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OVERVIEW OF THE PLANNING PROCESS 

Institutional, campus, provostal, and collegiate planning is an ongoing process of establishing priorities, 
based on the assessment of the quality and performance of academic programs and services, future 
programmatic needs and opportunities, and the availability of resources in a way that focuses the mission, 
goals, and actions of the institution and its component parts. A statement of the characteristics of the 
University of Minnesota's planning process is included in Attachment A. 

Timing of the Planning/Budgeting/Evaluation Cycles 

Specific timing may vary somewhat from year to year, but in general the planning process will occur in the 
late fall/early winter, budgeting in the winter/early spring, and evaluation in the late spring/summer, as 
shown in the Annual Planning, Budgeting, Evaluation Cycle figure on the following page. The figure also 
illustrates how campus, provostal, collegiate, and administrative unit planning and reporting are intended 
to be guided by and reflected in institutional planning and reporting. 

The timing for the 1995-96 planning process, which will both update previous plans and inform the next 
biennial budget proposal (and longer term planning), is as follows: 

• Distribution of Planning Instructions to Provosts and Chancellors -- end of 
December 1995 

• Development of Biennial Budget Proposal-- July-September 1996 

• Unit Performance Reports Due*-- August 31, 1996 

• 1996 Institutional Performance Report Presented to Regents -- November 1996 

• Biennial Budget Due to State --November 1996 

• Unit Planning Documents Due* -- December 1, 1996 (specific unit 
deadlines to be determined by chancellors and provosts) 

• Planning Meetings with Chancellors and Provosts and Their Deans -- as 
determined by chancellors and provosts 

* It is expected that collegiate plans/reports will be submitted to the appropriate chancellor or provost, 
With a copy to the Office of Planning and Analysis in Academic Affairs. 
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OVERVIEW OF THE PLANNING PROCESS 

Institutional, campus, provostal, and collegiate planning is an ongoing process of establishing priori
ties, based on the assessment of the quality and performance of academic programs and services, 
future programmatic needs and opportunities, and the availability of resources in a way that focuses 
the mission, goals, and actions of the institution and its component parts. A statement of the charac
teristics of the University of Minnesota's planning process is included in Attachment A. 

Timing of the Planning/Budgeting/Evaluation Cycles 

Specific timing may vary somewhat from year to year, but in general the planning process will occur 
in the late fall/early winter, budgeting in the winter/early spring, and evaluation in the late spring/ 
summer, as shown in the Annual Planning, Budgeting, and Evaluation Cycle figure on the following 
page. The figure also illustrates how campus, provostal, collegiate, and administrative unit planning 
and reporting are intended to be guided by and reflected in institutional planning and reporting. 

The timing for the 1995-96 planning process, which will both update previous plans and inform the 
next biennial budget proposal (and longer term planning), is as follows: 

• Distribution of Plannin~ Instructions to Provosts and Chancellors - end of 
December 1995 

• Unit Plannin~ Documents Due*- between March 15 and May 15, 1996, as 
determined by Chancellors and Provosts according to the needs of their units 

• Plannin~ Meetin~s with Chancellors, Provosts, Deans- May/June 1996 

• 1996-97 University Plan presented to the Board of Regents- April/May 1996 

• Development of Biennial Bud~et Proposal- July to September 1996 

• Unit Performance Reports Due* - August 1, 1996 

• 1996 Institutional Performance Report presented to the Board of Regents
November 1996 

• Biennial Bud~et Due to State- November 1996 

* It is expected that collegiate plans/reports will be submitted to the appropriate Chancellor or 
Provost, with a copy to the Office of Planning and Analysis in Academic Affairs. 

Page2 



Annual Planning, Budgeting, Evaluation Cycle 

INSmUTIONAL UNIT UNIT INSmUTIONAL 

University .-- Collegiate and 

(Institutional) a0111nlstratlve 
Cspttal budget __.... Regents Approve 

Plan (Spring) unit plans due 
hearings (Winter) President's Cspltal 

(Fall/Winter) 
Budget (Spring) 

Resource __.... Regents Approve 
Responsibility President's Budget 
Center Recommendation 

Institutional .-- Unit ~__.. 
budget hearings (Spring) 

Perfonnance Pertonnance 
(Winter) 

Report (Fall) Reports due 
(Soolmer) 
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UNIVERSITY PLANNING CONTEXT 

The University's planning context is reflected in a number of documents which are identified below. 
The recently completed U2000 Supplement adds new dimensions to U2000. in the form of goals, 
strategic issues and working assumptions, which help frame the planning context and will also be 
reflected in the next University Plan. Because financial constraints will continue to be part of the 
reality faced by the University in the coming years, they must also be taken into consideration in 
campus, provostal, collegiate, and administrative unit planning. A statement of financial assump
tions and budgeting parameters for plannin~ purposes only is included below. 

U2000 Institutional Plans and Reports 

• University 2000: Mission, Vision, and Strategic Directions (January and September 1994) 
and 1995 U2000 Supplement (October 1995). University 2000 now includes nine strategic 
areas and goals, which serve as the broad framework for reshaping the University: 

Research: Enhance our already strong international reputation as one of the leading centers 
for research, scholarship, and creative achievement. Special attention will be given to inter
disciplinary areas and selective collaboration with other institutions. 

Graduate and Professional Education: Improve and maintain the international leadership role 
of our graduate and professional education. Ensure its emanation from the highest quality 
research, scholarship, and artistic endeavors. 

Under~aduate Education: Ensure our expertise and leadership in education and degree 
granting in \lndergraduate programs and activities which are complementary to our profes
sional and research areas of interest. 

Outreach and Access: Provide an exemplary outreach service through interactive, research
based instructional programs. Emphasize broad local and regional needs and ease of access. 

User-Friendly Community: Provide an environment and organizational infrastructure that 
encourages communication, involvement and teamwork; that allows freedom of ideas and 
professionalism; and generally conveys a user friendly consciousness to all of our constituen
cies internal and external. 

Diversity: Create and maintain an environment that 1) actively acknowledges, respects, and 
values diversity; and 2) aggressively and affirmatively increases the presence and participa
tion of underrepresented groups. 

Support Infrastructure: Provide adequate state-of-the-art facilities, technology, systems and 
other forms of infrastructure to properly support teaching, research, and outreach. The 
facilities must be efficient and foster an appropriate sense of community. 

Faculty: Ensure the availability of a highly qualified teaching faculty. The faculty and 
relevant professional staff must be research oriented and of international pre-eminence. 
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Provide an appropriate system of evaluation and rewards for the faculty and professional 
staff. 

Finances: Ensure financial stability as the changing society requires more complex and, 
perhaps, greater educational needs. Recognize realistic limits in state funding, increasingly 
utilize alternate funding sources and utilize highly efficient as well as effective operations. 

As noted in the instructions for Module 6, collegiate and campus action plans should support 
the U2000 strategic areas and goals as appropriate to the unit, using the check-off on the 
action plan form to indicate which strategic area (s) are addressed by their unit action plans. 

• The 1995-96 University Plan (May 1995). Two sections of the University Plan provide 
context for campus, provostal, collegiate, and administrative unit planning: 1) the environ
mental assessments (internal and external) identifying factors affecting the future directions 
of the University; and 2) the plannin~ assumptions and Strate~c areas (see University Plan 
for more detail on these areas). 

Noteworthy, too, is the 1995-96 University Plan's description of implementation stmte~es 
including structural reorganization; responsibility centered management; collegiate and 
administrative unit planning; enrollment management; reallocation among and between units; 
reduction of overhead and infrastructure investments/capital planning; and strategic U2000 
invesunents addressing the original six strategic areas. 

Critical Measures and Performance Goals 

The nineteen U2000 critical measures and performance goals, which are intended both to guide and 
to monitor the success of University 2000, are an important part of the University planning context. 
During the 1995-96 planning process, units will be asked to set goals for the the "faculty of color and 
women faculty" portion of the underrepresened groups/diversity measure and for the "funding from 
all sources" portion of the sponsored funding measure. 

Institutional Strategic Financial Issuesffrends 

The political, economic and social environment within which higher education will operate for the 
time frame between FY 1998 and FY 2001 presents us with a situation in which precise financial 
forecasting is extremely difficult. The changing demographics, continuing cost pressures, and chang
ing federal and state budget priorities, to name of few factors, all add complexity and uncertainty. At 
best, an assessment of our likely financial environment that surfaces a broad range of possible out
comes is the only safe method. Precise point forecasts are extremely difficult to establish a strong 
level of confidence in. The farther out the projections move, the more uncertain they become. None
theless, a critical and informed review of the external economic and political environment can help 
sharpen the projection. In addition, expert opinion and technical expertise coupled with strong 
consideration of historical rates of growth can help further delineate a likely financial scenario 
which, while not as precise as we would like, can provide an important framework to guide our 
planning efforts. 
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With this in mind, the University has developed a set of revenue and expenditure assumptions which 
take into consideration our best assessment of the economic and political outlook for funding higher 
education during the period ofFY 1998 through FY2001. In general, our conclusions for this four 
year planning horizon are as follows: 

- State support for higher education institutions will not increase in real terms. 

- Tuition levels will increase faster than the overall rate of inflation. 

- Institutions will need to place an increasing emphasis, through financial incentives, on attracting 
and retaining students and to ensuring access. 

- A significant proportion of professional schools at public institutions will become largely self 
supporting. 

- Academic entrepreneurial activities will increase dramatically as critical revenue generators. 

• FY 1997 Financial Assumptions. Academic and administrative units have begun the budget 
planning process for FY 1997. The instructions for Phase II of the budget process will be 
distributed by the Office of Budget and Finance in December 1995. These instructions will 
provide a financial planning framework for academic and administrative units which closely 
parallels the Biennial Budget Partnership Proposal and is consistent with the FY 1997 finan
cial plan submitted to the Board of Regents in June 1995 in conjunction with the President's 
FY 1996 operating budget plan adopted by the Board of Regents. 

• FY 1998 · FY 2001 Financial Planning Framework. In order to develop a context in 
which unit plans can be prepared and evaluated, development of an institutional financial 
planning framework requires the preparation of both institutional revenue assumptions and 
expenditure assumptions. 

The development of an institutional framework will not, by itself, provide sufficient informa
tion to units to assist them in their strategic planning. In order to ensure that units understand 
any particular variances from the institutional framework or unique external financial condi
tions they may be required to respond to, the institutional financial framework must be 
translated to the unit level. The chart in Attachment B outlines the translation flow. The chart 
has been prepared in order to emphasize the roles, responsibilities, and accountabilities 
delegated to Provosts, Chancellors, and Vice Presidents under the current organizational 
structure of the University. 

Each Provost, Chancellor, and Vice President will translate the institutional financial frame
work into more specific guidelines for each of their academic or administrative operating 
units. Academic and administrative units should not assume that the institutional financial 
framework applies exactly to their area of jurisdiction. Academic and administrative units 
must obtain additional direction from their appropriate Provost, Chancellor or Vice President. 
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The table below outlines the institutional revenue and expenditure financial planning assump
tions for FY 1998- FY 2001. As stated above, these assumptions have been developed based 
upon historical trends as well as our best estimates of these historical trends extrapolated into 
the future. The figures outlined below are provided on the basis of an average annual percent 
change. While they appear as precise figures, academic and administrative units must under
stand that the numbers will most certainly change. It is also important to highlight that 
revenue assumptions are provided for only those major centrally allocated fund sources. 
Academic and administrative units that rely upon other sources of income should develop 
their own working assumptions for these revenue items. 

Institutional Revenue and Expenditure 
Financial Planning Assumptions 

FY 1998 - FY 2001 

Revenue Assumptions 

State Funds 

Undergraduate Tuition 

Graduate and Professional Tuition 

State Specials 

Indirect Cost Recovery Funds 

Other Revenues 

Expenditure Assumptions 

Salaries 

Fringe Benefits 

Utilities 

General Inflation on Supplies, 
Equipment & Miscellaneous 

Annual % Change 

1.5% 

6.0% 

Marlcet Conditions 

1.5% 

1.0% 

Unit Specific Conditions 

4.0% 

5.0% 

3.5% 

3.0% 

As mentioned above, units must obtain a translation of these institutional financial planning 
assumptions from their respective provost or chancellor, since the numbers may vary from 
college to college. More specific instructions including the way the budget assumptions 
will apply to individual colleges will be provided by provosts and chancellors. 

• Additional Background Information. The Reference Data attachment to these planning 
instructions contains a series of historical charts and graphs which may provide a useful 
picture of historical trends which we consider as we develop the above assumptions. Aca
demic and administrative units may wish to discuss these trends or the assumptions outlined 
above in greater detail. The Office of Budget and Finance is available to provide additional 
clarification or to develop unique assumptions regarding either revenues or expenditures for 
individual academic or administrative units. 
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Other Considerations in Planning 

• Semesters. During 1996-99, the University will employ a great deal of energy and resources 
to convert to semesters. Units should consider building semester conversion activities and 
issues into their planning statements when and where appropriate, both for their own plan
ning purposes and to assist central administration in anticipating potential problems and 
opportunities and in making necessary adjustments. Although most major decisions regard
ing the semester conversion have not yet been made, the Change to Semester Coordinating 
Group has developed a draft implementation schedule, which is included as Attachment C. 
This schedule will be subject to continued revision and refinement but is not likely to change 
significantly. The key milestones are as follows: 

April 1, 1996: 
October 31, 1997: 
October 1, 1998: 
Fall1999: 

Adoption of Semester Conversion Standards and Guidelines 
Submission of Revised Degree Programs 
Distribution of New Bulletins and Advising Materials to Students 
First Fall Semester 

The busiest time for campuses, colleges, and departments will be the period from April1, 
1996 to October 31, 1997, when degree programs are being revised. 

• Responsibility Center Management. The University is currently assessing how tuition 
should be distributed; charging for facilities; allocation of ICR; and allocation of the state 
subsidy, all of which may have a major impact on campus and collegiate planning. 
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1995-96 INSTRUCTIONS FOR MODULES 

NOTE: Substantive changes from the 1994-95 instructions 
are shown in italics, with the exception of Module 7, 
which is almost entirely new but not shown in italics. 
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0 Planning Phase 

D Resource and 
Budget Phase 

0 Performance and 
Evaluation Phase 

OVERVIEW OF PLANNING PROCESS 

COLLEGE STRUCTURE 
Mission 

Organization 
College Facts" 

EXTERNAL 
ENVIRONMENT 

Social/Demographic 
Technological 

Economic 
Political 

Competition 

INTERNAL 
ENVIRONMENT 

Program Quality 
Diversity" 

Administrative Effectiveness 
Instructional Efficiency 
Enrollment Assessmenfl 

Resource Assessmenfl 

Conversion to Semesters" 

STRATEGIC ISSUES & 
WORKING ASSUMPTIONS 

ACTION PLAN 

Strategic Direction~ 
Goals 

Actions 
Timelines 

ANNUAL DECISION 
ITEMS 

• Budget 
• Capital Projects 
• New Programs 
• Enrollment 

a Italicized items are changed from 1994-95 instructions 



Module 1 - DESCRffiiNG YOUR UNIT 
(1-3 Pages) 

The unit's description of its structure should be brief and allow someone familiar with the University 
but not familiar with your unit to understand your unit quickly and easily. Though your unit may 
wish to include other information as attachments, this sectio~ should include a mission statement, an 
organizational chart, and significant facts that will help readers understand your college. 

Mission Statement: The mission statement should state the major purpose, role and scope of the 
unit; identify key stakeholders and/or customers; reflect the unit's philosophy and core values; and 
give indications as to why the unit is distinctive or unique. The mission should also provide guid
ance for decision making (i.e., if the mission statement could support any proposed project, it is too 
broad). 

Organization: This section should include an organization chart or tables, showing administration, 
departments, research centers, and the reporting lines that connect them. A list of programs and/or 
key areas of inquiry that are associated with each department, center, or college as a whole would be 
helpful. 

College Facts: The unit should include peninentfacts or data that will help readers understand the 
unit or as otherwise directed by your chancellor or provost. Examples include tuition as a percent of 
instructional cost, FTE tenure and tenure-track instructional faculty, fall student headcounts (by 
level), breakdown of student hours taught by instruction to majors vs. instruction to non-majors, 
mean section size by level, FYE equivalent students taught, degrees awarded at the undergraduate, 
graduate, professional levels, and sponsored funding per tenure and tenure-track faculty. 
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Module 2- ENVIRONMENTAL CONTEXT- EXTERNAL 
(1-3 Pages) 

The analysis of the external environmental context explains the opportunities and pressures you face from the 
outside world. Each unit will likely organize this section in a different manner. We are suggesting five broad 
areas that you may wish to consider as you survey the external environment, but you should not feel con
strained or limited by these areas, nor should you feel that your unit must answer every question presented. 
We expect that you will develop your own format in describing your external environment Your unit-specific 
issues may combine or cross the categories listed below. 

You should consider the University planning context, both short term and long term trends, and local, state, 
national, and international perspectives. You should also assess how these external issues impact your core 
research, instructional, and outreach missions. Tilis section will help the reader understand the specific, 
unique external issues you face as a unit While this section is likely to be much longer in your full strategic 
plan, for this summary we are asking you to limit your discussion of external pressures and opportunities to 1-
3 pages. You should concentrate on five to seven external issues that most influence your unit. For 
assistance, see the 1995 University Plan that addresses a number of long term trends from an institution-wide 
perspective. 

Social/demographic: How are demographic changes likely to affect your college? How do diversity issues 
affect your unit? Are there social changes that your college can take advantage of or that pose threats to your 
college? 

Technological: How do changes in technology affect the delivery of your research, instructional, and out
reach mission? Specifically which areas of technological advancement are of interest or concern to your unit 
and why? 

Economic: Are there economic trends that could help or hurt your unit? What is the trend in external funding 
in the fields represented by your unit? Are there new sources of revenue that can be accessed by your unit, or 
existing revenue streams that can be enhanced? 

Political: How can your unit respond to and shape political trends today and tomorrow? Are there "hot" 
areas where your unit can direct energy and resources? Where can you demonstrate value to the state of 
Minnesota, the nation, and the world? What political trends pose opportunities or threats to your unit? 

Competition: Who is competing with you for students? For faculty? For research dollars? Are there market 
niches that your unit is particularly well positioned to enter? Are there areas in your unit that need redirection 
in light of competition? Include both public and private sector organizations in your analysis. To the extent 
appropriate, are your students being prepared for and successful in their subsequent employment? 
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Module 3- ENVIRONMENTAL CONTEXT- INTERNAL 
(3a5 Pages) 

The analysis of your unit's internal environment is likely to be a more time consuming, consultative 
process than the analysis of the external environment. The internal review process should be com
pleted in whatever manner is consistent with the unit's administrative structure, history, and culture. 
Chancellors. provosts. and deans have discretion re~ardin~ how much of this section should be 
detailed in writin~. ~ven where they are in the process. Howeyer. you should be prepared to discuss 
these issues in the plannin~ meetin~s that will be scheduled. For assistance, see the 1995 University 
Plan that addresses a nwnber of long term trends from an institution-wide perspective. 

Academic Program Quality Assessment: Teaching, Research, and Outreach Effectiveness: A 
major component of academic program quality is the effectiveness of the unit's teaching, research, 
and outreach. You should be prepared to discuss strengths and weaknesses in each of the core 
missions of the college. 

The review of academic programs is essential to the collegiate strategic planning process. Before a 
college can determine strategic directions, it must assess the current standing of its programs. Each 
unit should assume it has flexibility in the method of program assessment, but should keep in mind 
the long-standing University review criteria of quality, centrality, comparative advantage, efficiency 
and effectiveness, and demand; these criteria are described in Attachment D. The college should ask 
the following questions about each program or its sets of programs: 

• What is the overall quality of the program? Should it be improved? 
Is it central to the role of the college, the institution, and the state? 

• Does it have a comparative advantage over similar programs? 
Is the program being run effectively and efficiently? 

• What is the demand (present and future) for the program? 
What are our strengths? Which programs are our strongest? 
What are our weaknesses? Which programs are our weakest? 

• Which programs should be strengthened, maintained, downsized, and/or eliminated? 

You should be prepared to give a status report on your programmatic areas, summarizing their 
overall quality, strengths, and weaknesses. You may wish to organize your response using charts or 
tables. A format used by the College of Education and Human Development, Twin Cities, is provided 
in Attachment E as an example of how a college may wish to present this information. 

Diversity: The unit should discuss its current status with respect to its diversity goals. 
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Administrative Effectiveness: The unit should report on its administrative structure and efficiency. 
For example, a unit should: 

Review the quality of its administrative structure and functions 
• Review the effectiveness of internal and external communications 
• Explore opportunities to re-engineer critical administrative processes 

Review costs of management (what percentage of total college expenditures should be foradministra
tion?) 

• Review non-mission activities 

Instructional Efficiency: The unit should examine and report on areas where productivity enhance
ment possibilities exist. Examples of areas might include: 

• Curriculum restructuring 
• Oass size analysis 
• Course and program duplication analysis 
• Summary of faculty workload policies 
• Computer-aided instruction 

Enrollment Assessment: Unit-specific enrollment data are provided for reference in the Reference 
Data attachment. The unit should examine its historical enrollment patterns of undergraduate, 
graduate, and professional students and address the following general questions, by level, both in the 
internal assessment and in the action plan (Module 6). Related issues will discussed in the planning 
meeting that will be scheduled: 

• What does the unit wish to do regarding enrollments in the future (beginning with thel996-97 
year and projected out to the year 2000-01 )? What rationale is behind any projected in
crease or decrease? 

• To what extent is the unit able to control the achievement of these enrollment levels: what 
can't it control, and what is needed to accomplish these levels? 

In thinking about enrollment patterns and projections, areas that might be examined include (as 
applicable): the quality of students in your programs; the capacity of your college to educate addi
tional students; your historical pattern of FYE student enrollments; your full-time vs. part-time 
student mix; your graduate/ advanced professional student vs. undergraduate student mix; your 
patterns of diversity enrollment and graduation rates among your programs; and your patterns of 
international and non-reciprocity state enrollments. 

Resource Assessment: Considering the .financial constraints outlined in the "University Planning 
Context:' units should assess broad areas where additional resources might be obtained as well as 
ways in which your unit might reorganize resources to address your priorities for the future. You 
may also wish to discuss the need for service enhancement from University administrative support 
units and/or the adequacy of services provided by administrative units. These resource questions 
should be addressed both here in the internal assessment (i.e., current status) and in the action plan 
(Module 6 ), if there are future actions planned. Units should also assess the strength of their alumni 
relationships and the promise and performance of their development activities. 

Semesters: The unit should discuss its current status with respect to the change over to semesters. 
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Module 4- STRATEGIC ISSUES & ASSUMPTIONS 
(1~2 Pages) 

COLLEGE STRUCTURE 
Mission 

Organization 
College Facts" 

EXTERNAL 
ENVIRONMENT 

Social/Demographic 
Technological 

Economic 
Political 

Competition 

INTERNAL 
ENVIRONMENT 

Program Quality 
. Diversitj' 

Administrative Effectiveness 
Instructional Efficiency 
Enrollment Assessmen~ 
Resource Assessmen~ 

Conversion to Semesters" 

This module is intended to give the reader a concise overview of the strategic issues and working 
assumptions that guide the formulation of collegiate action plans. The summary should be forward 
looking, though realistic in view of budget considerations. For assistance, see the 1995 University. 
Plan that addresses strategic issues and assumptions from an institution-wide perspective. 

Strategic Issues: Mindful of the University-wide planning context, strategic issues will come from 
your synthesis of your current structure, external environment, and internal environment. The 
questions to ask are: (a) how does the external and internal environment specifically affect the unit; 
(b) are there major shifts in the intellectual and academic directions within and across the disciplines 
represented by the unit; and (c) what are the fundamental policy choices facing the unit? 

Though these issues may seem self-evident given your environmental scan, it will be helpful for 
those less familiar with your unit to see clearly the critical issues the unit is debating and the strate
gies the unit plans to use to address them. Action plans (later in these instructions) will give your 
unit the opportunity to formulate responses to some of the issues listed here. 

Strategic issues are not temporary problems or crises. They are longer-term, often structural deci
sions that require policy choices. Examples might include: "Our programs and curriculum are 
focused on full-time students, yet most of our future demand is likely to come from part-time stu
dents". "A major paradigm shift is occurring in field X requiring a major recruitment effort and 
redesign of research and instructional facilities". 
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Working Assumptions: Your working assumptions include opportunities, constraints, and para
digms that influence your strategic planning. They should be reflective of your mission and your 
external and internal environments. Please list the assumptions you are working under as you de
velop strategies to move your unit forward. For example, you might wish to state assumptions 
regarding the instructional models you will use in the future, research facilities required, financial 
requirements, and the stakeholders you must serve. 
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Module 5-VISION STATEMENT 
(U2-1 Page) 

STRATEGIC ISSUES & 
WORKING ASSUMPTIONS 

ACTION PLAN 

Strategic Directiorzsa 
Goals 

Actions 
Trmelines 

The vision statement should be a brief, forward looking statement, explaining to the reader in broad 
terms where you would like your unit to be in the year 2000-2001, what your unit might look like, 
what it might be doing, and how it might change. 

Development of a vision statement can be done within the confines of the consultative planning 
process, or it might be the personal vision of the dean or provost or chancellor of the unit. Regard
less of how it is arrived at, the vision should be achievable given your current context, and your 
action plans should help your unit achieve this vision. Your vision statement should be no longer 
than one-half to one page. 
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Module 6-ACTION PLANS & DECISION ITEMS 
(5-7 Pages) 

STRATEGIC ISSUES & 
WORKING ASSUMPTIONS 

Strategic Directions & Action Plans 

In this section, please present a prioritized list of your unit's five to seven most important strategic 
directions and action plans. We are especially interested in directions that have consequences be
yond your unit. These include strategic directions that: 1) have an impact on other units of the 
University (academic as well as administrative support units); 2) require the allocation of additional 
resources through other processes (e.g., capital or budget); 3) have consequences for tuition revenue 
(e.g., enrollment); 4) impact diversity agendas; or 5) are program additions or deletions. We assume 
that we can refer to your full strategic plan for greater detail and broader discussion of all of your 
strategic directions. 
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This information will be used to: 

• communicate the primary objectives of the unit for the future; 

• help those in decision-making roles in relation to the unit understand the actions the unit is 
prepared to undertake in response to the critical issues raised in the environmental assess
ment; 

• assist the President to make strategic decisions for the entire institution; 

• clarify the University's strategic directions in support of diversity; and 

• aid decision-making in other institutional processes (i.e., budgeting, enrollment management, 
and capital planning) and help chancellors, provosts, and central administration anticipate 
changes in programs, facilities, needed resources, and responsibilities for administrative 
units. 

For each strategic direction, list the goals you are trying to achieve and the actions needed to realize 
your goals. These items, which are described below, should be submitted in the format shown on the 
following page. 

Strategic Directions: Broad statements that show where the unit is going as it pursues its vision. 
They are the college's planned responses to issues surfaced in the strategic issues and environmental 
analysis sections. Strategic directions are not necessarily equivalent to the U2000 strategic areas
i.e., research, graduate/professional instruction, undergraduate instruction, outreach, user-friendly 
community, diversity, support infrastructure, faculty, and .finances-since a college's strategic 
directions are unique to that college's vision. Each college should develop strategies that are particu
lar to their college y~t consistent with the institutional planning efforts. However, units should 
include goals and actions plans for diversity in this module. 

Please show how your strategic directions relate to the U2000 strategic areas by indicating the 
relevant U2000 strategic areas at the top of each action plan. 

Goals: The intended outcome for the strategic direction. Goals should be consistent with the 
college's mission and vision. They should be achievable and assessable. 

Actions: The activities required to advance the college toward achieving the goal. The actions and 
achievements should be listed for each of the three time periods in the table on the following page. 

Attachment F includes further information to assist campuses and colleges in developing action 
plans. 
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U2000 STRATEGIC AREAS (indicate those areas that are applicable): 

_Research _Graduate/Professional Educ. _Undergraduate Educ. _Outreach/Access 
_User-Friendiness _Diversity _Support Infrastructure _Faculty _Finance 

ACTION PLAN TEMPLATE 

Strategic Direction: 

Goals: 
• 

• 

• 

1999-01 (FY 2000 & FY 2001 biennium) 
Actions: 

• 

• 

• 

1997-99 (FY 1998 & FY 1999 biennium) 
Actions: 

• 

• 

• 

1996-97 (update of previous plan/bud~:et plan summary) 
Actions: 

• 

• 

• 
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Annual Decision Items 

The actions included in the last section of the action plan template are the specific changes in enroll
ments, programs, and resource allocations required to follow through on the Action Plan. This is a 
primary link between the planning and budget process. Issues raised in this module will typically be 
the major focus of the budget hearing, with the unit developing annual decision item requests as part 
of the appropriate resource allocation process and capital planning process (refer to Attachment G 
for further description of these processes). 
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Module 7-ACCOMPLISHMENTS & PERFORMANCE 
(2 Pages) 

Module 7 is presented here primarily for information. However, units are asked to set goals for 
two of the first phase critical measures: 1) faculty of color and women faculty, for the measure 
Underrepresented Groups/Diversity, and 2) the ''funding from all sources" measure of Sponsored 
Funding measure (see discussion in section entitled First Phase Critical Measures). 

The accomplishments and performance report is the final step in the annual planning, budgeting, and 
evaluation process and provides an opportunity for each unit to summarize its accomplishments, 
including its progress in achieving the strategic directions outlined in its plan and performance in 
relation to the institutional critical measures and unit-level measures. Four basic assumptions guide 
the instructions that follow: 

• This annual report will be the primary mechanism for units to report on their progress in 
achieving the strategic directions, goals, and action plans described in their earlier planning 
documents. 

• For institutional critical measures that rely on centrally collected and/or analyzed data, 
campuses and colleges will be provided with the data and asked to respond concerning their 
performance. 

• For institutional critical measures that depend on data provided by the unit, this report will be 
the mechanism for forwarding that information. 

• For any institutional measures not felt to be meaningful at the collegiate level, for example, 
graduation rate, units may be asked to respond to other, related data. 

The accomplishments and performance report itself is due on August 1, 1996. The report should 
be transmitted to the appropriate provost or chancellor with a copy sent to the Office of Planning and 
Analysis in Academic Affairs. 

Summary of Progress and Major Accomplishments: The purpose of this section is to be the 
mechanism for reporting the college's progress to date for each of the strategic areas and goals listed 
in Module 6 of its plan, including activities completed or in process; outcomes achieved; and reasons 
for and ramifications of expected results that were not achieved. In this section, collegiate units 
should also provide a summary of progress in implementing the college's workload policy, with a 
copy of the policy attached for reference. Units may, if they wish, also use this section to report 
distinguished awards, honors, and accomplishments, showing contributions of the unit as a whole, as 
well as of departments, programs, and individuals. 
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Institutional-Level Critical Measures and Performance: This section addresses the unit's contri
bution to the institutional critical measures. Because these measures are still being developed (only 
twelve of the nineteen measures have been approved by the Board of Regents, and some of these 
lack baseline data and goals), the focus of the section will be incomplete and developmental this 
year. 

First Phase Critical Measures: A number of the "first phase" measures, specifically character
istics of entering freshmen including students of color, graduation rate, and investment per 
student, are not meaningful at a collegiate level. For example, the readiness of entering freshmen 
and percentage of freshman students of color are a result of the admissions process and goals are 
set by campus; and graduation rate is affected by many factors, only some of which are related to 
the college from which a student graduates. 

Collegiate response is therefore requested for only two of the "first phase" measures. 
In the reference section to these planning instructions, campuses and colleges will find two tables 
providing institutional, campus, and college baseline data and the institutional and campus 
performance goals for: 

• Faculty of color and women faculty, for the measure Underrepresented Groups/Diversity. 
As with the institutional and campus goals, collegiate goals should be stated in terms of 
desired percentages, not numbers, of tenure and tenure-track faculty in the unit Additional 
information on the assumptions used in setting the institutional and campus goals for this 
measure is shown on the cover sheet to the faculty of color and women faculty tables. 

• Sponsored funding from all sources, for the Sponsored Funding measure. Note that the in
stitutional and campus goals reflect a 5% annual increase. Collegiate goals should reflect the 
unit's desired performance in attracting sponsored funding, taking into account any changes 
in the size of the unit's faculty and its external funding opportunities. 

For the planning document, colleges should locate their listings on these tables and set their 
own unit level goals to the year 2000. The goals can be provided either by adding a page to the 
planning document that lists the collegiate goals, or by writing in the collegiate goals on the 
relevant sheets in the reference documents, and attaching these sheets to the plan. 

For the performance report due in August 1996, campuses and colleges will be asked to review 
their performance data on the first phase measures relative to their established goals and to 
comment on the following questions: 1) any concerns they have about whether the data is mean
ingful at the collegiate level, and if not, why not; 2) if not meaningful, a suggested alternate 
measure and data that could be provided by the unit; 3) if an alternate measure is proposed, an 
explanation of how it would be operationalized and provision of baseline data if available; 4) a 
discussion of the unit's contributions to the campus performance goals; and 5) a discussion of the 
implications and ramifications of the performance suggested by the data. 

Second Phase Critical Measures. At least one of the seven "second phase" measures, Overall 
Satisfaction of Minnesota Citizens, is not meaningful at the collegiate level. The other six mea
sures are in different stages of development, with data collection instruments being developed 
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and baseline data collection and goal setting planned to occur in Spring 1996. Any additional 
instructions for reporting on the second phase measures will be provided in the spring after the 
baseline information has been collected. 

Unit-Level Measures and Performance: The focus of this section is any additional measures and 
related data that the college plans to use to demonstrate performance in achieving is goals. Implica
tions and/or ramifications of any data provided should also be included. In the first year, this may be 
only a tentative list of possible measures under consideration within the college, although in subse
quent years it should include operational definitions, baseline data, and performance data. 

Summary of the Planning Process: As noted in the planning instructions, campuses and colleges 
have considerable discretion in determining the specific process they wish to use in carrying out their 
planning, budgeting, and evaluation activities, as long as a diverse group of stakeholders (faculty, 
students and staff) are involved. The focus of this section is a brief summary of the process used 
within the unit, including who participated and on what basis they were selected; how they partici
pated; and what resulted from their participation. 
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ATTACHMENTS TO INSTRUCTIONS 
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Attachment A- Characteristics of the University of Minnesota's 
Planning Process 

Continuous and cumulative. Planning is not intended to not start anew after every planning cycle 
but to build on previous plans and performance in an iterative, learning process, with modifications as 
needed and as appropriate but not simply for the sake of change. This kind of"rolling planning" 
affords the University greater flexibility and enables it to respond to future changes in its internal and 
external environments. 

• Unit based. While planning must be guided by institutional goals and objectives, responsibility for 
planning rests heavily with chancellors and provosts, and especially with deans and department heads, 
since these are the levels where the University's mission is carried out and where their unique needs, 
environments, and constituencies can best be addressed. Campus, provostal, collegiate, and adminis
trative unit plans are the foundation of the University's plan. 

• Consultative. Planning at the local level permits more meaningful participation by students, faculty, 
and staff, in order to create a shared commitment and responsibility for advancing the agendas of the 
University and its campuses, provostal units, colleges, and administrative units. 

Linked to the allocation of resources. Since plans determine how resources are allocated-not only 
financial resources, but also the time, expertise, and abilities of faculty, staff, and students-this 
process is intended to anticipate and allocate funds to sustain and upgrade essential programs, includ
ing facility needs, and to support new initiatives within and across the disciplines. 

• Performance oriented. The planning process emphasizes the use of institutional and unit-based 
critical measures and performance goals, in order to monitor performance, celebrate successes, and 
address problems. 

• Common framework: the modules. Campus, provostal, collegiate, and administrative unit planning 
occurs within a University planning context and must be capable of being aggregated at an institu
tionallevel in order to provide an institutional picture of the University's plans and progress. A 
common summary format (which assumes that more detailed plans, in formats that vary from unit to 
unit according to their needs, will exist at the unit level) allows unit plans to be integrated at the 
institutional level. The common format relies on multiple use modules that reflect the three inter
connected phases in the planning/budgeting/evaluation cycle, as described below and reflected in the 
figure on the following page: 

(a) The Planning Phase includes a description of the unit (module 1); a description of the unit's 
external and internal context (modules 2 and 3); a description of strategic issues and working 
assumptions (module 4); a vision statement (module 5); action plans and decision items (module 
6); and collegiate goals for certain of the first phase critical measures (one aspect of module 7). 

(b) The Resource Allocation and Budgeting Phase builds upon module 6 and the instructional 
materials provided separately by the Office of Budget and Finance, including instructions for 
decision items (budget and capital projects) in the format provided by the Budget Office. 

(c) The Accomplishments & Performance Phase focuses on unit progress and accomplishments in 
implementing its strategic directions and action plans, the U2000 critical measures and perfor
mance outcomes, and additional unit-level performance measures. 
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~ -ATTACI-JMENT C 
------ - - --- ~---~- --- --------- --·----------

University of Minnesota Semester Conversion Project 
~ -··--

1996 I 1997 1998 1999 20 
ID Task Name Qtr 1 I Qtr 2 I Qtr 3 T Qtr 41 Qtr 1 T Qtr 2 I Qtr 3 I Qtr 4 Qtr 1 1 Qtr 2 T Qtr 3 T Qtr 4 Qtr 1 I Qtr 2 I Qtr 3 I Qtr 4 al~a\~2-

1 Part 1: Mobilization/Organization/Base Information . . : 
------- - -- ----------- ------ -- ~ --~--------

2 Establish Coordinating Group (CSC) - Sr VP AA/Chalr SCC 
~- --- -----------~-- ----------- --~ 

~ ----- ------

3 Establish Implementation Task Force (CSI) - SrVPAA i 
------------------------- ------- ------

4 Provide Degree Inventory to Units • ProJ Dlr/Reglstrarj 
-------- -------------------------------- - ------ - --

5 Establish Base of Current Degree Programs c:::J Campuses/Col~eges/Reglstrar 
------- ------------------- ----- ---.---- ---

6 Provide Course Inventory to Units - ProJ Dlr/Reglstr~r 
- -- - ------------ - -- ----- -- --- -- ------

7 Establish Base of Current Course Inventory c==:::J CampuseSJColleges/Reglstrar 
-- -- --- ---- ---- ---

8 Provide Course Enrollment History to Units • ProJ Dlr/Reglstrar 
--- ----- -- ·------------.---------- -- __ , ______ ----- - ~ ---

9 Provide Deg Granted and Prog Enroll Info to Units CJ ProJ Dlr/R~glstrar 
---- ---- ----------- ---------------- -- ------------------

10 Appoint Campus/Collegiate Coordinators -==::1 Chancellors/Provosts/Deans 
---- -- ---- - ----~- ----------------------------

11 Establish Communication Plan c:=:J ProJ Dlr/Unl~erslty Relations 
------ ------------------------- -------- ------·-

12 Complete Mobilization + February 1,1996 ProJ Dlr 
-- --- ---~---- - ------------ -- -- ··---- ----

13 
-- ~ --------

14 Part 2: Tlmellnes, Guidelines, and ObJectives • • ·-- ----- - - -···- ---- ----- ------·--

15 Establish Implementation Calendar + January Hi, 1996 CSC 
I····- -~ -

16 Semester Standards (Academic) • • -~- - - . - ------ ---- - ·-- -- ----- ----- - ------

17 Curricular Guidelines - 1 SCEP/Senate /UMD CA 
~ - --- -- ---- - - ---

18 Other Academic Objectives - 1 SCEPiSenate/UMD CA/Admln 
---------------- -~ -- --

19 Approve Semester Standards + April 1,1996 Admin 
---- -------- -·-·---- --------- -----

! 
20 Calendar Specifics • • ---- -----~------ -·----------- ---··- ---·- ----

Research Local Constraints (e.g. State Fair) - I CSI 21 ' 

~--- -- ·--~---·- --- ----- -- . - --- -- ·--- -- -----

22 Common Calendar Issues - 1 SCEP/Senate/UMD CAICSI 
-· ·- ·--·-·-- - - ---- --··---- ·------ - -- --- -- --·- ---------------

23 Academic Year Calendar Issues - 1 SCEP/Senate/UMD CA/CSI 
--- --- -------·--- ---- - .. - ·---··-- ··--

! ' SCEP/Senate/UMD bAICSI 24 Summer Session Calendar Issues -··----------------- ---------------- ---- ····-·- ------ -·-

t + October 1,1996 A~mln 25 Approve Calendar Specifics 
-- ----~- -- ------ --- .. ----- -·- ·--- ----- ---

26 Develop Implementation Budget ~ CSI/Admln 
-- --- ------- ·------- - ··-· --------- - ---·-

27 
~ : 

·--------

Project: Semester Conversion Date Printed: 121201 ~5 Page 1 Task Milestone + 
Project Director: Peter Zetterberg (626-9414; j~zett@maroon.tc.umn.edu) Progress Summary 4 • 
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ATTACHHENT C 

University of Minnesota Semester Conversion Project 

28 Part 3: Academic Program Conversion 
I 1~- -- -- --H-

29 Develop Process for Degree and Course Approval 
--.---------------

30 Review Existing Programs/Explore Alternatives 
I I ---H-

31 Revise LlberaVGeneral Education Requirements 

32 
I 

Revise Collegiate Requirements 

33 Revise Degree Programs 

34 

35 

36 

Select CLE Courses 

Review and Approval by Curriculum Cmtes 
---------------

Submit Revised Degree Programs 

37 Revise Transfer Curriculum 

38 Develop Semester Courses 

39 

40 Part 4: Student Information/Advising 

41 Develop Student Information and Advising Plan 

42 

43 Design New Bulletins 

~~-~=~e_v~l(}~~th-er~r_a~sltlon ~dvisln~ Materials 

------

45 Produce Guides/Materials/Bulletins 
I 1------~------

46 Provide Training for Advisers 

47 Provide Bulletins & Advising Materials to Students 

~=~-Pro~lde Transition Advising for Students 

49 

50 Part 5: Student Systems Redesign Project 

51 Phase 1: Planning 

52 

I 53 1- Phase 3: Development and Implementation 

Phase 2: Requirements Deflnltion!Reengineerlng 

I I--
54 

Project: Semester Conversion Date Printed: 12120135 

-----

Project Director: Peter Zetterberg (626-9414; j-zett@ maroon.tc.umn.edu) 

i l 
c::::======~;:=:==:::~ CSI j 

:::J C~mpuses/Colleges/Departme~ts/Programs 

r==:;::;;;::;;!:J~LE/Campus General Educat~on Cmte 

~;:;:~;:;:buMC/UMM/Colleges ! 
~=~======;;;;:;;:;;:~;;:;;:;;:;bcolleges/Depart~ents/Programs 

: CLE/Campus General Educ,atlons Cmte 

7ctober 31,1997: Campus:s/Colleges 

SCEP/Senate/UMD CA/Admln 

l.. 1 Faculty 

-.-- ~ CSIICUD 

~ampuses : · ·· · a hSDA Publications 

h ~Campuses/Colleges 

\ , iDA Publloofu>n• 

Admin 

, I 

T -- i : : 

~===='lsSRP Planning Cmte/Redtaj)8 Committee/Armstrong 

! Admin 

Page2 Task Milestone + 
Progress Summary ¥ ¥ 
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ATTACHMENT C 

University of Minnesota Semester Conversion Project 

56 

57 

58 

59 

60 

61 

62 

63 

64 

65 

66 

67 

68 

69 

Human Resources 

Review Policies, Forms, Publications 

Revise Policies, Forms, Publications 

Renegotiate Contracts 
---- - --- --· 

Printing of New Policies/Procedures/Forms 

Business Services 

Review Policies, Forms, Publications 

Revise Policies, Forms, Publications 

Renegotiate Contracts 

Printing of New Policies/Procedures/Forms 

Other Units 
I I ~---- --

70 Review Policies, Forms, Publications 
"--------. 

71 Revise Policies, Forms, Publications 

72 Renegotiate Contracts 
-------- --

73 
I I --~- - -·- -- - --~ 

Printing of New Policies/Procedures/Forms 

74 

--· 

-- ~·--

-----

1996 I 1997 I 1998 I 1999 1 20 

~ ~ T 

j HRISCFA/Serate/UMD CA : 

j : HRISCFA/Senate/UMD CA j 

. Admin 

L+t==================j, Printing 

,. : : ,. 
. r&O/SCFP/Sfnate/UMD CA 

jf&O/SCFP/Senate/UMD CA 

lf . . r:~:::g 
T . . 

: : 

~. I r-~m I r·~· : Adml" , , , r p,,, .. ,, I . • . 

75 I 1 Part 7: Begin First Fall Semester 1 j j ~ + 11 

Project: Semester Conversion Date Printed: 121201 l5 Page3 Task Milestone + 
Project Director: Peter Zetterberg (626-9414; j-zett@ maroon.tc.umn.edu) Progress Summary ¥ * 
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Attachment D - Definitions of University Review Criteria 
(Quality, Centrality, Comparative Advantage, Demand, 

Efficiency and Effectiveness) 

Quality refers to the level of excellence aspired to and currently provided by academic programs 
and service units. This measure is ultimately a question of how well the values for which the Univer
sity stands are expressed in its activities - in free inquiry, effective learning, and useful service to 
the citizens of the State. The outcomes of research, teaching, and public service/outreach must be 
considered- the professional standing of our scientists, scholars, and artists; the impact of their 
work on their disciplines or fields, and/or on our society; the success of our students as students and 
in their personal and professional lives; the satisfaction of those served by the University. 

Centrality for the academic disciplines is evaluated in terms of its contribution to the mission of 
the University of Minnesota. Centrality of research, instruction, and outreach represents a program's 
contribution to a coherent whole which helps to sustain and stimulate related work elsewhere in the 
University. With respect to instruction, centrality also addresses the degree to which a program is an 
essential component of a challenging education that taken as a whole is intended at the undergradu
ate level to communicate an understanding of the major ideas and achievements of humankind and a 
sense of the values of different cultures and ages; at the graduate and professional levels, centrality in 
instructional programs extends this commitment beyond communicating the major ideas and 
achievements of humankind, to an expansion and deepening of knowledge, and to furthering its 
utilization for society's welfare. In another sense, centrality means furtherance of the University's 
central values, including academic freedom, affirmative action, and diversity. Programs directed 
toward the preservation and strengthening of our adherence to those values are, to that extent, central 
to the University's overall mission. 

Centrality for the state is the degree to which programs do or could appropriately and effectively 
respond to economic and social needs and objectives of the state. 

Comparative advantage is about the unique characteristics that make a program particularly appro
priate to this University. It is not sufficient that programs meet an important local or national need, 
or that they be unique within the State. Many important programs can and should be the responsibil
ity of others, in Minnesota or elsewhere. What is the rationale for the program at the University of 
Minnesota? 

Efficiency concerns the use of resources and whether they achieve desired outcomes in a cost
effective manner. 

Effectiveness concerns the degree to which agreed upon and desired results are achieved. 

Demand can be measured in the number of applications, quality of acceptances, services performed 
in support of other programs, degrees awarded, instruction of students or research undertaken for the 
solution of pressing problems of society. 

Page 31 



Attachment E - College of Education Format for Summarizing 
Quality of Academic Program 

SUBUNIT X 
PROGRAM STATUS 

undergraduate strengthen 
program X 

graduate program X maintain 

other X downsize/ 
(non-degree restructure 
programs, 
centers, etc.) 

SUBUNITY 
PROGRAM STATUS 

SUBUNITZ 
PROGRAM STATUS 

(etc.) 
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COMMENTS 

increased demand due to new 
Liberal Education Requirements; 
high quality of program now will 
be affected unless more resources 

. can be devoted to this priority area 

one of top 5 programs in the nation; 
attention needs to be given to strength 
ening relationships with related units in 
order to maintain high quality, given 
tight resources 

demand for program has declined in 
recent years; can be combined with 
other related programs in the college 
to cut back on administrative support 
costs 

COMMENTS 

COMMENTS 



Attachment F - Optional Guidance for Forming Strategic Directions: 
Developing an Action Plan 

Strategic Directions. Strategic directions describe the actions necessary to achieve the goals de
scribed in the college's vision statement. Strategic directions should be consistent with the unit's 
mission statement and should address the issues identified in the college's environmental analysis 
(e.g., target population to be affected). 

A college's strategic directions are unique to that college's vision. Each college should develop 
strategies that are particular to their college yet consistent with the institutional planning efforts. 

Strategic directions should lead to an elaboration of actions to be taken to achieve a specific goal. 
The college should be able to assess whether or not the strategic direction has been successful. To 
assist them in monitoring their progress, each strategy should have associated with it one or more 
standards of attainment for purposes of evaluation. 

The strategic directions should be realistic and attainable. Further, they should be worth achieving. 
Does attainment justify the effort and resources required to reach it? 

The college may wish to organize their strategic directions in terms of the six institutional strategic 
areas: Research; Graduate/Professional Education; Undergraduate Education; Outreach and Access; 
User-friendliness; and Diversity. The college may also wish to utilize the three additional "strategic 
areas" described in the U2000 Supplement and in Attachment X. Although you may desire to orga
nize the collegiate strategic directions around the institutional strategies, your strategies are unique to 
your college and should use language particular to your collegiate strategies. 

When developing strategies, the college should also consider the criteria established in the "Restruc
turing and Reallocation Plan": quality; centrality; comparative advantage; efficiency and effective
ness; and demand. 

Goals. What are the unit's goals in each strategic area? These goals are likely to be general in 
nature, and need not be completely re-written each year. Your unit is likely to have multiple goals 
for each of its strategic directions. Some of your goals will be immediately achievable, while others 
may take a number of years to fully implement. Some of your goals should relate to the program 
and administrative assessments undertaken in your internal environmental scan. In short, goals will 
differ in scope, specificity, and timelines, but should broadly answer questions related to the purpose 
of the strategic directions. 

Action Plans. Explaining the detail and timelines for achieving the strategies. The college should 
describe in general terms how it plans to achieve each of the collegiate strategic directions. The 
action plans provide detailed information on when and how the goals, and ultimately, the strategic 
directions, will be accomplished. Action plans specify the resources necessary for achieving the 
goals and indicate a timeline for completion of the project. The action plans provide the link to the 
budget process. 
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Rarely will a strategic direction be achievable using a single approach. In order to achieve certain 
strategic directions, you may need to redirect resources within your college. It is likely that you will 
have to strengthen or maintain certain academic programs or administrative structures, and downsize, 
consolidate, restructure, or eliminate others in order to redirect existing resources. You may wish to 
present these programmatic and administrative decisions in light of achieving strategic directions by 
asking the following questions: 

• Which areas/fields should be strengthened (e.g., in order to improve the quality of imponant 
programs)? 

• Which areas/fields should be maintained (e.g., the program already rates well on the crite
ria)? 

• Which areas/fields should be restructured or combined with other areas (e.g., the program 
can be improved or be made more efficient through restructuring or reorganized with other 
areas). 

• Which areas/fields should be downsized or streamlined (e.g., justification for maintaining 
the programs at the current level is lacking, but some level is appropriate, based on the 
criteria)? 

• Which areas/fields should be discontinued (e.g., a compelling justification for continuing the 
program is lacking when the criteria are considered)? 

All action plans may not be completed in a single year. Often projects take several years to gather 
resources, implement, and achieve results. We would like you to lay out projects as fully as possible, 
including timelines, with the expectation that progress, results, and needed modifications in your 
action plan will be assessed and evaluated annually. 
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Attachment G- Institutional Decision Making Processes 

These are the annual decision items that will be discussed as part of the planning, budgeting, and 
capital meetings: 

• Budget Decisions: The Annual Decision Items developed by the college for the Budget 
Office provide a link between the collegiate planning process and the resource allocation 
process. They provide the detail of the resources required to accomplish the action plans 
presented in the planning meeting. 

• Enrollment Decisions: Academic Affairs, in conjunction with the chancellors, provosts, 
deans, and the Enrollment Management Committee, will project and establish enrollment 
levels for the campuses and colleges. Enrollment targets will be discussed at the planning 
meetings and confirmed at the budget hearings. 

• Space/Capital Decisions: Capital decisions are made as part of the capital budget process in 
accordance with the directions provided by the Office of Budget and Finance. Colleges that 
have included major capital improvements as part of their strategic plans should refer to the 
Capital Improvements Program instrur'ions for the details of this process. 

• Program Decisions: Operational plans that include the addition of new academic programs 
require the approval of the Board of Regents. The instructions for the review and approval of 
new programs can be found in the Revised University Procedures for the Preparation, Review 
and Approval of Academic Programs. 
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