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IF I WERE STARTING A NEW SCHOOL YEAR 

This month, over six thousand teachers 
of agriculture in the United States are 
beginning another year of work. Surely 
everyone is determined to make the new 
year the best year of his teaching ex
perience. This can be done only by doing 
a better job of teaching than each one has 
ever done before. To make desirable 
improvements in our activities we must: 

I. Possess the inherited characteristics, 
qualities, tendencies, and abilities that 
will make improvement possible. 

2. Know what improvements to make. 
3. Learn how to make the improve

ments we have selected as desirable. 
4. Develop a sel £-evaluation technique 

so that we may know when worthwhile 
improvements are made. 

5. Practice the improved experiences 
until they become progressively habitual. 

It is the belief of the writer that every 
teacher can do a better job than he is 
actually doing. What a change there 
would be in our agriculture teaching 
program if every teacher really did his 
best. That raises the question as to 
what can be done to make improvement 
in the activities and life of a teacher of 
agriculture. The following items are sug
gestive of points where improvements 
might be made. Lack of space makes 
it necessary to omit a discussion for each 
item. If the statements stimulate thought
ful consideration on the part of teachers, 
they have served a useful purpose. The 
writer has prepared the list in answer 
to the sel £..directed question, "What 
would you do if you were starting a new 
school year as a teacher of agriculture?" 

I would decide definitely to do my work 
better. 

I would try to recognize my points of 
weakness and invent a way of making 
improvements. 

l would fall in love with my job and 
consider it the greatest job in the world. 

I would learn how to get rea l joy 
and personal satisfaction in my work. 

I would expect some grief and dis
appointments but I would learn to capit
alize on these as bases for new courage 
and greater effort. 

I would spend some time every day in 
thoughtful consideration of my problems 
and how to make improvement in my 
work. 

I would learn to smi le 111 the face of 
discouragement. 

I would be active in all worthwhile 
community improvement activities. 

I would trv to realize that dreams are 
useless unles-s they find expressions in 
realities. 

I would realize that there is no sub
stitute for hard work. 

I would recognize the fact that it is 
the quality of our work which counts. 

I would not select activities on the basis 
of selfish int':!rest or from selfish motives. 

I would aim at progress-not perfec
tion. 

I would have faith in myself, in my 
work, in my fellow beings, and in the 
possibilities of the future. 

I would not leave for tomorrow what 
should be done today. 

I would do more than is expected of 
me and I would expect some of my re
ward in heaven. 

I would co-operate with others m 
worthwhile activities. 

I would try to make good-excuses 
are not products of effort. 

I would become well acquainted with 
the boys and share their joys and 
troubles. 

I would cultivate the personal friend
ship of the parents. 

I would be loyal to the school and its 
traditions. 

I would try to master the technique of 
getting along well with people. 

I would try to be honest and fair in 
my dealings with others. 

I would make and cultivate new friend
ships with worthwhile people. 

l would cultivate wholesome, altruistic 
attitudes towards life and my fellow be
ings. 

I would base my content selection on 
the recognized need of the students. 

I would set up definite objectives for 
each unit of work and for each lesson. 

I woulJ. learn to know my community 
thoroly. 

I would make good assignments. 
I would make special effort to develop 

a good technique for individualizing my 
teaching procedures. 

I would make careful daily preparation 
for my teaching. 
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1 would develop a strong and effective 
program of farm practice: . 

1 would spend much time m careful 
planning of my work. 

1 would do everything possible to keep 
in goLJd hea lth. 

l would find some time each day for 
wholesome recreation. Every teacher 
should have a hobby. . 

I would begin a definite, systematic 
plan of saving a part of each month's 
salary. 

I would recognize the fact that the seat 
of good teaching is in the mind. To be 
good teachers we must think good teach-
~~ . . 

I would get my reports m on time. 
I would read some good professional 

books and magazines. I would keep 
growing. . . 

I would cultivate the habit of clomg 
some reading outside of my field of 
technical and professional interest. . 

I would begin to plan for a vacation 
for next summer. 

After I have mastered most of the 
above. I would try to think of other 
items to add to the list. In this way I 
would keep on growing and going up 
because most of the growth would be at 
the top. A.1LF. 

EDUCATI ON IN RU RAL LIFE* 
The greatest agency for public service 

in America is the public school system. 
May we invite your serious a~tenti<?n for 
a few minutes to a bnef consideratiOn of 
what the schools are doing to fit our 
rural boys and girls of today for ~he 
social and economic life they are to hve 
tomorrow. We all know that the activi
ties of life are growing more complex 
every clay. Th is fall at the great Min-

• Address given by Dr.. A. 1\I. Field, Sept. ~4 
on the University of l\.Tmnesota Farm Radto 
hour presented over stations \VLB and \VCCO . 

nesota S tate Fair we saw a man dr iving 
a two-team oxcart. It was not difficult 
to see that the skill necessary to drive 
an oxcart wi ll not do to drive a modern 
motor car on our concrete highways or 
to pi lot an aeroplane across the uncharted 
sky. Likewise, the socia l train ing of the 
boys and girls who rode away in the ox
cart, perhaps to attend a rura l church 
entertainment, would hardly do for the 
young people today who speed away in 
a rumble seat, perhaps to see a dramatic, 
and thri ll ing modern movie or to dance 
at a distant roadside tavern. The so
called good old days are over. They 
have gone and so has the simple social 
and economic pattern of American rura l 
life. The oxcar t will no longer do; the 
old schools will no longer do. The old 
methods of farming will no longer do. 
That's why we are interested in the prob
lems of better education for rura l li fe. 
An urgent need of today is better edu
cational opportunities for the rural young 
folk who are looking for a way out of 
the economic uncertainties that ha,-e 
o,·ertaken so many farm homes. In every 
rural community today we find scores of 
young people who are at the fork of the 
road wondering whether they shou ld stay 
on the farm or join those who hastily 
choose to cast their lot in the already 
over-crowded cities. The best help we 
can give these eager and earnest rural 
boys and girls is to provide an education 
that will prepare them to meet and master 
the tremendous task before them as 
future farmers. To provide these ap
propriate educational opportunities im
poses a serious obligation and challenge 
upon our educational leadership to the 
end that the faith of these young people 
in agriculture be not disappointed. 

The young folk on the farms are en
titled to educational opportunities equal 
to those of any young folk in the cities. 
The education provided for those who plan 
to farm should be appropriate to the needs 
of future farmers and worthwhile for 
those who choose to live in the country. 

What Education is Most Wor thwhile 
for F arm F olk ? 

There can be no ji11al ai~s\\·er to the 
question, "\-\That education is most 
worthwhile for farm fo lk,,. ·Any edu
cation a group receives changes the social, 
moral, and economic standards of the 
group which in turn creates new educa
tional demands and standards. !\ pro
gram of education for any group should 
among othei· things include adequate pro
vision for occupational in formation and 
occupational counselling. Genuine success 
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in life does not depend entirely upon how 
ambitious and how industrious we are 
and how conscientiously we work but on 
what ki11d of work we are doing. \Vhen 
an occupational choice has been deter
mined, the schools should provide ac
ceptable preparation for satisfying pursuit 
in the chosen occupation. The farm boys 
and girls who have rather definitely de
cided to engage in one or more of the 
occupations of farming as a life activity 
ha,·e a right to receive special prepara
tion to better fit them for the work of 
their choice. Fanning has always been 
one of the major activities of the Amer
ican people and there is no reason to 
believe that agriculture is not going to 
continue to retain its prominent place 
among the important industries of the 
nation. For this reason, Vocational Edu
cation in Agriculture should hold a prom
inent place in the total program oi 
education of our rural population. 
Thc,ughtful people have come to believe 
that the solution of the ills that have 
befallen agriculture, complex as they 
are, lies in education as well as in legis
lation or donations. 

Importance of I m proved Method 

As a group, farm folk have been re
latively slow to recognize the importance 
of improved scientific method and to ac
cept the value of instruction in agricul
ture as a sound basis for progress and 
impro,·ement in modern farming techni
ques. The idea of learning how to farm 
in classrooms or from books or from 
other scienti fie literature has not met 
with the wholehearted approval of farm
ers in the past. Skillful doctors, efficient 
lawyers, and good business men are pro
ducts of school preparation and there is 
no reason why successful farmers cannot 
be prepared as a result of school ex
periences. It is a matter of economic 
importance for the farmer to recognize 
the value of independent study as a 
necessary supplement to the in formation 
he gains through his so-called practical 
experiences. 

The thoughtful farmers now hclie,·e 
that real progress in agriculture does not 
come from imitation but from study and 
experimentation. Permanent relief from 
the ills of present day agricultural con
ditio'ns is more likely to come through the 
ability to think in terms of farm prob
lems rather than through mere ability and 
endurance to work long hours. The 
modern farmer and the successful farm
ers of the future must work with their 
heads-hands alone will no longer suffice. 

The pioneer farmers naturally had to 
earn to farm through the wasteful trial 
and error method. In the days of our 
grandfathers there was little in fonnation 
avai lable about the science and art of 
farming. Years of scientific im·estiga
tion and cumulative experiences have 
made available a body of principles and 
techniques that were unknown a few 
years ago. Farm folk can now learn in 
a year or two under the direction of a 
teacher of agriculture a multitude of 
things that would otherwise require many 
discouraging years if they had to be 
learned in the school of experience. Why 
not save our young folk twenty or more 
years by teaching them what the pioneers 
have found out by experience and what 
the scientist has found out by experi
menting? The happiest and most success
ful farmers of the future will surely be 
those who have fortified themselves with 
the best information in the science and 
the art of farming. To be good farmers 
we must think good farming. To do this 
we must have modern ideas with which 
to think as well as modern tools with 
which to work. 

Realizing that there is no substitute 
for education in the farm relief program 
the states in co-operation with the fed
eral government have provided liberal 
financial aid to encourage the establish
ment of departments of agriculture in the 
high schools. At the present time. about 
6,000 rural communities in the Cnited 
States provide instruction in vocational 
agriculture for the students who are in
terested in farming as a life work. We 
speak of the community instead of the 
high school because the program for 
vocational education in agriculture m
cludes instruction for groups out of 
school as wel l a'i for students enrolled 
fot· instruction in the high school. There 
are at least three types of instruction 
emphasized ~Y the teachers oi agricul
ture 111 the htgh school. These are: 

I. All day instruction 
2. Part time instruction 
3. Evening school instruction. 

All day instruction includes the 1\'0rk 
of the regular agriculture classes in the 
high school. Students may enroll for one 
or more years of mstntction in agricul
ture as part of the requirement for grad
uation. Each course in Agriculture 
carries the same credit value as any of 
the so-called academic subjects. 

P art T ime Schools 

The part-time instruction is designed to 
reach farm boys who are not in school. 
In communities where instruction in agri-
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culture is not pro,·ided as a part of the 
school system these groups of farm boys 
are left tu themselves without the oppor
tunity for further schooling and without 
the counsel and guidance of some person 
interested in their problems. They are 
frequently referred to as the unidentified 
group. ~fany boys who leave school be
cause they are not interested in the 
academic subjects are finding great satis
faction and profit in the practical instruc
tion provided in the part time schools. 

.\1 innesota has recognized the educa
tional needs of the older farm boys and 
girls out of school by establishing four 
schools of agriculture. These are located 
at University Farm. St. Paul, Morris, 
Crookston, and Grand Rapids. For those 
who do not care to attend the local high 
schools, we strongly recommend the 
schools of agriculture where the intel
lectual. the social. the moral, and the 
physical well being of the students are 
under the watchful eyes of competent 
instructors. 

High school graduates who desire fur
ther school preparation beyond the sec
ondary school and who are capable of 
doing school work on the university level 
should consider the opportunities offered 
by the College of Agriculture. 

These schools ha,·e dedicated them
selves to the problem of preparing young 
men and young women to live a whole
some and worthwhile life in the most 
interesting and most challenging age that 
history has ever recorded. 

Evening Schools 

\\ ' hen a department of Agriculture is 
C3tai>lished in a high school, Dad goes 
back to school because the teachers or
ganize e\·ening schools for aduits. The 
evening schools furnish opportunity for 
farmers to study their own problems and 
to become acquainted with the latest 
scientific information available concern
ing the activities on the home farm. These 
evening schools richly supplement the 
splendid work carried on by the agricul
tural extension, division of the University. 
An important phase of the evening school 
classes is the social opportunity it makes 
possible for the farmers during the 
otherwise dull winter months. 

Practice Follows Instruction 
An important part of the activities 

provided in connection with each of the 
types of instruction is the practical work 
the students do at home. Students do 
not spe'lld their whole time on learning 
things they may use SOII/I! day. They 
make practical application of what they 
learn as a definite part of their study 
activities. Thus the boy or the farmer 
may study about better methods of feed
ing cows and then go home and actually 
fee'd the cows better. There is no cold 
storage learning in the vocational agri
cultural classes. 

T eachers Well Qualified 

The teachers of agriculture are well 
']ualified to assume the duties of effectiYe, 
progressive leadership in rural life prob
lems. They themselves are farm boys 
who have in addition to their practical 
experiences completed the requirements 
for graduation from the College of Agri
culture. In fact, many of the teachers of 
agriculture have also been enrolled in the 
graduate school of some prominent uni
versity. They are unusually well qualt
fied to guide the agricultural activities 
of our rural youth to a higher level of 
efficiency and at the same time make liv
ing in the country more interesting and 
more meaningful. 

Leaders in rural communities who are 
interested in better rural life activities are 
urged to cooperate with the local school 
authorities in promoting an effective 
program of instruction in agriculture for 
farm boys and farm girls. There are 
many communities in which we sti ll find 
school systems that do not provide in
struction in agriculture although farming 
is the chief occupation of the school 
patrons. These schools cannot adequately 
meet the needs of our modern farm youth. 

If the local high school does not main
tain a department of agriculture, the 
rural young folk in that community are 
deprived of the opportunity of receiving 
school preparation for entering the occu
pation of farming, if that is their choice 
of life work. The agricul ture department 
in the high school is a community sen·ice 
department. Let us place one in every 
community where there is a genuine need 
for it. A.M.F. 


