
A Proposal to 
Evaluate the 
De Witt Wallace 
Reader's Digest 
Fund's National 
Program For 
Transforming 
School Counseling 

1998 



A Proposal to Evaluate the DeWitt Wallace Reader's 
Digest Fund's National Program for Transforming 

School Counseling 

Submitted by: 

The University of Minnesota 
College of Education and Human Development 

Center for Applied Research and Educational Improvement 

275 Peik Hall 
159 Pillsbury Drive Southeast 

Minneapolis, Minnesota 55455-0208 
Tel: (612) 624-0300 
Fax: (612) 625-3086 

November 16, 1998 



Table of Contents 

Executive Summary 

Introduction ........ ....... .......... ....... ........ .... ......... .... ................. .................. ............... .... ........ 1 

Technical Approach ................ .. ............. ..... ...................... ......... ............ ... ..... .... .. .... ..... .... 2 

Background and Understanding of the Work ................. .. ...... ................................ 2 

The Partners/Implementation Sub-Study ......... .. ..... .. ........... .. ................................. 4 

Policy Sub-Study ........ .. .... ...... .. ..... ..... .. ..... .... .. .... .. ....... .. ......... .. ..... .............. .... ..... 10 

Practices/Indicators Sub-Study ......... .... ........ ..... .......... ... .. ... ...... ...... .. ....... ... ... .. ... . 15 

Products/Impacts Sub-Study .... ...... .... ..... ...... .. ... .. ................ .... ....... ..... ... ..... .... ..... 21 

Summmy of Technical Approach ....... ........ .... .... ......... ... ............ ........... .... .... ........ 23 

Project Staffing and Management .. ........ ............ .. ...... ....... .......... ................................. 27 

Staffing Plan ..... .... ... .... .. ..... ... ... .... .. .. ... ...... ........ ............. ........ .......... ... ... ..... ...... ... 27 

Managen1ent Plan ... .. ....... ...... ... .... ..... .... ........ ... ... ....... .. .............. .. .. .. .. .... ........ .. .... 32 

Reporting and Dissemination ........ ... ..... ...... .... ........ ........ ....... ............. ....... ........... ....... . 34 

Relations with the Fund, the Trust, and Sites ..... .. ...... ........ .............. ... ... .. ............ ... ... 36 

Fee Schedule ......... .......... ... ............ ... ...... ....... ...... ... .............. ... ...... ........ ... .. ... ....... .. ....... . 37 

Bibliography ..... ... ..... ..... .... ........... ................... ..... .......... ........... .... ...... ... .... .... .... ......... .... 44 

Appendix A Research Questions ... ... .. ............ ... ...... ......... .... ..................... ................. ... A-1 

Appendix B Products/Impact Sub-Study Work Plan .................. .................................... B- 1 

Appendix C Staff Resun1es ..... ..... ....... ....... .... ...................... ........ ..... ..... .......... ............ .... C-1 



Executive Summary 

The proposed evaluation of the Nal io11al Program fo r Tran sforming School Co11 11seli11g represents an opportunity for the 
Center for Appli ed Research and Educational Improvement to bring together several strands of work that are deeply rooted in 
the College of Education and Human Development at the University of Minnesota. We have organized our approach around 
four sub-studies that wil l fully explore the implementation and early outcomes associated with the eight essential elements 
outlined in the RFP. 

A par/nerslimplemenlalion sub-study wi ll focus on documenting and analyzing institutional changes that occur in the 
participating colleges of educat ion and school districts. Five distinct data collection act ivities will be carried out over the five 
year period of the proposed project: annual on site visits to each funded partnership, written network surveys of a sample of 
facu lty in participating universities and schools, a written survey of "newly-minted" counselors, in-depth phone interviews 
with the lead persons at the participating uni versity and school sites, and opportunities for gro up reflection and community 
building. 

A policy sub-study will focus on documenting and analyzing state and local contexts for post-secondary education change. 
One aspect of this sub-study will focus on documenting the state and local contexts via interviews conducted as part of the 
onsite visits and follow-up phone interviews with key district and state po li cy makers. A second aspect of this sub-study will 
ascertain the incremental costs associated with instituting the university-based reforms using a six step process involving 
interviews, review of other sources of data, initial analysis, feedback from university sites, revised analysis, and preparation 
of a summary report. 

A praclices sub-study wi ll identify a core set of ski ll and activ ity indicators for newly-mi nted co un selors and counse lor 
educators. We propose using a Multi-Attribute Consensus Building (MACS) process that has been used extensively by 
CAREi staff in similar efforts. The MACS process wi ll involve three stages of work: generation of input, consensus 
conferencing and synthesis, and community validation. 

A preliminary design and scope of work for produc/s/ impac/s sub-study has been spec ifi ed to examine both student outcomes 
as well as changes in the role and responsibilities of schoo l counselors. Our proposed design includes the specification of 
add itional research questions that will enable us to fully capture the impact of the initi at ive on students. The design also calls 
for the collection of baseline data during Phase I that will serve as an appropriate standard of comparison. We propose the 
use of qualitative and quantitative data collection strateg ies. 

We have assembled an evaluation team that is especial ly qualified and committed to working on the evaluat ion of the 
Nalional Program for Transforming School Counseling. Collectively, the proposed study team offers demonstrated 
experience and resources in the following areas : 

• experience in conducting evaluat ion studies in both post-secondary and K- I 2 sett ings, with specialized expertise in 
documenting and examining the use of university-school , school-commun ity, and university-state partnerships to 
promote change and reform; 

• a national perspective regarding the practice of schoo l counseling, including current trends in the reform of pre-service 
counselor preparation programs; 

• a proven track record in managing multi-site, multi-year evaluation designs that involve both qualitative and quantitative 
methods; 

• expertise in conducting multi-stage consensus-building processes involving diverse stakeholders; 
• a demonstrated commitment to working co llaboratively with participants in the evaluation as they reflect on the findings 

and derive lessons for themselves and others; 
• an organizational commitment to and capacity for producing publications that are tai lored to the informational needs of 

particular audiences; 
• team members who both reflect the diversity of the study sites (African American and Latino) and have demonstrated 

national experience in urban/rural schools that enroll concentrations of children from economicall y poor families and 
children of color. 

The audience for the evaluation is a national one, including higher education institutions that prepare school counselors, state 
departments of education, local school districts, and national and state level education policymakers, as well as DW-RDF 's 
staff and Board. In addition, we consider the sites (both the universities and the school districts) to be a target audience, 
particularly in terms of evaluation findings that will assist them in the change process. Thus, reporting and dissemination 
must focus on two objectives. The short-term objective is to learn more about how universities, schools, and communities can 
transform their educational institutions. In the long run, however, the project must transform what is learned in a relatively 
small number of sites into knowledge that can be shared-and used-with other policymakers and practitioners in different 
sett ings. Report formats will be developed that are useful to particular audiences. 



I. Introduction 

The Center for Applied Research and Educational Improvement is excited to respond to 
the request to evaluate the National Program for Transforming School Counseling (TSC). 
The interests and priorities of the DeWitt-Wallace/Reader's Digest Foundation intersect 
with a number of areas with long-standing interests of our own institution. For the 
proposed staff, the effort represents not only the potential for interesting research, but 
also an opportunity to bring together the following strands of work that are deeply rooted 
in the College of Education and Human Development at the University ofMi1mesota. 

First, the University of Minnesota has a ve1y highly ranked counseling program 
committed to the reform objectives outlined by TSC initiative. Two highly regarded 
faculty members from the Counseling program will be actively involved in all phases of 
the research and will serve as an effective conduit for findings to the appropriate national 
associations and professional groups. The results of this research will, in particular, build 
on the accumulating research base in the College related to life-long career development, 
particularly as applied to school-to-work transitions. In addition, we anticipate that the 
findings from the participating institutions can be used as an additional stimulus to 
implementing similar reforms at the University of Minnesota. 

The Higher Education Ph.D. program, situated in the Department of Educational Policy 
and Administration, has a strong tradition of research on the changing nature of 
graduate and professional education and the intersection between organizational and 
state policy in educational reform . Three faculty members from this program, including 
the proposed Principal Investigator, will have significant involvement with this research 
activity. The on-going higher education seminar will provide faculty and graduate 
students in the Higher Education program with many opportunities to "bon-ow" emerging 
ideas from related investigations and to influence the research of others. 

In addition, the College of Education and Human Development is home to one of the 
most successful, long-standing urban professional practice school partnerships in the 
country. The College, with funding from the State of Minnesota, is cun-ently expanding 
its urban partnerships to include new training activities and school sites, and is engaged 
in a broad research agenda on school-university partnerships that focus on disadvantaged 
students. In addition, the professional staff members within CARET have a long-standing 
interest in conducting research on school-university partnerships and other forms of inter
organizational collaboration both in Minnesota and in other settings. We propose to 
involve CARET scholars who have had long-standing involvement in school-university 
partnerships in order to enrich the investigation of the partnership development process. 

Finally, the College sponsors the University's Evaluation and Policy Research doctoral 
program. As a consequence, we are able to recruit exceptionally able research assistants 
who have a strong personal investment in research such as that proposed and who will be 
selected to maximize their doctoral research interests and the content of this endeavor. 
The relationship between the Center for Applied Research and Educational Improvement 
and the Evaluation and Policy Research program is strong and provides an additional 
means for leveraging the quality of both the research and doctoral training programs. 



Because of the intersection between the institutional and professional interests of the 
proposed staff, the University of Minnesota is able to contribute significant additional 
effort beyond the funded work. This will include an on-going seminar that will draw 
faculty and students from across the University who are engaged in related efforts and 
concerns. In addition, each of the proposed staff members with faculty status are 
committed to supervising at least one doctoral student whose research will be directly 
related to the issues in this proposal. These efforts, are, of course, contributed as part of 
the regularly scheduled expectations of faculty and students. 

II. Technical Approach 

A. Background and Understanding of the Work 

This section elaborates our approach to evaluating the National Program for 
Transforming School Counseling. We first identify a number of issues that lead us to 
suggest modest expansions in the guiding research questions and proposed methods of 
data collection and reporting. We then go on to outline four sub-studies that address the 
expanded questions and issues. Within each of the sub-studies we will elaborate a 
conceptual framework and a method for answering the related questions. 

We have identified six issues that affect our approach. These issues stem from our 
understanding of current efforts in the reform of counselor education and suggest that the 
evaluation would benefit from an expanded understanding of the context in which the 
ITSC evolves. 

• Issue I: The definition of the "site" for intervention in the Education Trust's program 
and the RFP is the university. However, each university has/will designate explicit 
partner schools that will, in some cases, carry out significant responsibilities for the 
broader reform objectives. We thus propose to expand the concept of the "study site" 
to include a focus on the University, the collaborating schools, and the partnership 
relationship. This expanded definition of site has implications for data collection in 
all areas. 

• Issue 2: The role of the Education Trust in the program is more than that of a funding 
agency. Like other major foundations, the Education Trust has played an active role 
in working with the involved Universities and will continue to intervene in the 
process through the proposed annual conferences. The role of the Trust in promoting 
the project's success is an important component of the early implementation study. 
The intent is not to evaluate the Trust's role, but to expand our understanding of the 
way in which outside support agencies - especially national technical assistance 
providers - can influence the direction of educational reform. This focus will add to 
the information that is being generated from other large-scale interventions by the 
Pew Foundation, the Annie Casey Foundation, and the Annenberg Foundation. 

• Issue 3: The development of indicators and practices will be expanded beyond the 
funded university actors. Both the Education Trust and the participating school-site 
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members must be involved if a robust set of indicators is generated. In addition, we 
assume that the indicators generated by the participating partners will reflect the 
dispositions and values of the educational profession. Yet, the reform of counselor 
education will be judged not only by the "education cartel," but also by increasingly 
vocal political and community partners. We, therefore, believe that it is critical to 
expand the validation and verification of the indicators to include additional reactions 
to the indicators report from the community, representing different cultural groups 
and constituencies such as the business community. 

• Issue 4: Th e policy context of ITSC activities will determine their immediate and 
enduring impacts. The proposed policy studies reflect our conviction that the 
"success" of the ITSC cannot be adequately assessed without more attention to the 
state and local contexts for reform. In each site ITSC will be nested in a complex set 
of district and state initiatives that are directed toward new/higher standards, 
accountability, reform of higher education, and educational choice initiatives that 
encourage an exodus of students from conventional public schools . Ignoring this 
context could cause the study to either over- or under-estimate the initiative's effects 
and lead to an inappropriate design for an impact study. 

• Issue 5: The impact study design phase requires expansion beyond what is proposed 
in the RFP. First, to be effective the impact assessment must include baseline 
measures that allow pre- and post-comparisons. While funding an impact evaluation 
at this juncture is inappropriate, baseline data must be identified and collected during 
the early implementation to establish a standard of comparison. In addition, the 
proposed impact assessment is framed largely in terms of quantitative indicators. 
However, any real changes in school counseling are likely to have their most 
immediately measurable effects on students. Yet, we know that student surveys do 
not typically provide the best inforn1ation about how experiences may have affected 
their behaviors. We propose to expand the outcome design to include some 
qualitative data collection from students about the effects of counseling on their 
academic work in high school and in school- to post-secondary/work transitions. A 
focus on cultural sensitivities in counseling is particularly important in this study 
(Herring, 1997, 1998; Hansen, et al. , 1995). 

• Issue 6: The ITSC program design demands "participatory evaluation" strategies. 
The Education Trust's objective is to maximize the potential for successful school 
reform. While many government funded evaluations require a distant relationship 
between the research team and the funded programs, the proposed project demands a 
more collaborative approach - albeit collaboration that will not confound objective 
assessment. Our data collection strategy includes a strong emphasis on collaborating 
with the Trust in community building, both in implementation and providing 
assistance in tailoring evaluation strategies and interpretation of data to local contexts. 

In designing a response to the RFP questions and the contextual issues outlined above, 
we have chosen to organize them to highlight the overlapping components of the study 
around which we will organize our research activities. The proposed substantive 
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organization is designed to facilitate the concentration of effort and responsibility around 
the proposed reporting streams for the Implementation phase of the project. Four sub
studies are proposed: A Part11ers/Impleme11tatio11 sub-study, a Policy sub-study; a 
Practices/Indicators sub-study, and a Products/Impacts sub-study. To facilitate a review 
of our proposed approach, Table 1 provides a mapping of the eight essential elements 
outlined in the RFP and our sub-study organization. The guiding research questions and 
our proposed additions and changes appear in Appendix A In the remainder of this 
section, we provide an overview of some of the additional background that we use to 
frame each sub-study, along with an overview of the data collection design. 

B. The Part11ers/Impleme11tatio11 Sub-Study 

I. Background on institutional change in colleges of education, counseling programs 
and school districts 

The pressures on colleges of education to change their professional preparation programs 
have intensified over the past two decades. The pressure was first felt in the "core" 
preparation areas - teacher and administrator pre-licensure education - and has been 
amply treated in the development of national commission reports and the emergence of 
standards generated within the education profession. Much of the criticism has focused 
on the need to develop more selective, rigorous, and grounded preparation programs that 
will produce candidates who can carry out the increasingly difficult job of creating 
schools that meet public expectations. 

The Transfom1ing School Counseling initiative fits into this reform tradition, but 
addresses a significant aspect of schooling that has been largely ignored by previous 
major reform reports and both universities and schools. That aspect is the role of the 
school in providing support services to the core classroom functions in order to promote 
student learning and development. Veteran counselor educators have called for close 
involvement of counselors in educational equity and reform (Sprinthall, 1980; Gysbers & 
Henderson, 1994), and research suggests (Golsten, 1995; Perry, 1995) that counselors are 
active in school reform. In addition, counselor educators are increasingly seeing their 
role as deeply connected to student achievement (Lee, 1993). New standards for 
counselor education (Campbell & Dahir, 1997) provide fuel for the active discussion of 
transforming counselor education. 

Nevertheless, the counselor role is still viewed as marginally related to the national 
reform movement that focuses on increased student achievement, particularly among low 
income and/or disadvantaged students. The role of the school counselor in working with 
disadvantaged students is most often investigated in terms of functioning as a source 
psychological support for students who are under stress (see for example, Romano, 
1997). In addition, research suggests that counselors for older students may focus on 
esteem rather than realistic guidance (Rosenbaum, 1996), and that parents have a 
perception of the counselor's role that is quite limited (Chapman, 1991). In summary, 
during more than a decade of intensive focus on educational reform, the school 
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counselors' role has rarely been viewed as central. The standards for school counseling 
have not been a significant feature of any national reform report. 

In spite of the national attention to school reform over the last decade, research on 
changes in professional preparation programs is largely anecdotal (Theissen & Howey, 
1998). We know that efforts to change the admissions process have become bogged 
down in the teacher shortage and the reluctance of universities to reduce the size of "cash 
cow" teacher education programs. Nevertheless, at some institutions - especially those 
associated with the Holmes Group initiative, standards for admission have risen, as have 
efforts to recruit students who have a solid background in disciplinary knowledge. The 
initiatives to create more grounded programs tlrrough intensive parinerships between 
schools and universities around teacher preparation have endured in many institutions 
and are now components of state higher education policy in contexts as varied as 
Maryland, Minnesota, and North Carolina. Nevertheless, the little research that exists 
around professional practice schools indicates that they often fail to reach the goal of a 
" true partnership" between universities and schools (Metcalf-Turner, 1994; Darling
Hammond, 1995). 

The barriers related to institutional reforn1 in universities (Louis & Anderson, 1992) and 
schools (Schlecty, 1997) are well documented, as are the facilitators of change (Louis, 
Toole & Hargreaves, in press). In addition, the field of inter-institutional partnerships, 
both in education and other areas, provides useful frameworks for this investigation. In 
our investigation of the university and school partners, we draw on these ideas and on the 
emerging theories of organizational learning which focus on how institutions mix internal 
practices, "wisdom," and culture with external stimuli for improvement and change. 

Our approach to the partners/implementation sub-study is based on the research evidence 
indicating that certain characteristics of interorganizational partnerships between schools 
and universities are very important in determining their effectiveness (Lieberman, 1995 ; 
Fullan, 1995 ; Seppanen, 1990, 1997). These include: 

• high levels of interaction; 
• common and clearly identified long-term institutional goals; 
• clear approaches to identifying and resolving inter-organizational barriers; 
• comfort in accommodating to different organizational cultures; 
• identified common activities to which both parties contribute (collaboration); 
• personal commitment; 
• reward systems for collaboration in the sponsoring institutions. 
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Table 1: The Relationship between the Proposed Sub-Studies and the Eight Essential 
' Elements of the Initiative for Transforming School Counseling 

Early Implementation tors l mn<>nt 

! Partners/ Policy Sub-study Practice/Indicators Products/Impacts 

1 
Implementation Sub-study Sub-study (design) 
Sub-study 

l!I Program Plann x 
Process 

Recruitment and x I 

Selection of 
Candidates 

Curriculum x 
('h'1ntJP~ 

rn Methods of x 
1 ~ instruction ... 

Induction x 

1 x 
nt 

University-school x 
district 
partnerships 

University/State 
i 

x I 
Department 

artnerships 

ity x 
hips I 

Education Trust x x 
Partnerships/role I 

(New Question) 

Costs x 

Core Skill and x I 
A . '+.. T- _, . 

Early Outcom x 

Ill r;·;~;~~ __ luation 
I x I 
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Within the participating institutions, two imp01iant factors contribute to effective change : 
professional community and organizational learning. Professional conununity has been 
extensively researched (Louis & Kruse, 1995; Newmann & Wehlege, 1995) and has 
several defining elements that are related to program change and improvement: 

• opportunities within the organization for refl ective dialogue about programs and 
practice; 

• "deprivatized practice" - sharing problems of instruction and practice openly; 
• focus on student learning development (outcomes and assessment focus) ; 
• collective responsibility for program effectiveness (as contrasted to individual 

responsibility); 
• collaboration on program improvement; 
• shared norms and values around the goals of student development and preparation. 

Instruments to measure professional conununity have been developed and tested in a 
number of empirical studies (Bryk, Camburn & Louis, in press; Louis, Marks & Kruse, 
1997). 

Organizational learning, which we define as the continuous use of information and 
knowledge to assess and improve organizational functioning (Senge, 1990; Leithwood & 
Louis, in press; Marks & Louis, in press), focuses on the institutional conditions that 
promote change. These include not only the professional community factors above, but 
also institutional conditions, such as: 

• organizational culture, particularly the faculty ' s openness to innovation and 
willingness to share "stories" about effective change; 

• leadership , which includes internal pressures and support for change; 
• organizational structures, including the redefinition of time to include a priority on 

learning and change; 
• professional development opportunities, including both the use of internal and 

external expertise. 

As is apparent from the above discussion, the concepts of professional community and 
organizational learning, as they have emerged in the theoretical and empirical literature 
that has been spearheaded by faculty at the University of Minnesota, are intimately 
connected with the essential elements of the TSC. The technical framework for the 
partners sub-study is summarized in Figure 1. 
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Figure 1 

Elements for the Program Study of ITSC 
C han ge in R ec ruitmen t/ 
University Se lec tion ~Changes in 
Practic es 

Profess ion a l Counselor 

C ommunity Roles 

~ Curriculum 
~- ----n C han ge 

Organizational C ontinuin g 1 

Learning Partnership I 

Pedagogic , for Reform 

~ E ffectiv e C ha nge 

Change in Partnerships ~ Disse mina-
Sc hool lion and 
Practices Professional ~ Innuence Dev elopment 

1. Methods of data collection 

We propose five distinct data collection activities that extend over the five-year period of 
the proposed project. The approach relies on both quantitative and qualitative methods, 
which will be thematically integrated around the Figure 1 framework and which will be 
used in a complimentary fashion to provide both feedback to the sites partners and the 
Trust, and also to derive broader implications. 

Annual onsite visits to each funded partnership: 

• One to two-hour interviews or small group interviews will be conducted with both 
involved and less involved university faculty members, supervisors of student interns, 
students enrolled in counselor education programs and practicum students, 
department chairs to determine the support/penetration of the TS C's goals, and the 
extent to which changes in practice are apparent to key participants. 

• One to two-hour interviews will be conducted with participants at the school sites, 
including counselors, teachers, administrators, and students, to inquire about how the 
partnership has shaped practices and aspirations for supporting student achievement. 

• One hour interviews will be conducted with deans and academic provosts/vice
presidents in universities, and relevant district level administrators to examine both 
initial and anticipated intersection of the TSC initiative with their strategic planning 
and institutional directions. 

• All annual five-day site visits will be conducted by two-person teams, and will 
include at least one of the senior members of the research team: Louis, Heam, 
Seppanen, McKendall, and Howarth. Teams will be constructed to reflect the 
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particular nature of the partnership, including ethnic/cultural composition of the 
school population. 1 

Written network surveys of a sample of facu lty in participating universities and schools: 

• Year One will be a fall baseline data collection that will focus on faculty awareness in 
and support for the TSC, in addition to evidence of culture and behaviors that would 
support the reform of counselor preparation and practice. 

• Year Three will replicate the Year One survey with expanded questions about culture 
and values related to the TSC as well as early implementation information that could 
be provided from faculty who are not "key partners" in the effort. 

• Year Five will replicate the Year Three survey and will provide final evidence about 
the penetration of the TSC initiative into the partner institutions. 

"Newly-minted" counselor survey: 

• In years three, four, and five, all graduates of the participating universities counselor 
education programs (those who graduated in years two through four) will be surveyed 
about their experience and preparation. 

• In each year all graduates who are employed as counselors in both the participating 
and other districts will be surveyed regarding the nature of their work and its 
alignment with the objectives of the TSC and the specific institution. 

In -depth phone interviews: 

• Lead persons at the participating university and school sites will be interviewed 
quarterly (between site visits) to obtain updates about implementation issues. 

• The phone interviews will be semi-structured and conducted by senior staff members 
or long-term graduate assistants who are part of the site visit team. 2 

• Quarterly phone interviews will be used to adj ust on-site data collection protocols not 
only for the program study, but also for the policy and practices study. 

Group reflection and community building:3 

• Partners group reflection, during which focus-group activities will be used to 
stimulate further discussion of implementation by university and school-based 
members in each site, fulfills several critical functions: (1) providing feedback to 

1 In our experience, two-person teams are more expensive, but also far more productive, particularly in in
depth longitudinal research in complex organizational settings. In addition to protecting the study from 
unanticipated turnover in staff, the two-person team provides significant quality control over preliminary 
data analysis and reporting. 
2 Senior staff members/long-term RAs will have a relationship with the site and an understanding of the 
study that permits us to take advantage of a semi-structured interview process. It will be important to probe 
to follow up on specific site issues that would not be known to a novice. 
3 Because we believe that the "community building" process during implementation is an important 
component of both the evaluation research and the success of the Education Trust 's effort, we have 
designated it as a separate management responsibility in our proposed organization chart. 
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each si te, (2) a "data check" on the validity of the research observations; and (3) 
reinforcing site partners attention to key components of the initiative. The partners 
reflection will occur during the annual on-site data collection visit. 

• Program group reflection will occur annually during the meetings convened by the 
Education Trust. We assume that the research team will participate actively with the 
Trust to design feedback and discussion sessions that will (1) provide two-way public 
feedback and opportunities for discussion of emerging research results; (2) increase 
community among the funded program representatives; and (3) suggest new 
directions and issues both for implementation and practice. We further assume that 
the allocation of time to the program group reflection will be at least one day during 
each annual meeting. 

• Electronic reflection will be stimulated by the development of an active "threaded 
discussion" fonnat on the project website that will be developed at the University of 
Minnesota. The "threaded discussion" will be organized around topics generated 
both from the indicators and skills activity (see below) and from emerging data from 
the study and will be monitored by the proposed senior staff members on a weekly 
basis. The electronic reflection component will initially (Years One and Two) be 
limited to project participants; in Year Three and beyond it will be opened to a 
broader list of counselors and university faculty in counseling education.4 

C. Tlze Policy Sub-Study 

I. Background on state and local contexts for post-secondmy education change 

State govenunents' ongoing fiscal difficulties have hit public universities especially hard: 
spending on post-secondary education took the worst hit of all state spending categories 
in the early 1990' s. Although there has been something of a rebound from that pattern 
recently, criticism has continued to come from within as well as outside the public post
secondary sector. Pressures for change arise not only from legislatures and governors' 
offices, but also from the marketplace. Alternative providers such as the University of 
Phoenix have mounted credible challenges to the hegemony of traditional higher
education institutions. 

In this context, institutions often find themselves buffeted by forces beyond their borders. 
Change is the order of the day; but it is, more often than in the past, change of a kind 
dictated from outside. The counselor preparation initiative being pursued in this project 
must, therefore, be considered in the context of other simultaneous initiatives, some 
similar in orientation and some quite distinct or even opposed. Among the many reforms 
relevant for this project of the increasing attention to undergraduate education in research 
universities are (1) the implementation of accountability standards and competency 
testing at the post-secondary and K-12 levels and the (2) use of market research in 

4 The College of Education and Human Development has been a national leader in developing effective 
threaded discussion formats for graduate courses. The threaded discussion format functions differently 
than a simple listserve, because participants not only respond to each other, but do so in a guided 
framework of broad questions/issues. 
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institutional planning, and the adoption of technological supplements and alternatives for 
traditional school counselors. 

The "standards movements" in the U.S. and other countries presents a national and local 
policy context that cannot be ignored in examining the TSC initiative. Of course, the 
salience of these reforn1 initiatives varies appreciably by setting. The sites for the 
refom1s being considered in this project are diverse. At the state level, two institutions of 
the six targeted in the project are from Georgia, a state where a strong Board of Regents, 
articulate Chancellor, and activist governor have worked closely toward differentiation of 
institutional missions, widening of access, improved undergraduate instmction, 
technological innovation, and attention to school improvement. The funding climate in 
that state in the 1990s has been more robust than in any other state, according to recent 
reports. Florida shares similar population and financial growth with Georgia, but has 
suffered from capacity and coordination problems in recent years. Ohio and Indiana, in 
contrast, have more stable higher-education systems and less spectacular economic and 
population change. California, of course, is a state where budgetary, planning, and policy 
challenges dwarf those of the other four states. 

Notably, three of the five states have proportions of minorities well above national 
averages which suggests that the need for multi-culturally sensitive counseling in both 
training and school organization and practice are high priorities. Only Indiana is not 
among the ten largest in population. These characteristics suggest that post-secondary 
policymaking and reform in these settings tends to be complex. 

At the institution level, the diversity is also substantial. Two of the institutions in the 
project, Ohio State University and the University of Georgia, are research institutions 
with large schools of education ranked in the top twenty in research productivity and 
funding . In those settings, although reforms have increased orientations to teaching and 
service in recent years, research remains a high priority. To the extent research agendas 
are in competition with teaching and service activities in those institutions, i1movations in 
academic programs may occupy less faculty and administrative attention. The remaining 
four institutions in the project are parts of state university systems. Traditionally, relative 
to research universities, such institutions tend to be somewhat less oriented to research, 
more oriented to teaching, and more in touch with local school systems and communities. 
That may or may not be true among the institutions in this project. Still, a defensible 
working hypothesis is that, all else equal, meaningful and lasting refom1s in counselor
preparation curricula may come more easily in such settings. 

As in the above discussion, the role of the Education Tmst cannot be ignored. Although 
the funding initiative is small in scale compared to national and state initiatives around 
issues such as standards-based curriculum refom1, the TSC initiative has potential for 
significant influence on local and state policy. This is likely to occur most visibly if and 
when the reform of counselor preparation and counselor school roles become explicitly 
linked with other reform agendas. Because the Tmst is a highly respected actor in the 
field of education, it joins other non-governmental organizations whose reports and 
initiatives have had influence well beyond the funding of specific projects. 
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Local education policy issues are becoming more volatile in response to national and 
state reform policies. Involuntary superintendent turnover is increasing nationally, except 
in rural areas, and changes in the districts CEO are often precipitated by public desires for 
"something different." It is difficult for many superintendents to take a position under 
the assumption that they will maintain and support initiatives that were proposed under 
their predecessor (Tallerico & Forsyth, 1993). Overall, evidence suggests that district 
policies are often forces that create turbulence in school improvement programs, rather 
than reinforcing the positive (Louis & Miles, 1990). The reform of counseling roles in 
schools is, at best, a sub-theme in the unpredictable mix of concerns about taxes, school 
safety, debates about compensatory education and equity of outcomes. We anticipate that 
the shift of school counseling roles toward an emphasis on supporting student 
achievement will not be a hot political topic. On the other hand, counseling may become 
a captive to other issues that have become "hot topics" - such as year-round or extended 
learning schools (opposed by "family first" advocates), "back to basics" and tax cut 
advocates, who view counseling as a "frill." Other local initiatives to shift resources to, 
for example, class size reduction, have been funded by eliminating virtually all non
teaching professional positions in schools. Finally, the influence of the TSC initiative is 
itself worth examination. While local and state political initiative often appear on the 
outside impervious to national initiatives that do not carry "big bucks," there is 
considerable evidence from many organization studies of the effect of smaller scale 
interventions (Louis, Toole & Hargreaves, in press). 

An often ignored but potent policy stream emerges from "market driven" initiatives that 
seek to provide alternatives to public schools. While currently small, the home schooling 
movement, in conjunction with the privatization movement, espouse an increase of 
students enrolled in alternative (non-public) education settings from the current national 
average of about 11 % to 33%. No responsible educational scholar would, at present, bet 
on the prospective percentages. 

The examination of TSC costs provides a different set of challenges. Four provocative 
issues are raised by the planned analysis. 

• First, what will be the relative costs of existing and reformed counselor-preparation 
programs? It is reasonable to assume that, at least in the short term, there will be 
start-up costs and transition costs that outweigh the costs of "business as usual." 
Over the longer term, however, newer initiatives may be more cost-effective for 
universities as well as partner schools. We will be attentive to such potential long-run 
savings in our analysis. 

• Second, how do the sites differ? Prior to any site analysis, we will need to consider 
the structure of the reform in place at the site, and the ways in which that particular 
reform initiative differs from others in the project. Ideally, we will be able to develop 
a taxonomy of the dimensions on which the approaches differ, and from there proceed 
to analysis of the cost implications of those differences . 
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• Third, what are the relative roles of universities and school districts in delivering the 
new programs? For purposes of the cost study, how will prospective new activities, 
and thus new costs, be apportioned between the two settings? The answer to such 
questions will importantly affect the nature and results of the cost study. 

• Fourth, and most fundamentally, what is the audience for the analysis, and who are 
the stakeholders? Any cost analysis must be targeted to an audience and 
knowledgeable about various stakeholders, and this one is no exception. The Request 
for Proposals assumes the main focus for the cost analysis to be postsecondary 
institutions. The design above follows that guideline. Still, it is important to note that 
what might be a cost savings to one party may pose an additional burden to another. 
It is critical that the framework for the analysis be agreed upon by all parties to the 
project from the begi1U1ing. If the audience and framework are to be more inclusive, 
then our analyses will endeavor to consider costs and returns not only at the level of 
post-secondary institutions themselves but also at the level of schools, school 
systems, students in K-12 schools, and post-secondary counseling students. Such an 
approach would entail additional interviews and data gathering beyond that described 
above. 

The overall framework for the policy study is shown below, in Figure 2: 

Figure 2 

Elements for the Policy Study of ITSC 
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2. The policy context study method 

The policy context study will use the following approach which acknowledges both the 
local context and the need to generalize across the funded projects: 
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• Key district and state policymakers wi ll be identified through interviews with funded 
universities and their site partners and classified into several categories: (a) publicly 
elected officials (school board members, legislators, governors, etc .); (b) 
appointed/privately elected officials (superintendents, chief state school officers, 
union officials; ( c) "influentials" - representatives of groups that have substantial 
influence over K-16 policies at the district and state level; and ( d) ancillary policy 
influentials (legislative staff, individual actors, etc.). 

• During Year 1, information about the policymakers will be collected exclusively 
from partner interviews. Due to the fact that policy interviews are obtrusive, it is 
important to "map" the policy environment from the participants ' perspectives so as 
not to intervene in ways that may inadvertently affect the local or state policy 
environment (Louis & King, 1994). 

• In subsequent years, in-person or telephone interviews will be held with a minimum 
of 10 key policy influentials in each site. 

• Newspaper clipping services will provide additional information about press 
coverage ofrelated school reform/counselor reform initiatives relevant to each site. 

• We will identify and maintain contact through AERA divisions A, L, and J with 
other scholars in each state/district who are conducting research on local/state school 
reform. To the degree possible, we will establish collaborative relationships, 
including joint data collection and publication, subject to approval from the 
Education Trust. In some cases, this collaborative strategy will expand the 
opportunities for data collection and analysis beyond what is provided through the 
funding of this proj ect. 5 

Feedback about the policy context data will be part of the overall project focus on 
collaboration, and will occur both during on-site visits, annual meetings, and electronic 
exchanges. 

3. The cost analysis 

Universities, and the academic programs within them, have multiple goals and offer 
multiple products and services. There are, therefore, numerous legitimated ways for 
faculty and staff to spend their time and resources. Because of that, cost-based evaluation 
studies in such settings are rarely straightforward. Critical to any such study are accurate 
representation of the marginal costs of labor and supplies for a new initiative, 
investigation of existing unit productivity and capacity, reasonable assumptions about 
existing and future activities and costs, examination of existing and prospective 

5 For example, a faculty member at the University of Minnesota (Professor Caroline Turner) is involved in 
a study of educational reform policies in Georgia. In Florida, Professor Kathy Borman (University of 
South Florida) is already collaborating with the proposed staff on studies of school reform. Our goal is to 
use the University of Minnesota's extensive network ofrelationships with other research centers and 
scholars to maximize the opportunities for effective evaluation of the ITSC. 
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facul ty/staff workloads, defensible accounting fo r overhead and indirect costs, and 
consideration of opportunity costs (i. e., the costs associated with not pursuing other 
activities). 

For this study of the costs of new efforts in counselor preparation, we will asceriain 
incremental costs through a six-step process. 

• First, we will extensively interview departmental and collegiate officials at each site 
regarding the nature of their financial operations. 

• Second, we will seek from those officials and other sources data regarding those 
operations. 

• Third, we will prepare an initial analysis of incremental costs for each site. 

• Fourth, we will share those analyses with officials at each site to obtain their 
feedback. 

• Fifth, we will revise the analyses for each site in light of on-site feedback. 

• Sixth, on the basis of the final individual site-based reports, we will produce a 
summary report and analysis of incremental costs of the new counselor-preparation 
efforts across institutions. This final report will pay particular attention to the areas 
where incremental costs are concentrated and will consider the potential costs and 
revenues for reform efforts at these and other institutions in the future. 

D. Practices/bzdicators Sub-Study 

I. Background and issues affecting the proposed approach 

Our approach to the development of core skills and indicators is based on an institutional 
commitment on the part of the College of Education and Human Development to this 
activity, both at state and national levels. We draw upon a well-defined approach that has 
been documented by the National Center for Educational Outcomes, located in the 
College of Education and Human Development/University of Minnesota. This 
methodology, which focuses on the development of national indicators in a complex 
policy environment (Vanderwood & Erickson, 1997), reveals a number of issues that are 
inherent in any indicator development process : 

• Issue I : Developing a valid set of indicators as an initiative unfolds. Initial indicator 
development will draw on emerging national standards documents (Campbell & 
Dahir, 1997; Kobylarz, 1997; Florida Department of Education, 1996). However, the 
Indicator Document should reflect what the school-university partners are learning 
about how to transform graduate-level preparation of school counselors as they 
implement their pilot projects. This presents a challenge to creating the Indicator 
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Document, however, because the development process must occur simultaneously 
with the implementation of the plans developed by the pilot sites. 

Solution: The technique we are proposing, Multi-Attribute Consensus Building, 
allows us to incorporate new information into the Indicator Document as the initiative 
evolves. For example, as the newly minted counselors begin working in schools and 
the participants are better able to articulate appropriate indicators for new counseling 
practices, we will be able to present these new ideas to all the stakeholders for 
consideration as part of the final Indicator Document. By holding the first "consensus 
conference" in year two of the evaluation, we allow time for participants to gain some 
experience with their projects before asking them to begin work on the creation of an 
Indicator Document. 

• Issue 2: The core skills for counselors that are identified by each school-university 
partnership may be different. Given the likelihood that school-university partnerships 
in different geographic areas may identify differing skills and practices for new 
school counselors, developing an Indicator Document that is applicable to programs 
located across the country is a challenge. 

Solution: The Multi-Attribute Consensus Building technique we propose for 
developing the Indicator Document allows for both site-specific and cross-site 
indicators. By using computer-supported technology to process the indicator 
rankings assigned by consensus conferences participants, it is feasible to conduct 
multiple consensus-building processes within one conference. For example, 
participants could assign rankings for site specific-indicators and then, in the same 
conference, review the universal list of indicators again to assign rankings from a 
cross-site perspective. Without the technology that supports MACB, it would be an 
onerous process to expect participants to conduct multiple rankings during one 
conference session. 

• Issue 3: To ensure that the Indicator Document is a useful and valuable source for 
other graduate programs and school systems throughout the count1y, it is critical that 
multiple perspectives are included in the creation of the indicators. The development 
process must incorporate the perspectives of working newly minted counselors as 
well as the perspective of the broader communities in which they work. 

Solution: The approach we propose for creating the Indicator Document provides 
multiple opportunities for a broad range of stakeholders to provide input. In addition 
to the role of the Education Trust and the university-school partners in creating the 
document, our approach contains processes for graduates of the counseling programs, 
parents, and community members to validate the indicators. 

I . TheMACB 

The MACB technique is a quantitative, objective approach for determining a small group's 
opinion about the importance of each item in a list. The process is facilitated by software 
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designed to quickly and accurately refl ect the ratings each group member assigns to the 
individual indicator statements under consideration. There are three general stages 
involved in MACB: generation of input, consensus conference, and synthesis of consensus 
(see Figure 3). In this evaluation, we are also proposing an additional stage for 
community validation of the Indicator Document which will include more qualitative, 
focus-group based approaches. 

Figure 3 

Multi-Attribute Consensus Building: Stages and Tasks 
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The school-university partners and the Education Trust will provide input on the specific 
skills and tasks that will be the focus of the indicators. The skills and activities to be 
identified are likely to be predominately qualitative in nature. For example, the activity 
indicators may be brief qualitative statements of the functions performed by newly
minted counselors or faculty in the restructured programs. In addition to qualitative 
indicator statements, we anticipate that some of the indicators will be quantitative in 
situations, for example, where an indicator specified the number of in-service hours 
required or the desirable student/counselor ratio . 

• MACE Phase I: The primary task in this phase is to create an initial set of indicators 
for use in the later consensus-building processes. This task will occur in the first year 
and the first half of the second year. 
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a) Generation of input: To generate an initial set of indicators, we wi ll examine 
what the research literature and experts have to say about the core skills and 
activities for new school counselors and indicators of improved counseling 
preparation and practice. Examples of literature we will include are as 
follows: journals such as The Professional School Counselor and Counselor 
Education and Supervision; Stanley Baker's work on the prevention and 
classroom curriculum approach; the literature on developmental guidance 
approaches (e.g., Nora Gysbers); the National Guidelines and Standards for 
School Counselors; the Accreditation Standards for School Counselor 
Training Programs; and the studies from the Education Trust. In addition to 
the national research literature, we will also review documents prepared by the 
sites, e.g. proposals, curricula, syllabi. 

b) Organizing input into categories: Based on the review of literature and site 
documents, project staff will produce a "Universal List" ofrelevant indicators. 
We envision an indicator list organized by eight general outcome areas within 
each of three major domains of the initiative: program, faculty, and 
skills/practice of new school counselors. The general outcome areas under 
each major domain are shown below. 

Program Content: 
•recruitment and selection of candidates 
•changes in curriculum 
•changes in pedagogical practices 
•professional development opportunities (both for induction/existing 
counselors and for counselor educators) 

University Faculty: 
•roles of university faculty 
•knowledge of university faculty 
•predispositions and skills of university faculty 

New Counselor Skills and Practices: 
•actual practices of "newly minted" counselors and colleagues in partner 
schools 
•skills "new vision" counselors need to learn 

School Contexts for Practice: 
•teachers' and administrators' support for changes in school counseling 
• school experience with innovation and reform 
• local/parent support for changes in counseling 

In the next phase, participants will identify multiple indicators related to transformed 
systems in each of these general outcome areas. 
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• MA CB Phase JI: In phase II, which begins in the second half of year two and 
continues through the end of year three, there are two primary tasks: consensus 
building and synthesis of consensus. In each year, we will conduct a series of 
consensus conferences. The ideal size for a consensus-building group is 8-10 people 
so we anticipate conducting one session each year in each site to allow maximum 
participation from the university-school partners. 

Prior to each conference series, multiple copies of Universal List of indicators will be 
distributed to each site and the Education Trust with an invitation to each participant 
to review the contents and add other potential indicators for consideration. Using this 
approach, the predetermined set of attributes is augmented by others that are 
contributed by participants. (Prior to the second series of consensus conferences in 
Year Three, project staff will update the Universal List based on what the sites are 
learning about transforming the preparation and practice of school counselors .) 

a) Consensus conferences: We will conduct a series of consensus conferences at 
meetings convened annually by the Education Trust. Each conference group 
will include eight stakeholders from the school-university partnerships and the 
Education Trust. A facilitator from our project staff will lead the stakeholders 
through a review of the Universal List of indicators. During the conference, 
the facilitator will be joined by a computer technician who will employ a 
computer-supported technology system to automatically display the work of 
the group. This allows for immediate feedback to the group during their 
deliberations. During the meeting, consensus building occurs in three steps: 
(a) clarification, (b) ranking, and ( c) discussion. 

During clarification, the facilitator will invite the stakeholder group to 
systematically review the indicators listed for one general outcome area and 
invite clarification on any of the indicator statements. Changes in the wording 
of specific indicators can be made if such edits meet with the approval of the 
entire group. During this portion of the conference, participants are also asked 
to contribute additional indicators they feel should be added to the list. Other 
members may ask for clarification on these contributed statements, but are 
asked to not pass judgment on their relative importance or relevance during 
this stage. Discussion continues until there are no further requests for 
clarification and no further suggestions regarding additional elements. 

During ranking, the group facilitator will invite the participants to review the 
edited list of indicators and to select those they believe are among the most 
important to include within the indicator list. This selection will be done in 
two steps: (1) an initial screening from the list of all those items that hold 
some level of importance, and (2) a prioritizing of those selected in the 
previous step. The depth of ranking will vary depending on the length of the 
indicator list in each general outcome area, but will not extend beyond the ten 
most important items within each of the eight general outcome areas. 
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To enhance item discrimination, a weighted rank score is automatically 
computed for each individual indicator being considered. This score is the 
product of each item's rank sum (the summed total of all individual scores 
assigned to it) multiplied by its rank frequency (the number of times the item 
is selected by participants). The supporting software allows for an immediate 
sorting of the indicators from highest to lowest-weighted rank scores. 

In the discussion step, the technician displays the individual ranks assigned to 
the indicators by participants and the final weighted rank scores. The 
facilitator then leads the group through a discussion of the results, focusing 
particular attention on "outlier" scores (i .e. , a very high ranking in the midst of 
very low scores, or vice versa). Throughout this process, the facilitator 
encourages participants to modify their ratings after they have heard the 
opinion of others. After discussion is completed on those items receiving 
discrepant markings, the facilitator will tum the group's attention to variables 
within another general outcome area and the three steps described above will 
be repeated. 

b) Synthesis of consensus: Following the conclusion of each series of consensus 
conferences in years two and tlrree, project staff will conduct an analysis of 
the findings. The results from the individual conference groups will be folded 
together and specific selection criteria will be used to identify those indicators 
that were given consistently high rankings by the stakeholders. Typically, an 
indicator with an average rating of 90 or higher is retained in the list. Specific 
attention will be paid to how the stakeholders may have modified those 
statements receiving the highest composite scores. 

• MACE Phase III (Years Three through Five): The purpose of phase III is to validate 
the indicators created in the previous phase. 

After the synthesis of the consensus conference series in year two, we will begin to 
validate the Indicator Document with practicing newly minted counselors. As part of our 
fieldwork we will ask practicing "newly minted" counselors to validate the indicators by 
conducting focus groups with them during our annual site visits and by incorporating the 
indicators into the survey of counselors in years three, four, and five . In year five, we 
propose to validate the indicators with community members and parents or students in the 
school partner districts. We will do a field review by sending the document to each site 
for consideration, and conducting focus groups with parents and conrrnunity members in 
each site during our annual visit. 
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E. Products/Impacts Sub-Study 

1. Background 

The objective of the proposed evaluation is to address questions related to the long-term 
effectiveness of the Initiative for Transforming School Counseling (TSC) initiative. 
Program impact will be examined, if interventions warrant, in tem1s of student outcomes 
as well as the role and responsibilities of school counselors. The role of the impact 
evaluation in the cunent proposal is ambiguous: On the one hand, an effective impact 
evaluation demands baseline data and a conceptual framework prior to any assessment of 
effects. On the other hand, the RFP reasonably suggests that the impact evaluation must 
remain open not only to the possibility that the intervention wi ll have limited success, but 
also to the emerging infomrntion from the various sub-studies (e.g., a 
partners/implementation sub-study, which focuses on implementation; the policy sub
study, which focuses on context, and the practices sub-study, which emphasizes the 
emerging practitioner knowledge about counselor preparation and practice). The 
evaluation questions listed in Appendix A are drawn closely from those proposed in the 
RFP . However, because of the complexity of programs, we have added additional 
questions. The rationale for modifications to the original questions is provided in the next 
section. 

2. Issues affecting the proposed approach 

A number of issues affect our approach to the impact evaluation of the TSC initiative. In 
the following discussion, we highlight these issues and describe our cunent thinking 
regarding each of them including the rationale for modifying the evaluation questions 
proposed in the RFP. 

• Issue 1: Modifications of impact evaluation questions. The impact evaluation 
questions are closely aligned to the original research questions identified in the RFP. 
The revised questions reflect two changes. First, each question was restructured into 
two parts. One part to identify the main focus of the specific evaluation question and 
a second part to include more specific sub-questions. The additional modification to 
the impact evaluation questions was to expand the focus on "college" preparation and 
participation. Students' preparation for and participation in "post-secondary education 
options," a more broadly defined variable, will be evaluated to include two year 
community college, trade or business school, four year college or university, technical 
college, community education classes, and military service. For example, students 
with technically oriented career goals may find that a technical college will best serve 
their needs better than a four year college or university. 

• Issue 2: Measurement of program impact on student outcomes and counselor's role. 
CAREI will take a multi-method evaluation approach, using both qualitative and 
quantitative methods. Efforts will be made to maximize use of existing data from 
across the school sites, in part, to encourage ongoing program evaluation after TSC 
funds have terminated. The collection of new data will be gathered with the use of 
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existing instrumentation when possible. However, it is anticipated that new 
instruments wi ll need to be developed to answer some of the unique evaluation 
questions. For example, most existing school climate measures do not capture 
organizational information regarding staff roles. Baseline measures will be piloted 
and collected during Part I evaluation. The pilot will include the identification of 
commonly existing measures across schools. Descriptive information pertaining to 
counselor's role and responsibilities, for example, will be incorporated into the site 
visit protocols and guidelines in order to capture information about time spent on 
clerical activities and so on. 

• Issue 3: Potential two-year delay of impact evaluation. Data will be adjusted 
accordingly, as will analysis and report writing functions. No major changes in the 
impact evaluation design and work scope are anticipated as a function of 
implementation delay. The collection of baseline and outcome measures should, if 
funded , begin as early as possible. 

3. General Approach 

The TSC initiative 's intended impacts focus on changing the support provided to students 
- particularly low income and minority students - that will lead to increased academic 
achievement and aspirations. The questions focus on intended primary and secondary 
program effects (refer to Appendix A). However, they do not begin to suggest the 
potential importance of an effective report/publishable book that would examine more 
thoroughly the intersection of child/youth development, student achievement, and the role 
of school counseling. We will not outline the approach to a final report in this proposal, 
but look forward to the collaborative planning of a high-impact volume in collaboration 
with funded sites and the Trust if the impact evaluation is funded. 

We emphasize that the value of an impact evaluation may be highly relevant even ifthere 
is considerable variance between funded sites in successful implementation- as any 
evaluator would expect. The proposed Principal Investigator is experienced in 
developing significant comparative studies of implementing sites that range from 
"wonderful" to "hopeless" (Louis & Miles, 1990; Louis, Kruse & Associates, 1994; 
Marks and Louis, 1998), all of which illuminate issues of practice that are important for 
continued educational improvement. 

We propose the use of a pre-post evaluation design to examine changes in outcome 
indicators over time (2002 to 2005). The feasibility of identifying comparison schools 
within the participating school districts and collecting information from existing 
databases will be explored. However, the comparison component is viewed as 
supplemental and not essential to answer the evaluation questions. If funded , the 
proposed set of outcome indicators will be reviewed and modified through systemic 
discussion and review by all study team members with input from the six intervention 
sites and the Trust. Additional modifications to the list of indicators will be made based 
on the availability of existing data at the school sites and the development of 
instrumentation to capture data that does not exist. 
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Baseline measures will be identified, piloted, and collected during Part I of the 
evaluation. The baseline collection phase will be used to determine which indicators can 
be measured consistently across schools using existing data and for which indicators 
instrumentation will need to be developed. A multi-method evaluation approach will be 
used drawing upon both quantitative and qualitative methodologies. 

It is anticipated that baseline data will be collected from a total of six sites, 24 schools, 
and 48 counselors. The primary unit of analysis will be the school. The extent to which 
data can be disaggregated at the student level and grade level will be explored. 

4. Method and overall work plan 

This section summarizes our proposed approach to collect and analyze data related to 
each of the major evaluation questions. Table 2 (on the next two pages) describes by 
evaluation question the target population, the outcome indicators, the measures and data 
collection procedures, general timeline, and plan of analysis. It is anticipated that work 
would begin fall 2002 and continue through the year 2005 when the impact evaluation 
report would be submitted. In the event of a delay, start and end times would be adjusted 
accordingly. However, data from the implementation design will be brought into the 
impact assessment in addition to the anticipated evolution of the design based on data 
collection in the initial implementation years. The six major activities that will be carried 
out as part of the overall work plan are summarized in Appendix B 

F. Summary of Tee/mica/ Approach 

The approach outlines in the previous sections reflects the following general 
assumptions: 

• a successful study design must be participatory and sensitive to the evolving nature of 
the TSC initiative; 

• because of the complexity of the proposed study, a set of overlapping but focused 
sub-studies will assist in maintaining the integrity of the TSC framework as outlined 
in the RFP; 

• integration and sharing across the sub-studies will be critical to producing maximal 
understanding of the implementation process and outcomes. Integration will be 
facilitated by using each data collection activity as an opportunity to feed into all sub
studies; 

• multiple methods involving both "distance" data collection, group reflection and 
interpretation, and onsite visits are needed in each sub-study; 

• more traditional data collection methods can be enriched by selective use of new 
technologies. However, the design of these data collection strategies must involve 
program participants in order to ensure that they are accepted. 

A summary of the overall proposed evaluation method is presented in Table 3. 
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Evaluation Question 

1. TSC program impact on 
students' school and post-
school outcomes 

2. TSC program impact on 
school and post-school 
outcomes for low income 
and minority students. 

Target Pop. 

1-2. schools, 
gr. levels (9-
12), sample 
of students 

- --

Table 2: Impact Evaluation Method 
- --

Outcome Indicators Measures and Data 
Collection Procedures 

1-2. change in alignment of course- 1-2 . School : % all students 
taking and post-school goals, and special education 
change in post-secondary prep and students in post-secondary 
career prep course-taking, for both prep or career prep 
students with and without courses, financial aid 
disabilities, change in knowledge knowledge, post-secondary 
of financial aid, change in post- applications, career goals, 
secondary applications and job interviews, average 
enrollment, change in knowledge daily attendance, % absent 
of career options, change in post- 25% or more, suspension 
school employment, change in rates, student achievement. 
school engagement (e.g. , Post School : post-
attendance, achievement, secondary enrollment, 
suspension, school completion) employment 

School records, student 
survey, scoring rubrics 
(e.g. , to rate alignment 
between student goals and 
course-taking) 

-

Timeline Analysis Plan 

1-2. Indicators 1. Descriptive analyses will 
from existing be conducted to detem1ine 
data bases will baseline behaviors. The 
be collected appropriate test statistics (t-
semi-annually test, chi-square, F-test) will 
to annually, be used to explore pre-post 
indicators changes over time. 
drawn from 
documents 2. Multivariate analyses will 
reviews and be used where appropriate 
from new data to analyze student outcomes 
collection by income and ethnicity. 
efforts will be Programmatic differences at 
collected twice the school leve l will be 
- one baseline examined in relation to 
and one post differential student 

outcomes. 
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Evaluation Question 

3. Views and value of 
counselors' role in program 
and policy development 

4. Changes in counselors' 
role in clerical and 
administrative 
responsibilities 

5. Effect of changes in 
school counselor roles on 
teachers and administrators 

.. 

Target Pop. 

3-4. school 
staff, new 
counselors 
and 
colleagues, 
students and 
parents 

3-4. school 
staff, new 
counselors 
and 
colleagues, 
students and 
parents 

School staff -
teachers, 
administrators 
and other 
professionals 

Table 2. Impact Evaluation Method (continued) 

Outcome Indicators 
Measures and Data Timeline Analysis Plan 

Collection Procedures 

3. change in counselor's 3-4. Site visit observations, 3-4. Indicators 3-4. Descriptive ana lyses 
participation in school governance, staff interviews, document from existing will be conducted to 
change in counselor's involvement review, staff-parent-student data bases will determine baseline 
in program and policy survey be collected behaviors. The appropriate 
development, change in school semi-annually test statistics (t-test, chi-
staff and parents' perceptions of to annually, square, F-test) will be used 
the counselor's role indicators to explore pre-post changes 

drawn from over time. 
4. change in school staff and documents 
parents perceptions of the reviews and 
counselor's clerical role, change in from new data 
counselor's time spent on clerical collection 
and non-progranunatic efforts will be 
administrative duties collected twice 

- one baseline 
and one post 

l. change in classroom practices 
and teaching 
2. change in school organization 
related to student support issues 
3. changes in district policies 
related to student support for 
achievement 



N 

°' 

Research Focus 
-

Program Planning 

Program Practices 
- Recruitment/sckction 
- Curriculum 
- Methods of instruction & field experiences 
- Induction and Prof. Development 
- Prof. Development for Counselor Educators 

Partnership Processes 
- University/school 
- School/community 

Early Outcomes or Implementation 

Lessons 

Program Policies 
- Stale policy context 
- University/state partnerships 
- Costs 

Core Skill/Activity Indicator Development 

Impact 

Table 3: Evaluation Method 

Data Collection Method Respondent(s) 
Onsite visits, including interviews, focus University/school key 
groups, document review, obs. of key players 
events 

-
Written network survey (hard copy+ Participating university 
Internet formats) faculty and school staff 

-
Written survey (hard copy+ Internet Graduating "newly 
formats) minted" counselors 

In -depth phone interviews Lead persons at 
participating university 
and schools 

Group exercises to reflect on learning & Participating university 
kssons (part of onsite visits, meetings and school staff teams 
convened by the Education Trust, and via 
Internet) 

Component of onsite visits+ follow-up Key informants at 
phone interviews participating 

university/schools and 
at the state-level 

Three stage MACB Process conducted al Participating university 
meetings convened by the Education Trust and school staff teams; 
and via Internet stage 3 verification to 

also include "newly 
minted counselors" and 
broader school 
communities 

Site visits and staff interviews, document Key informants at 
review, assembling of available data, staff- participating schools 
parent-student survey (staff, parents, students) 

Schedule Analysis Plan 
Annual (years 1-5) Qualitative data coding and analysis 

with QSR NUD-IST software 

Annual (year I Coding of open-ended responses ; 
[university only] and descriptive analysis and associative 
vears 3 & 5) statistics bv recioient status 

Annual (years 3, 4, 5) Coding of open-ended responses; 
descriptive analysis and associative 
statistics 

Twice a year (years 1-5) Coding of open-ended responses; 
analysis with QSR NUD-IST software 

Annual (years 1-4) Coding of themes 

Annual (years I & 4) Coding of open-ended responses; 
analysis with QSR NUD-IST software 

Annual (years 1-4 ); Content analysis of documents; analysi s 
additional verification in of average rankings by stakeholders ; 
year 5 qualitative analyses of focus group + 

descriptive analyses of survey 
responses for verification 

Semi-annual for available Descriptive and multivariate analyses 
indicators; twice for new 
data (baseline+ post) 



III. Proj ect Staffing and Management 

A. Staffing Plan 

We propose a collaborative venture between the University of Minnesota' s Center for 
Applied Research and Educational Improvement (CARE!), and the departments of 
Educational Policy and Administration, and Educational Psychology. The venture blends 
the interests of the DeWitt Wallace-Reader's Digest Fund, the Education Trust, and the 
participating university-school partners, with our long-term institutional commitment to 
educational reform at both the pre-K-12 and post-secondary levels. CARE! will function 
as the administrative home for the project, and Dr. Karen Seashore Louis, the director of 
CARE!, will serve as the principal investigator. 

We have assembled an evaluation team that is especially qualified and committed to 
working on the evaluation of the Initiative for Transforming School Counseling. 
Collectively, the proposed study team offers demonstrated experience and resources in 
the following areas: 

• experience in conducting evaluation studies in both post-secondary and K-1 2 settings 
with specialized experiise in documenting and examinjng the use of uruversity
school, school-community, and university-state partnerships to promote change and 
reform; 

• a national perspective regarding the practice of school counseling including current 
trends in the refom1 of pre-service counselor preparation programs; 

• a proven track record in managing multi-site, multi-year evaluation designs that 
involve both qualitative and quantitative methods; 

• expertise in conducting multi-stage consensus-building processes involving diverse 
stakeholders; 

• a demonstrated commitment to working collaboratively with participants in the 
evaluation as they reflect on the findings and derive lessons for themselves and 
others; 

• an organizational commitment to and capacity for producing publications that are 
tailored to the informational needs of particular audiences; 

• team members who both reflect the diversity of the study sites (African American and 
Latino) and have demonstrated national experience in urban/rural schools that enroll 
concentrations of children from economically poor families and children of color. 

In the following section, we highlight the qualifications of the proposed study team (core 
team and consultants). Staff roles and expertise are summarized in Table 4; proposed 
team member resumes that detail disciplinary training and research/evaluation experience 
appear in Appendix C. 
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Table 4: Staff Roles & Expertise 

Prooosed Staf Proiect Roles Ex pertise/Resource Contribution 

K. Seashore Louis, Principal In vest igator • Management of large scale evaluati on studi es 
Ph .D Implementat ion Study Coordinator • Urban school reform 

Site Visit Team Leader • Organizational learning and professional 
community 

I • Qualitative/quantitative methods 

• Producing reports for various audiences 

P. Seppanen, Ed.D Project Director • Management of large scale evaluation studi es 
Site Visit Coordinator • Evaluation of systems change and school-
Site Visit Team Leader university partnerships 

I • Qualitati ve methods 

• MACB consensus-building process I 

Site relations I • 
J. Hearn, Ph.D Policy Study Coordinator • Extensive evaluation experience 

Site Visit Team Leader • Research in policies affecting student transition to 
post-secondary work 

• State policies in hi gher education 

• Quantitative methods 

M. Sinclair, Ph .D Survey Coordinator 
' • Extensive experience in studying partnerships in 

Coordinator, Product/Impact Study K-12 education ; 
• Evaluat ing programs to increase academic 

achievement in at-risk populations 

• Coordination of survey data collection 

• Quantitative methods 

J. Romano, Ph.D Coordinator of Core Sk ill/Acti vity • School counse ling practices to improve student 
Indicator Development (Practices performance I 
study) • Counseling in urban education 

1
1

1 

• Materials development for counseling 
practitioners and teachers 

V. McKendall , Ph .D Coordinator of Community Building • Ex perience in university-K- 12 partnerships; 

111 

Site Visit Team Leader • Profess ional practice school s 

• Qualitati ve data coll ection and analysis in multi-
I cultural settings 

• Team development and focus groups 

M. Anderson , Ph .D Consultant, Partners and Policy • Extensive research background in the changing I 
studies nature of graduate and professional preparat ion 

• Nationally regarded scholar on organizational 
change 

• Quantitative methods/analysis of survey data 

S. Hansen, Ph .D Consultant, Core Skill/Activity • Counseling practices to promote academic success 
1
1 

Indicator Development • Life-planning approaches to counseling ' 

• National standards for school counseling 
• Gender issues in counseling . 

H. Barejas Howarth , Consultant, Impact Study • Extensive experi ence in counseling with minori ty 
M.A. Site Visit Team Leader students 

• Research expertise in the deve lopment of 
academi call y successful Hispanic students 

• Qualitati ve methods/interviewing in a multi-
cultural context. 

D. Lewis, Ph.D Consultant, Cost Study • Educational economist specializing in higher I 

education 

• Extensive experience in cost studies of programs 
fo r disadvantaged students in K- 12 settin gs 
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Dr. Karen Seashore Louis will serve as the principal investigator and the 
partnership/implementation study coordinator. She will also serve as a team leader for 
one site visit per year. In addition to serving as CAREI's director, Dr. Louis holds a 
faculty appointment in the Department of Educational Policy and Administration at the 
University of Minnesota. Louis has more than 25 years of experience in studying school 
improvement beginning with the evaluation of the Office of Education's Pilot State 
Dissemination project in 1970. She has been project director/principal investigator on 
numerous multi-million dollar contracts, such as the Rural Experimental Schools Project, 
and the R&D Utilization Project, as well as more traditional research projects. During 
the past ten years, her work in K-12 education has focused on the problem ofrenewing 
urban schools beginning with the research on urban high school's implementation of 
effective schools/effective teaching programs in the mid 1980s (Louis & Miles, 1990). 
She continued an eight-year association with the University of Wisconsin's Center for 
Effective Secondary School where she directed the program on teacher's work and 
published extensively on the quality of work life in urban high schools. At the Center for 
the Organization and Restructuring of Schools, she was principal investigator of the 
program on the Organization of Teacher's Work. With her colleagues Sharon Kruse, 
Tony Bryk, and Helen Marks, she developed a research program on the impact of 
professional community on student experiences and perfomrnnce (Kruse & Louis, 1995; 
Louis, Marks & Kruse, in press; Bryk, Camburn & Louis, 1996). The proposed work is a 
natural extension and application of the research and action programs that she has been 
involved with during the past few years, and in particular, builds on her in-depth 
knowledge of school restructuring and change gained through the Center for the 
Organization and Restructuring of Schools. 

Dr. Patricia Seppanen will serve as the project director handling more day-to-day 
management of activities. In addition, she will coordinate the annual site visits including 
instrument development, team supervision, and data reduction and analysis (and serving 
as a team leader for one site visit per year). Dr. Seppanen holds a doctorate in 
administration, planning, and social policy from Harvard University. She has been 
involved with public education for 25 years as an evaluator, program administrator, and 
practitioner. Currently, Dr. Seppanen is an associate director at CAREL In addition to 
managing state and national evaluation studies, her experience includes graduate-level 
teaching of applied research and evaluation methods. 

Dr. Seppanen has repeatedly demonstrated an ability to manage large-scale evaluation 
projects involving quantitative and qualitative evaluation methods, to prepare technical 
and non-technical reports for various audiences, and to manage projects so work is 
completed on time and within cost. She has conducted fieldwork in urban and rural 
schools across the country. Her background in qualitative evaluation methods, as well as 
her experience with the Multi-Attribute Consensus Building (MACB) technique, will be 
an asset to the evaluation. Most relevant to the proposed study, Dr. Seppanen's 
experience in evaluating university-school partnerships and program implementation will 
be useful in focusing data collection. 
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Dr. James C. Hearn will coordinate the policy aspects of the evaluation (state level 
policy context, university-state relationships, and the cost study) and serve as a team 
leader for one site visit per year. Dr. Hearn has expertise in educational policy, 
organization, and finance. He has written extensively on issues relating to change 
processes in higher education and on the respective roles of state governments, 
governance bodies, central administrations, and departmental faculty in those processes. 
Most recently, his interest in change has led him to study how different factors affect 
innovation in state-level education policy, how postsecondary enrollment policies of state 
governance bodies are interpreted and implemented at the institutional level, how 
university faculty can contribute effectively to educational policy formation at the state 
and federal level, and how state educational financing policies arise under differing state
level governance arrangements. Dr. Hearn has also studied federal financial aid policies 
in post-secondary education, the effects of college major areas on students, and the 
organizational implications of the changing demography of university departments. He 
has worked as an educational policy analyst and consultant in various organizations since 
1978. Prior to that time, he worked as a college administrator and as a financial analyst 
for a large bank. His multidisciplinary work utilizes both his MBA in finance and his 
Ph.D. in the sociology of education. Hearn recently came to the University of Minnesota 
after eight years as a professor of higher education at the University of Georgia. 

Ms. Heidi Barajas Howarth will serve as a site visit team leader and consult on the 
assessment of long-term outcomes as part of the impact evaluation phase. An advanced 
doctoral candidate in sociology from the University of Minnesota, Ms. Howarth is 
expected to receive her degree in 1998. Currently, she teaches in the department of 
Sociology at the University (Sociological Perspectives of Race, Class, Gender) . Her 
research focuses on assessing how and to what degree Chicano/Latino students (both K-
12 and post-secondary) achieve educational success. We anticipate she will join the 
CARE! staff as a research associate once she receives her degree. 

Dr. Vanessa McKendall will facilitate the sharing of findings on an annual basis with 
site representatives in order to derive both site-specific and cross-site lessons. In 
addition, Dr. McKendall will serve as a site visit team leader. Dr. McKendall holds a 
doctorate from the University of Minnesota with a focus on educational policy and 
administration. Her teaching and research experience is based in urban settings, both in 
the public schools and community-based organizations. Dr. McKendall has conducted 
research and has taught courses related to the evaluation of school-university and school
community collaboration. In her practice, she stresses the use of strategies that allow 
participants in an evaluation effort to reflect on and learn from the evaluation findings . 
Her ability to bring together various stakeholders to an evaluation effort in this regard 
will be critical to the identification of lessons related to the implementation of 
institutional change and assessment of early outcomes. 

Dr. Mary Fox Sinclair will coordinate survey development and administration (both 
telephone and written), data entry, and data analysis. In addition, Dr. Sinclair will 
coordinate the conceptualization of the impact study and any baseline data collection. 
Dr. Sinclair received her Ph.D. from the University of Minnesota in educational 
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psychology with an emphasis on special education. Currently, Dr. Sinclair is a research 
associate with the Institute on Community Integration at the College of Education and 
Human Development. Her research centers on the performance of risk children and youth 
who are at risk for school failure and the evaluation of school-conununity efforts to 
promote their success. She is especially qualified in quantitative data collection and 
analysis, having served as the principal investigator or data analyst on numerous state
and federally-funded research/evaluation projects. In particular, her background and 
experience in designing survey instruments, managing multi-site data collection efforts, 
and analyzing data from multiple sources will be an asset to this project. 

Dr. John L. Romano will coordinate the various stages of the consensus-building 
process related to the specification of core skill/activity indicators. Dr. Romano is an 
associate professor in the area of counseling and student personnel psychology at the 
University of Minnesota and past director of clinical training. His research interests 
center on the improvement of school practices, including the role of school counselors, to 
promote student well-being and academic achievement. He is the recipient of numerous 
grants from the U.S. Department of Education that focus on the development of training 
models and resources for students and educators, including school counselors. Much of 
Dr. Romano ' s work has focused on the needs and performance of students from low 
income families, including the training of school personnel to work in urban settings. His 
knowledge of the content of graduate counselor training programs and the practice of 
school counseling will be invaluable to the identification of additional documents and 
materials for the first stage of the consensus-building process to develop the indicator 
document. 

Three additional faculty from the University of Minnesota have agreed to join the study 
as internal consultants: Dr. Melissa Anderson, Dr. L. Sunny Hansen, and Dr. Darrell 
Lewis. We have designated them as consultants given the small amount of time (5-10%) 
each person is budgeted. We expect this modest budgeting of their time will leverage 
additional involvement from year-to-year because their proposed roles reflect their long
tem1 research interests. 

Dr. Melissa Anderson will consult in the design of the partnership/implementation 
study, particularly as it relates to the transformation of graduate training programs. Dr. 
Anderson received her doctorate from the University of Minnesota with a focus in higher 
education. Currently, she is an associate professor of higher education in the department 
of Educational Policy and Administration at the University of Minnesota. Dr. Anderson 
has written extensively about various aspects of graduate and professional education, 
including the roles of mentors, advisors, and clinical faculty ; departmental structure and 
climate; collaboration among faculty and programs; and frameworks for observing 
administrative processes. 

Dr. L. Sunny Hansen has written and lectured on the many aspects of counseling and 
counselor education. She has been a frequent national consultant to school districts, 
educational agencies, and private industry. Currently she holds faculty appointments in 
the College of Education and Human Development (Educational Psychology) and the 
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College of Liberal Arts at the University of Minnesota. Among more than 100 
publications, her major works include: An Examination of Definitions of Career 
Education for the National Adviso1y Council on Career Education; Career Development 
and Counseling of Women; an invited UNESCO monograph, Eliminating Sex 
Stereotyping in Schools, printed in French and English; and Career Educational 
Approaches for Teachers and Counselors. Her most recent publications include the 
AAUW study Growing Smart: What's Working for Girls; Gender Issues in Multicultural 
Counseling (1996); and Integrative Life Planning ( 1993 ). Dr. Hansen's deep 
understanding of the practice of school counseling and its potential to promote the 
academic success of students will be an asset to the project, particularly in the consensus
building process to develop an indicators document. 

Dr. Darrell Lewis will assist in the collection and analysis of data related to estimating 
the cost of program implementation. Currently a professor of educational policy and 
higher education at the University of Minnesota, he has been the director or co-director of 
several externally sponsored research studies related to economic and cost evaluation of 
K-12 and postsecondary educational programs. 

B. Management Plan 

The College of Education and Human Development/CARET recommends a team 
approach for this project that will facilitate timely completion of key components of the 
evaluation design while ensuring that staff are equally knowledgeable about all aspects of 
the study (Figure 4 shows the proposed project organizational chart). Team members 
will organize in four key teams, each led by a core staff member: 

• A partnership/ implementation study team that will focus on data collection and 
analysis related to the implementation of institutional change and assessment of early 
outcomes, including an analysis of costs and development of policies at the state and 
local levels to support systemic change. To facilitate data collection and analysis each 
year, the implementation study team will be organized to focus on both survey 
development and site visiting. 

• A policy/implementation study team that will focus on the local and state and national 
contexts that affect the reform of counselor roles and initiatives designed to increase 
student achievement; 

• A core skill/activity indicator development team that will focus on implementing the 
three-stage Multi-Attribute Consensus Building (MACB) technique. 

• An impact study team that will refine the design, develop data collection strategies, 
and initiate baseline data collection related to long-tem1 outcomes. 

• A community building team to facilitate annual reflection on findings as part of onsite 
visits and at meetings convened by the Education Trust in order to derive site specific 
as well as cross site lessons. The community building team will collaborate 
extensively with all other teams. The community building team will collaborate 
extensively with all other teams as well as with sites. 
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The project will be situated in a cross-departmental and interdisciplinary context in the 
College of Education and Human Development. A key component of our management 
plan is to integrate the proposed research project with the training programs of the related 
departments and research centers, which will provide additional (contributed) resources 
and a broader potential for impacts on the counseling profession. 

CARE! uses an integrated approach to monitoring and evaluating proj ect activities and 
tasks based on a project planning model adapted from the American Management 
Association. Using developed objectives, we will establish critical tasks and timelines 
related to each sub-task and critical lines of dependencies among individual tasks and 
sub-tasks. This allows project personnel to visualize the sequence and overlap of sub
tasks, and serve as a simple basis for monitoring and reporting on each task. The 
principal investigator and project team will work together to identify and agree on 
contingency periods to cover the time needed for events and activities unforeseen when 
the plan was developed. Minimally, we propose a system for planning and managing 
resources and activities that includes: 

• bi-monthly coordination meetings of the project management - Louis, Seppanen, 
Heam, Romano, McKendall, Sinclair, and Howarth; 

• monthly (or more frequent as needed) meetings of the functional teams
Partners/Implementation, Policy, Practices/Indicators, and Products/Impacts; 

• quarterly Management Progress Reports by all personnel assigned project 
responsibilities that indicate the status of key tasks of each functional team; 

• periodic conference calls- monthly or more frequently--with the Education Trust and 
the Fund which involve the principal investigator, project director, and other core 
team members on an as needed basis. 

CARE! Director, Dr. Karen Seashore Louis, will monitor the project and provide quality 
control related to the evaluation design, data collection, analyses strategies, and report 
preparation. She is available to attend internal and external project team meetings. 
Finally, on the micro-level, CARE! relies on double entry of quantitative data (typically 
all data) and double coding of narrative data (typically a sample) to assure information 
accuracy. 

IV. Reporting and Dissemination 

We understand from the RFP that the audience for the evaluation is a national one 
including higher education institutions that prepare school counselors, state departments 
of education, local school districts, and national and state level education policymakers, 
as well as DW-RDF's staff and Board. In addition, we consider the sites (both the 
universities and the school districts) to be a target audience, particularly in terms of 
evaluation findings that will assist them in the change process. Thus, reporting and 
dissemination must focus on two objectives. The short-term objective is to learn more 
about how universities, schools, and communities can transform their educational 
institutions. Key products will include: 
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• an early findings paper (targeted for mid-2000) that describes the overall initiative, 
the evaluation design, and preliminary findings that have emerged to date; 

• site specific and cross-site findings that are reported and reflected annually (years 
2001 -2003) by sites and the Education Trust in order to (a) enhance the change 
process, and (b) derive lessons for others; 

• a draft indicators document (targeted for mid-2002) that includes the results of the 
first two stages of the MACB process. 

• a final indicators document (targeted for the end of 2003) that includes a refined set 
of indicators that have been "ve1ified" through stage three of the MACB process; 

• an implementation and early outcomes report (targeted for the end of 2003) that 
discusses findings related to the implementation and early outcomes phases and 
discusses both site-specific and cross-site lessons. 

In the long run, however, the project must transform what is learned in a relatively small 
number of sites into knowledge that can be shared- and used- with other policymakers 
and practitioners in different settings. Report fornrnts must be developed that are useful 
to particular audiences. For example, an approach being used by a number of national 
centers based at the College include: 

• CAREI's Research Practice publication that focuses on integrating available data and 
lessons related to a particular topic. 

• Brief reports provide abbreviated versions of either technical documents (described 
above) or synthesis reports. 

• Fastbacks provide one-sheet pages that include information on a topic in such a way 
that it will be of interest to a practitioner or policymaker. Generally, this format is 
used to define an issue and provide information on why this issue is important to 
consider from a university or school district perspective. 

Each type of publication may be provided in a print version and electronically via the 
CAREI website. 6 

Clearly, since this is a developmental initiative, the focus of these materials cannot be 
specified in advance. We anticipate, however, that topics will emerge as part of annual 
reflection activities with the sites and the Education Trust. Our budget assumes that these 
meetings will be funded by the Trust rather than by the evaluation team. 

In our experience, dissemination to a scholarly audience requires minimal external 
support: the University faculty and research staff who are involved have sufficient 
incentives to present to their peers (e.g., Council of Great City Schools, AERA, AASA, 
etc.). We will make a special effort to reach other universities with pre-service training 
programs for counselors to inform them of the evaluation findings through organizations 
that we regularly attend (AACTE). We have included a few trips to professional 

6 http://carei.coled.unm.edu/. Note that this website is currently undergoing a major redesign effort to 
include more search engines and clearer organization. 
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meetings in the budget, but the remaining professional dissemination activities at 
conferences will be funded by the University of Minnesota. 

V. Relations with the Fund, the Trust, and Sites 

CAREI's overall philosophy centers on the development of a close working relationship 
with an evaluation client that focuses on meeting the study objectives. Our clients report 
that one of our greatest strengths lies in our ability to establish and maintain this close 
relationship while serving as a neutral voice in the articulation and interpretation of 
findings. We recommend a relationship with the Fund, the Education Trust, and the 
partner sites that focuses on the development of efficient processes for: 

• monitoring progress on the work plan; 
• joint development of strategies to address unforeseen events; 
• obtaining available data from the sites and the Education Trust; 
• revising draft deliverables and interpreting evaluation findings based on comments 

from the Fund, the Trust, and the Partners. 

In addition, we assume that our relationship with the Fund, the Education Trust, and the 
funded sites will be participatory and collaborative. Thus, our proposed management 
budget assumes that we will: 

• have regular "check in" phone contact with key personnel at the sites, in addition to 
formal data collection activities; 

• develop an active "listserve" connection with key actors in all sites; 
• serve as a conduit for dissemination to professional organizations through a website 

located at the University of Minnesota that will have "buttons" to all funded sites in 
addition to providing data from the research project. 

In addition, we find that several meetings per year with a representative of the funding 
agency are helpful in promoting solid and responsive research activities . We suggest that 
these can take place without additional expense to the evaluation through the attendance 
of the project director/manager at relevant professional meetings such as the American 
Educational Research Association, the American Evaluation Association, the Association 
for the Study of Higher Education, the ASCD annual meeting, etc. We assume that at 
least two meetings per year can be funded (partially) through attendance at meetings 
where both the funding agency and the project staff would normally attend. 
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Exhibit 1: Project Staff and Consultant Fees 

1999 Name/Title or Function 
Karen Louis, Principal Investigator/Team Coordinator 
Patricia Seppanen, Project Director 
Marv Sinclair , Team Coordinator 
John Romano , Team Coordinator 
Vanessa McKendall , Team Coordinator 
James Hearn, Team Coordinator 
Darrell Lewis , Consultant 
Sunny Hansen, Consultant 
Melissa Anderson, Consultant 

Heidi Howarth4 

Tom Helfman, Web Developer 
Research Assistants (3 at 50 % each) 

Advisory Group Members5 

1999 Subtotal 

2000 6 

Karen Louis , Principal Investigator/Team Coordinator 
Patricia Seooanen, Project Director 
Mary Sinclair, Team Coordinator 
John Romano , Team Coordinator 
Vanessa McKendall, Team Coordinator 
James Hearn, Team Coordinator 
Sunny Hansen, Consultant 
Melissa Anderson, Consultant 
Heidi Howarth 
Tom Helfman, Web Developer 
Research Assistants (3 at 503 each) 
TBA , Report Editor 
Advisory Group Members 

2000 Subtotal 

2001 
Karen Louis , Principal Investigator/Team Coordinator 
Patricia Seppanen, Project Director 
Marv Sinclair, Team Coordinator 
John Romano, Team Coordinator 
Vanessa McKendall , Team Coordinator 
James Hearn , Team Coordinator 
Sunny Hansen, Consultant 
Melissa Anderson, Consultant 
Heidi Howarth 
Tom Helfman, Web Developer 
Research Assistants (3 at 50 % each) 
Advisory Group Members 

2001 Subtotal 

37 

Direct and indirect operating 

costs are 35 % of daily fees 1 

Daily Fee2 No. of Days3 Total Cost 
$730 52 $37,960 
$398 91 $36,218 
$305 52 $15 ,860 
$6 13 26 $15 ,938 
$434 39 $16,926 
$747 26 $19 ,422 
$927 5 $4, 635 
$602 5 $3,010 
$602 10 $6,020 
$193 52 $10,036 
$143 52 $7,436 
$193 130 $75,270 
$602 10 $6,020 

$254,751 

$769 52 $39,988 
$418 91 $38,038 
$322 52 $16,744 
$646 26 $16,796 
$458 39 $17 ,862 
$788 26 $20,488 
$605 5 $3,025 
$605 10 $6,050 
$197 52 $10,244 
$148 52 $7,696 
$197 130 $76,830 
$266 52 $13 ,832 
$605 10 $6,050 

$273,643 

$808 52 $42,016 
$439 91 $39,949 
$338 52 $17,576 
$678 26 $17 ,628 
$481 39 $18 ,759 
$827 26 $2 1,502 
$605 5 $3,025 
$605 10 $6,050 
$201 52 $10,452 
$152 52 $7,904 
$201 130 $78,390 
$605 10 $6,050 

$269 ,301 



2002 
Karen Louis, Principal Investigator/Team Coordinator $848 52 $44,096 
Patricia Seppanen, Project Director $461 91 $41,951 
Mary Sinclair , Team Coordinator $354 52 $18,408 
John Romano, Team Coordinator $7 12 26 $18,5 12 
Vanessa McKendall , Team Coordinator $505 39 $19,695 
James Hearn, Team Coordinator $868 26 $22,568 
Darrell Lewis , Consultant $1,077 13 $14,001 
Sunny Hansen, Consultant $605 5 $3,025 
Melissa Anderson , Consultant $605 10 $6 ,050 
Heidi Howarth $205 52 $10,660 
Tom Helfman, Web Developer $157 52 $8,164 
Research Assistants (3 at 50 % each) $205 130 $79,950 
TBA , Report Editor $307 52 $15,964 
Advisory Group Members $605 10 $6,050 

2002 Subtotal $309,094 

2003 7 

Karen Louis , Principal Investigator/Team Coordinator $891 52 $46,332 
Patricia Seppanen, Project Director $484 91 $44 ,044 
Marv Sinclair, Team Coordinator $372 52 $19,344 
John Romano , Team Coordinator $748 26 $19,448 
Vanessa McKendall, Team Coordinator $530 39 $20,670 
Sunny Hansen, Consultant $605 5 $3,025 
Melissa Anderson , Consultant $605 10 $6,050 
Heidi Howarth $209 52 $10,868 
Tom Helfman, Web Developer $161 52 $8,372 
Research Assistants (3 at 50 % each) $209 130 $81 ,510 
TBA , Report Editor $322 78 $25,116 
Advisory Group Members $605 10 $6,050 

2003 Subtotal $290,829 

Total Exhibit 1: Staff and Consultant Fees $1 ,397,618 
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Exhibit 2: Travel and Conferences 

1999 T ype o f T. L r ip, ocahon, #P l #D 0 . 8 eop e, ays ns1te 
Site visit , California State/Los Angeles, 2 people , 5 days 
Site visit , Indiana State/Vigo County , 2 people, 5 days 
Site visit , Ohio State/Columbus , 2 people , 5 days 
Site visit , North Florida/Duval , 2 people , 5 days 
Site visits , SUWG/Clayton & U of G/Athens-Clarke, 2 people, 10 days 
Annual Site Conference , Washington DC , 4 people , 4 days9 

Annual National Advisory Group in Minneapolis , 5 people , 1 day10 

Planning meetings at DeWitt Wallace , 2 people , 1 day 11 

1999 Subtotal 

2000 
Site visit , California State/Los Angeles , 2 people , 5 days 
Site visit, Indiana State/Vigo County, 2 people , 5 days 
Site visit , Ohio State/Columbus , 2 people , 5 days 
Site visit , North Florida/Duval , 2 people , 5 days 
Site visits , SUWG/Clayton & U of G/Athens-Clarke , 2 people , 10 days 
Annual Site Conference , Washington DC , 4 people , 4 days 
Annual National Advisory Group in Minneapolis , 5 people , 1 day 
Planning meetings at DeWitt Wallace , 2 people , l day 

2000 Subtotal 

2001 
Site visit, California State/Los Angeles , 2 people , 5 days 
Site visit , Indiana State/Vigo County, 2 people , 5 days 
Site visit , Ohio State/Columbus, 2 people , 5 days 
Site visit , North Florida/Duval , 2 people , 5 days 
Site visits , SUWG/Clayton & U of G/Athens-Clarke , 2 people , 10 days 
Annual Site Conference , Washington DC , 4 people , 4 days 
Annual National Advisory Group in Minneapolis , 5 people , l day 
Planning meetings at DeWitt Wallace , 2 people , 1 day 

2001 Subtotal 

2002 
Site visit , California State/Los Angeles, 2 people, 5 days 
Site visit, Indiana State/Vigo County , 2 people , 5 days 
Site visit , Ohio State/Columbus , 2 people , 5 days 
Site visit, North Florida/Duval, 2 people, 5 days 
Site visits , SUWG/Clayton & U of G/Athens-Clarke , 2 people, 10 days 
Annual Site Conference , Washington DC , 4 people , 4 days 
Annual National Advisory Group in Minneapolis , 5 people , 1 day 
Planning meetings at DeWitt Wallace , 2 people , 1 day 

2002 Subtotal 

39 

Expected 
c t OS 

$4,090 
$3 ,930 
$3,930 
$3,930 
$5 ,460 
$7,400 

$6,840 

$3,040 
$38 ,620 

$4,090 
$3 ,930 
$3,930 
$3 ,930 
$5,460 
$7,400 
$6,840 
$3 ,040 

$38 ,620 

$4,090 
$3,930 
$3 ,930 
$3,930 
$5,460 
$7 ,400 
$6,840 
$3 ,040 

$38 ,620 

$4,090 
$3 ,930 
$3,930 
$3 ,930 
$5 ,460 
$7 ,400 
$6,840 
$3 ,040 

$38 ,620 



2003 
Site vis it, California State/Los Angeles, 2 people , S days $4,090 
Site visit, Indiana State/Vigo County , 2 people, S days $3 ,930 
Site visit , Ohio State/Columbus, 2 people , S days $3,930 
Site visit, North Florida/Duval, 2 people , S days $3,930 
Site visits, SUWG/Clayton & U of G/Athens-Clarke , 2 people , 10 days $5,460 
Annual Site Conference, Washington DC , 4 people, 3 days $6,800 
Annual National Advisory Group in Minneapolis , S people , 1 day $6,840 
Planning meetings at DeWitt Wallace , 2 people, l day $3,040 

2003 Subtotal $38,020 

Total Exhibit 2: Travel and Conferences $192,500 
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Exhibit 3: Other Major Project Costs 

1999 D ·r escnp 1011 o f C t OS 

Photocopying of instruments and annual summary of findings 12 

Long-distance telephone 13 

1999 Subtotal 

2000 
Photocopying of instruments and printing of early findings paper 
Long-distance telephone 

2000 Subtotal 

2001 
Photocopying of instruments and annual summary of findings 
Long-distance telephone 
Postage for mailing/return of written surveys 

2001 Subtotal 

2002 
Photocopying of instruments , printing of indicators report , findings summary 
Long-distance telephone 
Postage for mailing/return of written surveys 

2002 Subtotal 

2003 
Photocopying of instruments and annual summary of findings 
Long-distance telephone 
Postage for mailing/return of written surveys 

2003 Subtotal 

Total Exhibit 3: Other Major Project Costs 

lTOTAL COST (Exhibits 1, 2 and 3) 

4 1 

Expected 
c t OS 

$500 
$960 

$1,460 

$500 
$960 

$1,460 

$800 
$960 
$300 

$2,060 

$800 
$960 
$500 

$2,260 

$950 
$960 
$730 

$2,640 

$9,880 

$1,599,9981 



Budget Notes 

I 
The negotiated rate for proj ects of this type at the University of Minnesota is 35% of the total 

direct costs, excluding graduate research assistant fringe benefits. 

2 
Fees include direct salary, fringe benefits (27.5% and 28% for academic professionals, 8.4% for 

health benefits and $6.38 per hour for tuition for graduate research assistants) and indirect at 
35% (except where noted above) . 

3 
Staff Loading by year for FTE percentages per person per grant year. 

Staff Person 1999 2000 2001 2002 
Karen Louis, Principal Investigator/Team Coordinator 0.20 0.20 0.20 0.20 

Patricia Seppanen, Project Director 0.35 0.35 0.35 0.35 

Mary Sinclair, Team Coordinator 0.20 0.20 0.20 0.20 

John Romano, Team Coordinator 0.10 0.10 0.10 0.10 

Vanessa McKendall, Team Coordinator 0.15 0.15 0.15 0.15 

James Hearn, Team Coordinator 0.10 0.10 0.10 0.10 

Darrell Lewis, Consultant 0.02 0.00 0.00 0.05 

Sunny Hansen, Consultant 0.02 0.02 0.02 0.02 

Melissa Anderson, Consultant 0.04 0.04 0.04 0.04 

Heidi Howarth 0.20 0.20 0.20 0.20 

Tom Helfman, Web Developer 0.20 0.20 0.20 0.20 

Report Editor, TBA 0.00 0.20 0.00 0.20 

Research Assistants, TBA (three at 50% time each) 1.50 1.50 1.50 1.50 

4
Currently a doctoral student on payroll at the research assistant level. 

5 Assumes one day of review/preparation and one day of meeting. 

6 
Darrell Lewis will contribute his time in.kind in advising on data collection related to program 

policies in years 2000 and 2001 . 

7 
Sunny Hansen and Darrell Lewis will contribute their time in.kind in the preparation and review 

of the final report. 

8 
Trip budget assumptions: 

Per person: $1 ,200 airfare, $100 per night hotel, $34 per day meals ($50 per day in Los 
Angeles and Washington, D.C.) 

Per trip: $38 per day car rental (except Washington, D.C.), $200 ground transportation 
(total for Washington, D.C.) 

9 
We recommend extending this conference for two days in year 1999-2002 to focus on 

consensus-building (by site) on the indicators. If a longer meeting is not convenient for 
participants, we propose adding a second two-day meeting that focuses on consensus-building 
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2003 
0.20 

0.35 

0.20 

0.10 

0.15 

0.00 

0.00 

0.02 

0.04 

0.20 

0.20 

0.30 

1.50 



and sharing of findings/team reflection. In year 2003, the meeting wi ll be extended one day to 
focus on sharing of findings/team reflection. 

IOAd . . b d . v1sory tnp u get assumptions: 
Per person: $1,200 airfare, $100 per night hotel, $34 per day meals, $34 ground transportation 

11
DeWitt Wallace Readers Digest trip budget assumptions: 

Per person: $1,200 airfare, $220 per night hotel, $50 per day meals, $50 ground transportation 

12 
Copying at $.025 per page plus stapling, folding, and binding. 

13 
Phone charges for in-depth phone interviews twice a year with lead persons at participating 

universities and school districts (24, one hour calls at $20 per hour). 

43 



VII. Bibliography 

Bryk, A., Camburn, E., & Louis, K.S. (in press) Promoting school improvement through 
professional communities: An analysis of Chicago elementary schools. 

Campbell, C.A. & Dahir, C.A. (1997) . Sharing the vision - The national standards for 
school counseling programs. Alexandria, VA: American School Counselor Association. 

Chapman, D. (1991) Parents' perceptions of the effectiveness of public school counselors 
in college advising. School Counselor, 38, 4, 268-78. 

Darling Hammond, L. (1995) Rethinking teacher leadership through professional 
development schools. Elementary School Journal, 96, 1, 87-106 

Delbecq, A., Van de Ven, A., & Gustafson, D. (1975). Group techniques for program 
planning: A guide to nominal group and Delphi. Chicago: Scott Foresman. 

Fullan, M. (1995) The Leaming Consortium: A school-university partnership program. 
School Effectiveness and School Improvement, 6, 3, 187-9 1. 

Florida Department of Education. (1996). Florida's student development program. 
Tallahassee, FL: Author - Division of Applied Technology and Adult Education. 

Golston, S. (1995) Counseling faculty members' involvement in schools and school 
reform: A national survey. Counselor Education and Supervision, 34, 3, 243-52 

Gysbers, N.C. & Henderson, P. (1994). Developing and managing your school guidance 
program. (2nd Ed.) Alexandria, VA: American Counseling Association. 

Hansen, L.S., Walker, J. & Flom, B. (1995). GROWING SMART: What's working for 
girls in schools. Washington, D.C.: American Association of University Women. 

Herring, R. (1997). Multicultural counseling in schools. Alexandria, VA: American 
Counseling Association. 

Herring, R. (1998). Multicultural career counseling in schools. Alexandria, VA: 
American Counseling Association. 

Kobylarz, L. (1997). National career development guidelines, k-adult. Washington, 
D.C.: National Occupational Infomrntion Coordinating Committee. 

Lee, R. (1993) Effects of classroom guidance on student achievement. Elementmy School 
Guidance and Counseling, 27, 3, 163-71. 

Leithwood, K., & Louis, K.S . (Eds.). (In press). The learning school and school 
improvement: Linkages and strategies. Lisse, NL: Swets and Zeitlinger. 

44 



Lewis, D.R., Erickson, R.N., Johnson, D.R. , & Bruininks, R.H. (1991) . Using 
multiattribute utility evaluation techniques in special education. Unpublished 
manuscript, university of Minnesota, Institute on Community Integration. 

Liebernrnn, A. (1992) School/university collaboration: A view from the inside. Phi Delta 
Kappan, 74, 2, 147-52, 154, 156. 

Louis, K.S., & Miles, M.B. (1991). Improving the urban high school: What works and 
why. New York: Teachers College Press. 

Louis, K.S. and Anderson, M (1992) The changing locus of control over faculty research: 
From selfregulation to dispersed influence. In J. Sharp (Ed.) , Handbook of higher 
education, Vol. 7 (pp. 57-101). New York: Agathon 

Louis, K.S. Kruse S. & Associates (1994) Professionalism and community Thousand 
Oaks, CA: Corwin Press. 

Louis, K.S., Marks, H. , & Kruse, S. (1996). Teachers ' professional community in 
restructuring schools. American Educational Research Journal, 33(4), 757-798 . 

Louis, K.S ., Toole, J. and Hargreaves, A. (In press) School improvement. To appear in J. 
Murphy and K.S. Louis (Eds.) Handbook of research on educational administration. 
San Francisco: Jossey Bass. (An official publication of Division A, American 
Educational Research Association). 

Marks, H. & Louis, K.S. (in press) Democratic schools and capacities for organizational 
learning. Educational Administration Quarterly. 

Metcalf-Turner, P. (1994) School-university collaborations: An examination of faculty 
perceptions and attitudes. Louisville, KY: University of Louisville 

Newmann, F. & Wehlege, G. (1995) Successful school restructuring . Madison, WI: 
Center for Educational Research. 

Perry, N. (1995) The school counselor's role in educational reforn1. NASSP Bulletin, 79 
570, 24-29 

Romano, J. (1997) Stress and coping: A qualitative study of 4th and 5th graders. 
Elementary School Guidance & Counseling, 31, 4, 273-82 

Rosenbaum, J. (1996) Gatekeeping in an era of more open gates: High school counselors' 
views of their tnfluence on students' college plans. American Journal of Education, 104 
4, 257-79 

45 



Shlechty, P. (1997) Inventing better schools: An action plan for education reform. The 
Jossey-Bass Education Series. San Francisco: Jossey Bass. 

Senge, P. (1990) The fifth discipline. New York: Harper & Row. 

Seppanen, P.S . (1997, November) . Measuring processes and outcomes associated with 
organizational collaboration. Paper presented at the l i 11 annual meeting of the 
American Evaluation Association, San Diego, CA. 

Seppanen, P. S. (1994, April). Community-based arts partnerships as a vehicle for 
changing a college arts program. Paper presented at the annual meeting of the American 
Educational Research Association, New Orleans, LA. 

Seppanen, P.S. (1992) . Evaluation of the community arts partnership at the California 
Institute of the Arts, Plaza de la Raza, Social and Public Arts Resource Center, Watts 
Towers Arts Center. Final report prepared for The Nathan Cummings Foundation. 
Portsmouth, NH: RMC Research. 

Seppanen, P.S . (1990). Promoting voluntmy interorganizational arrangements: An 
analysis of three school-college collaborative projects in Massachusetts. Paper presented 
at the annual meting of the American Educational Research Association, Boston, MA. 
(ERIC Reproduction Service No. ED 318 384) . 

Sprinthall, N. (1980) Guidance and new education for schools. Personnel and Guidance 
Journal, 58, 7, 485-89 

Forsyth, P . B & Tallerico, M. , (Eds.) (1993) City schools: Leading the way. Thousand 
Oaks : Corwin. 

Thiessen, D.& Howey, K., (Eds.) (1998) Agents, provocateurs: Reform-minded leaders 
for schools of education. Washington, D.C., AACTE 

Vanderwood, M.L. & Erickson, R. (1994). Consensus bui lding. Special Services in the 
Schools , 9, 2, 99-113 . 

46 



Appendix A 

Research Questions 

Note: Recommended addi tions and changes to guid ing research questions are underlined . 

1. Program Planning Process : 

• W hat was each site's plan for implementing this new, academicall y-focused model? 
• What was each site's moti vation to change? 
• What is the nature of the leadershi p within the un iversities and their partner schools? 
• W hich stakeholders need to part icipate in the change process? 
• W hat was the role of each uni versity's school district partner in making and dec iding on a plan for the init ia ti ve? 
• W hat has been the role of the state and comm unity partners in planning for the ini tiat ive? 

2. Implementation: 

Recruitment and selection of candidates: 
• W hat are the criteri a and procedures fo r the recruitment and selecti on of candidates in the sites ' programs? 
• W hat is the program philosophy and miss ion guiding the recruitment and selection of candidates for the program (if 

any)? How do these goals dri ve at the recruitment and selec tion process? 
• How and to what extent do uni versities coll aborate with stakeholders' external to the uni versity in the recruitment 

and selection of new candidates for the program? 
• How does the admissions process screen app licants for school counseling? In what ways are admiss ions process and 

criteria aligned with the ski ll and ac ti vity ind icators? 
• Do the uni versities increase the di versity of candidates they recrui t? How? 

C11rric11l11111 changes: 
• W hat curriculum changes have occurred and how do these changes relate to the new academic and career preparation 

model of counselor training? 
• How did the uni versity's academic rev iew and approva l process affect the curriculum changes? 
• What is the sequence and content of courses in the program and how does it align with the sk ill and acti vity 

indicators? 
• How does the program utili ze a cohort model? 
• How will counselors be prepared to lad change efforts, initiate changes proacti vely with others, and serve as team 

members to increase student achievement and bring institutional changes that challenge educational inequi ty? 
• How and to what ex tent do uni versities co llaborate with other stakeholders in the deve lopment of new curriculum 

content, structure and seq uence of courses? 

Methods of In struction, Leaming the01y and practice: 
• How are learning theory and related practices integrated into the uni versities' instruction? 
• How do the program's fie ld experiences support the skill and task indicators? What are the guidelines for the fi eld 

experiences? How do they di ffer fro m guidelines used before the transformation planning? How and to what extent 
do the fi eld experi ences refl ect collaboration between the university and the K- 12 stakeholders? 

• How does the program contribute to supervision that is foc used on academic and career counseling issues rather than 
mental hea lth issues? 

• How does the program contribute to the counselor's ro le as a team member in the school working as a problem-
solver with teachers, principals, psychologists and others? 

• How does the program include advocacy and leadershi p stra tegies throughout the curriculum? 
• How does the program inc lude information about other cultures in the curr icu lum? 
• How does the program prepare counselors to use technology with students in all grade levels, for activ ities such as 

learning style assessments, career awareness exploration, course placement, career assessments, college selection, 
financial aid planning, and career planning? 

• How does the program prepare counselors to use data analysis in advocating for students (e.g ., disagg
0

regating 
achievement data to look at achievement di fferences between groups in order to advocate solutions to bring about 
equity)? 
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Induction of new counselors into th e school counseling profession and professional development for working counselors: 
• What professional development activities are provided for practicing counselors in the partner school district, and for 

graduates of the counseling programs? 
• Do working counselors possess the skil ls that are needed to assist students appropriately in meeting their academic 

and career preparation needs, and how does the professional deve lopment affect these sk ills? 
• What provis ion are made for the continued profess iona l development of working counselors in the partner school 

district> How inc lusive and effect ive are these act ivities? 
• How are graduates of the counseling programs inducted into the profession? 
• What policies and practices are in place to ensure that professiona l development acti vities for working counselors 

support the program philosophy/mission/goals? 
• W ho are the mentors for program graduates? What do the mentors do? Is there an established structure govern ing 

the mentors' responsibilities and accountability? Do mentors systematica ll y monitor the progress of program 
graduates and provide timely feedback on performance? 

• How is counselors' consultation with other profess ionals encouraged and modeled? 
• In what ways are counselors encouraged to take ri sks for students and to chall enge the system? 

Prof essional development fo r counselor educators: 
• What profess ional development activities are counselor educators engaged in that will he lp them tra in school 

counselors for the new vision (utilizing an education-based model ra ther than a mental health model)? 
• Is professional development for counselor educators conducted in a planned and systematic way, and if so, how is 

thi s done? 
• How are counselor educators engaged in foc used, reflec ti ve discuss ion on the philosophy, preparation, and ro le of 

"new vision" school counselors? 
• Do counselor educators presen t the results of their change efforts to their peers at professional meetings? 

University/school district partnerships: 
• What do the university/school district partnerships do, and how have they shaped the implementation of the new 

counselor preparation models? 
• How has the working relationshi p between the uni versity and the school dist ri ct changed? 
• What coll aborative processes are in place for un iversities to work wi th the partner school di stricts and communities 

fo r recruiting new candidates for the program? 
• How do working counselors, administrators and teachers prepare fo r the new ro le of school counselors and fo r 

profess ional development for counselors already on the job pri or to the implementation of the new model? 
• What university/school system activ ities are used to change the existing ro les of school counselors in the di strict? 
• What mechanisms are used to create a supporti ve environment for the new-vision trained? 
• In what ways and to what extent did the school districts shape the transformation of the uni versities' counselor 

preparation programs? 

University/state department partnerships: 
• How do the counselor educators and their school di strict partners work with the state education department to make 

changes in school counseling in the state? 
• How do counselor educators, school di strict personnel and state education department personnel collaborate to offer 

in-service to school counselors? 
• In what ways and to what extent do the partnerships between universities and state education departments (with 

significant input fro m the Education Trust) affect the development of state policy and pract ices regarding counselor 
education? 

• To what ex tent have state policies changed as a result of th is initiati ve? 

Co111111un ity partnerships: 
• How does the program integrate school and community serv ices? To what extent do new vision counselors use 

community resources to broker services fo r elementary, middle and high school children? 
• How is the program's fac ulty involved in the communi ty; serv ing as models and affecting school/community 

change? 
• What collaborati ve efforts with community members are being made to support closing the achievement gap through 

mentoring programs, use of data, and other means? 
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Costs: 
• How much does it cost each uni versity to implement their new model, over and above the cost of operating an 

ex isting counselor preparation program ? What additional costs (over and above the regular costs) would be incurred 
by other universities that implement these models in the future (bui lding on the experi ence of the implementation 
sites) ? What are the key components that affect program costs? 

• What fac tors contribute to the varyi ng costs among sites? 
• Does it cost more to operate a transformed counseling program than the pre-existing program , and if so, how much 

more? 
• What resources (e.g. staff, fac ilities, new fac ulty hires, graduate assistants) are prov ided by the uni versities and 

partner school districts? How important is thi s support in sustai ning the program? 
• How wi ll the financing of the program be sustained after the implementat ion grants end, and how much permanent 

funding will be provided by the universities to continue the work of the transformed programs? 

Guidance and support by the Education Trust: 
• What guidance and support did the Education Trust provide to the sites re lated to motivating insti tutional change? 
• What is the va lue-added of this ass istance and support? 
• How will the evaluation team work with the sites and the Educators Trust to identi fy core sk ills and activities that the 

newly minted counselors and counselor educators must possess? What ki nds of skill s and ac ti vities will be identified 
(e .g. quantitative and/or qualitative measures)? 

• What skill s and tasks should be foc used on as these indicators are developed? 
• To the extent possible, given the timing of the development of the indicators , how do trainees' performances 

compare with the indicators? 

3. Early Outcomes of Implementation 

• To what ex tent do newl y minted counselors have a belief system that clearly spells out goals and values consistent 
with the view that all children can achieve to high standards? 

• Have schools "bought in"? As counseling graduates start to work in schools, is there support for them in schools? 
Have counselor 's tasks in the school changed? How? 

• To what extent have the newly minted counselors been hired by the partner school districts? 
• Upon leaving these reformed counselor programs, what skill s do graduates possess? Are they full y equipped to assist 

students in reaching the ir academic goa ls? 
• Are they full y equipped to assist students in reaching their career goals (college preparat ion, careers, and 

aspirations)? 
• To what extent do counseling graduates established community support networks, and what kind of networks do they 

establish? 
• What is the early ev idence that newly minted counselors and working counselors who participate in professional 

development training have assumed leadership and advocacy roles in their partner schools? 

4. Impact Evaluation 

Preparation and baseline trends: 
• Which long-term outcomes are currently being used at each partner school district? By whom? By grade level? 
• What is the current status of target schools in the following outcome areas as of 2001 ? 

-focus of work of counselors 
-student achievement 
-student knowledge of careers and how to interpret 
-college go ing behavior 

Long-term outcomes: 
• To what ex tent have newly minted counselors and the ir new colleagues impacted students' school and post-school 

outcomes? 
-changes reflected in post-secondary prep and care prep courses taken by students with and without disabilities 
-changes reflected in students ' knowledge of career options 
-changes refl ected in school engagement (e.g. attendance, achievement, suspension, school completion) 
-changes reflected in post-secondary applications and enrollment 
-changes reflected in post-school employment 
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• How and to what extent have newly minted counselors, in collaboration with the ir new colleagues, had an impact on 
outcomes of low income and minority students? 
-ex tent schools have imp lemented spec ific practices and policies to meet career and post-secondary educational 
needs of low income and minority students 
-extent schools have gaps in students outcomes been minimized 

• To what ex tent do school staff members view and value the counselor's ro le in programmatic leadership and po licy 
development? 
-extent participation has on school counselors in school governance increased 
-extent has invo lvement of counselors in program and policy development increased 
-extent have perceptions of school staff and parents changed their perceptions of the school counselor's role fro m 
one of an ancillary staff member to core staff member 

• To what extent have the clerica l and minor administrati ve responsibilities of school counselors changed and/or been 
minimized? 
-extent have school staff and parents perceptions of the counselor 's role changed regarding responsibilities fo r 
c lerical tasks 
-ex tent has the time counselors spend on clerical and non-programmatic administrati ve duties been minimized 

• To what extent have the changes in the role of school counselors affected the work of teachers and administrators? 
-have changes in the role of counselors resulted in changes in classroom practices related to supporting the academic 
achievement of students 
-have changes in the role of counselors resulted in organi zational or resource allocation changes that would affect 
support for the academic achievement of students 
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Appendix B 

Products/Impact Sub-Study Work Plan 

Activity 1: Pilot and Collect Baseline Measures 

1.1 Determine which indicators can be collected consistently from existing databases across 
participating school districts 

1.2 Draft procedures and instruments for collecting existing baseline measures during Part I 
evaluation 

1.3 Develop and pilot use of instruments for collection new/non-existing impact evaluation 
data 

1.4 Collect baseline data 

Activity 2: Refine Impact Evaluation Design 

2.1 CAREI completes details for impact evaluation plan 
2.2 Discuss and refine revised impact eval uation plan with DW-RDF 

Activity 3: Project Management and Coordination 

3. 1 Develop detailed management plan 
3.2 Conduct monthly conference calls with DW-RDF 
3.3 Conduct regular CAREI evaluation team meetings 

Activity 4: Instrumentation and Data Collection 

4.1 Refine record review/data collection forms for existing school data 
4.2 Refine instrumentation and protocols for collec ting new data 
4.3 Collec t and enter data 

Activity 5: Data Analysis 

5. 1 Develop a detailed analysis plan and data table shells 
5.2 Complete content analyses of documents using standardized scoring rubrics 
5.3 Clean data files and run descripti ve analyses 
5.4 Complete analyses of evaluation questions one and two 
5.5 Complete analyses of evaluation questions three and four 

Activity 6: Report Preparation 

6.1 Prepare and submit draft one of final report 
6.2 Prepare and submit final report 
6.3 Share findings with sites 
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Appendix C 

Karen Seashore Louis 

Education 

Columbia University, New York, New York 
Doctorate in Sociology, 1975 

Swarthmore College, Swarthmore, Pennsylvania 
Bachelor of Arts, 1967 
History 

Professional Experience 

Center for Applied Research and Educational Improvement, University of Minnesota 
Director, 1997 to present 

College of Education and Human Development, University of Minnesota 
Associate Dean for Academic Affairs, 1994 to 1998 

Rijksuniversiteit van Utrecht, Vakgroep Onderwijskunde Fulbright Scholar, 1995 to 1996 

Department of Educational Policy and Administration, University of Minnesota 
Professor, 1991 to present 

Department of Educational Policy and Administration, University of Minnesota 
Professor, 1991to1994 

Department of Educational Policy and Administration, University of Minnesota 
Associate Professor, 1987 to 1991 

Rijksuniversiteit van Utrecht, Vakgroep Onderwijskunde Visiting Scholar, 1986 

Graduate School of Education, Harvard University 
Lecturer in Organizational Behavior, 1984 to 1987 

Center for Survey Research, University of Massachusetts 
Associate Director, 1982 to 1985 

Center for Survey Research, University of Massachusetts 
Associate Director, 1981to1987 

Abt Associates Inc. 
Associate Director in Education Area, 1979 to 1980 
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Abt Associates Inc. 
Senior Analyst, 1976 to 1981 

Department of Sociology, Tufts University 
Assistant Professor, 1973 to 197 6 

Bureau of Applied Social Research, Columbia University 
Research Associate, 1969 to 1972 

Tavistock Institute of Human Relations, London 
Research Assistant, 1967 to 1968 

Relevant Evaluation and Research Projects 

Karen Seashore Louis continued 

Principal Investigator, "Integrating the Core Cun-iculum," Minneapolis Public Schools and the 
Annenberg Foundation, 1997 to present 

Co-principal investigator, "Academic-Industry Relations." National Institutes of Health (subcontract 
to the Massachusetts General Hospital) , 1992-95 

Principal investigator, "Ethical Aspects of Academic - Industry Relations." National Science 
Foundation, 1992-94 

Principal investigator, Teachers' Professional Life Research Division, Center on Organization and 
Restructuring of Schools, funded by the Office of Educational Research and Improvement, U. S. 
Department of Education (subcontract with the prime grantee, the University of Wisconsin), 1990-95 

Principal investigator, "Improving the Urban High School." Various foundations and Regional 
Educational Laboratories, 1985-87 

Survey director, Study of University-Industry Relations, funded by the Department of Health and 
Human Services under subcontract with Harvard University, 1983-85 

Principal investigator, Study of the Research and Development Utilization Program, funded by the 
National Institute of Education, 1977-81 

Director of Analysis for the Organizational Change Study of the Rural Experimental School Program, 
funded by the National Institute of Education, 1976-79 

Relevant Publications and Technical Reports 
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Author of more than 75 books, book chapters, journal artic les and presentations related to organizational 
behavior, knowledge utilization, evaluation of educative refonm and innovations. Publications related to 
the proposed project: 

Louis, K.S. (accepted) Reconnecting knowledge utilization and school improvement: Two steps 
forward, one step back. In D. Hopkins (Ed .) lntemational Handbook of School Improvement. London : 
Cassell. 

Louis, K.S. & Versloot, B. (in press) Cultural diversity and high standards: A cautionary tale of 
comparative research. Educational Evaluation and Policy Analysis . 

Karen Seashore Louis continued 

Louis, K.S., Marks, H. and Kruse, S. (in press) Teachers ' professional community and school refonn. 
American Educational Research Journal. 

Louis, K.S. (submitted) Teachers ' quality of work life in restructuring schools: Results of a survey. 
School Effectiveness and School J111prove111ent. 

Leithwood, I., & Louis. K.S. (Eds.) . (In preparation). The Leaming School and School Improvement: 
Linkages and Strategies . Lisse, NL: Swets and Zeitlinger. 

Bryk, A., Camburn, E., and Louis, K.S. (1996) Promoting school improvement tlu·ough professional 
communities: An analysis of Chicago elementary schools . Paper presented at the annual meeting of the 
American Educational Research Association, New York. 

Louis, K.S., Kruse, S., & Associates. (1995) Professionalism and community. Perspectives 011 
reforming urban schools. Thousand Oaks, CA: Corwin. 

Louis, K. S. and Kruse, S.D. (1995) Creating Communities in Reform: Organizational Leaming in 
Restructuring Schools. Paper presented at the annual meeting of the University Council for Educational 
Administration, Salt Lake City, October 29. 

Murphy, J., & Louis, K.S. (Eds.). (1994). Reshaping the principals hip: Insights ji·om tra11sformatio11al 
reform efforts. Thousand Oaks, CA: Corwin. 

Simsek, H., & Louis, K.S. (1994) . Organizational change as paradigm shift. Journal of High er 
Education. 

Kruse, S., & Louis, K. S. (1994). Organizational learning in schools: A framework for analysis. (Paper 
presented at American Educational Research Association, New Orleans (innovation session) .) 

Kruse, S., and Louis, K.S. (1994) Teacher teaming in middle schools: Some dilemmas for professional 
community. Paper presented at the annual meeting of the University Council for Educational 
Administration, Philadelphia. 
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Eastwood, K., & Louis, K.S. (1992) . Restructuring that lasts : Managing the performance dip. School 
Leadership, 2, 2 12-225. 

Louis, K.S. (1992). Comparative perspectives on dissemination and knowledge use policies: Supporting 
school improvement. Knowledge: Creation, Diffusion, Utilization, 13(3), 287-304. 

Louis, K.S . (1992). Organizational Change. In M. Aikin (Ed.) , The Ency clopedia of educational 
research (6th ed., pp. 941-947). New York: MacMillan. 

Louis. K. S. (1992). Managing change in schools: What works. (Symposium at the California School 
Leadership Academy, Sacramento, Jan. 17.) 

Louis, K.S., & Miles, M .B. (1991). Improving the urban high school: What works and why. New York: 
Teachers College Press. 

Louis, K.S., & Smith, B. (1991 ). Restructuring, teacher engagement and school culture: Perspectives on 
school reform and the improvement of teachers' work. School Effectiveness and School Improvement, 2, 
34-52. 

Louis, K.S., & Miles, M .B. (1991 ). Managing reform: Lessons from a survey of an urban high school. 
School Effectiveness and School Improvement , 2, 75-96. 

Karen Seashore Louis continued 

Louis, K.S., & Loucks-Horsley, S. (Eds.). (1990). Supporting school improvement: A comparative 
perspective. Leuven, Belgium: Acco. 

Louis, K. S. (1990). Restructuring, school culture and teacher ' s work. (Invited presentation at the 
Minnesota Association oflndependent Schools, Feb. 16, 1990.) 

Louis. K.S., & Miles, M .B. (1990). Toward effective urban high schools: The importance of planning 
and coping. In W . Firestone, J. Bliss, & C. Richards (Eds.), Rethinking effective schools. New York: 
Praeger. 

Louis, K. S. (199). Teachers, power and school change. In W. Clune & J. Witte (Eds .), Choice and 
control in American education (pp. 381-390) . London: Falmer. 

Louis, K.S. (1989). Surviving institutional change: Reflections on curriculum reform in universities. 
New Directions in Higher Education , 66, 9-25. 

Louis, K.S. (1989). The role of the school district in school improvement. In M. Holmes, K. Leithwood, 
& D. Musella (Eds.) , Educational policy for effective schools. New York: Teachers College Press. 

Louis, KS, & Dentler, R .A. (1988). Knowledge use and school improvement. Curriculum Inquily, 18, 
32-62. 
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Miles, M., & Louis, K.S. (I 987). Research on institutionalization : A reflective review. In M. Miles, M. 
Ekholm, a& R. Vandenberghe (Eds.), Lasting school improvement: Exploring the process of 
institutionalization. Leuven, Belgium: Acco. 

Crandall , D .C., Eismann, J ., & Louis, K.S. (I 986). Strategic planning decisions that affect the success of 
school improvement effort. Educational Administration Quarterly, Su111111er, 2 1-53 . (William J. Davis 
Award) 

Louis, K.S., (I 986). Permanent innovations : Theoretical and administrative issues in institutionalizing 
change. In J . Voogt & A. Reints (Eds.), Naar Beter Ondenvijs. Tilburg, Netherlands, Zwijsen. (English 
title : Improving Education.) 

Louis, K.S ., van Velzen, W.G., Loucks-Horsley, S, & Crandall , D.C. (1985). External support systems 
for school improvement. In W .G. van Velzen et al. (Eds.) Making school improvement work: A 
conceptual guide to practice (pp. 181 -222). Leuven, Belgium: Acco Press. 

Louis, K. S. (I 983). Organizational contexts for evaluation . New Directions in Evaluation Research , 18, 
pp. 99- 11 2. 

Louis, K.S., (1982). Multi site/multi method studies: An overview. American Behavioral Scientist , 26, 
6-22 . (Reprinted in Evaluation Studies: Review Annual. Beverly Hills , CA: SAGE, 1984.) 

Corwin, R.G. , & Louis, K.S. (I 982). Organizational barriers to knowledge use. Administrative Science 
Quarterly, 27 . 

Rosenblum, S., & Louis, K.S. (I 981) . Stability and change: Innovation in an educational context. New 
York: Plenum Press. 

Louis , K.S., Kell , D., & Chabotar, K.J. (1981). Perspectives on school improvement: A casebook/or 
administrators. Washington, DC: National Institute of Education. 

Karen Seashore Louis continued 

Louis, K.S., & Rosenblum, S. (1981) . Designing and managing interorganizational networks . 
Washington, DC: National Institute of Education. 

Louis, K.S. , Rosenblum, S. , & Molitor, J. (I 981 ). Strategies for school improvement. Washington, DC: 
National Institute of Education. 

Louis, K. S. (1981). The role of external agents in knowledge utilization. In R. Lehming & M. Kane 
(Eds.) , Improving schools: Using what we know. Beverly Hills, CA: SAGE. 

Louis, K.S ., & Sieber, S.D. (1979). Bureaucracy and the dispersed organization: Th e educational 
extension agent experiment. Norwood, NJ: Ablex Publishing Corporation. 
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Sieber, S.D., & Louis, K. S. (1974). The use of educational !mow ledge. In William E. Hug (Ed.), 
Strategies for change in information programs. New York: R.R. Bowker. 
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Patr icia S. Seppanen 

Education 

Harvard University, Cambridge, MA 
Doctor of Education, 1988 
Specialization in Administration, Planning, and Social Policy 

Southern Illinois University, Carbondale, IL 
Master of Arts , 1972 
Specialization in Rehabilitation Services for Children 

Western Michigan University, Kalamazoo, MI 
Bachelor of Arts, 1970 
Major in Psychology, Minor in Sociology 

Professional Experience 

College of Education and Human Development, University of Minnesota, Minneapolis, MN, 
Associate Director, Center for Applied Research and Educational Improvement, 1996-present. 

RMC Research Corporation, Portsmouth, NH 
Senior Research Associate, 1989-94 

Harvard Graduate School of Education, Cambridge, MA 
Senior Researcher, Harvard Family Research Project, 1988-89 

Middlesex Community College, Bedford, MA 
Program Director, 1984-88 

Aetna Institute for Corporate Education, Hartford, CT 
Assistant to Senior Administrator, Business and Systems Planning, 1981 -83 

Minnesota State Department of Education, St. Paul, MN 
Federal Programs Monitoring Coordinator, 1978-81 

Hampshire Educational Collaborative, Hadley, MA 
Administrator of Special Education, 1975-78 

Spaulding Youth Center, Tilton, NH 
Director of Staff Training and Volunteer Services, 1972-74 

Relevant Evaluation and Research Projects 
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Evaluation Consultant to Work/Family Directions in the development of an overall accountabili ty and 
evaluation framework and approach for proj ects located across the U.S ., 1996-present. 

Group Facilitator, Minnesota Interagency Early Childhood Network, articulation of statewide outcomes 
and performance indicators for families and young children, 1995-96. 

Patricia S. Seppanen continued 

Evaluation Consultant, Evaluation of the Northside Minneapolis Welfare Refotm Initiative, funded by 
The McKnight Foundation, 1998-present. 

Co-principal Investigator, Evaluation of Arts for Academic Achievement in the Minneapolis Public 
Schools, funded by the Annenberg Foundation, 1998-present. 

Project Director, Evaluation of the Success for All Principals ' Academy, funded by the Danforth 
Foundation, 1998-present. 

Principal Investigator, Evaluation of the Family Services and Children's Mental Health Collaboratives, 
funded by the Minnesota Department of Children, Families and Leaming, 1994-present. 

Project Director, an Evaluation of the Performance of Minnesota Charter Schools, funded by the MN 
Department of Children, Families and Leaming, 1996-1997. 

Policy Analyst, Minnesota Feasibility and Design Study for a Statewide Student Perfomrnnce 
Accountability Report, funded by the MN Department of Children, Families and Leaming, 1996. 

Evaluation Consultant, Evaluation of the Minnesota Early Childhood Technical Assistance System for 
Family Support, funded by the MN Department of Children, Families and Leaming, 1995-present. 

Principal Investigator, Project to Identify Statewide Outcomes and Indicators for Minnesota's 
Prevention and Intervention Initiatives, funded by MN Planning, 1995-1996. 

Subcontract Project Director, The National Study of Charter Schools, funded by the U.S. Department 
of Education, 1995-1997. 

Project Director, Evaluation of the Partners in Change Project for The Center for Career Development 
in Early Care and Education, Wheelock College, 1994-1997. 

Project Director, Evaluation of the Set-Aside for Teacher Training and Innovation in Adult Education, 
funded by the U.S. Department of Education, 1993-1994. 

Project Director, Evaluation of the Strategic Sites Project for The Center for Career Development in 
Early Care and Education, Wheelock College, 1992-1994. 

Project Director, National Study of Before- and After-School Programs, funded by the U.S. Department 
of Education, 1991-1992. 
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Project Coordinator, National Early Childhood Technical Assistance System Outcome/Impact Study, 
funded by the U.S. Department of Education, 1990-1991. 

Project Director, Study of Family Support and Education Programs Sponsored by Community 
Education, funded by the C.S . Mott Foundation, 1988- 1989. 

Co-Director, Evaluation of FACT FIND: A Pilot Project Funded by the Bush Foundation for the Center 
for Early Education and Development at the University of Minnesota, 1988-1989. 
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Patricia S. Seppanen continued 

Relevant Publications and Technical Reports 

Author of over 35 technical reports , monographs, and journal articles related to the evaluation of 
educational initiatives, including school-college collaboration, professional development, and systems 
change. Publications directly relevant to the proposed evaluation include: 

Seppanen, P. (1997). Final report: Evaluation of Partners in Change. Prepared for The Center for 
Career Development in Early Care and Education at Wheelock College, Boston, MA. Minneapolis, MN: 
University of Minnesota, College of Education and Human Development, CAREi. 

College of Education and Human Development. (1996). Minnesota educational accountability 
reporting system: Feasibility and design study , Volume 1. Prepared for the Minnesota Department of 
Children, Families and Leaming. Minneapolis, MN: University of Minnesota, College of Education and 
Human Development. (contributing author) 

Bloomberg, L. , Seppanen P .S. & Stewart, D. (1995) . 17ie design, delive1y , and evaluation of co111111u11ity
based fa111ily service collaboratives: A review oftlie literature. Prepared for the Minnesota Department 
of Planning. Minneapolis, MN: University of Minnesota, College of Education and Human 
Development, Center for Applied Research and Educational Improvement. 

Seppanen, P.S. (1994). Final report: Evaluation of the strategic sites project. Prepared for The Center 
for Career Development in Early Care and Education. Portsmouth, NH: RMC Research Corporation . 

Seppanen, P.S . (1992) . Final report: Evaluation of the community arts partnership. Prepared for The 
Nathan Cummings Foundation. Portsmouth, NH: RMC Research Corporation. 

Seppanen, P.S. , Grover, J ., & Cray-Andrews, M. (1991). NEC*TAS outcome/impact study. Final report 
prepared for the National Early Childhood Technical Assistance System, Frank Porter Graham Child 
Development Center, University of North Carolina - Chapel Hill. (Contract No. 300-87-0163). 
Washington, DC: Office of Special Education Programs, U.S. Department of Education. 

Seppanen, P. (1997 , November). Measuring processes and outcomes associated with organizational 
collaboration. Paper presented at the Annual Meeting of the American Evaluation Association, San 
Diego, CA. 

Seppanen, P.S. , Ingram, D. , & Wunderlich, M. (1996, November). Conceptualizing and evaluating 
interagency collaborative initiatives. Presentation at the Annual Meeting of the American Evaluation 

Association, Atlanta, GA. 

Seppanen, P.S. & Erickson, R. (1996, June). Coming to consensus on complex issues. Presentation at 
the National Institute for Early Childhood Professional Development, the National Association for the 
Education of Young Children, Minneapolis, MN. 

C-10 



Seppanen, P.S. (1994, April). Community-based arts partnerships as a vehicle for changing a college 
arts program. Paper presented at the annual meeting of the American Educational Research Association, 
New Orleans, LA. 

Seppanen, P.S. (1992, November). Assessing interagency collaboration. Presentation at the State Even 
Start Coordinator Conference sponsored by the Office of Elementary and Secondary Education, U.S. 
Department of Education . 

Patricia S. Seppanen continued 

Suarez, T.M., Allis, M.R. & Seppanen, P.S . (1991 , April). Using multiple methods to describe and 
explain the outcomes of technical assistance. Paper presented at the annual meeting of the American 
Educational Research Association, Chicago, IL. 

Seppanen, P .S. (1990, April). Promoting voluntwy interorganizational arrangements. Paper presented 
at the annual meeting of the American Educational Research Association, Boston, MA. (ERIC 
Reproduction Service No. ED 318 384). 

Seppanen, P .S. ( 1989, October). Institutionalizing co111mw1ity and parent involvement in the public 
schools. Presentation at the Second National Institute on Parent Involvement in Education sponsored by 
the National Coalition for Parent Involvement in Education, Charlotte, NC. 

Seppanen, P.S . (1989 , May). Establishing cooperative and collaborative linkages. Presentation at the 
State Conference of Early Childhood Family Education Coordinators, St. Paul , MN. 

Seppanen, P.S. (1989, April). Interorganizational relations and the at-riskfamily. Paper presented at 
the National Training Institute: Community Collaboration for Early Childhood Education sponsored by 
the National Community Education Association, St. Louis, MO. (ERIC Reproduction Service No. ED 
313 172). 
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Melissa S. Anderson 

Education 

University of M innesota, Minneapolis, Minnesota 
Doctor of Education, 1990 
Higher Education 

University of Iowa 
Master of Science, 1978 
Mathematics 

St. Olaf College, Northfield, Minnesota 
Bachelor of Arts, 1976 
Mathematics 

Professional Experience 

Educational Policy and Administration, University of Minnesota, Minneapolis, Minnesota 
Associate Professor of Higher Education, Fall 1996 to present 
Assistant Professor of Higher Education, Fall 1991 to Summer 1996) 

National Science Foundation through the Acadia Institute's Project on Professional Values and Ethical 
Issues in the Graduate Education of Scientists and Engineers; Department of Educational Policy and 
Administration, University of Minnesota 
Post Doctoral Fellow, Fall 1990 to Summer 1991 

Educational Policy and Administration, University of Minnesota 
Teaching Assistant, Fall 1988, Fall 1989 
Instructor, Summer 1990 
Teaching Specialist, Fall 1990, Summer 1991 

Department of Educational Policy and Administration, University of Minnesota 
Office of Management Planning and Information Services, University of Minnesota. 
Research Assistant, Winter 1986 to Summer 1990 

Minnesota Higher Education Coordinating Board, St. Paul, Minnesota 
Intern, Spring 1986 to Spring 1988 

St. Olaf College, Northfield, Minnesota 
Instructor in Mathematics, 1981 to 1985 and 1987 to 1988 

Department of Mathematics, University of Iowa 
Teaching-Research Fellow in Mathematics, 1976 to 1980 
Teaching Assistant, 1980-1981 
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Melissa S. Anderson continued 

Publications 

Author of more than 70 journal articles, book chapters, technical reports and conference papers related to 
higher education. Publications directly related to the proposed project include: 

Anderson, Melissa S., and Judith P. Swazey . 1998. Reflections on the graduate student experience: An 
overview. In Melissa S. Anderson (Ed.), The Experience of Being in Graduate School: An Exploration. 
New Directions for Higher Education, no. 101 , Spring 1998. San Francisco: Jossey-Bass. 

Swazey, Judith P., and Melissa S. Anderson. 1996. Mentors, advisors and role models in graduate and 
professional education. Washington, D.C.: Association of Academic Health Centers . (To be reprinted 
in the AAHC's Managing the Academic Health Center Mission: Th e Searcl1for Integration , 1998.) 

Anderson, Melissa S. (Ed.). The Experience of Being in Graduate School: An Exploration. New 
Directions for High er Education, no. 101, Spring 1998. San Francisco: Jossey-Bass. 

Heam, James C., and Melissa S. Anderson. Clinical faculty in schools of education: Using staff 
differentiation to address disparate goals. Accepted for William Tierney (Ed.), volume on colleges of 
education. 

Anderson, Melissa S., and Elo C. Oju. In press. Help from facu lty : Findings from the Acadia Institute 
graduate education study (working title). In Glyn C. Roberts and Robert L. Sprague (Eds.) , Mentoring 
for Research Values: The Forgotten Factor (working title) , Champaign, Ill.: University of Illinois 
Press . 

Anderson, Melissa S., and James C. Heam. 1992. Equity issues in higher education outcomes. In 
William E. Becker and Darrell R. Lewis, (Eds.), Th e Economics of American High er Education, Boston: 
Kluwer Academic Publishers, 301 -334. 

Heam, James C., and Melissa S. Anderson. Conflict in academic departments: A longitudinal analysis. 
Paper presented at the Annual Meeting of the American Educational Research Association, San Diego, 
April , 1998. 

Louis, Karen Seashore, Melissa S. Anderson, and Eric Campbell. Effects of departmental climate on 
multiple forms of facu lty productivity. Paper presented at the Annual Meeting of the American 
Educational Research Association, Chicago, March, 1997. 

Heam, James C., and Melissa S. Anderson. Describing academic units: Alternative indicators of faculty 
composition. Paper presented at the Annual Meeting of the Southern Association for Institutional 
Research, Mobile, Alabama, October, 1996. 

Anderson, Melissa S. Professional values in graduate education: Departmental climate. Symposium 
presentation at the Annual Meeting of the American Association for the Advancement of Science, 
Baltimore, February, 1996. 
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Anderson, Melissa S. Why do science faculty do what they do?: The roles of preference, necessity, 
possibility and values in faculty work. Symposium presentation at the Annual Meeting of the American 
Educational Research Association, San Francisco, April , 1995. 

Louis, Karen Seashore, and Melissa S. Anderson. Are faculty and graduate students living in the same 
world?: Effects of facu lty perceptions of departmental life on graduate student experiences with 
misconduct. Presented at the Annual Meeting of the American Educational Research Association, New 
Orleans, April, 1994. 

Melissa S. Anderson continued 

Anderson, Melissa S. Toward a profile of the highly collaborative graduate program: Effects on 
doctoral experience and departmental environment. Presented at the Annual Meeting of the Association 
for the Study of Higher Education, Pittsburgh, November, 1993. 

Louis, Karen Seashore, and Melissa S. Anderson. Norms and countemorms of academic research: A 
hierarchical linear analysis of the effects of departmental climate and structure. Presented at the Annual 
Meeting of the American Educational Research Association, San Francisco, April, 1992. 

Swazey, Judith P. , and Melissa S. Anderson. The osmosis factor: Ethics and values in graduate 
education. Presented at the Annual Meeting of the Society for Social Studies of Science, Cambridge, 
Mass. , November, 1991. 

Anderson, Melissa S., and Karen Seashore Louis. Subscription to norms and countemorms of academic 
research: The effects of departmental structure and climate. Presented at the Annual Meeting of the 
Association for the Study of Higher Education, Boston, November, 1991. 

Anderson, Melissa S. Resource dependencies and organizational demography: A study of academic 
departments. Presented at the Annual Meeting of the Association for the Study of Higher Education, 
Portland, November, 1990. 

Louis, Karen Seashore, Melissa S. Anderson, and Judith P. Swazey. The university's role in regulating 
graduate education and research. Paper presented at the Annual Meeting of the Association for the Study 
of Higher Education, St. Louis, Missouri, November, 1988. 

Organizational models in higher education. Presentation to participants of USIA Uruguay-Minnesota 
Exchange on Higher Education Reform, University of Minnesota, March, 1995 . 

Frameworks for observing administrative processes in higher education. Invited presentation to the 
administration ofHamline University, March, 1992. 

Relevant Evaluation and Resarch Projects 

Principal Investigator, National Science Foundation, Grant Number SBR-9710734. Academic life 
project, 1997 to 2000 
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Spencer Post-Doctoral Fellowship, National Academy of Education (Spencer Foundation) . The Ethical 
Climate of Graduate Education, 1994 to 1996 

Co-Principal Investigator, National Science Foundation, Grant Number SBR-9222889. Professional 
values and ethical issues in the graduate education of scientists and engineers, 1993 to 1995 

Principal Investigator, University of Minnesota Graduate School Grant-in-Aid. Academic Life Project, 
1996 to 1997 

Department of Educational Policy and Administration, University of Minnesota. Support for the 
Academic Life Project. Summer 1995 

College of Education, University of Minnesota. Support for the Faculty Demography Project. Summer 
1992 
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Melissa S. Anderson continued 

Relevant Related Experience 

The Pew Charitable Trusts, Philadelphia, Pennsylvania, March, 1997; July, 1997 

Preparing Future Faculty Program, PFF Advisory Committee on Assessment, January-April, 1998 

The College Board, New York, contributed to MSPAN Report to the Minnesota Higher Education 
Coordinating Board, 1989 
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Lorraine (Sunny) Sundal Hansen 

Education 

University of Minnesota, Minneapolis, Minnesota 
Doctorate of Education, 1962 
Counseling and Guidance 

University of Minnesota, Minneapolis, Minnesota 
Master of Arts, 1957 
Curriculum and Instruction 

University of Minnesota, Minneapolis, Minnesota 
Bachelor of Science, 1951 
English and Journalism 

Certification 

School Counselor - Life Certificate 
National Certified Counselor, National Board of Certified Counselors 
National Certified Career Counselor, National Board of Certified Counselors 

Professional Experience 

College of Liberal Arts, University of Minnesota, Minneapolis, Minnesota 
Adjunct Professor, 1983 to present 

Student Personnel Psychology Program, University of Minnesota 
Director, BORN FREE, 1976 to present 

Educational Psychology, College of Education, University of Minnesota 
Professor, 1972 to present 

Counseling and Student Personnel Psychology, University of Minnesota 
Program Coordinator, 1974 to 1977 

Department of Counseling and Student Personnel Psychology, Marshall-University High School 
Associate Professor and Consultant, 1968 to 1971 

Counselor Education, College of Education, University of Minnesota 
Assistant Professor, 1962 to 1967 

University High School and Marshall-University High School 
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Director of Counseling, 1962 to 1967 

University High School, University of Minnesota 
Counselor and Counselor Supervisor, 1960- 1962 

University High School, University of Minnesota 
Student Teacher Supervisor, English and Journalism, 1954 to 1959 

The Laboratory School, University of Chicago, Chicago, Illinois 
Teacher, English, 1953 to 1954 

St. Louis Park High School, St. Louis Park, Minnesota 
Teacher, English, 1951to1953 

Relevant Related Experience 

Lorraine "Sunny" Hansen continued 

Center for Applied Research and Educational Improvement, North High/BORN FREE Collaborative 
Qualitative Study of "Career Dreams and Hopes," 1996-97. 

AAUW Educational Foundation Grant on "Literature Review of K-12 School Climate Impact on Girls of 
All Backgrounds." American Association of University Women, January, 1994 

Summer Institute: Leadership for Career Development. Submitted to NOICC, Summer, 1992 

"Career Patterns of Women Leaders" Project. Grant from Dayton/Hudson-YWCA, Minneapolis, 
February, 1987 

TVIS Course on Career Development. Small Grants Program, University of Minnesota, Minneapolis, 
1980 

Project BORN FREE. Career Development Training Modules to reduce sex-role stereotyping in 
Educational Institutions, kindergarten-college. Two-year grant funded under the Women's Educational 
Equity Act, USOE, September, 1976-August, 1978 

Media Production Fund. Color Video Cassette Series on Career Development of Women, 1974 (4 half
hour videotapes for instructional use) 

Project TECE, Teacher Education for Career Education, Minnesota Department of Education, Vocational 
Education, 1972-7 4 

Leadership Development in Career Education, Minnesota Department of Education, Vocational 
Education, 1971-74 
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Career Development Leaming Packages, Junior High and Senior High, Minnesota Department of 
Education, Pupil Personnel Services, 1970-74 

Education Development Program, Utilizing Volunteers to Promote Student Career Development, 1971 

Relevant Related Publications 

Author of over 100 textbooks, monographs, and journal articles regarding career development and the 
role of the counselor. Selected publications include: 

Counseling and Helping Across Cultures. (Co-Author w/T. Skovholt, J. Romano, & K. Thomas). Under 
development. 

Gender Issues in Cross-Cultural Counseling. In Pedersen, Draguns, Trimble, and Lonner, Counseling 
across Cultures (w/E. Gama). In press . 

Lorraine "Sunny" Hansen continued 

"Integrating Our Lives, Shaping Our Society." Vocational Guidance Bulletin, spring, 1997. International 
Association of Educational-Vocational Guidance. 

Integrative Life Planning: Critical Tasks for Career Development of Changing Life Patterns. San 
Francisco: Jossey Bass, 1996. 

Growing SMART: What's Working for Girls in Schools. American Association of University Women, 
Washington, D.C. (August, 1995). Invited monograph. 

"A Strategic Plan for AACD's Future." (w/R. Nejedlo & J. Myers) Journal of Counseling and 
Development, January, 1994. 

Integrative Career Development. Minneapolis, MN: TVIS Study Guide. Revised, 1993-94. 

Integrative Career Development. Supplementary Readings. TVIS Independent Study Course Revision, 
1993-94. 

"Partnerships, Inclusivity, and Connectedness in the 21st Century." Futures Research Quarterly, 9(3), 
1993 , 5-20 (Lead Article). 

A Coming of Age: Addressing the Career Development Needs of Adult Students in University 
Settings. (w/D. Keierleber). In Lea, D., & Leibowitz, Z. (Eds.) , Adult Career Development: Concepts, 
Issues, and Practices, pp. 312-339. Alexandria, VA: National Career Development Association, 1992. 

Dare to Dream: Career aspirations and Interventions in childhood and adolescence. (w/B . Biernat) In J. 
Lewis, L. Bradley, & B. Hayes (Eds.), Counseling Women Over the Life Span, pp. 13-54. 
Denver, CO: Love Publishing Co., 1992. 
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"Integrative Life Planning: Work, Family, Community ." Futurics, 15(3&4). Special Issue. Papers from 
the World Future Society 1991 Conference : Creating the 21st Century: Individual Responsibility, 1991. 

"Work/Family Linkages: Neglected Factor in Career Guidance Across Cultures," Vocational Guidance 
Quarterly, March, 1985. 

"Work/Family Linkages: Neglected Factor in Career Guidance Across Cultures," Vocational Guidance 
Quarterly, March, 1985. 

Career Development and Planning. Minneapolis, MN: Television Independent Study, 1984 (Study 
Guide for TVIS Course). 

Career Development and Planning. Minneapolis, Minnesota: Television Independent Study, 1984 
(Book of Readings for TVIS Course) 

Eliminating Sex Stereotyping in Schools. A Regional Guide for Educators in North America and 
Western Europe. Paris, France: UNESCO, 1984 (250 pages). 

Career Development and Planning. Minneapolis, Minnesota: Continuing Education and Extension , 
University of Minnesota, 1982. 

"New Goals and Strategies for Vocational Guidance and Counseling," International Journal for the 
Advancement of Counseling, Summer, 1981. 

Lorraine "Sunny" Hansen continued 

Contributor, The Evidence for Sex Equity. Women's Educational Equity Act Advisory Council and 
National Institute of Education (1981 ). 

Career Development Education: A Program for Teachers and Counselors (with others). Monograph 
Revision, National Vocational Guidance Association, 1980. 

"School Curriculum, Developmental Career Guidance and Changing Roles of Women and Men." Paper 
presented at International Conference on "Guidance Through the Curriculum," Cambridge University, 
Cambridge, England. Sponsored by UNESCO, NICEC and IAEVG, July 3, 1979 (Conference 
Proceedings). 

Career Development and Counseling of Women (with Rita S. Rapoza) . Springfield, Illinois: Charles C. 
Thomas, 1978. 

Position Paper on Counselor Preparation for Career Development. ACES Journal , May, 1978 
(Association for Counselor Education and Supervision) . 

An Examination of the Concepts and Definitions of Career Education. Washington, D.C.: National 
Advisory Council for Career Education, December, 1976 (Commissioned Paper). 
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Educating for Career Development (with W. Tennyson, M.K. Klaurens, and M.B . Antholz). St. Paul : 
Minnesota Department of Education, 1975. 

"A Career Management Model for Counselor Involvement" (with W. Tennyson). In Career 
Development: Guidance and Education, Special Issue of Personnel and Guidance Journal, May, 1975, 
pp. 638-645. 

A Process Model for Changing Counselor Education Departments" (with M. Leonard and L. 
Knefelkamp). In M. Guttman and P. Donn, Women and ACES: Issues and Perspectives. Association for 
Counselor Education and Supervision, 1974, 69-80. 

Toward More Effective Practice: Emerging Models and Programs (with H. Borow). In H. Borow (Ed.), 
Career Guidance for a New Age. Boston: Houghton-Mifflin, 1973, 30 pages. 

"Social Aspects and Considerations of Career Education." In M. Larson (Ed.), Conference Proceedings, 
Three Curriculum Institutes for Career Education: Fort Collins, Colorado; Washington, D.C. ; Auburn, 
Alabama, 1972 (ERIC). 

"A Model for Career Development through Curriculum," Personnel and Guidance Journal , October, 
1972, 51, 243-250 (Reprinted). 

Guidance through the Curriculum (with W. Tennyson). In Encyclopedia of Education. MacMillan 
Company, 1971. 

Career Guidance Practices in School and Community. ERIC-NVGA Monograph. Washington, D.C.: 
National Vocational Guidance Association, 1970. 

Pressures on the Counselor. In A. Stiller (Ed.) , School Counseling, 1967: A View from Within. First 
Yearbook, American School Counselor Association. Washington, D.C.: American Personnel and 
Guidance Association, pp. 145-183. 

"Implementing Career Development Theory in the Secondary School," Indiana Personnel and Guidance 
Journal , Fall, 1967. 

Lonaine "Sunny" Hansen continued 

"Theory into Practice: A Practitioner Looks at Career Guidance in the School Curriculum," Vocational 
Guidance Quarterly, December, 1967, pp. 97-103 (Reprinted) . 

"Helping Students in Pre-College Decision Making," Journal of the Association of College Admissions 
Counselors (ACAC), Vol. 12, No. 3, Spring, 1967, pp. 4-5. 

"Breaking the Cultural Barrier," The School Counselor, December, 1965. 

"How Can We Use Appraisal Data for Students' Welfare?" The School Counselor, Vol. 14, No. 5, May, 
1965, pp. 281-286 (Reprinted). 
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James C. Hearn 

Education 

Stanford University, Stanford, California 
Doctorate of Sociology of Education, 1978 

Stanford University, Stanford, California 
Master of Arts in Sociology, 1976 

University of Pennsylvania, Wharton School, Philadelphia, Pennsylvania 
Master of Business in Finance, 1970 

Duke University, Durham, North Carolina 
Bachelor of Arts in Business Administration, 1968 

Professional Experience 

College of Education and Human Development, University of Minnesota, Minneapolis, Minnesota, 
Professor and Chair, Department of Educational Policy and Administration, 1998 to present. 

Institute of Higher Education, University of Georgia, Athens, Georgia 
Professor, Higher Education, 1990 to 1998. 

College of Education, University of Minnesota, Minneapolis, Minnesota 
Assistant to Associate Professor, Department of Educational Policy and Administration, 1982 to 1990. 

Advanced Technology Incorporated, Operations Analysis Directorate, Social Science Operations 
Center, Reston, Virginia 
Principal Analyst and Deputy Program Director, 1981 to 1982. 

American College Testing Program (ACT), Washington, D. C. 
Director, Social and Economic Research, 1980 to 1981. 

Stanford University, Stanford, California 
Research Assistant to Professor RudolfH. Moos, Social Ecology Laboratory, 1974 to 1978. 

Mary Holmes College, West Point, Mississippi 
Director, Institutional Research, 1971 to 1973 .. 

First National Bank of Atlanta, Atlanta, Georgia 
Financial and Economic Analyst, 1970 to 1971. 

Related Evaluation and Research 
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Principal Investigator, U.S. Department of Education grant entitled "Continuation Grant: Efficiency 
and Equity Effects of Vocationally Focused Postsecondary Education and Training," 1991 

Principal Investigator, U.S. Department of Education grant entitled "Efficiency and Equi ty Effects of 
Vocationally Focused Postsecondary Education and Training," 1990 

Principal Investigator, College of Education, University of Minnesota, for the initiation of a study of 
the socioeconomic effects of enrollment in certain vocational courses in high school, 1989 

James C. Heam continued 

Principal Investigator, Spencer Foundation grant entitled "The Changing Demography of Academic 
Departments: An Organizational Analysis," 1988 to 1990 

Awarded a Faculty Summer Research Fellowship for the Summer of 1986 by the Graduate School of the 
University of Minnesota, for a project entitled "Determinants of Nontraditional Postsecondary 
Enrollments." 

Principal Investigator, College of Education of the University of Minnesota, for the initiation of a 
survey investigating the effects ofrising tuition on the postsecondary enrollment patterns of Minnesota's 
high-school graduates, 1994 to 1985 

Principal Investigator, Spencer Foundation grant to investigate college attendance patterns among the 
high-school graduates of 1980, 1984 to 1985 

Senior Analyst , Center for Urban and Regional Affairs and from the Office of the Vice President for 
Academic Affairs at the University of Minnesota to support a project investigating the effects of rising 
tuition on the enrollment patterns of Minnesota 's postsecondary institutions, 1984 to 1985 

Principal Investigator, University of Minnesota Graduate School to complete a project entitled 
"Equality of Opportunity in Students' Postsecondary Institutional Destinations" (see 1982-83 Graduate 
School grant, below), 1984 to 1985 

Principal Investigator, University of Minnesota Graduate School to initiate a project entitled "Equality 
of Opportunity in Students' Postsecondary Institutional Destinations," 1982 to 1983 

Relevant Publications and Technical Reports 

Author of over 90 journal articles, publications, book chapters and technical papers. Selected 
publications include: 

Heam, J.C. and J. Sandor. International higher education. In D. Levinson, A.R. Sadovnik, and P.W. 
Cookson, Jr. (Eds.), Education and Sociology: An Encyclopedia . New York: Garland Publishing, 
forthcoming. 

Heam, J.C. Review of Wise Moves in Hard Tim es: Creating and Managing Resilient Colleges and 
Universities, by David W. Leslie and E.K. Fretwell. Journal of Higher Education, 1998, 69, 4, 467-469. 
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Heam , J. C. Organizational constraints on institutional effectiveness and institutional research. Paper 
presented at the annual meeting of the Association for Institutional Research, Minneapolis, May, 1998. 

Heam, J.C. and M.S. Anderson. Conflict in academic departments : A longitudinal analysis. Paper 
presented at the annual meeting of the American Educational Research Association, San Diego, April , 
1998. 

Heam, J.C. and M.S. Anderson. Clinical faculty in schools of education: Using staff differentiation to 
address disparate goals. Paper presented at the annual meeting of the American Educational Research 
Association, San Diego, April , 1998. 

Heam, J.C. Review of Beating the Odds: How the Poor Get to College, by Arthur Levine and Jana 
Nidiffer. Teachers College Record, 1997, 98, 3, 561-563. 

James C. Heam continued 

S.H. Frost, J.C. Heam, and G.M. Marine. State policy and the public research university: A case study of 
manifest and latent tensions. Journal of High er Education , 1997, 68 , 4, 363-397. 

Heam, J.C. and C.P. Griswold. State-level centralization and policy innovation in U.S . postsecondary 
education. Educational Evaluation and Policy Analysis, 1994, .!..§., 2, 161 -190. Reprinted in The ASHE 
Reader on Public Policy and High er Education, L. Goodchild, C.D. Lovell , E.R. Hines, and J.I. Gill 
(Eds.) . Needham Heights, Massachusetts: Simon and Schuster, 1997. 

Heam, J.C. Transforming higher education: An organizational perspective. Innovative Higher 
Education , 1996, ~' 2, 141 -154. 

Heam, J.C. and J.R. Lough. Operations research/management science in higher education. In S.I. Gass 
and C.M. Harris (Eds.), The Ency clopedia of Operations Research and Management Science, pages 279-
283. Amsterdam: Kluwer Publishers, 1996. 

Heam, J.C. , M.S. Anderson, and J.C. Eck. Describing academic units: Alternative indicators of faculty 
composition. Paper presented at the joint annual meeting of the Southern Association of Institutional 
Research and the Society for College and University Planning, Mobile, AL, October, 1996. 

Heam, J.C., C.P. Griswold, G.M. Marine, and M.L. McFarland. Dreams realized and dreams deferred: A 
causal analysis of six years of educational expectations and attainment. Paper presented at the annual 
meeting of the Association for the Study of Higher Education, Orlando, FL, November, 1995. 

Frost, S.H., J.C. Heam, and Ginger M. Marine. Painful choices: Emerging tensions between universities 
and their publics. Paper presented at the annual meeting of the Association for the Study of Higher 
Education, Orlando, FL, November, 1995 . 

Heam, J.C., R. Clugston, and R. Heydinger. Five years of strategic environmental assessment efforts at a 
research university: A case study of an organizational innovation. Innovative Higher Education , 1993, 
18, 1, 7-36. 
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Lewis, D.R., J.C. Heam , and E.E. Zilbert. Efficiency and equi ty effects of vocationally focused 
postsecondary education. Sociology of Education , 1993, 66, 188-205. 

Heam, J.C. and C. Griswold. State-level centralization and policy innovation in U.S. postsecondary 
education. Invited paper presented at the 31st Congress of the International Institute of Sociology, Paris, 
June, 1993. 

Heam, J.C. The role of the land-grant university in the nation's educational goals. Paper presented at 
the annual meeting of the Association for Institutional Research, Atlanta, May, 1992. 

Heam, J.C. Emerging variations in postsecondary attendance patterns: An investigation of part-time, 
delayed, and non-degree enrollment. Research in High er Education , 1992, 33 , 6, 657-687. 

Heam, J.C. The teaching role of contemporary American higher education: Popular imagery and 
organizational reality. In W.E. Becker and D.R. Lewis (Eds.), Th e Economics of American High er 
Education, pages 17-68. Boston: Kluwer Publishers, 1992. 

Anderson, M.S. and J.C. Heam. Equity effects in higher education. In W.E. Becker and D.R. Lewis 
(Eds.) , The Economics of American Higher Education, pages 301 -334. Boston: Kluwer Publishers, 1992. 

Heam, J.C. Academic and nonacademic influences on the college destinations of 1980 high school 
graduates. Sociology of Education , 1991, 63 , 4, 158-171. 

James C. Heam continued 

Heam, J.C. Pathways to attendance at the elite colleges. In P.W. Kingston and L.S. Lewis (Eds.), Th e 
High Status Tracie Studies of Elite Schools and Stratification, pages 121-145. Albany, New York: 
SUNY Press, 1990. 

Heam, J.C. Who attends the high tuition colleges? Paper presented at the annual meeting of the 
Association for the Study of Higher Education, Atlanta, November, 1989. 

Heam, J.C. Determinants of postsecondary education attendance: Some implications of alternative 
specifications of enrollment. Educational Evaluation and Policy Analysis, 1988, 10, 2, 172-185 . 

Heam, J.C. Attendance at higher-cost colleges: Ascribed, socioeconomic, and academic influences on 
student enrollment patterns. Economics of Education Review, 1988, 7, 1, 65-76. 

Heam, J.C. Impacts of undergraduate experiences on aspirations and plans for graduate and professional 
education. Research in Higher Education , 1987, 27, 2, 119-141. 

Heam, J.C. An exploration of nontraditional postsecondary enrollment patterns. Paper presented at the 
annual meeting of the Association for the Study of Higher Education, Baltimore, November, 1987. 
Available in microfiche as ERIC No. 292398. 

Heam, J.C. Determinants of college students ' overall evaluations of their academic programs. Research 
in Higher Education, 1985, 23, 4, 413-437. 
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Heam, J.C., R. Fenske, and D. Curry. Unmet financial need among postsecondary students: A statewide 
study. Journal of Student Financial Aid, 1985, 15 , 3, 31-44. 

Heam, J.C. and R.B. Heydinger. Scanning the external environment of a university: Objectives, 
constraints, and possibilities. Journal of Higher Education, 1985, 56, 4, 419-445. 

Heam, J.C. , H. Sano, and S. Urahn. Targeted Subsidization of Postsecondwy Education E11rol/111ent in 
Minnesota: A Policy Evaluation. Center for Urban and Regional Affairs Publication No. 85-9. 
Minneapolis: Center for Urban and Regional Affairs, 1985, 161 pages. 

Heam, J.C. and S. Wilford. A Commitment to Opportunity : Tlz e Impacts of Federal Student Financial 
Aid Programs. Report prepared for the Twentieth Anniversary Observance of the Signing of the U.S. 
Higher Education Act of 1965, San Marcos, Texas, November, 1985. Austin, TX: Texas Guaranteed 
Student Loan Corporation, 1985, 78 pages. 

Heam, J.C. Determinants of college students' overall evaluations of their academic programs. Paper 
presented at the annual meeting of the American Educational Research Association, Chicago, April, 
1985. 

Heam, J.C. Impacts of undergraduate experiences on educational aspirations and plans . Paper presented 
at the annual meeting of the American Educational Research Association, New Orleans, April, 1984. 
Available in microfiche as ERIC No. ED24565 l. 

Heam, J.C. The relative roles of academic, ascribed, and socioeconomic characteristics in college 
destinations. Sociology of Education, 1984, 57, 1, 22-30. 

Heam, J.C. Major choice and well-being of college men and women: An examination from 
developmental , organizational , and structural perspectives. Sociology of Education, 1980, 53, 167-178. 

James C. Heam continued 

Heam, J.C. Effects on enrollments of changes in student aid policies and programs. In J. Henry (Ed.) , 
New Directions for Institutional Research: The Impact of Student Financial Aid on Institutions, No. 25 , 
pages 1-14. San Francisco: Jossey-Bass, 1980. 

Heam, J.C. and R. Moos. Subject matter and classroom climate: A test of Holland ' s environmental 
propositions. American Educational Research Journal, 1978, 15, 111 -124. 
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Heidi Barajas Howarth 

Education 

University of Minnesota, Minneapolis, Minnesota 
Doctor of Sociology, 1998 (anticipated) 

University of Utah 
Master of Science, 1994 
Sociology 

University of Utah 
Bachelor of Arts, 1992 
Spanish/Education 

Teaching Experience 

University of Minnesota, Minneapolis, Minnesota, Department of Sociology, Sociological 
Perspectives of Race, Class, Gender 

University of Minnesota, Minneapolis, Minnesota, General College, People and Problems 

Community and University Committee Work 

College of Education and Human Resources Literacy Advisory Board, University of Minnesota, present 

Big Brothers and Big Sisters of America, 1998 

El Puente Mentor Program, 1996-98 

Minnesota Outreach Program on Hispanic Dropouts in Minnesota, 1995-96 

University of Minnesota Sociology Research Institute, 1994-95 

Graduate Student Advisory Committee, 1992-94 

University of Utah Equal Opportunity Commission, student representative, 1991-92 

Related Publications 

Mentoring: Can Community Service Positively Affect Chicano Latino Graduation and Retention? 1998 
HACU Conference, San Diego, California 
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Chicano Latinos and the University Community: K- 12 and University Students Struggle for Educational 
Success. Midwest Qualitative Research Conference, June 1998, Minneapolis, Minnesota. 

Heidi Barajas Howarth continued 

Howarth, H.B. & Strommer, J. (February 1998) Living outside, inside: Chicano Latinos and ethnic 
identity in the educational community . Ethic Studies Review, 21, 1. 

Heidi Barajas Howarth continued 

Mentoring and Identify: Chicano Latino K-12 and University Students. Minnesota College Personnel 
Association, November 1997, Minneapolis, Minnesota . 

Facilitating Out: Hispanic Youth and the Educational Process. Pacific Sociological Association, April 
1997, San Diego, California. 

Living Outside, Inside: Chicano/Latinos Experiencing Ethnic Identify in a University Community. 
National Association for Ethnic Studies Conference 25 1

1i Silver Anniversary, March 1997, Lacrosse, 
Wisconsin 

Working at Schooling; the Educational Process for Hispanas . Pacific Sociological Association, April 
1996, Seattle, Washington. 

Being Facilitated Out: Issues in Chicano/Latino High School Student Retention. 81
1i Annual National 

Conference on Race and Ethnicity in American Higher Education, June 1995, Santa Fe, New Mexico . 

Minority Researchers and Marginalized Populations: A Look at Attitudes of Hierarchy, Domination and 
Exploitation. Pacific Sociological Association, April 1995. 

Chicano/Latino Drop-Out: Omi and Winant 's The01y of Racial Formation. Sociology Research 
Institute, University of Minnesota, Minneapolis, Minnesota, May 1995 . 

"Characteristics of Chicano/Latino Dropouts in Minnesota: A Survey of Eighth and Fifth Graders ." 
Final Report to the Legislature, State of Minnesota. Robert M. Davison Aviles, Heidi Barajas Howarth, 
Manuel P. Guen-o, and Glenn Thomas. June 1995. 

Access and Ethics: A Reflection on Qualitative Fieldwork with Young Hispanics . Pacific Sociological 
Association, April 1994, San Diego, California. 

Howarth, H. B. (January 1994). The creation of education by Hispanic females: Exploration in Ethnic 
Studies, 17, 1. 

"Preliminary Report: Findings and Recommendations: Characteristics of Chicano/Latino Dropouts ." 
Report to the Legislature, State of Minnesota. Robert M. Davison Aviles, Heidi Barajas Howarth, 
Manuel P. Guen-o, and Glenn Thomas. December 1994. 

Religion and Race: The Effect of Dominant Religion on Experiences of People of Color. National 
Association for Ethnic Studies Conference, March 1993, Salt Lake City, Utah. 
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Th e Creation of Education by Hispanic Wom en. National Association for Ethnic Studies Conference, 
March 1993, Salt Lake City, Utah. 

Conference Session Discussant for the National Undergraduate Conference, University of Utah, Salt 
Lake City, Utah, 1993. 
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Dar rell R. Lewis 

Education 

Louisiana State University, Baton Rouge, Louisiana 
Doctor of Economics, 1963 

Luther College, Decorah, Iowa 
Bachelor of Arts in Economics, 1960 

Professional Experience 

Institute on Community Integration, University of Minnesota, Minneapolis, Minnesota 
Research Associate, 1986 to present 

Department of Educational Policy and Administration, University of Minnesota, Minneapolis, 
Minnesota 
Professor of Educational Policy and Higher Education, 1985 to present 

College of Education, University of Minnesota, Minneapolis, Minnesota 
Associate Dean, 1973 to 1984 

Professor of Economic Education and Director, Center for Economic Education, and Executive 
Director, Minnesota State Council on Economic Education, University of Minnesota, Minneapolis, 
Minnesota, 1967 to 1972 

Louisiana State University, Baton Rouge, Louisiana, 
Visiting Assistant Professor of Economics, 1966 to 1967 

Coordinator of Language and Area Study and Symposium Leader, Center of Intercultural Formation, 
Cuemavaca, Mexico, 1965 

Visiting Professor of Economics, University of Wyoming, Laramie, Wyoming, 1964 

Louisiana State University, Baton Rouge, Louisiana, 
Instructor of Economics, 1962-1963 

Luther College, Decorah, Iowa, 
Assistant Professor of Economics, 1963-1966 

Honors and Awards 

National Defense Doctoral Fellow 
Fulbright Research Award for Spain, Delta Pi Epsilon 
National Kazanjian Award for the Teaching of Economics 
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Fulbright Lecture and Research Award for Korea 

Darrell Lewis continued 

Selected Publications 

Lewis, D.R. (1969) . The Ideal Role of a Ce11ter: On Research . In Proceedings: Conference of Directors 
of Centers for Economic Education, L.G. Sgontz and A.L. Welsh (eds). New York: Joint Council on 
Economic Education. 

Lewis, D .R. (1971) . Research in Economic Education. New York: Joint Council on Economic 
Education. V- 114 pages . 

Reynolds, L., Green, G. & Lewis, D.R. (eds) (1972). Current Issues of Economic Policy. Homewood: 
Richard D. Irwin, Inc . ix-543 pages. 

Lewis, D.R., (1974) . Educational Games and Simulations in Economics. New York: Joint Council on 
Economic Education. V-134 pages. 

Johnstone, D.B. & Lewis, D.R. (1976). Curriculum Welfare, and the JntroductOJ y Collegiate Course in 
Economics. In Goals and Objectives of the Introductory College Course in Economics, A. Nappi and A. 
Larsen (eds). Minneapolis: Federal Reserve Bank of Minneapolis . 

Lewis, D.R. & Kim, S. (1979). The Professor as Teacher: University Staff Development. Daegu, 
Korea: Keimyung University Press . Vi-143 pages. 

Lewis, D.R. & Becker, W. (eds) (1979) . Academic Rewards in Higher Education. Cambridge: 
Ballinger/Harper and Row. Xx-346 pages. 

Clark, S. & Lewis, D.R. (eds) (1985). Faculty Vitality and Institutional Productivity: Critical 
Perspectives for Higher Education. New York: Columbia Teachers College Press. X-293 pages. 

Boyer C. & Lewis, D.R. (1985) . And on the Seventh Day: Faculty Consulting and Other Supplemental 
Income Activities. Washington, D.C.: ASHE. xvi-76 pages. 

Bruininks, R ., Lewis D.R. & Thurlow, M.L. (eds) (1988). Assessing Outcomes, Costs and Benefits of 
Special Education Programs. Minneapolis, MN: Institute on Community Integration, University of 
Minnesota . 233 pages. 

Lewis, D.R. (1988). A Paradigm for Considering the Costs and Be11efits of Assessment. In Implementing 
Outcomes Assessment.: Promise and Perils, Trudy W. Banta (ed) . San Francisco: Jossey-Bass. Pp. 69-
80. 

Lewis, D.R., Johnson, D.R., Bruininks, R.H., Kallsen, L.A. & Guillery, R . P. (1991) . Costs and Benefits 
of Supported Employment in Minnesota (Report 91 -1). Minneapolis, MN: Institute on Community 
Integration, University of Minnesota, 249 pages. 
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Becker, W. & Lewis D.R. (eds.) (1992) . The Economics of American Higher Education. Boston: 
Kluwer Academic Publishers. 349 pages. Reprinted in Arabic by Kluwer Academic Publishers (1994 ), 
Amman, Jordan. 

Becker, W. & Lewis, D.R. (eds.)(1993). American Higher Education and National Growth. Boston: 
Kluwer Academic Publishers. 182 pages. 
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Vanessa J ones McKendall 

Education 

University of Minnesota, Minneapolis, Minnesota 
Doctor of Education, 1998 
Educational Policy and Administration 

University of New Orleans, New Orleans, Louisiana 
Master of Education, 1981 
Curriculum and Instruction 

Tulane University, New Orleans, Louisiana 
Bachelor of Arts , 1972 
English and Education 

Professional Experience 

University of Minnesota, Minneapolis, Minnesota 
Adjunct Instructor, 1996 to present. 

Rainbow Research 
Evaluation Project Associate, 1996 to 1998. 

University of Minnesota, Minneapolis, Minnesota 
Teaching Assistant, 1994 to 1996 

College of Education and Human Development, University of Minnesota 
Coordinator, Common Ground Consortium, 1990 to 1994 

Hubert H. Humphrey Institute of Public Affairs, University of Minnesota, Minneapolis, Minnesota 
Research Associate, Leadership for Black Women, 1994 to 1995 

New Orleans Public Secondary Schools, New Orleans, Louisiana 
English Teacher, Reading Specialist, 1976 to 1990 

Tulane University, New Orleans, Louisiana 
Research Associate, Middle Grades Assessment Program, 1987 to 1988 

Evaluation Consultantships 

W.K. Kellogg Foundation, 1998 to 2001 
Powderhorn/Central Community Collaborative, 1998 to 1999 
Starbase Minnesota, 1998 
Visions for Change, 1998 to 2001 

C-34 



Parkview Center Elementary School , 1998 
St. Paul Public School s, 1997 to 1998 
United Way, 1997 
Do Something! , New York, 1997 to 1998 
Diversity Education and the Arts , 1997 

SciMath MN Equity Initiative, 1996 to 1998 
North American Council of Adaptable Children, 1996 
Henry High School Professional Practice School, 1994 to 1995 
Pillsbury Neighborhood Services, 1995 
Hubbs Literacy Center for Lifelong Learning, 1994 to 1998 
Shared Decisions, Minnesota, 1996 
Middle Grades Assessment Project, 1986 to 1988 

Selected Presentations 

Vanessa Jones McKendall continued 

Just Use It: Leaming to Make Evaluation Useful for You and Theo1)1 of Action and You: Applying 
Evaluation Logic to Support Your Learning. 8111 Annual Making Prevention Work Conference, April 
16, 1998, Minneapolis, Minnesota 

Evaluation Collaborations. American Evaluation Association, November 5, 1997, San Diego, 
California, Carol McGee Johnson, Vanessa McKendall and Stacey Stockdill. 

Struggling with Evaluation: How Do We Define Success? 13 1
h Annual Conference for Community 

Foundations, September 10, 1997, Chicago, Bernie Mayzeck, Vanessa McKendall , David Scheie. 

Evaluation Effectiveness: The Importance of outcomes. Black Philanthropy Conference, March 6, 1997, 
Philadelphia, Vanessa McKendall and Ricardo Millet. 

Evaluating Collaborations. American Evaluation Association, November 6, 1996, Atlanta, Carol McGee 
Johnson, Vanessa McKendall and Stacey Stockdill. 

Attending to Human Detail: Evaluation and Culture. Minnesota Evaluation Institute, June 26, 1996 
Minneapolis, Vanessa McKendall and Stacey Stockdill. 

Cultural Validity in Outcome Evaluation. Minnesota American Evaluation Association, May 14, 1996, 
Minneapolis, Vanessa McKendall and Stacey Stockdill. 

Multiculturally Valid Evaluation: A Case Discussion. Symposium on Diversity and Organizational 
Transformation, September 18, 1995, Minneapolis, Vanessa McKendall and Jean King. 

Evaluation in Multicultural Situations: Lessons Learned to Realize Cultural Validity. American 
Evaluation Association, November 1995 , Vancouver, Canada, Jean King, Vanessa McKendall , and 
Stacey Stockdill. 
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Beyond Recruitment: More Than Just Numbers. 61
" Annual National Conference on Race and Ethnicity 

in American Higher Education, June 8, 1993 , New Orleans, Vanessa McKendall and S. Slater. 

Overcoming Institutional Challenges to In creasing Campus Diversity: Working Tm,vard Common 
Ground. An1erican Educational Research Association, April 5, 1992, San Francisco, C. Turner and V. 
McKendall. 

Using An Alternative Admission Model in Recruiting Teachers of Color. Association of Academic 
Advisor, January, 1992, Lexington, Kentucky, M. Bents, K . Haugen, S. Slater, and V. McKendall. 

Vanessa Jones McKendall continued 

Training African-American Early Childhood Education Teachers: A Blueprint for the Future. National 
Association for the Education of Young Children Annual Conference, November 13, 1992, New Orleans, 
L. Adams, B. Booker, and V. McKendall. 
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Education 

Arizona State University 
Doctor of Psychology, 1976 
Counseling Psychology 

Pensylvania State University 
Master of Education, 1968 
Counselor Education 

LeMoyne College, New York 
Bachelor of Science, 1964 
Mathematics 

J ohn L. Romano 

North Texas State University, Summer 1970 
Columbia University, Teachers College, Summer 1964 

Li censure 

Licensed Psychologist, State of Minnesota (since 1979) 
Marriage and Family Therapist, State of Minnesota (since 1989) 

Professional Experience 

Department of Educational Psychology, College of Education and Human Development, University 
of Minnesota, Minneapolis, Minnesota 
Associate Professor, Counseling and Student Personnel Psychology Progra,m, 1998 to present 

General College, University of Minnesota. 
Associate Professor, Counseling and Student Development and Social Behavioral Sciences Divisions, 
1976to 1988 

Department of Educational Psychology, College of Education, University of Minnesota 
Adjunct Associate Professor, Counseling and Student Personnel Psychology Program, 1977 to 1988 

Minnesota Studies in International Development 
Director, 1987 to 1990 

College of Education, Indiana University 
Visiting Associate Professor, 1985 to 1986 

General College, University of Minnesota. 
Associate Professor and Head, Division of Counseling and Student Development, 1983 to 1985 
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Department of Counselor Education, Arizona State University 
Graduate Associate, 1974 to 1976 

Camelback Hospital Mental Health Center, Scottsdale, Arizona 
Psychology Intern, 1973 to 1974 

Montgomery County Community, College, Blue Bell, Pennsylvania 
Assistant Professor and Counselor, 1969 to 1973 

St. Francis College, Loretto, Pennsylvania 
College Counselor and Director, Research and Testing, 1968 to 1969 

Penn State University, State College, Pennsylvania 
Residence Hall Counselor, 1967 to 1968 

United States Peace Corps (Nigeria), secondary level teaching, 1964 to 1967 

Selected Consultancies 

Center for Teaching and Learning, University of Minnesota. 
Fellow, 1998-99 

St. Paul Public Schools, 1997 

Minnesota Department of Children, Families and Learning, 1995-96 

West St. Paul Public Schools, 1995. 

University Day Community Program, 1981 to 1987 

Connection Program, 1982 to 1983 

Janice Weiner and Associates, St. Louis Park, Minnesota, 1980 to 1982 

Related Research and Evaluation Projects 

Principal Investigator, University of Minnesota Single Quarter Leave, 1998 

John Romano continued 

Improving School Practices to Promote Student Well-Being and Academic Achievement 

Co-Principal Investigator, University of Minnesota Professional Studies Grant, 1997-98 
Mental Health Practice Initiatives 
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Principal Investigator, U.S. Department of Education, Safe and Drug-Free Schools Personnel Training 
Grant, 1995 to 1996 

Principal Investigator, Center for Applied Research and Educational Improvement in collaboration 
with Park Brook Elementary School (Osseo School District), 1995 

Co-Principal Investigator, University of Minnesota Graduate School, 1995 to 1997 

Fellow, College of Education and Human Development International Travel Grants: Russia, 1995 ; 
Ireland, 1997; Holland , 1997 

Principal Investigator, U.S . Department of Education, Drug-Free Schools and Communities School 
Personnel Training Grant, 1994 

Principal Investigaor, Center for Applied Research and Educational Improvement Grant in 
collaboration with the West St. Paul School District, 1994 

John Romano continued 

Principal Investigator, U.S. Department of Education, Drug-Free Schools and Communities Program, 
1992 to 1993 

Principal Investigator, U.S. Department of Education, Drug-Free Schools and Communities Program, 
1991 to 1992 

Principal Investigator, U.S. Department of Education, Drug-Free Schools and Communities Program 

Principal Investigator, University of Minnesota, Project Woksape Computer Grant, University of 
Minnesota, 1988 

Principal Investigator, Otto Bremer Foundation Grant, 1988 

Principal Investigator, Graduate School Summer Research Grant, University of Minnesota, 1979 

Principal Investigator, University of Minnesota, Council on Liberal Education Small Grant, 1979 

Principal Investigator, University of Minnesota, Educational Development Grant, 1978-79 

Publications 

Author of over 125 journal articles, technical reports, manuals, and presentations. Selected publications 
include: 

Romano, J.L. (in press). Prevention Training of Paraprofessionals in the Schools. Journal of 
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Drug Education . 

D'Rozario, V. , & Romano, J.L. (in press). Perceptions of Counselor Effectiveness: A Study of Two 
Country Groups. Counselling Psychology Quarterly. 

Romano, J.L. (1998). Theory and Applications Across the Life Cycle. Contemporary 

Psychology, 43, 509-510. [A review of Assessment and Intervention Issues Across the Life Span by S.M. 
Clancy Dollinger & L.F. Dilalla (Eds.). Mahwah, NJ: Lawrence Erlbaum, 1997.] 

Romano, J.L. (1998). Simulated Group Counseling: An Experiential Training Model for Group Work. 
The Journal for Specialists in Group Work, 23 , 119-132. 

Romano, J.L., & Skovholt, T. (1998). Henry Borow and Counseling Psychology: A Half Century 
Common Journey. The Counseling Psychologist, 26, 447-465 . 

Romano, J.L. (1997). School Personnel Training for the Prevention of Tobacco, Alcohol , and Other 
Drug Use: Issues and Outcomes. Journal of Drug Education, 27, 245-258. 

Romano, J.L. (1997). Stress and Coping: A Qualitative Study of 4th and 5th Graders. Ele111entmy 
School Guidance and Counseling, 31, 273-282. 

Romano, J.L., & Wahlstrom, K. (1997). A Review of School Counseling and Guidance in America: 
History, Training, and Practice. In P. Ponte & P. Zwaal (Eds.), Across Borders: A Novel Approach to 
Student Counseling in the Netherlands, Russia, America, and England (pp. 149-161 ). The 
Netherlands/Belgium: Garant. 

John Romano continued 

Wahlstrom, K., & Romano, J.L. (1997). Healthy Classrooms and the Practice of Student Counseling. In 
P. Ponte & P. Zwaal (Eds.) , Across Borders: A Novel Approach to Student Counseling in the 
Netherlands, Russia, America, and England (pp. 1 71-18 1 ). The Netherlands/Belgium: Garant. 

Romano, J.L., & Chernyshenko, O.S. (1996). Training and Practice of Professional Counselors 
and Counseling Psychologists in the United States. In N.B. Krylova (Ed.), New Educational Values. 
Moscow, Russia: Institute of Pedagogical Innovation. 

Romano, J.L. ( 1996). Evaluation of School Personnel Prevention Training: A Measure of Self
Efficacy. Journal of Educational Research, 90, 57-63 . 

Romano, J.L., Miller, J.P ., & Nordness, A. (1996). Stress and Well-Being in the Elementary School: A 
Classroom Curriculum. The School Counselor, 43, 268-276. 

Romano, J.L. (1996). Theoretical Concepts and Treatment of Procrastination. Contemporary 
Psychology, 41, 698-699. [A review of Procrastination and Task Avoidance: The01y, Research, and 
Treatment by J.R. Ferrari, J.L. Johnson, W.G. McCown, & Associates. New York: Plenum Press, 1995.] 

Romano, J.L. (1995). Social and Psychological Issues of Youth: Educator Prevention Training. 
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In C. Wulf (Ed.), European Studies in Education-Education in Europe: An Intercu/tural Task (pp. 361-
373). New York: Warmann. 

Schelske, M.T., & Romano, J.L. (1994) . Coping Skills and Classroom Management Training for 
Student Teachers. The Teacher Educator, 29, 21-33. 

Bergeron, L.M. , & Romano, J.L. (1994). The Relationships Among Career Decision-Making 
Self-Efficacy, Educational Indecision, Vocational Indecision, and Gender. Journal of College Student 
Development, 35, 19-24. 

Romano, J.L. (1994). Enhancing Student Well-Being: School Personnel Training for Alcohol 
and Drug Prevention. Consortium Connections (Children, Youth, and Family Consortium, University of 
Minnesota), 3(1), 2. 

Romano, J.L. (1992). Psychoeducational Interventions for Stress Management and Wellness. 
Journal of Counseling and Development, 71, 199-202. 

Romano, J.L. (1988). Stress Management Counseling: From Crisis to Prevention. Counselling 
Psychology Quarterly, 1, 211-219. 

Penn, M., Romano, J.L., & Foat, D. (1988). The Relationship Between Job Satisfaction and 
Burnout: A Study of Human Service Professionals . Administration in Mental Health Journal, 15(3), 
157-165. 

Romano, J.L. (1984). Stress Management and Wellness: Reaching Beyond the Counselor's Office. 
Personnel and Guidance Journal, 62, 533-537. 

Romano, J.L. (1983). A Stress Management Program in an Open Admissions College: Impact 
on Student Services and Curriculum. In E.M. Altmaier (Ed.), Helping Students Manage Stress. San 
Francisco: Jossey-Bass. 

Arrington, M., & Romano, J.L. (1977). Alternatives to the Revolving Door: A National Conference on 
Exemplary Programs for Underdeveloped Students. The General College Review, 10(1), 12-23. 
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John Romano continued 

Romano, J.L. , & Quay, A.T. (1974). Follow-up of Community College C-Group Participants. 
Journal of College Student Personnel, 15 , 278-283. 

Romano, J.L. A Final Review of tlze Connection Program: Serving High-Risk Adolescents in the 
Secondary School. General College, University of Minnesota, September 1983. (ERIC Document No. 
ED 240197) 

Garfield, J.B., & Romano, J.L. Retention and Academic Achievement in High er Education: The General 
College PEP Program . General College, University of Minnesota, October 1982. (ERIC Document No. 
ED 235743, March 1984) 

Arrington, M., & Romano, J.L. Activist Counseling for Academically Unde1prepared University 
Students . (ERIC Document No. ED 193984, March 1981) 

Romano, J.L. Group Counseling for Academic Achievement and Retention in an Open Admissions 
College. Division of Counseling and Student Development, General College, University of Minnesota. 
(Research Report No . 6-78, July 1978) 

Romano, J.L. Low Achieving General College Students Who Drop Out After One Quarter: A Follow-Up 
Study. Division of Counseling and Student Development, General College, University of Minnesota . 
(Research Report No. 4-78, July 1978) 

Romano, J.L. Drug Education and Prevention: University-Sc/zoo! Collaboration for tlz e Training 
of K-1 2 Urban Sc/zoo! Personnel, January 1, 1995 - July 15 , 1996. Final Report (Vol. I & II) , submitted 
to U .S. Department of Education, Office of Elementary and Secondary Education, September 1996. 

American Psychological Association Convention, San Francisco, August 1998. Co-Chair and 
Presenter. Symposium: Prevention Training in Counseling Psy chology Programs: Preventing Violence, 
Racism, and Neglect. 

American Psychological Association Convention, San Francisco, August 1998 . Symposium 
Discussant: Creating University-Com1111111ity-Sclzool Partnerships in Prevention Through Service 
Leaming and Consulting. 

American Psychological Association Convention, Chicago, August 1997. Poster session: 
Fostering Resiliency in Children: A School Based Evaluation (with Tim Beyer) . 

Minnesota International Counseling Institute, August 1997. Prevention Initiatives in Counseling and 
Human Development. 

American Psychological Association Convention, Toronto, August 1996. Presenter: Schoof/ University 
Partnerships: Collaboration for Prevention. 

American Psychological Association Convention, New York, August 1995. Poster paper: Student Stress 
in the Elementary School: A Curriculum Evaluation (with James P. Miller and Ann M. Nordness). 
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European Congress of Psychology, Athens, Greece, 1995 . Paper presentation: Prevention of 
Student Proble111 Behaviors: A Role for Counseling Psychology. 

American Counseling Association Convention, Minneapolis, April 1994. Counseling At-Risk 
Youngsters: Drug Free Schools and Co111111u11ities. 
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John Romano continued 

Building Effective Child and Family Programs: Research and Evaluation Perspectives (conference 
sponsored by University of Minnesota Children, Youth, and Family Consortium and Minnesota 
Evaluation Association), Minneapolis, 1994. School Personnel Training to 
Enhance Student Well-Being: Evaluation and Measurement Issues. 

Minnesota Personnel and Guidance Association Convention, Minneapolis, 1979. An Active 
!11terdisciplinmy Counseling Intervention Program for Academically High Risk University Students. 
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Mary Fox Sinclair 

Education 

University of Minnesota, Minneapolis, Minnesota 
Doctorate in Educational Psychology, Special Education, 1997 
Honored by the Bruce Balow Dissertation Award 

Harvard Graduate School of Education, Cambridge, Massachusetts 
Master in Education, Human Development, 1987 

Georgetown University, Washington, D.C. 
Bachelor of Science, 1985 
Psychology 

Professional Experience 

College of Education and Human Development, Institute on Community Integration, University of 
Minnesota, Minneapolis, Minnesota 
Research Associate and Co-Principal Investigator, 1995 to present 

College of Education and Human Development, Institute on Community Integration, University of 
Minnesota, Minneapolis, Minnesota 
Education Specialist, 1990 to 1995 

College of Education and Human Development, Center for Applied Research and Educational 
Improvement, University of Minnesota, Minneapolis, Minnesota 
Study Team Member, 1996 to 1997 

College of Education and Human Development, Dean's Office, University of Minnesota, 
Minneapolis, Minnesota 
Research Associate and Co-Principal Investigator, 1996 to 1997 

College of Education and Human Development, Institute on Community Integration, University of 
Minnesota, Minneapolis, Minnesota 
Assistant Director for Evaluation, 1990 to 1991 

College of Education and Human Development, Institute on Community Integration, University of 
Minnesota, Minneapolis, Minnesota 
Project Coordinator, 1987 to 1990 

Relevant Evaluation and Research Projects 

C-45 



Principal Investigator, Evaluation of the Hennepin County Cwfew/ Truan cy Center (1998). Biko 
Associates, Inc., Minneapolis, Minnesota. 

Co-Principal Investigator and Project Director, Dakota County : The Check and Connect Procedures 
for Truan cy Prevention. (1996-1999). Dakota County Community Services, Minnesota. 

Co-Principal Investigator and Project Director, Dakota County Corrections: Check and Connect 
Early Intervention Truancy Program. (1996-1999). Dakota County Community Services, Minnesota . 

Mary Fox Sinclair continued 

Co-Principal Investigator and Project Director, Dakota County: Elementwy Truancy Prevention 
Using the Check and Connect Procedures. (1997-2002) . Dakota County Community Services, 
Minnesota. 

Project Director, Check and Connect: Continuation of dropout prevention. ( 1996-1997). The 
Medtronic Foundation, Minnesota. 

Co-Principal Investigator and Project Director, Minneapolis Public Schools: Districtwide 
Implementation Planning for Check and Co1111ect. ( 1997- 1998). Minneapoli s Public Schools, Minnesota . 

Co-Principal Investigator and Project Director, Persistence Plus: Using Check and Connect 
Procedures to Improve Service Delive1y and Positive Post-School Outcomes fo r Secondwy Students with 
Serious Emotional Disturbance. (1996-2000) . Office of Special Education Programs, U.S . Department 
of Education, Developing Effective Secondary School-Based Practices for Youth with Serious Emotional 
Disturbance. 

Co-Principal Investigator and Project Director, Check and Connect: Dropout Prevention for Youth 
with Learning and Behavioral Disabilities in Transition from Middle to High School. (1994-1995). 
Office of Special Education Programs, U.S. Department of Education, Advancing and Improving 
Research Knowledge Base. 

Project Coordinator and Project Director, Partnership for School Success: Dropout Prevention and 
Intervention Programs for Junior High School Students in Special Education. (1990-1995). Office of 
Special Education Programs, U.S . Department of Education, Field Initiated Research. 

Project Director, Dropout Prevention and Intervention Programs for Junior High School Students in 
Special Education - Supplemental. (1994-1995). Office of Special Education Programs, U.S. Department 
of Education. 

Project Coordinator and Project Director, Students Reaching Out. (1992- 1995). Minnesota 
Department of Education, Youth Service Serve America Programs. 

Project Coordinator, Schools Reaching Out. (1991 -1993). Communi ty Education, Youth Development 
Plan. 
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Proj ect Coordinator, Parents and Teachers Heading for Success -Action Research Tea111s. (1991 -
1994). Institute for Responsive Education, Boston University. 

Project Coordinator, Schools Reaching Out. (1993). University of Minnesota, Center for Applied 
Research and Educational Innovation. 

Project Coordinator, Design of Secondmy Transition Follow-Up System. (1988-1992). Office of Special 
Education Programs, U.S. Department of Education . 

Project Coordinator, Minnesota Post-School Follow-Up Syste111. (1988-1991 ). Minnesota Department 
of Education, Transition Services, reapplication proposals. 

Publications 

Author of more than 30 journal articles, technical reports, book chapters and paper presentations 
regarding programs and policies related to at-risk students . Key publications include: 

Mary Fox Sinclair continued 

Sinclair, M.F., Christenson, S.L., Evelo, D.L., & Hurley, C. (1998). Dropout prevention for youth with 
disabilities: Efficacy of a sustained school engagement procedure. Exceptional Children. 

Thurlow, M.L. , Christenson, S.L., Sinclair, M.F. , & Evelo, D.L. (1998). Wanting the unwanted: Keeping 
those "out of here" kids in school. Beyond Behavior. 

Christenson, S.L., Sinclair, M.F., Thurlow, M.L. & Evelo, D.L. (1995) . Tip the balance: Policies and 
practices that support or alienate youth with disabilities at high risk for dropping out of school. 
Minneapolis, MN: University of Minnesota, College of Education and Human Development, Institute on 
Community Integration. 

Evelo, D.L. , Sinclair, M.F. , Hurley, C. , Christenson, S.L. & Thurlow, M.L. (1996). Keeping kids in 
school: Using check and connect for dropout prevention. Minneapolis , MN: University of Minnesota, 
College of Education and Human Development, Institute on Community Integration. 

Johnson, D.R. & Sinclair, M.F. (1990) . The Minnesota post-school follow-up system: Procedures 
manual. Minneapolis, MN: University of Minnesota, College of Education, Institute on Community 
Integration. 

Sinclair, M.F. (1991, May). Evaluation report: Northeast middle school focus team. Minneapolis, MN: 
Minneapolis Public Schools. 

Sinclair, M.F. (1993). Students reaching out evaluation report. Minneapolis, MN: University of 
Minnesota, Institute on Community Integration. 
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Sinclair, M.F. , Christenson, S.L., Thurlow, M.L. & Evelo, D.L. (1996). Check and co1111ectflnal report. 
Minneapolis, MN: University of Minnesota, Institute on Community Integration. 
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