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The Old Vision. 

Many of us grew up with a distant and 
impersonal vision of the world . The "world" was 
something we studied (reluctantly) in world 
history, read about in National Geographic and 
listened about on the radio. It was a place 
where "foreigners" lived who spoke funny 
languages we didn't understand. A few people 
we knew had been there through service in the 
military or missions or through exotic travel. 
Few of us desired to go there, but we had an 
intense curiosity about those who did. 

We were in an inbetween time . We were 
in between the time that parents or grandparents 
were second or third generation immigrants 
from some far away place and the time when 
there were few members of our families who 
had any direct tie with places abroad. We were 
inbetween the time family and friends had a 
native fluency in a foreign language and the 
time few could even count to ten in a language 
other than English . We had grown apart from 
our foreign roots and apart from the 
understanding of how the things we knew and 
did related to the places the ancestors of our 
family , friends and neighbors once called home. 
We had not yet reached the realization of our 
political, social, economic and humanitarian 
connections with the wider world . 

That we did not pay a lot of attention to the 
interrelationships of what happened in foreign 
countries to what happened at home or in the 
neighborhood was evident. There was a strong 
desire to develop protectionist measures 
through tariffs and trade quotas to protect 
American industry and agriculture from an influx 
of foreign made goods. At the same time there 
was a commitment to expand our exports to 
other countries to make use of the enormous 
production potential of American farms and 
industries. 

The Emerging Vision. 

We are no longer inbetween. Our vision 
and understanding of the world is beginning to 
change. There is a growing awareness that we 
are connected to events regardless of where 
they might happen. 

We have been brought closer to the realities 
of agriculture in many parts of the world by the 
most vivid pictures of the famine that struck 
parts of Africa in the mid 1980's. We have 
become increasingly aware of the fragile margin 
for natural disaster that might disrupt the 
production or flow of food crops. We have seen 
the interruption of food production cycles 
caused by drought, flood, and hurricane. The 
resulting human devastation has been 
enormous. While once brought to our attention 
by the impersonal printed word and pictures in 
newspapers and magazines, we are now 
confronted in our living rooms by the sights and 
sounds of natural disaster as it happens via 
satellite communication . It is like we were there, 
lacking only the sense of touch and smell to be 
real. 

What we are gaining is a new view of the 
world. Far away places are not so far away. 
Strange customs are not so strange. Foreign 
faces and foreign speech do not seem as 
foreign . And we are beginning to see how it all 
fits together-- beginning to see the connections. 
But our emerging vision of the world is not 
completely clear. We still ask the tough 
questions like, what happens to our market for 
soybeans when we teach others how to grow 
them as well as we can? How can we compete 
in the marketplace with our products when the 
cost of labor abroad is no different? Why do 
some countries restrict the flow of our 
agricultural products but seem to flood our 
markets unhindered? Why do foreign 
agricultural products find their way to our tables 
when our own agricultural system is under 



systems of price support and supply restriction? 
These common questions are not easy 
questions to answer. The answers are often 
complex, requiring an understanding of the 
connections we have with others. We are 
getting better at understanding them, but we 
have a long way to go! 

The evidence of interdependence. 

Americans are so accustomed to utilizing 
products from the whole world , we don 't often 
stop to think about our interrelationships. A 
good reminder exercise of the level of our 
dependence on others, is to take an inventory of 
the things we own to determine their origin . 

We could start with our automobile -- it 's 
large and highly visible. It may be obvious that 
it is of foreign manufacture, but even auto's we 
consider to be of domestic production may be 
assembled with many foreign parts. Our luxury 
items like T.V.'s, stereo systems, cameras and 
other electronic devices most likely originated all 
or in part from a foreign shore . 

The clothes we wear are also likely to be 
made somewhere else . In fact if one were to 
purge hisj her wardrobe of all items not made in 
the USA, the remaining stock of clothes might 
be embarrassingly small . It would remind us 
that the cottons, silks, synthetics, woolens, 
leathers, and vinyles are products of major 
importance for our foreign neighbors and we are 
good customers. 

But the place where we might most easily 
overlook our global connections is in our food 
pantry. It is amazing how much of the food we 
commonly eat comes from one of our foreign 
trading partners, grown and marketed by 
farmers just like ours . To emphasize that point, 
I recently took an inventory of our own kitchen 
pantry. I found the following items with their 
foreign origin clearly marked. 

Pineapple 

Mandarin Oranges 
Tuna 
Sardines 
Water Chestnuts 
Ham 
Mushrooms 
Bananas 
Coffee 
Tea 
Olives 
Jam 
Chocolate 
Oysters 

Countries of Origin 

Philippines, Indonesia, 
Thailand 
Korea, Spain 
Japan, Thailand 
Thai land, Norway 
Thailand 
Denmark 
People's Republic of China 
Honduras 
A South American Blend 
Taiwan 
Spain 
Canada 
Switzerland 
Korea, Japan 

One can easily imagine the many other 
pantry items of foreign origin where the country 
of origin is not identified. 

The point is that we have evidence all 
around us of how we are connected . Our 
connections permeate almost every aspect of 
our daily life, yet we have taken them for 
granted so much we have failed to study and 
understand the consequences of our 
relationships. 

The vision for Agricultural Education. 

Teachers of Agriculture have some 
responsibility for teaching about the 
connections. Agriculture in America cannot be 
readily understood unless there is a conscious 
effort to understand how it relates to agriculture 
throughout the world . 

Some clues as to what agriculture programs 
can try to accomplish come from the 
documents on learner outcomes produced by 
state education planning groups and by the 
national strategic plan for agricultural education. 

In the national strategic plan for agricultural 
education developed in May, 1989, two of the 
seven broad goals suggest that agriculture 
programs must foster a global view 1• The first 
goal , "to update instruction in agriculture and 
expand programs about agriculture" specifically 
suggests that " ... the prevailing accent on 
production agriculture must give way to a much 
broader agenda including much topics as: 
agricultural commodities; agri-business 
marketing and management in a global 
economy, public policy, environmental and 
resource management, nutrition and health ." 
This notion is reinforced in another goal where 
the narrative states "we believe that agri 
business and agricultural education are 
integrally connected to a dynamic, everchanging 
market place." 

The learner goals of the State Board of 
Education help describe the type of person 
expected to graduate from Minnesota schools2. 
In the general description of the learner goals 
for education , the Minnesota State Board of 
Education states: 

o In order to lead a meaningful life, each 
learner will accumulate and apply 
knowledge and develop the understanding : 

to live successfully with local , state , 
national and world political and social 
structures. 

to be a responsible citizen of the 
community, nation and the world . 



of world and national economic 
conditions and to make informed 
decisions on consumer products, 
occupations, career needs and use of 
resources. 

to communicate and relate effectively in 
a language and about a culture other 
than one's own. 

o To value, understand, and accept human 
interdependence, each learner will be able : 

to understand how the citizens of the 
United States are geographically and 
socially connected to people and places in 
other parts of the world . 

o To value and understand the diversity of 
humankind, each learner will be able: 

to base actions and decisions on the 
understanding that as individuals move 
from one society to another, they can 
learn life styles and can learn to behave 
appropriately in different societal contexts. 

Each learner will be able to act on 
contemporary events and issues with a 
perspective of their historical origin : 

by understanding the or1g1n , 
interrelationships and effect of beliefs, 
values and behavior patterns in world 
cultures. 

It is clear from these learner goals that we 
expect students to understand the connections 
among people , cultures and industries 
throughout the world. In the model learner 
outcomes for Agriculture/ Agribusiness, these 
world related outcomes are summarized in the 
general objective statement (one of four) that 
states "assist students in becoming 
knowledgeable of the economic contributions of 
the agricultural industry, understand the 
American free enterprise systems and the role of 
American agriculture in the international 
community3. This general objective is further 
elaborated in the general and specific learner 
outcomes suggested for agricultural programs 
at the secondary level. 

Making a plan. 

Understanding the translation of an 
understanding of the problem of world 
connections to specific goals and objectives is 
one thing ; implementing a program in the 
school to reach the goals and objectives is 
another ! This is clearly an example of "easier 
said than done!" But the task is manageable, 
and can even be exciting , if approached in a 
sensible way. What follows is a series of 

suggestions of strategies to help meet the 
objective of understanding the connections. 
Everyone could adapt at least one of the 
suggestions as a start toward better global 
understandings. 

o Visually bring the world into the classroom. 
Mount a large map on a vacant wall. 
Everyone, with a bit of yankee ingenuity 
could free up a wall space large enough to 
mount a sizeable world map. One of the 
best, most up to date maps is produced by 
National GeograP.hic and can be purchased 
for less than $204

. 

o Do a "search for the source" assignment 
similar to the report on the Persons food 
pantry. In addition collect an item of 
canned or processed food from foreign 
sources and see what you can assemble. 
Donate the collection to the local food 
shelf. 

o Keep a global weather chart. Choose 
countries you wish to highlight because 
of their agricultural or social connections 
and keep a weather report for a quarter 
or semester. Compare it with the 
weather at home. 

o Using the foreign exchange rates 
published in the daily newspaper, 
periodically do a "what can your money 
buy?" activity. Keep track of the 
changing exchange rates and the value 
of the American dollar. 

o Make use of travelers abroad. Use 
people from the community who have 
traveled abroad to talk about foreign 
customs, markets, diets, etc . 

o Capitalize on the available foreign 
visitors. Exchange students through 
AFS, foreign students from the colleges 
and universities, students from the 
University of Minnesota MAST program 
are all good sources of information 
about what the real world outside of the 
USA is like. 

o Invite fellow ag teachers and students 
who have traveled abroad to visit with 
your class. The group leaving this 
summer on the visit to Japan should be 
available for limited guest appearances 
in their area5

. 

o Use the curriculum materials available 
from the national task force on infusing 
international concepts in agricultural 
instruction6

. Supplement with video 
tapes available from video lending 
libraries and from world organizations. 



o Build into every applicable unit you 
teach, the question "How is what we 
have studied connected to people, 
cultures, and industries in other parts of 
the world?" 

o Develop your own course , in cooperation 
with teachers in social studies or others 
in your school interested in global 
connections, that specifically deals with 
world issues. Contact those who have 
done so for suggestions. 

These suggestions are just a start. They will 
only serve to prompt you to think of your own 
strategies for building a different view of the 
world . But you need to try some activities that 
help you and your students understand the 
global connections agriculture has with other 
people and other places. It is possible to look 
at the world with a new set of glasses, but just 
like adjusting to bifocals, it takes some time and 
effort to get comfortable with the new vision . 
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