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This report is the first in a series of reports from a three-year evaluation study of the Neighborhood 
Bridges (Bridges) program of the Children’s Theatre Company (CTC).  The study is funded through 
a grant to CTC from the Arts in Education Model Development and Dissemination Program of the 
U.S. Department of Education. 
 
The purpose of this report is to summarize results from surveys completed by teaching artists and 
classroom teachers who participated in Bridges during the 2005-2006 school year and make 
preliminary recommendations for how the program could be improved.  A subsequent report will 
summarize data collected through interviews with classroom teachers and teaching artists and 
include final recommendations based on a synthesis of the survey and interview data. 
 
 

Design and Methods 
 
This report focuses on the following evaluation questions, which are a subset of the evaluation 
questions the larger study will address: 
 

1. To what extent do classroom teachers increase their use of elements of storytelling and 
theatre in their classroom instruction, both as arts and as a support to learning in other core 
content areas? 

 
2. What aspects of Bridges are working well and what aspects could be improved? 

 
Data Collection Instruments 
Written surveys, three each for classroom teachers and teaching artists, were developed by CTC staff 
prior to the onset of this study. These surveys have been used by staff in previous studies as well.  
The survey items asked respondents to rate their level of agreement with statements about the 
appropriateness of the curriculum and program activities, and the classroom teacher’s and teaching 
artist’s role in conducting the program.  For purposes of the present evaluation, the evaluator added 
two sections to the surveys to collect information about: 1) classroom teachers’ use of elements of 
storytelling and theatre, both as arts and as a support to learning in other core content areas, outside 
of Bridges sessions; and 2) classroom teachers’ and teaching artists’ perceptions on the effectiveness 
of Bridges’ components for student learning. 
 
The surveys were included in the curriculum materials distributed to classroom teachers and 
teaching artists in September. At three points during the year (January, March, and May) they were 
asked to complete the appropriate survey and turn it in to the director of Bridges at a program 
meeting. 
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Study Participants 
Twelve teaching artists participated in the program, including the director of Bridges and CTC’s 
Assistant Director of Education-Community Engagement.  For three of the teaching artists, this was 
their first year teaching in Bridges. 
 
Eighteen classroom teachers from seven schools in Minneapolis and Saint Paul participated in the 
program.  For 11 of the classroom teachers, this was their first year of involvement in Bridges.   
 
 

Results 
 

As shown in Table 1, a high proportion of teaching artists and classroom teachers completed each 
of the surveys.  This suggests that the results are likely to be a fair representation of how all of the 
classroom teachers and teaching artists would have answered the items had they completed the 
surveys. However, due to the small numbers of classroom teachers and teaching artists involved in 
the study, caution is needed when using percentages to compare ratings of survey items.  A shift of 
one or two people across response options can make a disproportionately large shift in percentages. 
 

Table 1 
Rates of Survey Completion 

 
 Teaching Artists 

N=12 
Classroom Teachers 

N=18 
Survey I 12/12   100% 18/18    100% 
Survey II 11/12     92% 14/18     78% 
Survey III 10/12     83% 16/18     89% 
 
 
This section of the report begins with a summary of classroom teachers’ reported use of the 
elements of storytelling and theatre in their instruction outside of Bridges sessions.  Then, the 
strengths of the program and opportunities for improvement are identified by reviewing survey 
results in the following areas: 
 
§ Effectiveness of Bridges’ Components for Student Learning 

 
§ Satisfaction with Curriculum Content 

 
§ Classroom Teachers’ Role and Satisfaction with Bridges 

 
§ Teaching Artists’ Role and Satisfaction with Bridges 

 
 
Classroom Teachers’ Use of the Elements of Storytelling and Theatre 
One of the aims of Bridges is to increase teachers’ use of elements of storytelling and theatre in their 
classroom instruction, both as arts and as a support to learning in other core content areas. A 
specific performance objective for the U.S. Department of Education grant is to increase the use of 
these strategies among first time Bridges teachers over the three years of the grant.  The 
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performance target for the grant’s initial year is that 25% of the first year teachers would include 
elements of storytelling and theatre in their instruction.   
 
The classroom teacher surveys in January and May listed 10 elements of Bridges and asked teachers 
how many times they had used each in the past two months outside of their classroom’s weekly 
Bridges session. Teachers could choose from the following response options:  not at all, 1-2 times, 
3-4 times, 5 or more times.  The results provide a picture of how often teachers were using elements 
of storytelling and theatre outside of Bridges sessions during late fall (November-December) and 
spring (April-May).  
 
For 11 of the 18 classroom teachers, this was their first year of involvement in Bridges.  Nine 
teachers completed the January survey and 10 completed the May survey.  Table 2 and Table 3 show 
how often they reported using each strategy in late fall and in spring, respectively.  The results 
indicate that the performance target was met for instruction that occurred in late fall as well as in the 
spring.  In fact, over 25% of the first year classroom teachers reported using each strategy at least 1-
2 times.  For example, 90% reported using the following strategies at least 1-2 times in late fall: 
 
§ Students write original stories. 
§ Students read stories they’ve written to their peers. 
§ I tell a story to my students from memory. 
§ I improvise a story as I tell it to my students. 
§ Students critique the work of their peers. 
 

Moreover, at least half of the first year classroom teachers reported they had used the first three 
activities in this list 5 or more times in the late fall. 
 
At least half of the teachers reported using most of the elements at least 1-2 times in spring (see 
Table 3).  The elements with the highest proportion of classroom teachers that reported at least 
some use are as follows: 
 
§ Students write original stories. 
§ Students read stories they’ve written to their peers.  
§ Students critique the work of their peers. 
 

The exceptions were the following, each of which 60% of the classroom teachers said they had not 
used at all during the previous two months: 
 
§ Students tell stories they’ve written to their peers from memory. 
§ Students perform short skits for their peers.  
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Table 2 
First Year Classroom Teachers’ Use of Storytelling and Theatre Strategies in Late Fall 

 
During the past two months, about 
how many times did you use each 
of the following Bridges strategies 
outside of your classroom’s weekly 
Bridges session? 

 
 
 

% 
Not at All 

 
 
 

% 
1-2 Times 

 
 
 

%  
3-4 Times 

 
 

%  
5 or More 

Times 

 
 
 
Number of 
Respondents1 

Students write original stories. 
 

0 13 25 63 8 

Students read stories they’ve 
written to their peers.  

0 38 13 50 8 

Students tell stories they’ve 
written to their peers from 
memory. 

44 11 22 22 9 

Students improvise stories as they 
tell them to their peers. 

33 11 33 22 9 

I tell a story to my students from 
memory. 

0 38 0 63 8 

I improvise a story as I tell it to 
my students. 

0 33 22 44 9 

I lead student participation in one 
or more theatre games. 

33 11 33 22 9 

Students work in small groups to 
create short skits based on a story 
we’ve read or other curriculum 
content. 

22 33 22 22 9 

Students perform short skits for 
their peers. 

11 33 22 33 9 

Students critique the work (such 
as writing or short skits) of their 
peers. 

0 44 22 33 9 

 
 
 

                                                
1 The number of respondents varies because not all teachers completed each survey item. 
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Table 3 
First Year Classroom Teachers’ Use of Storytelling and Theatre Strategies in Spring 

 
During the past two months, about 
how many times did you use each of 
the following Bridges strategies 
outside of your classroom’s weekly 
Bridges session? 

 
 
 

% 
Not at All 

 
 
 

% 
1-2 Times 

 
 
 

%  
3-4 Times 

 
 

%  
5 or More 

Times 

 
 
 
Number of 
Respondents 

Students write original stories. 
 

10 50 20 20 10 

Students read stories they’ve 
written to their peers.  

10 60 30 0 10 

Students tell stories they’ve 
written to their peers from 
memory. 

60 40 0 0 10 

Students improvise stories as they 
tell them to their peers. 

50 30 20 0 10 

I tell a story to my students from 
memory. 

30 50 10 10 10 

I improvise a story as I tell it to 
my students. 

20 40 30 10 10 

I lead student participation in one 
or more theatre games. 

40 10 20 30 10 

Students work in small groups to 
create short skits based on a story 
we’ve read or other curriculum 
content. 

50 50 0 0 10 

Students perform short skits for 
their peers. 

60 40 0 0 10 

Students critique the work (such 
as writing or short skits) of their 
peers. 

10 80 10 0 10 

 
 
The objective is to increase classroom teachers’ use of elements of storytelling and theatre over the 
three years of the grant.  However, it is also possible to compare first year classroom teachers’ 
responses on the January survey with their responses on the May survey to determine the extent to 
which their level of use may have increased during the year as they became more familiar with 
Bridges.  This comparison indicates, however, that although the performance target was met in the 
spring, classroom teachers’ reported level of use for each Bridges strategy decreased from late fall to  
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spring.  In the following three cases, this decrease was statistically significant2, meaning that it is 
unlikely the decrease is due to solely to chance: 
 
§ Students read stories they’ve written to their peers. 
§ I improvise a story as I tell it to my students. 
§ Students perform short skits for their peers. 

 
There are a few possible explanations for the reported decrease in classroom teachers’ use of 
strategies from late fall to spring.  Given the heavy emphasis on test preparation prior to the state 
exams that were administered in early May, classroom teachers may have had less opportunity to use 
Bridges elements during the spring.  They may also have dedicated more of their class time outside 
of Bridges sessions during spring to preparing students for their Crossing Bridges performance in 
mid-May. 
 
 
Effectiveness of Bridges Components for Student Learning 
A major function of the surveys was to solicit classroom teachers’ and teaching artists’ perspectives 
on how effective the various components of Bridges were for student learning in writing, theatre, or 
reading.  Survey respondents used the following scale to rate the effectiveness of thirteen program 
components: not at all effective, somewhat effective, effective, very effective, don’t know.    
 
Table 4 shows how classroom teachers rated the effectiveness of specific Bridges activities for 
improving students’ skills.  Overall, they gave high ratings to the program.  The component with the 
highest effectiveness rating was students performing the Peace Play at their school.  Almost three-
fourths of the teachers rated this activity as very effective and another 20% rated it as effective.  A 
majority of the other program components, such as the following, were rated either effective or very 
effective by at least three-fourths of the teachers: 
 
§ Students improvise stories as they tell them to their peers. 
§ Students work in small groups to create skits. 
§ Students participate in theatre games. 

 
The ratings on two items suggest areas where the program may be strengthened, however.  Forty-six 
percent of classroom teachers chose a rating of somewhat effective for student participation in the 
Pen Pal exchange and 40% chose a rating of somewhat effective for the Fantastic Binominal. 
 

                                                
2 Based on results of a Wilcoxon Signed Ranks Test and a p-value of p<.05. 
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Table 4 
Effectiveness of Bridges Components – Classroom Teacher Perspective 

 
Based on your experience in 
Bridges, how effective is each of 
the following activities for 
improving students’ skills in 
either writing, theatre, or reading?

 
% 

Not at All 
Effective 

 
% 

Somewhat 
Effective 

 
 

% 
Effective 

 
% 

Very 
Effective 

 
 

% 
Don’t 
Know 

 
 

Number of 
Respondents 

The Fantastic Binominal. 
 

0 40 33 27 0 15 

Students tell their peers the 
stories they’ve written in the 
Fantastic Binominal. 

0 23 54 23 0 13 

Students improvise stories as 
they tell them to their peers. 

0 7 40 53 0 15 

The teaching artist and/or 
classroom teacher tell students 
a traditional story, a counter 
tale, and then lead students in a 
discussion of the lesson of the 
stories. 

0 0 57 43 0 14 

Students participate in theatre 
games. 

7 7 60 26 0 15 

Students work in small groups 
to create short skits. 

0 13 33 54 0 15 

Students perform short skits 
for their peers. 

0 7 53 40 0 15 

Students critique the skits their 
peers have created and 
performed. 

0 13 73 14 0 15 

Students do a reflective writing 
exercise. 

0 21 43 29 7 14 

Students participate in a Pen 
Pal Exchange. 

0 46 47 7 0 15 

Students perform Peace Plays 
at their school. 

0 7 20 73 0 15 

Students participate in Bridges 
Day at Children’s Theatre. 

0 23 54 23 0 13 

Each classroom makes a book 
of stories written by students. 

0 17 33 50 0 12 

 
 
Table 5 shows teaching artists’ perspectives on how effective specific Bridges activities are for 
improving students’ skills in writing, theatre, or reading.  Their ratings indicate that, overall, teaching 
artists think the program is effective for student learning.  The teaching artists, like the classroom 
teachers, gave the highest rating to students performing the Peace Play at their school.  All but one 
teaching artist gave this activity a rating of very effective and the remaining teaching artist rated it as 
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effective.  A majority of the other program components were rated as either effective or very 
effective by at least three-fourths of the teaching artists. 
 
In contrast, the ratings for student participation in the Pen Pal exchange suggest that this aspect of 
the program could be improved.  Over one-third of the teaching artists rated this activity as 
somewhat effective.       
 

Table 5 
Effectiveness of Bridges Components – Teaching Artist Perspective 

 
Based on your experience in Bridges, how 
effective is each of the following activities for 
improving students’ skills in either writing, 
theatre, or reading? 

 
% 

Not at All 
Effective 

 
% 

Somewhat 
Effective 

 
 

% 
Effective 

 
% 

Very 
Effective 

 
 

% 
Don’t Know 

 
 

Number of 
Respondents 

The Fantastic Binominal. 
 

0 0 31 61 0 12 

Students tell their peers the stories 
they’ve written in the Fantastic 
Binominal. 

0 23 46 23 8 12 

Students improvise stories as they 
tell them to their peers. 

0 23 39 39 0 12 

The teaching artist and/or 
classroom teacher tell students a 
traditional story, a counter tale, and 
then lead students in a discussion 
of the lesson of the stories. 

0 0 39 62 0 12 

Students participate in theatre 
games. 

0 8 31 54 8 12 

Students work in small groups to 
create short skits. 

0 15 31 54 0 12 

Students perform short skits for 
their peers. 

0 15 31 54 0 12 

Students critique the skits their 
peers have created and performed. 

8 15 31 46 0 12 

Students do a reflective writing 
exercise. 

0 0 77 8 15 12 

Students participate in a Pen Pal 
Exchange. 

0 39 54 8 0 12 

Students perform Peace Plays at 
their school. 

0 0 8 92 0 12 

Students participate in Bridges Day 
at Children’s Theatre. 

0 9 27 63 0 12 

Each classroom makes a book of 
stories written by students. 

9 0 46 36 9 12 
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Satisfaction with Curriculum Content 
Bridges provided each participating classroom teacher and teaching artist with a written curriculum 
guide of suggested activities for each week of the program.  The March survey contained a set of 
statements designed to measure classroom teachers’ and teaching artists’ satisfaction with these 
materials.  Survey respondents rated their level of agreement with each statement using the following 
scale: strongly agree, agree, disagree, or strongly disagree.   
 
The results indicate that satisfaction with the curriculum is high (see Tables 6 and 7).  For example, 
all of the respondents agreed that the curriculum empowers students to question the world around 
them and at least 90% agreed with each of the other statements.   
 
 

Table 6 
Classroom Teachers’ Satisfaction with Curriculum Content 

 
The content of the curriculum meets the needs of 
my students in: 

%  
Strongly Agree/ 

Agree 

%  
Disagree/ 

Strongly Disagree 

 
Number of 

Respondents 
That it is accessible to students of varied reading 
and writing skill levels. 

92 8 12 

Creates a sense of enthusiasm for writing. 
 

100 0 13 

That it empowers students to question the world 
around them. 

100 0 14 

Includes stories that more closely reflect my 
student population (interest/provoke). 

100 0 14 

That students discover the value of and 
accomplishment in writing and being creative. 

93 7 14 

 
 

Table 7 
Teaching Artists’ Satisfaction with Curriculum Content 

 
The content of the curriculum meets the needs of 
my students in: 

%  
Strongly Agree/ 

Agree 

%  
Disagree/ 

Strongly Disagree 

 
Number of 

Respondents 
That it is accessible to students of varied reading 
and writing skill levels. 

100 0 10 

Creates a sense of enthusiasm for writing. 
 

90 10 10 

That it empowers students to question the world 
around them. 

100 0 10 

Includes stories that more closely reflect my 
student population (interest/provoke). 

90 10 10 

That students discover the value of and 
accomplishment in writing and being creative. 

100 0 10 
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Classroom Teachers’ Role and Satisfaction with Bridges  
Classroom teachers also responded to a range of items about their role in the Bridges program, and 
their relationship with their teaching artist. Both the January and the March surveys contained items 
in this area and the items are split by when they are most relevant to program implementation.  
Survey respondents rated their level of agreement with each statement using the following scale: 
strongly agree, agree, disagree, or strongly disagree.   
 
Table 8 shows teachers’ ratings on the January survey. Teachers’ agreement with the statements was 
high overall and this suggests that, in most areas, the program was operating effectively.  For 
example, all of the teachers agreed with the following statements: 
 
§ The curriculum book and information is cohesive and easy to follow. 
§ I have a good working relationship with and feel supported by my teaching artist. 
§ I have felt an improvement in my storytelling abilities. 
§ I am more comfortable taking a larger, more active role in teaching Bridges. 

 
The classroom teachers’ level of agreement with the following three statements was notably lower, 
however, and Bridges may benefit from improvement in these areas: 
 
§ I have been successful in implementing and maintaining the Final Draft Writing weeks. 
§ I have been successful in implementing and maintaining the Pen Pal Program. 
§ The teaching artist has developed a good rapport and understanding of my students. 

 
Table 8 

Classroom Teachers’ Role and Satisfaction with Bridges – January 
 
 %  

Strongly Agree/ 
Agree 

%  
Disagree/ 

Strongly Disagree 

 
Number of 

Respondents 
The curriculum book and information is cohesive 
and easy to follow. 

100 0 17 

I have a good grasp of the Bridges Program and 
am implementing it successfully. 

94 6 17 

I have a good working relationship with and feel 
supported by my teaching artist 

100 0 17 

I have felt an improvement in my story telling 
abilities. 

100 0 17 

I have been successful in implementing and 
maintaining the Final Draft Writing weeks. 

74 26 15 

I have been successful in implementing and 
maintaining the Pen Pal Program. 

77 23 17 

The teaching artist has developed a good 
rapport and understanding of my students.  

71 23 17 

I am more comfortable taking a larger, more 
active role in teaching Bridges. 

100 0 17 

The TA and I made improvements in creating 
thought provoking discussion questions.  

88 12 17 
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On the March survey, teachers rated their agreement with another set of statements that described 
various aspects of the program.  Again, the ratings indicate that, overall, the program was being 
implemented as planned (see Table 9). For example, all of the teachers agreed with statements such 
as the following: 
 
§ My TA and I are working collaboratively in the classroom. 
§ I am more comfortable telling and am actively animating the stories. 
§ Each of the Pen Pal letters has been completed by my students. 

 
The ratings also suggest that some aspects of the program could benefit from improvement because 
a notable proportion of the classroom teachers disagreed with the following statements: 
 
§ I often lead the chair game. 
§ Each of the final writing exercises have been completed by my students. 
§ We have completed creating our books in my classroom. 
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Table 9 
Classroom Teachers’ Role and Satisfaction with Bridges – March 

 
 %  

Strongly Agree/ 
Agree 

%  
Disagree/ 

Strongly Disagree 

 
Number of 

Respondents 
The TA and I are developing lesson plans that 
are effective in combining social issues, theatre 
concentration, and writing exercises. 

93 7 14 

My TA and I are working collaboratively in the 
classroom. 

100 0 13 

From the beginning of the year till now, I feel 
more confident in leading the FB. 

86 14 14 

I am more comfortable telling and am actively 
animating the stories. 

100 0 13 

I am actually telling the stories, not reading them 
directly from the paper. 

100 0 14 

I often lead the chair game. 46 54 13 
Writing assignments not completed during Bridges 
have been completed at a later time. 

92 8 12 

Each of the final writing exercises have been 
completed by my students. 

50 50 12 

Each of the Pen Pal letters have been completed 
by my students. 

100 0 13 

We have received all of the letters from our Pen 
Pal school. 

85 15 13 

The January NB meeting prepared me to create 
the books in my class. 

92 8 12 

We have completed creating our books in my 
classroom. 

62 38 13 

I received information concerning Bridges Day in 
a timely manner. 

100 0 14 

I felt fully prepared as to the schedule of events 
for Bridges Day. 

93 7 14 

The events for Bridges Day ran smoothly. 
 

93 7 14 

The students had an opportunity to interact with 
their Pen Pals at Bridges Day. 

85 15 13 
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Teaching Artists’ Role and Satisfaction with Bridges  
Teaching artists also responded to a range of items about their role in the program and their 
relationship with their classroom teacher. The rating scale for these items was as follows: strongly 
agree, agree, disagree, or strongly disagree.   
 
Table 10 shows teaching artists’ ratings on the January survey.  Their agreement with most of the 
statements was very high, indicating that the program was being implemented as planned.  For 
example, all of the teaching artists agreed with statements such as the following: 
 
§ I have a good grasp of the Bridges Program and am implementing it successfully. 
§ I have developed a good rapport and understanding of my students. 
§ I have been organized and prepared prior to meeting with my classroom teacher. 

 
There were few areas, though, where a notable proportion disagreed with the statement. The 
following aspects of the program may benefit from closer examination and improvement: 
 
§ I have been successful in implementing and maintaining the Pen Pal Program. 
§ I have been successful in helping my teacher incorporate Bridges into other subject areas. 
§ The classroom teacher and I made improvements in creating thought provoking discussion 

questions. 
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Table 10 
Teaching Artists’ Role and Satisfaction with Bridges – January 

 
 %  

Strongly Agree/ 
Agree 

%  
Disagree/ 

Strongly Disagree 

 
Number of 

Respondents 
The curriculum book and information is cohesive 
and easy to follow. 

100 0 12 

I have a good grasp of the Bridges Program and 
am implementing it successfully. 

100 0 12 

I have a good working relationship with and feel 
supported by my classroom teacher. 

100 0 12 

I have felt an improvement in my story telling 
abilities. 

100 0 12 

I have been successful in implementing and 
maintaining the Pen Pal Program. 

53 47 12 

I have been successful in helping my teacher 
incorporate Bridges into other subject areas. 

61 39 12 

I have developed a good rapport and 
understanding of my students.  

100 0 12 

I am noticing a stronger sense of community and 
support among the students in my class. 

100 0 12 

The classroom teacher and I made 
improvements in creating thought provoking 
discussion questions.  

69 31 12 

Planning sessions with the teacher have been 
successful. 

77 23 12 

I have been organized and prepared prior to 
meeting with my classroom teacher. 

100 0 12 

The classroom teacher and I have had a strong 
emphasis on incorporating the social focus into 
each Bridges session. 

77 23 12 

The classroom teacher and I have had a strong 
emphasis on introducing each new genre, making 
students aware of what makes one genre different 
from another. 

92 8 12 

There has been a strong emphasis on the theatrical 
focus. 

92 8 12 

I have a firm grasp on how to facilitate discussions 
on the social focus. 

92 8 12 
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In March, the teaching artists rated another set of statements this suggests that, in most areas, the 
program was operating effectively. (see Table 11).  All of the teaching artists agreed or strongly 
agreed with statements such as: 
 
§ From the beginning of the year until now, I feel more confident in leading the Fantastic 

Binomial. 
§ I am actually telling the stories, not reading them directly from paper. 
§ I received information concerning Bridges Day in a timely manner. 

 
However, a few aspects of the program may benefit from further examination and improvement 
because a notable proportion of teaching artists disagreed with the statements: 
 
§ We have completed creating our books in my classroom. 
§ The student interaction at Bridges Day was meaningful to the students. 
§ I felt fully prepared as to the schedule of events for Bridges Day. 
 

 
Table 11 

Teaching Artists’ Role and Satisfaction with Bridges – March 
 
 %  

Strongly Agree/ 
Agree 

%  
Disagree/ 

Strongly Disagree 

 
Number of 

Respondents 
The CT and I are developing lesson plans that are 
effective in combining social    issues, theatre 
concentration, and writing exercises. 

91 9 11 

My CT and I are working collaboratively in the 
classroom. 

91 9 11 

From the beginning of the year till now, I feel 
more confident in leading the FB. 

100 0 11 

I am more comfortable telling and am actively 
animating the stories. 

100 0 11 

I am actually telling the stories, not reading them 
directly from the paper. 

100 0 11 

The January NB meeting prepared me to create 
the books in my class. 

100 0 9 

We have completed creating our books in my 
classroom. 

80 20 10 

I received information concerning Bridges Day in 
a timely manner. 

100 0 10 

I felt fully prepared as to the schedule of events 
for Bridges Day. 

82 18 11 

The events for Bridges Day ran smoothly. 
 

91 9 11 

The student interaction at Bridges Day was 
meaningful to the students. 

80 20 10 
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Teaching Artists’ Perception of Classroom Teachers’ Role in Bridges 
The teaching artists also responded to a set of statements about their classroom teacher’s role in the 
program. Teaching artists rated their level of agreement with each statement using the following 
scale:  strongly agree, agree, disagree, or strongly disagree.  Overall their responses indicate that the 
program was operating as intended because almost all of the teaching artists agreed with each 
statement (see Table 12).  For example, 90% agreed that their teacher feels more confident leading 
the FB and 90% said their teacher is actually telling stories, not reading them directly from paper. 
 
The ratings also suggest there are a few areas that could be improved, however: 
 
§ My teacher often led the chair game. 
§ Writing assignments not completed during Bridges have been completed at a later time. 
§ We have received all of the letters from our Pen Pal school. 

 
 

Table 12 
Teaching Artists’ Perception of Classroom Teachers’ Role in Bridges 

  
 %  

Strongly Agree/ 
Agree 

%  
Disagree/ 

Strongly Disagree 

 
Number of 

Respondents 
From the beginning of the year till now, my 
teacher feels more confident in leading the FB. 

90 10 10 

My teacher is more comfortable telling and is 
actively animating the stories. 

90 10 10 

My teacher is actually telling the stories, not 
reading them directly from the paper. 

90 10 10 

My teacher often leads the chair game. 
 

40 60 10 

Writing assignments not completed during Bridges 
have been completed at a later time. 

70 30 10 

Each of the Pen Pal letters has been completed by 
my students. 

80 20 10 

We have received all of the letters from our Pen 
Pal school. 

70 30 10 

My teacher felt fully prepared as to the schedule 
of events for Bridges Day. 

90 10 10 
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Summary and Preliminary Recommendations 
 
The purpose of this report was to summarize results from surveys completed by classroom teachers 
and teaching artists who participated in Bridges during the 2005-2006 school year and address the 
following evaluation questions: 
 

1. To what extent do classroom teachers increase their use of elements of storytelling and 
theatre in their classroom instruction, both as arts and as a support to learning in other core 
content areas? 

 
2. What aspects of Bridges are working well and what aspects could be improved? 

 
A subsequent report will summarize data collected through interviews with classroom teachers and 
teaching artists and include final recommendations based on a synthesis of the survey and interview 
data. 
 
A specific performance objective for the U.S. Department of Education grant was to increase the 
use of elements of storytelling and theatre among first time Bridges teachers.  The specified 
performance target for the first year of the grant was that 25% of first year Bridges teachers would 
include these elements in their instruction.  The classroom teacher surveys in January and May listed 
10 elements of Bridges and asked teachers how many times they had used each in the past two 
months outside of their classroom’s weekly Bridges session.  The data indicate that the performance 
target was met at both survey points.  In fact, over 25% of the first year teachers reported using each 
strategy at least 1-2 times both in the late fall and in the spring.    
 
The strengths of the program and opportunities for improvement were identified by reviewing 
survey results in the following areas: 
 
§ Effectiveness of Bridges’ Components for Student Learning 

 
§ Satisfaction with Curriculum Content 

 
§ Classroom Teachers’ Role and Satisfaction with Bridges 

 
§ Teaching Artists’ Role and Satisfaction with Bridges 

 
Overall, the results indicate that classroom teachers and teaching artists think that Bridges is 
operating effectively.  Both groups indicated that, for the most part, the Bridges components were 
effective for helping students develop skills in writing, theatre, or reading.  They also were satisfied 
with the content of the Bridges curriculum.  Classroom teachers’ responses to items concerning their 
role in implementing Bridges and their satisfaction with the program activities were mostly positive, 
and the same was true for teaching artists.   
  
The results also suggest, however, that the following aspects of Bridges could be strengthened 
because their ratings were low relative to ratings of other parts of the program:   
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Pen Pal Program.  Both classroom teachers and teaching artists rated this component of Bridges low 
for its effectiveness in helping students learn in writing, theatre, or reading.  Both groups also tended 
to disagree when asked if they had been successful in implementing and maintaining the Pen Pal 
Program.  Further, 30% of the teaching artists disagreed with the statement: We have received all of 
the letters from our Pen Pal school.  Written comments on the surveys in response to an open-
ended question indicated that many classrooms struggled with getting letters completed and 
exchanged with their partner classroom. Another challenge given the high student mobility rate in 
the Bridges schools was making sure that all students had a pen pal. 
 
Final Writing Exercises.  Classroom teachers’ responses identified the final writing exercises as 
something they felt less successful implementing and 30% of the teaching artists disagreed with the 
statement: Writing assignments not completed during Bridges have been completed at a later time.  
   
Creating Books.  A relatively high proportion of both classroom teachers and teaching artists 
disagreed with the statement: We have completed creating our books in my classroom.  Classroom 
teachers also indicated that they felt less successful implementing the Final Draft Writing Weeks 
which are used to help students complete the stories that will appear in the book.  
 
Chair Game.  One expectation of Bridges is that over the course of the year the classroom teachers 
will begin leading the chair game.  However, the survey responses of both classroom teachers and 
teaching artists indicated that this was not occurring in a sizable proportion of classrooms. 
 
Student Interaction with Pen Pals at Bridges Day.  The responses of classroom teachers and 
teaching artists suggested that this activity at Bridges Day could be improved.  Fifteen percent of the 
classroom teachers disagreed with the statement: The students had an opportunity to interact with 
their Pen Pals during Bridges Day.  The statement for the teaching artists was worded somewhat 
differently, but 20% disagreed that student interaction at Bridges Day was meaningful to the 
students. 
 
Teaching Artists’ Rapport and Understanding of Students. This aspect of the program was assessed 
on the January survey.  Although all of the teaching artists agreed with the statement, “I have 
developed good rapport and understanding of my students,” 23% of the classroom teachers 
disagreed with the statement, “The teaching artist has developed a good rapport and understanding 
of my students.”  It may be beneficial to the program to explore the possible reasons for this 
discrepancy because, even though it is not large, it is notable within the context of the other survey 
responses.    
 
The qualitative data from interviews with classroom teachers and teaching artists, which will be 
included in a subsequent report, may provide further information about how these aspects of the 
program could be improved.      
 


