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The first problem a teacher of agri
culture meets when he starts work is to 
get acquainted with his job. If he 
changes his position every two or three 
years as many teachers do, this problem 
reappears. In some cases the teacher is 
starting the department ; in others he is 
Sllcceeding another teacher of agriculture. 
It is with this second group that this 
study is concerned. 

The writer has been visiting, among 
other&, teachers of agriculture who have 
this year succeeded other teachers. These 
new teachers are in a position to express 
themselves on the trials involved in 
"catching up the loose threads." They 
can testify better than any" one else to 
the unnecessary mistakes, the lost op
portunities, and the waste of time and 
energy involved in the passing over of 
a department from one teacher to anoth
er. Moreover, they can give valuable 
suggestions on how to make this transi
tion with the least possible loss of mo
mentum. This study is based on the ex
periences and opinions of twelve of these 
teachers. 

A few random cases illustrate some of 
the difficulties which they experienced. 

Case I. The teacher had a list of boys 
who were carrying projects but he found 
difficulty in locating them. He estimated 
that between two and three days were 
wasted. 

Case 2. The teacher had no inventory 
of equipment. He purchased a Truog 
tester. He found one later in another 
part of the building, which had been pur
chased by a previous teacher of agri
culture. 

Case J. The teacher was asked over 
the telephone when he was coming over 
to make arrangements for the school fair 
in a community r8 miles distant. The 
fair was to be held within a few days. 
It was customary for the teacher of agri
culture to take charge. This was all 
news to him. He was so situated that 
he could not go on such short notice. 

Case 4· When asked if he had a map 
of his school plot, the teacher said that 

(Continued on page 2) 

OPINIONS ON 
TEACHERS A, B, C 

In the October Visitor. the methods 
used by three teachers of teaching the 
problem "Feeding for Egg Production" 
were described. Teacher A used the 
survey method. Each boy asked a 
series of questions of one or more poul
trymen in regard to feeding £or egg 
production. The class tabulated the 
answers to these questions and drew 
conclusions on the basis of the data 
co'llected and authorities consulted. 
Teacher B used the textbook method. 
Teacher C used the project method. In 
the last instance the boys had poultry 
projects and their aim in studying feed
ing for egg production was to make 
definite plans for feeding their project 
Aocks. 

The readers of the Visitor were invit
ed to make comment on these methods 
and several interesting comments were 
received. The textbook method used by 
Teacher B was commented upon as fol
lows: "For most of the regular class 
room work. I prefer the method used by 
Teacher B." "Teacher B has worked 
out a good lesson in poultry feeding, but 
even with his motivating the work as he 
did, the reaction from the pupils can not 
possibly be there as in the other two 
cases." "Method B is without question 
the poorest method." A class in methods 
of teaching voted the method of Teacher· 
B the poorest, unanimously. TLis meth
od, i.e., the textbook method, predomi
nates in the present teaching of voca
tional agriculture. If it is a relatively 
poor method, this situation deserves con
sideration. 

Most teachers and students considered 
the method used by Teacher C, i.e., the 
project method, the most effective. One 
teacher says "I would prefer the method 
of Teacher C because (r) the boys have 
a real motive in going after the problem; 
(2) the boys are meeting their problems 
as they develop for them and the teacher 
is necessary only to direct their think
ing and help them in finding material for 
solution of the problem, and (3) their 

(Continued on page 6, column r) 
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he did not discover that he had a plot 
until October. 

Case s. When asked if he had found 
a card index of his bulletins, the teacher 
said there was an old one which was 
out of date. Moreover, a previous teach
er had taken away a large part of the 
bulletins. 

Case 6. The teacher knew that some 
club work had been started by the pre
vious teacher. He was unable to find any 
record of those enrolled. 

Case 7. The teacher was informed that 
certain tools were purchased for his de
partment the previous year. These tools 
are not in the shop nor had any inven
tory of equipment been left. 

Case 8. Some persons returned books 
loaned out by the previous teacher. The 
present teacher found no inventory of 
books and wonders how many more were 
loaned out. 

The twelve teachers were asked the 
following questions : 

I. Which of the following records 
were left by the retiring teacher? 

I. A list of farmers and others who 
have shown willingness to cooperate 
with the teacher of agriculture and the 
way in which each can help. 

2. A list of enrollment prospects for 
the coming year. 
3. A list of farmers' and other organi

zations, with officers, that would co
operate. 

4. Map of territory contributory to 
school showing homes of students, club 
members, cooperating farmers, rura l 
schools, etc. 

5- Map of school plot (if there is a 
plot). 

6. Project agreements between boy, 
parent, and teacher. 

7- Project plans (in possess ion of 
boys). 

8. Inventory of equipment. 
g. Inventory of books. 

10. Subscriptions to periodicals with 
expiration dates. 

I I. Index of bulletins. 
12. Records of previous projects. 
13. Other records (name these). 

II. Which of these records would have 
been useful to you? 

III. How long were you on the job 
with the retiring teacher? 

IV. How long should this period be? 
V. Which of the following things were 

done while both teachers were on the 
job? 

I. Records explained. 
2. New teacher introduced to local 

people. 
3- Types of farming in the commu

nity discussed. 
4- Attitude of parents toward the 

agricultural department discussed. 
5- Individual differences of students 

discussed. 
6. School customs which concern the 

teacher of agriculture explained. 
7. School and community activities 

in which the teacher of agriculture is 
expected to take part explained. 

8. Other•items (name these). 
VI. Which of these things and what 

other things should be done while both 
teachers are on the job? 

T he R ecords 

The records found and considered des ir
able as shown in Table I 

TABLE I 

Record 

List of farmers and others. 
List of enrollment prospects 
List of farmers' and other 

organizations .... . 
Map of t'erritory cant ribu

tory to schoo l showing 
homes of students. etc .. . 

Map of school plot ....... . 
Project a~reements .... .. . 
Project plans .. .. ....... . 
Inv.::ntory of equipment ... . 
Inventory of books .. .. . . . 
Subscriptions and dates of 

expiration for farm publi-
cafions . . . . .. . ...... . . 

Tndex of bulletins . . ...... . 
Record of previous projects 

*Three inventories incomplete. 
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List oj farmers and others who have 
shown a wi/linqn ess to cooperate with 
the teacher of aq~"iwlttwe and tJre -ways 
in which each can help 
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Teachers who are looking upon the 
resources of the community as part of 
the equipment of the agricultural depart
ment, as they should, are almost daily 
discovering in their communities persons 
who are willing and desirous to offer 
stock, buildings, farms, poultry houses, 
creameries, hardware stores, and the like 
for the use of agricultural classes. 

A teacher iSJ losing many valuable op
portunities for real vocational instruc
tion until he discovers these assets. lt 
is worthy of note that none of the teach
ers found such a list. Its value was un
questioned and was especially commented 
upon by several teachers. Such a list 
is easy to compile and keep up to date. 
This record should at least contain names 
of these persons and the ways in which 
they can be of help. Or the teacher may 
further increase the usefulness of this 
record by cataloging the crops, stock, 
equipment, and other teaching assets of 
many farmers and other persons. 
List of enrollment prospects for the 

coming year 
During the school year the teacher of 

agriculture runs across. prospects in his 
visits to rural schools and in connection 
with extension work and the like. even 
tho he makes no special effort in this 
direction. The small precaution of re
cording these names is a help to him 
and to the succeeding teacher. This rec
ord was one of those most frequently 
found. Most teachers considered it a 
very useful one. 
List of organizations, with officers, that 

would co-operate with the teacher of 
agriculture 
Examples of these organizations are 

farmers' clubs, farm bureau units, com
mercial clubs. This record is not as im
portant as the two preceding records be
cause the new teacher can make this list, 
if he must. without the help of the re
tiring teacher. It is merely a question 
of saving the new teacher's time. This 
record is useful. as eleven teachers tes
tify. 
Map of lite territor3• con tributary to the 

school showin.Q ho111es of stndents, club 
wembe1·s, co-operating farme1·s, 1'1tral 
schools, etc. 
The new teacher must know many lo

cations. A properly marked map is the 
most effective wav in which to give him 
this information. Such a map, as some 
teachers pointed out, might be prepared 
in such a form as to add to the appear
ance of the agricultural" room or an ex
hibit. It shows graphically the influence 
of the department in the communit). 
Thus the map serves two purposes. 

Several teachers did not favor such a 
map. Their objection was that a verbal 

list of locations would be preferable. 
Others were es.vecially in favor of the 
map. A majority considered it desirable. 
A!ap of the school plot 

Such a map is most important when 
several types or varieties of the same 
crop are put in and when certain plants 
are put in which are difficult to identify. 
In none of the departments was a map 
of the school plot found. Two causes 
partly explain this. First, only one va
riety of a crop was planted and so no 
map was considered necessary. Second. 
some teachers d icl not have or are not 
using a school plot. Nine teachers thought 
a map should be on record provided there 
is a school plot planted. The maps for 
several years back should be preserved. 
Project agreements bet11!1!('n boy, pareut, 

and teache1· 
This record need not consist neces

sarily of signed agreements but may be 
merely a statement of what the agree
ments are. A partial record was found 
in one department. Several teachen 
s<>id that they had not felt the need of 
such a record. Nine teachers thought 
the record desirable. 
Project plans 

A project plan is a written, detailed 
statement by the boy as to how his project 
is to be conducted. This record will be 
in the posses ion of the boy and not of 
the school. If non-existent. the new 
teacher is lacking a valuable guide to 
supervision of projects started by the 
preceding teacher. Only on, of the twelve 
teachers found project plans. Ten con
sidered them desirable. 
111'ventory of equipment. Inventory of 

books 
These inventories were found in sev

eral _departments. Frequently they are 
not kept up to date. Practically all the 
teachers considered them desirable. 
Snbscriptions to periodicals and dates of 

e.,;pimtion 
This record. when found, is often in 

the superintendent's office. Many of the 
periodicals have the elates of expiration 
on them. Consequently, this record is 
not so important as many others. 
Index of bulletins 

Teachers often disagree as to how 
bulletins ought to be handled. A new 
teacher sometimes has no desire to con
tinue the filing system which he finds. 
but does not get to the point of revising 
it to meet his ideas. Some teachers are 
using filing systems which do not require 
a card index. These two causes help to 
account for the few card indexes which 
a1·c found. Nine teachers considered a 
card index desirable in order to know 
what bulletins are supposed to be in the 
files. 
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Record of previoHs projects 
This record is often on file among the 

school records. It is sometimes helpful 
in the selection of projects for the com
ing year. Several teachers stated that 
thev have never had occasion to use it. 
Other records fon11d and considered de-

sirable 
Each teacher was asked to name other 

records found and records considered 
desirable. The additional records fot1nd 
were: (r) a list of club workers, (2) 
a I ist of the projects and their location, 
(3) enrollment of an evening school. 

Those suggested as desirable were: 
(I) record of true and false tests given, 
(2) list of material which should be 
purchased, (3) mileage records of for
mer teacher, (4) outline of previous 
courses taught, and (5) survey of farms 
of pupils. 
Miuimmn essential records 

From the study of the question and 
the experiences of these twelve teachers, 
the writer concludes that the following 
records are essential to proper teacher 
transition. 

1. A list of farmers and others who 
have shown willingness to co-operate 
with the teacher of agr iculture and the 
way in which each can help. 

2. A list of enrollment prospects. 
3. Map of territory contributory to 

the school showing homes of students, 
club members. co-operating farmers, 
rural schools, etc. 

4· Project agreements between boy, 
parent, and teacher. 

s. Project plans. 
6. Inventory of equipment. 
7. Inventory of books. 

Other records are desirable and essen
tial under some conditions. The above 
would seem to be the minimum list for 
Smith-Hughe departments under any 
conditions. 

It will take some time to make these 
records. When once made. the time re
quired to keep them up to d?te is very 
little. It should be pointed out that most 
of these records are of value to the 
present as well as the succeeding teacher. 

The Contact of the Retiring and In
coming Teacher 

Eleven teachers were asked how long 
they had been on the job with the retir
ing teacher. Eight teachers were asked 
how long a period the two teachers 
should be together. The results were as 
follows: 

A. How long were incoming and re
tiring teachers together? 

Teachers asked. I I; did not meet, 3; 
one-half day or less. 3; one day, I; two 
days, T ; Seven clays, r ; fourteen days, 2. 

B. How long should this period be? 
Teachers asked, 8,; two days, r; three 

days, I ; seven clays, 5; fourteen clays, I. 
In three cases, incoming and retiring 

teachers did not meet. In three other 
cases the period was so short as to pre
vent a thoro job. On the other extreme, 
one teacher felt that fourteen clays was 
too long. His feeling was that enthusi
asts for economy in a commun ity can 
make capital out of the fact that two 
teachers of agriculture are on the payroll 
for so long a period. 

The majority named seven clays as the 
proper length of time. It must be re
membered, however, that the period will 
vary in cliffer.ent schools. If the activity 
of a department has been at a low ebb, 
its transition to a new teacher will not 
require as much time as in the case of 
a department where the teacher of agri
culture has been more active and has 
branched out into many kinds of work. 

However, it is reasonable to conclude 
that the retiring and incoming teacher 
should be together long enough to com
plete the steps, a discussion of which 
follows. 
What Should Be Done While the 

Teachers Are Together 
Twelve new teachers were questioned 

as to what was done during the period 
when the retiring teachers were with 
them and they wer(\ also asked, in the 
light of their experience, what desirable 
things should have been accompli shed . 
Table 2 is the tabulation of the answers: 

TABLE 2 

What was clone during the conference 
and what should have been 

accomplished 

Records explained ..... . 
New teachers introduced 

to local people . . .... . 
Discussed types of farm · 

ing in th e community. 
Discussed attitudes of 

parents toward agricul
tural department .. ... 

Discussed inclivirlual dif
ferences of stud ents ... 

School customs which 
conce rn the t rae her of 
agricult'ure explained .. 

Explained school and com
munity events in which 
the teacher of agricul
ture is expected to take 
part .. . ........... . 
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E:rplanation of records 
It is desirable that the retiring teacher 

go over the records ii1 detail. This would 
not be so important if the records were 
standardized. In nine cases no explana
tions of records occurred. In three of 
these cases the retiring and incoming 
teachers did not meet. In six cases rec
ords were practically non-existent. 
lntrod11ctio~l to local People 

There are three classes of persons that 
are of special importance to the teacher 
of agriculture. ( r) those connected with 
the school, (2) farmers and others who 
are likely to co-operate with the teacher 
of agriculture, and (3) boys in the agri
cultural courses and their parents. If 
the two teachers visit all the projects, 
this third group will be partially reached 
and in addition the teacher can obtain 
considerable help in respect to roads and 
various important locations. 

In six cases the retiring teachers in
troduced the new teacher to various per
sons in the community. No attempt was 
made to find out to which of the three 
classes these persons belong. 
Diswssion of t1•Pes of farmi11g in the 

COIIII/Illllity 
The teacher who has lived in a com

munity a year or more has usually ac
cumulated a large amount of information 
about such questions as breeds of live
stock, crop varieties, potential and de
c! in ing enterprises, local practices, and 
the like. It is well for the new teacher 
to make a study of the community for 
himself by means of a farm survey. 
The in formation given to the new teach
er will be valuable during the first months 
of his work and will supplement what 
he finds out for himself. This question 
was discussed in six cases but usually 
not systematically or thoroly. 
Attitu,de of parents toward ag1·icnltural 

departmeut 
Information regarding any bias, hobby, 

opinion, like, or di&like, will be of as
sistance in approaching parents. Thus 
difficulties may be avoided and co-opera
tion secured. The new teacher is in 
danger of inheriting a bias from the re
tiring teacher. He should not hold too 
fast to the opinion of the retiring teacher. 
All teachers considered such information 
desirable. 
lndivid1Wl differences of students 

The teacher of agriculture has a bet
ter opportunity to study individual dif
ferences than the teachers of most other 
subjects in the high school. He should 
accumulate a useful description of the 
individual characteristics of each student. 
Examples of these individual differences 
are preparation in elementary school sub
jects, intelligence quotients, personal pe-

culiarities, physical characteristics, per
formance in other subjects, special inter
ests, and the like. Probably some of these 
items should be a matter of record. 
Here, again, the new teacher must allow 
for bias on the part of the retiring 
teacher. 
School customs which concern the teach

er of a grim/ ture 
In many small schools the teacher of 

agriculture is the only male teacher ex
cept the superintendent. His relations 
to athletics, assemblies, discipline, and 
the like become important. While the 
superintendent will cover these matters, 
it is helpful to the new teacher to see 
them from the point of view of the re
tiring teacher of agriculture. 
School and community events in whic.h 

the teacher of agricultnre is accus
tomed to take (>art 
Examples of these events arc club 

work, school fairs, local poultry associa
tion, farm bureau activities. In one 
community, the last three teachers of 
agriclflture have sung in the church 
choir. While records might be available 
for some of these events, yet it is well 
for the two teachers to go over them in 
detail. 
Other things to accomplish 

Each teacher was asked what other 
things were clone and what else shou ld 
be clone. The items given were planning 
short course, explanation of reports to the 
state department, finding a place for the 
new teacher to live, discussing desirable 
types of community work, discussing at
titude of community toward school and 
agricultural department, discussion of 
attitude of members of school board 
toward agr icultural department. 

The things to be accomplished during 
the time the teachers are together must 
vary somewhat in different communities. 
The items in Table .'1 seem essential in 
most departments and others should 
sometimes be added. The important 
point, however, is that the two teachers 
consider and plan carefully and syste
matically what should be accomplished 
while they are on the job together.
F. W. L. 

A New Book 
Among recent publications which have 

come to The Visitor is a book by J. A. 
Wiley, of the Department of Education. 
Iowa State Teachers' College. The title 
of this book is "Practice Exercises in 
Supervised Study and Assimilative Read
ing." The text is designed to serve as 
a "guide for directing the formation of 
efficient study habits." It is published 
and distributed by the author at Cedar 
F11lls, Iowa. 
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(Continued from page 1, column 2) 

study is the result of a need and the 
re ults of their studies mean results in 
their projects. I believe this condition 
will have the boys learning more facts 
about their problems than when less mo
tive impels the work, for now they must 
have definite facts otherwise they are not 
any better off than before." 

Two common misconceptions of the 
project method were evident in the com
ments. One teacher writes Method C is 
very good provided every one in the class 
has a poultry project." Of course, this 
would simplify matters because we would 
not have to keep the boys busy who do 
not have poultry projects and who are 
therefore not concerned with making 
plans for feeding project flocks. But 
there are ways of dealing with these boys. 
If there is a considerable number of them, 
i.e., eight or ten, they may be taught by 
the survey method while the others are 
making their plans. Or after being as
signed reading to cover the essentials, 
they may work on special assignments. 
They may be asked to plan the feeding 
of their flocks at home even though they 
do not have a poultry project. At the final 
discussion and criticism of the project 
plans these boys should be expected to take 
an active part. Another teacher writes: 
"However, I think this method should be 
used aside from the regular classroom 
assignments, otherwise, it seems to me, 
it would be somewhat difficult to put 
across the 'minimum essentials' in the 
course of study." In other words, this 
teacher favors teaching feeding for egg 
production and then making the project 
plans for feeding for egg production at 
some other time. The making of a 
plan is divorced from classroom teach
ing. But Teacher C teaches the "mini
mum essentials" of feeding for egg pro
duction by means of working out the 
project plans. In the former case, the 
project is not used to vitalize classroom 
instruction and in the latter case it is. 

The survey method of teaching, the 
method used by Teacher A, found much 

favor. One teacher considered it the 
best of the three. Another teacher 
writes: "This type of lesson, I believe, 
would work in classes of both older 
and younger pupils." Perhaps this 
method might well be used in part-time 
classes. 

What are the situations under which 
each method should be used? Obvious
ly, the project method of teaching poul
try feeding can be used only in classes 
where some of the students are carry
ing poultry projects. In these classes 
practically aiJl the teaching in poultry 
can and should be done by this meth
od. The use of the project method is 
limited to those farm enterprises in 
which members of the class are carry
ing projects. 

The survey method is best used in 
studying enterprises in which the farm
ers of the community are engaged. It 
is especially valuable when the textbook 
covers the enterprise inadequately. If a 
large number of non-farm boys or boys 
who are boarding away from home are 
enrolled, this method is more difficult to 
use. It should not be used at every op
portunity because it may become tedious. 

The use of the textbook will supple
ment and is a part of both the project 
and survey methods. The textbook 
method, i.e., the use of the textbook as 
the sole basis of discussion, is the method 
to use when no other method is available. 
It is the most used and least effective. 

We have not mentioned some of the 
other methods of teaching. i.e., the lab
oratory exercise, the field trip. and the 
demonstration. These all have their 
places. 

A valuable point was brought out by 
two teachers who said that each method 
should be used under the conditions best 
adapted to it. In other words, a variety 
of methods (not restricted to these three) 
should be used. The teacher, like the 
go! f player, should select the most ef
fective instrument for a given situation. 

F. W. L. 


