
Minutes* 
 

Senate Committee on Educational Policy 
Wednesday, November 5, 2003 

1:00 – 3:00 
238A Morrill Hall 

 
 
Present: Emily Hoover (chair), Wilbert Ahern, (George Green for) Victor Bloomfield, 

Roxanne Beauclair, Shawn Curley, Michael Edlavitch, Gretchen Haas, Frank Kulacki, 
Geoffrey Meisner, Marsha Odom, Martin Sampson, Karen Seashore, Mary Ellen 
Shaw, Mary Sue Simmons, Craig Swan, Joel Weinsheimer 

 
Absent: Dale Branton, Vernon Cardwell, Douglas Wangensteen 
 
Guests: Tina Faulkner (Office of the Registrar); John Ramsay (American Council on 

Education Fellow) 
 
[In these minutes:  (1) update on the 13-credit rule; (2) the optional ACT writing test; (3) getting 
seniors to finish in a timely fashion] 
 
 
1. Update on the 13-Credit Rule 
 
 Professor Hoover convened the meeting at 1:00 and welcomed the new student members of 
the Committee, Ms. Beauclair and Mr. Edlavitch.  She then turned to Vice Provost Swan for an update 
on the effect of the 13-credit rule adopted on the Twin Cities campus that has been in effect for two 
fall semesters. 
 
 Dr. Swan distributed copies of graphs and other information about credit loads.  Data on 
average credit loads for new freshmen and new transfers for two years are: 
 
  Freshmen Transfers 
 
Fall, 2002 15.3  14.1 
Fall, 2003 15.4  14.1 
 
The average credit load for last year's freshmen, in their second year under the 13-credit requirement, 
is 15.5 credits.  This is an increase over their average credit load in their first year; in the past, the 
pattern has been that students take fewer credits each year they are at the University.  Dr. Swan also 
reported that the campus had the highest retention rate from the freshman to the sophomore year that 
anyone knows of (86.1%, compared to 78.1% ten years ago and an increase of 2.5 percentage points 
from 84.6% in 2002); it may be the highest retention rate in the history of the University.   
 

                                                 
* These minutes reflect discussion and debate at a meeting of a committee of the University of 

Minnesota Senate or Twin Cities Campus Assembly; none of the comments, conclusions, or actions reported in 
these minutes represents the views of, nor are they binding on, the Senate or Assembly, the Administration, or 
the Board of Regents. 
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 Dr. Swan next noted the information about credit loads for new students, transfer students, and 
continuing students for Falls 2001, 2002, and 2003 contained on a series of histograms.  They 
demonstrate that there has been an increase in the credit loads in all categories of students.   
 
 In terms of course access, students may not get into every course when they want it, but it is 
his sense informally that there are fewer access problems than there have been in the past, Dr. Swan 
told the Committee.  The University also offers a freshman guarantee with respect to critical courses:  
if they cannot get them in the fall, they will have them in the spring. 
 
 Thus far, Dr. Swan said, it appears that the 13-credit rule has had all the intended effects that 
were hoped for. 
 
 Dr. Shaw said there is a problem that needs to be addressed.  Some students are granted an 
exception to the 13-credit rule, if they can provide reasons.  But those students with permanent 
exemptions duly granted do not receive any advantage in the registration queue.  That does not seem 
right, she said.  Dr. Swan said that if the course access problem is fixed, one's place in the registration 
queue should not matter.  Dr. Shaw said that students who are unable to attend full-time need EXTRA 
consideration--they have been given permission to be part-time because they have other 
responsibilities.  It seems not to be fair to those students.  Dr. Swan said he would want to look at 
individual experiences before recommending any policy adjustment. 
 
 Professor Curley noted that incoming freshmen are also more talented than previous incoming 
classes.  [He was referring to data presented but not discussed by Dr. Swan, which indicated freshman 
ACT scores were up from 23.3 to 24.8 in the last ten years, and up 0.1 from 2002 to 2003, that average 
high school rank increased from 71.7% to 79.8% in the last ten years, and up 2% from 2002 to 2003, 
and that the proportion of students from the top 10% of their high school class increased from 26% to 
33% in the last ten years--and increased from 29.7% in 2002.]  How much does higher quality affect 
the higher credit load?  That is part of it, to be sure, Dr. Swan said, but there have been steady changes 
in the academic background of the incoming classes.  The bigger changes came with the policy change 
from Fall 2001 to Fall 2002.  There were increases in student quality but that appears not to have been 
the predominant factor.  Likely more important was the clear message being sent about taking at least 
13 credits as well as the "tuition plateau" (credits above 13 do not cost more money). 
 
 Professor Ahern noted that these are Twin Cities data, and valuable for the Committee to look 
at, especially in light of discussions about retention, but suggested that the Committee should also 
receive the same report about the other campuses.  The numbers for the Morris campus, for example, 
may not be as good as those for the Twin Cities.  Professor Hoover agreed.  Professor Odom inquired 
if there was any reason the coordinate campuses were not included in the data.  Dr. Swan explained 
that the 13-credit rule only applies to the Twin Cities campus.  It would be helpful to see if there are 
different trends on the other campuses, Professor Odom said.  Dr. Swan said he can get the data for the 
Committee but noted that he tells people he has explicit responsibilities with respect to the Twin Cities 
campus and ambiguous responsibilities with respect to the other campuses.  He said he can provide the 
data but is uncertain that he should present it; it may be that others from the coordinate campuses 
should present it. 
 
 Professor Weinsheimer said he was encouraged by the report with respect to access to classes, 
which has been a thorn in the side of the University, but said that one must also ask "access to what?"  
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The assumption seems to be that increased course access means increase to the same quality of course; 
Professor Weinsheimer said he is afraid that is not the case.  Classes added at the last minute are not of 
the same quality as classes taught by the permanent staff.  This is an issue the Committee needs to be 
concerned about.  Courses taught by graduate students, who have a professional commitment to teach 
in the future, are nonetheless not the same as classes taught by regular faculty. 
 
 Ms. Beauclair, a new student member of the Committee (and a freshman), asked about the 
genesis of the 13-credit rule and what existed before it.  Before it there was no rule, Dr. Swan said, and 
students dropped credits or did not enroll for enough to graduate in a reasonable period of time.  The 
13-credit rule was part of a broader set of actions to help students graduate.  The message is that 
students should put school first, graduate, and then get on with their lives.  This is about student 
success and the University working with them to reach graduation.  The message they are trying to get 
across is that students must be full time. 
 
 What is being done to make classes more accessible, Professor Curley asked?  Providing more 
seats, better planning, and ensuring the quality is there, Dr. Swan replied.  They are now reviewing 
freshman targets for next year--and will not, for example, admit 100 new students into the College of 
Biological Sciences until they are sure they have the required student seats in chemistry and math.  
The Committee heard last year about the graduation planner; projecting enrollment in courses is 
VERY complicated, but the planner would allow some more advanced planning as students identify 
the courses they need.  It is complicated because in order to manipulate the system, departments must 
commit to a curriculum (and not, for example, decide not to offer a course).  The University of Florida 
has very strong restrictions on changing majors, for instance, but the University will not do that. 
 
2. ACT Writing Test 
 
 Dr. Swan next reported that the SAT is moving toward a mandatory writing sample; the ACT 
is taking the position that they will offer an optional writing sample.  This change will affect all 
campuses and he has spoken with the vice chancellors about it.  The SAT will require the writing 
sample in 2005, for students seeking admission in Fall, 2006.  The question is whether University of 
Minnesota campuses should require the ACT writing sample as part of the application.  There is 
ambiguity about how much campus autonomy there is or should be on the question, he said, and he 
hoped that all campuses would reach the same conclusion. 
 
 He has spoken to the Council of Undergraduate Deans and the writing directors; both 
endorsed adopting the requirement for the Twin Cities campus.  He said he also supports doing so.  
Doing so sends a signal to the high schools about the importance of writing in college.  There was 
recently a national report decrying the limited amount of writing required in high schools; the 
superintendent of one of the large districts in the state told him that the requirement would make an 
important difference in the emphasis on writing, Dr. Swan related. 
 
 Dr. Swan said he would propose that the University do a holistic review of student academic 
records and not simply use a numeric cut-off.  If a student did poorly on the writing sample, for 
example, that performance would trigger a more intensive examination of the application.  At present 
the University exempts students from the composition requirement based on an algorithm that does not 
include writing; if an applicant demonstrated poor writing skills, the University would not exempt the 
student.  If an applicant were to do REALLY poorly on the writing test, the University would do a 
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follow-up diagnostic and perhaps put the student in General College writing courses for two 
semesters.  Over time, with this information in a database, subsequent student performance could be 
measured and evidence concerning the writing sample could be developed. 
 
 MNSCU is also considering what to do about the writing test, Dr. Swan said.  Of the 12 
schools in the CIC (the Big Ten plus the University of Chicago), five have decided they will require it, 
four are leaning toward doing so, and what the others will do is not known.  None, however, appear to 
have decided they will NOT use it. 
 
 Dr. Simmons reported that in her program, they have their own application which requires 
writing samples which they do not use to screen applicants but which are helpful.  Students often have 
passed composition courses but are still not good at writing.  In that case, they tell students they must 
take a composition course and recommend courses in their fields.  She said she would support a 
writing requirement, especially if there is a diagnostic component to it.  Poor writing portends a 
struggle and the earlier the University can identify the problem, the better for the student. 
 
 Professor Seashore agreed.  She said she teaches a freshman writing-intensive courses; about 
20% of the students who are very smart literally do not know how to write.  The assistance those 
students need is more than she knows how to deal with; she sends them to the writing center.  A 
writing requirement that identified problems would be better for students than facing failing college 
papers.  But she, like most faculty, is not trained to deal with the training required.  If the University 
does not do something, it sets up for failure students who ultimately will be successful but who have a 
serious deficiency (and in some cases, perhaps a learning disability). 
 
 The signalling mechanism is important, Dr. Swan said.  A writing test will not solve the 
problem but it raises a question about how more effective communication with the high schools about 
the importance of writing.  The ACT is a part of that message but it is not all that the University 
should do. 
 
 How much more does the writing test cost, Dr. Shaw asked?  It adds about $10-15 to the test, 
Dr. Swan said; the SAT will go up by the same amount but students will have no choice. 
 
 Ms. Beauclair pointed out that she was in high school last year in a school that pushed for 
writing across the curriculum; she always had to write.  She said that at the time she thought it was 
dumb and that people should be able to write by that stage.  Then she got to the University and a friend 
in the dorm asked her to review what he had written; it made no sense, had no transitions, and random 
sentences.  How did he graduate and get into college, she asked?  Now she understands how important 
the high school emphasis was.  Perhaps Minnesota should require a writing proficiency test in order to 
graduate from high school.  Dr. Swan related that he had a similar experience--a friend evaluated his 
writing, and it was the most humiliating experience he ever had as an undergraduate.  Mr. LeBlanc 
said that he was the prototype for the kind of student Ms. Beauclair talked about; he asked friends to 
look at a paper and he received a lot of comments about such things as five-word sentences and three-
sentence paragraphs.  But he had taken a lot of writing-intensive courses in high school as well as 
advanced placement courses--but the evaluations in that case were based on impromptu essay-writing 
on tests.  What helped him to learn to write better was his peers and one particular faculty member in 
History--they told him what he was doing wrong and gave him some simple rules of thumb.  Freshman 
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composition taught him none of these things, Mr. LeBlanc said, and adding new requirements is not a 
good thing.  It would be better to change what is done in composition classes. 
 
 The points about the signal to the high schools is important, Professor Sampson said, but the 
University should not send the signal unless it is serious about writing.  And if the SAT does a poor 
job of evaluating writing, the University would need to have discussions about what to do.  He said he 
would endorse requiring the sample, however. 
 
 Professor Ahern said he also agreed about the importance of sending a signal to high schools.  
In terms of how to do it, the University wants the high schools to take writing seriously but it must be 
sure the assessment is reliable.  In terms of process, for all requirements like this the Senate must 
approve them, and this Committee needs to recommend it.  If it is to apply on to the Twin Cities, the 
Assembly Committee on Educational Policy must recommend and the campus assembly must approve 
it.  Dr. Swan said it was unclear to him that Senate action would be required; he said he did not know 
if requiring the ACT had been the result of Senate action.  It is appropriate to have a discussion here, 
he said, because the sense of the Committee is important, but it is not clear how far the process should 
go.  The Senate should act on policy but it is less certain it should do so on operational items, because 
that would make them more difficult to change.  This seems to be an important policy issue, Professor 
Ahern responded, and the Committee needs to identify what should come from it and what should be 
considered operational. 
 
 Besides giving a signal about the importance of writing, Professor Ahern continued, he has a 
concern about a related matter:  students who fulfill a college writing course in high school.  He said 
he wondered how well that serves the purpose; the University has no control over such courses and 
who teaches them.  A student could do poorly on the writing sample but still have writing credit.  
Dean Green said the University supervises high school teachers who deliver its courses in high school 
for credit.  Some colleges and universities are very aggressive about offering courses in high school 
because they receive funding from them.  He said he wondered, however, about the training and 
supervision of high school teachers teaching college-credit courses, even though the University 
imposes some quality controls.  There is an increasing market for concurrent enrollment.   
 
 Professor Odom said that the Crookston campus participates in offering concurrent enrollment 
courses.  It is difficult to monitor what is going on in the high school courses and they are taking a 
serious look at the program because of problems.  Requiring the writing sample is a way to tie these 
issues together--and if it raises big questions, the University might have to step in to deal with it. 
 
 Professor Weinsheimer agreed the University should require the writing sample; there is not 
way to predict writing ability without the writing sample, he said.  He also agreed that the University 
should send a signal but said there is a more questionable side to this issue:  There is an implicit 
assumption that teaching writing is somebody else's responsibility, before the students are in 
University classes.  Writing is one of the most difficult skills for the human mind to acquire in terms 
of knowing the audience, writing sentences that do not stop and start any place, and so on.  The 
University must be careful not to point fingers and the writing-intensive program is an 
acknowledgement of its responsibilities.  Everyone must work on this together because it is an 
extremely difficult task; the University cannot just send a signal to the high schools and believe it has 
fulfilled its responsibilities. 
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 Mr. Edlavitch asked if the University would receive the writing sample from ACT/SAT or just 
a score.  The University would receive the writing sample (an image of it) and the score, Dr. Swan 
said.  The University would look at the score; as appropriate, in selected cases, it would look at the 
sample as well.  Will there be information on the scale, Mr. Edlavitch asked?  That will be provided on 
a web site, Dr. Swan said.  Why not just have an essay question as part of admissions, Mr. Edlavitch 
asked?  Because it is more efficient that ACT/SAT do the scoring, Dr. Swan said.  The test also 
identifies what a student can do on the spur of the moment, Professor Sampson pointed out.  Mr. 
Edlavitch said he was not concerned about that for papers, which a student can review and edit, but it 
would be good for essay tests. 
 
 Professor Kulacki said that a policy could send a message to schools that they might not want 
to respond to, given the crowded agenda of high school curricula.  There may not be room to include 
more emphasis on writing.  Should the University ask the schools about this?  The University adopted 
a foreign language requirement, Professor Ahern said, and the schools made room for it.  In the sample 
of one that he knew of, Dr. Swan said, the reception to the idea was very positive.  The high schools 
could also reallocate resources to accommodate the requirement, Professor Seashore said.  She 
cautioned, however, that the schools would need to be very careful, because even little learning 
disability problems become very obvious in learning to write well. 
 
 Professor Hoover said the Committee appeared to be very supportive of adopting the writing 
requirement and evaluating it as time goes on.  Professor Ahern said it would be helpful to hear from 
groups that have looked more closely at the requirement than the Committee has; Dr. Swan pointed 
out that the other University groups have also only spent about an hour on the question.  Professor 
Kulacki suggested that Dr. Swan return in two or three meetings with a more fleshed-out proposal.  
Dr. Swan said that the sooner the University decides the better it will be for the high schools, and he 
agreed that more information would be desirable.  How would the University use the information--as a 
screening tool?  For diagnostic purposes, to refer for remedial work?  Is this the best tool? 
 
 Why was writing on the SAT not required before, Ms. Beauclair asked?  Is this a new issue?  
It is, Dr. Swan said.  The problem has been evaluation and scoring, Dr. Green said, in both cost and 
reliability, but dissatisfaction with other scores as a measure of writing led to adding the writing 
requirement to the SAT and ACT. 
 
 Professor Ahern asked that college credit transfers from high schools also be on the agenda.  
There is a complicated economic incentive to colleges to provide such courses, an incentive that is not 
matched by an incentive for quality.  Colleges get a lot of money for little investment. 
 
 Professor Odom asked if ACT would do any post-testing, given baseline data, to learn what 
difference a composition class made, or what difference a year of college made?  In principle, such 
testing could be done, Dr. Swan said--but assessment of writing is not a trivial issue.  It is on the 
agenda, he said, but he is not an expert on it.  Using a pre- and post-test is the way much assessment is 
done but it is difficult to do so in writing.  Professor Weinsheimer confessed that he has no expertise in 
assessing writing even though he was Director of Composition, which says something about the 
University.  It is EXTREMELY difficult to tell A's from B's in grading essays, much less quantify the 
increased learning in writing over a year, he said.  There needs to be serious thought about assessment; 
he hears testimony weekly that students do not learn enough in their writing classes and that they 
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learned more elsewhere.  He said he did not wish to minimize the problem of writing but he was not 
certain the ACT test will be the right mechanism to assess it, but it should make a good try.   
 
 Professor Hoover said the issue would remain on the agenda and that Professor Bridwell-
Bowles would be joining the Committee in the near future to discuss the status of writing at the 
University.   
 
 Professor Seashore asked if Dr. Swan could be more information about the issue that 
Professor Ahern raised:  Is this a policy issue or not?   General issues should come to the Senate, 
Professor Ahern added, not specific mechanisms.  The Office of Admissions has made decisions in 
close relationship with freshman-admitting colleges, Dr. Swan said.  That is not the same as making 
decisions with the faculty, Professor Ahern replied. 
 
 There is a group working on mathematics competency, Dr. Swan told the Committee, with 
representatives from the University, MNSCU, and the private colleges.  They are getting close to a 
statement about math competencies.  There is a broader set of issues about how to communicate with 
the high schools. 
 
3. Getting Seniors to Finish in a Timely Fashion 
 
 The last two issues on the agenda, "Getting Seniors to Finish in a Timely Fashion" and 
"Building Community with Transfer Students," were on the agenda as brainstorming issues, Professor 
Hoover announced, and they arose from FCC discussions about enhancing graduation rates.  It appears 
that many students reach about 90 credits and then fall away from the University.  The President has 
talked about freshman seminars to enhance the freshman experience--and after that, it is assumed that 
students will be motivated to finish.  The data, however, suggest that is not happening.  What would 
motivate students to get their degrees? 
 
 There are issues with being a senior, Mr. LeBlanc said.  He is exhausted as a senior in a way 
that he was not in earlier years.  "Going through four years of intensive college life gets to you," he 
said.  Student drop off because they get burned out.  He fortunately has people around him who are 
pushing him to finish.  Mr. Edlavitch, who identified himself as a 24-year-old junior, said that the 
more requirements there are, the more likely it is students will drop out.  They take courses they are 
interested in and then hit required courses, so they drop out.  Ms. Beauclair commented that at a public 
university, with a diverse student body and varying socio-economic backgrounds, it will be difficult to 
get a high graduation rate like that at Ivy League or other prestigious schools.  Students here need a 
job by the time they are juniors. 
 
 Those are all reasons, Professor Hoover agreed, but why is the University of Minnesota's 
graduation rate so poor compared to peer institutions?  The current plan to promote Study Abroad for 
students (target: 50% of all U of M undergraduates) might help students avoid the mid-career slump 
that some experience, revitalizing them, Dr. Shaw said.  In addition, if the University moves to a three-
semester model, students who can take courses in the summer semester will have some flexibility in 
taking off a semester and still stay on track to graduate  in a timely way - this might allow for travel or 
internships that could enhance a student's experience and also avoid the slump.  Dr. Simmons said that 
from her long experience in advising, a surprise at the end is psychologically tough on students; she 
encourages advisors to catch them early.  And students do put off "the hard stuff."  Or what they are 
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not interested in, Dean Green added, but then must face it at the end.  One way to promote graduation 
might be to encourage students not to put off what they dread.  That is an "eat your turnips" message, 
Professor Seashore commented. 
 
 About 18% of students hit 90 credits and then do not graduate within the next three years, Dr. 
Swan reported in response to a query.  Does he have any idea about the number who deferred required 
courses, the number that were on track, or other reasons, Professor Sampson asked?  Another factor is 
debt load, Professor Seashore added.  Dr. Swan said he could provide some of that information.   
 
 Mr. LeBlanc said he wanted to be clear that Minnesota is not analogous to other Big Ten 
schools because it is in an urban area.  One loses that feeling of community that exists at places like 
Illinois and Indiana.  People at the University of Minnesota often feel that being a student is second or 
third on their list of who they are.  The problem, Dr. Swan and Professor Kulacki pointed out, is that 
even when Minnesota is compared with other peer urban universities (e.g., Washington, Ohio State, 
UCLA, etc.), it is still at the bottom of the list. 
 
 Professor Seashore said she suspected that students accumulate more debt the longer they 
attend school, and it is more expensive to go for six or seven years than for four.  They could solve the 
problem by shortening the time they are in school.  It might also help to have more access to seminars 
as part of the senior year about taking their knowledge into careers or graduate school, Dr. Shaw said; 
students would see the point of slogging through and finishing.  There are examples of such programs 
in some degree programs; they should be in the majors so they are specific to what students are doing 
and help them bridge to life after college. 
 
 Professor Ahern agreed and asked if there are particular major programs that are more 
successful in graduating students?  Are there ways the curriculum or majors can build knowledge 
communities to help encourage students to finish, and to reinforce the sense that they are in it 
together?  This does not mean changing requirements.  Why change the requirements, Mr. Edlavitch 
added?  People who take French in Minnesota do not learn French; it would be better to see students 
go abroad to learn French, and it would be a better experience. 
 
 Mr. LeBlanc said it is personal goal of the current chair of the Student Senate Consultative 
Committee to promote enhancements of the junior year.  Freshmen are babied, sophomores are still 
connected, but juniors and seniors are much more independent.  What is the University doing to keep 
them engaged?   
 
 Professor Seashore endorsed Professor Ahern's suggestion that successful majors be 
examined.  One department she knows has a very good student organization; another she knows 
equally well does not.  When the writing-intensive program was first designed, she said, it was hoped 
that the writing in the major would create an intellectual community because the courses would be 
small.  Her impression is that the writing-intensive program has not been carried out that way.  One of 
the writing-intensive courses must be in the major, Dr. Swan said, and some are one-on-one.  That 
should be a cementing activity, Professor Seashore commented.  If they are one-on-one, Professor 
Ahern said, they are an atomizing experience, not a shared experience. 
 
 Dr. Swan said that the easiest way to track graduation is by colleges.  The college with the 
best graduation rate is the Carlson School of Management (which requires a career-development 
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course in the sophomore year).  He said he was leery about adding another requirement in the junior 
year, as Dr. Shaw suggested.  In addition, the administration has provided for all colleges and 
campuses a financial incentive to work with the junior-level cohort to help them understand the 
shortest route to graduation.  They are also aggregating information as part of a multi-year effort to 
phase into the graduation planner and provide feedback so colleges learn ways to work with students. 
 
 How difficult would it be to survey students who do not finish, Professor Seashore asked?  
Most may not want to answer, Dr. Shaw responded.  Professor Ahern recalled President Yudof's 
observation that if a student does not graduate in six years, there is a 90% probability the student will 
not graduate at all.  Is there any information about whether any of the students graduate elsewhere, 
Dean Green asked?  There is not, Dr. Swan said.  Is it not a deficiency in the data to assume that 
because someone does not graduate from the University, they do not graduate at all, Dean Green 
asked?  It is, Dr. Swan agreed, and there are cross-institutional databases emerging that are trying to 
track students by Social Security number, but they are not reliable.  It is appalling that the University 
does not know the difference between a quitter and a transfer, Dean Green commented.  It was agreed 
that Dr. Swan and Dr. Faulkner would look into the possibility of learning whether a student requested 
a transcript when he or she left the University.  There are not the funds to establish a database to 
determine if a student graduated elsewhere in Minnesota, Dr. Swan said in response to a question.  
While the systems may have a stake in obtaining the information, the databases are so different that 
they would present a horrible problem.  The University went through terrible pain to get where it is 
with PeopleSoft; the other systems are not anxious to replicate that experience.  And even the intra-
system transfers are lost in the national (IPEDS) database, Dr. Faulkner reported; students who 
transfer among campuses in the University are "lost."  
 
 The University has a modest goal, Professor Sampson observed:  Get half of students to 
graduate in four years.  He said he was not sure this line of inquiry would do a lot to achieve that goal.  
Mr. LeBlanc said it would also be helpful to know how many students reach 90 credits, get 1/2 or 1/3 
done with their major, see only courses they do not like, change their major, and add two-three years 
to their programs.  And if a student graduates in six years, is he or she more likely to have switched 
majors, Professor Ahern added.   
 
 Professor Hoover adjourned the meeting at 2:50. 
 
      -- Gary Engstrand 
 
University of Minnesota 
 


