never been a 

better time to branch out or start over. Returning students 

have insight on their side, and they often select new careers 

that better suit their strengths and personalities— and are 

more fulfi lled in the end. Read on to see how four alums have 

embraced life-long learning and thrived through several mid-

career transitions. 

Charlene Cruz

Charlene Cruz believes that you learn by doing. And it’s a 

good thing, because somehow she always ends up doing 

just that. Take her fi rst job, for example. “I got into law in a 

weird way—I thought I was getting into social services,” she 

says. Cruz went to Arizona in the ’80s to work with Central 

American refugees. Before she knew it, she was working in 

an immigration court as a certifi ed paralegal. 

“I represented 10 refugees on my fi rst day,” recalls Cruz. 

“I knew nothing about immigration. They gave me the 

job because I speak Spanish.”  Through an old-style 

apprenticeship with an attorney, Cruz learned the ins and 

outs of immigration law and had done hundreds of trials 

before she went to law school.  

Two and a half years later, Cruz came to Minnesota 

to begin formal study of law. She earned a J.D. from the 

University of Minnesota in 1994, and went to work for the 

Legal Aid Society of Minneapolis, an organization that gives 

A L U M S  AT  W O R K
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free legal services to people who cannot afford them.  

While working on a tenant dispute, Cruz represented a 

child who had been poisoned by lead.  The case sparked an 

interest and a transfer to Legal Aid’s disability law center, 

allowing her to focus on children with emotional/behavior 

disorders (EBD) and learning disabilities. “My job was to 

make sure that my clients received proper educational services 

under a federal civil rights law—easier said than done,” she 

says. “There is no talking between the county, schools, and 

court system.   In juvenile court, my job was to close the gaps 

so that the student didn’t fall through.”

To better help her young clients, Cruz decided she needed 

to know more about their disabilities. She started taking 

classes at the college in educational psychology, eventually 

devoting herself full-time to earn an M.A. degree in special 

education. At the end of the degree program, she decided 

to teach. “I felt that I had to understand what teachers face 

before I could tell them what I think they should be doing,” 

explains Cruz.   

What started as a fact-fi nding mission lead Cruz into a 

new, challenging career as a special education teacher in the 

St. Paul Public Schools. Her classroom is a self-contained, 

segregated program that serves ninth and tenth graders with 

EBD and other learning 

disabilities. The teacher’s 

perspective gives Cruz new 

insights into a complex 

problem. “I still have the same 

frustrations that I had when 

I was working the other side 

of it, but now I also see the 

many classroom challenges 

in serving these kids,” she 

explains. “I’ve confi rmed 

what I thought before—that 

kids are shortchanged many 

times—but I’ve also let go of some of the over-expectations I 

had as an attorney.“ 

Cruz knows that special education is a high burnout area, 

but she is giving it 150 percent. She plans to teach for a few 

years and then, ideally, work as a consultant with educational 

service as her area of expertise. “I’m here to experience, so that 

I’m able to understand all sides of this issue,” she says. “If I’m 

going to advocate for anything, I need to have been there.”  

Al Clark

Talking to Al Clark can wear a person out.  The busy 

Minnesotan-turned-Texan is rarely idle, with a few things 

in the works and a few more on the back burner. This 

entrepreneurial spirit, it seems, is in the blood. 

Clark grew up in northern Minnesota where his 

parents operated a general store and gas station, with living 

quarters in the back. “Those were the days when people 

came into the store with a shopping list,” he explains. “My 

earliest memories are of  following my Dad around as he 

fi lled orders.”  The family sold animal feed, rented cabins 

to hunters, raised chickens and cows, and did “a bit of 

everything.”  

 A bit of everything might be a theme for Clark’s life.  His 

two primary careers, teaching and insurance, have spanned 

20 years each.  The things that Clark has done “on the 

side” include selling mutual funds when they fi rst came into 

popularity,  traveling the country as a motivational speaker, 

fi nancial planning, and acting as a mentor to the many people 

who seek his business counsel.

Clark started his work life teaching business and 

vocational classes in a Twin Cities high school while he 

steadily chipped away at advanced degrees in the college, 

earning an M.A. in curriculum and instruction in 1968 and 

a Ph.D. in distributive (marketing) education 10 years later. 

With job offers on the table, Clark was poised to start a 

career as a school administrator. But something didn’t feel 
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“I felt that I had to 

understand what teachers 

face before I could tell 

them what I think they 

should be doing.”
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right. “In the back of my mind I always had 

a desire to be self-employed,” recalls Clark. 

“This was during a big teacher glut, so I took 

a sabbatical. I knew that I always had teaching 

to fall back on so it was a perfect time to try 

something new.”

Clark sifted through many career options. 

After much research, he decided on the 

insurance business and a move to Arlington, 

Texas, because of the area’s growth potential. 

It was a wise move.  Twenty years later, he was 

named the 1999 number one overall agent for 

State Farm Insurance—that means his agency 

sold the most policies in every line that State 

Farm sells.  

True to his roots, Clark still considers 

himself a teacher. “I have 14 people who 

work for me—to run a business of this size 

you have to be a teacher,” he explains.  “You 

have to have planning and organizational 

skills, as well as coaching and mentoring 

ability—all things I learned and developed in 

the classroom.”

Ying Jie Chen

Ying Jie Chen is from a place where people 

leave their doors open—on purpose—when 

they leave the house. “In the part of China called the 

Inner Mongolian grassland, you don’t shut or lock 

your door when you leave because someone passing 

by might need food, water, or a place to stay,” 

he says.  “Anyone is welcome to come in and use 

whatever they need.”  This is the China that Chen 

loves to talk about and these are the kind people he 

wanted to serve when he became a physician.
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“I chose the University of Minnesota 

for its strong graduate program, 

welcoming environment, and excellent 

reputation in multicultural learning.”

 —YING JIE CHEN

“I have 14 people who 

work for me—to run a 

business of this size you 

have to be a teacher.”

 —AL CLARK



In China, Chen went to medical school and became a 

neurosurgeon.  When he started practicing, most Chinese 

citizens had free medical insurance. But government cutbacks 

in medical coverage left Chen in the uncomfortable position 

of denying care to patients who couldn’t afford to pay. “I 

was taught that I had the responsibility to do whatever was 

possible to help my patients,” says Chen. “I just couldn’t bring 

myself to deny treatment to people who really needed my 

help.”  He decided to leave the medical fi eld and study another 

area of interest—sports medicine.

Chen was studying for a master’s degree at the time of 

the Tiananmen Square uprising, and was an active member of 

the student movement demanding political change. “I dreamt 

of having a country with social justice and democracy like 

America,” explains Chen. Today, with some distance from 

the event, he reports that China is a very different place. “We 

are not as free as Americans, but I have seen many positive 

changes in the past years, including progress in economic, 

religious, and political freedom,” he notes.  

After going into hiding for a time, he fi nished his degree 

and took a position at the Chinese Olympic Center as a 

research scientist, studying muscle diseases caused by over-

training in elite athletes. “Most training programs for athletes 

have the philosophy of ‘no pain, no gain’—they train up to 

six hours a day,” he explains. “Many of these athletes suffer 

a lot after they retire.” His research produced exciting and 

meaningful results in the study of exercise-induced muscle 

pain and earned him an award from the International 

Olympic Committee. At the same time, he was looking into 

Ph.D. programs and decided to study in the United States as 

a way to improve his English skills and experience American 

society fi rsthand. “I chose the University of Minnesota for 

its strong graduate program, welcoming environment, and 

excellent reputation in multicultural learning,” he says. In 

addition, he was anxious to work with Fred Apple and Robert 

Serfass, whose groundbreaking heart research has something 

in common with Chen’s recent work.   

Chen recently fi nished a Ph.D. in kinesiology and 

leisure studies. He is now a postdoctoral associate studying 

coronary heart disease, focusing on the demands of exercise 

on myocardial blood fl ow in the diseased heart. “Over 40 

to 50 percent of all people in the U.S. have or will develop 

coronary heart disease,” explains Chen. “To me, this 

research is very meaningful because it has the potential to 

help many people.”

Margie Walsh

Margie Walsh has enough energy to mother an endless 

succession of  “children.” Yet she’s not a foster parent—at 

least not in the traditional sense of the word. Walsh is a 

parent educator in a family literacy program that serves 

young mothers.

Together with her colleagues at the Gladstone 

Family Learning Center, Walsh employs a practice called 

reparenting.  “If a person has never really been parented, 

they don’t know how to parent,” explains Walsh. “In order 

for a young woman to step into the role of a mother, she 

needs to have been mothered herself.” So Walsh and her 

colleagues act as surrogate parents to the young women 

in the program by offering consistent support, care, and 

understanding. And it works.  “These girls are at the end of 

the road in terms of educational options,” notes Walsh, “but 

somehow this approach brings our students to school 90 to 

100 percent of the time and our graduation rate grows every 

year.”  

The school operates like a family.  The young mothers 

bring their preschool-age children to school, where they 

eat breakfast and lunch together, and spend a third of the 

day together in early childhood family education.  The 

children are cared for in another room while the mothers 

focus on the program’s other components:  parenting and 

GED preparation. For Walsh, a nurse-turned-social worker-

turned-parent educator, this job is the perfect mix of all of 

her passions. “These girls have very few resources. I deal 
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“These girls have very few resources. I deal with health, housing, 

and work issues for each of them. I am their teacher in the morning, 

advocate in the afternoon, and I use everything I know.”

—MARGIE WALSH



with health, housing, and work issues for each of them. I am 

their teacher in the morning, advocate in the afternoon, and I 

use everything I know.”

Walsh, 53, started out as a nurse. “When I graduated 

from high school, smart women were either nurses or 

teachers,” she recalls. During three years of intense hands-

on training, she lived in what is now the Hennepin County 

Medical Center. “We worked, ate, and slept in the hospital 

and treated the roughest people in the city,” explains Walsh. 

“It was like a ’60s version of ‘ER’.” 

She fi nished her training in 1967 when the Vietnam war 

was in full swing. With a husband stationed in Korea, Walsh 

crisscrossed the country using her nursing skills everywhere 

from urban clinics to rural towns. After her children were 

born, it was time for a change. Eventually she found her way 

to social work, got her degree, found a job, and discovered 

the exhilaration of being 35 and doing something completely 

new. “I really liked the puzzle of understanding children in 

relation to their family situation,” she says. She soon realized 

that school behavior had a lot to do with environmental 

factors at home, and created a family education program to 

deal with these issues.  

When her husband was transferred to Minnesota, Walsh 

decided to get a master’s degree in social work. Since the 

program had a waiting list, she started taking youth studies 

classes. She credits Mike Baizerman, the head of the college’s 

youth studies program, as one of her most infl uential teachers. 

“He has such an incredible, fresh perspective on adolescence,” 

she says. His guidance made Walsh take stock of her history 

and helped her to realize her strength as a teacher. She fi nished 

her M.Ed. in 1991, with the goal of working with adolescent 

mothers. “I’m using every one of my skills and it really is the 

culmination of everything I’ve done so far,” she says.  

Walsh thinks she still has two or three careers left in 

her.  “I may want to teach at the college level, or write,” she 

affi rms, “but I’m not done yet!”

   — MARY BETH LEONE-GETTON
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Appointed
James Ysseldyke, professor 
of educational psychology, 
has accepted the position 
of research associate dean, 
effective Aug. 7. Ysseldyke 
came to the college in 1975 
as an associate professor 
of school psychology. He 
was named a full professor 
of educational psychology 
and psychology in 1979. He 
was the Emma Birkmaier 
Professor of Educational 
Leadership from 1997 to 
2000.

From 1977 to 1983 
Ysseldyke was director of 
the Institute for Research 
on Learning Disabilities; 
from 1977 to 1984 he was 
director of the National 
School Psychology Inservice 
Training Network; he 
coordinated the college’s 
school psychology program 
from 1988 to 1993; and 
from 1991 to 1999 he was 
director of the National 
Center on Educational 
Outcomes.

Prior to joining the college, 
he served as an assistant and 
associate professor of school 

psychology at Pennsylvania 
State University. He received 
a master’s degree in school 
psychology and a Ph.D. in 
educational psychology/ 
school psychology, both 
from the University of 
Illinois-Urbana.

Honored
Steve Couture, co-director of 
the college’s Urban Principal 
Leadership Program 
(UPLP) and a principal with 
the Minneapolis Public 
Schools, has received the 
Excellence in Educational 
Leadership Award, given by 
the University Council of 
Educational Administration. 
Couture has served as 
principal at several schools 
in Minneapolis including 
Four Winds Elementary 
School, Anwatin Middle 
School, and South High 
School.-In addition to his 
work with UPLP, he helps 
create linkages between the 
college and leaders in area 
K-12 schools.

Tucker Center for Research 
on Girls & Women in Sport
was recognized with a 
national award for its 

documentary video, “Throw 
Like a Girl: A Revolution 
in Women’s Sports.”  The 
American Women in Radio 
& Television honored the 
video, produced by the 
Tucker Center in partnership 
with KARE-11 TV, with the 
Gracie Allen Award in April. 
The video and its specially 
designed curriculum guide 
will be sent to every junior 
high and high school in the 
state this spring to be used in 
history, civics, and physical 
education classes.

Patricia McCarthy Veach, 
professor of educational 
psychology, received the 
University’s Outstanding 
Contributions to 
Postbaccalaureate, 
Graduate, and Professional 
Education Award. This 
award was instituted 
in 1999 to recognize 
exceptional graduate-
level teaching and carries 
automatic induction into 
the University’s Academy of 
Distinguished Teachers.

Jennifer York-Barr, associate 
professor of educational 
policy and administration, 

is the recipient of the 
college’s 2000 Distinguished 
Teaching Award, which 
was presented at the annual 
College Recognition Event 
May 3 at the McNamara 
Alumni Center/Gateway. 
She also received the Robert 
H. Beck Faculty Teaching 
Award given each year by 
the college’s Alumni Society.

Retired
Gary F. Alkire, associate 
professor of educational 
policy and administration, is 
retiring after almost 32 years 
with the college. He joined 
the faculty in the fall of 1968 
as an assistant professor 
to provide leadership and 
development within the 
Bureau of Field Studies and 
Surveys within what was 
then called the division of 
educational administration.

During his early years with 
the college, he also provided 
strong leadership in the 
Indian Training Program, 
a project designed to 
recruit and prepare school 
administrators from the 
American Indian community.

oUr cOlLeGe cOmMuNiTy
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Alkire holds an Ed.D. from 
Michigan State University. 
Before coming to the 
University, he was a teacher 
and principal in Rudyard, 
Mich., and an assistant 
director of the Educational 
Planning Services Team at 
Michigan State.

L. Sunny Hansen, professor 
of educational psychology 
in counseling and student 
personnel psychology, 
retired in December 
1999 after a career at the 
University spanning 46 
years. Hansen, who received 
both her undergraduate 
and graduate degrees at 
the University, received 
a Fulbright Scholarship 
to study at the University 
of Oslo, Norway, while 
working toward a Ph.D. in 
counseling and guidance.

She began her work at the 
University as an English 
and journalism instructor at 
University High School. She 
then served as a counselor 
and counselor supervisor at 
the high school.

In 1962 she became an 
assistant professor in the 

college and director of 
counseling for University 
High School which later 
became Marshall-University 
High School. She was 
appointed associate 
professor in 1968 and 
program coordinator for 
the counseling and student 
personnel psychology 
program in 1974.

In 1976 she became a full 
professor and also founded 
and served as director of 
the BORN FREE Center, 
which has promoted the 
development of life and 
work options regardless of 
culture or gender. During 
her career, she took state 
and national leadership 
positions in her fi eld of 
career counseling. 

In 1990 she received the 
Eminent Career Award 
from the National Career 
Development Association 
and the Minnesota 
Association for Counseling 
and Development 
Distinguished Achievement 
Award. She received the 
National Professional 
Development Award from 
the American Counseling 

Association in 1995. In 
1999, she was named 
the Lowell W. Hellervik/ 
Personnel Decisions 
International Distinguished 
Professor in Adult Career 
Development.

Bobbie Jackson, a head 
teacher at the University 
Childcare Center (UCCC), 
is retiring after 20 years 
with the college. She joined 
the childcare center in 1980 
after serving as a teacher, 
head teacher, and center 
manager for Ramsey County 
Head Start. She was the fi rst 
daycare teacher in the state 
to be certifi ed by the Head 
Start Child Development 
Association. 

Marie Knowlton, associate 
professor of educational 
psychology, joined the 
faculty in 1983 and became 
an associate professor in 
1988. She served as director 
of graduate studies for the 
department from 1992 
to 1997 and has been 
coordinator of the special 
education programs since 
1996. She is retiring this 
spring.

Knowlton received a Ph.D. 
in educational psychology 
from Cornell University. 
Her research has centered 
on education, training, and 
rehabilitation of persons 

Marie Knowlton
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In Memoriam
Willis E. Dugan, professor 
emeritus of educational 
psychology, died Feb. 
17 in St. Cloud. He was 
a member of the faculty 
for 20 years before 
leaving to join the 
American Personnel and 
Guidance Association 
in 1972. 

Caroline Weiss, professor 
emeritus of leisure 
studies, died Feb. 29 
in Minneapolis. She 
was a member of the 
faculty from 1971 until 
1996. In addition to her 
academic career, she 
cooked professionally, 
was a member of the 
American Culinary 
Federation, and was 
a volunteer chef 
with Kid’s Café in 
Minneapolis.
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with visual impairments and 
blindness. She has published 
widely and consulted 
extensively throughout the 
state. In 1994, she received 
the Award for Outstanding 
Service in Rehabilitation 
to Persons with Visual 
Disabilities from the 
Association for Education 
and Rehabilitation of the 
Blind and Visually Impaired.

Marion Lundy Dobbert, 
professor of educational 
policy and administration, 
is retiring after 27 years 
with the college. She 
joined the faculty in 1973 
after receiving a Ph.D. 
in anthropology and 
educational policy studies 
from the University of 
Wisconsin-Madison. She 
was appointed associate 
professor in 1977 and full 
professor in 1987.

Lundy Dobbert’s work has 
focused on the study of 
education in multicultural 
settings, the development of 
effective learning cultures, 
and ethnographic studies. 
She is a fellow in the 
American Anthropological 
Association, the Society 
for Applied Anthropology, 

and the Council on 
Anthropology and 
Education.

Fluent in six languages, 
Lundy Dobbert has traveled 
widely to study, teach, 
advise, and speak.  Her 
international ties include 
colleagues in South Africa, 
Bosnia, Israel, Japan, 
Finland, Scotland, England, 
France, Mexico, and China.

Josef A. Mestenhauser, 
professor of educational 
policy and administration, 
who escaped the turbulent 
politics of post-war 
Czechoslovakia to pursue 
an academic career in the 
United States, joined the 
University in 1951 as an 
administrative fellow. He 
worked in the Offi ce of 
Advisor to International 
Students through 1986 
and joined the faculty as an 
assistant professor in 1960, 
rising to full professor in 
1977. He served as director 
of the Offi ce of International 
Education from 1986 to 
1992. He was a primary 
leader in the college’s 
international education 
program until 1998.

Mestenhauser has received 
numerous honors and 
recognitions from around 
the world including the 
Marita Houlihan Award for 
excellence and innovation 
in international education 
from the National 
Association for Foreign 
Student Affairs: Association 
of International Educators; 
the Centennial Award from 
Waseda University, Tokyo; 
J.A. Comenius Medallion 
from the Czech and Slovak 
Federal Republic; the 
Golden Seal Award from 
Charles University, Prague; 
the Greater Minneapolis 
International Citizen of 
the Year Award; the All-
University President’s 
Faculty and Staff Gordon 
Starr Award; the Gold 
Medal for Outstanding 
Contributions to Higher 
Education from Charles 
University, Prague; 
Presidential Silver Medal 
from Czech President 
Valclav Havel; and 
appointment as Czech 
honorary consul for the 
Upper Midwest.

John E. Rynders, professor 
of educational psychology 

in special education, joined 
the college in 1968 after 
receiving a Ph.D. at the 
University of Wisconsin-
Madison in educational 
psychology. Before pursuing 
graduate education, he 
worked as a teacher and 
principal at the Northern 
Wisconsin Center for the 
Developmentally Disabled.

Rynders has taken many 
leadership roles in the 
community, including 
his current service as a 
board member with the 
Anoka-Hennepin school 
board, Bridges for Peace, 
Head Start, and Legal Aid 
Society. He also is active 
with the Consortium of 
Early Education/Special 
Education Institutions 
of Higher Education and 
the Dowling School and 
Emerson School Task Force 
on Integrated Programming 
for Minneapolis Public 
Schools. 

He has authored or co-
authored many articles and  
books, many dealing with 
issues around persons with 
Down syndrome.

His honors and awards 
include the Distinguished 
Alumnus Award from the 
University of Wisconsin-
Stout, where he received 
an undergraduate degree; 
the Theodore Tjossem 
Outstanding Research 
Award from the National 
Down Syndrome Congress, 
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the Award of Excellence 
from Minneapolis 
Public Schools, and the 
Outstanding Scientifi c 
Paper Award at the 6th 
World Congress on Down 
Syndrome, Madrid, in 1997.

Initiatives

Baby’s Space

Baby’s Space, an early 
“educare” center for infants, 
toddlers, and families in 
the Phillips neighborhood 
of Minneapolis, has 
opened at the Little Earth 
Neighborhood Early 
Learning Center. Nine 
community and early 
childhood organizations in 
Minneapolis—including 
the Harris Training 
Center for Infant & 
Toddler Development 
and the Institute of Child 
Development—began 
meeting in 1998 to design 
a program that would 
integrate prenatal support 
and education, home 
visiting and parenting 
support services, full- and 
part-time childcare, weekly 
family nights featuring 
parent education and 
family activities, and 
delivery of the STEEP 
(Steps toward Effective, 
Enjoyable Parenting) 
training and materials 
that were developed in 
ICD. The Minnesota 
Children’s Museum helped 
to design the space, using 
its HABITOT learning its HABITOT learning 

landscape as a model. Other 
collaborative members 
include Fraser Child and 
Family Center, Greater 
Minneapolis Day Care 
Association, Reuben Lindh 
Child and Family Service, 
Southside Family Nurturing 
Center, the University’s 
department of pediatrics, 
and the Children, Youth, 
and Family Consortium.

Instructional Technology 
Fellowship Program

Faculty and instructional 
staff in the college now 
have an organized program 
to help put courses on the 
World Wide Web. Last 
fall the college created the 
Instructional Technology 
Fellowship Program to assist 
faculty, teaching assistants, 
and other instructional 
staff with issues involving 
technology-enhanced 
teaching and learning tools, 
pedagogically appropriate 
uses of technology, and 
software and process 
training. College graduate 
students work as fellows 
in the program under the 
supervision of the program 
coordinator, Jill Tuttle, 
a graduate student in 
educational psychology. 
The program also offers 
IT support to students. In 
addition, fellows collect 
data and conduct research 
to examine the impact of 
the program. Results are 
disseminated at the local 

and national level via invited 
talks, journal articles, and 
presentations at national 
academic conferences. As 
of April 2000, fellows have 
helped put more than 150 
courses online. To fi nd out 
more about the Instructional 
Technology Fellowship 
Program, visit the Web site 
at education.umn.edu/ tel/
itfellows/.

National Research Center 
for Career and Technical 
Education 

The U.S. Department of 
Education in December 
announced that a 
consortium of universities 
led by the University of 
Minnesota will serve as the 
new National Research 
Center for Career and 
Technical Education. 
The other consortium 
members include Ohio 
State University (OSU), 
the University of Illinois, 
Oregon State University, 
and Pennsylvania State 
University. 

The Center will receive 
$2.25 million in grants 
during the fi rst year of 
a fi ve-year, $11 million 
agreement, making it the 
largest single grant in the 
college. Charles Hopkins, 
former interim dean and 
chair of WCFE, has left 
retirement to become 
director of the center. James 
Stone III, associate professor 
of WCFE, will be deputy of WCFE, will be deputy 

director. 

The Minnesota-led 
consortium took over the 
reins of the center in January 
from the University of 
California-Berkeley, which 
has served as the National 
Center for Research in 
Vocational Education since 
1993. Meanwhile, OSU will 
serve as the new National 
Dissemination Center 
for Career and Techical 
Education.
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  Looking    
 FOR A job?

Log on to our 

Ed-Jobs-U-Seek
Web site at 

jobs.coled.umn.edu
to fi nd teaching and 

administrative openings 

in K-12 schools, 

higher education, 

and government and 

community agencies. 

Search listings in 28 job 

categories—no fees, 

passwords, or hassles. 

It’s fast, easy, and 

free!
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Keeping up our standards

BOT/NCATE

Teaching children—to recognize 
letters, to read for the fi rst time, to 
understand how a tree grows—is 
one of the most important jobs 
in America. The nation’s future 
depends, in large part, on how 
well it is done. In November 
the college will put its teacher 
preparation programs to the test 
as part of the Board of Teaching 
(BOT) and National Council 
for the Accreditation of Teacher 
Education (NCATE) site visit. 

What is BOT/NCATE?

The BOT review ensures that our 

BOT/NCATE
The BOT review ensures that our 

BOT/NCATE
programs meet state licensing 

BOT/NCATE
programs meet state licensing 

BOT/NCATE
standards so that we are able to 

BOT/NCATE
standards so that we are able to 

BOT/NCATE
recommend our graduates for BOT/NCATE
recommend our graduates for BOT/NCATE
teacher licensure in Minnesota. BOT/NCATE
teacher licensure in Minnesota. BOT/NCATE
Recently, the BOT adopted new BOT/NCATE
Recently, the BOT adopted new BOT/NCATE
licensure standards for all preK-12 BOT/NCATE
licensure standards for all preK-12 BOT/NCATE

personnel. Thus, the preparation 
for the visit—which is required of 
teacher preparation institutions—
is an extension of work already 
being completed by faculty to 
document our compliance with the 
new rules.

The NCATE review is a voluntary 
review to achieve national 
accreditation for our basic and 
advanced programs. NCATE 
is a coalition of 33 specialty 
professional organizations of 
teachers, teacher educators, 

content specialists, and 
local and state policymakers 
representing more than three 
million individuals. The college is 
choosing to undertake the NCATE 
review for several reasons. As one 
of the larger teacher preparation 
institutions in Minnesota, it is 
important that we continue to 
provide leadership in infl uencing 
policy and practice in the state. 
The review also puts us in the 

BOT/NCATEThe review also puts us in the 

BOT/NCATEposition of infl uencing teacher 

BOT/NCATEposition of infl uencing teacher 

BOT/NCATEeducation policies at the national 

BOT/NCATEeducation policies at the national 

BOT/NCATE
level and demonstrates to our 

BOT/NCATE
level and demonstrates to our 

BOT/NCATE
constituents (alumni, legislators, 

BOT/NCATE
constituents (alumni, legislators, 

BOT/NCATE
schools, the public) that we 

BOT/NCATE
schools, the public) that we 

BOT/NCATE
believe that our programs meet 

BOT/NCATE
believe that our programs meet 

BOT/NCATE
the highest quality standards. It BOT/NCATE
the highest quality standards. It BOT/NCATE
also benefi ts our graduates who BOT/NCATE
also benefi ts our graduates who BOT/NCATE
may wish to work in schools in 
other states (some states require 
that individuals verify completion 
at an institution with national 
accreditation).  

What are we trying to show?

Faculty and staff from across the 
college have been meeting for more 
than a year to determine how best 
to illustrate the great things we are 
doing in teacher education and 
school personnel development. 
This planning team has identifi ed 
key characteristics that we want 
each of our graduates to embody, 
including:

teacher refl ection—refl ecting on 
one’s knowledge and experiences 
in the classroom related to 
appropriate instruction

observation and analysis—
gathering and analyzing data to 
confi rm or reject hypotheses

inquiry—the systematic 
investigation of social, 

BOT/NCATE
investigation of social, 

BOT/NCATE
psychological, and cultural 

BOT/NCATE
psychological, and cultural 

BOT/NCATEcontexts which shape teaching, 

BOT/NCATEcontexts which shape teaching, 

BOT/NCATEstudent learning, and the effects 

BOT/NCATEstudent learning, and the effects 

BOT/NCATEof curriculum and instruction on 

BOT/NCATEof curriculum and instruction on 

BOT/NCATE
BOT/NCATElearning

BOT/NCATE
leadership skills—

BOT/NCATE
leadership skills—

BOT/NCATE
acquiring 

knowledge and disposition needed 
to pursue leadership roles in 
schools and districts

practice/practitioner—recognizing 
and utilizing best instructional 
practices with students

The reviewers will provide 
feedback on how well we instill 
these characteristics through 
our programs and policies. We 
will then use the feedback and 
the information we gathered 
throughout the year-long site visit 
preparation process to make our 
programs even stronger. If you 
have questions or comments about 
the BOT/NCATE site visit, you can 
contact Mary Bents, assistant dean, 
at 612-625-3481 or mbents@tc.
umn.edu.
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1920s
Arline Tomlinson (B.S., 
’28, education), a retired 
teacher and principal from 
Embarrass, Minnesota, has 
had a very busy life. She 
taught English to Finnish 
people in the evenings 
and they, in turn, taught 
her Finnish! She has seven 
grandchildren that make 
her very proud.  

1930s
George Baxter Smith
(University High School, 
’25; B.S., ’29, education; 
M.A., ’30, education), who 
is now retired, received 
his Ph.D. at Columbia 
University in 1935, was 
appointed associate pro-
fessor at the University of 
Iowa in 1939, and later 
took over as dean of the 
College of Education at 
Kansas. He still fi nds time 
to spend summers at his 
family cabin in Lutsen, 
Minnesota.

1950s
Felix Gryskiewicz  (M.A., 
’55, educational adminis-
tration) passed away on 
March 4 at home in Naples, 
Florida. He was 78 years 
old. Gryskiewicz was in the 
Air Force Reserve during 
World War II, taught English 
and social studies, coached 
hockey, and was assistant 
football coach, athletic direc-
tor, student council advisor, 

and assistant principal in 
several different schools.  

Myrtle G. Schumann (B.A., 
’56, education) passed 
away January 24 at the 
Presbyterian Homes in 
Spring Park. She was a 
retired elementary coordina-
tor in the Orono school dis-
trict. Her funeral was held 
Feb. 3 at Trinity Lutheran 
church.

Diana Tollefson-Berman (B.S., 
’41 art education; B.A., ’41 
education; M.A., ’58, edu-
cation) has a new exhibit, 
“Petrograms,” on display 
at the West Valley Art 
Museum in Arizona through 
December 12. Her love for 
Native American art stems 
from gifts her father gave 
her as a child.  

What an interesting time to be in education! 

Rarely have topics and terms from the fi eld 

of education been so much a part of the 

public and political discourse. The Profi le of 

Learning, life-long learning, distance educa-

tion, school-to-work, basic standards tests, 

and charter schools are terms included daily 

in newspapers and news broadcasts.

As a teacher in St. Paul’s Arlington High 

School, this vocabulary is part of my 

environment. However, parents with children 

in school, as well as the broader Minnesota 

public, are also likely to discuss these subjects over dinner or the 

backyard fence. Politicians toss them about during whistle-stop 

tours.

These are indeed weighty and complex matters, with sig-

nifi cant implications for our society.  The College of Education and 

Human Development is helping to shape thoughtful discussion 

and direct meaningful research toward such crucial issues.

But let’s not lose sight of where the “learning” needs to take 

place—with each student. And the crucial stepping-stone for suc-

cessful learning is literacy. 

A non-reader or a poor reader faces obstacles that can eas-

ily lead to dismay and failure. In literacy education, grades K-3 

seem to be especially crucial years. If a child cannot read well by 

fourth grade, it is terribly diffi cult to catch up. Success in school 

becomes increasingly elusive. 

I encourage you to read carefully the article on page 4 

about the college’s efforts with literacy. Further let me urge you to 

become involved with the Early Literacy Initiative at the University 

of Minnesota. Consider becoming a tutor, a tutor trainer, or 

supporter. Think about bringing a friend along!  If you are retired 

or have never spent much time in elementary schools, this may 

be a rewarding opportunity to connect with the wonderful stu-

dents in our schools today. Your investment can make an enor-

mous 

difference!

Patrick Romey
Alumni Society 
President

AlUmNi NeWs

Alumna Marilyn Byrnes (B.S., ‘49, 
child welfare; M.Ed., ‘75, elementary 
education) came back for her Golden 
Reunion and was crowned 1999 
Homecoming Queen, along with 
senior Sarah Richardson.
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1960s
Linnea P. D’Andrea (B.S., 
’61, elementary education) 
traveled to Tokyo as a par-
ticipant in the Fulbright 
Memorial Fund Teacher 
Program in November. 
She is a teacher at Jefferson 
Elementary School in 
Minneapolis and plans to 
share her trip experiences at 
metro-area daycare centers. 

Kathleen Fariday (B.S., ’64, 
elementary education) 
was awarded a Teacher 
of Excellence Award by 
BP Exploration (Alaska). 
Fariday, has taught for the 
Anchorage School District 
since 1980, spending time in 
Anchorage and Eagle River 
schools before transferring to 
Girdwood 10 years ago. 

Georgianna H. Dahl (B.A., ’65 Georgianna H. Dahl (B.A., ’65 Georgianna H. Dahl
sociology; B.S., ’65, elemen-
tary education) died January 

27 at the age of 67. She 
completed graduate work at 
Harvard University’s music 
history department, was 
education chair for the Santa 
Fe Opera Guild, and was on 
the board of directors of the 
Albuquerque Opera Theatre.

Nancy Lindahl  (B.S., ’68, 
elementary education) is 
the 1999-2000 national 
board president of the 
University of Minnesota 
Alumni Association. Lindahl 
is an active and passion-
ate volunteer for multiple 
organizations in the Twin 
Cities. She says, “I look for-
ward to being an advocate 
and ambassador for the 
University I love.”   

1970s
L. Lee Knefelkamp (M.A., 
’73, educational psychol-
ogy; Ph.D., ’75, educational 
psychology) was the key-

note speaker at the Indiana 
State University Center for 
Teaching and Learning’s 
annual WinterFest program. 
Her presentation was titled 
“Between Hope and History: 
The Poetry of Teaching.” 

Aletha Halcomb (B.S., ’76, 
biological science educa-
tion) is one of four recipi-
ents of this year’s Milken 
Family Foundation National 
Educator Award. Halcomb, 
who will receive $25,000 
for the award, is a math 
and science teacher at North 
High School in Minneapolis. 
She also has received the 
President’s Award for 
Excellence.  

1980s
Sharon E. Hoffman (Ph.D., 
’81, education) has recently 
accepted a new position 
as senior vice president 
at Spalding University in 

Kentucky. The previous fi ve 
years she had been dean of 
the School of Nursing at 
the University of Wisconsin-
Milwaukee. 

Jacqueline Richardson (Ph.D., 
’83, educational administra-
tion) received the Gordon 
M.A. Mork Outstanding 
Educator Award and also 
was recently appointed chair 
of the Department of Human 
Services at Metropolitan 
State University. Richardson 
is founder and co-president 
of the Minneapolis Chapter 
of National Tots and Teen, 
Inc. and sits on the Board of 
American Family Service and 
INROADS, Inc.

Tom Wilson (Ph.D., ’84, 
educational administration) 
is one of four recipients of 
this year’s Milken Family 
Foundation National 
Educator Award. Wilson, 
principal at Eagan High 
School and recent chairman 
of the Minnesota e-School 
Program Task Force, is 
known for his leadership 
in the school wide use of 
technology. He will receive 
$25,000 for the award.

Mary Endorf (Ph.D., ’87, Mary Endorf (Ph.D., ’87, Mary Endorf
educational 
administra-
tion) was 
selected 
Minnesota 
Elementary 
Principal of 
the Year. She 
is the princi-
pal at Orono 

Automotive instructor 
extraordinaire
A St. Paul native, Rolf Hopkins (B.S., ’48, 

vocational education) has made his home 

in Sarasota, Fla., since 1973. But he has 

many fond memories of his years as an 

undergraduate in the college following his 

service in World War II.

“My college days were wonderful,” he 

wrote in a recent letter to the college. “I had 

to work most of the time I wasn’t in class, but I 

fi nished up in two and a half years and went on 

to a career in the auto business.”

After Hopkins and his family moved to 

Florida, he began teaching at Sarasota Vo-Tech 

School, which offers training both to high 

school students and adults. His proudest 

moments professionally were being chosen 

as Florida’s top automotive instructor of the 

year and then being awarded U.S. Automotive 

Instructor of the Year.

“I don’t know if it was the success of my 

students or what it was that singled me out,” 

Hopkins says modestly. “I know they left me 

to teach the courses the way I thought they 

should be taught. I just did my job, just did 

what I’d always done, and it seemed to work.”

Retired for 10 years, Hopkins spends a lot 

of time with his two daughters’ families and 

two grandchildren who live nearby, enjoys 

boating, and still teaches an occasional course 

at the vo-tech school. “We love Florida and all it 

has to offer,” he says. “Life is good.”
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Primary School and a mem-
ber of the college Alumni 
Society Board.

Young Lin Moon (Ph.D., ’87, 
educational psychology) 
has become Minister of 
Education in the Republic of 
Korea.

1990s
Stephen Brock (M.Ed., ’91, Stephen Brock (M.Ed., ’91, Stephen Brock
English education) was 
recently named Outstanding 
Teacher of the Year by the 
Nebraska Foreign Language 
Association. Brock is cur-
rently the supervisor of 
Foreign Language at Omaha 
Public Schools.

Tom Conlon (M.Ed., ’98, 
human resource develop-
ment) was recently re-elected 
to a third term on the St. 

Paul School Board and has 
joined the adjunct faculty 
of St. Mary’s University of 
Minnesota and Cardinal 
Stritch University’s Twin 
Cities campus. He is teach-
ing undergraduate and 
graduate classes in human 
resource management, labor-
management relations, and 
western civilization. He also 
is doing independent human 
resource consulting through 
his company, Conlon 
Associates Inc.

Yvonne Redmond-Brown  (Ed.
D., ’97, educational policy 
and administration) is cur-
rently an assistant professor 
of education and the direc-
tor of Disability Services at 
Northwestern College in St. 
Paul. Redmond-Brown is 

vice president of the college’s 
Alumni Society Board.

Daniel A. Weiss (Ph. D., ’96, 
educational administration) 
recently won the prestigious 
Arab Gulf Programme 
for United Nations 
Developmental Projects 
Organizations (AGFUND) 
International Prize for 
Pioneer Development 
Projects. He received this 
award because of his 
time working with chil-
dren on the streets of the 
Brazilian Amazon. Weiss 
also has been awarded the 
Millennium International 
Volunteer Award from the 
Bureau of Educational and 
Cultural Affairs of the U.S. 
Department of State.

International Insights
This year’s recipients of the college’s Distinguished International 

Alumni Award presented a special lunch program on campus April 

3. The two award recipients, both graduates of the Department 

of Educational Policy and Administration, are Elizabeth Vukeh 
Tamajong (M.A., ’82, Ph.D., ’85), a lecturer in the Faculty of Letters Tamajong (M.A., ’82, Ph.D., ’85), a lecturer in the Faculty of Letters Tamajong
and Social Sciences and Higher Teachers’ Training Centre at the 

University of Yaounde, Cameroon; and Sam Hwan Joo (Ph.D., ’81), 

professor and chair of educational administration at Chungnam 

National University in Taejon, Korea,

Tamajong, who is an active and visible leader in her country’s 

opposition political party, the Social Democratic Front, spoke 

extensively about her work to expand the legal rights of women 

in her country and to educate people about the need for family 

planning and protection against AIDS transmission.

“Women have always been regarded as property in Cameroon. 

Slowly we are educating the politicians, but it is not an easy task. 

Before, I would have needed signed permission from my husband 

to travel here, to leave the country. Now that is no longer the law. I 

have determined that I will fi ght to the end until there are real and 

signifi cant changes in Cameroon,” Tamajong said.

According to Tamajong the most pressing school issues 

in Cameroon include lack of textbooks, better school fi nance 

formulas, the need to increase parent input, and making education 

available to nomadic tribal children and to girls.

Joo detailed a brief history of education in Korea. “Many 

educators, like myself, were educated in the United States,” 

he said. “Making changes in the educational system in Korea 

is diffi cult. In 30 years we went from an agricultural culture to 

an industrial culture. Now we must change to a knowledge and 

information culture. We haven’t adjusted to that yet.”

Joo would like to see the educational system move to a more 

humanized model, saying that now Korean schools work on the 

factory model, emphasizing rote learning and preparation for 

college entrance exams.

“Education reform is not working because of the poor 

economy and politics,” Joo said. “We are seeing a decline in 

respect for teachers, an increase in school violence and juvenile 

delinquency, and underpaid teachers. But our students still have 

a high desire for education. Education is still highly valued in our 

culture.”
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Lue Elva Gannon Wivell (B.A., 
’25, education) celebrated her 
100th birthday on August 15, 
1999, making her the oldest living 
alum we know. If you or a fellow 
graduate of the college has had the 
good fortune of celebrating 100 
years, let us know!
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Several distinguished stu-
dents and alumni were 
honored April 3 at the 
McNamara Alumni Center/
Gateway with the Alumni 
Society’s annual awards.

The Advanced Study 
Student Scholarship went 
to Jill Tuttle (pictured above 
with Dean Steve Yussen 
and Alumni Society Board 
President Patrick Romey), 
a Ph.D. candidate in edu-
cational psychology who 
is pursuing a degree in 
learning and cognition 
and educational technol-
ogy. She helped to develop 
and now coordinates the 
college’s Instructional 
Technology Fellowship 
Program (see page 21). The 
Initial Teacher Licensure 
Scholarship was awarded 
to Amber Hegland (who was 
not present at the event), 
who is studying for initial 

licensure in K-12 physical 
education and an M.Ed. 
in applied kinesiology. 
Hegland currently is stu-
dent teaching at Wayzata 
High School in Plymouth. 

The Gordon M.A. Mork 
Outstanding Educator 
Award, presented to a grad-
uate of the college who is or 
has been in a teaching, coun-
seling, or other non-adminis-
trative role in a school-based 
educational setting, was 
presented to two individuals. 
Randy Miller (pictured below Randy Miller (pictured below Randy Miller
with Associate Dean Bob 
Serfass), professor of health 
and human performance 
and chair of the department 
at Winona State University, 
received both a master’s and 
a Ph.D. in kinesiology. He 
has been with Winona State 
for more than 25 years. The 
University of Manitoba, 
where Miller received an 
undergraduate degree, 

recently inducted him into 
its University Hall of Fame. 
Jacqueline Richardson (pic-
tured below right with Steve 
Yussen and Patrick Romey), 
associate professor of human 
services and chair of the 
department at Metropolitan 
State University, received a 
Ph.D. in educational policy 
and administration. She has 
been at Metro State since 
1993. Prior to that time, she 
held an appointment as an 
assistant professor in educa-
tion at Augsburg College, 
served as a program manag-
er and trainer at Honeywell, 
and was the president and 
owner of a private voca-
tional school for childcare 
providers. 

The Larry Wilson Award, 
given to a University gradu-
ate who is or has been an 
active educator in a non-
school-based setting, went 
to Janet Hagberg (pictured Janet Hagberg (pictured Janet Hagberg
at right with Steve Yussen 
and Patrick Romey), author, 
lecturer, and consultant. 
Hagberg holds an under-
graduate degree in home 
economic education and 
master’s degree in social 
work from the University 
and has completed her 
coursework toward a Ph.D. 
in adult development. 
Hagberg has been active in 
the fi eld of career and orga-
nizational development for 
16 years. Currently Hagberg 
is co-directing the Silent 

Alumni Society 
presents 2000 awards
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Witness National Initiative, 
which seeks to reduce 
domestic violence murders 
to zero by 2010. 

The Distinguished 
International Alumni 
Award, created to recognize 
the contributions of col-
lege graduates around the 
world, is presented jointly 
by the Alumni Society and 
the International Education 
Committee. Sam Hwan Joo
(pictured top right with 
his wife, Mija Boo Ji, and 
Professor Gary McClean) 
is a professor of educa-

tional administration and 
chair of his department 
at Chungnam National 
University in Taejon, Korea. 
He received a Ph.D. in edu-
cational administration in 
1981. Joo has achieved a 
record of high distinction in 
his scholarship and leader-
ship in educational adminis-
tration in Korea. He has an 
impressive record of publica-
tions, including books, chap-
ters, and articles. He recently 
was elected president of the 
prestigious Korean Society 

for the Study of Educational 
Administration.

Elizabeth Vukeh Tamajong
(pictured above left with 
Steve Yussen, Professor 
Josef Mestenhauser, and 
Patrick Romey) received 
a master’s and Ph.D. in 
educational administra-
tion. She is a recognized 
educational leader in her 
country, serving as a lecturer 
in the Faculty of Letters and 
Social Sciences and Higher 
Teachers’ Training Centre at 
the University of Yaounde. 
She also is a research offi -
cer and sub-coordinator 
at the National Centre 
for Education, Ministry 
of Scientifi c and Technical 
Research. She serves as an 
adviser of the Cameroon 
National Association for 
Family Welfare, an affi li-
ate body of International 
Planned Parenthood 
Federation, Africa Region, 
and is president of the 
Charismatic Group, the 
Women’s group of the 
Social Democratic Front, 
Cameroon’s opposition 
party. 

The Alumni Society also 
presented special awards to 
Margaret Sughrue Carlson
and Nancy Lindahl (pictured 
below with Steve Yussen 
and Patrick Romey) to 
recognize their outstand-
ing leadership and signifi -
cant contributions to the 
University, the college, and 
its alumni. Lindhal graduat-
ed in 1968. She was elected 
national president of the 
University of Minnesota 
Alumni Association in 
1999. She is former com-
munity affairs director for 
KARE-11 TV, a past presi-
dent of Junior League, 
and has served on the 

boards of more than a 
dozen organizations. 
Carlson is a 1983 alumna 
who became executive 
director of the UMAA 
and associate vice presi-
dent of the University in 
1985. Before coming to 
the Alumni Association, 
she was executive director 
of the Minnesota chap-
ter of the Cystic Fibrosis 
Foundation. She was as a 
founding member of the 
Goldstein Gallery at the 
University and will assume 
the vice-presidency of 
Minneapolis Rotary 
next year.
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IF YOU’VE PUT OFF JOINING the University of Minnesota 
Alumni Association, there’s no better time than now to 
become a member! April marks the kick-off of Recruitment 
2000, a campaign designed to build membership in the 
alumni association to 50,000 by December 31, 2000. 
And, when you join the UMAA, you will automatically 
become a member of The College of Education and Human 
Development Alumni Society. 

Membership in the UMAA and the Alumni Society 
keeps you close to the spirit and activity of the U of M. How? 
Here are just a few of the opportunities and benefi ts of 
membership:
■  A 10-percent discount on merchandise from Goldy’s at 

Gateway and a 10-percent discount on one entrée and 
beverage from the Gateway Café featuring D’Amico & 
Sons.

■  A subscription to the UMAA’s award-winning magazine, 
Minnesota.

■  Alumni Society updates and announcements so you stay 
connected to former classmates and can participate in 
special events and activities.

■  Special deals on Internet service.

■  A  10-percent discount on Twin Cities University of 
Minnesota Bookstore merchandise. You can shop 
online, by catalog, or on campus!

■  Great deals on athletic tickets, including home and away 
Gopher football tickets, wonderful opportunities to 
travel, and discounts on a variety of services that, when 
used once or twice, pay for your membership

Use the enclosed membership application to join today! 
When you do, a portion of your dues is given to the college’s 
Alumni Society to sponsor scholarships, alumni recognition, 
programs, activities, and special events.

 Your support is appreciated.  We look forward to 
welcoming you as an Education and Human Development 
Alumni Society member!

UNIVERSITY OF MINNESOTA ALUMNI ASSOCIATION 
MEMBERSHIP APPLICATION

Membership type:

q$30 annual single      q$75 three year single

q$40 annual joint*      q$105 three year joint*

$4.80 of annual dues is allocated for a subscription for six issues of Minnesota.

*Joint member name (indicate name changes)

*Joint member grad year/college/major

*Joint member e-mail

qor indicate Friend of  the University

First Name                                 Middle                         Last

Address

City                       State                      Zip

Graduation Year(s)                 College                     Major

E-mail address

Payment Method:

qCheck payable to UMAA       qMasterCard

qVisa                 qAmEx

Credit Card Number                                  

Expiration Date

Signature (all credit card purchases must be signed)
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What does 
Campaign Minnesota 
mean to you?
For the last three years my young son 

has struggled to learn to read. He has 

gone through testing, spent time with 

special education teachers and tutors, 

and struggled with low self-esteem 

because he wasn’t reading “like all 

the other kids.”  I have learned the 

difference between whole language 

instruction and phonics, spent hours 

reading to him and more hours in conferences with 

teachers and administrators seeking solutions to his reading 

diffi culties.

My work in the college has made me realize that there 
are countless children out there like my son—many with 
even more serious learning problems. I also have learned 
about the outstanding research and outreach being done 
by college faculty to address issues such as literacy. Putting 
research into practice allows us to use our knowledge 
to solve many of society’s most challenging problems. 
However, doing so requires fi nancial resources that allow 
us to respond to opportunities, meet emerging needs, and 
support progressive research and new technologies.

For me, the University’s capital campaign, Campaign 
Minnesota, is not just about making the college or 
University a better place. It’s about improving lives. By 
raising private support to fund a literacy initiative, for 
example, this campaign touches my family and me.

The college has identifi ed four areas as high priorities for 
support in this campaign. They are:

Literacy. Research shows that early literacy is critical to 
future educational success.  The University’s Early Literacy 
Initiative, housed in the college, includes a broad-based 
tutoring program, teacher training, and faculty research on 
a host of literacy issues.  

Technology-enhanced teaching and learning. Almost all 
of Minnesota’s schools are now hooked up to the Internet 
and computers are available to students. But many teachers 
lack the necessary skills and training to take advantage of 
this resource. We must provide the skills and knowledge to  
allow teachers to use new technologies as “mindtools”—
fostering students’ critical, creative, and complex thinking.

Urban education and outreach. The college has a long 
tradition of addressing the 
educational problems endemic 
to our core cities. Initiatives 
include training teachers of 
color and working with several 
inner city schools to create 
sites for teaching, learning, 
and research; a national center 
on service learning; school-to-
work programs; the Shirley 
Moore Laboratory School for 
pre-school children; parent 
and family education; and 
programs for fi rst-time, at-risk 
parents.

Educational leadership. The 
challenges of educational 
leadership are greater than before, with predicted educator 
shortages, increasingly diverse populations, and decreased 
funding. Without experienced and visionary leaders, our 
schools, communities, and educational systems will suffer.

We believe that by strengthening our teaching, research, 
and outreach efforts in these four areas, we can—and 
will—improve the lives of people just like you and me. If 
you would like more information on Campaign Minnesota 
and the college’s campaign priorities,  please contact me at 
612-625-5511 or toll-free at 1-800-775-2187.  
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phi•lan•thro•pya celebration of giving

Lynn Slifer
Director of 
Development

New matching funds available 
for graduate education

Campaign Minnesota gifts of $25,000 
or more that are designated to endow 
graduate fellowships may be eligible for 
matching through the new 21st Century 
Graduate Fellowship Endowment. This 
unique matching fund, administered 
by the Graduate School, will double the 
impact of the support for fellowships. If 
you are thinking of creating a fellowship 
endowment for the College of Education 
& Human Development, or you would like 
more information on this opportunity, 
please contact Lynn Slifer at 612-625-5511.
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The following essay was written by a student in one of the 

college’s fi ve freshman seminars, “The Role of Education in 

a Democratice Republic,” taught by Michael Hartoonian, 

professor in the Department  of Curriculum and Instruction. In 

1998, University President Mark Yudof piloted the freshman 

seminar program as part of a broader University initiative to 

enhance undergraduate education. Far beyond their immediate 

content benefi ts, freshman seminars offer multiple advantages: 

close contact between freshmen and faculty, a sense of belonging 

among students, valuable mentoring opportunities. As 

communication-intensive experiences that emphasize speaking, 

writing, and critical thinking, the seminars provide skills central 

to learning at any level and excellent preparation for advanced 

courses. 

Every parent has heard the question: “Why do I 

have to go to school today?” -The most familiar 

response to this question is, “Because it is 

good for you.” While this is undeniably true, our parents’ 

response was easier to accept as a young child, for there 

was really no choice in the matter and no way of getting 

around the fact that one had to go to school. But now, 

with the gradual progression into adulthood, the desire to 

better understand why things are the way they are becomes 

stronger.-Even now when there is no particular overbearing 

force pushing us to go to school, the question in our minds 

still turns to “Why?” Why do we have to go to school? 

What exactly is the purpose of education? 

The answers can be found within ourselves and within 

the workings and expectations of our nation as a whole. 

In our society, education exists to play the general role of 

enlightenment in people’s lives, helping them to become 

more capable of leading healthier, happier, more successful more capable of leading healthier, happier, more successful 

lives as human beings and, more specifi cally, as United States 

citizens.

In order to lead this full, successful life, one must fi rst 

gain-the background knowledge on how to do so. Students 

do not go to class the fi rst day, sit down, and learn a lesson 

titled “How to lead a happy, successful life.” School is the 

institution in our nation that gradually educates students 

with spoken, as well as unspoken lessons. The main lessons 

are organized into specifi c subjects such as mathematics, 

science, and language arts.-Over an entire grade school-to-

high school experience, one learns innumerable facts and 

bits of information specifi c to each subject, so many that one 

cannot possibly expect to remember every specifi c detail. 

That date of the commencement of the Spanish Civil 

War that was pounded into our heads until the day of the 

history test is probably not a fact that will remain with us 

always. In fact, we may not have even remembered the 

date three hours after test was over! -Each specifi c bit of 

information learned may be insignifi cant in the long run, 

but, overall, it is the culmination of all the knowledge we 

acquire that reveals itself as being the most important effect 

of all. Mortimer J. Adler, a famous philosopher, showed his 

support of this in his statement: “Schooling, in addition to 

producing competent specialists, should prepare graduates 

to go on learning for the sake of becoming generally 

educated human beings.” This “general education” of 

which he speaks is one that the government strives to give 

all citizens, for with that behind them, they will have a much 

easier time going out into the world and fi nding success. 

Historically, education is not only meant to fulfi ll the 

previously listed goals, but, more importantly, to create 

competent, effi cient citizens who could work to better our 

I N  T H E I R  O W N  W O R D S

The purpose of 
education



nation and maintain its stability if not increase its success. 

Considering that curricula in today’s schools have not 

changed immensely during the last 100 years, one can 

come to the conclusion that one of the major purposes of 

education today is still to form knowledgeable citizens 

for our country who are capable of creating opinions and 

making decisions that will positively affect our political 

system and nation as a whole.

In today’s society, there seems to be a rising emphasis 

on becoming familiar with who you are, as well as obtaining 

the ability to think in ways that reveal that you are in touch 

with your innermost beliefs and ideas. Some think that you 

do not need a formal education to do this.-These people may 

ask how exactly the study of pronouns in English class is 

going to bring about aspirations of one’s true identity.-The 

answer to this, of course, is that it most likely will not. It 

simply adds to the well-roundedness of a person. The more 

educated people become, the more well-rounded their 

ideas become, and the more individualized their patterns of 

thinking seem to be. A good education plays a strong role 

in this development, and without it, people would have less 

insightful ideas and thought patterns. -----

Similarly, education serves as a sort of rite of passage 

for children as they grow into adults. Upon entering school, 

children’s ideals and behaviors have hardly even begun 

to grow and mature. Their schooling pushes them along, 

gradually introducing them to some important values such 

as responsibility, respect, and independence. Teachers 

educate their students on the importance of responsibility 

by insisting that they do their homework, turn it in on time, 

and be careful with borrowed items such as toys or school 

supplies. Schools also stress respect day after day, year after 

year. We have all been preached to about respect on the 

fi rst day of school. Students learn to appreciate others and 

their ideas and differences, whether or not they agree with 

them. This creates a certain sense of cultural awareness 

and acceptance, which plays a giant role in citizenship 

and remaining ethical in society. Horace Mann, a famous 

educational fi gure, strongly supported this idea. He said, 

“Education, then, beyond all other devices of human origin, 

is a great equalizer of conditions of men.” 

And just like respect, independence is a prime learned 

value. By the time students reach high school and university 

classes, they are forced to become more independent in 

their studies. They are responsible for their assignments. 

They work hard and study more independently than 

ever before and usually enjoy this privilege, despite the 

pressure. Students also begin to live on their own, get jobs, 

and sometimes even support themselves economically. 

Responsibility and independence truly can be seen as coming 

hand in hand. 

To become enlightened is to possess all of these values 

as well as a well-rounded belief system of one’s own.-This 

is one point that is clearly stated by Emma Willard, an 

educational philosopher and teacher. “Education should 

seek to bring its subjects to the perfection of their moral, 

intellectual, and physical nature…in order that they may 

be the means of the greatest possible happiness of which 

they are capable, both as to what they enjoy and what they 

communicate.” -

Education is one of the most powerful and life-

determining forces existing in our society, and even our 

world. Going to school is something that a majority of 

students take for granted. Yet the opportunities and insights 

towards life and oneself that it offers are innumerable. 

Education is here for us with the incredibly signifi cant 

purpose of giving us general background knowledge, 

preparing us for a life of citizenship, and making us better 

people with the chance for brighter, more successful futures. 

So next time a child asks, “Why do I really have to go to 

school today?” the answer will be simple: “To become 

enlightened.”

Erin Mader is a fi rst-year student in the 

College of Liberal Arts. Originally from 

LaCrosse, Wis., Mader has not yet declared 

a major but has considered a career in 

international business, social work, or 

possibly education. Her essay was edited to fi t 

the space.
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  Mark Your
        Calendars!

The Alumni Society has many events planned for the 

coming year. For more information about these and 

other alumni society activities, please contact Betty Jo 

Johnson at 612-625-1310 or through the college Web 

site at www.education.umn.edu. 

(DATES SUBJECT TO CHANGE)

MAY
8 College Commencement and reception with 

keynote speaker Carol Bly

JUNE
1 College of Education and Human 

Development Spring Picnic (post-
baccalaureate)

 7  University of Minnesota Alumni Association 
Annual Meeting with keynote speakers Mary 
Matalin and James Carville

12  Start of summer session classes. 
Check out our course offerings online at www.
education. umn.edu

20 Chase Lecture given by Lee Bennet 
Hopkins, noted children’s book author, 
anthologist, and poet

AUGUST
24 First day of Minnesota State Fair. Stop by the 

college’s booth!

 SEPTEMBER
5 Classes begin 

 9  Alumni Day at the Dome  (vs. Ohio University)

 OCTOBER
19   Gopher breakfast reception at Education 

Minnesota Conference

27   Homecoming  Reunion for classes of 1940, 
1950, and  1960 

28 U of M Homecoming parade

28 U of M Homecoming game vs. Northwestern

Alumni Society board meetings are held on the third 
Wednesday of  each month (except July and December)
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