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IN1RODUCTION 

An important component of outcome-based teaching strategies is "authentic assessment". It 
isn't clear just how these differ from the assessment instruments currently being utilized in 
classrooms. Chances are that most teachers already use some elements of authenticity in 
their assessment practices some of the time. It then seems important to define authentic 
assessment, and explore how and why it became such an important aspect of the most 
recent education reform movement. 

Definitions of authentic assessment include some of the following: 

•"Authentic assessment reveals student achievement on the essentials and also the 
actual challenges and standards of the field." -Grant Wiggins, Phi Delta Kapp an 

•"Authentic assessment tasks elicit demonstrations of knowledge and skills in ways 
that resemble real life as closely as possible." -Minnesota Profile of Learning, Minnesota 
Department of Education 

•"Assessments should be demonstrations of mastery of significant outcomes not 
demonstrations of recall of subject minutiae." -Department of Curriculum and Instruction, 
Minneapolis Public Schools 

It's probably safe to say that as of now, the concept of authentic assessment is still a bit 
vague. Maybe this is because a unified understanding of the concept has yet to be reached. 
One common thread however, is that there is a need for students to establish higher levels 
of cognitive reasoning, and also students should be able to apply knowledge, skills, and 
attitudes learned to their daily lives. 

How then, did authentic assessment become such an important part of the nation's 
preoccupation with educational reform? 

Edward B. Fisk, a journalist specializing in education, recently wrote an editorial which 
appeared in the W ashin~ton Post. The piece stated that most of the current educational 
reforms were spawned by the 1983 publication of "A Nation At Risk". Fisk states that 
President Reagan asked Secretary of Education, Terrel H. Bell to do a school quality study. 
Bell formed the National Commission of Excellence in Education. The 18-member panel 
reported that "The educational foundations of our society are being eroded by a rising tide 
of mediocrity that threatens our very future as a nation and a people." 

At that time, in order to be up to par with the rest of the world, The National Commission 
of Excellence in Education claimed that, in the United States, there needed to be: more 
attention to core academic subjects, higher standards, longer school days and years, higher 
pay and more rigorous certification standards for teachers, more standardized tests, 
including basic literacy tests for teachers, and so on. 

Fisk goes on to say: 

"It is difficult to overstate the impact of "A Nation At Risk" through the rest 
of the 1980's. Its depiction of the dismal state of American public education 
inspired a national school reform movement that was the first since the 
launching of Sputnik by the Soviet Union in 1957, and largest ever. Within 
a year or so of the appearance of the report, every state legislature and 
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statewide board of education had enacted some sort of school improvement 
program-most of them in line with the steps recommended by the 
commission." 

The reform didn't seem to work, claims Fisk. After tens of millions of dollars and 
thousands of new laws were imposed, American students were performing no better at the 
end of the decade than at the beginning. This led many educational thinkers to conclude 
that the fundamental structure of education had to change. The movement has begun. 
Replacement of standardized methods of evaluating students with portfolios and other 
authentic assessment devices is taking place throughout the nation. 

So here we are. Authentic Assessment appears to be the educational reform now in 
question. Is this a valid way to measure student progress and performance? Will learning 
be effective and meaningful? 

METHOD 

The assignment was to design a performance-based assessment for the middle school ages 
of 9-14 to measure student growth toward becoming a responsible citizen and a community 
contributor, using the Minneapolis Public Schools exit and supportive outcomes as the 
focus for development. The assignment should also allow for the evaluation of 
effectiveness of the performance-based assessment 

The team of educators began creating the skeleton of this innovative assessment program. 
It was decided that the following serve as a guide for development of the unique tasks 
implemented at the school sites: 

PROMPT: Students will collaborate with classmates to identify, 
prioritize, and investigate the needs, issues, and problems of their 
community. Students will make recommendations which would 
improve their community. 

Working cooperatively with a student group, students will do research on their own 
community's history, assess current and future needs of the community, and create 
an original project designed to benefit their community in a positive manner. This 
project will include both a product and a performance. Evaluation of this project 
will be based on the criteria listed below: 

A. The student develops and uses opportunities and collaboration to identify and 
solve community problems. 

B. The student demonstrates, after brainstorming, the needs, problems, and issues 
of the community. 

C. The student demonstrates knowledge and understanding of the lesson by 
preparing a product. 

Upon completion of this phase, teachers of middle school in the team agreed to develop 
performance-based assesssment tasks which fit the individual needs of their school sites 
and students within those sites. 
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THE ANTHONY MIDDLE SCHOOL PERFORMANCE BASED 
ASSESSMENT MODEL - 1994 

ANTHONY MIDDLE SCHOOL CURRICULUM MODEL 
An interdisciplinary, thematic unit titled The Minneap,ple and Beyond was developed for eighth grade 
English and history students at Anthony Middle School. 

THEME 
The Mioneapple and Beyond is designed to study and celebrate the history and communities of the state of 
Minnesota. The study of state history is joined to an exploration of the concept of community and 
community building. Activities in the unit give students opportunities to work cooperatively in small 
"communities" to develop unit projects, explore community history and resources, and study six broad 
themes in Minnesota life: history, people, geography, arts, industry/business, and education. 

UNIT RATIONALE 
Community building and awareness of personal and community responsibility are major thematic and 
behavioral goals in middle school education. In keeping with the Outcome-Based Educational Goals of the 
Minneapolis Public Schools, two of the five outcome-based education goals are: to become a Community 
Contributor and to become a Responsible Citizen. With these broad outcomes in mind, doing a thematic 
study of Minnesota history and communities provides opportunities to explore local and state communities, 
learn about the rich history of our state, and guide students to participate in planning and performing 
community service projects. 

The study of community begins with simple classroom cooperative learning groups and can be carried to 
serveral other levels such as school, family, neighborhood, city, region, and state. 

Exploring the history of Minnesota as a state involves students in historical research, biographical studies, 
geography, demography, multiethnic influences, comparison and contrast of past and present, societal 
developments, current social issues, social problem solving, and social service. 

Opportunities for exploring the local comunity and working with community resource people abound in a 
community and state history theme. Students can be encouraged to interview community leaders, visit 
local historical sites, and use community agencies, museums, and social institutions as primary resources 
in their project preparation. 

A behavioral goal of this unit is to acquaint students with their community and place in history and give 
them a sense of community identity and responsibility on both a local and state level. 

The unit topic and organization addresses the specific needs of middle school students for group learning and 
activity, studying broad subjects in an interdisciplinary manner, exercising independent choice and creative 
thinking in planning and preparing projects, and taking students beyond the classroom into the community 
to explore and learn about their own society. 

UNIT GOALS AND OUTCOMES 

KNOWLEDGE, SKILLS, ATTITUDES 

Knowledge: 

Students will be able to: 
1. accurately identify people, places, and events important to Minnesota history. 
2. apply the historic past to the evolution of modern Minnesota life in terms of people, land, and 

social issues. 
3. explain the evolution, contributions, and influences of diverse cultural groups on Minnesota life. 
4. explain the contributions of both men and women in the development of Minnesota life. 
5. recognize and participate in small group activities relating to community building and community 

responsibility. 
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6. research and report on contributions of individuals to Minnesota society and history. 
7. make interconnections between social studies and English/Humanities as disciplines with the 

context of Minnesota history and communities. 
8. access community resources and agencies for information on Minnesota history and community 

life. 

Skills: 

Students will be able to: 
1. plan and research unit topics. 
2. work cooperatively in small groups. 
3. use creative problem solving techniques in working through project planning, development, and 

completion stages. 
4. behave responsibly when visiting locations and interviewing people with the larger community. 
5. collect accurate information on the community and state history. 
6. produce quality projects in varying formats: written, visual, oral, or dramatic. 

Attitudes: 

Students will: 
1. respect people of diverse cultural and ethnic backgrounds. 
2. respect people of varying age and gender groups. 
3. recognize social change as a dominant force in human history. 
4. recognize connections between social institutions. 
5. respect the power and influence of group action. 
6. recognize the value of living history through interviews and contacts with community members. 
7. respect the value of each member of a group. 
8. respect their own talents and contributions to a group. 
9. respect knowledge of the past as a tool for the future. 
10. respect the need for cooperation in social groups. 
11. respect the values and opinions of others. 

Teaching Time Required: 
The Minneapple and Beyond requires approximately 4-6 weeks of class time. Class periods are 55 minutes 
long. Ideally the unit should be taught cooperatively by the English and history teachers who work 
together as a team. Students are assigned to the same team and should all have the same English and 
history teachers. The lessons are taught separately in English and history classes, but classes may be 
combined for attending field trips or listening to guest speakers. 

TEACHING ACTIVITffiS 
Introductory 

1. Inductively guide students to brainstorm the concept of what a community is and then apply this 
knowledge to drawing up a visual map of an imaginary community. To be done in cooperative 
learning groups. 

2. Valuing and respecting all members of a community. Analyze community values as presented in a 
short story. Value diverse cultures within a community. 

3. History: Introduce unit materials, pretest on Minnesota history, Minnesota fact and symbol 
research, preliminary material on field trip to the Minnesota History Museum. 

Developing 

4. Biographical studies of famous Minnesotans using biographical literature available. 
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5. Explore newspaper and magazines to discover what is happening in our community now, locally, 
and statewide. 

6. Start planning a community service project in cooperative groups. 

7. Begin research on The Minneapple and Beyond research contract activities seen listed below in 
abbreviated fmm. 
Simple level: 
- prepare banners/posters for room or hall about Minnesota life 
- prepare short biographical announcements about famous people in Minnesota 
- prepare a bulletin board or display case on Minnesota life 
- plan a Calendar Clue Game about Minnesota history/communities 

Middle level: 
- interview a family member about the history of your neighborhood and community 
- interview a community leader about local history or current issues 
- make an accurate timeline of local history 
- make an historical map of your community 

Higher level 
- prepare a demographic study of people in your community 
- compare and contrast lifestyles of people living in Minnesota now and over the past 200 years 
- report on the impact of agricultural, industrial, or business development on Minnesota life 
- prepare a visual book report on a single book about Minnesota life 
- build a scale model of your ideal community 
- dramatize an historical event in the history of your own community (local or state) 
- make an historical scrapbook of life in Minnesota or your own community 

Challenging level: 
- do a research paper or history fair project, magazine or newspaper project on a topic of interest to 
you from Minnesota history or contemporary community events 
- plan and present a community service project designed to a.) explain and solve a current social 
problem, orb.) meet a current local community need 

8. In history class, study the following topics: 
- basic geography of Minnesota 
- people of Minnesota: the first Minnesotans, the later Minnesotans, the newest Minnesotans 
- historic and current events and issues in Minnesota, and community life 

Note: Students received a 6-page pamphlet describing unit project ideas and the contract point system in 
detail. 

ASSESSMENT OF STUDENTS PERFORMANCE 
In English and history classes, students were assessed (graded) on their completion of assigned projects. 
Students in English classes were given choices on a point-based contract system of 17 suggested projects 
and research activities on Minnesota life and history called The Minneapple and Beyond. Students then 
selected a project or projects to total the points required for a grade of A, B, C, or D on this unit Project 
work was due 4 weeks after the contract was assigned. 

All students who attended class regularly during this unit were able to complete their choice of projects and 
achieve a passing grade. Two students with irregular attendance, including long-term suspension problems, 
did not complete the project work. Students were encouraged to work in cooperative groups of 2-4 students 
on project choices appropriate for group effort Some students also worked alone. Approximately 130 
students participated in the unit and all 17 contract projects were produced by various students in my five 
English classes. I was impressed with the quality of their more complex projects which included many 
models of ideal communities, visual and written projects on famous people of Minnesota, posters 
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comparing life styles past and present, history fair style projects exploring famous events in Minnesota 
history (The Sioux Uprising was one example), extensive exhibits of photographs, captions, and 
supporting material on Minnesota environment, pollution, and service projects on neighborhood clean-up 
complete with photos and captions. Many students liked the projects requiring visual representation such as 
posters, timelines, diagrams, pictorial displays, computer models, and 3-dimensional models of 
communities. Several excellent projects included games based on Minnesota hisotry, dramatic skits, and 
written research projects on topics like the Mississippi River, Josiah Snelling and Fort Snelling, the city of 
Duluth, Native Americans in Minnesota, the iron ore industry, tourism and recreation on Minnesota lakes, 
and others. All projects were accompanied by written bibliographies for research documentation. 

Students generally seemed to like the grade contract which allowed them to choose from a variety of 
projects and work with classmates in groups in preparing projects. They also performed under time pressure 
of one month to complete their research because we started the project in April and finished it in May 1994. 
The unit could be done over a longer period of time. I feel my students performed admirably on their 
research projects and found that many students experienced some level of success in doing The Mjnneapple 
and Bi<yond unit At the end of the unit, I photographed all of the visual and written projects to show 
students in future years. 

In meeting the OBE objectives of helping students to become community contributors and responsible 
citizens, I feel all of my students contributed responsibly to the classroom community, and in many cases, 
planned projects that contributed to the welfare of the community as well. 

Laurie Tyson 
English Teacher 
Anthony Middle School 

CHffiON MIDDLE SCHOOL PERFORMANCE-BASED ASSESSMENT TASK 1994 

The performance-based assessment task written by the CAREi team was given to one social studies class at 
Chiron Middle School. The class was a mixture of 25 sixth, seventh, and eighth graders. Students attended 
the social studies class five days a week for a 4 1/2 hour block of time each day for 12 consecutive weeks. 
Preceding the onset of this performance-based assessment task, students completed a variety of other tasks, 
which served as a springboard off of which to do a more thoughtful job on the community-based project 
written by the CAREi team. It was necessary for the students to have worked on developing and working 
with the following: 

1. The VISION for the students in the social studies site during the 1993-94 school year stated: "That 
which enhances or enables understanding of knowledge of and involvement with the 93-94 Chiron theme, 
"choices and perspectives: to explore many possiblilities, and choose responsibly," and is globally, 
currently, and historically centered, will be the focus of student work." 

2. Throughout the 12 week term, curriculum focused on students: 
*becoming familiar with people and cultures throughout the world 
*providing service for people: children and adults, in Minneapolis and the world. 
*becoming familiar with world geography beyond the United States. 
*identifying and accessing resources to complete activities and projects. 
*completing quality projects and activities. 

3. Measurement of student performance took these forms: 
*observations 
*portfolios 
*projects 
*presentations 
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4. The Project 
During the last four weeks of the 12-week term, students focused their attention to doing a 

community-service project wbicb would help them to meet the goals of the CAREi project, that being to 
become responsible citizens and community contributors. The students were given the prompt written by 
the project team, and then asked to begin thinking of ways in wbicb they could impact their international 
community. Several trips were made to the public library to gather resources wbicb fell under the beading 
of "international community-service projects." After library work was completed, students were asked 
individually to choose a project they would be interested in doing. The teacher made a list of the possible 
projects and then, based on the list, grouped the students by common project themes. There were 
approximately six 4-member groups. It was now the duty of the project groups to gather resources and 
make community contacts for donations and information regarding their projects. (Note: After two or three 
days, students were struggling with details of realizing their projects, ie. Who to call?, Where to call?, "I'll 
wait until I get home and have my mom help," etc.) There was little progress being made on these 
individual group projects. Anticipation of helping others in other areas of the world was turning into 
frustration because of lack of immediate, tangible results. 

At this point, the teacher pulled the class together for a discussion on the progress or lack of 
progress regarding the community-based project. Students were still interested in helping others and 
learning bow to do this, but recognized that some of their projects were overwhelming them because of the 
greater length of time required, the financial obligations of some projects, etc. The teacher then offered the 
idea of doing a whole class community-service project The students agreed upon doing a project which 
involved a local community agency, The American Red Cross. The project that the students worked on is 
called the Friendship Box Program. 

Tbe Friendship Box Program, "gives young people the opportunity to send small boxes filled with 
health, educational, and recreational items to needy children here and abroad." As stated in the information 
provided by the American Red Cross, the program, "is a tangible way of promoting friendship and 
understanding around the world." It is at this particular juncture that the students seemed most excited. The 
teacher stepped down from a leadership role and allowed the students to again "take over" in the 
metamorpbasis of this task. 

One group of four students assumed the role of project leaders. They called the American Red 
Cross to collect more information about the Friendship Box Program, and were told that they would need to 
visit the local office to pick up the empty boxes. The following day, the class visited the American Red 
Cross. The project leaders viewed already-made boxes, and received a detailed description sheet of the 
Friendship Box Program. After returning to school, a letter/contract was written by the project leaders, to 
be given to each member of the class. It read as follows: 

"Dear everyone in Lisa's site ... 
As you know were are putting together a program that is called the Friendship Boxes. 
We, the class, are going to be putting, toys (small ones), toothbrushes, washcloths, 
toothpaste [in the boxes]. We are doing this project to help kids all over the world like, 
Alaska, Mexico, Africa. If you can not be serious about this please do not sign your 
name. We are serious about this, and we are willing to do this. If you're not then don't. 
If you were in a situation like this you would probably want help too, so do not fool 
around if you signed up. Please do not fool around, we are serious about this. 
Sincerely," 

Once the students in the class committed to doing the project, several began contacting community 
institutions and agencies for donations of items to be placed in the Friendship Boxes. Some students 
brought in items which they purchased or had at borne. Because of the timeframe in which the students 
worked, completion of the project was not realized, however there were several chances to evaluate the 
students authentically. 

5. Teacher Comments on Authentic Assessment of Community-Based Project 
Even though the Friendship Box was not seen to completion, I believe the project was successful 

especially in its attempt to evaluate the students through authentic assessment means. The type of project 
the student completed was authentic in nature. Because the students were initially "passionate" about the 
type of work they were doing on this project, they were doing something they cared about, it was necessary 
for the students to use knowledge, skills, and attitudes relevant in this real life project. I bad the 
opportunity to evaluate the students authentically, using a variety of methods, (observations, group and 
individual performances, and the project itself). Because of the type of the task this was, I was able to 
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assess students' ability to perfmm essential skills needed in everyday life. Students had to make phone 
calls, visit community agencies, problem solve, brainstorm, etc. Because students had to collect materials 
to complete the project, they had to call upon and use these skills in order to successfully complete the 
project. I recognize that the students in my class were adept at reaching first two outcomes of the prompt: 

1. The student develop and uses opportunities and collaboration to identify and solve community 
problems. 
2. The student demonstrates, after brainstorming, the needs, problems and issues of the 
community. 

They were most eager in coming up with methods in which they could access resources. They liked the 
idea of helping others, yet in actually pulling together the materials to fill the boxes, there was little to no 
follow through. I do think that this had to do with the time available to do this project. It may be difficult 
to put definite time constraints on some projects in which authentic assessment is used because in our case 
we needed more time to complete the project because of the unforeseen obstacles in doing the individualized 
small group projects at the beginning of the four weeks. As in real life situations, however, alterations and 
redefinition of tasks often takes place, so this project was truly authentic. This project forced kids to learn 
how to think through and work through a problem or situation. The students were presented with a 
problem and had to seek a solution. Like in real life rarely do things work out the first time, so the 
students were given a chance to have a run at a real life experience. I feel confident that the students were 
able to work to become responsible citizens and community contributors. 

(8) 


