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In the interest of clarifying issues around the proposed closing of the 
General College at the University of Minnesota I offer the following:

I support the Board of Regents and the Administration for their foresight 
and efforts to position the University as one of the leading postsecondary 
educational institutions in the world. Their actions are, and continue to 
be, consistent with the vision of the state’s founders, as inscribed over 
Northrop Auditorium. What has been unique about the University of 
Minnesota over the past 155 years is that it has become a world class 
institution because it has not forgotten the premise upon which it was 
founded.

The current attempt to make the University one of the top three publicly 
funded research institutions in the world would come at a cost to the 
citizens of Minnesota. Of necessity we will have to recast the notion of the 
“land-grant university” to fit with contemporary politics and to limit access 
in order to foster an illusion of excellence and exclusivity.

I differ with the current administration in principle over the issue of access. 
The inscription above Northrop Auditorium refers to all youth—not 
differentiated by social class origins, race or ethnicity, gender or sexual 
preference. Seventy-three years ago University President Lotus Coffman 
proposed the establishment of a program that would increase access and 
ease the transition of students into the rigors of academic life. Since then, 
the General College has fulfilled this mission and earned the reputation of 
being the nation’s premier developmental education program. 

It has been said that the state of Minnesota fulfills its responsibility to 
its underprepared, first-generation college attendees by maintaining a 
fine community college system. I commend the state for supporting an 
exceptional community college system, but that fact does not exempt the 
University from sharing that responsibility. Currently the General College 
admits 825 students each year of an incoming University freshman class of 
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about 5,000; 40 percent of the University’s freshman students of color are in General College. 
These students come from the inner cities of Minneapolis and St. Paul and from rural, greater 
Minnesota communities. Closing the General College does not necessarily mean that these 
students will attend community colleges, but it does mean that the University will be a less 
diverse community.

Forty-two years ago I began as a freshman at the University of Minnesota in the College of 
Science, Literature, and the Arts (now the College of Liberal Arts). I was one of four African 
American students from St. Paul Central High School admitted to the University that year. 
Three were admitted to the General College. We have all had great careers even though 
not all of us graduated in four years. I managed to graduate in four years and go on to earn 
M.A. and Ph.D. degrees and complete a certificate program at Harvard University. Yet I was 
told by my high school guidance counselor that although I appeared to be a capable student, 
the University of Minnesota would be too great a challenge for me. 

Thinking back on my junior high school experience, I remain impressed with my seventh 
grade mathematics teacher, the only African American teacher that I had during my entire 
educational experience in the St. Paul School District. I was one of only four African American 
children in an accelerated math curriculum that year. Our teacher nurtured us, inspired us, and 
taught us to appreciate mathematics. Coincidentally, he began his college education in the 
General College.

As a matter of principle, and because of him, I am morally obligated to help insure that 
succeeding generations of students have the same opportunity of attending this great 
University. This is not misplaced sentiment and I am sure that most Minnesotans want no less 
an opportunity for their children.

Editor’s note: David V. Taylor has accepted the position of provost and vice president for 
academic affairs at Morehouse College, Atlanta, Georgia, effective August 2005.

On the cover
Hundreds of General College students, staff, faculty, and friends gathered on April 20 for a 
group photo on the steps of Appleby Hall, then marched to a rally on the steps of Morrill Hall. 
Among the speakers who addressed the crowd were Natalie Johnson Lee, Minneapolis City 
Council; Lou Bellamy, Penumbra Theatre; Dwayne Reed, NAACP; Ilene Her, Council on Asian-
Pacific Minnesotans; and Peter McLaughlin, Hennepin County commissioner.
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General College is responding to the chal-
lenge with an array of classes to build 
bridges for tomorrow’s college students. 
“People are feeling that we need to bring 
more rigorous courses from the colleges 
to the high schools so students can get 
a head start and prepare psychologically 
for college before they get there,” says 
Dan Detzner, General College associate 
dean for academic affairs. “Some students 
aren’t ready for all the freedom of college 
and don’t understand how much work 
it is going to be. We can give a hint of 

that in high school, and they are more 
prepared for the rigor of the coursework 
when they get here.”

General College educators have found 
high school students who are eager to 
soak up what they have to offer in the 
way of preparation and advice for becom-
ing university scholars. Read on for a 
glance at some of the innovative ways GC 
reaches out to students of all backgrounds 
and gets them ready to face the rigors of 
higher education. 

”

By Suzy Frisch

K-12
 PIPELINE

What was once a distinct separation between high school and 

college has become fuzzier as more and more students go on to 

institutions of higher education. But not all students have been 

turned on to the idea that college is in reach for them, too. 

Associate professor Amy Lee and Writing  

in the Community student Abraham Castro.



ACCESS spring 05   ❘   5

College in the Schools
While College in the Schools is a national 
program, leave it to General College to 
put a unique spin on its curriculum. 
College in the Schools pairs university 
professors with high school teachers, who 
instruct talented students in a topic for 
which they receive college credit. GC’s 
twist: it offers a college-level writing 
course to students whose first language is 
not English. These students have passed 
out of English as a Second Language 
courses and take mainstream classes, but 
they typically are overlooked for advanced 
programs that offer college credit. 

“The greatest benefit is that they get a 
chance to imagine themselves as college 
students. They experience that change 
in expectations from high school to col-
lege in a time and place where it’s not so 
risky,” explains Barbara Hodne, a GC 
senior teaching specialist and the College 
in the Schools faculty coordinator. 

“On campus, we see students in their 
first semester looking like they are in 
shell shock,” Hodne said. “They are 
overwhelmed by the pace, the onslaught 
of papers, reading, even something like 
a syllabus. Students who have taken this 
course don’t have to experience that shock 
when they go to college.”  

Hodne works with teachers at seven high 
schools, six in St. Paul and one in Min-
neapolis. The high school educators teach 
the curriculum of GC 1421, a basic writ-
ing course, to 55 students during one 
semester. The high school students write 
the same papers and do the same projects 
as General College students taking the 
very same course, and they receive college 
credit for their work. 

In addition, the high school students 
visit the University’s campus and sit in on 
classes in General College and the Col-
lege of Liberal Arts. They visit some of 
the resource centers for students of color, 
such as La Raza for Latino students and 

the Hmong Student Association, to show 
how students of diverse backgrounds 
receive support on campus. 

Small class sizes allow teachers to give 
their College in the Schools students a 
lot of individual attention and abundant 
feedback about their writing 
projects. It’s a boon for these 
students, who have learned 
English but might not have 
perfected their language skills. 
“These students in mainstream 
classes may be the quiet stu-
dents at the back who are 
diligent but not being pushed 
as hard as they could be,” said 
Hodne. “Here, teachers can 
set higher expectations because 
they have fewer students.” 

Writing in  
the Community
This elective writing course 
provides an opportunity for 
General College students to 
improve their writing while also reach-
ing out through service learning to high 
school students in Minne-
apolis. The class pairs GC 
students, many of whom are 
first-generation college stu-
dents, immigrants, people of 
color, or students from low-
income families, with students 
at Plymouth Youth Center 
(PYC), a Minneapolis public 
charter school that serves stu-
dents who have not been suc-
cessful in mainstream schools. 

Amy Lee, an associate professor 
and co-director of the writing 
program at General College who teaches 
Writing in the Community, says she saw 
a natural match between the high school 
and college students and wanted to teach 
a course that could help them both. Her 
General College students have a lot to 

K-12

College in the Schools teachers offered each 
other advice on evaluating first drafts submit-
ted by their students. The goal: common agree-
ment on college grading standards. Clockwise 
from upper left: Barbara Hodne (GC), Scott 
Hall (Johnson High), Jane Hall (Humboldt High), 
Adam Rainbow (Highland High), and Sarah 
Zosel (Community of Peace Academy).

Jessica Boerum was part of Amy Lee’s 
class and participated in the Compost 
magazine project. 

continued on page 7
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Students working with students
By CaPrice Crowe and Mariahma Presley

Our experience in GC 1423’s “Writing in the Community” 
has been eye-opening. No, not easy, and no, not predict-
able. There have been times when we’ve been discour-

aged, frustrated and ready to quit; we wondered, “Are we wasting 
our time here?”

 You might be surprised to find out that we are not first-time 
volunteers; we’ve given our time to lots of different community 
organizations in our 18 years. But our work this semester with 
Plymouth Youth Center (PYC) has been a trailblazing of sorts and 
we had to learn that when you do community learning, it takes 
time to build relationships, to get comfortable together, to learn to 
work together.

What is PYC? It’s an alternative school in North Minneapolis that 
features a diverse group of students who have not always felt sup-
ported or confident in their educational endeavors. Many students 
have developed low self-esteem as students but that doesn’t mean 
they lack the potential or ability to succeed; it just means they 
benefit from a smaller, more individualized learning environment.

Reading “alternative school” brings some negative stereotypes to 
mind, huh? “Oh, those are the kids who can’t make it in a ‘real’ 
school.” “Those are the kids that misbehave.” But not everything 
is what it seems and you can’t just believe the hype. People who 
don’t know better believe some of the same things about GC and 
we know how those stereotypes and biases and misperceptions 
can damage. 

There are so many benefits to 
attending an alternative school. 
PYC has very small class sizes and 
the students really get one-on-one 
attention. The teachers create a 
comfortable setting, so your learn-
ing environment is more relaxed. 
Even though you’re at an alternative 
school, you still have to fulfill all 
of the requirements of public high 
school; you’re just not as rushed. In 
a public high school, the teachers 
have a certain amount of mate-
rial that needs to be taught in a 
certain amount of time. At PYC, they 
can take the time to find alterna-
tive ways to help students learn. 
It’s similar to our GC experience: 
standards aren’t lower, but teachers 
pay more attention to whether their 
pedagogies are effective; they pay 
more attention to helping students 
learn the material. 

Every Monday this semester, we 
went to PYC to work with four to six 

students, creating a magazine together that will focus on trying to 
erase stereotypes and misconceptions of alternative schools. In the 
beginning, we often wondered what the point was. In our weekly 
reflective writings, we wrote a lot about how the PYC students 
didn’t seem to be excited about our project, didn’t seem to care 
that we were even there. Sometimes, we didn’t even want to go 
any more: who wants to keep showing up to something that makes 
you feel frustrated, useless, or crabby?

But slowly, we started to look at our expectations—why did we 
expect to be thanked and immediately accepted? Just because 
we were there? How would we feel if we were in their shoes? We 
started to realize that it takes time—you’ve got to keep on show-
ing up, ready to work, excited to be there, committed to the project. 
Lately, we’ve seen a real change in our group: our PYC partners 
are writing pieces for the magazine; it’s more comfortable for our 
group to talk more; we are having real conversations that flow and 
help us really get to know and to support each other. 

Students like us sign up for service-learning courses because 
we want more from our education—we want the classroom to 
connect with the world, we want our learning and work to be 
meaningful. We think that students don’t realize, though, that even 
while we might be having a positive impact on the community, 
what we’re really learning about in a service-learning course is 
ourselves. We gain a deeper sense of who we are and how we 
have been shaped; we get a chance to look at our expectations 
and experiences, and to be open to challenges and new ways of 
looking at things. Taking “Writing in the Community” has made 
us think a lot about education, and we have learned to be more 
patient and have gained more discipline. 

So, would we do it all over again? Yep; in fact, we’d the first to sign up. 

CaPrice Crowe (l) and Mariahma Presley (r).
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give to PYC pupils, who haven’t always 
had positive experiences in school. At 
the same time, the collegians’ work with 
the high school students provides a rich 
palette for them to draw upon in their 
writing projects for Lee’s class. 

Lee takes a multifaceted approach to 
building bridges between the high school 
and college students. Each week dur-
ing the spring semester just ended, 27 
General College students visited PYC 
and each spent an hour one-on-one with 
a high school student. They also cor-
responded regularly through e-mail with 
the students about their educa-
tional obstacles and motivating 
experiences. To make the PYC 
pupils feel a part of a larger 
community, they could attend 
an extracurricular hip-hop 
dance class being taught by 
one of the GC students. The 
culminating project is a col-
laborative magazine, Compost, 
filled with the writing and art 
work of students from both 
institutions. About 45 high 
school students participate in 
one or more of the activities. 
(See sidebar, opposite.)

The PYC students are “able to talk to 
students who have similar backgrounds,” 
said Lee. “There are a lot of first-gen-
eration students, a lot of low-income 
students, and they know about the social 
pressures to not be successful in school 
or having a lack of family support. Their 
conversations and dialogues have been 
helpful to hear what the first year of col-
lege has been like.” 

Lee believes that her GC students 
will help the high school students see, 
through two campus visits, that college is 
in reach for them. After their first visit to 
campus, Lee says many of the PYC stu-
dents realized, “‘I could do that.’ They 
get to identify college as a real possibility 

for their future. They walked around 
campus and saw that they could fit in 
here.”

Service learning
When Renee DeLong’s General Col-
lege writing students spend two hours 
a week at Oh Day Aki charter school in 
Minneapolis, they are often quizzed by 
the primarily American Indian students 
about whether they are Indian and what 
tribe they are from. The General College 
students serve as role models for these 
high school students, and do so effective-

ly because they are close in age and share 
many similar experiences. 

“The Oh Day Aki students may not have 
too many people to ask those questions 
of. That is a benefit that may be hard to 
measure numerically, but I think it can 
have a long-term impact” on whether 
they do well in school and attend college, 
says DeLong. At the same time, some of 
DeLong’s General College students have 
told her that working with the Oh Day 
Aki pupils motivates them to be good 
students because they know the kids look 
up to them. 

DeLong’s service learning writing course 
pairs her students with those in several 

Minneapolis public schools, such as Oh 
Day Aki and an after-school program 
called ACES. The collegians spend two 
hours a week at their site, keep a running 
journal about their time working with 
the students, and complete a final project 
to better the educational experience of 
the students at the school. For example, 
one of DeLong’s students wants to write 
a grant to improve the library at Oh Day 
Aki. 

Last year, DeLong’s GC students par-
ticipated in a journaling program with 
students at Roosevelt High School in 

Minneapolis, where DeLong 
used to teach. They read the 
same articles and described 
their reactions to them, as 
well as what was happening in 
their lives. Students swapped 
journals and then eventu-
ally met each other when the 
high school students visited 
campus. The Roosevelt pu-
pils went to classes with their 
paired GC students, had a 
group pizza lunch, and met 
GC Dean David Taylor.

Building bridges from 
high school to college

From College in the Schools to Writ-
ing in the Community, General College 
is working to build bridges from high 
school to college for students who might 
never have believed that a higher educa-
tion was in reach for them. They are 
opening the eyes of students of all back-
grounds to the possibilities that really are 
in their grasp. 

“On campus, we see students in their first  

semester looking like they are in shell shock. 

They are overwhelmed by the pace, the  

onslaught of papers …  even something like a 

syllabus. Students who have taken this course 

don’t have to experience that shock when 

they go to college.” 

CaPrice Crowe (l) and Mariahma Presley (r).

continued from page 5
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NATIONAL RECOGNITION
Jeanne Higbee was awarded the Voice of 
Inclusion Medallion by the American College 
Personnel Association. The award recognizes 
individuals and programs in higher education 
who have contributed to making their campus 
communities a welcoming environment for all. 

UNIVERSITY RECOGNITION
Amy Lee is the latest GC winner of the Hor-
ace T. Morse-Minnesota Alumni Association 
Award for Outstanding Contributions to Un-
dergraduate Education, the most competitive 
award for faculty at the University of Minne-
sota. Eleven current GC faculty members have 
received the Morse-Alumni Award, which was 
named for the first dean of General College.

Mary Ellen Shaw is one of four recipients 
of the prestigious John Tate Award for 
Excellence in Undergraduate Advis-
ing. The award recognizes “sustained and 
substantial contributions to undergradu-
ate education at the University of Minnesota 
through commitment to academic advising.” 
Shaw is the sixth GC adviser to win the Tate 
Award.

Bruce Schelske received the University’s 
2005 President’s Award for Outstanding 
Service. The award recognizes exceptional 
service to the University; recipients of this 
award have gone well beyond their regular 
duties and have demonstrated an unusual 
commitment to the University community.

Murray Jensen has been appointed faculty 
course team leader for the 1000-level course 
teams involved in the Bush Grant Initiative for 
promoting student learning in large classes. 

FACULTY AND STAFF NEWS
Karen Miksch was selected as one of five 
fellows for the 2005 Higher Education Law 
Roundtable. Sponsored by the University of 
Houston Law Center’s Institute for Higher 
Education Law and Governance (IHELG), the 
roundtable is an intensive seminar for junior 
faculty who write or teach in the field of col-
lege law and related areas.

Miksch is a also a field reviewer for the 
Social Science Research Council (SSRC) proj-
ect “Transitions to College: From Theory to 
Practice.” The project focuses on post-sec-
ondary transition and retention successes 
and failures associated with students who 
traditionally have not had access to college.

PUBLICATIONS
Walt Jacobs, Speaking the Lower Frequen-
cies: Students and Media Literacy (SUNY 
Press, 2005).

—“After-Whiteness Studies” (book review), 
Symploke 12(1-2): 261-264.

Jeanne Higbee, David Arendale, and 
Dana Lundell, “Using theory and research 
to improve access and retention in develop-
mental education,” in C. A. Kozeracki (Ed.), 
Responding to the challenges of develop-
mental education (pp. 5-15). (New Directions 
for Community Colleges, No. 129). San Fran-
cisco: Jossey-Bass, 2005.

Robin Murie, Molly Rojas Collins, and 
Dan Detzner, “Building academic literacy 
from student strength: An interdisciplinary 
life history project,” Journal of Basic Writing 
(Vol. 32, No. 2).

Zha Blong Xiong, Pat Eliason, and Dan 
Detzner, “Southeast Asian Immigrants’ 
Perceptions of Good Adolescents and Good 
Parents,” The Journal of Psychology, Vol. 
139, No. 2, March 2005.

The Spring 2005 issue of Research & Teaching 
in Developmental Education (Vol. 21, No. 2) 
includes two articles by GC authors: 
—Randy Moore, “What Factors Predict 
the Success of Developmental Education 
Students in an Introductory Biology Course”   
(pp. 35-42).  
—Jeanne Higbee, “A ‘Grade A’ Controversy: 
Student Perspectives” (pp. 65-72).

Robert Yahnke is featured on the re- 
release of the classic 1973 educational video 
Peege (Phoenix Learning Group, 2004).  He 
provides a critical commentary track on the 
28-minute video. 

GRANTS
Heather Dorsey received a grant of $250 
from the Office of University Women to 
partially fund a program entitled Voices of 
Hope: A Multi-cultural Arts Slam. The event 
will involve students, faculty, and staff mem-
bers in performances of existing and original 
stories, poems, and songs, all related to the 
theme “hope.”

David Ghere and Heather Dorsey received 
a $7,600 First Year Learning Communi-
ties grant from the Office of the Senior Vice 
President for Academic Affairs and Provost 
for “Speech in American History.” 

Walt Jacobs  has been awarded a U of M 
President’s Faculty Multicultural  
Research Award ($5,940) for summer 2005 
to begin his project, “Students Who Live 
With Social Ghosts.”

TRiO Student Support Services (Bruce 
and Sharyn Schelske, directors) received 
a grant of $1,600,000 in U. S. Department 
of Education funds for the five-year period 
2005-10. The General College TRiO proposal 
was ranked in the top 10 percent of the 
17,000+ proposals submitted, meaning it will 
receive a “bonus” additional year of fund-
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Regina Alexander’s passion for creativity and 

expression was awakened during travel in high 

school to London and Paris, which will be broad-

ened in “The Great Minds of the Renaissance” 

global seminar. She has participated since 7th 

grade in the Multicultural Excellence program, teaches at the YMCA, and sings in gospel 

and women’s choirs. 

Timothy Cronin came to GC after working as a musician and traveling for four years fol-

lowing graduation from the Perpich Center for Arts Education. He is now a French major in 

the College of Liberal Arts, looking to add a second major in cultural studies and compara-

tive literature. Cronin is looking forward to the immersion in the French language he will 

get at the Paul Valery University in Montpellier for the 2005-06 academic year.

Fatima Fisher will study “The Great Minds of the Renaissance” in Italy this summer. She 

is a first-generation college student who has volunteered with a number of youth mentor-

ship and tutoring programs. She aims to transfer to the College of Education and Human 

Development and have a career in business.

Khong Xiong (pictured) wants to learn Spanish in a Spanish-speaking country, which 

he will do when he studies in Merida, Venezuela. He has volunteered in the community in 

many capacities and was director of education and diversity in Sanford Hall fall semester. 

As cochair of the General College Student Board, Xiong has played a key role in the rallies 

and letter writing campaigns that characterized this spring’s drive to save GC. 

ing. Since the current TRiO grant is funded 
through August 2006, this TRiO grant is 
funded though August of 2011. (If Congress 
continues to appropriate the money.) 

WELCOME TO NEW STAFF 
Tabitha Grier, assistant professor (fall 2005)

I’esha McKinney, principal admininstrative 
specialist, Dean’s Office

Anna Resele, student personnel worker, 
Upward Bound

Julia Ryan, info tech professional, Tech 
Center

Jeanne Schacht, graphic designer, Commu-
nications Office

PROMOTIONS  
(effective fall 2005)

Heidi Barajas, to associate professor with 
tenure

Patrick Bruch, to associate professor with 
tenure

Walter Jacobs III, to associate professor 
with tenure

Thomas Reynolds, to associate professor 
with tenure

Rashne Jehangir, to assistant professor

Na’im Madyun, to assistant professor 

Lizette Bartholdi, to associate counselor 
advocate 

Harvey Carlson, to associate counselor  
 advocate

Maureen Aitken, to senior teaching spe-
cialist

Molly Rojas Collins, to senior teaching 
specialist

Jan DeNoble, to senior teaching specialist

Patricia Fillipi, to senior teaching specialist

Barbara Hodne, to senior teaching specialist

M. Christine Howell, to senior teaching 
specialist

BEST WISHES TO 
…retiring faculty 

Richard Uthe, associate professor

…departing staff

Len Mrachek, Mathematics

Shani Greene, Upward Bound

LeAnne Boorsma, Dean’s Office

Josh Saindon, Tech Center

Bethany Hummel, Registrar’s Office

Learning  
Abroad

scholarship 
winners
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P
atti Neiman characterizes her work as helping stu-
dents open doors to their futures. “Once that door 
opens,” said Neiman, counselor-advocate and coor-
dinator of the General College Transfer &  
Career Center (TCC), “students realize they have 

many possibilities. Then it’s about guiding them through their 
exploration process.” 

What drives the TCC—and what makes it a unique service on 
campus—is its holistic approach. While other “U” career servic-
es offices offer services to help prepare students for the world of 
work, the TCC provides students with information and services 
that will help them make well-informed career exploration deci-
sions at an early stage in their education. 

The Transfer & Career Center is a bright and welcoming space 
staffed by professional advisers and skilled graduate and under-
graduate students. Students new to the center can talk with an 

adviser, get an overview of the center’s rich resources and ser-
vices, and begin to formulate some personal next steps. 

“Students can come in and take assessment instruments, meet 
with us individually to talk about their strengths and weaknesses, 
what their interests are, and how that relates to making decisions 
and choosing majors,” said Neiman, who firmly believes that 
helping students navigate this complex decision-making process 
strengthens General College’s mission of retention and transfer. 

“The beauty of coming through General College and using the 
Transfer & Career Center is you get that broad introduction to 
the University,” Neiman said. The center hosts regular meetings 
with advisers from other University colleges to learn the require-
ments for transfer and declaring majors. The TCC also provides 
information on internships and experiential learning, helps stu-
dents explore career planning resources, and sponsors “first-step” 
meetings about a range of opportunities, such as learning abroad. 
In fact, the TCC is so popular that many students continue to 
use its services long after they have transferred out of GC. 

The TCC recently joined forces with GC’s new Mentor Pro-
gram, coordinated by the GC Development and Alumni Rela-
tions office. Mentors meet regularly with their student mentees, 
assisting them with a range of academic and personal issues and 
helping them to identify critical campus resources, one of which 
is the Transfer & Career Center.  

In its first year, the Mentor Program has matched 22 pairs, one 

of which is GC freshman Khong Xiong and mentor Gary Peter, 
a writing teaching specialist. Xiong, who is considering a major 
in psychology and a minor in Spanish, says his mentor is helping 
him reach both academic and life goals. 

“Working with Gary helped me recognize the real me—recog-
nize what college life is really all about,” says Xiong.  Together, 
they worked on Xiong’s resume, talked through personal is-
sues, and visited the TCC, where they explored majors, career 
information, and learning-abroad opportunities. As a result of 
his visit to the Center, Xiong successfully applied for a learning-
abroad grant to study this summer in Venezuela. (See page 9.)

In addition to Neiman, the TCC is staffed by GC counselor 
advocate Jeannie Stumne, one undergraduate student, and three 
graduate students from the College of Education and Human 
Development’s counseling and student personnel psychology 
(CSPP) program. As one of the few sites on campus that offers 
hands-on graduate student counseling training, the TCC has 
served as an important training ground for a number of CSPP 
students, a relationship nurtured by Neiman, herself a CSPP 
graduate, and her former CSPP adviser (and former GC staff 
member), Tom Skovholt. Current GC staff members Harvey 
Carlson, Rashne Jehangir, Kitty Jones, and Tabitha Greer all be-
gan their careers at General College as CSPP graduate students.

For more information call 612-624-4346, or visit www.gen.
umn.edu/transfer_career_ctr/default.htm. 

By Judith A. Fox

 TRANSFER & CAREER CENTER

Olatokunbo Fashoyin (r), a grad student counselor at 

the TCC, working with GC student Julius Eromosele. 
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Events
The Center hosted three monthly forums this spring, including 
“Video Games as Tools for Educators,” “Student Voices in Curricular 
Transformation,” and “Future Directions in General College: Teaching, 
Research, and Practice.” We also continued our popular new series of 
weekly conversations called “CRDEUL Coffeehouse.” These involved 
faculty and staff facilitators from the Center’s Advisory Board and 
GC community focusing on an article, recent news, or a report in 
developmental education. For an hour each week, CRDEUL was 
transformed into a “coffeehouse” with treats, coffee, tea, special 
lighting, and intellectual conversations!

Publications
Co-editors Jeanne Higbee, Dana Lundell, and David Arendale are 
finishing work on the forthcoming book, The General College Vision: 
Integrating Intellectual Growth, Multicultural Perspectives, and Student 
Development. This book includes 25 chapters by GC faculty and staff 
and will be available in August 2005. The publication reflects over two 
years of hard work, planning, and contributions by a dedicated group 
of writers to bring forth the GC vision for all of higher education. Free 
copies will be available through the Center’s Web site or in 340 Appleby 
Hall. Contact CRDEUL to be part of the one-time, free mailing!
 We are also receiving submissions for the upcoming monograph on 
Student Standpoints on Access in Higher Education, co-edited by Dana 
Lundell, Jeanne Higbee, and Irene Duranczyk, which will be published 
in spring 2006.

Looking Ahead
We are currently planning for another productive year in CRDEUL, 
beginning with wide national and international dissemination of the 
GC book during the 2005-06 year. Next year will feature forums, 
coffeehouse discussions, and a visiting scholar in spring 2006.

SPECIAL FEATURE
Commentary on recent news 
By Dana Lundell, director; Carl Chung, Advisory Board member; Jeanne 
Higbee, senior adviser
For anyone who cares about the future of the University of Minnesota 
and the future of fair access to higher education in our state, it is 
important that we assess the recommendations and likely impact 
of the University’s plan to close General College. The need for 
postsecondary developmental education and access to higher education 

for underrepresented students, along with strengthening K-12’s 
commitment to college readiness, is not a “relic” of the past but is 
a framework for the future. These questions are the foundation of 
General College’s historic work and mission and is the central focus of 
CRDEUL at the University.
 In the “U” strategic positioning process, General College and 
CRDEUL are praised for their invaluable contributions to student-
centered developmental education. We are naturally proud that the 
“U” states publicly that our work is important. It is stated that our 
expertise will be retained and strengthened. We challenge the “U”  
to be forward-thinking and inclusive in their future planning stages 
related to the following items:
1) The closure of GC presents the risk of eliminating curricular 

structures for preparing students for courses at the “U”. Why? 
Research in developmental education demonstrates that it is more 
effective to provide integrated models for supporting students, 
such as supplemental instruction, courses that embed skill 
development in all academic disciplines, and learning communities. 
A university looking toward the future should base its decisions on 
these concepts and aim for what is known to be effective regarding 
student preparation—and not replace it with an outdated, 
diminished form of education.

2) Educational research requires synergy and a close relationship 
between its investigators, its driving questions, and its subjects. The 
research in GC that is nationally recognized is very closely linked to 
its students, its mission, and its location within a land-grant public 
university. Eliminating GC as a community of scholars jeopardizes 
this concept.

3) Current census data in the U.S. and Minnesota reflect trends for 
an increasingly diverse and less-prepared group of entering college 
students. There will be a long-term need for strong postsecondary 
developmental education. A world-class university should not turn 
its back on continuing to address cutting-edge questions; it should 
instead explore, consult with, and expand education and research 
programs that will work on solving these challenges for years to come.

We fear that the recommendations to close GC are not firmly grounded 
in an informed understanding of General College, developmental 
education, or current trends in higher education research. The proposal 
will eliminate a successful developmental education college and reduce 
it to a smaller department at a point when the college has gained a 
national reputation for its research and teaching. We advocate for more 
dialogue and research-based decisions.

News from CRDEUL
Center for Research on Developmental Education  

and Urban Literacy

www.gen.umn.edu/research/crdeul/

Dana Britt Lundell, Director 

Jeanne Higbee, Senior Faculty Adviser for Research

David Arendale, Faculty Adviser for Outreach 

Robert Copeland, Program Associate
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     From the 

FRONT HALL
GC DEVELOPMENT REPORT

Deb Wilkens-Costello
director of development 

and alumni relations

To be or not to be!
I write my article today with a heavy heart. I learned that the University of 
Minnesota’s strategic plan is to dissolve the General College. After working 
at the General College for only a short time, I have gained a sincere  
appreciation for the mission and focus of this college. In a country filled 
with greed, excessive ambition and consumerism, war and conservative 
politics, there are few places that hold to the belief that each person  
deserves access to opportunity and education. I work in a place that oper-
ates, daily, on a premise that students—yes, even those who are not quite 
as prepared as others—deserve an education to live a full, productive life. 

“To be or not to be,” a phrase made famous by Shakespeare, is now the 
mode of operation at the General College. Approaching our 75th anniver-
sary, we find ourselves fighting to keep General College open to continue 
the work with students who need us. Without GC as a collegiate unit, they 
will not make it through this university. 

You’ve read the reports and articles, and heard or read the State of the 
University of Minnesota address, and you’ve heard the posturing about  
access issues loudly and clearly. You may think that our GC students are 
being considered in those words. I don’t believe they are. The University 
of Minnesota speaks of providing access to “the best and the brightest,” 
while General College knows that those students who are underprepared 
and who have great potential need the developmental education approach 
that GC offers. A department within another college will not provide the 
same services and support. It just won’t happen.

As alumni and friends of the General College and its students, you know 
first hand the difference General College made in your life. Please let the 
University of Minnesota hear your voice. We need your voice.

It takes a few minutes to send an e-mail or write a quick note to the Board 
of Regents and President Bruininks asking them to reconsider closing such 
a unique, nationally recognized college. Go to the General College Web 
site, www.gen.umn.edu, for all the contact information you need. If you 
have already joined the college in our action plan, I thank you and ask you 
to continue by sending another note and/or e-mail!

General College is here because of the energy and commitment you have 
shown in the past. We need your energy and commitment now. Please help 
support General College and the students served. 

—Peace, Deb

Two generations  
of General College
Ellie Meade, left

I started my college career 
in CLA in 1961, but found 
out quickly that it was 
not the right atmosphere 
for me. However, I knew 
that I really wanted to get 
my college degree. That’s 
when I made the decision 
to look further into attend-
ing classes at the General 
College. There is a certain 
group of students that GC is 
right for. I was one of those students. It is a community that 
thrives with small classes, a lot of student-teacher interaction 
and educational and career counseling. I had done so poorly 
in my CLA classes that I questioned my ability to achieve 
success. However, the counselors in General College were 
very helpful and supportive. They answered all of my ques-
tions and then encouraged me to combine my CLA courses 
with the courses I was taking at the General College. After 
two years, I was able to transfer to the College of Education. 
I graduated from this institution with a B.S. in elementary 
education. I taught elementary school in Minneapolis for 
several years and in 2003, I decided to pursue postgraduate 
work. I received my master’s degree in education from Ham-
line University. 

I don’t know if I could have gone as far as I did with my educa-
tion if it hadn’t been for the dedicated faculty and advisers in the 
General College. The support that I received in academics really 
helped in my personal and academic development. At the end 
of my time at the University of Minnesota, I felt empowered, 
much more confident, and that I could achieve anything. Gen-
eral College has made a huge difference in my life.

Andy Meade, right

General College is perfect for the type of student I was. I 
consider myself an intelligent person, but I always had trouble 
with standardized tests. My top college choice as a young 
student was the University of Minnesota, but after taking the 
ACT three times, I realized that my score was too low for me 
to be accepted into the CLA program. After applying without 
much confidence, I was accepted in General College despite 
my low ACT scores. As a freshman it became apparent that 
the low student-teacher ratio allowed me to concentrate and 
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ask questions. As it turned out, it wasn’t luck that got me 
into General College but rather an acceptance committee 
that believed in me. As a result of my time spent attending 
GC, I was able to improve my grades and transfer into the 
College of Liberal Arts a few years later.

Today I am a successful financial analyst for a large cor-
poration. I knew in my heart that standardized testing 
did not accurately measure my ability to succeed. Gen-
eral College believes in students like myself. If it were 
not for GC, I don’t know that I would have become the 
successful person that I am today.

NEWS FROM THE ALUMNI SOCIETY
Dean David V. Taylor and General College alumni wish 
to sincerely thank the members of the General College 
Alumni Society Advisory Committee for their dedica-
tion, hard work, and vision during the reinvigoration of 
the GC Alumni Society. The General College Alumni 
Society is strong and growing thanks to a great 2004-05 
team!

Zeb Anderson

Irene Duranczyk

Barbara Foster

Pooja Garg

Tom Harding, president

Aaron Hasnudeen

Jeanne Lupton

Katie Magnuson

Linnea Manske

Charles McCarthy

Rick Meyer

Tex Ostvig

Elizabeth Radcliff

Greg Sawyer

Khong Xiong

   General College Alumni Society Representative
                               University of Minnesota Alumni Association

Lift every voice and shout!

As General College alumni and friends, we are obligated to express 
our displeasure with the recommendation to dissolve the General 

College presented to and accepted by President Bruininks. As a mem-
ber of the General College community for the past 40 years, I have 

been proud to serve in the capacities of 
employee, student, graduate, mother of 
GC students, sibling of GC students, 
mentor to students, retiree, volunteer, 
and UMAA National Board representa-
tive. I mention all of my former and 
current roles to show the breadth of rep-
resentation I embody. I would be remiss 
if I did not take this opportunity to lend 
my support to Dean David V. Taylor 
and the General College community.

Community—Any group living in the same area or having interests, 
work, etc. in common. (Webster’s New World Dictionary and Thesaurus)

In the pages of the University strategic positioning document where 
General College is discussed, there is no mention of what the proposal 
will do to our community. One of the many strengths of our college 
is the sense of community everyone feels. Individuals in the halls of 
Appleby often comment on the atmosphere of togetherness they experi-
ence when coming through the doors. 

We are a community of learners, teachers, and researchers. Dispers-
ing many of the parts of the General College into other units cannot 
replicate the excellence in programming we have built throughout our 
community.

The report implies that we have not produced positive results, but 
I beg to differ. The qualitative difference made in the lives of stu-
dents, faculty, and staff who enjoyed the camaraderie, acceptance, 
and educational rigor of the General College community is beyond 
measure. General College’s programs and services have drawn acclaim 
throughout the nation for many years, but to my amazement, rarely 
has the college been fully appreciated on campus. Compounding this 
disregard, the restructuring process showed disrespect for Dean Taylor, 
the senior University dean, and the programs and services for which 
he is responsible. Such disregard and disrespect is unconscionable and 
should not be accepted. 

If you are reading this column and care about the college, please 
do not sit back and let others take the lead: “Lift up your voice and 
SHOUT!” Go to www.gen.umn.edu for more information how to 
make your voice heard.  

Barbara Stephens Foster

Homoming!
Join GC alumni, students, staff,  

faculty, and friends  
September 23, 2005 

 for the annual GC Homecoming Parade 
and tailgate luncheon. 

Visit www.gen.umn.edu/alumni 
for more information



Sharon (Rein) Mastoon 

I began attending General College in 1962. I was the 
first one in my family of five siblings to attend college. 

I was very active in my service 
sorority and in the booster club 
that went to all the football games. 
After two years of college, I got 
married and had three children.

In 1974, I was divorced. With 
three children to raise alone, I 
returned to General College with 
the help of a Pell Grant and the 
Aid to Families with Dependent 
Children work and training pro-
gram. I finished my A.A. degree in 1975. All my 
General College professors were so understand-
ing, especially since I had three children under 
the age of 8. My adviser, Forrest Harris [founder 
of the Student Parent HELP Center], was so 
helpful in directing me onto the right path. 
When I graduated with a B.A.S. [bachelor of 
applied studies] in 1977 I went to work for the 
Hennepin County welfare department, where I 
remained for over a decade. 

I was involved in the General College Alumni 
Board, under the direction of Dean Jeanne Lup-
ton, from the early 1980s until 1990. I served as 

president for six years. I was one of the people who were 
instrumental in fighting for the degree program and I 
appeared before the Board of Regents to fight for the col-
lege. Professors Fred Steinhauser, Forrest Harris, and Fred 
Amram helped me prepare for those meetings. I still hear 
from Professor Steinhauser at Christmas each year. 

In 1990 I remarried and moved to Philadelphia. Mar-
garet Carlson and Chad Kono of the University of Min-
nesota Alumni Association (UMAA) asked me to form a 
U of M alumni group in Philadelphia, which I agreed to 
do. The group did very well. When I moved to Florida 
in 1988, Mark Allen of the UMAA attended my going-
away party. Mark then asked if I would help jump-start 
the ailing South Florida Chapter of the UMAA. I have 
been the president of the chapter for four years. I feel I 
owe all my involvement in the UMAA to the fact that 
General College made me feel special.

I consider myself a General College and welfare success 
story, a story I shared with many welfare mothers and 
nurse’s assistants that I worked with as a social worker 
here in sunny south Florida. I now have my own busi-
ness, “Rely on Me” Services for Seniors (geriatric care 
managing and companion work), which I find very 
rewarding.
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THE IMPORTANCE OF UPWARD BOUND 
By Karen Sternal
Fifteen years ago, my husband, William Lahr, was able to finan-
cially pursue a goal—endowing a scholarship program for high 
school students who were on the fringe. Using Eugene Lang’s 
“I Have a Dream” scholarship program as an impetus, Bill con-
tacted the University of Minnesota’s Upward Bound Program 
and began a relationship that has enhanced our commitment to 
the students and Upward Bound.

Upward Bound has provided an opportunity to challenge pov-
erty. It has nurtured young adults so they can attain a higher 
education experience, which in turn creates job choices that 
will provide a more rewarding livelihood, both financially and 
intrinsically. Because of the “No Child Left Behind” act and the 
federal government’s proposed cuts in educational funding, 
however, the program is in jeopardy. 

Ironically, it is Upward Bound students who will be “left be-
hind” if funding is cut. These students, the first in their families 
to pursue a college education, have been selected by their high 
school teachers for their potential to attend college. 

Mentoring by Upward Bound  staff is necessary to prepare the stu-
dents for the who, what, where, and how of attending college, espe-
cially since public schools have had to significantly cut high school 
guidance counselors. To be sure, Upward Bound is tough, especially 
when you take into account the stresses most of the students ex-
perience: several live in shelters, others have family members with 
drug issues, too many need to work to assist with living expenses, 
and lastly, not all have family support to attend college.

Upward Bound succeeds by producing young adults who will 
dare to have educational goals. The students are encouraged to 
become active, involved citizens; how do you adequately mea-
sure the individual results, both now and in the future, of such a 
program? 

There are more qualified high school students than resources 
available through Upward Bound. How do we, as a society, 
justify undervaluing the potential of our lower-income youths? 
Programs such as Upward Bound that have developed systems 
for working with high school students, especially those at risk, 
should not be abandoned so that “political PR rhetoric” bully 
our educational system. 

Editor’s note: William Lahr died on October 4, 2004. We mourn 
his loss and salute his generous support of Upward Bound and 
the I Have a Dream Scholarship program.

Please contact your U.S. representatives and senators to advo-
cate for Upward Bound’s continued existence. For more infor-
mation on the proposed budget cuts go to www.coenet.us or 
www.mntrio.org/Advocacy.



“My experience at General College gave me a kick start 

for the first six months of school,” said Brad James (left), 

who came to the University of Minnesota from his native 

Australia on a golf scholarship in 1993. James’s coach, John Means, suggested General 
College as a good place for him to make the 
transition to the new school and country. Not 
only did James go on to graduate with honors, he 
is now the University of Minnesota men’s head golf 

coach. At age 32, he is one of the youngest NCAA Divison I 
head golf coaches in history.

“I can’t tell you how much the people at General College helped 
me,” James said. “They showed me how to study, what to do, 
where to go, and they held me accountable. My adviser, Rudy 
Hernandez, and others there guided me and showed me what to 
do.” His advisers at General College also helped him with time 
management, giving him a daily planner and showing him how 
to use it. They also told him about the Franklin Planner system, 
one he still uses today.

“Until GC, I’d never received an A on a report card in 15 years. 
After my first semester at the University I had a 3.95 grade point 
average.”

James worked very closely with advisers at General College 
for the first six months and continued to check in for the next 
two years. He and Hernandez, a golfer himself, kept in touch 
throughout his college career and remain friends today.

When he talks about being held accountable, James remembers 
working with an anatomy class tutor with whom he shared his 
homework every morning. The extra work paid off. “When the 
anatomy teacher asked if anyone in class could name the ways 

that blood flows through the heart, I did it backward and for-
ward. I got extra credit for it, and I did it in front of the whole 
class,” he said.

Working as a golf coach for the past seven years, James has sent at 
least a dozen students on his team to General College. “With the 
one-on-one support they receive at General College, they don’t 
feel as insecure or as frightened coming to a big institution in a 
big city,” said James.

The time management and study skills taught by General Col-
lege can be especially crucial for golfers. In addition to practicing 
four hours a day, nine months a year, they also miss a lot of class. 
While football and basketball players’ games usually require them 
to miss class for a day or two, golf team members are frequently 
gone for four days to a week at a time, according to James. With 
a schedule like that, “Time management is even more impor-
tant,” he said.

“It’s tough to hear that the University is considering eliminat-
ing General College,” said James, who noted that international 
students are no longer able to participate in the program. “I 
wouldn’t be where I am right now without it,” he explained. The 
encouragement that advisers gave him and the academic success 
they helped him foster literally changed James’s life. 

“General College enabled me to realize that I could be someone,” 
said James.

GC helped ‘U’ golf coach 
make transition 

to new school and  
new country

By Melanie Boulay Becker
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From the General College archives

The General College Archives collects the record of GC’s history since 

the college’s founding in 1932. Much of GC’s story is reflected in 

the lives of the dedicated individuals who taught and contributed so 

much to the General College mission. Jerry Gates was one of those 

special teachers.

Jerome E. Gates, better known as 
Jerry, was a working artist as well 
as a long-time teacher of arts and 
humanities in General College. He 
retired to professor emeritus status in 
1994 after 44 years of teaching. He 
was a versatile artist who worked as 
a water colorist, sculptor, jeweler, 
enameller, and designer of liturgical 
furnishings. Gates was also a per-
former, composer, and producer of 
light/sound shows. 

In the years before he retired, Gates 
added “painting” with early versions 
of computer painting and illustration 
software to his portfolio and he offered a new course in painting 
with the computer. He had a one-man show at the Paul Whitney 
Larson Gallery at the St. Paul Student Center that showcased his 
traditional paintings as well as some of his new computer-gener-
ated art, an example of which is shown here.

Gates taught crafts and related subjects, culturally diverse art 
and architecture explorations, restorative art for mortuary sci-

ence students, general arts, commercial art, and sculpture. A major 
commission of his enamel work can be seen above the doors of the 
Basilica of St. Mary in Minneapolis. He often lent his talents to the 
Minnesota Orchestra, the Walker and Milwaukee art centers, and 
various churches and professional associations. He also published 
articles on the topic of light and color in art.

Gates’s concern for students extended 
beyond the classroom. In the 1960s, 
he recognized the challenges con-
fronted by students who were also 
parents; he was one of the cofounders 
of the HELP Center (now Student 
Parent HELP Center) and served as 
its director until 1988. His own ex-
periences motivated him to raise the 
money for the first Minnesota chap-
ter of Upward Bound.

All this does not fully convey the 
essence of a man who was genuinely 
liked by all and loved by many. In 
his modesty, he was unaware of how 

many lives were touched by his humor, patience, and friendship. 
“What Jerry believed in, he would argue for,” recalled Mary K. St. 
John, archives director and his faculty colleague.  “No one was exempt 
from his ripostes—but his words were always delivered with genuine 
warmth and love for people.” 

Walking back to his car after an ice fishing session on Lake Mille Lacs 
in January 1998, tragically, Gates was struck and killed by a car.


