
Arts for Academic Achievement 

Year 1 Survey Report 

October 1999 

Submitted by: 
The Center for App li ed Resea rch and Ed ucationa l Improvement 
College of Educati on and Human Development 
University of Minnesota 

Karen Seashore Loui s 
Debra Ingram 
Linnette Werner 

The Center fo r Applied Resea rch and Educati onal Improvement 
University of Minnesota 



Introduction 

In the winter of 1998-1999, the Center for Applied Research and Educational 
Improvement conducted a survey of all teachers in the 30 Minneapolis Public Schools 
that were participating in the Arts for Academic Achievement Program. The purpose of 
the survey was to gather "baseline" data for a longitudinal assessment of the degree to 
which teachers understand and are participating in the AAA's strategy of increasing arts 
infusion into "regular classrooms" both through professional development of individual 
teachers and through sponsoring partnerships with community arts organizations. 

In most cases the surveys were distributed to teachers as part of a regular staff 
meeting, although in a few cases follow-ups were required to obtain questionnaires from 
individuals who were not present but who were willing to participate. Participation was 
voluntary, although encouraged by the Project Coordinator in each school. Response to 
the survey varied widely among the sites, ranging from no response at three schools to 
94% of the teachers responding at another school. The information in this report is based 
only on the 21 schools that had a survey completion rate of at least 50%. The overall 
response rate to the survey was 78%. 

This report presents preliminary findings from the survey in four areas: 

• Teachers' assessments of the degree to which they had received professional 
development and had used arts in their classrooms prior to the "kick off' of the 
project during the late spring and summer of 1998; 

• Teachers' assessments of their intent to use arts in their teaching during the 
cmTent school year (1998-1999); 

• The knowledge about arts infusion and the arts infusion efforts being supported 
by the Annenberg Foundation and the Minneapolis Public Schools; 

• The differences in attitudes and assessments of teachers in primary schools (K-6 
and K-8) and secondary schools (7-8 and 9-1 2) . 

Teacher Experiences Before the AAA Project 

Minneapolis is an "art rich" community in which there have been frequent 
partnerships between the schools and both the established arts organizations (Guthrie 
Theater, Minneapolis Institute of Arts, Walker Art Center, University of Minnesota's 
Weisman Museum) and the many smaller organizations and individual artists (Intermedia 
Arts , Zenon Dance Company, Stages Theatre). The school district itself has been 
supportive of arts education , both by establishing "focus schools" that emphasize arts, 
and by permitting schools to use differentiated staffing to hire speciali zed art teachers 
according to their own needs . It is safe to say that Minneapolis students have had more 
opportunities to experience art in and through their schools than have most urban 
children. 
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Nevertheless, most previous efforts were based on personal connec ti ons between 
particular teachers and artists, on specific grants to arts organizations , and parent interest. 
The Arts for Academic Achievement effort has changed thi s, using a bottom-up, teacher 
involvement strategy to move arts educati on beyond the episodic to a key part of the 
everyday curriculum . Is foc uses on providing linkages that will help "regular classroom 
teachers" to incorporate art experi ences into the traditional subject matter. In other 
words, the approach chosen in Minneapoli s is "arts infusion." 

In order to assess the effects of the AAA program, it is necessary to look at the 
practices of teachers in schools. It is through integrated classroom experiences that the 
project hopes to increase student engagement in all learnin g, and subsequentl y acadernic 
achievement. 

In the survey, we were particul arl y interested in learning what "typical teachers" 
do to infuse arts, without the ki nd of systemic support and planning afforded by the AAA 
program . The preliminary data to address thi s question are di splayed in tables 1-4. 

The data suggest strongly that most teachers in the AAA funded schools have 
littl e experi ence and competence that would support arts infusion. A majority of teachers 
indicated that they had not received any profess ional development experi ences that would 
help them to integrate arts into their teaching, while only between 4 and 6 percent 
indicated that they had a lot of professional development in teaching or integrating the 
arts (Table 1) . Based on our qualitative interviews (not reported here) it is reasonable to 
assume that the few that had a lot of professional development are speciali zed art 
teachers, or those who see arts as a serious avocation. In spite of the Minneapolis Public 
Schools' support for arts education , and the strenuous efforts of the arts community, 
approximately 2/3 of the teachers reported little or no profess ional development in the 
area. Not surprisingly, since the AAA project began with focus groups and with the 
preparation of school proposals, more profess ional development was reported in infusion 
ac ti vities (multi -arts and arts integration) than with development in a single arts 
di scipline. 

There is one exception to this generalization - the literary arts. All teachers in 
Minneapolis are attuned to the need to teach reading and comprehension of literature to 
their students because of the di strict 's emphasis on improving student achievement in thi s 
area. We assume that thi s focus, which has been part of di strict policy for several years, 
has increased teacher attention to profess ional development in teaching literature - full y 
30% indicated that they had "some" or "a lot" of profess ional development in this area in 
1997-98. The source of the profess ional development prior to AAA is unknown, 
although many teachers indicate that they have taken uni versity and distri ct-offered 
courses in encouraging readin g. 

In general, teachers report that they rarely incorporated the arts into their own 
classrooms (Table 2). T he onl y arts di sciplines that a large proportion of teachers report 
incorporating once a month or more are li terary arts and visual arts. Further di scussion of 
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this will occur when we exami ne the differences between elementary and secondary 
teachers. 

Evaluation of School Experience with Arts Infusion during the First Six 
Months of AAA 

T hat AAA has had an immediate impact in the funded schools is obvious from 
Table 3: on ly 10% of the teachers in the schools indicated that they would make no effort 
to incoqJorate arts during the 1998-1999 school year. Although literary arts and visual 
arts are sti ll most prominent, there is a strong tendency for teachers in the AAA 
participating school s to indicate willingness to include arts ac tiviti es of various kinds. 
T hi s increase is, we beli eve, probabl y due to the intense involvement of several arts 
partner organizations and artists in the AAA "kickoff events" and early partnerships in 
the fall of 1998. 

The basic premise of AAA, which involves partnerships between arti sts and 
teachers, was not as evident. Most teachers who intended to incorporate arts in their 
classrooms believed that they would work alone in their classroom rather than with 
another teacher or with an arts partner. The co ll aborative component of the AAA model 
was, in the earl y phases of the project, not considered by most teachers. 

Tables 5-10 present information about the expe1iences that teachers have had with 
arts infusion during the first few months of AAA implementation, which began, in 
earnest, in the late summer of 1998. These data indicate that there is a wide level of 
awareness of AAA activities, but more limited participation. 

Most teachers - 80% -- report that they have an arts partner that they are aware of. 
Fewer, but still a substantial p01tion for the early phases of the program - 67% -- report 
that they have had contact with that indi vidual/organization. Furthermore, there has been 
a hi gh level of participation: Approximately a quarter of the teachers reported that they 
have been ac ti vely involved in planning (Table 9). Awareness is not matched, however, 
by understanding and participation because approximately a third report that they are not 
clear about what the arts infusion program entai ls (Tab les 6). Since the program had a 
slow startup in many of the involved schools, especiall y those that had limited previous 
experience with arts infusion , this level of uncertainty is not surprising. 

Table 10 shows how respondents react to the effects of increased attention to arts 
education on their work - an important indicator of receptivity to the AAA initi ative. 
T he reaction was generall y quite positive. In particular: 

• Nearl y 50% of the teachers felt that in inclusion of arts had a positive effect on their 
own teaching. 

• Two-thi rds of the teachers believed that increased attention to the arts increased 
student engagement in school - a key indicator leading to improved academic 
achievement. 
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• Over 50% of the teachers reported that there was a more active interest in the arts in 
their school, indicating their awareness of district and local priorities . 

More cautious but still positi ve responses were given to other fac tors that coul d affect the 
improvement of student experiences beyond appreciation of the arts: 

• Over one-third reported that increased emphasis on the arts had a very posi ti ve impact 
on the curriculum, on student academic performance and on the use of arts infus ion as 
a cmTi culum strategy. 

Teachers were less positi ve about some of the long-term effects of in tegrating the arts -
hardl y surpri sing given their limited experi ence: 

• Forty-four percent reported that increased emphasis on the arts had a negative impact 
on their workload. 

• Some teachers are concerned about their ability to integrate arts instructi on with the 
state graduation standards (which include competency in the arts) - arts are not seen 
as a strongly positive part of the solution to graduate standards. 

• The majority of teachers are apparentl y uncommWed, although modestl y positi ve, 
about the potenti al for arts infusion to help them in assessing student learnin g. 

Overall , the experience of the engaged teachers - those who could answer the questions -
indicates that in the earl y phases of arts infusion there are a large number of positi ve 
responses, but a few serious concerns among some teachers. 

Knowledge and Belief s About Art Infusion and AAA 

The future of AAA in Minneapoli s will rest, in large part , on the belief systems of 
teachers who are voluntaril y cooperating in a bottom-up effort to change cl assroom 
practi ce . The evidence from Tables 11-13 indicate that teachers are, in principle, 
committed, but that at the earliest phases of implementation there were still ques ti ons 
about the future . 

Teachers gave high positi ve ratings to the potenti al for arts infusion to enhance 
student learning (Tables 11 and 12). A majority of teachers indicate "strong support" for 
increasing the emphasis on the arts" in their schools, while less than 20% are neutral or 
negati vely di sposed toward arts infusion. 

Teachers beli eve, in general, that arts infusion wil l have positive effects on: 

• M ulticultural educational practice-enhancing student interaction among those from 
different backgrounds, reaching the needs of ESL students, and encouraging 
diversity. 

• Classrooms, inc luding enhancing students' abi li ty to display their knowledge, and 
creating a better classroom interaction between students and teachers. 

• Overall student achievement. 
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In spite of the theoretical support that teachers evince, there are issues that need to be 
dealt with if arts infusion is to become a key element of urban education. Table 13 
identifies some of the major issues, which deal with teacher uncertainty about how they 
can actuall y carry out the expectations with which they are confronted - arts infusion, 
graduation standards, reading tests, etc. At the earl y phases of the first year of 
implementation , the most clearly identified issues focused on: 

• Resources - whether the school has the materials and equipment to engage in serious 
arts infusion. 

• Program goals and teacher roles - the "bottom up" approach of AAA requires that 
each school determine what it wants and how it will achieve it. Not surprisingly, 
involved teachers are woITied about the plan and strategy. 

• Less serious concerns focus on the teachers' individual roles - how to incorporate the 
arts and manage them in their classrooms, lack of time given other obligations, and 
general lack of information. 

• Another issue re lates to the underlyi ng be li ef that "arts are good, but not essenti al. " 
Fifty percent of teachers indicated that they are so pre-occupied by other things that 
they have little time to think about arts inclusion. An important finding here is , 
however, that a large proportion of teacher - over 25% -- are "true beli evers" who 
think that arts education is very important. 

Elementary and Secondary Schools 

The comparison between the responses of teachers in Elementary and Secondary 
schools will be a key feature of our assessment of the impacts of AAA on practice. 
Elementary school teachers are used to working with multiple subject matter and even 
when they do not consider themselves well trained in art education , they have had some 
exposure to it during their teacher preparation. In addition , because elementary teachers 
are with a class during an entire day, they often look for new and alternative teaching 
strategies to create classroom interest and engagement. Secondary teachers, on the other 
hand, are more invested in their subject matter, teach many more different students in 
shorter time blocks, and have often had no exposure to art education in their training 
programs. Thus, we assume that the infusion of the arts into classroom settings will be 
more difficult in secondary schools . 

In this report we present only the most preliminary data to support our 
assumptions, based on the reports of 356 e lementary and 140 secondary teachers. Figure 
l shows that elementary school teachers are far less li kely to report that they are unclear 
about goals or have had no contact with their arts partner than are secondary school 
teachers. Simi lar res ults were found in another question, "I have limited knowledge 
about our school's programs to increase arts in the culTiculum." Secondary school 
teachers were also more li kely to express skepticism about the value of the arts in 
increasing student achievement, and to indicate that they were too preoccupied with other 
work to increase their attention to the arts. The more limited commitment to AAA was 
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also reflected is significantly lower means on whether the school staff development plan 
reflected a commjtment to arts education, whether the school's improvement plan 
included attention to art education, and reports that decisions about arts education are 
made by group consensus. We view each of these as earl y indicators of the greater 
difficulty in infusing the arts in secondary schools. On the other hand, there is no 
difference in some critica l measures of interest and intent - particularly, for example, 
those questions dealing with the value of arts in increasing the engagement and interests 
of all students. 

Conclusion 

As indicated in the introduction, the AAA project in the Minneapolis Public 
Schools assumed that there was "fertil e ground" for a bottom up approach that used 
teachers and arts partners as co-developers of arts infusion. The cuITent survey provides 
a "baseline" of past practices, projected changes and knowledge and concerns. Overall , 
the data suggest that teacher readiness and interest is high, and that initial contact with 
arts partners , which in many schools began early in the project, before this survey was 
admjnistered, have been positive. The areas of concern for the project focus on 

• increased professional development through AAA (including moving arts education 
into individual teachers' Professional Development Plans) , 

• increasing teachers ' clarity about what they can do to infuse arts, and the impact of 
the arts of student learning, and 

• using teachers whose work has progressed rapidly to assist in the diffusion of 
appropriate arts programs between classrooms and schools. 

Major efforts are already underway to address these issues. 
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Evaluation of School Experience with Arts Infusion Prior to AAA 

Table 1: Professional Development in Using the Arts in 1997-98 (n=476) 

None Very Little Some A Lot 
a) dance/movement 72% 9% 15% 4% 
b) literary arts 54% 16% 25% 5% 
c) media arts 60% 20% 16% 4% 
d) music 66% 13% 16% 5% 
e) theatre/drama 67% 15% 15% 4% 
f) visual arts 61 % 17% 17% 5% 
g) integrating the arts with other arts areas 54% 17% 23% 6% 
h) integrating the arts with non-arts areas 51% 17% 25% 6% 

Table 2: Percentage of teachers reporting that they incorporated the arts at 
least once a month during 1997-1998 (n=472) 

a) dance/movement 
b) literary arts 
c) media arts 
d) music 
e) theatre/drama 
f) visual arts 

Once a Month or 
More 
40% 
75 % 
33% 
54% 
43% 
65% 
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Evaluation of School Experience with Arts Infusion During the First Six 
Months of AAA 

Table 3: Percentage of teachers reporting that they intended to incorporate 
the arts during 1998-99 (n=597) 

a) dance/movement 
b) lite rary arts 
c) media arts 
d) music 
e) theatre/drama 
f) visual arts 
g) none of the above 

Yes 
36% 
64% 
42% 
54% 
46% 
66% 
10% 

Table 4: How will integration be accomplished? (n=643) (could answer more 
than one) 

56% Alone 
18% With another teacher 
14 % With an arts partner 

Table 5: Does your school have partnerships with an artist and/or arts 
organizations? N=620) 

80% Yes 
5% No 
15% Don' t know 

Table 6: Are the goals of creating partnerships between your school and artist 
and/or arts organizations clear to you? (N=518) 

63% Yes 
37% No 

Table 7: Have you had any contact with an artist and/or arts organizations in 
your work as a teacher in this school? (N=517) 

63 % Yes 
37% No 

(5 17) 
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Table 8: To what degree are the resources and skills of the participating artist 
and/or arts organizations being used effectively in our school? (N=478) 

25 % Very effecti vely used 
6 1 % Somewhat effec ti vely used 

9% Not very effec tively used 
5% Not at all effec ti ve ly used 

Table 9: To what degree have you been involved in working with artists 
and/or arts organizations in your school? (N=516) 

26% I active ly partic ipate in my school 's planning related to infusion of arts programs 
44% I am not a member of the team, but I am aware of what is be ing planned 
3 1 % I ha ve had no ac ti ve role and am not clear about what the program is 
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Table 10: In your experience, what overall impact, if any, has increased 
emphasis on arts education (or arts infusion) had on each of the foil owing 
aspects of your work? 

Very Slight Very 
/Slight Positive Positive 

Negative Impact Impact 
Impact 

a) The effecti veness of my teac hing 1 
>1% 50% 49% 

b) The quality of the curriculum 3% 46% 37% 

c) The engagement of my students in school 1% 35 % 64% 

d) My school's interest in and support of the arts 2% 41 % 57% 

e) My workload 44% 39% 17% 

f) My students' academic peiiormance 3% 58% 39% 

g) My relations with parents 3% 57% 40% 

h) My use of the graduation standards as the 11 % 63% 26% 
basis for planning instructional activities 

i) My use of arts infusion as a core strategy for 6% 60% 34% 
planning instructional activities 

j) My ability to authentically assess student 8% 62% 30% 
learning 

1 Approximately 25% of the respondents indicated that thi s question was not app licable because there was 
no increase in Arts Ed. emphasis. 
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Knowledge and Beliefs About Art Infusion and AAA 

Table 11: Beliefs about teaching efficacy and the arts 

The interaction among students from different cultures and 
backgrounds is of a higher quality in an arts-infused curric ulum (e.g., 
more purposeful , positive, constructive, etc .). 

The dialogue in an arts- infused curriculum between students and 
teachers is of a higher quality (i .e. more purposeful , positive, 
construct ive, refl ective, etc.). 

Infusing the arts into my instructional practices will be especiall y 
he lpful in working with students whose home language is not 
E ng li sh. 

Infusing the arts into my instructional practices will be 
especially helpful in working with students of di verse cultural 
and ethnic backgrounds. 

Infusing the arts into my instructional practices will allow students to 
display their real abilities more effec tively. 

Infusing the arts into my instructional practices can make a positive 
difference in student achievement. 

Mean" S.D. 

4.7 1.13 

4.3 1.16 

4.6 1.11 

4.7 1.11 

4.6 1.10 

4.7 1.12 

"Based on a six point sca le in which " l " represents "strongly di sagree" and "6" represents "strongly 
agree." 

Table 12: General assessment of increasing emphasis on the arts as a 
core part of the comprehensive education for students in your school 

6% Strong or slight opposi tion 
13% Neither opposed nor supporti ve 
24% Slight support 
57 % Strong support 
(643) 
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Table 13: Teacher concerns about the demands of arts infusion 

I have very limited knowledge about our sc hool's program 
to increase arts in the curriculum 

I would like to know how my role will change when this 
school is using more arts in the curriculum 

I wou ld like to know how the goals of this program are 
better than what we have now. 

I am completely occupied by other things - I don ' t have 
time to work on increasing arts in the curriculum. 

I know of other approaches to increase student achievement 
that might work better than including more arts. 

The materials and equipment required to increase arts in the 
curriculum are not always ava ilable in this school. 

I am concerned about my ability to manage an increase in 
arts activities in my classroom. 
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How true is this for you? 
Very True Some-what Not Very 

True True 

19% 37% 23% 

34% 43% 14% 

32% 44% 12% 

14% 36% 24% 

5% 27% 39% 

35 % 42% 18% 

11% 35 % 28% 

Not at all 
True 

21% 

9% 

12% 

26% 

28% 

5.5% 

28% 
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Table 14: Here are some statements about arts education that may or may 
not be true in your school and classroom. Please indicate whether, in your 
opinion the statement is true or false. (N=643) 

a) Learning is more effecti ve for my 
students when concepts are presented 
or supplemented with arts acti vities . 

b) In the future, I will continue 
integrating one or more of the arts in 
my teaching on a regular basis. 

c) My students enjoy using the arts to 
show what they know. 

d) Teachers and collaborating arts partners 
have consistent hopes and goals for the arts 
education programs in this school. 

e) Decisions related to arts educati on are made 
by consensus 

f) I would like to learn how to supplement or 
enhance my use of arts in the curriculum. 

g) I am confident about my ability to 
link arts-infused acti vities to the state 
graduation standards. 

h) Our School Improvement Plan (SIP) 
includes the arts. 

i) My Personal Development P lan (PDP) 
reflects our site's arts education initi ati ves . 

j ) Our school' s staff development plan 
refl ects a commitment to increasing staff 
sld lls in arts education . 
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True False Don't 
Know 

74% 4% 22% 

76% 4% 20% 

83 % 2% 15% 

58% 5% 37% 

24% 28% 47% 

79% 8% 13% 

43% 27% 30% 

43% 17% 40% 

26% 62% 12% 

36% 21% 43% 
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