
THE VISITOR 
Devoted to the Intereatt o f A&ricultural Education in Minnesota Schools 

Volume L January 1963 No. 1 

TEACHER EDUCATION IN AGRICULTURAL EDUCATION 
AN APPRAISAL AND SOME CONCERNS 

RUFUS w. BEAMER 

Head, Department of Vocational Education 
Virginia Polytechnic Institute 

Blacksburg, Virginia 

EDITORIAL NOTE: This issue of The 
Visitor i<t devoted to the current proble·ms and 
prospects of the field of Agricultural Educa
tion. The fo cus of the discussions originated 
at the Centennial Convocation of the Ameri
can A.vsocia.tion of Land-Grant Colleges and 
State Universities held at Kansas City in No
vember, 1961. 

Each of the articles in this issue consists of 
excerpts of addresses given by prominent lead
er.v in agricultural education. The first is an 
analysis by Rufus W. Beamer of a paper given 
at the Centennial Convocation by L. D. Has
kew. The second consists of excerpts of an 
address by T. W. Schultz. It was directed to 
Land Grant Colleges on the occasion of the 
Centennial Convocation and, 1nore specifically, 
it directed attention to the joint responsi
bilities of Land Grant C alleges and the field 
of Agricultural Education. 

Dr. Lawrence D . Haskew, Vice-Chancel
lor of the University of Texas, presented a 
paper at the 1961 Centennial Convocation 
of the American Association of Land-Grant 
Colleges and State Universities on the 
Evaluation of Teacher Education in Land
Grant Institutions. The paper was based on 
a study Dr. Haskew had made of teacher 
education programs in the schools and col
leges making up the Land-Grant system. In 
his appraisal of teacher education, Dr. Has
kew had some things to say about teacher 
education in agricultural education which I 
hold to have some significance to our pro
fession. 

Here are some excerpts from Dr. Has
kew's paper. 0 

"The greatest contribution of the Land
Grant Institutions to teacher education 

*Lawrence D. Haskew, Centennial Convoca
tion Paper: "Evaluation of Teacher Educa
tion in Land-Grant Institutions," November 
14, 1961, St. Louis, Missouri. 

stands today in partial eclipse. This contri
bution is the education of teachers of agri
culture and homemaking and, to lesser 
extent, of trade and industrial education. In 
the fabric of an urbanized, intellectualized, 
sophisticated world these mundane designs 
are being embroidered over as rapidly as 
possible, or shoved into a comer in the hope 
that Mr. Jacques Barzun or the National 
Council for Accreditation of Teacher Edu
cation will not notice them. But in the 
warm light of an appraisal based on having 
a job to do and getting it done, the clean, 
crisp, utilitarian lives of those designs still 
display the signature of true art. 

"I submit that no subjects have ever been 
better taught in American high schools than 
the subjects of agriculture and homemak
ing; that no contingent of teachers have 
ever equalled the teachers of agriculture 
and homemaking in command of their spe
cialized subject matter; that no more effec
tive curricula - effective, that is, in achiev
ing the purposes they avowed - have been 
designed than those in these two fields; that 
no set of teachers has kept more abreast 
of technological and scientific contributions; 
that no teachers have reached higher aver
age attainments in methodology; and that 
no teachers have ever made more direct 
contributions to the improvement of adult 
community life than have the teachers of 
agriculture and homemaking. Here is teach
er education that begins in the high school, 
extends throughout college years with dis
play of directed laboratory experiences most 
other divisions are still trying to emulate, 
fits the student to his job, goes right there 
with him and practically wrces him to con
tinue to be a student." 



2 THE VISITOR 

THE VISITOR 
Jluhlished quarterly during the calendar year in 

January, April, July, and October by the Department of 
Agricultu ral Education. University o[ Minneeota, St. 
Paul J, Minnesota. 
· Entered at the Post Office in St. Paul as Second-Clast 

Mauer. 

THE STAFF 

HAIIRY KITTS 
R. PAUL MARVIN 

GoRDoN SwANsoN 
STANLEY NELSON 

MILO J . PETERSON, Editor 

Dr. Haskew says that this story is one 
of the brightest in American education, but 
he indicates that the story is incomplete. "It 
is incomplete because it has been written 
r~ther than being in the process of writing." 

Dr. Haskew's impression is that the sense 
of crusading, inventive search does not 
come through now (as it once did) as one 
talks to agriculture and homemaking educa
tors. He says that in its place is an aura of 
rote, almost a sainted credo. 

The fact that Dr. Haskew would high
light teacher education programs in agricul
ture and homemaking as the Land-Grant 
institutions' greatest contribution to teacher 
education should cause all of us to take 
pride in a great accomplishment and in a 
great contribution. However, the fact that 
his appraisal indicates, or implies, that 
teacher education in agricultural education 
reached the threshold of greatness, then be
came weary, lost its cutting edge (its zip), 
and started a slide toward mediocrity, 
should be of real concern to members of 
our profession. It should bring forth a chal
lenge in each of us; should cause us, indi
vidually and collectively, to seek rather pre
cise answers to questions such as these: 
Assuming that we did, why did we become 
weary? Why did we lose our crusading 
spirit? 

Assuming then some validity to Dr. Has
kew's appraisal, what happened? 

I am sure there could be many theses 
developed as to what happened (if some
thing happened). One thesis might be that 
we (as a profession) failed to keep up with 
the times. We failed to keep our programs 
moving forward with the socio-economic 
trends and the needs of a changing econ
omy, including a changing agriculture. State 
and National objectives and guides were 
developed in the late 20's and 30's which 

were quite in keeping with the needs of 
those days, but these objectives (with minor 
changes) were still giving direction to the 
programs in the 50's and 60's. During this 
period a revolution attributed to science 
and technology, was constantly bringing 
about changes in our societal and economic 
structures. We are either unaware of these 
changes, chose to ignore them, or failed to 
get their full significance for agricultural 
education programs. Times changed and we 
failed to change with the times and thus 
for a brief period (historically speaking) we 
lost the opportunity for continued greatness. 

Perhaps a lull in progress can be expected 
in the development of teacher education 
programs. Certainly there is always present 
the difficulty of maintaining a cutting edge 
on educational endeavors. But the purpose 
of appraisal and analysis is to locate diffi
culties and to chart direction - to offer 
leads to strengthening programs. So, on the 
basis of Dr. Haskew's appraisal, and my 
own beliefs about teacher education in agri
cultural education, I would like to discuss 
with you in a very brief way four things 
with which we in teacher education should 
concern ourselves in the development of 
future programs. 

1. We must show greater concern for 
change and the nature of change which 
is going on in the world. 

2. We must show greater concern for re
search with appropriate emphasis on 
basic research. 

3. We must concern ourselves with new 
programs as well as the strengthening 
of existing programs. 

4. We must concern ourselves with the 
competency and commitment of our 

personnel and institutions. 

The Process of Change. It is the speed of 
change that presents us with difficult and 
far-reaching educational problems. Margaret 
Mead was referring to speed of change 
when she said: "No one dies any longer in 
the world to which he was born." We must 
live in a world where adjustment to new 
ideas, new methods, and new products is 
the rule rather than the exception. The most 
important single problem facing all seg
ments of agriculture and agricultural edu
cation is that of making reasonable adjust
ment to cl1ange. The kind of world in 
which you and I made our vocational choice 
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is not here anymore. Many young people of 
today will, during their lives, enter occupa
tions not in existence today. This has real 
implications for the training of occupations. 
So, it becomes imperative that people in 
teacher education understand change and 
concern themselves with it. 

Concern for Research. Research is so 
essential to the advancement of sound edu
cational programs that it can no longer be 
neglected or given a minor role. We cannot 
have sound teaching programs unless these 
programs are based to an increasing degree 
upon sound and comprehensive research, 
both as to methodology and subject matter. 
We have been saying this for a long time, 
but the void in most of our institutions in 
research effort directed toward solving agri
cultural education problems is a black one. 

Research is necessary to the genuine ad
vancement of education, and some of this 
research must be basic and developmental 
in nature. 

New Programs and the Strengthening of 
Existing Programs. We must make a greater 
effort toward providing the type and char
acter of instruction which would largely 
eliminate the factor of obsolescence in 
knowledge growing out of the rapidity of 
technological change. Perhaps outdated 
knowledge may be made less harmful by 
placing more emphasis on education in the 
basic principles and less on skills and prac
tice; by placing emphasis on process as well 
as product; in keeping knowledge up-to
date by teaching students to remain students 
throughout their professional careers. 

In our effort to strengthen existing pro
grams we need to give greater emphasis to 
the science side of agriculture at all levels 
of instruction. We need to take a long hard 
look at the influence State and National 

contests, and the accompanying awards, 
are having on our high school instructional 
programs. There are people in our ranks 
who believe (and not without supporting 
evidence) that the emphasis we have placed 
on contests and awards in our FF A pro
grams has served as a major deterrent to 
sound program development in vocational 
agriculture. The teacher who spends 25 to 
50 percent of his teaching time preparing 
for and entering contests will not be en
gaged in teaching the kind of agriculture 
that meets the needs of our time. 

We need desperately to strengthen and 
extend our post high school and adult edu
cation programs. Agricultural education has 
pioneered in adult education but, for some 
reason, we have never been able to exploit 
our opportunities in this field. The need for 
this type of education is growing, not dimin
ishing. There is no way for people to re
main productive in our economy without 
continuous efforts in education. Continued 
study is going to be a way of life. 

The task of improving agricultural edu
cation in this generation demands new ven
tures. Our leadership must be sufficiently 
competent and committed to bring about 
the modification of laws, to solve problems 
of financial support, to bring about massive 
changes in programs. Are we in teacher 
education making inventive contributions to 
the emergence of this kind of leadership? 
Are we in teacher education committed to 
pushing up the norms, pushing back the 
horizons, or are we committed to compli
ance, to pretty much the status quo, to 
meeting certification regulations as estab
lished by the State Departments of Educa
tion? The difference between commitment 
and compliance has real implications for 
teacher education. 

MEETING THE TEST OF IDGHER EDUCATION 
THEOilORE W. ScHULTZ 

University of Chicago 

Let me remind you of a long neglected 
opportunity of major magnitude within your 
province which is consistent with the na
tional interest. You will recall the earlier 
stress on serving the national interest and 
how it had come to pass that the apparent 

goals of agriculture seemed to be at vari
ance with the national interest, placing "the 
agricultural colleges in a climate of prob
lems rather than opportunities." Regretably, 
this is indeed the situation. 

The neglected opportunity is so close and 
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such a natural part of your task that it is 
hard to believe that it could be overlooked 
all these years. But it is not in plants and 
animals, soils and yields, growth regulators 
and genetic improvements or in the funda
mentals of science that open doors to the 
development of new and better techniques 
of production. The neglected opportunity is 
in the education of farm people. Paradoxi
cally, few people appear to be aware of how 
badly farm people have fared relative to 
the rest of the population in the amount 
and quality of education that they have been 
receiving. 

The facts are painfully distressing. The 
proportion of the adult farm people who 
have had only 8 or less years of schooling 
is about twice as large as for the rest of the 
population. Since education is clearly an in
vestment that increases future earnings, let 
me burden you with a few figures for em
ployed males, 18 years and older, as of 
March, 1959. Thirty-six percent of all farm
ers and farm labor had had less than 8 years 
of school, whereas for all occupations the 
comparable figure was only 16 percent; and, 
for 8 years or less of schooling, the respec
tive figures were 60 and 32 percent. Further
more, the typical year of elementary school
ing that farm people have to their credit 
was both shorter and much lower in quality 
than that received by the rest of the popula
tion. Look now at the proportion that had 
had four years of high school: only 18.6 
percent of those in the farm sector com
pared to 27.1 percent for all occupations 
(males 18 years and older, employed). 

These large differences are the mistakes 
of the past, bygones we must live with. But 
what about the youth now in schools? The 
percent of the population between the ages 
of 18 and 24 enrolled in school is about a 
fourth larger for urban than for farm youth. 
My last figure strikes even closer horne be
cause it shows that the percentage of urban 
high school seniors who plan to attend col
lege (among those who were seniors during 
October, 1959) ran 59 percent higher than 
for farm high school seniors (32 and 51 out 
of a hundred). The reasons are many and 
they are complex. They are not to be found, 
however, in soils, plants, animals and tech-

niques of production -your stock in trade. 
Oh, where is there a Conant to guide us in 
transforming the schools serving farm 
youth? 

It will be said, "Too bad, but elementary 
and high schools, even those in agriculture, 
are not our business." The reply is, "Nor is 
farming your business, yet you have con
tributed greatly to farming through science 
and technology." You can also develop and 
mobilize intellectual resources on behalf of 
these schools with a view of increasing the 
amount and vastly improving the quality of 
education of farm children. This task repre
sents a major opportunity within your prov
ince and both farm people and the nation 
would be better off as you succeed. 

Let us not forget that education, which 
people prize highly for cultural reasons, as 
they should, is also an important investment 
in people. Education has become a major 
source of economic growth, accounting for 
fully a fifth of the economic growth of the 
United States, between 1929 and 1957. Al
most another fifth carne from advances in 
knowledge, according to a recent study by 
Edward F. Denison. 

Finally, then, have the agricultural col
leges lived up to the expectations of the 
founders? On the score of advances in 
knowledge, useful in agricultural produc
tion, they have far exceeded the most opti
mistic expectations, and because of this 
achievement, they have earned and received 
the acclaim of thoughtful people and lead
ers at horne and abroad. On the score of 
winning for farm people the amount and 
quality of education that is on a par with 
the best, the agricultural colleges have not 
lived up to the expectations of the founders. 
Honored visitors from horne and abroad are 
always shown farms to see animals, crops 
and machinery; they are never taken to 
country schools to see first rate teachers, 
modern laboratory equipment, and high 
quality of schooling for farm children. 

. . . There should be agreement that the 
great opportunity to which I have referred, 
so long neglected by the agricultural col
leges, is still open. 


