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In October 1948, thirty-three years before his death, Milo Peterson became the editor of The Visitor, 
a responsibility he carried for twenty-four years . As a continuing contributor, his writings appear in many 
issues. The Visitor dedicates this issue to Milo Peterson with the following tribute , and by gleaning 
selected gems from Milo's many writings found in past issues of The Visitor. 

A TEACHER'S TEACHER - A TRIBUTE 

The Moving Finger Writes; 
and Having Writ Moves On: 

He was more than a teacher and leader; Milo 
Peterson was a monument to the significance of 
dedication and commitment. On October 8, 
1981, he died with his work unfinished. For 
almost a half century he devoted most of his 
immense talents and industry to agricultural 
education . As with others who have achieved 
greatness, his impressive accomplishments 
were always less than the expanse of his vision 
or the expression of his hopes. He moved 
himself forward, one milestone after another, 
climbing on a path of continuing and unending 
fulfillment. His work was not finished because it 
never could be . Improving the base upon which 
others could begin their climb was always his 
unfinished work. The devotion he gave to his 
profession has distinguished it in the community 
of scholarship and service. The inspiration he 
leaves will carry it further , just as he would wish . 

nor all your Piety nor Wit 
Shall Lure it Back to Cancel Half a Line, 

Already a legend in his profession, Milo was 
also a man. He was a complex, compassionate, 
gentle , demanding , lovable , gifted man. He gave 
freely of himself, but his depth was such that 
much of him was always hidden from public 
view. Few knew about his extensive range of 
interests . His enormous vocabularly was 
revealed when he played dictionary word games 
which he always won . His knowledge of Greek 
mythology was impressive, and his acquain
tanceship with world cultures was astounding . 
Not hidden from public view was his interest in 
assisting the rural people of the world. There are 
few who haven't heard him remark that " the most 
needed help is that given to those who walk 
behind a plow". His loyal service as moderator of 
his church congregation is known but to a few. 
His mentors were his private inspiration and, at 
the same time, he served as a mentor to many. 
And he had some heroes, always including 
those who shared his dedication to improving 
agriculture in Minnesota. He occasionally men
tioned the "big five" - John Brandt, Norris 
Carnes, J . S. Jones, Bill Moscript and Bill 
Thatcher. His most important heroes, his 
students, each occupied a special pedestal in 
Milo's dreams. 

Although his passing is a loss to us all, it is par· 
ticularly so to those who loved and enjoyed him 
as a special personality. To his family , his private 
joy , we extend sympathy along with the 
thousands who would want to join us for this 
moment of sorrow. For many of us, the riches 
treasures we have collected include the 
memories of stimulating moments in the 
presence of this towering man . 

Nor All your Tears Wash out a Word of it. 
For all of us the death of Milo Peterson brings 

a deep sadness. It also sharpens our resolve 
that his gifts to us will not go unhonored. Our 
loss is softened by our gratitude for what has 
been and our resolve for what will be. New forms 
and new norms of leadership will emerge. 
Surely, he would understand and approve this
he, who even now stands in the dawn of his own 
enternal day. 

The Agricultural Education Staff 



The October 1 946 issue carried this 
announcement of Milo's appointment to the 
Agricultural Education staff at the University of 
Mmnesota. This was written by the previous 
ed1tor, Dr. A . . M. Field . All succeeding 
paragraphs are direct quotes taken from articles 
according to the indicated dates. 

October, 1946 
Dr. Milo J. Peterson, a Minnesota fanm boy and 
former teacher of Agriculture in Minnesota, is a 
new member of the Agricultural Education staff. 

Following his graduation from Cornell , Dr. 
Peterson accepted the position of assistant 
agricultural economist with the South Carolina 
Experiment Station at Clemson Agricultural 
College , Clemson, South Carolina, and was later 
promoted to Associate Economist. His work 
there included responsibility for the teaching and 
re~earch 1n farm management and in agricultural 
pnces. In 1943, he resigned from Clemson to 
accept a position as Agricultural Economist with 
the Farm Management Division of the U.S. 
Bureau of Agricultural Economics. As the 
Bureau 's South Carolina representative , he con
tmued the research in Farm Management and 
acted as secretary of the South Carolina Com
mittee on Production Adjustments in Agriculture . 
As a result of his research work, Dr. Peterson is 
the author of several bulletins , most of which 
deal with the economic and farm management 
problems of farmers. 

The Visitor joins his many friends in extending 
a welcome on his return to Minnesota and wish 
for him many years of enjoyment and successful 
service in Agricultural Education . 

July, 1957 
Writing a_n ed~torial about supervised farming 

programs 1n th1s publication is equivalent to 
wntmg about womanhood in the Atlantic Journal 
or honesty in government in the New York Times 
?r mother love in the Woman 's Home Compan
IOn. We are against sin and we are for farming 
programs. The readers of this column might 
reasonably be expected to have given years of 
thought and effort to the development and 
Improvement of farming programs. Certainly 
readers of this journal are aware of the 
significance of supervised farming programs as 
tools of teaching. What, then , should be said 
here that may_ stimulate_ further effort and stilT 
greater dedication to improved education for 
farm people through farming programs? 

D1scuss1ons by generalists in education 
Invariably are rooted in the "needs of the child ." 
The needs of adults are seldom if ever 
mentioned. Has this phenomemon c~rried ove~ 
into vocational agriculture with a vengeance? Is 
this the influence that causes some of us to con
ceive of ou_r task as working only with captive 
groups of h1gh school boys who are not farming 
and probably Will not farm? There is a very 
1mmed1ate danger that the real vocational 
agricultural education will be delegated by 
default _to non-school agencies. Apparently 
substantial numbers of us are so busy with the 
one-calf project that we haven't time for the 

larger needs and greater opportunities for voca
tional education among adult farmers. Yet it 
requires no crystal ball to predict that the full 
realization of the learning-teaching potential of 
the farming program concept will be found in the 
arena of adult education . 

July, 1961 
It is unlikely that there is another group of peo

ple 1n the U.S.A. that receives more advice than 
farmers. Much of this advice is of the " free" 
variety. This is certainly proper because most of 
it isn't worth anything and couldn't be sold or 
disposed of except by giving it away free . 
Sometimes this apparently " free " advice to 
farmers has a price tag of sorts attached to it. 
For example , we have recently gone through a 
barrage of words about the " farm problem" 
during which farmers were encouraged to 
exchange votes for advice and, presumably, 
help. 

As a matter of fact, sometimes is seems that 
everyone from the Food and Agriculture 
Organization at the international level to the U.S. 
Department of Agriculture and the Congress on 
the national scene, down to the Chevrolet 
salesmen in the neighborhood is trying to "help 
the poor farmer." I do not question the sincerity 
of any of .these agenc1es , groups, or individuals. 
No doubt each of them realizes that agriculture is 
the economic base upon which all else in our 
economy rests. 

July, 1962 
f!<ny attempt to str~cture an educational program 
1n agnculture to Include preparation for farm
based occupations must first provide for the 
education of farmers . To divert attention and 
resources from the foundation upon which all 
agriculture related occupations depend is worse 
than folly . The establishment of qualified young 
men and women on economically sound farm 
business units is basic to, training in related 
occupations because without sound and pro
fitable farm businesses there are no farm-based 
related, or agribusiness occupations . ' 

Preparation for entrance into the related 
occupations must evolve from a degree of 
education in the science and technology of 
modern farmmg . Only after training and 
experience in the basic occupation of farming 
w1ll a student have the insight and understanding 
to " relate" the related occupation to farming in 
proper perspective. This suggests that special
IZed study and work experience in the chosen 
related occupation may be introduced during the 
junior and/or senior years. 

January, 1965 
Up until a few years ago I operated the home 

farm. During one of my weekly visits to the farm , 
I found the tenant seated in the house watching 
a baseball game on television . Between innings 
he excused himself to make a telephone call to 
the nearby village . The purpose of the call was to 
place an order with a local fertilizer dealer to 
come to the farm and apply 1 50 pound per acre 
of liguid nitrogen fertilizer to a field of corn , field 



numoer 8 on our farm map. Now the question is, 
who was the farmer? Or were we all farmers? I 
owned the farm and provided the over-all 
management. The tenant was responsible for 
the day-to-day decisions and operations . The 
fertilizer technician was responsible for the farm
ing process - fertilizing the field with a grade of 
fertilizer selected as a result of scientific tests of 
the soil and the crop history of the land. Who 
was the farmer? 

But there is a more important question . What is 
the nature of the education upon which such a 
complex decision-making process can be effec
tively based? This illustration gives perspective 
to the challenge facing vocational education , for 
its objectives cannot be narrowed down to mere 
tool proficiency training. They must be inter
woven with the changing requirements of the 
occupation . This demands a philosophy consi
tent with the times and an educational structure 
sufficiently sensitive to facilitate the implementa
tion and assure its continued orientation. 

September, 1966 
It is the test of the validity of any philosophy 

that it must apply under a variety of cir
cumstances and in various sets of time and 
space. True , practices may, and indeed must 
vary according to the current situation, but prac
tices and procedures are merely the vehicles for 
implementing a philosophy and applying prin
ciples . Thus one may test his own philosophy 
and principles by a backward glance over the 
years as a guide to future action . 

From the early 1900's to midcentury the late 
Dr. A. M. Field , as Chairman of the Department 
of Agricultural Education at the University of Min
nesota, gave creative leadership to the form and 
structure of the community school philosophy. 
He was responsible for its implementation in 
every Minnesota community with a vocational 
agriculture program . Those fortunate enough to 
have observed at first hand his ability to inspire 
without rabble rousing , to lead without directing, 
to visualize without distortion received a rich 
heritage . His contribution to the enrichment of 
educational opportunity marks a milestone in the 
development of the community school 
philosophy . 

A community school strives to serve all the 
people in its service area. Since the beginning of 
public education , some schools have been 
responsive to the community , while others have 
been more or less isolated or restricted . Ideally , 
every school should be in close touch with the 
interests, needs and problems of the community 
it seeks to serve and from which it draws its sup
port. The school should be part of, rather than 
apart from the life surrounding it. 

Where it does exist, the community school is a 
result of this interrelationship between school 
and community . The ever-increasing educational 
needs of our population in this country have 
posed a challenge to public education to meet 
these requirements , and more and more schools 
must meet this challenge by becoming respon
sive to the total educational needs of the com
munity. The community school places .its 

resources at the disposal of all the people in the 
community . It is the opposite of the selective 
type of school which assumes educational 
responsibility for only certain age groups or for 
those of particular scholastic aptitudes. 

Whether or not a school is a community school 
will be determined by its objectives and by the 
methods it uses to achieve those objectives. 
Ezra Cornell breathed the essence of the com
munity school philosophy into the university 
which bears his name by saying " I would found 
an institution where any person can find instruc
tion in any subject. " 

A community school with teachers observing 
these precepts will never be in jeopardy of 
becoming an isolated outpost of "culture" where 
the chosen few are prepared for separation from 
the community. A community school does not 
lock its doors at four in the afternoon to prevent 
wear and tear on the gymnasium floor and to 
keep people from disturbing the library. The 
community school enters the main stream of 
community life in partnership with all the people 
of the community and becomes a school where 
"any person can find instruction in any subject. " 

October, 1976 
In the October '76 issue, Milo selected items 

from The VIsitor from 1914 to 1932. This was 
his last contribution to the publication . He sum
marized with the following item: 

Projections 
The Visitor is truly a treasure lode of history, 

philosophy and challenge . If there is anything to 
be gained from this brief sampling of the wisdom 
to be gained from past issues of The Visitor it is 
that our readers will re-read and re-invigorate 
themselves for the tasks that lie before us. The 
past is prologue to the future . It is not too much 
to project that The Visitors of the future will con
tinue to contribute to agricultural education in the 
same measure as in the past. 
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The Goals of Autumn 

The knots of summer are firmly tied, to be 
unloosened only for brief periods called Indian 
summer. Golden hues are seen and leaves move 
noiselessly to the ground. The scene is one of 
unhurried stability, a time for contemplation and 
reflection . 

The great rivers of the continent begin here 
and move quietly in their channels-northward to 
the Bay or south to the Gulf . They do not spring 
from groaning or whining pumps but from the 
union of innumerable trembling drops seeping , 
down through beds of moss or the floors of 
forests which took years to form . There is no 
striving for goals , no pressing for results , no 
hurry for completion . 

Summer has provided the conditions for the 
goals of autumn to be reached . The wild berries 
have ripened , the legs of spring colts are sure, 
the birds have abandoned their nests and the 
cicadas have announced the coming of the first 
frost. All of the promises of spring have been 
fulfilled. 

And it happened without a human finger 
being lifted or needed . Growth occurs without 
us. We can intrude-laying out asphalt or cutting 
through the creations of nature-and call it pro
gress. But the imbalance is soon apparent, and 
we can learn that the progress of beauty occurs 
when the days are slowest and the sun is the 
hottest. Is nature deceiving us? Maybe it is trying 
to inform us. 


