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Never in history has any government 
been so concerned about the program and 
function of public education that it has 
financed an ideas conference of person
ages from all religions, occupations, phi
losophies, and geographical areas. Epic
making in its inception, the White House 
Conference on Education evidenced one 
of the highest attainments in democratic 
action by tapping and unifying a diversity 
of viewpoints. 

The issues studied were not dreamed 
up by a committee. They are inherent and 
inescapable. The committee merely dis
covered and phrased them as follows: 

1) What Should Our Schools Accom
plish? 

2) In What Ways Can We Organize 
Our School Systems More Efficiently and 
Economically? 

3) What Are Our School Building 
Needs? 

4) How Can We Get Enough Good 
Teachers-and Keep Them? 

5) How Can We Finance Our Schools
Build and Operate Them? 

6) How Can We Maintain a Continu
ing Public Interest in Education? 

The Conference, held November 28-
December 1, last, was preceded by 53 
state and territorial conferences convened 
earlier to study the issues just named. The 
issues and much background material 
was widely publicized prior to the na
tional meeting. 

Organization and Function 

The Washington meeting was a con
ference, not a convention. When two mi
nority groups sought floor debate and 
resolutions, Neil H. McElroy, chairman, 
and president of Procter and Gamble, 
wisely ruled them out of order. This pro-

cedure minimized haggling, sensational
ism, and political maneuvering. Thus the 
delegates were freed and encouraged to 
concentrate upon professional issues. 

General meetings, round table discus
sions, and reports comprised the confer
ence. The planning had been done by a 
general committee of 39, named and head
ed by Dwight D. Eisenhower as honorary 
chairman, with Neil H. McElroy as act
ing chairman. Sub-committees prepared 
specific questions around each of the six 
ISSUeS. 

To study the issues and answer the 
questions, 166 tables of eleven persons 
each deliberated for two and one-half 
hours on each issue. The 166 chairmen 
carried the written reports of 16 tables 
for development, refinement, and recon
ciliation. The chairmen from the 16 tables 
met at two tables for further processing, 
and one chairman from these two tables 
made the final report on the issue to the 
general session. 

This kind of organization made for 
smooth functioning. It facilitated the 
evaluation of ideas directed to the Presi
dent. The flow of ideas began with pro
posals, continued with processing and re
vision, and ended with a "distillation" of 
the proposals of 2,000 delegates from 166 
tables. 

Program and Personnel 

Homework in the form of state confer
ence reports and the research data pre
pared by the sub-committees prepared the 
delegates, comprised of one-third educa
tors and two-thirds laymen. 

General sessions featured such speakers 
as Dwight D. Eisenhower in a film record
ing, Richard M. Nixon, Neil H. McElroy, 
Dr. Samuel M. Brownell, Marion B. Fol-
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som, and the sub-committee chairmen in
troducing the six issues. 

Mr. Eisenhower's film recording por
trayed the President in a strong, health
ful, convincing manner. Mr. Nixon de
parted from script to report that Mr. 
Eisenhower looked as well in person as 
he did by film. "We are faced today," 
said the President, "with the grand prob
lem of providing a good education for 
American youth." 

He said that education must be free 
and uncontrolled nationally. The Presi
dent stressed the role of the private 
citizen, the locality, the state, and the 
federal government, by indicating that the 
federal government should provide money 
and credit where needed, but not to the 
extent of reducing local interest and initia
tive. 

Mr. Nixon, flanked by members of the 
President's Cabinet, received two stand
ing ovations and hearty applause. He 
spoke both from script and extemporane
ously, showing broad and penetrating 
knowledge of educational problems. "Sal
aries paid to teachers are nothing short 
of a national disgrace," Nixon said. He 
urged gratitude and recognition for those 
who guide America's children. 

In suggesting federal help with local 
control of curriculum, Mr. Nixon said, 
"Diffusion of power is the best defense 
against tyranny." 

"If the crisis in education is not met, 
we may lose the cold war by default," 
said Nixon. At the close of his address, 
the Hawaiian delegation presented the 
Presidential party with leis and kisses. 
Mr. Nixon showed further interest in the 
conference by giving a reception for all 

delegates in the National Art Gallery and 
by appearing at the California diru:ler. 

Mr. McElroy stressed the role of edu
cation in defense by saying, "We must 
have good education for survival." Dr. 
Brownell and l\1r. Folsom stressed the 
values of the conference and assured dele
gates that their reports would be help
ful guides in the months that followed. 

The round table discussion groups in
cluded governors, congressmen, house
wives, farmers, executives, labor leaders, 
Protestants, Catholics, Jews, educators, 
both colored and white. Remarkable har
mony prevailed at the tables, despite 
some regrettable press distortions of dis
harmony. The press stressed two pro
posals from the floor which consumed a 
total of less than 10 minutes' time, and 
overlooked treasures of productive effort 
which consumed more than eight hours. 
The press in general oversensationalized 
discussions of federal aid and ignored 
what 30,000,000 youngsters should be 
taught, what kind of teachers they should 
have, and the quality of buildings needed 
for their school homes. 

The caliber of conference personnel was 
of the highest, their harmony surprising, 
and their production profound. It will take 
much face-to-face contact back home to 
tell the people the true story of the White 
House Conference which some excitement
seeking press reports garbled. 

Some Outcomes 
The conference produced a wealth of 

ideas on the six issues for the President, 
legislators, professionals, and laymen. A 
technique of evolving and refining solu
tions to problems was born by capitalizing 
upon the knowledges and skills of many 
disciplines. "One out of many" fits the 
progression of ideas when professionals 
and laymen talked to each other. 

History alone can judge the worth and 
reach of this conference. Much will de
pend upon what the delegates do back 
home. The battle for better schools must 
be fought in the 59,000 school districts 
in 53 states and territories. Ideas and good 
attitudes were generated by 2,000 dele
gates in Washington. The rest is up to us. 

Reprinted from the Phi Delta Kappan, 
February, 1956. 
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The Agricultural Education 
Program in the Philippines 

CELESTINO P. HABITO* 

Agricultural instruction in schools in 
the Philippines attains its half-century 
mark in 1957, for records show that sys
tematic instruction in agriculture started 
only with the establishment of the Cen
tral Luzon Agricultural School (now col
lege) in Munoz, Nueva Ecija, by virtue 
of Executive Order No. 10 dated June 10, 
1907 of the then Governor General. It 
may therefore be said, and with some 
justification perhaps, that the develop
ment and progress of the Philippine agri
cultural education program have been in 
many ways reflected in the progress of 
the Central Luzon Agricultural College. 
The C. L. A. C. was established in 1907 
as a farm school offering agricultural in
struction on the elementary level. There 
were no students ready for secondary level 
education by that time in the country. 
It was only in 1914 that secondary level 
agriculture instruction was started. In the 
meantime the first College of Agriculture 
was established in Los Bafios, Laguna in 
June, 1909 between the foothills of legend
laden Mount Makiling and picturesque 
Laguna de Bay. At the start the course 
offered in this college, open to elementary 
graduates, was a six-year stint leading to 
the degree of Bachelor of Agriculture. 

The Mufioz agricultural school set the 
pattern for all the other agricultural 
schools that were set up in many other 
agricultural regions of the Archipelago. As 
of June, 1956 there were thirty-nine agri
cultural schools under the supervision of 
the Bureau of Public Schools, one each 
under the four state colleges, and one run 
by a private institution in Canlubang, 
Laguna. The Second Session of the Third 
Congress which adjourned in June, 1956 
enacted into law a number of bills author
izing the establishment of a few others in 
provinces that have not as yet any claim 
to one. At present, college level instruction 
in agriculture is offered in four state col
leges of agriculture (the U. P . College of 

* Rockefeller Foundation Fellow ln A!!rlcultural 
E~ucation at the Graduate School, Umversity of 
Mmnesota. On study leave from the Central 
Luzon Agricultural College, Nueva Ecija PhlJip. 
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Agriculture, Mufioz, Nueva Ecija, the 
Mindanao Institute of Technology in 
Kabakan, Cotabato), three private insti
tutions (the Silliman University in Du
maguete, Oriental Negros; the Central 
Philippine University in lloilo; and the 
Araneta Institute of Agriculture in Mala
bon, Rizal) and three agricultural schools 
of the Bureau of Public Schools (the 
Baybay National Agricultural School in 
Baybay, Leyte; the Mountain National 
Agricultural School in Trinidad, Banguet, 
Mountain Province; and the Camarimes 
Sur Agricultural School in Pili, Camarines 
Sur). The last three mentioned operate 
teacher-training programs for teachers of 
agriculture in addition to the principal 
program of vocational agriculture instruc
tion. 

Agricultural instruction in the Philip
pines may be classified according to level 
and objectives of instruction. There are 
the elementary, secondary, and college 
levels of instruction in agriculture. Ele
mentary agricultural instruction of the 
general type aimed at providing pre-voca
tional background in agriculture is offered 
in all general elementary schools to boys 
in grades five and six. The course com
prises light gardening or food production, 
nursery work, and agricultural club work, 
and is allotted sixty minutes every school 
day. In farm schools and settlement farm 
schools organized in sparsely populated 
areas, elementary agricultural instruction 
is of the vocational type and is allotted 
one-half of the school day for field work, 
with theoretical instruction in agriculture 
given one period time during the other 
half of the day together with the academic 
courses. The objective of agricultural in
struction in farm and settlement farm 
schools is the development of improved 
agricultural skills and abilities among the 
children of settlers in sparsely populated 
farming regions and of newly-opened 
settlements. A good number of settlement 
farm schools serve non-Christian tribes 
in the hinterlands. 

Secondary level agricultural instruction 
is of two types. The vocational type is 
offered in the forty-four agricultural 
schools mentioned earlier. On the other 
hand, the general high schools all over 
the country numbering over four hundred 
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offer various vocational courses including 
general agricultural instruction. Nowhere 
can one find both types of agricultural in
struction offered in any one school. The 
general type of secondary agriculture 
takes eighty minutes of the student's 
school day five days a week, and the 
course is usually limited to only either 
horticulture, agronomy, or poultry-and
swine raising. The freshman vocational 
instruction program is devoted to an ex
ploration of any six of the various voca
tional offerings in the school. After that 
the student is required to select the one he 
would prefer to spend the rest of his time 
in the vocational schedule for the rest of 
his remaining three years in high school. 
Vocational agriculture as offered in the 
agricultural schools requires one-half day 
for field work on the school's or student's 
farm, or both, and eighty minutes of the 
other half of the day is devoted to class
room instruction in agriculture. There 
used to be a major glaring defect in the 
manner the curriculum was implemented 
prior to June, 1955. It used to be done 
so that the student's teacher in theo
retical agriculture was a different fellow 
from his field work instructor. A revi
sion of the curriculum and a revamp in 
the supervision of agricultural instruction 
started in June, 1955 have resulted in a 
very much improved set-up. In the revised 
curriculum, the cross-sectional type of 
course organization has been adopted, and 
farm mechanics, which used to receive a 
very meager attention, has now merited 
emphasis with eighty minutes a day de
voted to it. 

The vo-ag education program in the 
Philippines leaves a great deal to be de
sired. One of the areas of instruction that 
has hardly received any attention is the 
extension of the vo-ag teacher's effort and 
time toward the organization of ag classes 
among out-of-school folk-the young and 
adult farmers. Properly exploited, these 
areas of vo-ag instruction may lead to 
the long-sought but never-achieved effec
tiveness of vo-ag instruction in the Philip
pines. 

Until July, 1951, there was only one 
government-supported agricultural college 
in the country. The University of the 
Philippines College of Agriculture in Los 

Banos, Laguna has turned out, since 1915, 
hundreds of technical agriculturists with 
not over five scores trained to teach agri
culture by its Department of Agricultural 
Education, which was established in 1929. 
The need for competent teachers of agri
culture was felt most acutely in 1948, and 
the Bureau of Public Schools organized 
six-week professional vacation classes for 
teachers of agriculture by way of in
service training at the Central Luzon 
Agricultural School. This summer institute 
for teachers of agriculture has become a 
permanent institution since then. The 
urgent need for a large number of truly 
competent teachers of agriculture that the 
U. P. College of Agriculture had been 
unable to turn out led to the conversion 
into a college of the former Central Luzon 
Agricultural School on December 31, 1950, 
when Executive Order No. 393 was signed 
by the President of the Republic. The 
C. L. A. C. opened its doors to the first 
group of students of a four-year course in 
agricultural education leading to the 
Bachelor of Science degree in July, 1951. 
The next few years that followed wit
nessed the establishment of the Mindanao 
Agricultural College in Musuan Bukidnon. 

In order to further bolster the pro
gram of training teachers of agriculture 
in both the elementary and high school 
levels, the Bureau of Public Schools 
opened three teacher training centers in 
three of its agricultural schools. The U. P. 
College of Agriculture meanwhile re
vamped its curriculum, but it has never 
been able to turn out more than five 
qualified teachers of agriculture through 
its agricultural education department at 
each yearly graduation day. The C. L. 
A. C. has virtually taken the lead in the 
training of Filipino vo-ag teachers with 
its popular four-year agricultural educa
tion course. 

This short account of the agricultural 
education program in the Philippines 
should not give the impression that the 
principal problems of the vo-ag education 
program in the Philippines concern the 
training of the adequate number of com
petent vo-ag teachers. In all the areas 
of the organization, administration, and 
supervision of agricultural instruction in 
the country are numerous problems, the 
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solution of which hold the key to a 
sounder and more effective agricultural 
education program. A few wise legislations 
will certainly help, particularly those con
cerned with providing more substantial 
financial support to the program. Solu
tions, however, that are reflections of the 
changed attitudes of administrators and 
supervisors, improved teaching abilities, 
and attitudes of teachers of agriculture 
may be considered as the true keys to an 
effective program of agricultural educa
tion that the Filipino farmer may point 
out with pride as the real guide and 
friend in his effort to liberate himself from 
the clutches of tradition, superstition, ig
norance, and poverty. 

THE EDITOR RETURNS 

The Visitor is pleased to announce the 
return of its editor, Dr. Milo J . Peterson, 
from a six months tour of duty as a Ful
bright Research Scholar in Japan. Dr. 
Peterson and his family left the United 
States in December of 1955 and returned 
to the campus of the University of Min
nesota in July, 1956. 

During his stay in Japan, Dr. Peterson 
traveled extensively throughout Japan. 
His work took him to the southern island 
of Kyushu, the main island of Honshu, 
and the northernmost island of Hokkaido. 
The purpose of his work was to assist in 
strengthening the program of Agricultural 
Education with emphasis on the organi
zation and administration of training pro
grams for teachers of agriculture and 
other professional agricultural workers. 
Dr. Peterson worked with farmers and 
farm organizations, teachers and school 
administrators, college professors and ad
ministrators, prefectural officials, and rep
resentatives of the Ministries of Agricul
ture and of Education. 

In many respects, this was a follow-up 
of work started in 1951 when a group of 
Japanese professors attended the Univer
sity of Minnesota for an intensive course 
in the education and training of teachers 
of vocational agriculture. Dr. Peterson 
brings the greetings of Japanese agricul
tural educators to their colleagues in the 
United States. He reports a universal feel
ing of sincere friendship for the United 

States among the members of this group. 
In cooperation with the United States 

Embassy in Japan, Dr. Peterson was able 
to assist in the establishment of an ex
change program between the Future Farm
ers of America and the Future Farmers 
of Japan. He also assisted a number of 
Japanese students who wished to come to 
the United States for advanced study. 

The Visitor joins with its readers in 
welcoming Dr. Peterson and his family 
back home. 

PAUL CALROW 

It is with deep regret that The Visitor 
reports the death of Mr. Paul Calrow, 
who served as State Supervisor of Voca
tional Agriculture during the early forma
tive years in the development of the agri
cultural education program in Minnesota. 
Mr. Paul Calrow was reared in Chicago 
where he received his grade and high 
school education. Following graduation 
from high school, he enrolled at the Michi
gan State College of Agriculture, where 
he completed the requirements for a B.S. 
dearee with a double major in Horticul
tu;e and Agricultural Education. Mr. Cal
row's teaching career began at Washburn, 
Wisconsin, where he was employed as a 
teacher of agriculture for one year. The 
following year he moved to Sherburn, 
Minnesota where he spent two active 
years in the development of the high 
school agriculture program. From Sher
burn he moved to Fairmont where he re
mained as an agriculture teacher and com
munity leader for three years. 

In 197.!1 Mr. Calrow was appointed 
State Supervisor for Agriculture in the 
Minnesota State Department of Educa
tion. He occupied this position until 1937, 
when he resigned to enter the insurance 
business. His entry into the business world 
was rewarded with a high degree of suc
cess and a good share of personal satis
faction. 

Mr. Paul Calrow was a good teacher 
and a popular worker as a community 
leader. His jovial nature, pleasing per
sonality, and natural-born business acu
men readily won for him the friendship 
and good will of his associates. There are 
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many teachers and personal friends who 
will always remember Mr. Calrow as a 
man who enjoyed life in work and play. 
(AMF) 

L. J. MELROSE 

Readers of The Visitor will be saddened 
to learn that Mr. Leland (Jack) Melrose 
has penned his last editorial on this earth. 
Jack passed away on July 16. The cause 
of vocational agriculture in the public 
schools has sustained a serious loss. All 
of agriculture, indeed, the cause of free
dom everywhere, has lost a courageous 
spokesman. 

We knew him best as editor of the 
Minnesota Farm Bureau News. In a very 
positive way, as befitted his personality, 

Jack gave support to improved educa
tional opportunities for farm people 
through our public school system. Few 
people knew that Jack Melrose carved 
out an illustrious record during World 
War I in both the Canadian and Ameri
can armies. He received the Silver Star 
for gallantry, three Purple Hearts, and 
the Croix de Guerre from the French gov
ernment as well. These same qualities of 
fearlessness and courage stood Jack in 
good stead as he waged a ceaseless battle 
against phonies and falsehoods seeking to 
exploit farmers. Although his typewriter 
is silent, Jack still lives through his writ
ings and editorials. We are proud to have 
been numbered among his friends. The 
Visitor, while mourning his death, is grate
ful to him for his contributions. (MJP) 


