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Report Highlights 
 
This report is the fourth in a series of reports from a three-year evaluation study of the 
Neighborhood Bridges (Bridges) program of the Children’s Theatre Company (CTC). CTC 
contracted with the University of Minnesota’s Center for Applied Research and Educational 
Improvement to evaluate Bridges as part of a grant CTC received from the Arts in Education Model 
Development and Dissemination Program of the U.S. Department of Education.   
 
The evaluation was designed to measure the extent to which Bridges accomplishes the outcomes 
specified in the grant proposal, and provide information that CTC and Bridges staff can use to 
strengthen the program. The intended program outcomes are as follows.  
 
§ Increase student achievement in reading. 

 
§ Increase student achievement in writing. 

 
§ Increase student achievement in theatre. 

 
§ Broaden classroom teachers’ instructional strategies to include elements of storytelling and 

theatre as arts and as a support to learning in other core content areas. 
 
Bridges is a 31-week program of storytelling and creative drama for elementary and middle school 
students intended to help them:  
 
§ develop their abilities to write, speak, and think clearly;  

 
§ recognize their capacity to become storytellers of their own lives;  

 
§ achieve state and national standards for theatre; and  

 
§ improve their achievement in reading and writing.   

 
Each week, Bridges brings a teaching artist into participating classrooms to work collaboratively with 
the classroom teacher.  A typical two-hour Bridges session is composed of four parts: the Fantastic 
Binominal, storytelling, skits and theatre games, and writing games. In addition to the weekly Bridges 
components, students also do the following over the course of the program: create and perform one 
play at their school and a second play onstage at CTC; write letters to and receive letters from a pen 
pal at another Bridges school; and attend a professional production at CTC and meet their pen pals. 
 
This report summarizes data collected through classroom teacher and teaching artist surveys, a 
student survey, and classroom-based assessments of student achievement in theatre. All of the data 
were collected during the 2006-2007 school year. Subsequent reports in the series will include data 
from a standardized reading test that students took in spring 2007, an assessment of student writing, 
and teacher interviews. Findings from the current data set are presented outcome by outcome, 
followed by recommendations for strengthening Bridges. 
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Outcome: Bridges will increase student achievement in writing.        
 
The results of the classroom teacher and teaching artist surveys show that Bridges is successful in 
building students’ skills and confidence in writing. For example, 100% of the classroom teachers and 
teaching artists have noticed an improvement in their students’ attitude towards writing. Many also 
noticed an improvement in students’ use of imagination and descriptive details in the writing of 
stories. Although the overall results are positive for student achievement in writing, staff may want 
to focus on increasing the number of students who write for longer periods of time. Relative to the 
other items on the survey, classroom teachers and teaching artists observed this aspect of writing 
less often... Additional information on student achievement in writing will be included in a future 
report when results from a writing assessment are reviewed. 
 
Outcome: Bridges will increase student achievement in theatre. 
 
Results from the three theatre assessment tools indicate that Bridges students gained skills and 
knowledge in areas of the theatre standards related to vocabulary, acting, and responding to a play. 
For example, the average number of terms correct on the Theatre Vocabulary Recognition Survey in 
the spring was 16.6 out of a possible 20 terms. Students also demonstrated their understanding of 
theatre through their written responses to a professional theatre performance at CTC. When trained 
observers visited Bridges sessions and rated the acting skills of Bridges students the average overall 
score was 15.41 out of a possible 24 points. Students were rated on their skills in the following areas: 
voice, face, body, focus, character, and collaboration.     
 
The three theatre assessment tools were the primary source of data regarding student achievement in 
theatre. However, several items on the student survey and on the classroom teacher and teaching 
artist surveys also addressed aspects of acting. These results were very positive with a majority of 
students endorsing items such as “I like to tell a story I create in front of the class.” Classroom 
teachers and teaching artists were also highly likely to endorse statements about student achievement 
in these areas. For example, almost all of the respondents noted an improvement in students’ use of 
imagination and descriptive details in the retelling of stories.  All of the classroom teachers and 
teaching artists noticed improvement in students’ ability to create a story and character using voice, 
body, and facial expressions. 
 
Outcome: Bridges will broaden classroom teachers’ instructional strategies to include 
elements of storytelling and theatre as arts and as a support to learning in other core content 
areas. 
 
One of the aims of Bridges is to increase teachers’ use of elements of storytelling and theatre in their 
classroom instruction, both as arts and as a support to learning in other core content areas. A 
specific performance objective for the U.S. Department of Education grant is to increase each 
teacher’s use of these strategies each year that he/she is involved in the program. The performance 
targets for the grant’s second year are as follows: a) 25% of the teachers in their first year of the 
program will include elements of storytelling and theatre in their instruction, and b) 50% of the 
teachers in their second year of the program will include elements of storytelling and theatre in their 
instruction. Data from a survey of classroom teachers indicate that the performance targets were 
exceeded. On average, 72% of the first-year classroom teachers and 84% of the second-year 
classroom teachers reported using the strategies at least 1-2 times in the two months prior to 
completing the survey. 
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Although the study provides evidence of student learning in multiple areas, the study findings 
cannot be used to make claims about a causal relationship between students’ learning and their 
participation in Bridges. To support claims of a causal relationship the evaluation design would need 
to include a control group of students who do not participate in Bridges. The students in the control 
group would have to complete the same surveys and assessment tasks as Bridges students in order 
to test for potential differences in the program outcomes between the two groups. Such a design is 
not feasible in a school setting because students in the control group would likely lose instructional 
time while they participate in the study tasks.  
 
The nature of the data collection tools used in this study also suggest caution in drawing conclusions 
about what students learn in Bridges. Much of the data is based on the self-report of students, 
classroom teachers, and teaching artists. It is unlikely that these participants would intentionally 
misrepresent their experiences in their survey responses; however their overall experiences in the 
program may bias their answers to individual survey questions. Caution is also required in 
interpreting the findings from the Acting Rubric and the Responding to a Play Tool because even 
trained observers and readers may interpret the descriptions in the scoring guides differently.   
 
Recommendations 
 
Overall, the data indicate that Bridges provides students with an opportunity to develop their skills 
and knowledge in the areas of writing and theatre. Results from surveys of students, classroom 
teachers, and teaching artists provide numerous examples of student learning. In addition, findings 
from the theatre assessment tools document student learning in the areas of acting, understanding of 
theatre vocabulary, and responding to a play. 
 
Further, data from surveys of classroom teachers and teaching artists show that Bridges was 
operating effectively. Both groups indicated that they were satisfied with the content of the Bridges 
curriculum. Classroom teachers’ responses to items concerning their role in implementing Bridges 
and their satisfaction with the program activities were mostly positive, and the same was true for 
teaching artists. To strengthen the program further staff may want to focus on the aspects of the 
program that received ratings from classroom teachers and/or teaching artists that were low relative 
to the ratings overall. These areas were as follows: 
 
§ the Pen Pal Exchange;  

 
§ the Chair Game;  

 
§ the Final Writing Game; 

 
§ creating books; 
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§ preparing classroom teachers and teaching artists for the schedule of events on Bridges Day in 
a timely manner; 

 
§ the strength of the theatrical focus in Bridges classroom sessions; and  

 
§ making students aware of how genres differ. 
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This report is the fourth in a series of reports from a three-year evaluation study of the 
Neighborhood Bridges (Bridges) program of the Children’s Theatre Company (CTC). CTC 
contracted with the University of Minnesota’s Center for Applied Research and Educational 
Improvement to evaluate Bridges as part of a grant CTC received from the Arts in Education Model 
Development and Dissemination Program of the U.S. Department of Education.   
 
The evaluation was designed to measure the extent to which Bridges accomplishes the outcomes 
specified in the grant proposal and provide information that CTC and Bridges staff can use to 
strengthen the program. The intended program outcomes are as follows.  
 
§ Increase student achievement in reading. 

 
§ Increase student achievement in writing. 

 
§ Increase student achievement in theatre. 

 
§ Broaden classroom teachers’ instructional strategies to include elements of storytelling and 

theatre as arts and as a support to learning in other core content areas. 
 
This report summarizes data collected through classroom teacher and teaching artist surveys, a 
student survey, and classroom-based assessments of student achievement in theatre. All of the data 
were collected during the 2006-2007 school year. Subsequent reports in the series will include data 
from a standardized reading test that students took in spring 2007, an assessment of student writing, 
and teacher interviews. 
 
 

Description of Neighborhood Bridges 
 
Bridges is a 31-week program of storytelling and creative drama for elementary and middle school 
students intended to help them:  
 
§ develop their abilities to write, speak, and think clearly;  

 
§ recognize their capacity to become storytellers of their own lives;  

 
§ achieve state and national standards for theatre; and  

 
§ improve their achievement in reading and writing.   

 
Bridges was founded in 1997 by Peter Brosius, Artistic Director of CTC, and Jack Zipes, Professor 
of German and Comparative Literature at the University of Minnesota.  Each week, Bridges brings a  
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teaching artist into participating classrooms to work collaboratively with the classroom teacher.  A 
typical two-hour Bridges session is composed of four parts: 
 

The Fantastic Binominal: The teaching artist and students spontaneously create a story 
through free association based on two arbitrarily chosen nouns and a preposition. Then 
students create their own stories and write them in their Bridges notebook.  Each week 2 to 
3 students are asked to present their stories to their peers.  The teaching artist and classroom 
teacher coach the students in using gestures and voice to dramatize their story.  
 
Storytelling:  The teaching artist and classroom teacher each tell a tale, often two different 
versions of the same tale, or tales related to each other.  The tales are drawn from an 
anthology provided with the Bridges curriculum.  Over the course of the year, tales are 
presented from several genres, including fairy tales, pourquois tales, and myths.  The stories 
are followed by discussion designed to help students think critically about the content of the 
tales and the implications for their lives.   
 
Skits and Theatre Games: Students work in small groups to create and perform brief skits 
based on the stories they have just heard.  The teaching artist leads students in games 
designed to develop their skills in areas such as focus, diction, gestures, and collaboration.  
 
Writing Games: Students participate in a reflective writing exercise to solidify the day’s 
learning and incorporate the creative energy of their skits into their own stories.  

 
In addition to the weekly Bridges components, students also do the following over the course of the 
program: create and perform one play at their school and a second play onstage at CTC; write letters 
to and receive letters from a pen pal at another Bridges school; and attend a professional production 
at CTC and meet their pen pals. 
 
Although students do some writing as part of their weekly Bridges sessions, it is hoped that teachers 
incorporate some of students’ Bridges writing into their regular writing instruction so that students 
have an opportunity to further develop their stories and their writing skills. Each week, the teaching 
artists and classroom teachers at each school meet for one hour to develop the lesson plans for 
upcoming sessions.   
 
In 2006-2007, 20 classroom teachers1 from eight schools in Minneapolis and Saint Paul participated 
in the program. For 7 of the classroom teachers, this was their first year of involvement in Bridges. 
Across the 18 participating classrooms there were a total of 499 students involved in the program. 
Ten teaching artists participated in the program, including the director of Bridges and CTC’s 
Assistant Director of Education-Community Engagement. Seven of the ten teaching artists worked 
in multiple Bridges classrooms. All of the teaching artists were Bridges veterans.  
 
 

   

                                                
1 Two of the teachers shared the teaching position in one Bridges classroom. A third teacher was an English-
language-learner specialist teacher that worked in collaboration with two Bridges classroom teachers. 
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Design and Methods 
 
The purpose of the evaluation is to measure the extent to which Bridges accomplishes the outcomes 
specified in the grant proposal and provide information that can be used to improve the program. 
This section contains a description of how the data that appear in this report were collected.  The 
methods included the use of surveys of classroom teachers and teaching artists, surveys of students, 
and classroom-based theatre assessment tools. 
 
Classroom Teacher and Teaching Artist Surveys 
 
The classroom teacher and teaching artist surveys had been developed and used by CTC staff prior 
to this study. The survey set included three surveys for classroom teachers and three surveys for 
teaching artists. The survey items asked respondents to rate their level of agreement on a four point 
scale –  where a rating of 1 equaled strongly disagree and a rating of 4 equaled strongly agree –  with 
statements about the appropriateness of the curriculum and program activities, and the roles of the 
classroom teacher and teaching artist in conducting the program. For purposes of the present 
evaluation, the evaluator added two sections to the surveys to collect information about: 1) 
classroom teachers’ use of elements of storytelling and theatre, both as arts and as a support to 
learning in other core content areas, outside of Bridges sessions; and 2) classroom teachers’ and 
teaching artists’ perceptions on the effectiveness of Bridges components for student learning. 
 
The surveys were included in the curriculum materials distributed to classroom teachers and 
teaching artists in September. At three points during the year (January, March, and May) they were 
asked to complete the appropriate survey and turn it in to the director of Bridges at a program 
meeting. 
 
Student Survey 
 
The student survey had been developed and used by CTC staff prior to this study. The survey asked 
students to choose the answer that describes them best on a four point scale – where a rating of 1 
equaled strongly disagree and a rating of 4 equaled strongly agree – with 9 items that depicted their 
skill level in and enjoyment of various aspects of Bridges. The surveys were included in the 
curriculum materials distributed to classroom teachers and teaching artists in September. They 
administered the survey during a Bridges session in September and again in May.   
 
Theatre Assessment Tools 
 
Student achievement of the state and national theatre arts standards was measured with three tools 
that had been developed and pilot-tested during the first year of the grant project. The tools, which 
focus on the areas of the standards that are emphasized in Bridges, are as follows. 
 
§ Theatre Vocabulary Recognition Survey 

 
§ Acting Rubric 

 
§ Responding to a Play Tool 
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Each tool was developed in collaboration with Bridges staff, classroom teachers, and teaching artists. 
Details of each tool are described below. 
 
Theatre Vocabulary Recognition Survey. The Theatre Vocabulary Recognition Survey was designed 
to measure students’ understanding of 20 theatre terms that are used regularly in Bridges. The 
vocabulary terms appear on the survey in 4 sets of 5 terms. Within each set students match each 
term to its definition, choosing from among the five definitions provided in each set. Students 
completed a pre-survey in the fall to measure their knowledge level before their participation in 
Bridges. The survey was repeated in the spring and each student’s results were compared from pre-
to post-survey to measure growth in their theatre vocabulary. Classroom teachers administered the 
surveys and the surveys were scored by the evaluators. Bridges staff set a benchmark for student 
achievement based on the survey results. They determined that in order to achieve the standards a 
student needed to have correct answers for 16 or more items on the post-survey.  
 
Acting Rubric. The Acting Rubric describes four levels of achievement on six dimensions of acting: 
voice, face, body, focus, character, and collaboration. During January and February 2007, two 
trained observers visited each classroom during routine Bridges sessions and rated students on the 
rubric as the students rehearsed and performed their skits. Due to the time intensive nature of the 
assessment process, a sample of eight students was assessed in each classroom. Each classroom 
teacher was asked to select a sample of eight students that varied in terms of the following 
characteristics: gender, general academic achievement level, and participation in programming for 
English language learners. This resulted in a sample size of 144 students. The observers assessed 
each student twice, during visits that were scheduled a week apart in most cases, in order to capture 
a more representative picture of each student’s skills and knowledge than would be available in a 
single classroom visit.  
 
A composite score on the Acting Rubric was computed for each student by averaging the ratings of 
each observer for both visits. Thirteen of the 144 students in the sample were not present for the 
observers’ second visit to the classroom and they were dropped from the analysis. 
 
Bridges staff used the results to set a benchmark for achievement of the theatre standards. They 
decided that to achieve the standards a student needed an overall score of 12 or higher out of 24. 
 
Responding to a Play Tool. The Responding to a Play Tool was designed to measure students’ ability 
to use theatre arts concepts and vocabulary to respond to a theatre performance. The tool contains 
10 open-ended questions about aspects of the play and students are asked to prepare a brief written 
response to each. Trained readers score students’ responses based on a rubric that describes four 
levels of achievement for each question. The tool is designed to work with any type of theatre 
performance students might attend, including the short skits that students routinely prepare and 
perform for their peers as part of Bridges classroom sessions.  
 
In February 2007 Bridges students attended a professional performance of the play Tales of a West 
Texas Marsupial Girl at CTC. After the performance, classroom teachers administered the 
Responding to a Play Tool to their students based on instructions provided with the tool. The 
evaluator selected a random sample of ten papers from each Bridges classroom for use in the study. 
Each paper was reviewed by two trained raters using the scoring rubric. The raters’ scores on each 
item were averaged to create a composite score for each item and an overall composite score. 
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Bridges staff used the results to set a benchmark for achievement of the standards. On this tool a 
student must have an overall score of 20 of 40 or higher to meet the standards.   
 
 

Findings: Implementation of Neighborhood Bridges 
 
This section of the report begins with a summary of classroom teachers’ reported use of the 
elements of storytelling and theatre in their instruction outside of Bridges sessions. Then, the 
strengths of the program and opportunities for improvement are identified by reviewing survey 
results from classroom teachers and teaching artists in the following areas: 
 
§ effectiveness of Bridges’ components for student learning; 

 
§ satisfaction with curriculum content; 

 
§ classroom teachers’ role and satisfaction with Bridges; and 

 
§ teaching artists’ role and satisfaction with Bridges. 

 
As shown in Table 1, a high proportion of teaching artists and classroom teachers completed each 
of the surveys. This indicates that the results are likely to be a fair representation of how all of the 
classroom teachers and teaching artists would have answered had they completed the surveys. 
However, due to the small numbers of classroom teachers and teaching artists involved in the study, 
caution is needed when using percentages to compare ratings of survey items. A shift of one or two 
people across response options can make a disproportionately large shift in percentages. 
 

Table 1 
Rates of Survey Completion 

 
 Teaching Artists 

N=10 
Classroom Teachers 

N=20 
Survey I   9/9#   100% 18/20  90% 
Survey II 10/10   100% 17/20  85% 
Survey III 10/10   100% 18/20  90% 

                                        #One teaching artist was out on leave during this period. Seven of the teaching  
                              artists taught in multiple classrooms. 

 
Classroom Teachers’ Use of the Elements of Storytelling and Theatre 
 
One of the aims of Bridges is to increase teachers’ use of elements of storytelling and theatre in their 
classroom instruction, both as arts and as a support to learning in other core content areas. A 
specific performance objective for the U.S. Department of Education grant is to increase each 
teacher’s use of these strategies each year that he/she is involved in the program. The performance 
targets for the grant’s second year are as follows: a) 25% of the teachers in their first year of the 
program will include elements of storytelling and theatre in their instruction, and b) 50% of the 
teachers in their second year of the program will include elements of storytelling and theatre in their 
instruction.   
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The classroom teacher survey in March listed 10 elements of Bridges and asked teachers how many 
times they had used each strategy outside of their classroom’s weekly Bridges session in the past two 
months. Teachers could choose from the following response options:  not at all, 1-2 times, 3-4 
times, or 5 or more times. The results provide a picture of how often teachers in their first and 
second year of Bridges were using elements of storytelling and theatre outside of Bridges sessions.  
 
For 7 of the classroom teachers, this was their first year of involvement in Bridges. Five of these 
teachers completed the March survey and Table 2 shows how often they reported using each 
strategy. The results indicate that the performance target was exceeded. In fact, an average of 72% 
of the first year classroom teachers reported using the strategies at least 1-2 times in the two months 
prior to completing the survey. 
 
 

Table 2 
First Year Classroom Teachers’ Use of Storytelling and Theatre Strategies 

 
During the past two months, about how 
many times did you use each of the 
following Bridges strategies outside of your 
classroom’s weekly Bridges session? 

 
 

% 
Not at All 

 
 

% 
1-2 Times 

 
 

% 
3-4 Times 

 
% 

5 or More 
Times 

 
 

Number of 
Respondents 

Students write original stories. 20 20 40 20 5 
Students read stories they’ve 
written to their peers.  

20 20 40 20 5 

Students tell stories they’ve 
written to their peers from 
memory. 

40 40 0 20 5 

Students improvise stories as they 
tell them to their peers. 

20 40 20 20 5 

I tell a story to my students from 
memory. 

40 0 40 20 5 

I improvise a story as I tell it to 
my students. 

40 20 20 20 5 

I lead student participation in one 
or more theatre games. 

20 40 20 20 5 

Students work in small groups to 
create short skits based on a story 
we’ve read or other curriculum 
content. 

40 20 20 20 5 

Students perform short skits for 
their peers. 

20 40 20 20 5 

Students critique the work (such 
as writing or short skits) of their 
peers. 

20 60 0 20 5 
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During the first year of the grant program there were 11 new teachers in Bridges. In September 
2006, 6 of them returned for a second year of Bridges. Five of these teachers completed the March 
survey and Table 3 shows how often they reported using each strategy. The results indicate that the 
performance target was met. On average, 84% of the second year classroom teachers reported using 
the strategies at least 1-2 times in the two months prior to completing the survey. 
 

Table 3 
Second Year Classroom Teachers’ Use of Storytelling and Theatre Strategies 

 
During the past two months, about how 
many times did you use each of the 
following Bridges strategies outside of your 
classroom’s weekly Bridges session? 

 
 

% 
Not at All 

 
 

% 
1-2 Times 

 
 

% 
3-4 Times 

 
% 

5 or More 
Times 

 
 

Number of 
Respondents 

Students write original stories. 0 20 60 20 5 
Students read stories they’ve 
written to their peers.  

0 40 20 40 5 

Students tell stories they’ve 
written to their peers from 
memory. 

40 0 60 0 5 

Students improvise stories as they 
tell them to their peers. 

40 20 40 0 5 

I tell a story to my students from 
memory. 

20 20 40 20 5 

I improvise a story as I tell it to 
my students. 

20 40 0 40 5 

I lead student participation in one 
or more theatre games. 

0 20 40 40 5 

Students work in small groups to 
create short skits based on a story 
we’ve read or other curriculum 
content. 

20 20 40 20 5 

Students perform short skits for 
their peers. 

20 40 20 20 5 

Students critique the work (such 
as writing or short skits) of their 
peers. 

0 40 40 20 5 

 
Effectiveness of Bridges Components for Student Learning 
 
A major function of the surveys was to solicit classroom teachers’ and teaching artists’ perspectives 
on how effective the various components of Bridges were for student learning in writing, theatre, or 
reading. Survey respondents used the following scale to rate the effectiveness of thirteen program 
components: not at all effective, somewhat effective, effective, very effective, or don’t know.    
 
Table 4 shows how classroom teachers rated the effectiveness of specific Bridges activities for 
improving students’ skills. Overall, they gave high ratings to the program. The component with the 
highest effectiveness rating was “The teaching artist and/or classroom teacher tell students stories.” 
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Over three-fourths of the teachers rated this activity as very effective and another 22% rated it as 
effective. A majority of the other program components, such as the following, were rated either 
effective or very effective by at least three-fourths of the teachers: 
 

§ The Fantastic Binominal or first writing games. 
 
§ Students improvise stories as they retell them to their peers. 

 
§ The teaching artist and/or classroom teacher lead students in a discussion of the stories 

that challenge their perceptions. 
 
§ The theatre games. 

 
§ Students critique the skits their peers have created and performed. 

 
§ Bridges Day at Children’s Theatre. 

 
The ratings on two items suggest areas where the program may be strengthened, however. Fifty 
percent of classroom teachers chose a rating of somewhat effective for student participation in the 
Pen Pal exchange and 28% chose a rating of somewhat effective for the chair game. 
 
Finally, teachers indicated how many Pen Pal letters their class had completed. As shown in Table 5, 
the number of letters ranged from 1 to 4 with 2 letters being most typical. The survey did not ask 
teachers how many letters their class had received from their partner classroom; this may also have 
influenced classroom teachers’ satisfaction with the Pen Pal component of Bridges. 
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Table 4 
Effectiveness of Bridges Components – Classroom Teacher Perspective 

 
Based on your experience in Bridges, 
how effective is each of the following 
activities for improving students’ skills 
in either writing, theatre, or reading? 

 
% 

Not at All 
Effective 

 
% 

Somewhat 
Effective 

 
 

% 
Effective 

 
% 

Very 
Effective 

 
% 

Don’t 
Know 

 
 

Number of 
Respondents 

The Fantastic Binominal or first 
writing games. 

0 6 39 56 0 18 

Students improvise stories as 
they retell them to their peers. 

0 6 22 61 11 18 

The teaching artist and/or 
classroom teacher tell students 
stories. 

0 0 22 78 0 18 

The teaching artist and/or 
classroom teacher lead students 
in a discussion of the stories 
that challenge their perceptions. 

0 0 39 61 0 18 

The chair game. 6 28 39 28 0 18 
The theatre games. 0 6 39 56 0 18 
The small group work to create 
short skits. 

6 6 44 44 0 18 

The performance of the short 
skits for their peers. 

0 6 39 56 0 18 

Students critique the skits their 
peers have created and 
performed. 

0 17 22 61 0 18 

The final writing game. 0 17 28 44 0 18 
The Pen Pal Exchange. 0 50 39 11 0 18 
Bridges Day at Children’s 
Theatre. 

0 6 22 72 0 18 

The making of the book of 
stories written by students. 

0 6 50 39 6 18 

 
 
 

Table 5 
Number of Pen Pal Letters Written 

 
Number of Letters Number of Classrooms Percent of Classrooms 

1 1 6% 
2 10 56% 
3 6 33% 
4 1 6% 
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Table 6 shows teaching artists’ perspectives on how effective specific Bridges activities are for 
improving students’ skills in writing, theatre, or reading. Their ratings indicate that, overall, teaching 
artists thought the program was effective for student learning. The teaching artists, like the 
classroom teachers, gave the highest rating to “the teaching artist and/or classroom teacher tell 
students stories.” All of the teaching artists who participated in the survey gave this activity a rating 
of very effective. A majority of the other program components were rated as either effective or very 
effective by at least three-fourths of the teaching artists. 
 
In contrast, the ratings for the chair game suggest that this aspect of the program could be 
improved. Over one-third of the teaching artists rated this activity as only somewhat effective. 
      

Table 6 
Effectiveness of Bridges Components – Teaching Artist Perspective 

 
Based on your experience in Bridges, how 
effective is each of the following activities 
for improving students’ skills in either 
writing, theatre, or reading? 

 
% 

Not at All 
Effective 

 
% 

Somewhat 
Effective 

 
 

% 
Effective 

 
% 

Very 
Effective 

 
% 

Don’t 
Know 

 
 

Number of 
Respondents 

The Fantastic Binominal or first 
writing games. 

0 0 6 94 0 17 

Students improvise stories as they 
retell them to their peers. 

0 6 29 65 0 17 

The teaching artist and/or 
classroom teacher tell students 
stories. 

0 0 0 100 0 17 

The teaching artist and/or 
classroom teacher lead students in 
a discussion of the stories that 
challenge their perceptions. 

0 6 35 47 12 17 

The chair game. 12 35 47 6 0 17 
The theatre games. 0 6 29 65 0 17 
The small group work to create 
short skits. 

0 12 12 77 0 17 

The performance of the short 
skits for their peers. 

0 6 6 88 0 17 

Students critique the skits their 
peers have created and 
performed. 

6 6 29 59 0 17 

The final writing game. 0 29 29 29 12 17 
The Pen Pal Exchange. 0 35 65 0 0 17 
Bridges Day at Children’s 
Theatre. 

0 6 41 53 0 17 

The making of the book of 
stories written by students. 

12 0 24 47 18 17 
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Satisfaction with Curriculum Content 
 
Bridges provided each participating classroom teacher and teaching artist with a written curriculum 
guide of suggested activities for each week of the program. The March survey contained a set of 
statements designed to measure classroom teachers’ and teaching artists’ satisfaction with these 
materials. Survey respondents rated their level of agreement with each statement using the following 
scale: strongly disagree, disagree, agree, or strongly agree.   
 
The results indicate that satisfaction with the curriculum was high (see Tables 7 and 8). For example, 
all of the respondents agreed that the curriculum empowers students to question the world around 
them and at least 90% agreed with each of the other statements.   
 

Table 7 
Classroom Teachers’ Satisfaction with Curriculum Content 

 
 
 
The content of the curriculum meets the needs of my  
students in: 

%  
Disagree/ 
Strongly 
Disagree 

 
%  

Strongly Agree/ 
Agree 

 
 

Number of 
Respondents 

That it is accessible to students of varied reading 
and writing skill levels. 

6 94 18 

Creates a sense of enthusiasm for writing. 0 100 18 
That it empowers students to question the world 
around them. 

0 100 18 

Includes stories that more closely reflect my 
student population. 

6 94 18 

That students discover the value of and 
accomplishment in writing and creation. 

0 100 18 

 
Table 8 

Teaching Artists’ Satisfaction with Curriculum Content 
 

 
 
The content of the curriculum meets the needs of my  
students in: 

%  
Disagree/ 
Strongly 
Disagree 

 
%  

Strongly Agree/ 
Agree 

 
 

Number of 
Respondents 

That it is accessible to students of varied reading 
and writing skill levels. 

0 100 17 

Creates a sense of enthusiasm for writing. 0 100 17 
That it empowers students to question the world 
around them. 

0 100 17 

Includes stories that more closely reflect my 
student population. 

0 100 17 

That students discover the value of and 
accomplishment in writing and being creative. 

0 100 17 
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Classroom Teachers’ Role and Satisfaction with Bridges  
 
Classroom teachers also responded to a range of items about their role in the Bridges program and 
their relationship with their teaching artist. Both the January and the March surveys contained items 
in this area and the items are split by when they are most relevant to program implementation. 
Survey respondents rated their level of agreement with each statement using the following scale: 
strongly disagree, disagree, agree, or strongly agree.   
 
Table 9 shows teachers’ ratings on the January survey. Teachers’ agreement with the statements was 
high overall and this suggests that, in most areas, the program was operating effectively. For 
example, all of the teachers agreed with the following statements: 
 
§ The curriculum book and information is cohesive and easy to follow. 

 
§ I have a good grasp of the Bridges Program and am implementing it successfully. 

 
§ I have a good working relationship with and feel supported by my teaching artist. 

 
§ I have felt an improvement in my story telling abilities. 

 
§ In our planning sessions all parties contribute ideas and opinions. 

 
§ I have been organized and prepared prior to meeting with teaching artists. 

 
§ The teaching artist and I have had a strong emphasis on introducing each new genre, making 

students aware of what makes one genre different from another. 
 
§ There has been a strong emphasis on the theatrical focus. 

 
§ I am more comfortable taking a larger, more active role in teaching Bridges. 

 
The classroom teachers’ level of agreement with the following three statements was notably lower, 
however, and Bridges may benefit from improvement in these areas: 

 
§ The teaching artist has developed a good rapport and understanding of my students. 

 
§ The teaching artist and I made improvements in creating thought provoking discussion 

questions; for example, “Why do you think the author chose to end the story with the Giant 
never becoming free?” 

 
§ I have a firm grasp on how to facilitate discussions on the social focus. 
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Table 9 
Classroom Teachers’ Role and Satisfaction with Bridges – January 

 
 
Based on your experience from the beginning of the year to 
date indicate your level of agreement with each of the 
following statements. 

%  
Disagree/ 
Strongly 
Disagree 

 
%  

Strongly Agree/ 
Agree 

 
 

Number of 
Respondents 

The curriculum book and information is cohesive 
and easy to follow. 

0 100 18 

I have a good grasp of the Bridges Program and 
am implementing it successfully. 

0 100 18 

I have a good working relationship with and feel 
supported by my teaching artist 

0 100 18 

I have felt an improvement in my story telling 
abilities. 

0 100 18 

The teaching artist has developed a good rapport 
and understanding of my students. 

6 94 18 

The teaching artist and I made improvements in 
creating thought provoking discussion 
questions; for example, “Why do you think the 
author chose to end the story with the Giant 
never becoming free?” 

6 94 18 

In our planning sessions all parties contribute 
ideas and opinions.  

0 100 18 

I have been organized and prepared prior to 
meeting with teaching artists. 

0 100 18 

The teaching artist and I have had a strong 
emphasis on incorporating the social focus into 
each Bridges session.  

0 100 18 

The teaching artist and I have had a strong 
emphasis on introducing each new genre, 
making students aware of what makes one genre 
different from another. 

0 100 18 

There has been a strong emphasis on the 
theatrical focus. 

0 100 18 

I have a firm grasp on how to facilitate 
discussions on the social focus. 

6 94 18 

I am comfortable taking a larger, more active 
role in teaching Bridges. 

0 100 18 

 
 
On the March survey, teachers rated their agreement with another set of statements that described 
various aspects of the program. Again, the ratings indicate that, overall, the program was being   
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implemented as planned (see Table 10). For example, all of the teachers agreed with statements such 
as the following: 
 
§ The Teaching Artist and I are developing lesson plans that are effective in linking social focus 

through entire lesson plans. 
 
§ My TA and I are working collaboratively in the classroom. 

 
§ I am more comfortable telling and am actively animating the stories. 

 
§ I received information concerning Bridges Day in a timely manner. 

 
§ The student interaction at Bridges day was meaningful to the students. 

 
The ratings also suggest that some aspects of the program could benefit from improvement because 
a notable proportion of the classroom teachers disagreed with the following statements: 
 
§ We have completed creating our books in my classroom. 

 
§ The January NB meeting prepared me to create the books in my class. 

 
§ I am actually telling the stories, not reading them directly from the paper. 
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Table 10 
Classroom Teachers’ Role and Satisfaction with Bridges – March 

 
 
Based on your experience from the beginning of the year to 
date indicate your level of agreement with each of the 
following statements. 

%  
Disagree/ 
Strongly 
Disagree 

 
%  

Strongly Agree/ 
Agree 

 
 

Number of 
Respondents 

The Teaching Artist and I are developing lesson 
plans that are effective in linking social focus 
through entire lesson plans. 

0 100 18 

My Teaching Artist and I are working 
collaboratively in the classroom. 

0 100 18 

From the beginning of the year till now, I feel 
more confident in leading the FB. 

7 93 15 

I am more comfortable telling and am actively 
animating the stories. 

0 100 15 

I am actually telling the stories, not reading them 
directly from the paper. 

7 93 15 

The January NB meeting prepared me to create 
the books in my class. 

8 92 13 

We have completed creating our books in my 
classroom. 

13 87 15 

I received information concerning Bridges Day in 
a timely manner. 

0 100 16 

I felt fully prepared as to the schedule of events 
for Bridges Day. 

6 94 16 

The events for Bridges Day ran smoothly. 6 94 16 
The student interaction at Bridges day was 
meaningful to the students. 

0 100 16 

 
Teaching Artists’ Role and Satisfaction with Bridges  
 
Teaching artists also responded to a range of items about their role in the program and their 
relationship with their classroom teacher. The rating scale for these items was as follows: strongly 
disagree, disagree, agree, or strongly agree.   
 
Table 11 shows teaching artists’ ratings on the January survey. Their agreement with most of the 
statements was very high, indicating that the program was being implemented as planned. For 
example, all of the teaching artists agreed with statements such as the following: 
 

§ In our planning sessions all parties contribute ideas and opinions. 
 
§ I have been organized and prepared prior to meeting with my classroom teacher. 

 
§ The classroom teacher and I have had a strong emphasis on incorporating the social focus 

into each Bridges session. 
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There were a few areas, though, where a notable proportion disagreed with the statement. The 
following survey items describe aspects of the program that may benefit from closer examination 
and improvement: 
 
§ The classroom teacher and I have had a strong emphasis on introducing each new genre, 

making students aware of what makes one genre different from another.  
 
§ There has been a strong emphasis on the theatrical focus. 

 
§ The curriculum book and information is cohesive and easy to follow.  

 
§ I have felt an improvement in my story telling abilities. 

 
§ The classroom teacher and I made improvements in creating thought provoking discussion 

questions; for example, “Why do you think the author chose to end the story with the Giant 
never becoming free?” 
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Table 11 
Teaching Artists’ Role and Satisfaction with Bridges – January 

 
 
Based on your experience from the beginning of the year to 
date indicate your level of agreement with each of the 
following statements. 

%  
Disagree/ 
Strongly 
Disagree 

%  
Strongly 
Agree/ 
Agree 

 
 

Number of 
Respondents 

The curriculum book and information is cohesive 
and easy to follow. 

12 88 17 

I have a good grasp of the Bridges Program and 
am implementing it successfully. 

6 94 17 

I have a good working relationship with and feel 
supported by my classroom teacher. 

6 94 17 

I have felt an improvement in my story telling 
abilities. 

12 88 17 

The classroom teacher and I made 
improvements in creating thought provoking 
discussion questions; for example, “Why do you 
think the author chose to end the story with the 
Giant never becoming free?”  

12 88 17 

In our planning sessions all parties contribute ideas 
and opinions. 

0 100 17 

I have been organized and prepared prior to 
meeting with my classroom teacher. 

0 100 17 

The classroom teacher and I have had a strong 
emphasis on incorporating the social focus into 
each Bridges session. 

0 100 17 

The classroom teacher and I have had a strong 
emphasis on introducing each new genre, making 
students aware of what makes one genre different 
from another. 

18 82 17 

There has been a strong emphasis on the theatrical 
focus. 

18 82 17 

I have a firm grasp on how to facilitate discussions 
on the social focus. 

0 100 17 

 
 
In March, the teaching artists rated another set of statements about the program. Their responses 
suggest that, in most areas, the program was operating effectively (see Table 12). All of the teaching 
artists agreed or strongly agreed with the following statements: 
 
§ The January NB meeting prepared me to create the books in my class. 

 
§ I received information concerning Bridges Day in a timely manner. 

 
§ The events for Bridges Day ran smoothly. 

 



CENTER FOR APPLIED RESEARCH AND EDUCATIONAL IMPROVEMENT    18 

However, a few aspects of the program may benefit from further examination and improvement 
because a notable proportion of teaching artists disagreed with the statements: 
 
§ The Classroom Teacher and I are developing lesson plans that are effective in linking social focus 

through entire lesson plans.  
 
§ We have completed creating our books in my classroom. 

 
§ I felt fully prepared as to the schedule of events for Bridges Day. 

 
Table 12 

Teaching Artists’ Role and Satisfaction with Bridges – March 
 

 
Based on your experience from the beginning of the year to 
date indicate your level of agreement with each of the 
following statements. 

%  
Disagree/ 
Strongly 
Disagree 

 
%  

Strongly Agree/ 
Agree 

 
 

Number of 
Respondents 

The Classroom Teacher and I are developing 
lesson plans that are effective in linking social 
focus through entire lesson plans. 

18 82 17 

My Classroom Teacher and I are working 
collaboratively in the classroom. 

12 88 17 

The January NB meeting prepared me to create 
the books in my class. 

0 100 15 

We have completed creating our books in my 
classroom. 

13 87 15 

I received information concerning Bridges Day in 
a timely manner. 

0 100 17 

I felt fully prepared as to the schedule of events 
for Bridges Day. 

18 82 17 

The events for Bridges Day ran smoothly. 0 100 17 
The student interaction at Bridges Day was 
meaningful to the students. 

6 94 17 

 
 

Findings: Student Learning In Neighborhood Bridges 
 
This section summarizes data on student learning in Bridges from several perspectives. Information 
from surveys of classroom teachers and teaching artists indicates the student learning they observed 
during the year. Results from student pre- and post-program surveys convey students’ perceptions 
of their learning. Finally, results from three theatre assessment tools indicate what students learned 
relative to the state and national theatre standards.  
 
Classroom Teacher and Teaching Artist Surveys 
 
In January, March, and May classroom teachers and teaching artists were asked to rate their level of 
agreement on a four point scale – a rating of 1 equaled strongly disagree and a rating of 4 equaled 
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strongly agree – with a set of statements about changes they may have observed in their students. 
The items are based on the logic model for Bridges that specifies what students are expected to learn 
at each point in the program. For example, the January survey asked about improvement in students’ 
acting, storytelling, and oral communication skills; the May survey included additional items about 
improvement in students’ writing skills. For ease of interpretation in this report, the items were 
divided into four categories: writing; acting, storytelling, and oral communication; analyzing stories; 
and other.   
 
Classroom Teacher Surveys  
 
In January, classroom teachers rated their agreement with statements about specific changes they 
may have observed in students from the beginning of the year to date. For the most part, the 
classroom teachers agreed with the statements. This indicates that they had observed student 
learning in a variety of areas (see Table 13). For example, 94 to 100% of the classroom teachers 
either agreed or strongly agreed with the following statements, listed by category: 
 
Analyzing Stories 
 
§ Students can articulate main idea/message of stories they heard during Bridges. 

 
Acting, Storytelling, and Oral Communication 
 
§ Students provide multiple perspectives into the social focus during discussion. 

 
§ Students express their opinions in a more articulate manner during discussion. 

 
Other 
 
§ I notice a stronger sense of community and support among the students in my class. 
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Table 13 
Classroom Teachers’ Observations of Student Learning-January 

 
 
Based on your experience from the beginning of the year to date 
indicate your level of agreement with each of the following 
statements. 

% 
Disagree or 

Strongly 
Disagree 

 
% 

Agree or 
Strongly Agree 

 
 

Number of 
Respondents 

 
Analyzing Stories 

   

Students can articulate main idea/message of stories 
they heard during Bridges. 

0 100 18 

 
Acting, Storytelling, and Oral Communication 

   

Students provide multiple perspectives into the social 
focus during discussion. 

0 100 18 

Students express their opinions in a more articulate 
manner during discussion. 

6 94 17 

 
Other 

   

I notice a stronger sense of community and support 
among the students in my class. 

6 94 18 

 
In March, in the middle of the program, classroom teachers rated their agreement with another set 
of statements about what changes they may have observed in students. Once again, classroom 
teachers’ level of agreement with the statements was high overall (see Table 14). Ninety-four to 
100% of surveyed teachers chose either strongly agree or agree for the following statements, listed 
by category: 
 
Writing 
 
§ An improvement in my students’ attitude towards writing. 

 
§ An improvement in the students’ use of imagination and descriptive details in the writing of 
stories 

 
§ Students demonstrating a stronger comprehension of beginning, middle, and end in their 
writing. 

 
§ Students utilizing a clearer central idea and rich complete sentences in their writing. 
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Acting, Storytelling, and Oral Communication 
 
§ An improvement in the students’ use of imagination and descriptive details in the retelling of 

stories. 
 
§ Students demonstrating a stronger comprehension of beginning, middle, and end in the 

retelling of stories. 
 
§ Students utilizing a clearer central idea and rich complete sentences in the retelling of stories. 

 
One item received a relatively low rating of agreement (89%) and this indicates an area where the 
program could be improved: Students writing for longer periods of time.  
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Table 14 
Classroom Teachers’ Observations of Student Learning-March 

 
 
Based on your experience from the beginning of the year to date 
indicate your level of agreement with each of the following 
statements. 

% 
Disagree or 

Strongly 
Disagree 

 
% 

Agree or 
Strongly Agree 

 
 

Number of 
Respondents 

 
Writing 

   

An improvement in my students’ attitude towards 
writing. 

0 100 18 

Students writing for longer periods of time. 11 89 18 
An improvement in the students’ use of imagination 
and descriptive details in the writing of stories. 

6 94 18 

Students demonstrating a stronger comprehension 
of beginning, middle, and end in their writing. 

6 94 18 

Students utilizing a clearer central idea and rich 
complete sentences in their writing. 

6 94 18 

 
Acting, Storytelling, and Oral Communication 

   

An improvement in the students’ use of imagination 
and descriptive details in the retelling of stories. 

0 100 18 

Students demonstrating a stronger comprehension 
of beginning, middle, and end in the retelling of 
stories. 

6 94 18 

Students utilizing a clearer central idea and rich 
complete sentences in the retelling of stories. 

6 94 18 

 
In May, at the end of the program, classroom teachers rated their agreement with another set of 
statements about what changes they may have observed in students. Once again, classroom teachers’ 
level of agreement with the statements was high overall (see Table 15).   
 
All of them chose either strongly agree or agree for the following statements, listed by category: 
 
Acting, Storytelling, and Oral Communication 
 
§ Students’ ability to create a story and character using voice, body, and facial expressions has 

improved. 
 
§ Students’ ability to generate ideas through group discussion, rehearsal, and sharing has 

improved. 
 
§ Students utilize feedback from others to revise creation or performance in theatre. 

 
§ Students’ ability to create original work to communicate specific ideas has improved. 
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Analyzing Stories 
 
§ Students more clearly identify plot, theme, and character in the oral stories. 

 
§ Students understand the connection between a story and its historical and cultural contexts. 

 
§ Students process and discuss the themes of the social focus on a deeper level, challenge their 

perceptions, and pull out multiple perspectives. 
 
§ Students ask questions and display comprehension skills. 

 
Other 
 
§ ELL students have increased their English vocabulary. 

 
One item received a relatively low rating of agreement (90%) and this indicates an area where the 
program could be improved: Students’ vocabulary has increased. 
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Table 15 
Classroom Teachers’ Observations of Student Learning-May 

 
 
Based on your experience from the beginning of the year to 
date indicate your level of agreement with each of the following 
statements. 

% 
Disagree or 

Strongly 
Disagree 

 
% 

Agree or 
Strongly Agree 

 
 

Number of 
Respondents 

 
Acting, Storytelling, and Oral Communication 

   

Students’ ability to create a story and character 
using voice, body, and facial expressions has 
improved. 

0 100 20 

Students’ ability to generate ideas through group 
discussion, rehearsal, and sharing has improved.  

0 100 20 

Students utilize feedback from others to revise 
creation or performance in theatre. 

0 100 20 

Students’ ability to create original work to 
communicate specific ideas has improved. 

0 100 20 

 
Analyzing Stories 

   

Students more clearly identify plot, theme, and 
character in the oral stories. 

5 95 20 

Students understand the connection between a 
story and its historical and cultural contexts. 

0 100 20 

Students process and discuss the themes of the 
social focus on a deeper level; challenge their 
perceptions and pull out multiple perspectives. 

5 95 20 

Students ask questions and display 
comprehension skills. 

5 95 20 

 
Other 

   

Students’ vocabulary has increased. 10 90 20 
ELL students have increased their English 
vocabulary. 

5 95 20 

 
Teaching Artist Surveys  
 
In January, teaching artists rated their agreement with statements about changes they may have 
observed in students. Most agreed they had observed learning in students as described by the 
statements (see Table 16). In fact, all of the teaching artists either agreed or strongly agreed with the 
following statement, which describes a skill in analyzing stories: Students can articulate main 
idea/message of stories they heard during Bridges. 
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The three items the teaching artists were most likely to disagree or strongly disagree with were:  
 
§ Students provide multiple perspectives into the social focus during discussion (27%).   

 
§ Students express their opinions in a more articulate manner during discussion (18%). 

 
§ I notice a stronger sense of community and support among the students in my class (6%). 

 
There may be an opportunity to improve the program by further exploring how students could be 
better helped to develop these skills.  

 
Table 16  

Teaching Artists’ Observations of Student Learning-January 
 

 
Based on your experience from the beginning of the year to date 
indicate your level of agreement with each of the following 
statements. 

%  
Disagree or 

Strongly 
Disagree 

 
%  

Agree or 
Strongly Agree 

 
 

Number of 
Respondents 

 
Analyzing Stories 

   

Students can articulate main idea/message of stories 
they heard during Bridges. 

0 100 18 

Students provide multiple perspectives into the social 
focus during discussion. 

27 73 15 

 
Acting, Storytelling, and Oral Communication 

   

Students express their opinions in a more articulate 
manner during discussion. 

18 82 17 

 
Other 

   

I notice a stronger sense of community and support 
among the students in my class. 

6 94 17 

 
In March, in the middle of the program, teaching artists rated their agreement with another set of 
statements about what they may have observed in students. Again, overall, the teaching artists were 
likely to agree with most of the statements (see Table 17). Ninety-four to 100% of them agreed with 
the following: 
 
Writing 
 
§ An improvement in my students’ attitude towards writing. 

 
§ An improvement in the students’ use of imagination and descriptive details in their writing. 

 
§ Students utilizing a clearer central idea and rich complete sentences in their writing. 
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Acting, Storytelling, and Oral Communication 
 
§ An improvement in the students’ use of imagination and descriptive details in the retelling of 

stories. 
 
§ Students demonstrating a stronger comprehension of beginning, middle, and end in the 

retelling of stories. 
 

§ Students utilizing a clearer central idea and rich complete sentences in the retelling of stories. 
 
A few of the items that had lower proportions of teaching artists indicating agreement which 
indicate possible areas for strengthening the program are: 
 
§ Students writing for longer periods of time (82%). 

 
§ Students’ demonstrating a stronger comprehension of beginning, middle, and end in their 

writing (93%). 
 

Table 17 
Teaching Artists Observations of Student Learning-March 

 
 
Based on your experience from the beginning of the year to date 
indicate your level of agreement with each of the following 
statements. 

%  
Disagree or 

Strongly 
Disagree 

 
%  

Agree or 
Strongly Agree  

 
 

Number of 
Respondents 

 
Writing 

   

An improvement in my students’ attitude towards 
writing. 

0 100 17 

Students writing for longer periods of time. 18 82 17 
An improvement in the students’ use of imagination 
and descriptive details in their writing. 

0 100 17 

Students’ demonstrating a stronger comprehension 
of beginning, middle, and end in their writing. 

7 93 15 

Students utilizing a clearer central idea and rich 
complete sentences in their writing. 

6 94 17 

 
Acting, Storytelling, and Oral Communication 

   

An improvement in the students’ use of imagination 
and descriptive details in the retelling of stories. 

6 94 17 

Students demonstrating a stronger comprehension 
of beginning, middle, and end in the retelling of 
stories.  

6 94 17 

Students utilizing a clearer central idea and rich 
complete sentences in the retelling of stories. 

6 94 17 
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In May, at the end of the program, teaching artists rated their agreement with another set of 
statements about what they may have observed in students. Again, overall the teaching artists were 
likely to agree with most of the statements (see Table 18). Ninety-four to 100% of them agreed with 
the following: 
 
Acting, Storytelling, and Oral Communication 
 
§ Students more clearly identify plot, theme, and character in the oral stories. 

 
§ Students’ vocabulary has increased in oral communication. 

 
§ ELL students have increased their English vocabulary in oral communication. 

 
§ Ability to create a story and character using voice, body, and facial expressions has improved. 

 
§ Students’ ability to generate ideas through group discussion, rehearsal, and sharing has 

improved. 
 

§ Students’ ability to create original work to communicate specific ideas has improved. 
 
Analyzing Stories 
 

§ Students ask questions and display comprehension skills. 

§ Students utilize feedback from others to revise creation or performance in theatre. 

 
Other 
 

§ Students’ vocabulary has increased in writing. 

§ ELL students have increased their English vocabulary in writing. 

 
A few of the areas had lower proportions of teaching artists indicating agreement. This suggests 
possible areas for strengthening the program: 
 
§ Students understand the connection between a story and its historical and cultural contexts 

(82%). 
 
§ Students process and discuss the themes of the social focus on a deeper level; challenge their 

perceptions and pull out multiple perspectives (88%). 
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Table 18  
Teaching Artists Observations of Student Learning-May 

 
 
Based on your experience from the beginning of the year to 
date indicate your level of agreement with each of the following 
statements. 

%  
Disagree or 

Strongly 
Disagree 

 
%  

Agree or 
Strongly Agree  

 
 

Number of 
Respondents 

 
Acting, Storytelling, and Oral Communication 

   

Students more clearly identify plot, theme, and 
character in the oral stories. 

6 94 17 

Students’ vocabulary has increased in oral 
communication.  

6 94 17 

ELL students have increased their English 
vocabulary in oral communication. 

0 100 16 

Ability to create a story and character using voice, 
body, and facial expressions has improved. 

0 100 17 

Students’ ability to generate ideas through group 
discussion, rehearsal, and sharing has improved. 

6 94 17 

Students’ ability to create original work to 
communicate specific ideas has improved. 

0 100 17 

 
Analyzing Stories 

   

Students understand the connection between a 
story and its historical and cultural contexts. 

18 82 17 

Students process and discuss the themes of the 
social focus on a deeper level; challenge their 
perceptions and pull out multiple perspectives. 

12 88 17 

Students ask questions and display 
comprehension skills. 

0 100 17 

Students utilize feedback from others to revise 
creation or performance in theatre. 

0 100 17 

 
Other 

   

Students’ vocabulary has increased in writing. 0 100 13 
ELL students have increased their English 
vocabulary in writing. 

0 100 16 

 
Student Surveys 
 
The survey asked students to choose the answer that describes them best on a four point scale – 
where a rating of 1 equaled strongly disagree and a rating of 4 equaled strongly agree – with 9 items 
that depicted their skill level in and enjoyment of various aspects of Bridges. Students responded to 
the same 9 items on both the pre- and post-survey. Students took the pre-survey in the fall and took 
the post-survey during the last Bridges session in the spring. 
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Of the 499 students that participated in Bridges during the 2006-2007 school year, 70% (348 
students) took the survey in both the fall and the spring. The response rate suggests some caution in 
generalizing the survey results to all of the students who participated in Bridges. Students who did 
not complete the survey at all or did not complete the survey at both intervals may have responded 
differently than the students whose responses were available. In some cases, students may not have 
completed both surveys because they were not enrolled in the Bridges school for the full school 
year. The results do, however, provide an indication of how over two-thirds of the participating 
students experienced the program.  
 
Writing   
 
The survey contained five items related to the writing aspects of Bridges. The results indicate that a 
majority of the students felt confident about their writing prior to the program (see Table 13). For 
example, 70% chose either agree or strongly agree for the statement “I put a lot of descriptive details 
into my writing.” Three-quarters chose agree or strongly agree for the item “I like writing stories.”  
 
For three items related to writing, there was a statistically significant increase from pre-survey to 
post-survey, indicating that students’ ratings of these items changed in a positive direction along the 
response scale. Items showing statistically significant difference from pre to post were as follows: 
 
§ I put a lot of descriptive details into my writing. 

 
§ I like writing stories. 

 
§ I can write stories that contain surprises for the listener or reader. 

 
The items that did not show statistically significant change from the pre- to post-program survey 
were “I am good at describing a place in my writing” and “I am good at describing a character in my 
writing.” These items did not reflect a statistically significant change from pre- to post-program 
most likely because students agreed with these statements both before and after participating in 
Bridges.  
 
Analyzing Stories   
 
A majority of the students felt confident in their ability to analyze stories prior to the program (see 
Table 19). When students repeated the survey at the end of the program, there were statistically 
significant changes in both items: “I can explain the main conflict or problem in stories I hear” and 
“I like to ask questions about stories.” However, the item “I like to ask questions about stories” 
showed statistically significant change in a negative direction, indicating an overall change from agree 
to disagree. 
 



CENTER FOR APPLIED RESEARCH AND EDUCATIONAL IMPROVEMENT    30 

Acting, Storytelling, and Oral Communication 
 
The survey contained two items related to the acting, storytelling, and oral communication aspects 
of Bridges. For both of these items, there was a statistically significant increase from pre-survey to 
post-survey, indicating that students’ ratings of these items changed in a positive direction, moving 
from disagree to agree or agree to strongly agree (see Table 20). These items were: 
 
§ I like to tell a story I create in front of the class. 

 
§ I am good at reading stories aloud in front of the class. 

 
Table 19 

Student Survey Results – Writing 
 

 
 
Circle the answer that describes you best. 

% 
Strongly 
Disagree 

 
% 

Disagree 

 
% 

Agree 

% 
Strongly 
Agree 

 
Number of 

Respondents# 

 
I put a lot of descriptive details into 
my writing.* 

     

Pre 9 22 48 22 329 
Post 6 16 51 27 343 
 
I like writing stories.* 

     

Pre 9 16 38 37 329 
Post 7 11 33 49 344 
 
I am good at describing a place in 
my writing. 

     

Pre 5 24 49 22 330 
Post 6 20 53 21 344 
 
I am good at describing a character 
in my writing. 

     

Pre 5 18 47 30 332 
Post 4 15 47 35 343 
 
I can write stories that contain 
surprises for the listener or reader.* 

     

Pre 11 26 41 22 331 
Post 7 19 43 31 344 

#The number of respondents varies because some of the students who took the survey did not answer every survey item. 
*Indicates an item where there is a statistically significant difference between student responses on the pre-survey and 
the post-survey (p<.05 on a Wilcoxon Signed Ranks test). 
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Table 20 
Student Survey Results – Analyzing Stories and  
Acting, Storytelling, and Oral Communication 

 
 
 
Circle the answer that describes you best. 

% 
Strongly 
Disagree 

 
% 

Disagree 

 
% 

Agree 

% 
Strongly 
Agree 

 
Number of 

Respondents# 

 
Analyzing Stories 

     

 
I can explain the main conflict or 
problem in stories.* 

     

Pre 6 24 52 17 329 
Post 3 13 55 29 347 
 
I like to ask questions about 
stories.* 

     

Pre 8 21 41 30 332 
Post 7 27 44 22 345 
 

Acting, Storytelling, and  
Oral Communication 

     

 
I like to tell a story I create in front 
of the class.* 

     

Pre 25 32 27 16 332 
Post 16 26 28 30 344 
 
I am good at reading stories aloud 
in front of the class.* 

     

Pre 15 29 33 24 329 
Post 11 23 41 26 330 

#The number of respondents varies because not all students completed each survey item. 
*Indicates an item where there is a statistically significant difference between student responses on the pre-survey and 
the post-survey (p<.05 on a Wilcoxon Signed Ranks test). 
 
Theatre Vocabulary Recognition Survey 
 
The Theatre Vocabulary Recognition Survey was designed to measure students’ understanding of 20 
theatre terms that are used regularly in Bridges. Students completed a pre-survey in the fall to 
measure their knowledge level before their participation in Bridges. The survey was repeated in the 
spring and each student’s results were compared from pre-to post-survey to measure growth in their 
theatre vocabulary. In order to achieve the standards, a student needed to have correct answers for 
16 or more items on the post-survey.   
 
Of the 499 students who participated in the program, 274 (55%) completed both the pre- and post-
survey. This completion rate suggests caution in generalizing the results to all of the students who 
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participated in Bridges during the year. Students who did not complete both the pre- and post-
survey may have performed differently than those who were present for both surveys. In most cases, 
the students who did not take both the pre- and post-survey were students who changed schools 
during the year and thus were not able to participate in the full Bridges program. Data from two 
classrooms was not included because one teacher used different student identification numbers in 
the fall than in the spring and the other teacher only administered part of the survey in the fall so the 
baseline data for his/her students was incomplete. 
 
The average number of terms correct in the fall on the pre-survey was 12.8 out of a total possible of 
20. The scores were high for a pre-survey. Students took the pre-survey before they had received 
much Bridges instruction so one would expect their scores to be low because students were not 
expected to know the terms at the start of the program. 
 
The average number of terms correct when students retook the survey in the spring was 16.6, an 
increase from baseline that was statistically significant (p<.0001 on a matched pair t-test). In order to 
achieve the standards a student needed to have correct answers for 16 or more items on the post-
survey. Seventy-five percent of the students (204 of 274 students) met the theatre standards 
measured by this tool.     
 

Table 21 
Overall Scores on the Theatre Vocabulary Recognition Survey  

 
 Pre Post 
Average 12.8 16.6 
Median 13.0 18.0 
Mode 18 20 
Range 1 - 20 2 - 20 
Standard Deviation 4.82 3.81 

 
 
Acting Rubric 
The Acting Rubric describes four levels of achievement on six dimensions of acting: voice, face, 
body, focus, character, and collaboration. Table 22 shows average student scores on each 
dimension of the Acting Rubric. Thirteen of the 144 students in the sample were dropped from 
the analysis because they were not present for the observers’ second visit to the classroom. The 
averages were similar, ranging from 2.3 for face and 2.8 for focus.  
 
The average overall score on the rubric was 15.41 out of a possible 24 (see Table 23). In order to 
achieve the standards a student needed an overall score of 12 or higher. Eighty-three percent of 
the students (109 of 131 students) in the sample met the theatre standards measured by this tool. 
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Table 22 
Scores for Specific Dimensions of the Acting Rubric 

 
 Average Median 
Voice 2.6 2.8 
Face 2.3 2.3 
Body 2.5 2.5 
Focus 2.8 2.8 
Character 2.4 2.5 
Collaboration 2.6 2.5 

 
 

Table 23 
Overall Scores on the Acting Rubric 

 
 Overall Score 
Average 15.41 
Median 15.75 
Range 6 - 23.25 

 
 
Responding to a Play Tool 

 
The Responding to a Play Tool was designed to measure students’ ability to use theatre arts 
concepts and vocabulary to respond to a theatre performance. In February 2007, Bridges students 
attended a professional performance of the play Tales of a West Texas Marsupial Girl at CTC. A 
random sample of ten papers was selected from each Bridges classroom for use in the evaluation. 
Ten of the 180 papers randomly selected for scoring had to be dropped because the classroom 
teacher had modified the tool in a way that no longer fit the rubric.  
 
Table 24 shows the average score for each question on the Responding to a Play tool. The highest 
average occurred for the question “What character would you like to play and why?” where the 
average was 2.8 out of a possible 4 points. Students had more difficulty with the following questions, 
which each had an average of 1.9: 
 
§ Did the characters seem real? If you could give one of the actors some advice/feedback about 

their performance, what would it be? 
 
§ How did one of the technical elements, such as scenery, costumes, props, lights, or sound, help 

to tell the story? 
 
As shown in Table 25, the average score was 22.5 out of a possible 40 points. Overall scores ranged 
from 0 to 40. In order to achieve the standards a student needed to have an overall score of 20 or 
higher. Sixty-five percent of the students (111 of 170 students) in the sample met the theatre 
standards measured by this tool.    
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Table 24 
Scores for Individual Questions on the Responding to a Play Tool 

 
 Average Median 
1. Summarize the story of the play in your own words:  
    a) Describe the beginning or introduction. 
 

2.4 2.5 

1. Summarize the story of the play in your own words:  
    b) Describe the middle including the conflict. 
 

2.4 2.5 

1. Summarize the story of the play in your own words:  
    c) Describe the ending solution or resolution. 
 

2.3 2.5 

2. Describe in one sentence the theme or main idea of the play. 
 

2.1 2.0 

3. Why is this story important? 
 

2.3 2.5 

4. What character would you like to play and why? 
 

2.8 3.0 

5. Did the characters seem real? 
    a) Give one example of how an actor used the tool kit of voice,     
    face, and body to communicate with the audience. 
 

2.1 2.0 

5. Did the characters seem real? 
    b) If you could give one of the actors some advice/feedback about  
    their performance, what would it be? 
 

1.9 2.0 

6. How did one of the technical elements, such as scenery, costumes, 
    props, lights, or sound, help to tell the story? 
 

1.9 2.0 

7. What was your favorite scene in the play and why? 
 

2.3 2.5 

 
 

Table 25 
Overall Scores on the Responding to a Play Tool 

 
 Overall Score 
Average 22.5 
Median 22.2 
Range 0 - 40 
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Summary and Recommendations 
 
The purpose of the evaluation is to measure the extent to which Bridges accomplishes the outcomes 
specified in the grant proposal and provide information that can be used to improve the program. 
This report reviewed data that was collected during the 2006-2007 school year through surveys of 
classroom teachers and teaching artists, a survey of students, and classroom-based assessments of 
students’ skills and knowledge in theatre. This section summarizes the findings for the outcomes 
addressed by this data and then presents recommendations for strengthening Bridges. 
 
Outcome: Bridges will increase student achievement in writing.        
 
The results of the classroom teacher and teaching artist surveys show that Bridges is successful in 
building students’ skills and confidence in writing. For example, 100% of the classroom teachers and 
teaching artists have noticed an improvement in their students’ attitude towards writing. Many also 
noticed an improvement in students’ use of imagination and descriptive details in the writing of 
stories. Although the overall results are positive for student achievement in writing, staff may want 
to focus on increasing the number of students who write for longer periods of time. Relative to the 
other items on the survey, classroom teachers and teaching artists observed this aspect of writing  
less often.. Additional information on student achievement in writing will be included in a future 
report when results from a writing assessment are reviewed.  
 
Outcome: Bridges will increase student achievement in theatre. 
 
Results from the three theatre assessment tools indicate that Bridges students gained skills and 
knowledge in areas of the theatre standards related to vocabulary, acting, and responding to a play. 
For example, the average number of terms correct on the Theatre Vocabulary Recognition Survey in 
the spring was 16.6 out of a possible 20 terms. Students also demonstrated their understanding of 
theatre through their written responses to a professional theatre performance at CTC. When trained 
observers visited Bridges sessions and rated the acting skills of Bridges students, the average overall 
score was 15.41 out of a possible 24 points. Students were rated on their skills in the following areas: 
voice, face, body, focus, character, and collaboration.     
 
The three theatre assessment tools were the primary source of data regarding student achievement in 
theatre. However, several items on the student survey and on the classroom teacher and teaching 
artist surveys also addressed aspects of acting. These results were very positive with a majority of 
students endorsing items such as “I like to tell a story I create in front of the class.” Classroom 
teachers and teaching artists were also highly likely to endorse statements about student achievement 
in these areas. For example, almost all of the respondents noted an improvement in students’ use of 
imagination and descriptive details in the retelling of stories.  All of the classroom teachers and 
teaching artists noticed improvement in students’ ability to create a story and character using voice, 
body, and facial expressions. 
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Outcome: Bridges will broaden classroom teachers’ instructional strategies to include 
elements of storytelling and theatre as arts and as a support to learning in other core content 
areas. 
 
One of the aims of Bridges is to increase teachers’ use of elements of storytelling and theatre in their 
classroom instruction, both as arts and as a support to learning in other core content areas. A 
specific performance objective for the U.S. Department of Education grant is to increase each 
teacher’s use of these strategies each year that he/she is involved in the program. The performance 
targets for the grant’s second year are as follows: a) 25% of the teachers in their first year of the 
program will include elements of storytelling and theatre in their instruction, and b) 50% of the 
teachers in their second year of the program will include elements of storytelling and theatre in their 
instruction. Data from a survey of classroom teachers indicate that the performance targets were 
exceeded. On average, 72% of the first-year classroom teachers and 84% of the second-year 
classroom teachers reported using the strategies at least 1-2 times in the two months prior to 
completing the survey. 
 
Although the study provides evidence of student learning in multiple areas, the study findings 
cannot be used to make claims about a causal relationship between students’ learning and their 
participation in Bridges. To support claims of a causal relationship, the evaluation design would need 
to include a control group of students who do not participate in Bridges. The students in the control 
group would have to complete the same surveys and assessment tasks as Bridges students in order 
test for potential differences in the program outcomes between the two groups. Such a design is not 
feasible in a school setting because students in the control group would likely lose instructional time 
when they participated in the study tasks. 
 
The nature of the data collection tools used in this study also suggest caution in drawing conclusions 
about what students learn in Bridges. Much of the data is based on the self-report of students, 
classroom teachers, and teaching artists. It is unlikely that these participants would intentionally 
misrepresent their experiences in their survey responses, however their overall experiences in the 
program may bias their answers to individual survey questions. Caution is also required in 
interpreting the findings from the Acting Rubric and the Responding to a Play tool because even 
trained observers and readers may interpret the descriptions in the scoring guides differently.   
 
Recommendations 
 
Overall, the data indicate that Bridges provides students with an opportunity to develop their skills 
and knowledge in the areas of writing and theatre. Results from surveys of students, classroom 
teachers, and teaching artists provide numerous examples of student learning. In addition, findings 
from the theatre assessment tools document student learning in the areas of acting, understanding of 
theatre vocabulary, and responding to a play. 
 
Further, data from surveys of classroom teachers and teaching artists show that Bridges was 
operating effectively. Both groups indicated that they were satisfied with the content of the Bridges 
curriculum. Classroom teachers’ responses to items concerning their role in implementing Bridges 
and their satisfaction with the program activities were mostly positive, and the same was true for 
teaching artists. To strengthen the program further, staff may want to focus on the aspects of the  
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program that received ratings from classroom teachers and/or teaching artists that were low relative 
to the ratings overall. These areas were as follows: 
 
§ the Pen Pal Exchange; 

 
§ the Chair Game; 

 
§ the Final Writing Game; 

 
§ creating books; 

 
§ preparing classroom teachers and teaching artists for the schedule of events on Bridges Day in 

a timely manner; 
 
§ the strength of the theatrical focus in Bridges classroom sessions; and  

 
§ making students aware of how genres differ. 

 


