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Professional Development III (CVM 6013)  
 
A year 2 communication course within the 
veterinary curriculum comprising interactive, 
hands-on - simulated and community-based - 
activities.  
 
Pre- and post-course surveys were collected in  
2009 and 2010.  In 2010 there was a reduction 
in reflective/journaling assignments in 
response to student feedback. I was interested 
in uncovering effects this course change might 
have on student-community perceptions - an 
unstated goal within this course.  
 
Survey objective: Did the 2010 course change 
affect student responses to community related 
questions? 
 
 

Veterinary Gross Anatomy (CVM 6100) 

A Year 1 course, designed to impart critical 
anatomical knowledge needed to understand 
other core and clinical courses.  

Surveys were given at beginning, middle, and 
end of the course.  

Survey objective: Baseline data collection in 
preparation for future course changes.  

 

Example 1: Surveys used to monitor course change effects 

Example 2: Baseline surveys provide insight and indicate need for more inquiry  
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OVERVIEW  
Curricular change, whether done out of choice or necessity, 
has the potential to alter learning outcomes. This presentation 
showcases two examples of how student survey data can 
provide for ongoing evidence-based change in course design. 

DISCUSSION 
In Professional Development III, an unstated goal is to 
positively impact students' community engagement attitudes. 
In 2010, reflective/journaling assignments were reduced in 
response to student feedback. Following this course change, 
positive response trends to community-related survey 
statements were decreased. Faculty often feel pressured to 
accommodate student likes/dislikes. In this case, the survey 
provides evidence for the positive effects of the original 
reflective assignments in 2009. 
 
In Veterinary Gross Anatomy, survey data provided some 
unexpected course- and grade-related information. In this 
case, the data, although intended to create a baseline, 
provide insight into potential directions of change to this 
course.  
 
In both examples, findings indicate a need for reevaluation 
of current course design. Survey evidence may direct 
curricular decisions, as in Professional Development III, or 
lead one to speculate as to why shifts in certain attitudes 
have occurred over the semester, i.e., pointing you toward 
the need for more inquiry.  This speaks to the iterative nature 
of course redesign. 
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In Table 4, two models are presented: 
Model 1 has no demographic controls; it 
demonstrates the power of the survey data 
in predicting grades. Model 2 adds 
demographic controls and, although the 
two additional items are significant, not 
much more is added in terms of predictive 
ability (R-squared).   Table 2 findings: Analysis of baseline data shows 

some responses shifting in an undesired direction; 
this information can be used to change the course 
for the better.  In addition, three of these items (9, 
23, and 27) predict grades significantly. 

Example 1 findings: Survey data suggest that 
the reduction in reflective assignments in 
2010 led to fewer positive changes in student 
attitudes toward community engagement, 
indicating that this change was not in their 
best interests. 

CONCLUSION 
Ideally: Measure your learning outcomes before, during, and 
after you make any significant course change.  What you 
learn provides an opportunity to reflect on what you are 
doing and pinpoint areas for further investigation. 

 

NOTE: Responses to items are on a four-point Likert scale of agreement ranging from 
Strongly Agree (4) to Strongly Disagree (1). 
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Grade Predictors: 
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