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[In these minutes: Discussion of charges to the academic task forces] 
 
 
Discussion of the charges to the academic task forces 
 
 Professor McCormick convened the meeting at 2:30.  Copies of the charges to the Academic 
Task Force were distributed for reference, which outlined the mission and deliverables for Student 
Support, Honors and the Baccalaureate Writing Initiative.   
 
1.  Discussion of the Student Support Task Force 
 
 McCormick began the discussion with the Student Support Task Force.  Committee members 
reviewed the materials.  Professor Cardwell noted that there needs to be some explicit reference to the 
role of student organizations on campus and that emphasizing that student organizations are an integral 
part of the university experience. There was discussion about the importance of emphasizing the 
importance of student organizations in creating leaders in the community.  Professor Green pointed 
out that research shows that there are better retention rates with students who participate in various 
activities on campus, they graduate sooner, and the ultimate goal is to make students engaged citizens.  
There was general consensus that the task force statement should be broadened to include the civic 
engagement initiatives and study abroad, as well as other examples.  Professor Green said that not only 
did the mission need to clearly and explicitly express itself in terms of student support but challenge 
students to enhance their academic experience as well.  Ms. Shaw said that that would speak to 
expanding student outcomes and becoming leaders on a global level, not just in terms of academic 
skills.  It was pointed out that if it is only expressed in the Student Support mission, then it becomes 
the responsibility of advisors to ensure it when it's really the job of the whole educational enterprise to 
make sure that these things happen.  There needs to be language integrating the academic role and 
support role of the institution.   Professor Green stressed that the word "engagement" needs to be a part 
of the mission statement in terms of students becoming engaged leaders in local and global society.  
As the Task Force mission outline stands now, it may be implied but is not explicit.   
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 Professor McCormick summarized that the committee might not change the charge to the Task 
Force but perhaps stress those points to the Task Force.  Professor Neuhauser suggested that this be 
done soon and the committee agreed the sooner the better, in light of the December 5 deadline.  It was 
suggested that the Task Force be sent the minutes of this meeting which outline the issues raised for 
their attention.   
 
There was concern about the first two deliverables noted on the document which read: 
 

• Recommendations regarding models of academic and career advising that ensure improved 
retention and graduation rates and better student outcomes 

• Recommendations regarding enhancing the role of faculty as student mentors.   
 
Professor Siliciano expressed concern regarding inconsistencies in mentoring and advising, noting that 
some students get excellent advice and others get poor advice.  He noted that it would be difficult to 
legislate anything but emphasized a need and desire for standardization. Professor McCormick 
acknowledged that mentoring is going to vary, but that it would be difficult to establish guidelines for 
it.  Professor Siliciano asked if there was some way to enhance and encourage interaction between 
student and advisors.  Professor Green noted that CLA has discontinued the use of faculty for advising 
and has either hired graduate students or shifted the emphasis to full-time professional advisors. 
Professor McCormick emphasized that while professional advisors serve an important role, it does not 
replace intellectual mentoring.  Professor Neuhauser said it was important to delineate the roles and 
responsibilities of faculty, and suggested that perhaps the mission statement could explore what the 
role of mentoring could be.   
 
Ms. Shaw said that she thought that standards were being developed for best practices in advising but 
that there was an uneven amount of institutional support. To that, some professional advisors have 
500-700 students for whom they're responsible and others have 200-300.  She felt that some 
institution-wide guidelines for staffing for advising should be established.  Professor McCormick 
asserted that it wasn't so much guidelines that were needed but resources.   
 
Professor Cardwell pointed out that mentoring and advising are two different activities: mentoring can 
be at all levels, but this must be included among the expectations which the faculty is supposed to 
fulfill.  Many faculty don't want to do advising at the undergraduate level and only want to mentor 
graduate students. Although there are intrinsic rewards the promotion-tenure system doesn't reward 
this.  This would also relate to the mission of Academic Task Force on Faculty Culture.  Professor 
Weinsheimer suggested there may be a need for defining the category of mentoring at the 
undergraduate level so that it could be rewarded.  In either case, it's a matter of faculty-student contact 
outside the classroom, which affects retention and graduation.  Perhaps there is a there a choice system 
that could be established, so students might seek out a faculty member or vice-versa.  Professor Green 
said that departments could mobilize group mentoring processes: departments could set up programs 
to inquire where students are headed or what their plans are in informal question and answer sessions, 
and promote study abroad and internships.  He emphasized that a strategy must move beyond the 
individual level and be organized on a programmatic level.  The action site is the director of 
undergraduate studies in a major as a coordinator of programming along these lines.   
  
Professor McCormick pointed out that once students establish their majors, a community evolves 
where mentoring can happen more easily.  Professor Swan said that there are opportunities for 
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mentoring, such as undergraduate research opportunities (UROP), and students involved in either 
directed or independent studies.  It may be that some faculty just need a little help to think about it in 
broader terms. Professor Siliciano said that perhaps there needs to be a junior seminar as well as a 
freshman seminar, where students could have serious time with faculty to make decisions.  Professor 
McCormick agreed and said that junior seminars could also help transfer students.  Professor Cardwell 
suggested that one deliverable needed to state recommendations regarding improving student 
engagement, as well as civic engagement and engagement within the University.  Professor 
McCormick concluded that there was support among the committee to consider structural incentives 
for mentoring and to consider new ways to push these initiatives.   
 
2. Discussion of the Writing Task Force 
 
The committee continued on to the Baccalaureate Writing Initiative.  Professor Neuhauser referred to 
the last bullet point in the deliverables, which reads:  Recommendations regarding the leveraging of 
resources across academic units to support the writing initiative.   She pointed out that many who need 
resources are not perfect writers.   
 
Professor McCormick said that one goal would be that all the writing resources on campus be used 
more rationally to serve the whole university.  Professor Green said it has relevance to the 
international/ESL functions of the University which have undergone difficulties in the last couple of 
years.  Core issues include who's paying for it and who's eligible: graduate students couldn't access the 
writing tutorial services although they often need as much help as the undergraduates.  Professor 
Green asked how money, staffing and access are aligned so that "College A" is not paying for 
"College B's" work, should deans be hoarding money.  It either must be funded centrally or subsidized 
appropriately.   
 
Ms. Shaw said that there still should be some assurance of uniformity of access, quality, and outcome, 
and balancing those with specific needs of specific learners.  Moreover, not all academic writing is 
equal because writing can be specific to specific disciplines.  She pointed out that that piece is not 
addressed in the deliverables.   
 
Professor Cardwell referred to the fifth bullet in the deliverables and said that there needs to be 
training for faculty as well as graduate students, because many faculty do not feel they are qualified to 
evaluate writing in general to any meaningful and constructive extent.  There are expectations that 
faculty don't want to be involved in extensive writing courses because they are not confident or 
comfortable in trying to make writing corrections.  He said that there should be support services for 
faculty and TAs.  Professor McCormick said there have been although it could be argued it hasn't been 
sufficient.  
 
Professor Leger said that in his college, there aren't many writing intensive courses for several reasons.  
One is that it becomes an enormous burden to read so many papers which becomes a need for 
additional resources or a redistribution of services.  Term papers are required in many instances but 
feedback is limited because it is impossible to review all the papers thoroughly.  He said that if 
students could find it more relevant to their field, they would find the experienced more rewarding.  
 
Professor Weinsheimer agreed that many faculty don't feel especially competent to evaluate or educate 
students in the area of writing.  Many, even in CLA or English, have no special competence in the 
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teaching of the evaluation of writing, while other departments do have competencies in teaching 
writing.  This may be policy by design or policy by default.  He said he'd like to know the reasons why 
no faculty member has been hired who has writing research as a specialty and felt that this should be a 
subject of investigation because the problem cannot be fixed if it is unknown what caused it.  Much of 
the resistance to hiring faculty in writing instruction has to do with writing instruction being aligned 
with English and CLA, and neither of them want to do it.   
 
Professor Green said that this has been perceived as "second class" and there are no research 
expectations in the departments.  There has been some success with the Center for Writing, but this 
must be infused throughout the entire faculty in all the disciplines.  There might be a need for a center 
with powerful resources and leadership, and a way of attracting students to get guidance in best 
practices.  It cannot come out of CLA if it is to be delivered in twenty colleges.  Professor 
Weinsheimer said that we need some way to establish that it is a respectable discipline and is worthy 
of one's best intellect, and that it should not be considered remedial, as is often the case.   
 
Professor Cardwell expressed agreement and reiterated that it is important in all the disciplines: it is 
fundamental to a first-rate university that wants to produce scholars who can write with clarity and 
succinctness.  A professor had previously conducted workshops for faculty and graduate students and 
convinced them that they could recognize good writing when they saw it, but the question remains 
how to execute policy about writing suggestions.  Many faculty are not comfortable with their own 
writing skills to correct someone else, so support for quality writing must be part of what we do.  
Scholarship is really reflected in the quality of the writing.  Professor Green added that no matter the 
degree of scholarship, no matter what field, students are going to need good writing skills and each 
faculty should be able to recognize good writing in his or her field.   
 
Ms. Shaw said that there are tenured faculty in General College that have this subject as their 
academic specialty and she felt this demonstrated a need for faculty-driven, research-based leadership 
and initiative that has been lacking in some areas.  Professor Leger said that one thing that can be done 
is to raise consciousness about the importance of writing, especially with those students of lower 
initiative.  Many students deny that they need writing skills, yet no matter what job they end up having 
will require writing skills and that message must be imparted to undergraduates. Professor McCormick 
acknowledged that this had been identified as a need.   
 
Professor Neuhauser added that upper-division undergraduates are realizing they are lacking and need 
further instruction, and that often the writing intensive courses require only a term paper.  Students 
need to learn to write a good five-page paper, instead of jumping immediately to 15 pages, and that's 
the part for which many are not trained.  Professor McCormick noted there's no structure requiring that 
students progress gradually to the writing of longer papers.  Many departments do not require students 
to progress in this way, either, 
 
Professor Green added that this involves not just writing, but research, how to do an outline, how to 
frame a thesis or hypothesis - the larger apparatus of conceptualizing.  If students haven't had the 
smaller scale writing experience, they will be lacking in these broader apparatus, and must also 
consider data gathering and analysis.  Professor McCormick agreed that writing is not just an 
important part of the end product, but that writing is an important part of the thinking process all 
along.  Professor Cardwell added that this point is missing in the deliverables, and that he would like 
to see a recommendation which elucidates how to raise the awareness of writing as central to learning 
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and scholarship.  In Task Force's mission and deliverables, it does not seem to be clear that students 
need to recognize that writing is key to scholarship and learning.  Professor Wangensteen added that is 
not only important to scholarship but to professional development.  Professor Green went on to 
compare the deliverables of the Baccalaureate Writing Initiative to that of the Student Support.  The 
former has many more tangibles, and Student Support might take as an example the Writing 
Initiative's outline.   
 
Professor Weinsheimer remarked that until the University has a research-based writing instruction, it 
will still be considered a skill like typing, something that anybody can do, if they have some 
preliminary training.  Developing a graduate program and an ethos that says writing is worthy of 
research is crucial for a research university.   
 
Ms. Shaw asked that, given all the moving of faculty to new units, what new unit in the set of charges 
might be a home for it?  In the past, there had been discussion of centralizing writing and the 
possibility of funding it across units.  Professor Weinsheimer said there had been an informal 
movement to marginalize writing in his unit, and that this is an obstacle.  It shouldn't be entirely 
incumbent upon the English department.  Professor McCormick said that there would probably be a 
model of writing across the curriculum, i.e., writing across the disciplines, with the central role in 
terms of support services, resources, and initiatives to improve things across campus.  He also 
suggested that it not be referred to Writing Intensive but rather Writing Instruction because it would 
convey the expectations more clearly to students.  Fewer TAs to support Writing Intensive courses 
explains the diminution of writing in the courses.  There was a general discussion of the number of 
TAs allotted for each department, and their responsibilities.  Professor Green felt that there was better 
TA support in the writing intensive courses than the others, and that workload tends to be cut to fit the 
resources.   
 
3. Discussion of the Honors Task Force 
 
Moving on to the Honors Task Force, Professor Weinsheimer expressed his uncertainty about what the 
general rationale for an honors program was, and that it seemed a relatively narrow way to define the 
purpose of an honors program.  He asked for clarification if it was a means to recruit.   
 
Professor McCormick said that is was one important reason, as it helps recruit some of the best 
students who might otherwise be attracted to more elite institutions.  There was discussion as to how 
many of the Big Ten institutions have honors programs.  Swan clarified that all the public Big Tens 
have honors programs and on most campuses they are housed in particular colleges in terms of 
administration.  On some campuses, they have either a single program that crosses colleges or they 
have a college-wide program that supplements the campus.  He pointed out that Berkeley does not 
have a separate honors program.  In this instance, Professor McCormick pointed out they have a few 
courses in some departments that are called "honors" and one can graduate with honors, but there is no 
honors program.  At Wisconsin, which has a large arts and sciences college, there are two ways to 
graduate with honors.  One can graduate with either departmental honors or college honors.  The 
University of Minnesota model has tended to be a mixture of satisfying some departmental and some 
collegiate requirements.  He reiterated that honors is very much a part of the recruitment process and 
has driven up the average SAT & ACT scores and high school ranks over the last ten years.   
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Professor Weinsheimer asked if dissatisfaction with present structure is the motivation driving the task 
force.  Professor McCormick stated that one impetus might be that there are things that could be better 
shared across the University, and also that some felt that an honors college would be a draw.  
Professor Neuhauser pointed out that it speaks to a campus-wide honors program, but asked what 
would happen if a student wanted to be in the honors program of a particular college.  Professor 
McCormick said that the relationship between a campus-wide program and the college-based 
programs is an important issue being addressed by the task force.  There was a discussion of students 
who might benefit from honors program, with Professor Siliciano stating that students who might 
benefit seek interdisciplinary experience and pointed out that there is no wording to create a flexible or 
adaptable or student-centered approach.   
 
Professor Green said his concern was that it seemed too prescriptive and Professor McCormick agreed 
there needed to be more flexibility.  He asked that if something campus-wide was established for the 
first two years of study, would the lower-division honors track be eliminated in some college, for 
instance, IT?  In terms of flexibility and maximizing opportunities for students, the lower-division IT 
program should be maintained but other science students might be allowed to take a broader track.  
Professor Leger pointed out that it’s a matter of expansion rather than re-direction and Professor 
Neuhauser stressed that a student still must learn a discipline and expressed concern that the 
undergraduate level may not be the right level to broaden interdisciplinary study.  Professor Green 
cited the model at Stanford, which focused on interaction with real scholars, which might happen in 
any year of study.  Professor McCormick said that innovative honors courses meant to fulfill the 
liberal education requirements, especially for honors students, would be meaningful to all honors 
students and added that no matter how it's organized, it will take more resources to make more small 
classes available.  Professor Weinsheimer expressed the need to emphasize outcomes more as opposed 
to structure or recruitment: If one is an honors student, what does one get out of it?  This needs to be 
expanded and clarified.  Professor Leger felt that public perception was very important, and Professor 
McCormick said that this was an important recruitment tool.   
 
There was a general discussion about the current confusion about honors programs on campus and 
how to clarify the situation for recruitment purposes; for example, there is no central place to find out 
about honors on the campus. Professor Neuhauser emphasized the difference between designing a 
curriculum vs. actual courses.  Professor McCormick stated that the overwhelming majority of honors 
courses now and in any future organization will come from the academic core, meaning CBS, IT, and 
CLA.  He stressed that if we end up with an honors college, it would not have faculty lines, as that is a 
model that does not work in a research university; each of the degree-granting colleges would have to 
participate by “loaning” faculty.  Professor Swan pointed out that one of the hallmarks of such a 
program is writing a thesis.  There was discussion of the differences in the colleges for this 
requirement.  Professor Siliciano suggested that the task force emphasize the importance of a 
community of learners.  Professor Green felt that this happens organically as students choose their 
majors; however, what doesn't happen is the cross-exposure to other disciplines.  The central college 
structure could provide courses from faculty that draw students in from many disciplines to be 
exposed to others.   
 
Professor McCormick concluded by stating the other Task Force missions would be addressed at the 
next meeting.  The meeting was adjourned at 4:30 p.m.  
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