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Introduction 

Executive Summary 

In June of 1997, Roseville School District administration contacted the Center 
for Applied Research and Educational Improvement (CARE!) at the University of 
Minnesota about conducting an evaluation of the changes recently initiated at the 
Roseville Area High School. The three changes being evaluated included an 
alteration to the school day (starting the school day about 40 minutes later than in 
previous years, a change in instructional delivery patterns for the 9th grade 
(instituting a modified block schedule), and implementing a student support 
program (the Bridges Program) for all grades 9-12. 

Of those three changes, the one receiving most comment is the Bridges 
Program. Probably the reason for that is there are Bridges sessions interspersed 
throughout the school year (14 30-minute sessions in total) which are perceived by 
some staff as an additional teaching duty necessitating additional preparation. Other 
staff view it as a way to interact with and get to know a smaller group of students, 
better "personalizing" the students' educational experience. The students see the 
Bridges sessions as a place where they can gain a better understanding of the 
graduation requirements and complete high school class registration. Both the staff 
and the students align on questions concerning the importance of learning how to 
set goals and priorities, and both groups agree that the Bridges sessions generally do 
not accomplish that objective. 

The second change, the change of the school start time to be about 40 minutes 
later than before, provided a very mixed picture. In general, students report feeling 
evenly divided about whether or not the later start enables them to feel more "with 
it" in the first two classes of the morning. Teacher responses to this question are 
also divided, with about 40% saying that the later start had a positive impact on 
their students' readiness to learn, and over 57% saying that the later start had had 
no impact. Of the three groups queried about the start time (i.e., students, staff, and 
parents), parents had the most positive comments about its effect. They noted that 
their children were "more calm", "have time for breakfast now", and "have a better 
start to the day". The negative comments from both students and parents centered 
around the tighter schedule at the end of the school day, trying to include work and 
after-school activities, including sports. 

The change to a modified block schedule only affected the ninth grade. The 
hybrid schedule included a half day of classes that were nearly double in length, 
with the other half of the day staying with the 45-minute class periods. A consistent 
finding was that having a hybrid schedule creates scheduling problems and tends to 
isolate the ninth grade students and staff from the rest of the school. The belief was 
expressed by both staff and students that the decision should have been "all or 
nothing" concerning block scheduling. For the students, 46% disagree or strongly 
disagree that they like the block schedule, and yet 51 % of them like taking only five 
classes at a time. By far, the question generating the most positive response (64% 
agree or strongly agree) was that the students like classes where teachers use a 
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variety of teaching strategies. This comes as no surprise to educators, however it is a 
clear reminder that engagement in the learning process is honestly desired by 
students. 

In summary, the changes being evaluated in this study reveal that the school 
community of students, staff, and parents feel somewhat overwhelmed with many 
changes happening all at the same time. Clearly, there are some positive outcomes 
as a result of each of the initiatives. The negatives have also emerged from the data. 
Roseville Area High School has begun some important changes which are based 
upon shared, common beliefs about learning and the development of a school 
community. To that end, this evaluation provides information, with a view to 
amending some practices and to enhancing what has begun. 

Kyla L. Wahlstrom, Ph.D., Primary Investigator 
Arny E. Bemis, Lead Graduate Research Assistant 
July 1998 

Center for Applied Research and Educational Improvement 
College of Education and Human Development 
University of Minnesota 
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coordinating group for review and comments. Final revisions were made to the 
surveys and copies of these instruments can be found in Appendix A. 

In May 1998, all students and staff members at Roseville Area High School 
were administered a survey addressing the topics of Bridges and the later school 
start time. While these questionnaires were not completely identical, there were 
similar sections for the purposes of comparison. Throughout this section of the 
report, unless otherwise noted, the percentages reported are based on the number of 
respondents who answered each particular question rather than on the total 
number of respondents. The number of surveys that were appropriately completed 
and returned to CARE! are as follows: 

Staff 
Grade 9 
Grade 10 
Grade 11 
Grade 12 
Grade 9 
(block survey) 

N =60 
N =314 
N =414 
N =288 
N =232 

N =337 

Please note that while the qualitative data took into account all of the 
students' open-ended item responses, the quantitative results were obtained by 
drawing a random sample of 40 fully completed surveys per gender per grade level 
(80 total per grade, 320 surveys total). It is the total combined data from the 320 
surveys that is compared with the staff results in the following pages. Appendix B 
contains the results of each of the questions broken down by grade level. Because 
the majority of the items do not vary considerably by grade, the aggregate data was 
used in the body of this report. 

It is important to remember that while the random student sample that was 
drawn assures a fairly accurate picture of the entire student population, this is not 
the case with the staff ~ata. The moderate return rate of a total of 60 surveys from a 
staff of approximately 120 means that this information must be viewed with caution 
in that it is quite possible it does not represent the opinions of the entire staff. 
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Section II: Bridges Program 

This section of the report describes information obtained about the Bridges 
program, based on interviews with the coordinator and one of the planners of the 
initiative; observations of Bridges sessions; focus groups with staff, students, and 
parents; and survey data gathered from staff and students. 

A. Interview Information 

Interview with Marsha Smith (October 27, 1997) 

Marsha is a part-time teacher in the school and the Bridges coordinator. She 
became the coordinator in August, 1997. She did not know all the history to the 
Advisory Group /Bridges Program, but was able to answer most of the questions and 
refer me to Jane Greco, who helped plan Bridges from its inception stage and who 
could answer questions related to the formation of Bridges. 

General Information about Bridges: Presently, Roseville has approximately 
110 faculty members who are facilitating Bridges groups. The school plans on 
having Bridges groups meet 14 times this school year. There are up to 20 students in 
each Bridges group (18-20 students is the norm). 

History and Purpose of the Bridges Program: Marsha said that Roseville 
school officials had been talking for a couple of years about implementing some type 
of Advisory Group. Now that the school also includes the 9th grade, it was 
perceived that the students would feel overwhelmed by the vastness of the school 
(there are 2,000 students in the 9th-12th grades). They believed that the Advisory 
Groups would help the students feel connected to one faculty member and a group 
of students throughout the school year(s). The faculty member would be an 
"advocate" for his or her students. Furthermore, the role of the faculty member 
would be to keep an eye on the academic progress of the students and give career 
guidance about post-secondary school options: college, technical schools, and the 
work force. Marsha mentioned that the Bridges program has sometimes been used 
for housekeeping, for instance, to give important handout to students. This has 
been seen as positive because then the housekeeping items do not take away 
instructional time in the classrooms. 

Bridges Coordinating Team: Roseville Area High School set up a 
coordinating team to oversee the Bridges Program. The team is made up of the 
coordinator, Marsha Smith, two teachers, the school-to-work coordinator, a 
guidance counselor, and a parent. They meet to plan out curriculum, and they 
instruct the faculty on how to facilitate the Bridges sessions. Marsha mentioned that 
it is difficult to get the team together because the members have "limited time." 
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Curriculum: According to Marsha, the coordinating team is developing the 
curriculum as they go along. The team does have a few resource books that they 
have "picked and chosen" curriculum from, but Marsha said they are developing a 
lot of it themselves. The team has also been getting curriculum suggestions from 
teachers. In regard to the number of times the Bridges groups would meet, they 
decided to "ease into it." They did not want the groups to meet too frequently in 
case there was not enough things to do at the sessions. They also did not want the 
sessions to turn into a "rap session." The needs of the school or students, such as 
when class registration occurs, dictate when the Bridges groups may meet and what 
curriculum is planned. 

Challenges: Marsha said that being the coordinator of Bridges has been a lot 
of work: organizing all the practical aspects of Bridges (putting groups together, 
finding places where they will meet, etc.) and planning the curriculum. She 
mentioned that the committee has not been able to get together often because of the 
members' busy schedules, which has made the developing and planning of the 
program more difficult to accomplish. Another aspect that has been challenging is 
that students, depending on their future plans and grade level, have different 
curriculum needs. Therefore, the curriculum is not the same for everybody, which 
obviously takes more planning. For example, one thing that Marsha is developing 
and planning to give to the Bridges groups is a handout on "Tips for Applying to 
College." However, she mentioned that there needs to be other curriculum 
available for those students who are not interested in attending college. Or the 
curriculum they develop might be appropriate for 11th and 12th graders, but not for 
9th and 10th graders . Thus, because of the range of students and their future plans, 
there needs to be a variety of curriculum. 

Training for Bridges Faculty Members: It was reported by Marsha that the 
faculty members do receive some training before they meet with their Bridges 
students. However, the training has not "been extensive" (the training usually lasts 
about 1/2 to 3/4 of an hour). Teachers are typically trained on workshop or early 
release days. 

Evaluation of the Bridges Program: Marsha mentioned that a former 
Roseville teacher is in charge of evaluating the program. Marsha and the team 
have also been getting their own feedback either verbally from teachers, or from 
evaluation forms they developed that teachers fill out after the Bridges sessions. 
Thus far Marsha said that they have been getting both positive and negative 
feedback about Bridges. She said the success of the groups often depends on the 
make-up of the students themselves and the facilitator. (In general, it is the teacher 
who is accustomed to facilitating student group discussions and who is creative that 
is having the most success with his or her Bridges group.) 
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Interview with Jane Greco (December 23, 1997) 

Jane Greco explained the history of Roseville Area High School's decision to 
have advisory groups, including their process of choosing the type of advisory 
groups that they did and how they chose a curriculum. Evidently, the entire process 
took about a year and a half. 

Assertions: When the school officials learned that 9th grade was to be part of 
the high school, they set up a "study group" to explore the effects of having 9th 
graders in a high school building. They felt it was a "good time to make some 
changes" and started by identifying assertions, or goals, to help them focus on what 
needed to be changed or developed. As part of this process, they had the entire staff 
at Roseville form "pre-assertions groups" to give advice on what they felt was 
needed at Roseville Area High School. Out of the suggestions from the pre
assertions groups, the study group created three assertions for the building. The 
purpose of the assertions was to "drive the curriculum." Following are the three 
assertions: 

1) RAHS will emphasize academic achievement, teaching problem solving 
and decision making in order to prepare students for life/work skills. 
2) RAHS will foster a sense of community where students, staff and 
community members feel a sense of pride, ownership and belonging by 
demonstrating respect and citizenship toward all members. 
3) RAHS will support the role of the student to be a more involved and 
responsible party in the teaching/learning process. 

Task Forces: To follow through with the assertions, the school created five 
task forces, called "Learner Guidance Systems," to make decisions on ways to "set up 
the building." One of these task forces, task force C, was designed to explore systems 
operating in high schools that helped students with career and personal guidance, 
such as mentoring programs and advisory groups. Task force C hired an expert to 
help locate places in the country where such systems were operating. This 
consultant located only a few advisory groups because most programs are at the 
middle school level. There were a few local schools that had advisory groups, but 
these were fairly new. The consultant did find a school in Indiana- Indian Creek 
High School- that was very helpful. This school has a "Teacher Advisory 
Program" (TAP) for grades 9-12. Roseville learned a lot of valuable curriculum and 
implementation information from Indian Creek High School. Also, the 11th grade 
coordinator of this school gave their 11th grade curriculum to RAHS. 

TAP Model: The task force surveyed teachers, parents, and students and 
organized two town meetings concerning what type of advisory group they believed 
was best for the school. Next, the members of the task force put together the 
information they had gathered through their investigations from journals, 
interviews with school officials, surveys, and town meetings . Consequently, they 
decided to use Indian Creek High School's TAP program as their model. Roseville 
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was on the same "wave-length" as TAP's goals and curriculum ideas. Jane 
mentioned that although some people like herself wanted Bridges to be a more 
extensive program, the key to the program was to truly have the advisory group 
program "come from the school." It needed to be a program that the majority of 
parents, teachers, and students thought was best for Roseville Area High School. 

Curriculum: The curriculum for Bridges was developed from various 
sources, although the TAP curriculum has been used as a model. The Roseville 
coordinating group has continued to create new curriculum as the program 
progresses. 

Follow-Up Interview with Marsha Smith (December 23, 1997) 

Following the first set of in-class observations of Bridges, a number of general 
questions arose. Marsha Smith was contacted and asked to provide further 
clarification about the following: 

• Students are discouraged from changing advisory groups because of discontent 
with the teacher or other students. Fortunately, there has been only one student 
request to change groups as of December 23. Marsha did honor the student's 
request, but she emphasized that students must have a good reason and that the 
coordinating team does not want to make a habit of allowing changes. 

• If a Bridges instructor is absent on a day Bridges groups meet, the coordinating 
team either relies on the substitute teacher to facilitate the group, or one of the 
coordinating team members fills in when there is no substitute available. 
Marsha stated that there is a "careful outline" given to the Bridges instructors, 
and therefore substitutes can follow the outline and know what to do. 

• If students are absent from a Bridges session, there is not yet a system set up to 
account for them. The school and the coordinating team are trying to figure out 
a way to make the students responsible without being punitive, Marsha said, 
because they want to make the Bridges program a positive experience for all 
involved. One thing the coordinating team does that helps attendance is to have 
the instructors distribute important handouts (such as student registrations) 
during the Bridges sessions. If a student is absent, they must go to their Bridges 
advisor to pick up the missed handouts. 

• There is no formal process in place for the Bridges instructors to follow if and 
when students raise "red-flag" issues during a Bridges group meeting. However, 
Marsha mentioned that the procedure is similar to when teachers are in a 
regular class with students and a "red-flag" issue arises-teachers are responsible 
for making a judgment as to whether or not a student's issue should be 
addressed by themselves and/ or if there should be a referral made to the social 
worker, counselor, etc. 
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B. Observations of Bridges Sessions 

Staff from The Center for Applied Research and Educational Improvement 
(CARE!) conducted 17 observations of Bridges groups on five differen~ meeting 
dates. A random sample of advisors/ teachers were selected for observation from 
each grade level, 9-12. The advisors/teachers were contacted beforehand, via notes 
in their school mailboxes, to inform them that they would be observed. Unless the 
advisors/teachers contacted CAREI to say they did not want to be observed, CARE! 
employees observed their Bridges session. Only a few advisors/teachers called to say 
they preferred not to be observed. The following is a summary of trends that were 
observed during the sessions and from conversations with the advisors/teachers 
after the Bridges sessions. 

The teachers, in general, had a positive attitude while conducting the 
sessions. The majority of them seemed to be prepared and attempted to connect 
with and help the students. However, a few teachers did not attempt to "give it 
their best." 

Although the majority of teachers were conscientious about performing the 
Bridges tasks in a professional manner, many groups appeared to be only 
moderately effective. The advisor sometimes dominated the interaction of the 
sessions, rather than having a more equal advisor I student interaction. (In fairness 
to the advisors, some sessions were designed for more didactic teaching rather than 
sharing.) During some sessions the advisor did not have the information or 
expertise in the area being discussed to adequately answer student questions. 
Furthermore, during many of the sessions only a portion of the students seemed 
engaged in the session, while the others were either withdrawn or talking with 
other students. The advisors did not attempt to quiet the disruptive students or 
address the disengaged students. 

A few advisors commented that there were not enough Bridges sessions to 
adequately develop relationships-as one advisor put it, "Fourteen sessions is not 
enough to really get to know the students." Some of them mentioned that they 
knew their students in their regular classrooms much better than they knew their 
Bridges students. This was exemplified by the fact that in the beginning of the 
sessions the advisors generally needed to call out the students' names while taking 
attendance. Another teacher said of the effort to bond with students in a mere 14 
sessions of 30 minutes each-"it's not going to happen." 

One teacher, who was clearly putting for th a lot of effort to get to know her 
students, commented that Bridges adds another 20 students to get to know but 
provides little time to do it. Other advisors appeared not to have embraced Bridges 
because of the extra work that they needed to do for it. One advisor complained, 
"It's like another prep we have to plan for." 
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The main focus of Bridges was apparently to provide an adult mentor for 
every student in the building and to focus on career exploration and development. 
Administrative tasks were also to be performed during Bridges, such as registering 
students for the next year's classes. Some advisors questioned the way Bridges was 
being used. One advisor was concerned that Bridges was becoming merely a class in 
which to do administrative tasks, rather than using it also for the other purposes for 
which it was intended. 

One advisor said that performing the administrative functions of registration 
often requires the school "experts" in that area; in this case, the school guidance 
counselors. The problem, he indicated, is that the counselors can only be in a few 
classrooms at a time, and therefore "doing registration in Bridges might not be the 
most efficient way of doing things ." 

One faculty member indicated that there was a lack of preparation for 
implementing the program in an effective manner. This resulted in advisors not 
receiving sufficient and timely training and/ or resource materials. The individual 
also mentioned that many of the teacher advisors did not embrace the program 
from the program's inception, and thus there was a lack of motivation in some 
teachers to make the program succeed. 

C. Focus Group Data 

As is discussed in the Methods section of this report (see Section 1 for a 
complete description of methodology), seven focus groups were held in which 
Bridges was one of the topics discussed. A total of 54 respondents participated in the 
seven groups, including separate groups for parents, teachers, support staff and 
administration, and separate groups for students in each of the four grades 9 to 12. 
For a copy of the questions used, see Appendix A. 

Focus group data is typically reported in terms of the major, emerging and 
unique themes. Major themes represent findings that occur across group members 
and across groups. Emerging themes represent those ideas that reside within a 
subset of groups or within individual comments across groups. Unique themes 
represent responses that occur infrequently but may still have merit in terms of the 
overall findings and recommendations. 

Major Themes Regarding the Bridges Program 

While the majority of the comments concerning the Bridges Program were 
negative, the positive comments typically spoke to the potential of the program 
rather than any derived benefit currently experienced. As one student shared, 
"I think if we got it [Bridges] in the second year of the program it would be better 
because the teachers have no idea of what they are doing right now. They just sit 
with their book and say 'register now' or 'fill out this survey.'" 
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Several staff did comment that they now knew more students as a result of 
Bridges, but this was tempered by the belief that there was not enough contact time 
with the students to develop any meaningful relationships. The negative 
comments clearly spoke to a perceived lack of planning regarding the curriculum 
for Bridges. There was a general understanding of the principles of the Bridges 
Program, but respondents did not always see a clear connection between the 
activities and the desired outcomes. The program was described by some parents, 
students, and some teachers as a "waste of time." While some saw the merits of 
pursuing the concept of an advisory program, the current implementation was seen 
to fall short of expectations. The curriculum was described as "fluff," with one 
teacher acknowledging, "I hate giving them this silly stuff [in Bridges]." One student 
offered a simple solution: "Just have something to do." 

A host of concerns were presented across groups. The process was described 
as compromised because of a lack of consensus concerning commitment to the 
program. It was reported that because there was no consensus obtained amongst the 
staff, there was subsequently limited "buy-in" for the program. One parent 
speculated that this lack of agreement also changed the scope of the Bridges 
Program: "Bridges started off as this awesome thing and it has just been watered, 
watered, watered down. So what we have right now is watered down." 

It was reported that the staff did not receive adequate time to plan the 
program nor were they afforded ample opportunity to develop the skills necessary 
to effectively deliver the program. Students and parents were keenly aware that not 
all staff were invested in the process. Some staff were reported to be largely 
disengaged during the Bridges sessions and simply allowed students to socialize. 

Common complaints concerning the program suggested that the original 
model was compromised and that the stated purpose of developing relationships 
with students was not possible given the limited contact time. The groups were also 
not able to achieve the level of relationship that could provide a group for students 
sharing personal concerns. It was explained by one student, "Maybe if our teachers 
were nicer. They are supposed to be like counselors that we can go to to check things 
out and that can talk to us. My Bridges teacher is like, 'Yeah, go sit down.' We do 
nothing." 

There was seen to be a wide disparity in the skills and motivation of the staff. 
Respondents felt that staff who were skilled in counseling had a much easier time 
preparing and delivering the Bridges curriculum. Some staff reported having no 
interest in being involved in an advisory program nor did they feel they had the 
skills to be effective. For example, one noted, "I have no interest in becoming a 
counselor or working for them," and another stated, "I can do it [teaching] in the 
classroom but when it comes to this, it's a whole different show and I don't feel 
comfortable in that situation.'' It was pointed out by one respondent, "If the staff 
thinks it's a waste of time, so do the students.'' 
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Clearly some staff were unprepared for certain activities. Registration for 
classes presented particular problems for some staff that had previously never been 
involved with the process. They often were unable to provide answers to students' 
questions or in some cases were reported to have given inaccurate information. 

The program was also limited by the lack of appropriate physical space for all 
groups. Some groups shared a large open space such as the gym, while others were 
in environments providing substantial distractions such as musical instruments or 
laboratory equipment. It is not apparent that there is enough space to provide 
quality settings for all of the groups. This was seen to detract from the model and 
limited some of the group discussion that was hoped for. 

Students and parents clearly expressed concern that they might "get stuck 
with" a disengaged teacher or an unmotivated group of students for their whole 
school career. While they could see the merits of continuity for the groups, they 
were concerned that if they were in a poor performing group, there currently was no 
process in place to remedy the situation. One parent shared this concern: "Couple 
that [an unmotivated and noncompliant group of students] with a teacher that's not 
motivated and that's very dangerous for my daughter. I'm not happy about it." 

Despite the substantial negative tone of many comments, several parents said 
their children liked the Bridges Program. The closest students came to reporting a 
positive response had to do with the fact that they were able to get out of other 
classes by attending Bridges. "I don't mind it. I'm missing class. I don't care. It 
makes for shorter class times," voiced one student. 

Emerging Themes Regarding the Bridges Program 

There were a number of responses that indicate the need for a program like 
Bridges. Staff and parents both could see the merits of an advisory program, but 
were not convinced that the Bridges model was the best way to achieve their goals. 
It has been difficult to develop an effective curriculum that is appropriate for all age 
groups. Students and parents felt that many of the activities were· repetitive from 
other courses and programs the students had been in. This concern was related 
specifically to the completing personal inventories and career planning activities. It 
was felt that activities needed to be geared toward each age level as the needs were 
seen to be different. One adult commented, "I think it is one thing to criticize the 
various activities. It's perhaps another thing to talk about the concept and whether 
it's something we want to do." 

Currently, the Bridges model allows for some variable activities but more 
tailoring of the activities is needed. There was some suggestion that the current 
model was more appropriate for the younger students who were new to the 
building. Some teachers reported being thankful that they ended up with ninth 
grade students. One reflected, "For 9th graders, all they want to do is get to the end 
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of the week and get out of class. For them to set goals for the rest of the quarter or 
year is a rather ridiculous thing." 

Support staff saw significant advantage in being involved with the Bridges 
Program. The program afforded them the opportunity to interact with a cross 
section of the student body. The nature of their positions often dictates that they 
focus primarily on a certain subset of the student population. Their training and 
experience also lends itself to being comfortable with an advisory model. Several 
support staff reported looking forward to the sessions and saw it as productive time 
for the students. Examples of their comments include: 

• "I feel like I've got 20 kids that especially if we can figure out a way we can 
connect more often that I can really develop some relationship with them zn the 
time they are here." 

• "For a lot of us that see certain students or a certain kind of student all day long 
week after week, it's refreshing to have a Bridges group. To interact with those 
kids that are a cross representation of the school versus that one group that you 
have a tendency to focus on all day long." 

• "I think that in a big school anything that you can do to acquaint yourself with 
more students [is a good thing]. " 

• "My bottom line would be that we can't survive without it. We need some 
component like Bridges, though I'm not sure we've got the model yet." 

Students and staff report a general disregard by students regarding the 
importance of Bridges. It was reported that some students routinely skip Bridges 
sessions and that there is little if any consequence for not attending. Students 
suggest that staff do not care, so why should they? 

Students ' behavior during the Bridges sessions was also reported to be a 
concern. Since Bridges is not a regular class, students are not routinely held 
accountable for their performance or behavior. Teachers see themselves as having 
little recourse when a student is late, disruptive, or noncompliant. Teachers report 
that they have been relegated to being "entertainers" in order to get students to 
comply and participate. They see themselves as needing to prod, cajole, and bribe 
students simply to get them to participate. There was a feeling that many of the 
behavioral concerns would be resolved if groups were comprised of students who 
also have that staff person for other classes. 

While not a well-defined concern, there was mention that the relationship 
portion of the program was uncomfortable for some staff and students. Students 
said they would not feel comfortable sharing personal information in this forum. 
Some staff also reported feeling uncomfortable with the role. One teacher suggested 
that they were not trained for this type of work and did not think it was appropriate 
to expect teachers to develop these skills. They did not see themselves as counselors 
and did not care to be doing what they saw as the work of counselors. There was a 
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tension concerning who should be responsible for advisory activities as part of their 
job. Some teachers clearly saw this as outside of their professional responsibilities. 

Teachers reported the need to do extra preparation for the program despite 
being told that there would be only limited preparation needed. They were often 
not knowledgeable about the activities such as registration and felt unprepared to 
deal effectively with student questions. The activities often did not fill the time 
available further creating classroom management concerns. One staff member 
explained, "I still see it as an extra prep. I would spend 20 or 30 minutes reading all 
the materials making sure everything was organized. Even if they plan it for you, 
you still have to go over the materials.... Sometimes I felt like the things we had to 
do didn't require a whole half an hour." 

Unique Themes Concerning the Bridges Program 

There was a suggestion that perhaps Bridges had become a flash point for 
some of the other unresolved policy issues at the school. One group suggested that 
Bridges was being falsely blamed for absences and other interruptions to the school 
day. 

The program was seen to be helpful for distributing information about 
graduation and other activities. This creates a problem for those students who are 
off campus during the Bridges sessions. 

Some staff have commitments which necessitate their missing the Bridges 
sessions. This creates a coverage problem in addition to a continuity problem for the 
relationships. Substitutes are seen to have a particularly difficult time delivering 
the Bridges Program agenda. They are unfamiliar with the material and the 
students, which can create difficulties. 

D. Survey Data 

As is noted in the description of Methods in Section 1 of this report, it is the 
case that while the qualitative data took into account all of the students' open-ended 
item responses, the quantitative results were obtained by drawing a random sample 
of 40 fully completed surveys per gender per grade level (80 total per grade, 320 
surveys total). It is the total combined data from the 320 surveys that is compared 
with the staff results in the following pages. Appendix B contains the results of each 
of the questions broken down by grade level. Because the majority of the items do 
not vary considerably by grade, the aggregate data was used in the body of this report. 

This section will begin by looking at those items that were identical for staff 
and students, followed by data obtained solely from staff, and then by items that 
were specific to students. 
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Question 1: Roseville High School can provide students with ... a way to have a 
positive connection with a school staff member on a regular basis. 

Figure la. How important is this? 

Figure lb. Does Bridges do this? 
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As is demonstrated above, there exists a considerable discrepancy between 
students and the staff members who view this Bridges objective as much more 
important than do their students. They are in close agreement, however, about the 
extent to which Bridges fails to accomplish this objective. 
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Question 2: Roseville High School can provide students with ... a process to get 
support with personal issues. 

Figure 2a. How important is this? 

Figure 2b. Does Bridges do this? 
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While staff view this objective, also, as more important than do their 
students, it is noteworthy that almost half (49.3%) of the students rated this as either 
a 4 or a 5 in terms of importance. Also of significance is the fact that the scores for 
this item were the lowest of all five objectives in terms of whether or not staff and 
students believe that Bridges accomplishes this. 
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Question 3: Roseville High School can provide students with ... knowledge about the 
graduation requirements. 

Figure 3a. How important is this? 

3 

Figure 3b. Does Bridges do this? 
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This is the objective that students view as the most important of the five 
(85.4% rated it a 4 or a 5). Interestingly, staff saw this objective as being met by 
Bridges to a much lesser extent than did the students (61.6% of whom agreed it had 
been accomplished during Bridges, compared to only 27.l % of staff). 
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Question 4: Roseville High School can provide students with ... knowledge about 
how to set priorities & goals and how to evaluate them. 

Figure 4a . How important is this? 
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Figure 4b. Does Bridges do this? 
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Students and staff were aligned quite closely on these questions about setting 
priorities and goals. Overall, staff rated the objective as somewhat more important 
(70.7% rated it a 4 or a 5, compared with 60.9% of students) and as happening 
through Bridges somewhat less than their students believed (18.3% of staff either 
agreed or strongly agreed, compared to 37.5% of students). 
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Question 5: Roseville High School can provide students with ... a way to register for 
courses with adequate assistance. 

Figure Sa. How important is this? 
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Figure Sb. Does Bridges do this? 
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Of the five objectives about which respondents were queried, staff ranked this 
as the most important (86.2% rated it as a 4 or a S). Staff do not, however, see 
Bridges as necessarily meeting this objective (41.7% agreed or strongly agreed), 
although students do to a· somewhat greater extent (60.2% noted that they agreed or 
strongly agreed). 
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(') 
I'!) a Table 1. Attitudes of staff and students regarding various Bridges topics. 
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Bridges topic: 

Registration/ class selection 

Getting acquainted with 
instructor and group members 

Getting acquainted with school 
policies and procedures 

Learning about my own personal 
learning style 

Personal goal setting 

Post-high school planning 

Open discussion about current 
school issues 

Key: I Staff 
Students 

Very 
54.4 
65 .6 

34.5 
18.8 

39 .7 
20.6 

25 .0 
33.4 

27.6 
38.8 

39.3 
67.2 

39.7 
27.8 

Meaningful? 
Somewhat Not at all 

40.4 5.3 
29.8 4.6 

53.4 12.1 
67.5 13.8 

43.1 17.2 
61.6 17.8 

39.3 35.7 
43 .1 23.4 

50 .0 22.4 
49.1 12.2 

48.2 12.5 
27.8 5.0 

50.0 10.3 
51.6 20 .6 

Students involved? Time spent on topic? 
Very Somewhat Not at all Too much Just right Too little 
61.1 33.3 5.6 8.2 71.4 20.4 
40 .7 52.8 6.6 16.4 63.3 20.3 

12.5 71.4 16.l 22.6 49.1 28.3 
15.9 70.6 13.4 20 .3 58.1 21.6 

12.7 65.5 21.8 21.3 63.8 14.9 
10.3 61.9 27.8 35.0 50.0 15.0 

11.1 55 .6 33.3 41.2 39 .2 19.6 
20.9 56.3 22.8 21.6 51.6 26.9 

5.4 67.9 26 .8 37.3 49.0 13.7 
26.9 56.9 16.3 29 .l 54.7 16.3 

3.7 70.4 25 .9 11.l 51.1 37.8 
31.3 57.2 11.6 10.3 50.0 39.7 

35.l 45.6 19.3 15 .7 62.7 21.6 
35 .3 48.8 15.9 25.9 46 .9 27.2 

According to the data in Table 1, the most meaningful topics to students were: post-high school planning, 
registration/ class selection, and personal goal setting. This differed from the staff, who felt that registration/ class o::i 

selection, getting acquainted with school policies and procedures, and open discussion about current school issues were :::!. 
the most meaningful Bridges topics. Some dramatic discrepancies between students and staff appeared regarding the ~ 
perceived level of involvement by students. For example, 31.3% of the students reported being "very" involved in post- ~ 
high school planning, while only 3.7% of the staff found the students to be "very" involved. In terms of the amount of ::? 
time spent on each topic, over one-third of the students believed there was too much time spent on getting acquainted ~ 
with school policies and procedures and too little time spent on post-high school planning. Staff tended to agree with 9 
the latter belief and volunteered that too much time had been spent on students' learning about their own learning 
styles. 
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Question 13: Suggestions I have to improve the Bridges program are: 

As noted earlier in the report, percentages reported are based on the number 
of respondents who answered a particular item. The number of individuals who 
offered valid responses to this open-ended item are as follows: 

Grade 9 
Grade 10 
Grade 11 
Grade 12 

Students (total) 
Staff 

N=140 
N =224 
N=136 
N =91 

N =591 
N =34 

The most frequent issue raised by students (and the second most frequent 
addressed by staff) had to do with the content/agenda/activities of Bridges. Thirty
five percent (N=207) of the students and 26% of the staff (N=9) alluded to the need 
for improvements in this area: Students made comments both general and specific 
in nature. In general, these students felt Bridges should be "more interesting," 
"more fun," and "more productive," and have "more to do," "more structure," 
"worthwhile topics," "less surveys," and "more class discussions." More specific 
recommendations included: 

• "Tailor it to each grade level." 
• "Have much more information for college-bound kids regarding tests, 

applications, deadlines, procedures, schools, different programs, etc." 
• "Have a little more structure, maybe make it a time when kids can learn about 

different courses in the school by having past students and/or teachers come in 
and talk about those courses. Have Bridges be more of a time of discussion to 
talk about issues that concern us!" 

• "It should be more of a class discussion started by an open-ended question by the 
teacher to direct the conversation." 

• "I think Bridges should be focused on what students want to know. There was 
too much goal setting and not enough talk about what our goals are trying to 
reach." 

• "Give choices on topics to the students/teachers for discussion throughout the 
year. 

• "Focus on what the students want to learn about or work on. Don't give too 
much room for them - give a list of things and let them choose from that which 
ones are more important to them." 

Many of the staff comments were similar to what their students had to · say. 
Some examples follow: 

• "Work to more clearly define the program and its activities." 
• "Every session needs to have an important, full-length agenda so students value 

Bridges." 

Center for Applied Research and Educational Improvement 22 



Bridges Program 

• "Give us more time for open discussions - less surveys to fill out." 
• "Make sure that what we have students do will be obviously relevant to them - I 

shouldn't have to spend 15 minutes convincing them it's important and then 
bribe them with candy to complete worksheets/surveys/etc." 

The second most common response by students was that Bridges should be 
discontinued. While it is the case that 26% of the students responding to this item 
made this remark, it is important to note that this percentage was raised by the 
relatively high number of juniors and seniors offering this recommendation (38% 
and 32%, respectively); 21 % of freshmen and 20% of sophomores revealed similar 
attitudes. As one 10th grade student wrote, "I believe the Bridges program should be 
discontinued. Its purpose is noble, but the best way to help us in our planning of the 
future is by scheduling individual meetings with counselors ." An additional 25% of 
the seniors noted that Bridges was "not for seniors," though one allowed, "perhaps 
it would have worked for me as a freshman." 

Again, staff shared similar thoughts. Five of these respondents (15%) 
proposed that Bridges be discontinued, while an additional three pointed out its 
seeming irrelevance for 12th grade students. One noted, "I had seniors and many of 
them didn't need the extra time for registration, getting acquainted with school 
policies, etc.," while another characterized the seniors as "totally resistant!" 

The third most common theme identified by students dealt with the 
frequency of Bridges sessions (21 %). It is important to note, however, that this was 
the most common topic raised by staff (38%). While 6% of the students (and none of 
the staff) opined that Bridges be held less often (e.g., solely for the purposes of class 
registration), the remainder of the respondents in this category reasoned that 
Bridges should be held more frequently . In addition, some students and staff even 
proposed that Bridges be held daily, similar to a homeroom. 

Remarks offered by the staff included: 

• "Have it more often and at the beginning of the school day with 
announcements ." 

• "Meet more often if it really is to be a meaningful connection." 
• "Bridges needs to be more often! If we had at least a weekly connection, we 

would be able to build a better rapport and discuss things at deeper levels." 

Thirty-one students (5%) indicated that teachers need more information 
about Bridges and should be more involved. Fifteen percent of the staff (N=5) 
agreed, acknowledging that they require training, as well as advance notice of the 
Bridges agendas. 

Examples of students' comments include: 
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• "Teachers need to be informed as to what they are expected to do with the 
material given to them." 

• "Make sure teachers have a plan on what to do and teach ." 
• "To get the teachers to be more involved instead of just giving us a sheet of 

paper to fill out ... " 

Staff wrote: 

• "Train us teachers more thoroughly - sometimes I was really 'winging it'." 
• "Training, training, and more training for staff .. they will not do a quality job 

unless they feel good about what they are doing." 
• "Hard for staff new to the building and unfamiliar with policies, procedures, etc." 
• "Bridges is too artificial - material and planning too late all the time." 

Frustration was expressed by 30 students (5%) that no connections were 
formed to either their advisor or their classmates, which they seemed to attribute to 
both the Bridges activities and the lack of time spent with these individuals. 
Student comments were as follows: 

• "There is no f eeling of it being a special group because we see six other classes 
more often than Bridges." 

• "I hardly know the names of the people in my group ... If I had a problem I would 
go to a teacher, not my Bridges advisor because I hardly know her." 

• "It's very hard to be expected to trust someone and be able to tell them about 
your problems when you don't even know the teacher." 

• "J don't think my Bridges teacher even knows my name, let alone my career 
goals ." 

Recommendations offered by students in this regard included: 

• "Have more 'getting to know you' activities ... " 
• "Have small group discussions relating to life where we can learn about each 

other, not just ourselves." 

It was apparent that some of the staff who responded (N=3) found this aspect 
of Bridges to be lacking as well: 

• "I didn 't get to know these kids!" 
• "The students I have want more activities to help them to get to know each 

other in Bridges and to get to know themselves better. " 

While none of the staff who responded remarked upon the length of Bridges 
sessions, 29 of the students responding (5%) recommended longer sessions and 24 
(4%) wanted them to be shorter. 
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Twenty-three students (4%) addressed the issue of Bridges group assignmen t. 
Eight of them thought that groups should be changed annually, while three urged 
tha t they rem ain the same each year. Five submitted that the students should have 
some choice in either their advisor or classmates. More homogeneous groupings 
were called for by four s tudents. "Have Bridges 'coaches ' with similar interests to 
the students in each class so that the time spent w ould be more meaningful," 
reasoned one s tudent, while another speculated, "It would be nice to be with 
students with similar interests, and a teacher who teaches a related subject. Like put 
people who want to be scientists in a Bridges class with science teachers. " 

Lastly, it was proposed by one student that it would be desirable to have a 
current teacher as one's Bridges advisor. The one s taff member who touched on 
this topic agreed: "Have students that are in one of your classes so you 'know' them 
in that capacity and better. .. even though it may mean changing every year." 

Some final reflections offered by staff included: the belief that other 
professionals, such as counselors or trained staff members, need to be involved in 
implementing Bridges (N=2); the wish for "less students per staff member" (N=l); a 
need for "better facilities to meet in" (N=l); and the lack of accountability for 
noncomplying students ("no punishment for skipping seniors") (N=l). 
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Survey Questions Specific to Staff 

At this point, the staff and student surveys diverged and different questions 
were asked of each group. Table 2 shows the results of the next set of items on the 
staff survey. As noted previously, these numbers are based on the 60 questionnaires 
completed by staff. The questions with the greatest percentage of staff agreement 
(includes both agree and strongly agree responses) were: I understand the purpose(s) 
of the Bridges program (55 .9%) and I am concerned about the number of students 
who skip Bridges sessions (50.9%) . The items having the strongest disagreement 
(includes both disagree and strongly disagree) were: There is a clear process in place 
to address the issue of students who do not get along with their Bridges instructor 
(72.7%) and There is a clear process in place to guide me when students raise "red 
flag" issues (66.l %). 

Table 2. Staff perceptions/ opinions of the Bridges program. 

1 2 3 4 5 
Question: Strongly Strongly 

Disagree Agree 
14. I understand the purpose(s) of the 
Brid~es pro~ram. 6.8 11.9 25.4 27.1 28.8 
15. I feel prepared to facilitate discussions 
on most Brid~es topics. 15 .3 16.9 25.4 33.9 8.5 
16. Getting students involved in Bridges 
discussions happens readil11. 30.5 30.5 23 .7 11.9 3.4 
17. There is a clear process in place to 
guide me when students raise "red flag" 35.6 30.5 28 .8 3.4 1.7 
issues. 
18. There is a clear process in place to 
address the issue of students who do not 41.8 30.9 23 .6 1.8 1.8 
~et alon~ with their Brid~es instructor. 
19. I am concerned about the number of 
students who skip Brid~es sessions. 15 .8 17.5 15.8 22.8 28.1 
20. Classroom management is more of an 
issue during Bridges sessions than during 42.9 14.3 21.4 7.1 14.3 
my re~lar classes. Please explain: 

Question 20 included space for respondents to explain any classroom 
management issues they have experienced during Bridges. Out of the eight staff 
who wrote comments here, four brought up the fact that there is no accountability 
or consequences for students. One elaborated, "Why should they follow my rules/ 
requests? ... I have nothing 'over' them," and another reflected, " ... I don't give 
them a grade [and] they have Sat. school many times already so referrals mean 
nothing. They just don't care!" It was pointed out by three respondents that 
classroom management is an issue because they do not know the students, while 
two staff members noted that facilities are the problem. Explained one, "We are in 
the cafeteria with many other groups and passing Bridges evaders." 
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• ''I'm comfortable with the peers in my class ." 
• "The small groups work well because everybody has an opportunity to be 

recognized." 
• "I like having a support group with fewer people than classes. People are closer, 

get to know them. " 

Question 15: The location of my locker as it is connected to my Bridges instructor is: 

Table 4. Students' opinions of locker location. 

Grade Fine with me A problem 
9 62.5 37.5 

10 48.8 51.3 
11 55.0 45.0 
12 57.5 42.5 

The information in Table 4 demonstrates that almost half of these students 
find the locker situation to be problematic. Although this question simply asked 
students to circle "fine with me" or "a problem," several wrote comments in the 
margin. Based on these remarks, it is clear that students were not only responding 
in terms of location, but also regarding the size of their lockers. Juniors and seniors 
were especially irate about being assigned small lockers and felt that their upper
class status should warrant the larger sized lockers. Following are some examples of 
their statements: 

• "I can't even use it! It' s too far from my classes!" 
• "All my classes are B & C & D wing; my locker is in A wing. " 
• "I don't want a small locker all the way through my senior year!!" 
• "I would like a locker [in which] I could actually fit my books and my jacket at the 

same time." 
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Section III: School Start Time 

This section of the report describes information obtained about the later 
school start time, based on focus groups with students, teachers, support staff and 
administration, and parents, and survey data gathered from staff and students. 

A. Focus Group Data 

As is discussed in the Methods section of this report (see Section 1 for a 
complete description of methodology), seven focus groups were held in which 
school start time was one of several topics discussed. A total of 54 respondents 
participated in the seven groups, including separate groups for parents, teachers, 
support staff and administration, and separate groups for students in each of the 
four grades 9 to 12. For a copy of the questions used, see Appendix A. 

Focus group data is typically reported in terms of the major, emerging and 
unique themes. The three types of themes distinguished in this report differ in the 
relative frequency with which an idea or response is expressed by the participants. 
Major themes represent findings that occur across group members and across 
groups. Emerging themes represent those ideas that reside within a subset of groups 
or within individual comments across groups. Unique themes represent responses 
that occur infrequently but may still have merit in terms of the overall findings and 
recommendations . 

Major Themes Concerning School Start Time 

The responses regarding school start time were mixed overall. However, one 
theme suggests that the students' ability to work after school has been adversely 
affected by the later start. There are simply less hours available for work. Some 
employers have had to adjust their schedules to match the students ' schedules. 

After school activities have also been affected with some practices being cut 
short and others needing to extend later into the evening. One parent suggested 
that they have traded time for breakfast with lost dinner time. More students must 
now miss more often and more of their afternoon classes in order to attend practices 
and competitions. This is also the case for some school staff. For those programs 
that meet in the morning, the later start does put those activities at a more 
reasonable time. 

Opinion was largely split over whether or not students are actually getting 
more sleep. Some students and parents report that students are getting more sleep, 
while other suggest that they are just staying up later because they know they have 
more time to sleep in the morning. While some students reported feeling more 
r ested, others indicated that they feel more tired. Some of the students reporting 
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being more tired suggested that this may not be a function of the start time, but 
rather may be a result of increased demands on their time. Comments included: 

• "I don't think it's the time change, it's the increased workload. I find myself 
doing an extra hour · of homework every night. That adds up. That's 5 or 6 hours 
a week ... I'm getting as much or more sleep as I did before, but I probably feel 
about the same or a little more tired." 

• "Last year I was dead by 9 o'clock and had to quit. This year I can't sleep at 9 
o'clock." 

• "Attitudes have completely changed. I don't know if it has to do with the 
starting time or if it has to do with who was here and how they kind of changed. 
They get unpleasant and you don't want to be here because of that. Maybe people 
aren't caring about school work because of the people that are here now." 

Some teachers felt that little had changed as a result of the change in start 
time. Reflected one, "I don't see any difference. I have kids that are sleeping in the 
first hour now. I have kids that are sleeping in fifth hour now. I have kids that are 
sleeping in sixth hour now. I mentioned to one kid in first hour, 'You're not 
supposed to be sleepy, you're supposed to be getting more sleep. ' He said, 'I just go 
to bed an hour later.' Which was predictable." 

However, it was the case that other teachers were seeing benefits for the 
students and staff. Their remarks included: 

• "I think some of my students are more rested first hour compared to last year. I 
know I am. I'm awake this year first hour. 11 

• "I have a first hour class but I find that the 45 minutes to an hour before school is 
very helpful to me. It's time for me to refine what I'm planning on doing for the 
day and to get myself organized. I don't know if I've seen any significant change 
in student performance in regard to starting later. I still have students come and 
complain about being tired even though we are starting later. For myself it really 
works well because I can leave school, come back, and the next day have some 
time [in the morning] to pull things together. 11 

Parents generally made more positive comments than negative. They saw 
their children as more rested and described their schedules as more manageable. 
Parents also reported that the mornings are more relaxed and that this gives their 
children a good start to the day. Many parents pointed out that their children are 
now reading the paper in the morning and they have time for breakfast. Examples 
of comments by this group of respondents included: 

• "I think their lives are more manageable." 
• "It's made a big difference at my house. It's much more calm in the mornings. 

People question whether kids are just going to bed later -- at my house they don't. 
They settle in at the same time and get more sleep. And they're in a better mood 
in the morning." 
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Emerging Th em es Concerning School Start Time 

More staff were reporting liking the later schedule than those that reported 
preferring the earlier schedule. The later time affords more options for meeting 
times, although staff felt that the morning staff meetings were difficult because of 
being distracted by what they had scheduled for the upcoming day. Some staff felt 
there was less time to wrap things up at the end of the day and to connect with other 
staff. 

There seems to be little impact on student attendance and tardiness. It was 
reported by staff that the same students who were absent last year were absent this 
year. Some teachers reported seeing fewer sleepy students, but most reported not 
seeing any major difference. Staff reported that they are unsure of whether the later 
start time has been good for students. They expressed that there needs to be more 
study of the impact of a later start. 

B. Survey Data 

As is noted in the description of Methods in Section 1 of this report, it is the 
case that while the qualitative data took into account all of the students' open-ended 
item responses, the quantitative results were obtained by drawing a random sample 
of 40 fully completed surveys per gender per grade level (80 total per grade, 320 
surveys total). It is the total combined data from the 320 surveys that is compared 
with the staff results in the following pages. Appendix B contains the results of each 
of the questions broken down by grade level. Because the majority of the items do 
not vary considerably by grade, the aggregate data was used in the body of this report. 
This section will begin by looking at the results from the staff survey and conclude 
with the student data. 

Staff Survey Results 

Survey questions 21 through 27 queried staff members about their 
observations and opinions of the later school start time. As is demonstrated in 
Table 5, over half of the staff felt that the later start time had no impact on their 
students' readiness to learn, in either the first two or the last two hours of the day. 
Of those who did notice a change, however, a significant percentage felt the impact 
was positive at the beginning of the day, while a negative impact was noticed by 
many at the end of the day. The majority of respondents (78.4%) thought that there 
had not been any impact on student behavior in general. Finally, regarding their 
personal and professional schedules, approximately one-quarter noted a negative 
impact on such, but the remaining three-quarters cited either no impact or a 
positive one (the latter being especially true regarding personal schedule) . 

Center for Applied Research and Educational Improvement ·31 



School Start Time 

Table 5. Impact of later start time according to staff. 

Changing the starting time of school has had: 
a positive a negative no Question: 

21. impact on my students' readiness to learn in 
40.4 1.9 57.7 my first two class hours. 

22. impact on my students' readiness to learn in 
17.0 26.4 56.6 my last two class hours. 
17.6 3.9 78.4 23. impact on student behavior in general. 
39.6 24.5 35.8 24. impact on my professional schedule. 
46.2 28.8 25.0 25. impact on my personal schedule. 

Question 26 asked respondents to choose one of the following phrases: I like 
the later start time because ... , I don't like the later start time because ... , or I have no 
strong feelings either way about what time school starts. Responses were almost 
equally divided between staff liking (N=19) and not liking (N=18) the start time, 
with four individuals not able to definitively choose one or the other, but instead 
giving a reason for both liking and not liking the start time (see Table 6). 

Table 6. Staff's overall opinion of later start time. 

Response 
Like 
Don't like 
Both like and don't like 
No strong feelings 

N 
19 
18 
4 
13 

% 
35.8 
34.0 
7.5 

24.5 

Of the 23 individuals who gave reasons for liking the later start time, nine of 
them pointed to the fact that they themselves get more sleep and / or are more awake 
and alert due to the later start. A slightly smaller number of staff (N=8) noted that 
the students appear more rested and alert. According to one, "My students seem 
more involved and awake in my first two classes." Having additional time in the 
morning was a benefit of the later start according to six respondents. Specifically, 
they described "pre-class prep time," the "chance to visit with colleagues," and the 
ability to "meet with students, get caught up myself, [and attend] occasional 
meetings." 

Some final points included: feeling more relaxed/less rushed (N=3); students 
having fewer tardies/better attendance (N=2); the later time being "more humane," 
or "civilized" (N=2); and before school activities starting "at a more manageable 
time" (N=l). 

Nineteen respondents offered their rationale for not liking the later start 
time. The most common issue raised here had to do with athletics, both in terms of 
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Students who noted either liking or disliking the later start time were then 
asked to provide a reason for their answer. A total of 505 students offered 
explanations as to why they like the later start time, while 424 gave reasons for not 
liking it. Again, it will be these totals that the following percentages are based on. 

By far the most common reason for liking the later start time is that these 
students are getting more sleep (N=325; 64%). Twenty-eight percent (N=140) 
acknowledged being more awake/alert/attentive, with some noting that this led to 
increased performance. As one student claimed, "I 've noticed a change in alertness 
in my 1st and 2nd period classes; before, my first couple classes were a daze." 
Having more time in the morning to get ready for school was seen as advantageous 
by 49 respondents (10%). One senior explained, "It gives more time in the morning. 
This is the first year that I haven't missed a day of school and I believe part of that is 
due to the later start time." Four percent (N=21) of the students pointed out that 
with the later start time, morning activities "aren't so early," and a similar number 
(N=21) noted that they simply are not morning people and therefore prefer the later 
start. 

Over two-thirds (69%) of the 424 students who offered explanations for their 
dislike of the later start time complained that they get out of school too late in the 
day (N=294). One elaborated, "You start late so you end late so you start work later 
so you end work later so you stay up later doing homework so you get the same 
amount of sleep as if you start earlier. I would rather just get going in the 
morning." Interestingly, another student who seemingly anticipated this type of 
response from classmates declared, "'Having enough time after school...' should 
NOT be an issue. There is more than enough time after school for whatever people 
need to do. Being awake enough to learn is the issue." 

Besides generally getting out of school too late in the day, 88 students (21 %) 
specifically cited work difficulties, either that starting work later means ending work 
later or alternatively, having less time to put in hours at a job. A slightly smaller 
number of students (N=69) brought up similar problems with regards to sports . 
Reported one junior, "It doesn't allow for serious student athletes to be both 
successful in athletics and academics because there isn't enough time for practices 
etc. and homework after school before one should go to bed." Again, however, a 
counterpoint was offered by another student, who reflected, "As far as sports go, I'm 
in swimming and softball and the later start time doesn't really seem to affect me." 
Another impact of getting out of school later was that there is less time for 
h omework, according to 12% (N=51) of the respondents. 

Some final complaints relevant to the later start time included: elimination 
of the 15 minute break (N=7); students feeling m ore tired at the end of the school 
day (N=5); heavier traffi c both in the morning and afternoon (N=5); and missing 6th 
hour for sports activities (N=5). 

Center for Applied Research and Educational Improvement 35 



Modified Block Schedule 

Section IV: Modified Block Schedule 

This section of the report describes information obtained about the modified 
block schedule, based on focus groups with staff, 9th grade students, and parents, as 
well as survey data gathered from staff and 9th grade students. 

A. Focus Group Data 

More information on the focus group methodology is discussed in the 
Methods section of this report (see Section 1). Because students in grades 10 through 
12 had not been directly affected by the block schedule, this topic was only discussed 
with the 9th grade students (as well as with parents, teachers, and support staff and 
administration). Therefore, the information that follows is based on a total of four 
focus groups. For a copy of the questions used, see Appendix A. 

Focus group data is typically reported in terms of the major, emerging and 
unique themes. The three types of themes distinguished in this report differ in the 
relative frequency with which an idea or response is expressed by the participants. 
Major themes represent findings that occur across group members and across 
groups. Emerging themes represent those ideas that reside within a subset of groups 
or within individual comments across groups. Unique themes represent responses 
that occur infrequently but may still have merit in terms of the overall findings and 
recommendations. 

Major Th emes Concerning Block Scheduling 

While the responses showed a difference of opinion concerning the merits of 
the current schedule, there were more concerns expressed than there were favorable 
comments. A consistent finding was that having a hybrid schedule creates 
scheduling problems and tends to isolate the ninth grade students and staff from the 
rest of the school. The multiple schedules make it difficult to know which students 
are supposed to be where, thus creating a management problem. There was a strong 
feeling expressed that by only partially implementing block scheduling, a number of 
secondary problems were created. Some students have a half an hour of down time 
when transitioning across the two schedules. The belief was expressed that the 
decision should have been all or nothing concerning block scheduling. Comments 
in this vein included: 

• "I think that we are getting the kind of feedback that we are asking for because we 
only went halfway, so we are getting halfway comments. It's not that thrilling 
because we only went a little ways. So what can we expect, total positives? The 
students are saying, 'Well, you didn't really give us much.'" 

• "Go all the way and then rate it. Then evaluate. Don't go halfway and then 
evalua te it halfway ." 
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On the positive side, a number of comments were supportive of the block and 
suggest that for some subjects and for some types of students, the block may be very 
helpful. Support staff were impressed that the mechanics of the block schedule were 
running as smoothly as they are. Students especially liked the fact that they could 
finish with a year long course in one semester in the block. The attitude relative to 
the block was largely dependent on the subject and the teacher. Some subjects, such 
as science, are afforded the opportunity to introduce and complete labs in one 
period. Literature classes had enough time to complete writing activities. There 
were enough positive comments about improved learning opportunities to suggest 
that for at least some students, the block schedule is ;:i. positive change. As one staff 
member explained, "I had my doubts from day one with the modified block; with 
how it was going to work. And then I actually saw it work and now I'm actually 
excited about it and want to carry on because I've seen it work." 

Some teachers are seen to be very comfortable with teaching in the block 
schedule, while others have not been able to make a significant change in their 
teaching. Parents expressed concern that not all teachers were skilled at teaching in 
the block at the beginning of the year. Parents reported that teachers were absent 
from class too often for the purpose of attending training on teaching in the block. 
Some teachers were reported to be absent for training 7 to 8 times in a single quarter. 

The block schedule was seen to have eased some of the congestion in the 
halls at passing time. Ninth grade students offered a number of complaints related 
to being isolated from the rest of the school and not being able to spend time with 
their older friends. One group reported that they eat lunch in a group of only nine 
students. Students expressed concern that if they miss a class, it is very difficult to 
make up the material. Some students have passed up going on field trips because it 
would necessitate missing class. The volume of material covered in a period was 
seen to overwhelm some students. Students reported that substitute teachers have 
a particularly difficult time teaching in the block. Students also felt that it was 
difficult to hold their attention for the full block period, especially if the teacher 
simply lectured the whole time. In general, students liked some aspects of the block, 
but would not want to have a block schedule for every subject all day. 

Emerging Themes Concerning Block Scheduling 

Parents were very concerned that more research literature be gathered in 
order to make an informed decision about continuing to expand the block. Some 
parents suggested that if the bugs are not worked out of the schedule, they would 
leave the district before subjecting their children to this "experiment." Some 
parents feel uninformed concerning the potential impact of block scheduling. 

Teachers expressed concern over the process used to implement block 
scheduling. Apparently, there has been some controversy concerning the voluntary 
aspects of teaching in the block. Parents also reported that they felt they were 
misinformed by the administration concerning the implementation of the block. 
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Some teachers maintained that the current labor contract guarantees that teachers 
cannot be forced to teach in the block. It was apparent that strong feelings regarding 
the future of block scheduling are held by some teachers. This has served to divide 
the staff, with some teachers being supportive of the block schedule and others being 
opposed to it. Some teachers suggested that the block was not a workable schedule 
for their particular class. This tension was seen to prompt some teachers to call for a 
clear decision concerning the block so that they could prepare for whatever that 
decision is. 

One of the reported purposes of moving to the block was to provide more 
choices to students. There was some confusion regarding the modified block and 
whether or not that goal had been met. 

Parents were concerned that some teachers are using the longer periods to 
require students to do independent work while they do their paperwork and prep 
for other classes. Some parents reported that they expected their children to be 
challenged more than they appear to be. This concern was related to the limited 
amount of homework being required, as much of the homework is done in class. 
Some parents reported that additional material is being added to the curriculum, 
while others report having lost teaching time and curriculum from the 7 period day. 

B. Survey Data 

During the last week of school, ninth grade students were administered a 
survey during one of their block periods regarding the modified 5 period day (see 
Appendix A for a copy of the instrument). A total of 337 appropriately completed 
surveys were returned to CAREI for both quantitative and qualitative analysis. 

Ninth Grade Block Schedule Survey Results 

As is apparent from Table 9, the items with the greatest number of students 
agreeing or strongly agreeing were: I like classes where teachers use a variety of 
teaching strategies (64.3%), With the block schedule -- if I miss a day of school, I fall 
too far behind (55.4%), and I like taking 5 classes at a time (51.2%). The questions 
that had the greatest number of students either disagreeing or strongly disagreeing 
were: Class time seems to go by quickly (53.l %), I would like to see the modified 
block beyond 9th grade (48.2%), and I like the block schedule (46.3%). 

[See page 39 for Table 9] 
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Table 9. Ninth graders ' opinions of various aspects of the modified block schedule. 

1 2 3 4 5 
Question: Strongly Strongly 

Disagree Agree 

1. I like the block schedule. 28 .5 17.8 26.1 13.6 13.9 
2. My teacher keeps me busy during most of the 
86 minute class period. 8.1 16.8 26 .9 28.1 20.1 
3. I use my time wisely during the 86 minute 
class period. 8.1 15.0 33.3 28.5 15.0 
4. The 5 period day has helped me eani better . 
~ades. 21.0 21.0 26.4 15 .6 15.9 

5. Class time seems to :zo b11 quickltf. 34.4 18.7 22.4 14.8 9.7 

6. I like takinx 5 classes at a time. 11 .3 11 .3 26 .2 27.1 24.l 
7. I fee l the quality of my w ork improved under 
the block schedule because I only had to 
concentrate on 5 classes rather than 6 or 7. 16 .8 14 .4 28 .4 20.4 20 .1 
8. I like classes where teachers use a variety of 
teachinx stratexies. 5.7 7.8 22 .2 32 .3 32.0 
9. I had more homework this year than last 
year. 10 .7 18.6 22.6 18 .3 29.9 
10. With the block schedule -- if I miss a day 
of school, I fa ll too far behind. 8.4 14.5 21.7 28 .3 27 .1 
11. I think I have leanied more this year under 
the block schedule than last 11ear. 15 .3 18 .0 35.1 20.4 11.1 
12. I think I know my teacher better under the 
block schedule. 11.1 15 .0 38 .6 21.9 13 .5 
13. The block schedule gives me more time to 
ask questions and understand my assi:znments. 10.0 16 .4 30.9 28 .2 14.5 
14. I fee l the block schedule helps me get a 
deeper understandin:z of the sub;ect matter. 13 .4 19.7 36.7 20.0 10.1 
15. I w ould like to see the modified block 
be11ond 9th ~ade. 35.7 12.5 22. 0 12 .5 17.3 

The final two questions on the survey asked students to share their views on 
both the greatest advantages and disadvantages of the modified 5 period day. A ll of 
the percentages given are based on the total number of surveys (N=337) . 

Question 16: What do you see as the greatest advantage(s) of the modified 5 period 
day? 

The most common response offered to this question, by 18% of the students, 
was that one has fewer classes to "concentrate on" or to "worry about" with this 
schedule (N=62). Fifteen percent saw the greatest advantage as being the 
opportunity to take more credits, more classes, or more electives (N=52). It was 
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pointed out by 51 students (15%) that they have more time in class to work or ask 
questions of and get help from the teachers. Forty students (12%) suggested that they 
have less homework under this schedule, while a slightly smaller number (N=36) 
like completing classes in one semester rather than a full year (11 %). 

Other advantages included: gain a better understanding/learn more (N=22); 
day goes by quickly (N=ll); schedule works well for science classes, where "we have 
time to finish our science experiments," (N=9); earn better grades (N=7); and a 
deeper focus on subjects (N=6). 

Question 17: What do you see as the greatest disadvantage(s) of the modified 5 
period day? 

Almost half (43%) of the students completing this survey indicated that the 
length of the block classes is problematic. One student shared, "We sit for 86 
minutes without moving," and several others explained their inability to 
concentrate for that length of time. On a related note, 14% noted that classes are 
"boring" (N=47). It was felt by 35 individuals (10%) that there is not enough time in 
one semester to cover "the full curriculum" and that consequently they are learning 
less . An additional three students reported that their teachers "rush" in order to get 
through everything. 

Contradicting the 40 individuals who remarked in question 16 that they have 
less homework, 29 students (9%) volunteered that they have "too much" or more 
homework under the block schedule. It was pointed out by 28 students (8%) that 
missing class is difficult and "can put you far behind everyone else." Five percent 
(N=19) identified being isolated or separated (from both students in other grades and 
friends) as disadvantageous. As one explained, "If your friends have block the other 
1/2 of the day, you don't ever see them." 

Some final problems submitted by these students were: teachers do not use all 
of the time or know how to fill 86 minutes (N=12); lunch is too late in the day 
(N=8); and time lapse between courses causes students to forget material (N=4). 
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Section V: Unanticipated Findings 

The Addition of Ninth Grade Students 

There have been other significant changes at RAHS, such as moving the 9th 
grade into the high school, which were not included in this study. There were 
enough responses from the participants suggesting that other variables, like the 9th 
grade move, are operating to raise a concern that these other variables may be 
affecting the expressed opinions of the participants. 

In response to the question, "What do you think are the most important 
changes that have been made this year at Roseville High School?," the most 
frequently mentioned change was the addition of the ninth grade students to the 
building. Comments were largely negative in terms of the impact on the school. 
The building was seen to be over-crowded and the addition of 500-plus new ninth 
graders taxed both the facilities and the services offered. 

Support and administration reported that the influx of younger students 
brought a shift in the type and amount of support services that were needed. Some 
felt that they were unprepared to deal with some of the developmental problems 
the 9th grade presented, while others felt that the volume of problems outstripped 
the available resources. Some of the staff comments included: 

• "The addition of the 9th grade has been a big piece. The emotional problems 
coming in, the maturity level, that has affected everyone all the way 
through." 

• "This is also unique, that we have very problematic 9th graders. You don't 
always see 9th graders that have so many needs." 

• "I think the biggest change is the increased needs on the part of students that 
want our services. It's a combination of things, more students and not 
enough staff to deal with them appropriately and the social changes." 

• "I just seems more out of control than what it used to be. A feeling that you 
couldn't quite get it in control because of the numbers here." 

Students in the tenth, eleventh and twelfth grades had primarily negative 
comments about the ninth graders. These comments centered around 
overcrowding concerns and a belief that the ninth grade students were immature. 
As a group the 9th graders were described as "loud and obnoxious." Some 
upperclassmen felt that some of the changes in security were due in part to the 
addition of the ninth grade students. There was open resentment of "treating 
everyone like ninth graders." The predominant tone from upperclassmen was that 
the freshmen did not belong in the building. The only positive comment was 
provided by a tenth grader who felt that being with the older students "made school 
seem more important." It helped them motivate themselves to work harder 
because they could see by example of the older students the importance of high 
school performance in terms of a college career. 
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Changes in School Security 

Students reported a strong dislike for what they perceived as unnecessarily 
strict security measures that have been put in place at RAHS. Campus security was 
not seen to be particularly effective, but the emphasis on security has fostered 
distrust between the staff and the student body. Students resent the implication that 
they are not responsible to conduct themselves in a mature manner. One student 
noted, "I think it also has to do with the teachers. They're a lot more uptight. I think 
the administration is so much worse than last year. I think if they cut us a little 
slack it would be better. I know I do, and some other people too, do things just to 
make them mad because they've changed so much. They thought that last year was 
bad, so they changed everything and made the rules a lot more strict." Another 
student made this request, "Work with us positively, not negatively. They 
shouldn't be shaming us. They should be glorifying people who are doing what 
they are supposed to be doing." 

Students also reported problems with some of the rules that were put into 
place such as the pass books system. Pass books were described as a "joke." 
According to the students, staff do not enforce the process and students have 
ignored it. This was used as a example of how the new security program was not 
being enforced. Said one student, "I think mine [pass book] was sitting on the floor 
of my room for the last couple of months and I just threw it away." 

There were a number of concerns expressed regarding the rules of conduct at 
the school. Students perceive the enforcement of discipline rules as being 
inconsistent. For instance, students are concerned about the smoking that occurs in 
the bathrooms at school. They report that it is prevalent and they would like to 
have some efforts made to stop it. There were also numerous concerns about 
having most of the bathrooms locked during the day. Students see many of their 
peers as corning late or skipping class. Students not being where they are supposed 
to be was seen to set the stage for secondary problems. 

Students suggest that the rules need to be fewer and consistently enforced. 
The students' concerns about the rules may be exacerbated by the feeling that too 
many things are changing. One student exhorted, "They are trying all this new stuff 
on us." 

Student Perception of Teacher Stress 

Students did have an understanding of the difficulty that teachers are 
experiencing in terms of managing all of the changes. They also sense a change in 
the general school climate. "I feel sorry for the teachers because they have to do all 
this graduation standards and they are not ready for it/' said one student. Another 
added, "Teachers are trying hard. I don't think it's that our teachers are bad. Student 
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morale is bad." Finally, two others responded, "If teachers were paid better they 
would have a better attitude," and "School spirit stinks." 

Other Issues 

Students reported having difficulty with the new lunch program. While the 
tenth graders reported that the food is better, most comments focused on the 
problems associated with the new lunch card system. The closed campus also affects 
the students' ability to eat lunch outside of school. 

There were a number of responses that alluded to problem students, 
sometimes referring to them as "Saturday students." There was a concern expressed 
suggesting that students who are not college bound are not considered in the design 
of the education programs at RAHS: "I'd like to see the high school seriously take 
on celebrating different kinds of learners. Non-four-year college graduates. I think 
we still act and think and talk as a community as if most people are going on to 
college and that's the best thing to do. I would like to see that change." 
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Section VI: Conclusions and Recommendations 

A. Conclusions 

Overall, the three change initiatives being evaluated at Roseville Area High 
School each have received mixed reviews in terms of their effectiveness to address 
perceived and articulated needs. It is important to remember that the purpose of 
this evaluation is intended to be formati ve, providing information to decision
makers about how successfully and how effectively the various changes were being 
implemented. In contrast, a summative evaluation would have looked at 
outcomes with a view to whether or not the program(s) in question should be 
continued. This was not the purpose of the evaluation. 

Conclusions can be drawn about each of the initiatives, with some "lessons 
learned" about all three in general. For the question asking "What are the most 
important changes that have been made this year at Roseville High School?/ nearly 
equal numbers of comments were recorded concerning block scheduling and the 
change in school start time. Interestingly, the Bridges Program did not emerge as a 
theme for this question. However, when questioned directly later in the interview 
concerning Bridges, substantial comment was generated . 

The Bridges program had been developed from a well-investigated research 
study by school personnel who were trying to address the needs of the Roseville 
students and community (see the interview with Jane Greco). The research process 
seemed to be thoroughly conducted. However, the actual implementation of the 
program seemed to have insufficient resources for planning and preparation. A 
new program such as Bridges demands much time, effort, and coordination to 
develop and implement. The coordinator of Bridges and the coordinating team 
seem to have not received adequate money and preparation time in order to plan, 
research, prepare materials, train teachers, etc. Furthermore, Bridges met a total of 
14 times, which appeared to be an inadequate amount of time for the teacher 
advisors and students to build a relationship and to succeed in assisting students in 
their career development, one of the Bridges program's goals. 

Although a few teachers expressed (verbally or in other ways) their discontent 
with Bridges, most teachers were prepared for the Bridges meetings and 
demonstrated a willingness to have good sessions. However, many did not seem to 
use the 30 minute sessions effectively. This showed, at least in part, that teachers 
were not getting enough training on ways to facilitate the various Bridges sessions. 
Further training could have included, for example, more registration information 
to help advisors answer the students' many questions about classes, as well as 
methods to get students to interact more and stay engaged in a process. While 
providing adequate resources and training would obviously cost much more money 
and time, the effectiveness and success of the program depends on it, along with the 
advisors having a positive attitude towards the Bridges program. 
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In this study there were a number of comments that suggest some of the 
initiatives studied here were not favorably received because of how the change 
process was implemented. This can result in a lack of support for the initiative and 
can affect the opinion of the merits or demerits of the initiative. Parents, students, 
teachers and support and administrative staff all reported that such contextual 
variables may be operating at RAHS. This was particularly the case for teachers. It 
was identified that there is an ongoing tension between teachers, administration 
and the teachers union. There appear to be a number of unresolved labor issues 
that continue to influence the change process . 

Parents report having reservations about the number of changes being 
undertaken by the school. There is a guarded willingness to support the change 
initiatives given the uncertainty of the outcomes for their children. Teachers report 
having grave concerns over the process being used to develop and implement the 
current initiatives. Lack of buy-in by the staff was seen as a major impediment to 
full implementation of the proposed changes. Support and administrative staff also 
expressed concerns regarding the differences between initial design of the change 
initiatives and what is seen as the current compromise process. 

Given the above, it will be important to consider carefully the context in 
which the comments were rendered. While a summary evaluation may be desired, 
it would appear that many of the initiatives are still in early formative stages. This 
report should be considered as a formative evaluation and the information should 
be used only to guide further discussion about how to establish information needs 
and a timeline for decision making concerning each of the initiatives studied. 

Process Concerns 

In some respects it may be too early to fully evaluate the merits of any of the 
current change initiatives. There were many concerns regarding the process used to 
develop and implement the current change initiatives. Many stakeholders reported 
feeling left out of the process or only included on a token basis. Subsequently, the 
buy-in from staff, students, and parents has complicated implementation. One 
parent expressed this concern thus: "I think the teachers in this building have been 
asked to do a whole lot, and not even being asked, they were told to do a whole lot 
without much involvement (in the decisions). I think about our work situations 
and if we were told to do things as much as the teachers in this building have been 
told over that last year or two, we would be balking too. I think sometimes they balk 
just because, 'Darn it, I don't want to be told what to do. I want to have some 
feedback. I want to have some input."' 

In some instances, open defiance of the changes has resulted in the initiatives 
not being implemented or only being partially implemented. This introduces a 
variable that can p rofoundly affect the impact of the initiatives being studied . The 
potential exists for a particular initiative to be abandoned when in fac t it was the 
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implementation of the initiative that was flawed, not the concept. Some 
respondents implied that they were manipulated and misled by administration. 
There appears to be a strong undercurrent of negative feelings about how these 
changes were handled. Some respondents speculated that labor concerns are 
negatively impacting the schools ability to make positive changes and that the 
school board and the union need to resolve their differences outside of the school. 

• "I would like to see the union and management issues addressed by the district 
administration and the school board and have less focus here at school. I think 
unresolved issues between the unions and the administration and the school 
board are just left hanging and it's not a very healthy way for it to be for either 
the union or the administrators. It's like it's a bigger issue between the union 
and the district, not the union and the high school. I would like to keep it more 
over there. " 

• "If all issues could no longer be win/lose and compromise for one year, I wonder 
if we couldn't move forward a little bit." 

B. Recommendations 

1. A substantial effort should be undertaken aimed at developing consensus and 
buy-in concerning the changes that are underway. Some respondents suggested that 
the school make no additional changes until some of the current initiatives have 
been fully implemented and evaluated. 

2. Training for staff needs to provide the basic skills necessary for them to feel 
competent to deliver the programs being proposed. The Bridges curriculum needs 
to be refined to provide a solid foundation of curriculum for staff to present to 
students. The teachers involved with the block schedule need to meet to discuss 
and share ideas of how to use the larger blocks of instructional time more 
effectively. 

3. Specific to the Bridges Program, a recommendation would be to have the 
coordinating team develop detailed curriculum for next year's Bridges sessions. In 
addition to establishing the curriculum, a plan should be put into place for ongoing 
advisor training. Experts in the areas of group process and career development 
should be used as resources when conducting advisor training workshops. A 
review process needs to be put in place to support those staff who are having 
difficulty with the Bridges program. 

4. Adequate physical space needs to be provided for all Bridges groups. 

5. There needs to be an ongoing process of evaluation for each of the initiatives 
undertaken. Existing data such as attendance records, grades, and behavior 
indicators need to be examined to determine any trends relative to the changes that 
are in process. 
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6. Students, parents, and staff need to be provided with reviews of the current 
literature regarding the changes they are being asked to make. This will likely be 
necessary in order to gain the support from all of the stakeholders. One parent 
summed up the importance of evaluation in this way: "We better measure what we 
are doing with our kids and if you can't, I don' t want them to be a social experiment 
that five years from now comes back and says we really made a bad choice there. We 
tried an experiment and we blew it. I don't want my kid to be a part of that." 

7. Maintain current school start time schedule for at least one more year in order to 
determine whether or not new schedules have become routinized. Evaluate the 
perceptions and adaptations well-enough into the year to assess real change. Do not 
suggest that the time will revert to the previous early time unless that is a real 
possibility, as based on the second year evaluation data. 
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Roseville Change Initiatives Study 
Focus Group Questioning Route for Students, Parents, Teachers, and 

Student Support Staff/ Administration 

Students 
1. What do you think are the most important changes that have been made this year 
at Roseville High School? 
2. Do you think that this year you are learning more, less, or the same as last year, 
and why is that? 
3. What has changed for you because of the later school start time, or the later 
ending time? 
4. Do you notice anything that is different about your classmates or teachers because 
of the later start time? 
5. Tell us what you think about the Bridges program. 
6. What could be done to make the Bridges program better? 
7. Tell us what you think about block scheduling. 
8. If you could recommend a change for the school, what would it be? 
9. Is there anything else you would like to share with us concerning the changes at 
Roseville High School? Have we missed anything? 

Parents 
1. What do you think are the most important changes that have been made this year 
at Roseville High School? 
2. Do you think that this year your child is learning more, less, or the same as last 
year, and why is that? 
3. What has changed for you because of the later school start time, or the later 
ending time? 
4. Do you notice anything that is different about your child because of the later start 
time? 
5. Tell us what you think about the Bridges program. 
6. What could be done to make the Bridges program better? 
7. Tell us what you think about block scheduling. 
8. If you could recommend a change for the school, what would it be? 
9. Is there anything else you would like to share with us concerning the changes at 
Roseville High School? Have we missed anything? 

Teachers 
1. What do you think are the most important changes that have been made this year 
at Roseville High School? 
2. What has changed because of the later school start time, or the later ending time? 
3. What is different for you personally because of the later school start time? 
4. Do you notice anything different about your colleagues or the school climate 
because of the later start time? 
5. Tell us what you think about the Bridges program. 



6. What could be done to make the Bridges program better? 
7. Tell us what you think about block scheduling. 
8. If you could recommend a change for the school, what would it be? 
9. Is there anything else you would like to share with us concerning the changes at 
Roseville High School? Have we missed anything? 

Student Support Staff /Administration 
1. What do you think are the most important changes that have been made this year 
at Roseville High School? 
2. Has there been any change in student behavior or concerns relative to any of these 
changes? 
3. What has changed because of the later school start time, or the later ending time? 
4. What is different for you personally because of the later school start time? 
5. Do you notice anything different about your colleagues or the school climate 
because of the later start time? 
6. Tell us what you think about the Bridges program. 
7. What could be done to make the Bridges program better? 
8. Tell us what you think about block scheduling. 
9. If you could recommend a change for the school, what would it be? 
10. Is there anything else you would like to share with us concerning the changes at 
Roseville High School? Have we missed anything? 



Roseville Area High School Staff Survey 

Directions: Please answer the following questions about Bridges, both in terms of how important each item is and whether or 
not Bridges has accomplished this. 

How important is this? Does Bridges do this? 
Not at all Very Roseville High School can provide students Strongly Strongly 
Important Important with: Disagree Agree 

1 2 3 4 5 l. a way to have a positive connection with a school staff l 2 3 4 5 
member on a regular basis. 

1 2 3 4 5 2. a process to get support with personal issues. 1 2 3 4 5 

1 2 3 4 5 3. knowledge about the graduation requirements. 1 2 3 4 5 

1 2 3 4 5 4. knowledge about how to set priorities & goals and how l 2 3 4 5 
to evaluate them. 

1 2 3 4 5 5. a way to register for courses with adequate assistance. 1 2 3 4 5 

Directions: Please circle one response in each of the three columns regarding the following Bridges topics: 

Bridges topic: Meaningful? Students involved? Time spent on topic? 

6. Registration/class selection Very Somewhat Not at all Very Somewhat Not at all Too much Just right Too little 

7. Getting acquainted with instructor and group members Very Somewhat Not at all Very Somewhat Not at all Too much Just right Too little 

8. Getting acquainted with school policies and procedures Very Somewhat Not at all Very Somewhat Not at all Too much Just right Too little 

9. Learning about my own personal learning style Very Somewhat Not at all Very Somewhat Not at all Too much Just right Too little 

10. Personal goal setting Very Somewhat Not at all Very .Somewhat Not at all Too much Just right Too little 

11. Post-high school planning Very Somewhat Not at all Very Somewhat Not at all Too much Just right Too little 

12. Open discussion about current school issues (e.g. Very Somewhat Not at all Very Somewhat Not at all Too much Just right Too little 
homecoming and hazing) 

13. Suggestions I have to improve the Bridges program are: 
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Roseville Area High School Student Survey 

Directions: Please answer the following questions about Bridges, both in terms of how important each item is and whether or 
not Bridges has accomplished this. 

How important is this? Does Bridges do this? 
Not at all Very Roseville High School can provide: Strongly Strongly 
Important Important Disagree Agree 

1 2 3 4 5 1. a way to have a positive connection with a school staff 1 2 3 4 5 
member on a regular basis. 

1 2 3 4 5 2. a process to get support with personal issues. 1 2 3 4 5 

1 2 3 4 5 3. knowledge about the graduation requirements. l 2 3 4 5 

1 2 3 4 5 4. knowledge about how to set priorities & goals and how l 2 3 4 5 
to evaluate them. 

1 2 3 4 5 5. a way to register for courses with adequate assistance. l 2 3 4 5 

Directions: Please circle one response in each of the three columns regarding the following Bridges topics: 

Bridges topic: Meaningful? Students involved? Time spent on topic? 

6. Registration/class selection Very Somewhat Not at all Very Somewhat Not at all Too much Just right Too little 

7. Getting acquainted with instructor and group members Very Somewhat Not at all Very Somewhat Not at all Too much Just right Too little 

8. Getting acquainted with school policies and procedures Very Somewhat Not at all Very Somewhat Not at all Too much Just right Too little 

9. Learning about my own personal learning style Very Somewhat Not at all Very Somewhat Not at all Too much Just right Too little 

10. Personal goal setting Very Somewhat Not at all Very Somewhat Not at all Too much Just right Too little 

11 . Post-high school planning Very Somewhat Not at all Very Somewhat Not at all Too much Just right Too little 

12. Open discussion about current school issues (e.g. Very Somewhat Not at all Very Somewhat Not at all Too much Just right Too little 
homecoming and hazing) 

13. Suggestions I have to improve the Bridges program are: 
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Roseville Area High School Student Survey 

Directions: Using the Strongly Disagree to Strongly Agree scale, please answer the following questions about the block 
schedule. 

Strongly 
Disagree 

1. I like the block schedule. 1 2 3 4 

2. My teacher keeps me busy during most of the 86 minute class period. I 2 3 4 

3. I use my time wisely during the 86 minute class period. 1 2 3 4 

4. The 5 period day has helped me earn better grades. 1 2 3 4 

5. Class time seems to go by quickly. l 2 3 4 

6. I like taking 5 classes at a time. l 2 3 4 

7. I feel the quality of my work improved under the block schedule because I only had to concentrate l 2 3 4 
on 5 classes rather than 6 or 7. 

8. I like classes where teachers use a variety of teaching strategies (group work, discussion, lecture, l 2 3 4 
etc.). 

9. I had more homework this year than last year. l 2 3 4 

10. With the block schedule -- if I miss a day of school, I fall too far behind. l 2 3 4 

11. I think I have learned more this year under the block schedule than last year. l 2 3 4 

12. I think I know my teacher better under the block schedule. l 2 3 4 

13. The block schedule gives me more time to ask questions and understand my assignments. l 2 3 4 

14. I feel the block schedule helps me get a deeper understanding of the subject matter. l 2 3 4 

15. I would like to see the modified block beyond 9th grade. l 2 3 4 

16. What do you see as the greatest advantage(s) of the modified 5 period day? 

17. What do you see as the greatest disadvantage(s) of the modified 5 period day? 

University of Minnesota Center for Applied Research and Educational Improvement 

Strongly 
Agree 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 

5 



AppendixB 



Question 1: Roseville High School can provide ... a way to have a positive connection with a school staff member on 
a regular basis. 

Figure 7a. How important is this? 
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Question 2: Roseville High School can provide ... a process to get support with personal zssues. 

Figure 8a. How important is this? 
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Question 3: Roseville High School can provide... knowledge about the graduation requirements . 

Figure 9a. How important is this? 
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Question 4: Roseville High School can provide ... knowledge about how to set priorities & goals and how to evaluate 
them. 

Figure lOa. How important is this? 
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Question 5: Roseville High School can provide ... a way to register for courses with adequate assistance. 

Figure 1 la. How important is this? 
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Question 6: Bridges topic - Registration/class selection 

Figure 12a. How meaningful is this? 
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Figure 12b. Were the students involved in this? 
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Figure 12c. Amount of time spent on topic? 
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Question 7: Bridges topic - Getting acquainted with instructor and group members 

Figure 13a. How meaningful is this? 
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Question 8: Bridges topic - Getting acquainted with school policies and procedures 

Figure 14a. How meaningful is this? 
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Question 9: Bridges topic - Learning about my own personal learning style 

Figure 15a. How meaningful is this? 
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Figure 15b. Were the students involved in this? 
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Figure 15c. Amount of time spent on topic? 
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Question 10: Bridges topic - Personal goal setting 

Figure 16a. How meaningful is this? 
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Figure 16b. Were the students involved in this? 
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Figure 16c. Amount of time spent on topic? 
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Question 11: Bridges topic - Post-high school planning 

Figure 17a. How meaningful is this? 
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Figure 17b. Were the students involved m this? 
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Figure 17c. Amount of time spent on topic? 
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Question 12: Bridges topic - Open discussion about current school issues 

Figure 18a. How meaningful is this? 
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Figure 18b. Were.the students involved m this? 
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Figure 18c. Amount of time spent on topic? 
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Question 16: Changing the starting time of school ... has caused me to feel frustrated about having enough time after 
school to work. 
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Question 17: Changing the starting time of school .. . has caused me to feel frustrated about having enough time after 
school to participate in after school activities and/or sports. 
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Question 18: Changing the starting time of the school... has enabled me to feel more "with it" for learning in first two 
class hours. 
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Question 19: Changing the starting time of the school .. . has enabled me to feel more "with it" for learning in last two 
class hours. 
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Question 20: Changing the starting time of school... has not made a difference in my feeling more awake for learning 
in general. 
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