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UNIVERSITY OF MINNESOTA 
BOARD OF REGENTS 

 
 
Board of Regents September 13, 2013 
 
 
Agenda Item:   Introduction of Vice Provost for Student Affairs and Dean of Students 
 

  review   review/action   action   discussion 
 
 
Presenters: Senior Vice President and Provost Karen Hanson 
                         
 
Purpose: 
 

 policy   background/context  oversight   strategic positioning 
 
To introduce Danita Brown Young as Vice Provost for Student Affairs and Dean of Students, 
Twin Cities Campus.
 
Background Information: 
 
Danita Brown Young’s appointment as Vice Provost for Student Affairs and Dean of Students 
was approved by the Board of Regents on June 14, 2013. Her appointment began on July 31, 
2013. 
	  
Dr. Danita Brown Young comes to the University from Purdue University, where she served 
as Dean of Students since March 2011. She began her tenure at Purdue in 2008 as the 
Associate Dean of Students for Counseling, and served on many institutional and community 
committees in West Lafayette. Previously, Brown Young was the Interim Dean of Students at 
West Virginia University at Parkersburg; Associate Director of Campus Life at Ohio 
University; and Program Coordinator of Student Activities and Leadership at Loyola 
University Chicago.  
 
Brown Young is a native of Kent, Ohio, and received her Bachelor of Arts degree in Psychology 
and Sociology from Kent State University (1997) and Master of Arts degree in Community 
Counseling from Loyola University of Chicago (2001). She earned a Ph.D. in Higher Education 
from Ohio University (2007) and is a licensed professional counselor. She is also active and 
involved with many organizations associated with higher education, such as Delta Sigma 
Theta Sorority, Incorporated; Phi Sigma Pi National Honor Co-ed Fraternity; Mortar Board 
National Honor Society; the National Association of Student Personnel Administrators 
(NASPA) and its Center for Women board; and the American College Personnel Association 
(ACPA). 
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UNIVERSITY OF MINNESOTA 
BOARD OF REGENTS 

 
 
Board of Regents September 13, 2013 
 
 
Agenda Item:   Receive and File Reports 
 

  review   review/action   action   discussion 
 
 
Presenters: Regent Richard Beeson 

 
 
Purpose: 
 

 policy   background/context  oversight   strategic positioning 
 
 
 
Background Information: 
 
The following items are included for receipt and filing: 
 

A) Annual Report on Legal Matters 
B) Quarterly Report of Grant and Contract Activity 
C) Annual Asset Management Report 
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MISSION STATEMENT
OF THE

OFFICE OF THE GENERAL COUNSEL

   To   safeguard   the   constitutional   authority   of   the   Board  
of   Regents   and   those   who   act   in   its   behalf   to   govern   the  
University  effectively.

   To  represent  the  University  in  adversarial  forums  zealously  
and   in   accordance   with   the   highest   standards   of   integrity  
and  ethics.

   To  protect  the  University’s  legal  interests  in  all  transactions,  
thereby  protecting  the  investment  of  the  citizens  of  Minnesota  
in  the  University.

   To  provide  preventive  legal  services  and  counsel  to  University  
officials  so  that  all  the  institution’s  activities  comply  with  the  
law  and  with  University  policies.

   To  protect  the  principles  of  due  process  in  the  University’s  
treatment  of   faculty,   staff,   students  and  other  members  of  
the  University  community.
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William  P.  Donohue
General  Counsel

INTRODUCTION
This   has   been   a   year   of   extraordinary  
change   in   the   Office   of   the   General  
Counsel   (OGC).   Long-term   General  
Counsel   Mark   Rotenberg   was   recruited  
away   from   this   institution   to   become   the  
Vice   President   and   General   Counsel   at  
Johns  Hopkins  University.  Mark  led  OGC  
for   20   years   and   helped   to   develop   and  
create  a  very  effective  law  office  that  serves  
the  broad  and  varied  legal  needs  of  one  of  
the  country’s  largest  teaching  and  research  
universities.  He  helped  to  recruit,  train  and  
retain   an   outstanding   group   of   lawyers   and   other   law  
professionals  to  provide  the  University  with  the  highest  
quality   representation   in   litigation,   contracts   and  
legal  advising.  We  at  OGC  are  proud  of  Mark  and  his  
accomplishments  and  appreciate  the  heartfelt  sendoff  to  
his  new  position  by  the  University  community.

President  Kaler  recommended  and  the  Board  of  Regents  
approved  my  appointment  as  General  Counsel  through  
June   30,   2015.   As   most   University   administrators  
know,   I   have   served   in   OGC   for   many   years,   first   as  
the  University’s  primary  litigator  and  for  approximately  
20   years   as   the   Director   of   Litigation   and   as   Deputy  
General  Counsel.  In  my  new  role  I  will  be  responsible  for  
providing   legal   advice   and   counsel   and   representation  
to  the  Board  of  Regents  and  the  rest  of  the  University.  
I   will   also   be   responsible   for   the   management   and  
administration  of  OGC.  To  that  end,  I  have  appointed  
Tracy  M.  Smith  as  Deputy  General  Counsel.  Tracy  is  a  
veteran  of  OGC  who  has  represented  the  University  in  
litigation  for  20  years  and  is  a  leading  expert  on  privacy  
law,  student  affairs  and  constitutional  matters  affecting  
higher  education.  In  addition,  as  General  Counsel,  I  am  
responsible   for   oversight   of   the   Athletic   Compliance  
Office   and   the   Records   &   Information   Management  
Office,   which   have   effectively   served   the   University  
for  many  years.   I   am   looking   forward   to  a   challenging  
and   rewarding   two   years   of   service   to   the   University  
community.

In  2012-13  OGC  continued   to  provide   representation  
and  advice  to  the  University  in  all  areas  of  this  sprawling  
institution.  As   set   forth   in  detail   in   this   report,  OGC  
continues  to  win  virtually  all  of  its  contested  matters  and  
settles  matters  when  it  is  prudent  for  the  University  to  do  
so.  OGC  representation  ranges  over  a  broad  waterfront  
of  legal  claims  from  slip-and-falls  to  discrimination  claims  
to  contract  claims.  The  quality  of  representation  in  the  
litigation  program  of  OGC   is  one  of   the  hallmarks  of  
the  office,  and  we  have  had  great  success  over  a  sustained  
period  of  time.

Similarly,   the   transactional   area   of   OGC  
provides  legal  advice,  consultation,  contract  
drafting   and   negotiation   in   legally   and  
intellectually   challenging   areas   of   the   law.  
As   detailed   in   this   report,   the   lawyers   of  
OGC   provided   legal   representation   and  
negotiation  for  the  Integrated  Structure,  an  
agreement  between  the  University,  Fairview  
and  the  University  of  Minnesota  Physicians  
on   the   management   of   clinical   medical  
practice   on   the   Twin   Cities   Campus;   the  
Vikings   stadium   lease   for   the   2014   and  
2015  football  seasons,  when  their  stadium  
is   being   built   in   downtown   Minneapolis;  

and   several   significant   intellectual   property   licensing  
transactions.   Notably,   the   University,   through   its  
Athletic   Department,   engaged   a   new   Gopher   men’s  
basketball  coach  in  a  contracting  process  that  was  both  
well   and   quickly   done.   Our   congratulations   to   our  
Athletic   Department   and   the   lawyers   who   worked   on  
this  transaction.

The   Athletic   Compliance   Office   also   had   another  
remarkable   year   in  dealing  with   the   compliance  needs  
of  25  teams  and  over  750  student  athletes.  The  Athletic  
Compliance   Office   conducted   75   educational   sessions  
with   over   2,000   individuals   attending.   This   office  
investigated   and   reported   rule   violations   to   both   the  
NCAA   and   the   Big   Ten,   and   submitted   requests   for  
waivers   or   variances   with   respect   to   various   aspects   of  
the  NCAA  or  Big  Ten  rules.  The  highlight  of  the  year  
for  the  Athletic  Compliance  Office  was  their  hosting  of  
the  2013  Big  Ten  Conference  Spring  Workshop,  which  
brings  together  compliance,  registrar,  financial  aid  and  
admissions   staff   from   the   conference   schools.   Athletic  
Compliance   Director   J.T.   Bruett   did   a   wonderful   job  
organizing  and  hosting  this  important  workshop.

Finally,   OGC   is   also   the   home   of   the   Records   &  
Information   Management   Office,   which   is   organized  
and   operated   by   its   Coordinator,   Susan   McKinney.  
Susan   has   served   in   this   position   for   over   17   years,  
developing  and  maintaining  a  University-wide  strategic  
records   management   plan,   advising   and   training   on  
privacy   and   records   laws,   and   responding   to   over   300  
requests  for  public  records  annually  under  the  Minnesota  
Government  Data  Practices  Act.

We  look  forward  to  serving  you  again  this  coming  year.
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LITIGATION ACTIVITY
The  University  continued  to  achieve  notable  success  in  
2012-13  in  contested  matters  in  federal  and  state  courts,  
in  arbitrations  and  grievances,  and  before  administrative  
agencies.  In  matters  that  OGC  closed  this  year  and  that  
were  not  settled,  the  University  won  37  and  lost  2.

OGC   continues   to   achieve   a   remarkably   high   rate   of  
success  in  contested  matters.  The  chart  below  illustrates  
results  over  the  most  recent  five-year  period.  In  contested  
cases  that  were  not  settled  between  FY09  and  FY12,  the  
University  won  148  cases,  lost  15,  and  achieved  mixed  
results   in   6.   Our   88%   success   rate   over   the   past   five  
years  demonstrates  that  OGC  is  ready,  willing  and  able  
to  litigate  cases  and  prevail  whenever  settlement  is  not  
appropriate  and  achievable.

Equally  noteworthy  is  the  size  of  the  financial  recoveries  
that  OGC  has  obtained  for  the  University.  While  most  
of   our   litigation   involves   defending   claims   brought  
against  the  University,  OGC  also  brings  claims  on  behalf  
of  the  University  to  protect  its  rights  and  interests.  Since  
1997   OGC   has   obtained   litigation   recoveries   for   the  
University  totaling  well  over  $580  million.1  In  this  past  
year,  claims  asserted  by  OGC  on  behalf  of  the  University  
brought   in   $261,084.   Few   American   universities   have  
enjoyed   these   levels   of   achievement   in   litigation   from  
their  attorneys.

As   always,   the  University  was   represented   in   litigation  
principally  by  OGC  litigators  and  paralegals,  rather  than  
by  outside  counsel.  OGC  staff  handled  a  wide  variety  of  
contested  claims  confronting   the  University,   including  
employment   matters,   personal   injury,   various   state  
statutory   claims,   and   student   discrimination   claims.  
Our   University’s   legal   team   is   one   of   the   few   in   the  
country  with  the  capacity  and  skill  to  handle  substantial  
litigation  matters  in-house,  resulting  in  cost-effective  and  
high-quality  litigation  services  with  very  favorable  results.

COURT CASES
Given   its   size,   diversity   of   activities,   and   large  
employment  base,   the  University   is  perennially   subject  
to  litigation.  However,  the  number  of  claims  against  the  
University  has  declined  over  the  past  ten  years  (although  
it  remained  roughly  the  same  over  the  past  two).  OGC  
and   our   University   clients   have   taken   intentional   and  
specific   steps   that   have   helped   prevent   and   resolve  
disputes—and  reduce  litigation—including:

  Emphasis   on   educational   and   preventive   law   by  
OGC;
  Increased  awareness  and  availability  of  alternative  
dispute  resolution  processes  within  the  University  
to  resolve  potential  legal  claims;
  Establishment  and  strengthening  of  legal  precedents  
that   require   use   of   internal   dispute   resolution  
processes,  reducing  claims  in  district  court;  and
  Enhanced  legal  compliance  efforts.

1The  vast  majority  of  this  sum  derives  from  recoveries  on  patents,  with  the  remainder  from  federal  tax  recoveries  and  recoveries  on  secu-
rities,  contracts,  trusts  and  estates,  environmental  claims  and  royalties.

0

20

40

60

80

100

120

140

160

Win Loss Mixed  Result

148

15
6

88%  Litigation  Success  Rate  (FY09  - FY13)*

*  Includes  all  contested  cases  not  settled  during  the  past  5 years.  Litigation  success  rate  of  86%  calculated  by  total  cases  won
divided  by  total  cases  not  settled.  105  cases  settled  during  this  period,  most  on  terms  very  favorable  to  the  University.
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Sometimes,  however,  litigation  cannot  be  avoided.  This  
past  year  was  somewhat  quieter  than  the  year  before,  in  
that  the  University  did  not  have  a  case  in  trial  and  our  
appellate  cases  were  fewer.  However,  OGC  continued  to  
defend  the  University  in  the  steady  docket  of  employment  
and  personal   injury  cases,   some  very   substantial,  while  
also  handling  new  claims  such  as  driver’s  license  privacy  
claims   and   infrequent   claims   like   Open   Meeting   Law  
claims.  Significant  court  cases,  all  handled   in-house  by  
OGC  lawyers  with  the  exception  of  a  large  patent  case,  
included  the  following:

DEFENDING THE UNIVERSITY AGAINST EMPLOYMENT CLAIMS.  OGC  
is  defending  the  Department  of  Intercollegiate  Athletics  
in  a  discrimination  lawsuit  brought  by  a  former  associate  
head  coach  for  women’s  golf.  The  coach  resigned  from  
her  position  after  only  two  months  on  the  job,  alleging  
she  was  subjected  to  unlawful  discrimination  based  on  
gender  and   sexual  orientation,   sexual  harassment,   and  
retaliation.  The  Hennepin  County  District  Court  granted  
the   University’s   motion   to   dismiss   the   coach’s   gender  
orientation,  sexual  harassment,  and  retaliation  claims  as  
a  matter  of  law.  The  sexual  orientation  discrimination  is  
scheduled  for  trial  in  November.

In  another  employment  case,  OGC  successfully  resolved  
a   lawsuit   in   federal   district   court   by   a   former  Medical  
School  employee.  The  employee,  who  resigned  from  her  
position  after  her  hours  were  reduced,  brought  a  variety  
of   claims,   including   discrimination   based   upon   race,  
gender,   disability,   and   religion.   The   court   granted   the  
University’s  motion  to  dismiss  16  of  the  employee’s  17  
claims  as  a  matter  of  law.  The  matter  was  subsequently  
settled  on  terms  favorable  to  the  University.

At   the   Minnesota   Court   of   Appeals,   OGC   won  
affirmance   of   the   trial   court’s   dismissal   of   a   case   by   a  
former  employee  of  the  University  Press.  The  employee  
claimed   she   was   terminated   because   of   disability   and  
pregnancy  and  her  exercise  of   rights  under   the  Family  
and   Medical   Leave   Act.   The   actual   reason   for   the  
termination   was   that   the   unit   permanently   eliminated  
the   position   to   reduce   costs.   The   Court   of   Appeals  
concluded   that   the   former  employee   failed   to  produce  
any  facts  supporting  her  allegations  of  wrongdoing.

DEFENDING THE  INSTITUTIONAL ANIMAL CARE AND USE 
COMMITTEE (IACUC). The   Animal   Legal   Defense   Fund  
and  an  individual  sued  the  University  and  several  of  its  
officers  and  employees  in  connection  with  their  service  
on  the  University’s  IACUC,  which  oversees  the  use  of  
animals  in  education  and  research  at  the  University.  The  
plaintiffs  had  made  requests  for  voluminous  amounts  of  
data  under   the  Minnesota  Government  Data  Practices  
Act,  and  had  demanded  to  attend  IACUC  meetings.  The  
plaintiffs  alleged  in  their  complaint  that  the  University  
had  not  timely  responded  to  their  data  requests,  and  that  
the  Open  Meeting  Law  required  IACUC  meetings  to  be  
open  to  the  public.  Following  discovery,  both  plaintiffs  
voluntarily   dismissed   their   Open   Meeting   Law   claims,  
and  the  parties  resolved  the  data  practices  issues  with  a  
nonmonetary  settlement,  disposing  of  the  case.

OGC   has   had   great   success   over   a   sustained   period   of   time  
representing   the   University   on   legal   matters   before   the   courts   in  
Minnesota.

OGC  supports  the  University’s  research  mission  through  expert  
legal  support  and  legal  protection.
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REINFORCING THE UNIVERSITY’S INTERNAL EMPLOYMENT COMPLAINT 
PROCESSES. OGC  successfully  defended  the  University  in  
multiple  actions  brought  by  an  employee  who  failed  to  
follow   the   University’s   conflict   resolution   process   for  
his  employment  contract  claims.  The   former  defensive  
coordinator   of   the   Gopher   Football   Team   claimed   he  
was  entitled  to  $325,000  after  he  was  dismissed  by  the  
Department  of  Intercollegiate  Athletics.  The  coach  filed  
an   untimely   grievance   in   the   University’s   Office   for  
Conflict  Resolution,  and  then  appealed  to  the  Minnesota  
Court  of  Appeals  when  it  was  dismissed.  OGC  obtained  
an  early  dismissal  of  that  appeal.  The  coach  then  started  
a   lawsuit   in   Hennepin   County   District   Court.   On  
OGC’s   motion   the   court   dismissed   the   case,   finding  
the  coach  was  not  owed  wages.  The  coach  appealed  to  
the  Minnesota  Court  of  Appeals,  which  ruled  in  favor  
of   the   University.   These   cases   confirmed   the   right   of  
the  University  to  review  its  own  employment  decisions  
through  its  conflict  resolution  processes  before  judicial  
review  of  non-statutory  claims.  The  coach  has  requested  
discretionary   review   from   the   Minnesota   Supreme  
Court,  which  is  pending.

DEFENDING THE UNIVERSITY AGAINST PERSONAL INJURY CLAIMS.  
This  year,  like  every  year,  OGC  defended  the  University  
against  a  number  of  personal  injury  claims.  This  year’s  
claims   included   a   serious   automobile/motorcycle  
accident   involving   a   University   driver,   a   bicyclist  
struck  by  a  University  driver,  a  woman  who  tripped  in  
a   University   parking   ramp,   another   who   slipped   and  
fell  at  the  Arboretum,  a  spectator  injured  at  a  sporting  
event,  and  an  individual  claiming  injury  from  mercury  
exposure   while   working   on   a   University   construction  
project.   Some   of   the   cases   remain   active,   while   others  
were  settled  on  fair  terms.

DEFENDING ACADEMIC DISMISSALS.  The  U.S.  Court  of  Appeals  
for   the  Eighth  Circuit   ruled   in   favor  of   the  University  
this  year  in  a  case  brought  by  a  dismissed  medical  student  
following   her   failure   in   clinical   courses   and   serious  
lapses   in  professionalism.  The   former   student  brought  
a   13-count   complaint   in   U.S.   district   court   claiming  
that   the   University   treated   her   differently   because   of  
her  race  and  national  origin.  OGC  sought  and  obtained  
dismissal  of  the  entire  case  when  the  student  refused  to  
produce  required  information  and  to  comply  with  court  
orders.  The  Court  of  Appeals  unanimously  affirmed  the  
dismissal.

RESPONDING TO DRIVER’S LICENSE PRIVACY CLAIMS. Like  many  
law  enforcement  agencies  in  Minnesota  and  across  the  
country,  the  University  of  Minnesota  police  departments  
at   the   Twin   Cities   and   Duluth   each   received   a   claim  
by   persons   alleging   improper   access   of   the   Minnesota  
driver’s   license  database  by  police  officers.  The   federal  
Drivers   Privacy   Protection   Act   (DPPA)   provides   for  
liquidated   damages   plus   attorney’s   fees   for   plaintiffs  

whose  driver’s  license  information  was  accessed  without  
a  permissible  purpose.  A  cottage  industry  has  exploded  
around   the   DPPA,   with   thousands   of   claims   filed   in  
federal   court   against   many   defendants,   including   law  
enforcement  officers  and  their  employers.  OGC  reached  
a  settlement  in  the  one  case  that  was  litigated  this  year,  
and  will  closely  follow  legal  developments  and  coordinate  
with   municipalities   and   counties   in   defending   against  
any  future  claims.

LOSS IN FIGHT TO PROTECT A UNIVERSITY MEDICAL DEVICE 
PATENT.  In  a  disappointing  end  to  this  multi-year  patent  
enforcement   case,   the   U.S.   Court   of   Appeals   for   the  
Federal  Circuit  upheld   summary   judgment  against   the  
University.  OGC,  through  outside  counsel,  had  pursued  
a  patent  infringement  action  against  AGA  Medical  Corp.  
to   protect   two   University   patents   related   to   a   septal  
occluder   device   for   repairing   holes   in   human   hearts  
developed  by  Dr.  Gladwin  Das  in  the  Medical  School.

LABOR ARBITRATIONS, 
ADMINISTRATIVE HEARINGS AND
ADMINISTRATIVE AGENCY CHARGES
During   the   past   year,   OGC   attorneys   represented   the  
University  in  27  labor  arbitrations.  Two  of  the  cases  went  
to   hearing,   with   favorable   findings   and   no   losses.   An  
additional  8  cases  were  settled  without  a  hearing,  6  were  
withdrawn   by   the   union,   and   the   others   are   pending.  
OGC  also  represented  the  University  with  respect  to  39  
civil  rights  administrative  agency  charges.  Eight  resulted  
in   no   probable   cause   findings   for   the   University,   one  
resulted   in   a   probable   cause   finding,   2   were   settled,  
and   10   were   otherwise   dismissed   or   withdrawn.   The  
remaining  charges  are  pending  before  the  agencies.

One   noteworthy   arbitration   success   will   provide  
guidance  for  all  units  dealing  with  employees  with  health  
conditions.  An  employee  suffered  from  multiple  health  
issues   that   resulted   in   her   being   intermittently   absent  
from   work   a   considerable   amount   of   time,   with   little  
or  no  notice.  Attempts   to   accommodate   the  employee  
by   allowing   her   to   work   from   home   and   making  
ergonomic   adjustments   to   both   her   home   and   office  
were  unsuccessful.  When   the  employee  had  exhausted  
all   of   her   FMLA   leave,   sick   leave,   and   vacation,   the  
University  could  no  longer  accommodate  her  and  ended  
her  appointment.  The  decision  was  significant  because  it  
confirmed  that  the  University’s  discharge  of  an  employee  
who  cannot  regularly  attend  his  or  her  job,  even  if  the  
absence   is   caused  by   a  disability,   is  not  discriminatory  
under   the   Americans   with   Disabilities   Act   or   the  
collective  bargaining  agreement;  the  University  may  take  
into   account   future   absences   in   determining   whether  
it   can   accommodate;   and   chronic   absenteeism   due   to  
illness  is  not  subject  to  progressive  discipline.
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Another   decision   affirmed   the   University’s   right   to  
maintain  its  standards  and  establish  selection  criteria  for  
employees.   OGC   successfully   defended   the   University  
Child   Care   Center’s   right   to   include   a   Minnesota  
teaching   license   in   the   selection   criteria.   The   decision  
made  clear  that  the  University  did  not  have  to  interview  
internal  candidates  unless  they  met  all  of  the  criteria,  and  
it  rejected  a  union  attempt  to  extend  the  prohibition  on  
a  four-year  degree  in  essential  qualifications  to  the  entire  
hiring  process.

In  one  significant  matter  before  the  Equal  Employment  
Opportunity   Commission,   OGC   defeated   an   age  
discrimination  claim  against  the  University  by  a  former  
state  attorney  general  who  did  not  receive  an  interview  
by  the  Law  School  for  a  faculty  position.  The  individual  
was   participating   in   the   Association   of   American   Law  
Schools  Faculty  Recruitment  Conference  and  brought  a  
similar  claim  against  other  law  schools  that  likewise  did  
not  interview  him  at  the  conference.

INTERNAL UNIVERSITY PROCEEDINGS
AND INVESTIGATIONS
As  in  past  years,  OGC  represented  and  provided  counsel  to  
University  officials  in  employee  grievance  proceedings  in  
the  Office  for  Conflict  Resolution,  as  well  as  proceedings  
before   the   Senate   Judicial   Committee   (SJC),   student  
behavior   committees   on   multiple   campuses,   scholastic  
standing  committees,  and  other  University  forums  that  
adjudicate  student  disputes.  OGC  also  advised  officials  
and   HR   professionals   in   significant   investigations   of  
alleged   employee   wrongdoing,   including   reports   made  
via  the  University’s  EthicsPoint  hotline.  

OGC   also   provided   legal   counsel   to   the   University  
President  in  carrying  out  the  President’s  responsibilities  
as  final  decisionmaker  in  SJC  cases  under  the  University  
Tenure   Code,   and   legal   counsel   to   the   Provost   and  
Vice   President   for   Health   Sciences   in   fulfilling   their  
responsibilities   as   final   decisionmakers   in   student  
academic  complaint  and  student  behavior  cases.  These  
University   internal   proceedings,   which   can   result   in  
direct  appeals  to  the  Minnesota  Court  of  Appeals,  often  
raise  difficult  procedural  and  substantive  legal  issues  and  
require   careful   maintenance   of   ethical   walls   between  
multiple  lawyers  in  OGC  advising  different  levels  of  the  
adjudication  process.

OGC   also   provided   extensive   legal   support   in   several  
academic   and   research   misconduct   proceedings  
conducted   pursuant   to   Regents’   policy   and   federal  
regulations.   University   administrators   responsible  
for   these   complex   and   often   high-stakes   and   intensely  
disputed  proceedings  depend  heavily  on  OGC  to  assist  
them   through   the   process,   which   includes   collecting  
and   security   evidence;   providing   procedural   advice  

to   protect   the   rights   of   respondents   and   complaints;  
assisting   faculty-led   misconduct   investigation   panels   to  
conduct   appropriate   hearings,   evaluate   evidence   using  
appropriate  legal  standards,  and  prepare  official  reports;  
and  determining  what   information  must  or   should  be  
disclosed  to  government  agencies,  interested  individuals  
or  journals,  and  the  public.

SETTLEMENTS
OGC  settled  25  legal  claims  this  year  involving  payments  
by  or  to  the  University  of  $2,000  or  more.  Six  of  those  
claims   involved   payments   provided   by   University  
insurance,   and   16   involved   payments   by   various  
University  units.  The  remaining  3  were  payments  to  the  
University.  The  total  amount  of  all  legal  claims  paid  by  
the  University  was  $1,002,544  and  ranged  from  $2,000  
to   $500,000;   approximately   76%   of   those   payments  
were  covered  by  University  insurance.  Payments  to  the  
University  amounted  to  $261,084.  A  number  of  other  
legal  claims  were  settled  without  any  payment,  or  only  a  
nominal  payment.

Of  the  sums  obtained  by  OGC  in  settlements,  $200,000  
relates  to  construction-related  damages  from  the  Central  
Corridor   Light   Rail   Transit   line   (CCLRT).   The   2010  
agreement   between   the   University   and   the   other   key  
partners   in   the  new   transit   line  on   campus  provides   a  
non-litigation   mechanism   for   resolving   construction-
related  disputes,  which  OGC   invoked   to   recover   costs  
this  past  year.

TRANSACTIONAL ACTIVITY
OGC’s   transactional   law   practice   is   extraordinarily  
broad.   It   encompasses   highly   specialized   legal   issues  
that   are   peculiar   to   higher   education   and   public  
institutions,  as  well  as  more  generic  legal  issues  common  
in  institutions  with  multi-billion  dollar  annual  budgets  
and  international  reach.  Transactional  attorneys  provide  
advice  and  counsel  on  highly  complex  relationships  and  
help  negotiate  agreements  that  may  take  months,  or  even  
years  to  consummate.  At  the  same  time,  the  transactional  
law   group   provides   legal   advice   in   hundreds   of   less  
complex  matters  per  month,  providing  prompt,   client-
centered  service

ACADEMIC HEALTH CENTER
TRANSACTIONS
UMN/UMP/FAIRVIEW INTEGRATED STRUCTURE.   OGC   has  
assisted   the   Academic   Health   Center   (AHC)   and   the  
President’s  Office  in  negotiating  and  drafting  agreements  
to  create  the  “Integrated  Structure,”  a  new  arrangement  
by   which   management   and   governance   of   the   clinical  
activities  on  the  University  of  Minnesota  Medical  Center  
campus   will   be   more   closely   coordinated   and   better  
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aligned  with  the  mission  and  goals  of  the  Medical  School.  
In   addition,   the   clinical   operations   of   the   Integrated  
Structure   will   provide   increased   financial   support   for  
the   Medical   School.   OGC   is   also   supporting   the   next  
phase   of   this   effort—the   creation   of   the   Ambulatory  
Care   Center,   a   new   outpatient   clinical   building   that  
will  house  much  of  UM  Physicians’  outpatient  activity,  
in  a  modern  clinical  facility  with  sufficient  capacity  for  
today’s  patient  flow  and  designed  to  support  education  
and  research.

ACADEMIC HEALTH CENTER INFORMATION EXCHANGE.   OGC  
assisted  the  AHC  in  designing  contracts  for  the  creation  
of   a   data-sharing   arrangement   between   the   AHC   and  
Fairview,  by  which  Fairview  clinical  data  will  be  organized  
into  a  huge  data  warehouse,  designed  to  make  the  data  
available  for  research.  There  are  many  legal  issues  in  this  
endeavor,  including  federal  and  state  privacy  regulations,  
the  patient  consent  process,  Institutional  Review  Board  
approvals,  and  the  like,  all  of  which  OGC  addressed  in  
the   documentation   and   contracts   for   the   Information  
Exchange.

RESEARCH, TECHNOLOGY 
COMMERCIALIZATION, AND 
INTELLECTUAL PROPERTY PROTECTION
OGC’s   transactional   group   provides   a   wide   range   of  
expert   legal   support   for   the   University’s   core   missions  
of  research  and  knowledge  creation  and  dissemination.  
OGC   assists   in   negotiation   of   research   grants   and  
contracts,  provides  advice  on  commercialization  licenses  
and   relationships   with   start-up   companies,   and   helps  

assure   legal   protection   of   patents,   copyrights   and  
trademarks  that  result  from  research  and  other  academic  
activities.  As  one  measure  of  the  scope  of  this  work,  in  
July  2013  alone,  OGC  transactional  attorneys  provided  
advice  on  over  220  contracts  and  other  matters  relating  
to  research,  commercialization  and  intellectual  property  
protection.  

RESEARCH AND TECHNOLOGY COMMERCIALIZATION.   This   year  
OGC   strengthened   its   support   in   this   key   area   with  
the   addition   of   a   highly   experienced,   in-house   patent  
attorney.   With   this   enhancement,   part   or   all   of   the  
time  of   four  attorneys  and  one  paralegal   is  devoted   to  
providing  advice  and  support  to  the  Office  of  Sponsored  
Projects  Administration  and  the  Office  for  Technology  
Commercialization  (OTC).

The  OGC  provided   in-depth  health   law   expertise   in   support   of   the  Academic  Health  Center   and   the  President’s   office   to   establish  an  
integrated  structure  for  management  and  governance  of  the  clinical  activities  on  the  University  of  Minnesota  Medical  campus.
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The   following   are   a   few   examples   of   research   and  
technology  transfer  matters  on  which  we  provided  advice  
over  the  past  year:

  Advice   to   industry-University   research   centers,  
including   membership   agreement   terms   for   a  
large   center   that   is   nearing   the   end   of   its   federal  
support  and  is  actively  reaching  out  to  new  industry  
members;
  Participation   on   negotiating   teams   for   two  
particularly   complex,   valuable   and   precedent-
setting   agreements,   each   of   which   took   over   six  
months  to  consummate;
  Negotiation   of   a   new   three-year   publishing  
agreement  for  copyright-licensed  University  course  
material;  the  matter  also  involved  a  royalty  dispute,  
which  was  resolved  by  payment  of  $535,000  in  back  
royalties  to  the  University;
  Negotiation   of   master   research   agreements   with  
several   companies   in   a   variety   of   industries,  
particularly  agreements  embodying  the  University’s  
forward-looking  MN-IP  intellectual  property  terms;
  Seminars  and  other  educational  events  concerning  
recent   changes   in   patent   law,   provided   to   OTC,  
the  College  of  Biological  Sciences,  the  Department  
of  Plant  Biology,  the  fluid  power  consortium,  and  
many  others;
  Strategic   consultation   regarding   filing   patent  
applications  outside  the  United  States;
  Consultation   on   individual   patent   disclosures,  
including   on   issues   of   patentability   such   as   prior  
art,  and  on  the  question  of  inventive  contributions;
  Advice  on  pending  patent  applications,   including  
review   of   responses   to   office   actions   and  
consultation  with  outside  counsel;  and

  Advice   on   transactions   for   formation   of   start-up  
companies   developing   University   technologies,  
encompassing  both  general  transactional  law  advice  
for   the   license   terms   and   specialized   security   law  
advice  for  the  business  structure  terms,  resulting  in  
formation  of  14  new  companies.

COPYRIGHT. OGC  regularly  provides  advice  as  to  whether  
contemplated   uses   of   course   materials   may   violate  
a   holder’s   copyright   and,   if   so,   whether   a   statutory  
exception  applies  or  permission  must  be  sought.  OGC  
also  advises  University  units  on  the  copyright  and  other  
implications   of   engaging   faculty   to   prepare   specific  
courseware  and  other  instructional  materials.  

A   notable   example   of   this   latter   function   is   Massive  
Open   Online   Courses   (MOOCs).   In   February   2013,  
following   lengthy   negotiations   in   which  OGC   advised  
Provost   Karen   Hanson,   the   University   joined   with  
other   elite   American   academic   institutions   in   offering  

MOOCs   through   a   Course   Hosting   Agreement   with  
Coursera,  Inc.,  a  leading  distributor  of  MOOCs  world-
wide.  A  select  group  of  University  faculty  will  create  and  
teach  a  series  of  MOOCs  posted  on  Coursera’s  website.  
The  courses  are  free  to  students.  Students  who  complete  
a   course   and   pay   a   fee   will   be   issued   a   certificate   of  
completion.  The  University  will   receive   a   share  of   the  
revenues  earned  from  the  offerings  of  its  MOOCs.

As   Provost   Karen   Hanson   stated   in   a   press   statement  
describing   the   initiative,   “We’re   excited   by   the  
opportunity   to   explore   innovative   ways   of   using  
e-learning  to  extend  the  reach  of  University  of  Minnesota  
educational  offerings  across  the  state,  nation  and  globe.”

TRADEMARKS.  Trademarks  are  important  to  the  University  
for  several  reasons.  Trademark  law  provides  a  mechanism  
for   commercializing   University   intellectual   property,  
as   with   University   apples.   Trademarks   help   project  
and   protect   the   University’s   image   and   reputation   in  
the   community,   as   with   the   University’s   name,   marks  
and   logos.   Trademarks   also   protect   the   integrity   and  
use  of  purely  academic  values  and  work  product,  as   in  
preventing  others  from  appropriating  University-coined  
terms  that  are  associated  with  programs  or  ideas  created  
by  University  faculty.  

A  few  examples  of  OGC’s  trademark  work  over  the  past  
year  are  the  following:  

  Facilitated  agreement  between  University  Relations  
and  the  University  of  Minnesota  Alumni  Association  
regarding  use  of  the  Block  M  trademark;  
  Prevailed   before   the   U.S.   Patent   and   Trademark  
Office,  preventing  an  entrepreneur  from  obtaining  
exclusive   rights   to   the   term   “Great  Trays,”  which  
had  been  coined  by  University  Extension  Service  in  
connection   with   a   University/State   of   Minnesota  
grant;  and  
  Assisted   the   OTC   with   registration   of   the  
SweeTango  cider  trademark  in  Canada.

CULTURAL AND LITERARY ASSETS —MUSEUMS AND LIBRARIES.  
OGC  continues  to  assist  the  University’s  museums  and  
libraries  concerning  important  literary  and  cultural  assets.  
For  example,  this  year  we  assisted  with  the  acquisition  of  
several  archives,  including  those  of  the  Jewish  Historical  
Society  of  the  Upper  Midwest.  We  also  worked  with  the  
curator  of  the  Tweed  Museum  on  several  guest  curator  
arrangements  and  loans,  including  a  loan  to  the  Prado,  
in  Madrid.  

REAL ESTATE AND CONSTRUCTION
The   University   owns   more   than   28,000   acres   of   land  
(about  45  square  miles,  just  slightly  smaller  than  the  city  
of  St.  Paul).  On  the  Twin  Cities  campus  there  are  more  
than  20,000,000  square  feet  of  buildings  (the  equivalent  
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of  20   IDS  Centers,   roughly   the   combined  commercial  
space  of  downtown  Minneapolis).  The  University  is  party  
to  more   than  3,300   lease  and  easement  arrangements,  
and  there  are  more  than  300  buildings  on  the  University  
campuses   that   periodically   need   renovation   and  
require   construction   contracts.   OGC’s   real   estate   and  
construction   team   of   two   attorneys   and   one   paralegal  
plays   a   pivotal   role   in   facilitating   the   multitude   of  

projects  and  advising  on  over  100  non-standard,  multi-
year   contracts   per   year   related   to   the   University’s   real  
estate  and  facilities.  Some  examples  of  this  work  include:

FACILITY USE AGREEMENT WITH THE MINNESOTA VIKINGS.  Over  a  
span  of  18  months,  OGC  attorneys  drafted  and  helped  
negotiate   the   agreement   with   the   Minnesota   Vikings  
to  allow  the  Vikings’  use  of  the  TCF  Bank  Stadium  for  
up   to   four   NFL   seasons.   The   agreement   protects   the  
mission  and  interests  of  the  University  and  its  neighbors  
and   allows   the   Vikings   to   remain   part   of   the   Twin  
Cities   region   while   the   new   Vikings   stadium   is   being  
constructed.  The  Vikings  will  reimburse  the  University  
for   capital   improvements   to   the   TCF   Bank   Stadium,  
including   heated   turf   and   field   improvements,   as   well  
as   all   game-day   operational   expenses,   and   will   pay   the  
University   $300,000   per   game.   The   Vikings   will   also  
contribute  $125,000  per  NFL  season  in  a  combination  
of  cash  and  in-kind  contributions  to  a  Good  Neighbor  
Partnership  fund  that  will  be  used  to  implement  projects  
beneficial  to  nearby  neighborhoods  and  businesses.

GREEK LEASES AT 17TH AVENUE RESIDENCE HALL. In  December  
2011,   President   Kaler   announced   the   formation   of   a  
Greek  Community  Strategic  Task  Force,  a  milestone  in  
University-Greek  community  relations.  In  fulfillment  of  
the  mission  of   that  Task  Force,   the  Office  of  Housing  

and  Residential  Life  (HRL)  offered  chapter  house  space  
in  the  newly  constructed  17th  Avenue  Residential  Hall  
to  Greek  organizations  that  do  not  have  chapter  houses  
on   campus   or   need   additional   space.   Working   closely  
with  HRL  Director  Laurie  McLaughlin,  OGC  prepared  
“Chapter   House   Leases”   for   two   fraternities   and   a  
Housing  Agreement  that  will  allow  a  Greek  organization  
the  exclusive  use  of  one  wing  of  the  residence  hall.

NEGOTIATION OF MINING PERMITS FOR UNIVERSITY 
TENANT ON UMORE PARK PROPERTY.   OGC  
assisted   with   negotiations   with   the   City  
of   Rosemount   that   resulted   in   issuance  
of   mining   permits   to   its   mining   tenant,  
Dakota  Aggregates,  LLC,  paving   the  way  
for   commencement   of   gravel   mining  
operations  and  significant  mining  royalty  
income  for  the  University.

In   addition   to   providing   advice   on  
major   projects   and   multi-year   real   estate  
transaction,   during   a   typical   month  
OGC’s  real  estate  team  reviews  about  60-
75   contracts   for   short-term   use   of   non-
University  facilities  for  University  events.  
These  projects  range  from  hotel  rooms  for  
away  games  for  athletic  teams  to  facilities  
for   an   educational   conference,   retreat,  
fundraiser,   alumni   dinner,   or   student  
orientation  event.

PURCHASE OF ADDITIONAL PROPERTY FOR ROCHESTER CAMPUS. 
Together   with   the   Real   Estate   Office   and   UMR  
administration,  OGC  negotiated  a  purchase  agreement  
to   acquire   additional   property   for   the   UMR   campus  
at   724   1st   Avenue   Southwest.   The   property   covered  
approximately  one-fifth  of  an  acre   in   the  center  of   the  
area   UMR   has   targeted   for   growth   of   its   campus   and  
included   a   two-story   office   building   (scheduled   for  
demolition).

The  Rochester  Campus   continues   to   grow  with   the   purchase   of   additional  
land  for  expansion  opportunities.

Under   an   agreement   negotiated   by   the   OGC,   TCF   Bank   Stadium   will   host   the  
Minnesota  Vikings  home  games  for  up  to  four  NFL  seasons.
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FINANCIAL, CORPORATE AND 
COMMERCIAL
OGC’s   financial,   corporate   and   commercial   practice  
attorneys   have   extensive   experience   in   private   practice  
and  the  corporate  world  and  provide  specialized  expertise  
in  matters  such  as  tax,  bonded  debt  and  securities  law.  
All  or  portions  of  the  time  of  four  attorneys  and  three  
paralegals  support  this  practice.

The   purchasing   services   and   external   sales   practice  
areas   continue   to   focus   attention   on   streamlining   the  
contracting  process  as  much  as  possible.  One  initiative  for  
external  sales  has  been  to  promote  multi-year  contracts.  
This  effort  has  yielded  excellent  results:  in  2006,  out  of  
1,000  external  sales  contracts,  all  were  for  a  single  year;  
in  2013,  of  808  external  sales  agreements,  only  84  were  
for  a  single  year.  Another  initiative  is  master  agreements.  
This  year  OGC  led  the  negotiation  of  a  70-page  master  
services   agreement   with   a   multinational   oil   company.  
The  agreement  covers  all  the  company’s  affiliates  and  is  
available  for  use  by  any  University  unit.  

Some  relationships  are  too  complex  to  be  covered  by  a  
standard  agreement,  and  inevitably  some  outside  parties  
do  not  accept  the  University’s  terms  as  written  or  insist  
on  starting  from  their  own  contract  templates.  Thus,  the  
commercial   area   continues   to  be   an   intense   and  high-
volume  practice.  In  FY13  this  practice  area  handled  over  
1,000   unique   contracts   (from   complex   to   less   so)   that  
were   needed   by   over   60   University   operating   units.   A  
few  examples  of  these  contracts  are:

  Agreements   with   operation   and   maintenance  
service   providers   to   assure   quality   operation,  
maintenance   and   services   during   transition   to   a  
new  steam  plant;
  Purchase  of  the  dual  fuel  turbine  for  a  new  steam  
plant;
  End-user  license  with  Dell;
  “Ordering  agreement”  with  Oracle;
  Contract   with   Cigna   for   disability   services  
management;
  Co-location  agreement  for  fiber  optic  equipment;
  Contracts   to   administer   University   COBRA  
obligations   and   to   advise   on   the   University’s  
benefits  program;
  Negotiation  of  an  OMS  termination  agreement  for  
the  Eolos  research  wind  turbine  and  negotiation  of  
the  contract  for  the  new  OMS  provider;  and

  Negotiation   of   a   contract   with   Anderson   Race  
Management   to   conduct   the   Law   School’s   2013  
Race  for  Justice.

Examples   of   the   transactional   group’s   work   in   the  
financial  and  corporate  practice  areas  include:

  Serving  as  issuer’s  counsel  in  the  Series  2013A  and  B  
bonds,  which  closed  February  19,  2013,  issued  with  
a   financial   advisor   selected   through   competitive  
bidding  rather  than  a  sole  source  underwriter;
  Working   on   Series   2013C   and   D   bonds,   to   be  
issued  in  fall  2013;
  Drafting  ancillary  documents  (corporate  guarantees)  
for  the  Ambulatory  Care  Center  financing;
  Working   with   the   Office   of   Investment   and  
Banking  to  document  three  new  investment  advisor  
relationships;
  Working  with   the  Office  of  Tax  Management  on  
“private  use”  compliance  issues,  including  selection  
of   outside   counsel   with   unique   expertise   on   this  
issue;
  Advising  regarding  proposed  incorporation  of  the  
CIC;  and  
  Providing   preliminary   advice   regarding   potential  
creation   of   an   affiliated   501(c)(3)   entity   at   which  
translational  work   in   the  area  of   food   safety   (and  
potentially  other  areas)  might  be  conducted.

INTERNATIONAL RESEARCH, TEACHING 
AND EDUCATIONAL EXCHANGE
The  University’s   international   engagement  of   students  
and   faculty   continues   to   increase.   Students   from   138  
countries   attend   the   University,   and   our   student  
participation  in  study  abroad  activities  ranks  3rd  in  the  
nation.  Well  over  100  contracts  for  specific  international  
activities   and   affiliations   were   finalized   with   OGC  
assistance  in  the  past  year.  

One   example   is   a   complex,   multi-party   collaboration  
in   Turkey   that   involved   a   lengthy   process   of   advice  
and  counsel,   contract  drafting  and  negotiation   for   the  
Learning   Abroad   Center   and   the   College   of   Design.  
The  agreements  (i)  provide  for  the  University  to  partially  
fund   the   construction   of   a   new   study   abroad   location  
in   Istanbul,   (ii)   establish   minimum   guarantees   on  
student  exchanges  once  the  center  is  completed,  and  (iii)  
create  a  reimbursement  mechanism  for  the  University’s  
investment.

Many  other  contracts  are  completed  with  no  or  minimal  
OGC   involvement   through   use   of   our   standardized  
templates   for   international   affiliations,   which   have  
gained  widespread  acceptance  across  the  University  and  
among   our   international   collaborators.   For   example,  
during  his  recent  trip  to  China,  President  Kaler  signed  
a   series   of   system-wide   Memoranda   of   Understanding  
with   a   number   of   prominent   Chinese   universities.  
While  OGC  assisted  with   the   agreements,   the  process  
was   greatly   simplified   because   of   the   Chinese   side’s  
agreement  to  most  of  the  University’s  standard  terms.
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OGC   plays   an   active   role   in   several   system-wide  
committees  addressing  international  issues,  such  as  the  
Global  Operations  Advisory  Team  and  the  International  
Programs  Council.  One  recent  accomplishment  was  the  
successful   engagement   of   a   Professional   Employment  
Organization   in   China   to   help   assure   the   University’s  
Beijing  office  complies  with  Chinese  law.

USE OF TECHNOLOGY
Over  the  years  OGC  has  developed  a  series  of  standard  
approved  contracts,  and  has  provided  training  on  their  
proper  use.  These  standard  agreements  are  collected  in  
the   OGC   Contracts   Library,   accessible   at   www.ogc1.
umn.edu/contracts/library.  Using  standard  agreements,  
University   officials   may   easily   and   quickly   contract  
with  other  parties  without  individualized  OGC  review.  
This  year  OGC  completed  a  comprehensive  review  and  
revision   of   the   Contracts   Library   and   implemented  
process  improvements  to  assure  the  library  will  be  as  up-
to-date  and  comprehensive  as  possible.  

This   year   OGC   also   completed   a   thorough   revision  
of   its   office   website.   The   revised   OGC   site   explains  
in   some   detail   the   types   of   transactional   work   OGC  
handles  and  describes  the  business  processes  OGC  and  
our  administrative  partners  use  to  review  and  negotiate  
agreements.  We  hope   the  University   community   finds  
the   website   a   user-friendly   guide   for   understanding  
University/OGC   contracting   processes   (including   the  
Contracts  Library)  and  for  identifying  which  University  
administrative   unit   to   contact   to   initiate   the   contract  
process.

In  a  new  technology  initiative,  OGC  transactional  lawyers  
have  begun  developing  and  testing  short  attorney-created  
video  presentations  (accessible  through  secure  web-based  
links)  on  topics  of  interest  to  our  clients.  One  objective  
is  to  help  University  personnel  who  are  using  standard  
contracts   or   who   are   negotiating   with   outside   parties  
better   understand   the   legal   terms   and   the   underlying  

rationale  for  key  provisions.  Videos  may  be  suitable  for  
training  new  employees  and  might  be  developed  with  an  
intended  audience  of  outside  parties

LEGAL ADVICE AND PREVENTIVE  
LAW ACTIVITIES
Substantial   OGC   resources   are   devoted   to   advising  
University  clients  on  policy  matters,  as  well  as  preventing  
or  resolving  disputes  before  they  result  in  costly  litigation.  
OGC’s  advice  in  myriad  areas  helps  the  University  run  
better   and   reduces   the   opportunities   for   grievances,  
administrative   charges   and   lawsuits.   A   few   highlights  
from  the  past  year:

ATHLETICS.   In   a   year   of   substantial   transition   for   the  
Department   of   Intercollegiate   Athletics   on   the   Twin  
Cities   campus,   OGC   assisted   in   a   number   of   areas,  
including,  importantly,  the  hire  of  new  Men’s  Basketball  
Head   Coach   Richard   Pitino,   which   was   accomplished  

smoothly   and   with   a   complete,   signed   contract   at   the  
start  of  his  employment.  OGC  also  assisted  in  the  hire  of  
a  new  Athletic  Director  on  the  Duluth  campus.

OTHER POLICY DEVELOPMENT.  OGC  provides  extensive  advice  
and  counseling  on  University  policy  matters.  An  OGC  
lawyer  serves  as  an  advisor  to  both  the  Board  of  Regents  
Policy  Review  Committee  and  the  Administrative  Policy  
Committee.  OGC  plays   an   important   role   in   assuring  
that  Regents  policies  and  administrative  policies  reflect  
the  law  and  best  practices,  and  fit  the  circumstances  of  
this  large  and  multi-faceted  university.  In  the  past  year,  
OGC   assisted   in   significant   revisions   of   the   Regents  
policies  on  Alcoholic  Beverages  on  Campus  and  the  Student  
Conduct  Code,  and  revision  of  the  administrative  policy,  
Institutional  Conflict  of  Interest.  

On  April  5,  2013,  Richard  Pitino  was  introduced  as  the  new  men’s  
basketball   head   coach.      OGC   played   a   fundamental   role   in   the  
negotiation  and  drafting  of  his  employment  contract.

President  Eric  Kaler  and  President  Enge  Wang  from  Peking  
University  sign  a  Memorandum  of  Understanding  during  President  
Kaler’s  Summer  2013  trip  to  China.
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SAFETY OF MINORS.   OGC   played   an   important   role   in  
a   critical   issue   this   year—developing   a   new   Regents  
policy  on   the   safety  of  minors  on  University  premises,  
participating   in   University   programs,   or   in   the   care  
of   University   employees   or   volunteers.   We   provided  
administrators  with  the  necessary  background  regarding  
federal   and   state   law   and   provided   leadership   of   the  
committee  charged  by   the  President  with  developing  a  
policy.

LABOR AND EMPLOYMENT.  OGC  provides  daily  advice  and  
counsel   to   senior   administration,   labor   relations,   and  
human  resources  professionals  in  a  broad  range  of  labor  
and  employment  issues,  including  recruiting  and  hiring,  
discharge   and   discipline,   data   practices,   affirmative  
action   and   diversity,   reductions   in   force,   workplace  
violence,   background   checks,   internal   investigations,  
wage   and   hour   law   compliance,   collective   bargaining  
obligations   and   contract   administration,   employee  
benefits,   workers’   compensation,   negotiation   and  
preparation  of   settlement   agreements,   and   compliance  
with  state  and  federal  employment  law  and  regulations.  
OGC   also   develops   and   performs   training   programs  
on  University  policies  and  procedures.  This  year  OGC  
also  provided  formal  legal  opinions  regarding  the  direct  
deposit  of  employee  paychecks  and  the  procedures  that  
must  be  followed  when  investigating  public  employees.

RESEARCH AND HIGHER EDUCATION.   OGC   prepared   and  
delivered  a  new  presentation  in  the  Medical  School  on  
“Data  and  Research  Misconduct”  to  fulfill  a  Responsible  

Conduct  of  Research  continuing  education  requirement  
for  faculty,  and  continued  to  give  annual  training  sessions  
including  “Legal  Issues  in  Higher  Education”  as  part  of  
the  Provost’s  Program  for  New  Chairs  and  Heads,  and  
“Handling  Residents  with  Performance  Issues”  as  part  of  
the  Medical  School  Program  Director  Orientation.

INTERNATIONAL AND DOMESTIC CONTRACTING AND PATENT LAW.  
OGC  attorneys  conduct  seminars  and  meet  with  units  
informally  to  discuss  the  many  and  complex  legal  issues  
associated   with   international   relationships.   Closer   to  
home,  we  meet  regularly  with  central  units  that  handle  
a   high   volume   of   transactions,   such   as   External   Sales  
and  the  Real  Estate  Office,  to  help  manage  the  volume  
and  track  the  progress  of  pending  commercial  matters.  
Notable   this   year   is   the   work   of   OGC’s   new   in-house  
patent  attorney,  who  has  given  numerous  presentations  
to  the  OTC  staff,  faculty  inventors  and  others,  including  
through   presentations   at   faculty   meetings,   webinar  
trainings,  and  blog  postings.    

NATIONAL EXPERTISE IN UNIVERSITY LAW.   In   addition   to  
internal   training   and   presentations,   OGC   lawyers  
shared   their   expertise   at   national   conferences   through  
presentations  including:

  The  NLRB  Cometh,  Or  What  Isn’t  Concerted  Activity?
  The  Challenges  of  Agile  Faculty  and  Conflicting  
Ownership  Rights
  Essential  Elements  of  Coaching  Contracts
  Social  Media  and  Students

A  new  University  policy  on  the  “safety  of  minors”  was  successfully  guided  through  the  adoption  process  by  the  leadership  of  OGC.
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  The  Unions  Are  Coming:  Legal  Updates  And  Strategies  
In  Graduate  Student  And  Faculty  Union  Organizing  
Campaigns
  Ethics  and  Investigations  on  Campus:  Advanced  Issues
  Comparing  NSF  and  ORI  Research  Misconduct  
Investigations

ATHLETIC COMPLIANCE OFFICE
The   Athletic   Compliance   Office,   which   reports   to  
the   General   Counsel,   works   with   all   of   intercollegiate  
athletics   on   the   Twin   Cities   Campus   regarding   The  
National   Collegiate   Athletic   Association   (NCAA),  
Big   Ten   Conference,   and   Western   Collegiate   Hockey  
Association   (WCHA)   rules.   This   consists   of   working  
with   25   teams   and   over   750   student-athletes.   The  
Athletic   Compliance   Office   also   provides   advice   and  
support  for  athletic  compliance  on  the  Duluth  Campus.  
In  addition,  the  Office  works  closely  with  the  McNamara  
Academic   Center,   Admissions,   Financial   Aid,   and  
Academic  Support  Resources  on  campus.  The  functions  
of   the   Athletic   Compliance   Office   include   education,  
policy   and   procedure   development,   monitoring   and  
auditing  for  NCAA  rules  compliance,  and  investigation  
and  enforcement  of  rules.

Over   the   course   of   the   2012-13   academic   year,   the  
Athletic   Compliance   Office   conducted   over   75  
educational  sessions  regarding  rules  compliance  to  units  
within  athletics,  across  campus,  and  in  the  Twin  Cities  
area.  Close  to  2,000  individuals  attended  these  sessions.  
In   addition,   the  Athletic  Compliance  Office  met  with  

every   team   to   review   the   NCAA   rules   during   the   first  
and   second   weeks   of   the   fall   2012   semester.   For   the  
10th   straight   year,   the   Athletic   Compliance   Office,   in  
conjunction  with   the  Kinesiology  Department,  offered  
a  special  topics  course  for  credit  on  NCAA  governance  
issues  in  higher  education.

The  Athletic  Compliance  Office  investigated  in  excess  of  
50  potential  rule  infractions  in  2012-13  and  ultimately  
submitted  reports  of  30  violations  to  the  NCAA  and  Big  
Ten  Conference.  Under  NCAA  guidelines,  all  of  these  
violations  were  considered  to  be  secondary  infractions.  
The   Athletic   Compliance   Office   also   submitted   34  
requests   for  waivers  or  “variances”  of  either  NCAA  or  
Big  Ten  rules.

Three   significant   achievements   for   the   Athletic  
Compliance   Office   during   the   2012-13   academic   year  
were  the  following:

EDUCATION.   This   past   year   the   Compliance   Office  
purchased   interactive   polling   software   from   Turning  
Point   Technologies   which   allows   participants   in  
educational   sessions   to   provide   real   time   responses  
to   questions   and   surveys   included   in   our   sessions.  
This   technology   has   increased   our   coaches   and   staff  
engagement  and  participation  in  our  annual  educational  
sessions   and  has   received   favorable   response   from  our  

coaches  and  staff.

INTERNATIONAL RECRUITING.   The  
Compliance   Office   updated   our  
International   Recruiting   Guide   for  
the  athletic  department’s  coaches  and  
staff.  This  guide  is  also  useful  for  our  
athletic  academic  unit  as  well  as  our  
Admissions   Office   in   determining  
the   steps   necessary   for   successful  
athletic   recruitment   of   international  
prospective  student-athletes.

2013 BIG TEN CONFERENCE SPRING 
WORKSHOP.  The  Athletic  Compliance  
Office   hosted   the   annual   Big   Ten  
Compliance   Spring   Workshop   on  
our  campus  in  April.  This  workshop  
brings   together   all   of   the   Big   Ten  
Conference   institutions   and   their  
respective   compliance,   registrar,  
financial  aid  and  admission  staffs  for  
a  two-day  seminar.  This  is  an  excellent  

professional   development   opportunity   for   all   Big   Ten  
institutions  that  attend.

For  the  second  straight  year,  the  Golden  Gopher’s  women’s  hockey  team  won  the  national  
championship.  The  Athletics  Compliance  Office  works  with  teams  and  student-athletes  to  
strengthen  NCAA  rule  compliance.
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RECORDS AND INFORMATION 
MANAGEMENT OFFICE
The   Records   and   Information   Management   Office,  
which  reports  to  the  General  Counsel,  coordinates  the  
development  and  implementation  of  a  strategic  plan  for  
departmental  and  University-wide  records  management;  
provides  advice,  training  and  direction  on  federal,  state  
and  institutional  records  management  requirements;  and  
oversees   the   collection,   use   and   dissemination   of   data  
in   accordance   with   the   Minnesota   Government   Data  
Practices   Act   and   other   state   and   federal   information  
disclosure  laws.

This  year  the  office  responded  to  134  requests  from  the  
media  and  189  requests  from  the  public  for  information  
about   University   contracts,   bids,   budgets,   salaries,  
athletics,   research,   construction,   audits   and   other  
matters.  In  addition,  the  office  responded  to  subpoenas  
for  University  records  and  numerous  reference  requests  
for  University  employees.

The  office  has  continued  its  work  with  University  units  
to  develop  tailored  records  retention  schedules,  and  help  
them  clean  out  files  and  storage  areas  while  appropriately  
maintaining  institutional  records.  The  office  is  involved  
in   several   of   the   Office   of   Information   Technology  
Communities  of  Practice,  working  with  technology  staff  
members  across  the  University  to  write  standards  and  best  
practices   for   information   technology   issues.  The  office  
continued   training  University   staff   on   the   appropriate  
methods  for  retention  and  disposal  of  data,  as  well  as  on  
issues  of  privacy  and  security  of  information.  The  office  
has  also  assisted  several  University  units  with  their  risk  
recalibration  efforts.

The   Coordinator   of   the   Records   and   Information  
Management  Office,  Susan  McKinney,  CRM,  co-chairs  

the   University’s   privacy   committee,   which   addresses  
increasing   public   concern   about   privacy   protection  
for   electronic   and   traditional   paper-based   data,   and  
is   a   member   of   the   Enterprise   Data   Management   and  
Reporting  (EDMR)  committee.  She  is  also  active  in  her  
professional  organization,  ARMA  International.

USE OF OUTSIDE COUNSEL
The  total  sum  paid  from  OGC’s  budget  to  outside  counsel  
for   FY13   was   $1,482,988.   This   amount   constitutes  
an   increase   from   FY12   spending   that   is   primarily  
due   to   increased   costs   related   to   patent   enforcement,  
the   payments   for   environmental   consulting   on   the  
West   Bank   contamination   claim,   and   costs   related   to  
Gopher  Ordinance  Works.  Total  outside  counsel   legal  
expenditures   incurred   by   the   University   during   this  
fiscal   year   were   $5,031,292,   a   majority   of   which   was  
related  to  insurance  defense  and  patent  and  technology  
commercialization   matters.   This   amount   constitutes   a  
small  decrease  from  FY12  overall  expenditures.

Board   of   Regents   Policy   requires   OGC   to   carefully  
manage  the  cost  of  all  outside  counsel  retained  to  provide  
legal   services   to   the   University.   While   professional  
qualifications  are  the  foremost  criteria  we  use  to  select  
outside  counsel,  OGC  also  seeks  attorneys  who  provide  
reasonable   rates   and   demonstrate   economical   use   of  
attorney  and  staff   resources.  We  routinely  request  and  
receive  discounted  hourly  rates  from  our  outside  counsel.  
OGC   typically   requires   written   budgets   from   outside  
counsel  on  matters  that  may  incur  substantial  fees,  and  
strictly   enforces   the   University’s   expense   limitations  
and  payment  policies.  This  includes  the  management  of  
counsel  performing  patent  services  for  the  University.  A  
considerable  amount  of  time  is  devoted  to  the  selection  
and  oversight   of   a  wide   variety   of   patent   counsel  who  
provide  patent  prosecution  services  to  the  OTC.

The  use  of  in-house  counsel  is  far  more  economical  for  
the   University,   as   costs   per   hour   for   comparable   legal  
services  performed  in-house  are  approximately  50%  less  
than  those  of  outside  counsel.  In  addition,  and  beyond  
the  issue  of  cost,  the  quality  of  legal  services  the  University  
receives  is  enhanced  by  OGC’s  comprehensive  knowledge  
of  the  University’s  unique  structure,  operations,  strategic  
priorities,  and  mission.  This  reduces  costly  preparation  
time   that   would   be   needed   by   outside   counsel   less  
familiar  with  the  University  and  provides  more  focused  
counseling  tailored  to  the  unique  issues  facing  particular  
University   clients.   Routine   feedback   from   our   clients  
suggests   that  OGC  provides  high  quality   legal   services  
on   a   level   at   least   equal   to   that   provided   by   leading  
private  firms.

Appropriately   maintaining   written   and   electronic   institutional  
records  is  a  key  focus  of  the  Records  and  Information  Management  
Office.
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.BIOGRAPHICAL NOTES
GENERAL COUNSEL
WILLIAM P. DONOHUE, GENERAL COUNSEL. Bill  was  appointed  as  General  Counsel,  the  University’s  Chief  Legal  Officer,  
in  May  2013.  He   is   responsible   for  providing   legal   counsel  and  representation   for   the  University   including   the  
Board  of  Regents,  the  President,  Deans  and  all  other  University  officials.  He  is  also  responsible  for  administration  
of  the  OGC  and  oversight  of  the  Athletic  Compliance  Office.

Bill  has  served  in  the  Office  of  the  General  Counsel  (OGC)  since  1982.  For  many  years  he  served  as  the  primary  
litigator  representing  the  University   in  state  and  federal  courts.  From  the  early  1990’s   to  2013  he  served  as   the  
Director  of  Litigation  and  Deputy  General  Counsel,  during  which  time  he  continued  to  represent  the  University,  
but  was  also  responsible  for  overall  administration  of  the  OGC  and  the  supervision  and  direction  of  all  University  
litigation  by  OGC  litigators  and  outside  lawyers.

Prior  to  coming  to  OGC,  Bill  was  on  the  staff  of  the  Minnesota  Attorney  General.  Bill  is  a  graduate  of  Carleton  
College,  and  received  his  law  degree  cum  laude  from  the  University  of  Minnesota  in  1974.  He  is  a  lecturer  in  the  
College  of  Education  and  Human  Development  and  has  for  many  years  taught  The  Law  and  Post-Secondary  Institutions  
to  graduate  students.  He  is  also  a  member  of  the  NACUA  Annual  Program  Committee  and  a  frequent  presenter  at  
their  Annual  Conference  on  topics  involving  employment  law,  athletics  and  coach  contracts.    He  is  also  a  member  
of  the  Minnesota  Lawyers  Professional  Responsibility  Board,  which  is  responsible  for  oversight  of  the  professional  
ethics  requirements  for  attorneys.

OGC ATTORNEYS
DONALD M. AMUNDSON, ASSOCIATE GENERAL COUNSEL. Don  joined  OGC  in  1996.  He  is  a  member  of  the  Transactional  
Law  Services  Group,  and  focuses  his  work  on  international  and  general  business  matters,  as  well  as  external  sales  
issues.  Prior  to  joining  OGC,  Don  practiced  law  at  Dorsey  &  Whitney  and  worked  as  in-house  counsel  for  several  
corporations.  Don  graduated  with  a  baccalaureate  degree  summa  cum  laude  from  Saint  Olaf  College  and  received  
his  law  degree  cum  laude  from  the  University  of  Minnesota  in  1980.

BRENT P. BENRUD, ASSOCIATE GENERAL COUNSEL.   Brent   joined   OGC   in   2005.   He   practices   in   the   areas   of   labor,  
employment  and  litigation.  Before  joining  OGC,  Brent  was  a  shareholder  in  the  law  firm  of  Stettner,  Miller  and  
Cohn,  P.C.,  in  Denver,  Colorado.  He  represented  public  school  districts,  community  colleges  and  school-related  
professional  organizations  in  a  variety  of  labor,  employment,  litigation  and  school  law  matters.  Brent  received  his  
B.A.  magna  cum  laude  in  1989  from  Luther  College,  in  Decorah,  Iowa  and  his  J.D.  cum  laude  from  the  University  
of  Minnesota  Law  School  in  1992.

MARK A. BOHNHORST, ASSOCIATE GENERAL COUNSEL AND COORDINATOR OF TRANSACTIONAL LAW SERVICES.  Mark  has  served  in  
OGC  since  1992.  His  practice  previously  focused  on  civil  litigation,  including  health  science  and  research  matters.  
Since  2001,  Mark  has  been  part  of  the  Transactional  Law  Services  Group  and  practices  in  the  areas  of  research  
contracts   and  compliance.  Prior   to   joining  OGC,  Mark  was   the   litigation  coordinator   for  Southern  Minnesota  
Regional  Legal  Services.  He  is  a  graduate  of  the  University  of  Chicago,  received  his  law  degree  magna  cum  laude  
from  the  University  of  Minnesota  Law  School  in  1975,  and  served  as  law  clerk  to  U.S.  District  Judge  Earl  Larson.

GARY L. BRISBIN, ASSOCIATE GENERAL COUNSEL.  Gary   joined  OGC’s  Transactional  Law  Services  Group   in  2006.  His  
practice  is  focused  primarily  on  general  commercial  matters,  especially  purchasing,  software  and  telecommunications.  
Before  joining  OGC,  Gary  was  General  Counsel  of  McQuay  International  and  before  that  Director  of  Legal  Affairs,  
Strategic  Development,  and  Community  Relations  at  Cummins  Power  Generation.  He  received  a  B.S.  with  high  
honors  from  the  University  of  Minnesota  College  of  Education  in  1971,  and  a  J.D.  cum  laude  from  the  University  
of  Minnesota  Law  School  in  1979.

GREGORY C. BROWN, ASSOCIATE GENERAL COUNSEL.  Greg  joined  OGC  in  1991.  He  is  a  member  of  the  Transactional  Law  
Services  Group,  and  his  primary  areas  of  practice  are  technology  transfer,  copyright  and  intellectual  property  and  
business  matters.  Prior  to  coming  to  the  University,  Greg  practiced  at  the  law  firm  of  Leonard,  Street  and  Deinard.  
Greg  graduated  from  the  University  of  Michigan  Ross  School  of  Business  in  1980  and  its  Law  School  in  1984.
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SHELLEY CARTHEN WATSON, ASSOCIATE GENERAL COUNSEL. Shelley  joined  OGC  in  1999.  Her  practice  is  primarily  devoted  
to   providing   advice,   counsel,   and   training   in   labor   relations   and   employment   issues,   as   well   as   defense   of   the  
University  in  collective  bargaining  and  internal  grievance  arbitrations,  and  administrative  matters  before  the  EEOC,  
Minnesota  Department  of  Human  Rights  and  Department  of  Labor.  Prior  to  coming  to  the  University,  Shelley  was  
a  partner  with  the  law  firm  of  Robins,  Kaplan,  Miller  &  Ciresi,  where  her  practice  focused  on  business  litigation  
and  employment  counseling  and  litigation.  The  former  Deputy  Commissioner  of  the  Minnesota  Department  of  
Human  Rights,  Shelley  also  served  as  Executive  Director  of  the  Hennepin  County  Bar  Association  and  Hennepin  
County  Bar  Foundation.  An  honors  graduate  of  Macalester  College,  she  received  her  law  degree  from  Northwestern  
University  School  of  Law  in  1985,  where  she  was  a  member  of  the  Jessup  International  Moot  Court  Team  that  
twice  won  the  Regional  Competition  and  reached  the  International  Semifinals.  Shelley  recently  served  as  a  member  
of  the  Board  of  Directors  of  the  National  Association  of  College  and  University  Attorneys  (NACUA),  and  is  the  
recent  recipient  of  their  First  Decade  Award  that  recognizes  university  attorneys  who  have  been  NACUA  members  
for  10  or  fewer  years  and  have  made  “a  significantly  innovative  contribution,  or  provided  outstanding  service,  to  the  
association  and  to  the  practice.”  

KEITH A. DUNDER, ACADEMIC HEALTH CENTER COUNSEL.  Keith  has  served  as  Academic  Health  Center  Counsel,  and  formerly  
the  University’s  Hospital  Counsel,  since  1990,  and  practices  in  the  areas  of  health  care  law  and  tort  litigation.  He  is  
a  former  member  of  the  Governing  Council  of  the  Health  Law  Section  of  the  Minnesota  State  Bar  Association  and  
former  co-chair  of  the  Medical-Legal  Committee  of  the  Hennepin  County  Bar  Association.  Keith  graduated  cum  
laude  from  the  University  of  Minnesota  Law  School  in  1978.  He  served  as  an  associate  and  partner  at  Mahoney,  
Doherty  &  Mahoney,  and  as  a  partner  at  Rossini  &  Dunder,  where  he  concentrated  in  litigation  and  health  care  
law.

JENNIFER L. FRISCH, ASSOCIATE GENERAL COUNSEL. Jennifer   joined  OGC  in  2003.  Her  practice   is  primarily  devoted   to  
litigation.   Jennifer   is  a  member  of   the  Federal  Practice  Committee   for   the  United  States  District  Court   for   the  
District  of  Minnesota.  She  is  also  currently  serving  her  second  term  as  a  member  of  the  Minnesota  Supreme  Court  
Advisory  Committee  on  the  General  Rules  of  Practice  for  District  Courts.  Since  2011,  Jennifer  has  served  as  an  
Attorney  Instructor  for  the  Maynard  Pirsig  Moot  Court  at  the  University  of  Minnesota  Law  School.  During  the  2009-
10  and  2010-11  academic  years,  Jennifer  served  as  a  Legal  Writing  Instructor  at  the  University  of  Minnesota  Law  
School.  Jennifer  is  a  member  of  the  Diversity  Committee  for  the  Minnesota  Chapter  of  the  Federal  Bar  Association.  
Jennifer   is   also  an   Investigator  with   the  Second  District  Ethics  Committee.  During   the  1997-98  academic  year,  
Jennifer  was  Adjunct  Professor  of  Law  at  William  Mitchell  College  of  Law.  Before  coming  to  OGC,  she  was  an  
attorney  at  the  Minneapolis  firm  Kelly  &  Berens,  P.A.,  where  her  practice  was  primarily  devoted  to  litigation.  In  
1992,  Jennifer  received  her  undergraduate  degree  magna  cum  laude  from  Macalester  College.  In  1995,  she  received  
her  law  degree  cum  laude  from  the  University  of  Minnesota  Law  School,  where  she  received  the  Best  Oralist  award  
and  was  Managing  Director  of  the  Maynard  Pirsig  Moot  Court.  

ARNIE H. FRISHMAN, ASSOCIATE GENERAL COUNSEL.  Arnie   joined  OGC  in  1998.  He   is  a  member  of   the  Transactional  
Law  Services  Group  whose  primary  areas  of  practice  involve  sponsored  research  and  technology  transfer.  Prior  to  
coming  to  OGC,  he  was  an  associate  with  the  law  firm  of  Dorsey  &  Whitney.  He  is  a  summa  cum  laude  graduate  
of  the  University  of  the  South  at  Sewanee,  and  received  his  law  degree  from  Columbia  University  School  of  Law  in  
1992,  and  a  master’s  in  Education  from  Harvard  University  in  1988.  During  his  sabbatical  in  Israel  in  2007,  Arnie  
practiced  with  the  law  firm  of  Pearl,  Cohen,  Zedek,  Latzer  in  the  field  of  patent  licensing  and  software  development  
and  was  admitted  to  the  Israel  Bar.

ROSALIE W. O’BRIEN, ASSOCIATE GENERAL COUNSEL.  Rosalie  joined  OGC’s  Transactional  Law  Services  Group  in  2004.  
Her  practice  includes  financing,  investment,  tax,  and  regulatory  matters;  trademark  protection  and  infringement  
prosecution  and  defense;  complex  business  transactions;  the  gifting  process;  and  supporting  University  Libraries  
and  Museums  and  University  Extension.  Before  coming  to  the  University,  she  was  a  partner  practicing  corporate  
law  in  the  St.  Louis  office  of  Sonnenschein  Nath  &  Rosenthal.  Rosalie  also  practiced  law  with  firms  in  Chicago,  
Illinois   and  Richmond,  Virginia,   and   is   a   certified  public   accountant.   She   earned  her  B.S.   in   accounting   from  
the   University   of   Illinois,   with   college   honors   and   high   distinction   in   accounting,   and   her   J.D.   in   1987   from  
Northwestern  University  School  of  Law,  where  she  was  a  member  of  the  Law  Review.  Before  embarking  on  her  legal  
and  accounting  career,  Rosalie  was  a  violinist  in  the  Milwaukee  Symphony  Orchestra.
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DANIEL A. PIPER, ASSOCIATE GENERAL COUNSEL.  Dan  joined  OGC  in  December  2011.  He  practices  in  the  areas  of  real  
estate  and  construction  law.  Prior  to  joining  OGC,  Dan  was  an  attorney  at  Fredrikson  &  Byron,  P.A.  in  Minneapolis.  
He  received  his  B.A.  summa  cum  laude  from  Saint  Olaf  College  in  1999  and  his  M.B.A.  from  Carlson  School  of  
Management   in  2003.  In  2006,  Dan  received  his  J.D.  magna  cum  laude  from  the  University  of  Minnesota  Law  
School,  where  he  served  as  a  Managing  Editor  of  the  Minnesota  Law  Review  and  was  a  member  of  the  Order  of  the  
Coif.  Dan  also  served  as  a  law  clerk  to  Chief  Justice  Lorie  S.  Gildea  on  the  Minnesota  Supreme  Court.  

BARBARA L. SHIELS, ASSOCIATE GENERAL COUNSEL.   Barbara   has   served   in   OGC   since   1983,   including   past   service   in  
the  University  Hospital  Counsel’s  Office.  Her  practice  focuses  on  health  sciences  research,  including  human  and  
animal  subject  regulations,  conflict  of  interest,  academic  misconduct,  and  student  issues.  Barbara  recently  served  as  
a  member  of  the  board  of  directors  of  the  National  Association  of  College  and  University  Attorneys.  She  is  a  summa  
cum  laude  graduate  of  Gustavus  Adolphus  College  and  received  her  law  degree  cum  laude  from  the  University  of  
Minnesota  in  1983.

BRIAN J. SLOVUT, ASSOCIATE GENERAL COUNSEL.  Brian  joined  OGC  in  2003  and  practices  primarily  in  the  area  of  litigation.  
Before  joining  OGC,  he  was  a  partner  in  the  law  firm  of  Hinshaw  &  Culbertson  in  Minneapolis,  and  an  associate  
with  Popham  Haik.  He  received  his  law  degree  magna  cum  laude  from  the  University  of  Minnesota  Law  School  in  
1993,  where  he  served  as  an  Associate  Editor  of  the  Minnesota  Law  Review  and  was  a  member  of  the  Order  of  the  
Coif.  Brian  also  served  as  a  law  clerk  on  the  Minnesota  Supreme  Court.

TRACY M. SMITH, DEPUTY GENERAL COUNSEL.  Tracy  has  served  in  OGC  since  1994.  She  is  the  Director  of  Litigation  for  
the  University,  and  assists  the  General  Counsel   in  management  of  OGC.    Tracy  also  practices   in  litigation  and  
provides  advice  primarily  in  the  areas  of  student  affairs,  employment,  privacy  and  data  practices.  Prior  to  coming  to  
OGC,  she  served  as  law  clerk  to  Judge  Max  Rosenn,  United  States  Court  of  Appeals  for  the  Third  Circuit.  Tracy  
was  also  an  Assistant  Attorney  General  for  the  State  of  Minnesota.  She  is  a  cum  laude  graduate  of  Georgetown  
University  and  received  her  law  degree  magna  cum  laude  from  the  University  of  Minnesota  in  1988,  where  she  was  
articles  editor  of  the  Minnesota  Law  Review  and  a  member  of  the  Order  of  the  Coif.

ELIZABETH C. ZAMZOW, ASSOCIATE GENERAL COUNSEL.  Beth  joined  OGC  in  September  2010.  She  practices  in  the  areas  
of  real  estate  and  construction  law.  Prior  to  joining  OGC,  Beth  was  an  attorney  at  Fredrikson  &  Byron,  P.A.  in  
Minneapolis.  She  received  her  B.A.  summa  cum  laude  from  St.  Cloud  State  University  in  1990  and  her  M.A.  magna  
cum  laude  from  Miami  University  in  Oxford,  Ohio  in  1993.  She  served  as  a  Note  and  Comment/Research  Editor  
of  the  Minnesota  Law  Review  at  the  University  of  Minnesota  Law  School,  where  she  received  her  J.D.  magna  cum  
laude  in  2001.  Beth  is  certified  as  a  Real  Property  Specialist  by  the  Minnesota  State  Bar  Association  and  has  been  
selected  as  a  Rising  Star  by  Minnesota  Law  &  Politics.

ATHLETIC COMPLIANCE OFFICE
J.T. BRUETT, DIRECTOR.  J.T.  was  named  Director  of  Compliance  at  the  University  in  2007,  having  joined  the  Office  
of  Athletic  Compliance  in  2001,  coming  from  the  University  of  Illinois  at  Chicago  where  he  served  as  Compliance  
Director.  Prior  to  that,  J.T.  was  Assistant  Baseball  Coach  at  the  University  of  Illinois  at  Chicago  for  four  years  and  
had  a  brief  stint  in  the  compliance  office.  He  is  a  former  baseball  student-athlete  at  the  University  and  for  eight  
years  was  a  professional  baseball  player  with  the  Minnesota  Twins,  Cleveland  Indians  and  Kansas  City  Royals.  He  
played  at  the  major  league  level  with  the  Twins  during  the  1992  and  1993  seasons.  He  graduated  with  a  bachelor’s  
degree  from  the  University  of  Minnesota  in  1993  and  received  his  master’s  degree  in  Athletic  Administration  from  
the  University  of  Illinois  at  Chicago  in  2000.  J.T.  assists  on  a  wide  range  of  compliance  activities  relating  to  NCAA  
and  Big  Ten  Conference  rules  for  the  Intercollegiate  Athletics  Department.

KRISTIN BASBALLE, FINANCIAL AID COORDINATOR.  Kristin  is  an  employee  of  the  University’s  Office  of  Student  Finance  and  
became  the  Financial  Aid  Coordinator  for  Student-Athletes  in  2003.  She  previously  worked  with  the  University’s  
Carlson  School  of  Management  MBA  program  and  Scholarship  Unit.  Kristin  received  her  bachelor’s  degree  from  
the  University  of  Minnesota-Duluth.  She  works  with  student-athletes,  parents  and  coaches  on  all  aspects  of   the  
financial  aid  process  as  well  as  monitoring  each  team’s  squad  list  for  NCAA  scholarship  limits.
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ANDREW NELSON, COMPLIANCE COORDINATOR.    Andrew  became  a  member  of  the  Office  of  Athletic  Compliance  in  October  
2011,  coming  from  the  University  of  Colorado  where  he  was  an  intern  in  the  Compliance  Office.    He  has  also  held  
a  compliance  intern  position  at  Iowa  State  University.    He  received  his  bachelor’s  degree  in  Political  Science  at  the  
University  of  Iowa  and  his  J.D.  from  the  University  of  Denver  Sturm  College  of  Law.    Andrew  assists  the  Director  
with  a  wide  range  of  compliance  activities  relating  to  Big  Ten  Conference  and  NCAA  rules  with  a  primary  focus  on  
audits  and  monitoring.

JAMES PRASKA, ASSOCIATE DIRECTOR.  Jim  joined  the  Office  of  Athletic  Compliance  in  2001.  Previously,  he  worked  as  
the  Student  Accounts  Manager  at  the  College  of  St.  Catherine  and,  prior  to  that,  worked  in  Student  Accounts  at  
Hamline  University,  both  in  St.  Paul.  From  1997-1999,  he  interned  in  the  Office  of  Athletic  Compliance.  In  1992,  
Jim  graduated  with  a  bachelor’s  degree  from  Wartburg  College  in  Waverly,  Iowa.  He  received  his  master’s  degree  in  
Public  Administration  from  Hamline  University  in  1999  and  his  MBA  in  finance  from  the  University  of  Minnesota  
Carlson  School  of  Management  in  2013.  Jim’s  primary  duties  involve  all  aspects  of  coordinating  and  processing  
athletic  scholarships  for  the  Intercollegiate  Athletics  Department.

ANDREA SMITH, ASSOCIATE DIRECTOR.   Andrea   joined   the   Office   of   Athletic   Compliance   in   2009,   coming   from   the  
University  of   the  Pacific  where   she  was   the  Assistant  Director  of  Compliance.  Andrea   spent  2006  as  an   intern  
in  the  University’s  Athletic  Compliance  Office  while  she  attended  law  school.  She  received  both  her  bachelor’s  
degree  in  Sport  Studies  and  master’s  degree  in  Sports  Management  from  the  University  of  Minnesota,  where  she  
competed  for  the  Gopher  softball  team.  She  is  a  graduate  of  the  University  of  St.  Thomas  School  of  Law.  Andrea  
assists  with  a  wide  range  of  compliance  activities  relating  to  Big  Ten  Conference  and  NCAA  rules  with  a  primary  
focus  on  interpretations  as  well  as  the  eligibility,  recruiting  and  monitoring  activities  for  the  specific  sport  programs  
of  football,  women’s  volleyball,  men’s  and  women’s  swimming  and  diving,  baseball,  and  softball.

RECORDS AND INFORMATION MANAGEMENT OFFICE
SUSAN MCKINNEY, COORDINATOR.  Susan  has  been   the  Coordinator  of  Records  and   Information  Management   since  
1995.  She  previously  served  for  ten  years  as  the  Director  of  Records  Management  at  the  University  of  Florida.  Susan  
received  her  M.A.  in  History  with  an  archival,  museum  and  editing  studies  concentration  from  Duquesne  University  
in  1982,  and  Certification  in  Records  Management  in  1993.  Coordinator  McKinney  has  served  as  President  and  
Chair  of  the  Board  of  ARMA  International,  a  professional  association  of  over  11,000,  and  is  active  in  the  Twin  
Cities  ARMA  Chapter.  She  also  serves  as  host  of  the  records  management  listserv,  and  is  an  internationally  known  
speaker  on  records  management  issues.
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Fiscal Year 2013

Fourth Quarter Data: April June, 2013
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University of Minnesota

Quarterly Report of Grant and Contract Activity
Fiscal Year 2013 Fourth Quarter: April thru June, 2013

214 249 746 721
89 67 313 298

125 88 560 445
428 404 1619 1464

320 265 1193 1116
375 359 1453 1437

695 624 2646 2553

86 88 371 346

1209 1116 4636 4363

Award Summary by Sponsor Award Counts

Table 1: Qtr 4 and Fiscal Year comparisons.

Business & Industry
Other Private

Total Private

State & Local

Grand Total

Agency

NIH
NSF
Other Federal

Total Federal

Figure 1: Number of Awards by Sponsor.

FY12 FY13 FY12 (Q1 4) FY13 (Q1 4)

Table 1: Number of Awards

Quarter 4 YTD

Comparison of Fiscal Year 2013 versus Fiscal Year 2012. (For numerical data, see Table 1 below.)

0 500 1000 1500 2000 2500 3000 3500 4000 4500 5000

Federal NIH

Federal NSF

Federal Other

Total Federal

Private Bus & Ind

Private Other

Total Private

State & Local

Grand Total

Number of Grants and Contracts Awarded by Sponsor

FY13 Q4

FY12 Q4

FY13 YTD

FY12 YTD
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University of Minnesota

Quarterly Report of Grant and Contract Activity
Fiscal Year 2013 Fourth Quarter: April thru June, 2013

89 91 286 272
12 10 68 86
26 14 154 117

127 115 508 475

14 11 55 48
30 25 125 117

44 36 180 165

6 6 61 53

177 157 749 693

Award Summary by Sponsor Awarded Amounts

Business & Industry
Other Private

Total Private

State & Local

Grand Total

Table 2: Qtr 4 and Fiscal Year comparisons.

FY12 (Q1 4) FY13 (Q1 4)

NIH
NSF
Other Federal

Total Federal

Figure 2: Award Totals by Sponsor.

Comparison of Fiscal Year 2013 versus Fiscal Year 2012. (For numerical data, see Table 2 below.)

Table 2: Total Dollars Awarded (Millions)

Agency

Quarter 4 YTD
FY12 FY13

$0 $100 $200 $300 $400 $500 $600 $700 $800

Federal NIH

Federal NSF

Federal Other

Total Federal

Private Bus & Ind

Private Other

Total Private

State & Local

Grand Total

Grants and Contracts Dollars Awarded by Sponsor (Millions)

FY13 Q4

FY12 Q4

FY13 YTD

FY12 YTD
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University of Minnesota

Quarterly Report of Grant and Contract Activity
Fiscal Year 2013 Fourth Quarter: April thru June, 2013

Figure 3: Quarter Comparison All Sources.
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University of Minnesota

Quarterly Report of Grant and Contract Activity
Fiscal Year 2013 Fourth Quarter: April thru June, 2013

Figure 5: Grants and Contracts Awarded by Colleges: Units with Less than $10 Million Awarded Annually.

*Other Units includes: Global Programs & Strategy, UMMorris, UM Crookston, Scholarly & Cultural Affairs, Student Affairs
Vice Provost, Sr VP for System Acad Admin, UM Rochester, Public Safety, Health Sciences Administration, Equity &
Diversity and Undergrad Ed. V Provost & Dean.

Award Summary by College

Figure 4: Grants and Contracts Awarded by Colleges: Units with Greater than $10 Million Awarded

Annually.

0 50 100 150 200 250

Medical School

Science & Engineering, Col of

Public Health, School of

AHC Shared Units

Education/Human Dev, Col of

Food, Ag & Nat Res Sci, Col of

Veterinary Medicine, Col of

Biological Sciences, Col of

VP for Research, Office of

UM Duluth

MN Extension

Liberal Arts, College of

Dentistry, School of

Grants and Contracts Dollars Awarded by College (Millions)

FY13 FYTD

FY12 FYTD

0 2 4 6 8 10 12 14 16

Pharmacy, College of
System Acad Admin Acad Units

Nursing, School of
Public Affairs, HHH School of

University Libraries
Acad Affairs&Provost, Sr VP

Other Units*
Design, College of

The Graduate School
Law School

Carlson School of Management
Continuing Education, Col of

Grants and Contracts Dollars Awarded by College (Millions)

FY13 FYTD

FY12 FYTD

32



A
nn

ua
l A

ss
et

 M
an

ag
em

en
t 

R
ep

or
t 

Ju
ne

 3
0,

 2
01

3

U
N

IV
ER

SI
TY

 O
F 

M
IN

N
ES

O
TA

O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 B

an
ki

ng

33



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

Ta
bl

e 
of

 C
on

te
nt

s

•
O

ve
rv

ie
w

 –
A

ll 
Fu

nd
s

•
H

ig
hl

ig
ht

s 
an

d 
C

om
m

en
ta

ry
–

C
on

so
lid

at
ed

 E
nd

ow
m

en
t F

un
d 

(C
E

F)
–

Te
m

po
ra

ry
 In

ve
st

m
en

t P
oo

l (
TI

P
)

–
G

ro
up

 In
co

m
e 

P
oo

l (
G

IP
)

–
R

U
M

IN
C

O

•
N

ew
/T

er
m

in
at

ed
 M

an
ag

er
s

•
Ta

rg
et

ed
 In

ve
st

m
en

t M
an

ag
er

s

2
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

34



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

O
ve

rv
ie

w
 –

A
ll 

Fu
nd

s
O

IB
 M

an
ag

ed
 F

un
ds

 ($
 m

illi
on

s)
Ju

ne
-1

3
Ju

ne
-1

2
Ju

ne
-1

1

C
on

so
lid

at
ed

 E
nd

ow
m

en
t F

un
d 

(C
E

F)
 *

$ 
  

1,
07

9.
7

$ 
   

 9
77

.6
$ 

   
 9

56
.8

Lo
ng

-T
er

m
 R

es
er

ve
s 

(G
IP

)*
*

46
.4

44
.7

44
.3

S
ho

rt-
Te

rm
 R

es
er

ve
s 

(T
IP

)
1,

03
1.

4
97

2.
2

82
4.

9

R
U

M
IN

C
O

 L
td

.
35

.8
32

.6
32

.3

In
ve

st
ed

 A
ss

et
s 

R
el

at
ed

 to
 In

de
bt

ed
ne

ss
87

.0
18

9.
7

18
1.

9

To
ta

l 
2,

28
0.

3
2,

21
6.

8
1,

96
3.

5

O
th

er
 F

un
ds

N
ot

 M
an

ag
ed

 b
y 

O
IB

U
 o

f M
 F

ou
nd

at
io

n 
Fu

nd
$ 

1,
84

5.
1

$ 
1,

56
0.

1
$ 

1,
56

4.
4

Fa
cu

lty
 R

et
ire

m
en

t P
la

ns
$ 

3,
08

7.
8

$ 
3,

10
7.

8
$ 

3,
01

2.
2

* 
  I

nc
lu

de
s 

TI
P

, G
IP

 a
nd

 P
U

F 
in

ve
st

m
en

ts
, w

hi
ch

 a
s 

of
 6

/3
0/

13
 w

er
e 

$1
23

.6
, $

12
.2

, a
nd

 $
44

7.
7 

re
sp

ec
tiv

el
y

**
 G

IP
 m

ar
ke

t v
al

ue
 e

xc
lu

de
s 

th
e 

$1
2.

2 
in

ve
st

ed
 in

 C
E

F.
 E

ls
ew

he
re

 in
 th

e 
pr

es
en

ta
tio

n 
th

is
 v

al
ue

 is
 in

cl
ud

ed
 fo

r p
ur

po
se

s 
of

 c
al

cu
la

tin
g 

to
ta

l f
un

d 
pe

rfo
rm

an
ce

3
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

35



C
E

F 
R

ev
ie

w
 

In
ve

st
m

en
t P

ol
ic

y 
O

bj
ec

tiv
es

:
1)

M
ai

nt
ai

n 
In

fla
tio

n 
A

dj
. E

nd
ow

m
en

t V
al

ue
2)

A
cc

ep
ta

bl
e 

R
is

k 
P

ar
am

et
er

s
3)

S
ta

bl
e 

D
is

tri
bu

tio
ns

4
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

36



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

M
ai

nt
ai

n 
In

fla
tio

n-
A

dj
. E

nd
ow

m
en

t V
al

ue

$5
.3
9

$7
.6
1

$0
.0
0

$1
.0
0

$2
.0
0

$3
.0
0

$4
.0
0

$5
.0
0

$6
.0
0

$7
.0
0

$8
.0
0 Ju

n
90

Ju
n
92

Ju
n
94

Ju
n
96

Ju
n
98

Ju
n
00

Ju
n
02

Ju
n
04

Ju
n
06

Ju
n
08

Ju
n
10

Ju
n
12

CE
F
En

do
w
m
en
tP

er
fo
rm

an
ce

Gr
ow

th
of

$1
sin

ce
Ju
ne

30
,1
99
0

In
ve
st
m
en

tO
bj
ec
tiv
e*

CE
F
Ac
tu
al

*C
P

I p
lu

s 
pa

yo
ut

 p
lu

s 
ac

tu
al

 e
xp

en
se

s 
(c

al
cu

la
te

d 
qu

ar
te

rly
)

5
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

37



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

M
ai

nt
ai

n 
In

fla
tio

n-
A

dj
. E

nd
ow

m
en

t V
al

ue

-
O

ne
 y

ea
r o

ut
pe

rfo
rm

an
ce

 d
riv

en
 p

rim
ar

ily
 b

y 
th

e 
fo

llo
w

in
g:

-
St

ra
te

gi
c 

ov
er

w
ei

gh
t a

nd
 s

ig
ni

fic
an

t o
ut

pe
rfo

rm
an

ce
 b

y 
pr

iv
at

e 
ca

pi
ta

l m
an

ag
er

s,
 e

sp
ec

ia
lly

 in
 v

en
tu

re
 a

nd
 d

is
tre

ss
ed

 d
eb

t
-

Ta
ct

ic
al

 o
ve

rw
ei

gh
t t

o 
M

B
S

 a
nd

 o
th

er
 n

on
-U

S
 T

re
as

ur
y 

se
cu

rit
ie

s 
in

 ri
sk

 m
iti

ga
tin

g 
fix

ed
 in

co
m

e 
-

O
ut

pe
rfo

rm
an

ce
 (1

12
 b

ps
) b

y 
pu

bl
ic

 e
qu

ity
 m

an
ag

er
s 

-
O

ut
pe

rfo
rm

an
ce

 (5
16

 b
ps

) b
y 

re
tu

rn
 g

en
er

at
in

g 
fix

ed
 in

co
m

e 
m

an
ag

er
s

-
Fu

nd
 V

al
ue

 $
1,

08
0M

M
**

**

* 
   

N
et

 o
f M

an
ag

er
 F

ee
s

**
   

B
en

ch
m

ar
k:

C
E

F 
C

us
to

m
 In

de
x 

**
* 

 B
en

ch
m

ar
k:

 7
0%

 R
us

se
ll 

30
00

, 3
0%

 B
ar

cl
ay

s 
C

ap
ita

l A
gg

re
ga

te
**

**
 T

ot
al

C
E

F 
M

ar
ke

t V
al

ue
 in

cl
ud

es
 $

12
3.

6 
of

TI
P

 a
nd

 $
12

.2
 o

f G
IP

 in
ve

st
m

en
ts

0.
8%

12
.8
%

10
.9
%

1.
5%

7.
2%

0.
2%

8.
9%

10
.9
%

4.
0%

8.
0%

1.
2%

14
.5
%

14
.2
%

7.
1%

7.
1%

0%2%4%6%8%10
%

12
%

14
%

16
%

Q
TR

1
YR

3
YR

5
YR

C
EF

P
e
rf
o
rm

an
ce

vs
.B

e
n
ch
m
ar
ks

CE
F*

Be
nc
hm

ar
k*
*

70
/3
0
Be

nc
hm

ar
k*
**

L
T
Ta
rg
et

Re
tu
rn

10
YR

6
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

38



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

M
ai

nt
ai

n 
In

fla
tio

n-
A

dj
. E

nd
ow

m
en

t V
al

ue

* 
   

N
et

 o
f M

an
ag

er
 F

ee
s

**
   

B
en

ch
m

ar
k:

C
E

F 
C

us
to

m
 In

de
x 

 
**

* 
 B

en
ch

m
ar

k:
 7

0%
 R

us
se

ll 
30

00
, 3

0%
 B

ar
cl

ay
s 

C
ap

ita
l A

gg
re

ga
te

-3
0.

00

-2
0.

00

-1
0.

00

0.
00

10
.0

0

20
.0

0

30
.0

0

40
.0

0

50
.0

0

20
02

20
03

20
04

20
05

20
06

20
07

20
08

20
09

20
10

20
11

20
12

20
13

20
14

20
15

Fi
sc

al
 Y

ea
r P

er
fo

rm
an

ce
* C

om
pa

ris
on

C
E

F
C

E
F 

Be
nc

hm
ar

k*
*

70
/3

0 
B

en
ch

m
ar

k*
**

C
ur

re
nt

 O
IB

 m
an

ag
em

en
t h

ire
d 

an
d 

be
ga

n 
ac

tiv
el

y 
di

ve
rs

ify
in

g 
po

rtf
ol

io
 in

to
 v

en
tu

re
 

ca
pi

ta
l, 

en
er

gy
, p

riv
at

e 
eq

ui
ty

, a
nd

 p
riv

at
e 

re
al

 e
st

at
e 

de
si

gn
ed

 to
 e

na
bl

e 
th

e 
fu

nd
 to

 
ou

tp
er

fo
rm P

ub
lic

 e
qu

ity
 d

ec
lin

ed
 s

ig
ni

fic
an

tly
, s

hi
fti

ng
 

al
lo

ca
tio

n 
to

w
ar

d 
ill

iq
ui

d 
al

te
rn

at
iv

es
 a

nd
 

re
st

ric
te

d 
ab

ili
ty

 to
 re

ba
la

nc
e 

w
he

n 
st

oc
ks

 
ra

lli
ed

. P
riv

at
e 

re
al

 e
st

at
e 

va
lu

at
io

ns
 d

ec
lin

ed
 

si
gn

ifi
ca

nt
ly

P
or

tfo
lio

 il
liq

ui
di

ty
 a

nd
 fo

cu
s 

on
 a

 
sa

fe
ty

 n
et

 o
f f

ix
ed

 in
co

m
e 

re
se

rv
es

 li
m

ite
d 

up
si

de
 c

ap
tu

re

P
riv

at
e 

po
rtf

ol
io

s 
ar

e 
po

si
tio

ne
d 

fo
r 

co
nt

in
ue

d 
st

ro
ng

 p
er

fo
rm

an
ce

. 
In

cr
ea

se
d 

di
st

rib
ut

io
ns

 fa
ci

lit
at

e 
re

ba
la

nc
in

g 
to

 n
ew

 a
ss

et
 a

llo
ca

tio
n 

gu
id

el
in

es

7
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

39



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

1 
Y

ea
r C

on
tri

bu
tio

n 
to

 R
et

ur
n 

by
 A

ss
et

 C
la

ss

0.
16

%
0.

16
%

0.
32

%
0.

7%
0.

7%
2.

0%
1.

3%
1.

3%

2.
0%

6.
4%

6.
4%

2.
8%

4.
5%

4.
5%

4.
0%

0.
4%

0.
4%

-0
.3

%

-2
.0

0%

0.
00

%

2.
00

%

4.
00

%

6.
00

%

8.
00

%

10
.0

0%

12
.0

0%

14
.0

0%

16
.0

0%

C
E

F 
A

ct
ua

l R
et

ur
ns

*
C

E
F 

A
ct

ua
l R

et
ur

ns
 w

ith
P

ol
ic

y 
W

ei
gh

ts
C

EF
 B

en
ch

m
ar

k 
w

ith
P

ol
ic

y 
W

ei
gh

ts

Fi
sc

al
 Y

ea
r 2

01
3

R
is

k-
M

iti
ga

tin
g 

Fi
xe

d 
In

co
m

e
P

ub
lic

 E
qu

ity

P
riv

at
e 

C
ap

ita
l

In
fla

tio
n 

H
ed

ge
s

R
et

ur
n-

G
en

er
at

in
g 

Fi
xe

d 
In

co
m

e
Ab

so
lu

te
 R

et
ur

n

C
ha

ng
e 

du
e 

to
 a

ss
et

 
al

lo
ca

tio
n 

de
ci

si
on

s

C
ha

ng
e 

du
e 

to
 in

ve
st

m
en

t 
m

an
ag

er
 p

er
fo

rm
an

ce
 

re
la

tiv
e 

to
 b

en
ch

m
ar

k

A
ss

et
 A

llo
ca

tio
n

D
ec

is
io

ns
Ef

fe
ct

(%
)

A
s

w
e 

ha
ve

 b
ee

n 
tra

ns
iti

on
in

g 
to

 th
e 

re
ce

nt
ly

 a
pp

ro
ve

d 
as

se
t a

llo
ca

tio
n 

gu
id

el
in

es
, w

e 
ha

ve
 u

se
d 

a 
dy

na
m

ic
al

ly
 w

ei
gh

te
d 

be
nc

hm
ar

k 
w

hi
ch

 re
m

ov
es

 th
e 

ef
fe

ct
 o

f a
llo

ca
tio

n 
de

ci
si

on
s

N
/A

To
ta

l A
ss

et
 A

llo
ca

tio
n

Ef
fe

ct
2.

4
In

di
vi

du
al

 M
an

ag
er

 P
er

fo
rm

an
ce

Ef
fe

ct
(%

)

O
ut

pe
rfo

rm
an

ce
 b

y 
ris

k-
m

iti
ga

tin
g 

fix
ed

 in
co

m
e 

m
an

ag
er

s
0.

8

O
ut

pe
rfo

rm
an

ce
 b

y 
re

tu
rn

-g
en

er
at

in
g 

fix
ed

 in
co

m
e 

m
an

ag
er

s
0.

3

O
ut

pe
rfo

rm
an

ce
 b

y 
pu

bl
ic

 e
qu

ity
 

m
an

ag
er

s
0.

5

O
ut

pe
rfo

rm
an

ce
 b

y 
pr

iv
at

e
ca

pi
ta

l 
m

an
ag

er
s

3.
6

U
nd

er
pe

rfo
rm

an
ce

 b
y 

in
fla

tio
n 

he
dg

e 
m

an
ag

er
s

(0
.6

)

O
ut

pe
rfo

rm
an

ce
by

 a
bs

ol
ut

e 
re

tu
rn

 
m

an
ag

er
s

0.
0

O
th

er
(0

.7
)

To
ta

l
3.

9

8
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

40



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

M
ai

nt
ai

n 
In

fla
tio

n-
A

dj
. E

nd
ow

m
en

t V
al

ue

* 
N

et
 o

f M
an

ag
er

 F
ee

s
**

 C
om

po
ne

nt
s 

of
 C

E
F 

C
us

to
m

 In
de

x

S
ec

to
r v

s.
 B

en
ch

m
ar

k 
R

et
ur

ns

4.
3%

18
.1
%

19
.3
%

6.
1%

10
.5
%

9.
63

%

3.
3%

17
.1
%

8.
9%

9.
7%

5.
4%

9.
23

%

5%0%5%10
%

15
%

20
%

25
%

Ri
sk

M
iti
ga
tin

g
FI

Pu
bl
ic
Eq
ui
ty

Pr
iv
at
e

Ca
pi
ta
l

In
fla
tio

n
He

dg
es

Re
tu
rn

Ge
ne

ra
tin

g
FI

Ab
so
lu
te

Re
tu
rn

1
Ye
ar

CE
F

Be
nc
hm

ar
k*
*

1.
9%

0.
9%

4.
6%

2.
0%

0.
4%

3.
9%

5.
0%

0.
5%

3.
4%

0.
3%

3.
7%

0.
1%

6%5%4%3%2%1%0%1%2%3%4%5%6%

Ri
sk

M
iti
ga
tin

g
FI

Pu
bl
ic
Eq
ui
ty

Pr
iv
at
e

Ca
pi
ta
l

In
fla
tio

n
He

dg
es

Re
tu
rn

Ge
ne

ra
tin

g
FI

Ab
so
lu
te

Re
tu
rn

1
Q
u
ar
te
r

CE
F

Be
nc
hm

ar
k*
*

9
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

41



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

A
cc

ep
ta

bl
e 

R
is

k 
P

ar
am

et
er

s

* 
Fo

re
ca

st

D
ef

in
iti

on
: L

iq
ui

di
ty

 is
 a

 m
ea

su
re

 
of

 a
ss

et
s 

th
at

 c
an

 b
e 

so
ld

 a
t 

re
as

on
ab

le
 p

ric
es

 w
ith

in
 o

ne
 y

ea
r. 

H
ig

he
r l

ev
el

s 
of

 li
qu

id
ity

 e
na

bl
e 

tim
el

y 
re

ba
la

nc
in

g 
an

d 
re

sp
on

se
s 

to
 n

ew
 o

pp
or

tu
ni

tie
s

Ta
rg

et
: W

ith
in

 a
 ta

rg
et

 ra
ng

e 
of

 
30

 to
 4

0%
 in

ve
st

ed
 in

 il
liq

ui
d 

as
se

ts
. I

lli
qu

id
 a

ss
et

s 
m

ar
ke

t 
va

lu
e 

pl
us

 u
nf

un
de

d 
co

m
m

itm
en

ts
 

sh
ou

ld
 n

ot
 e

xc
ee

d 
55

%

St
ra

te
gy

: R
ed

uc
e 

ill
iq

ui
d 

in
ve

st
m

en
ts

 to
 3

5-
40

%
 o

f t
he

 
ov

er
al

l p
or

tfo
lio

 o
ve

r t
he

 n
ex

t 2
 

ye
ar

s

29
.5
%

36
.2
%

44
.2
%

50
.0
%

49
.0
%

3.
7%

2.
8%

1.
4%

5.
0%

16
.0
%

65
.9
%

61
.0
%

54
.4
%

45
.0
%

35
.0
%

0%10
%

20
%

30
%

40
%

50
%

60
%

70
%

80
%

90
%

10
0%

FY
20
11

FY
20
12

FY
20
13

FY
20
14
*

Lo
ng

te
rm

Ta
rg
et

Li
qu

id
ity

Tr
an
sit
io
n
Pl
an

Li
qu

id
Se
m
iL
iq
ui
d

Ill
iq
ui
d

10
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

42



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

P
or

tfo
lio

 E
xp

os
ur

es
 v

s.
 P

ol
ic

y

Ex
po

su
re

20
12

Po
rt

fo
lio

20
13

Po
rt

fo
lio

Lo
ng

-T
er

m
 

Po
lic

y
R

an
ge

s

R
is

k 
M

iti
ga

tin
g 

Fi
xe

d 
In

co
m

e
7.

1
9.

2
12

.0
8

-1
5

P
ub

lic
 E

qu
ity

23
.4

30
.3

30
.0

25
-3

5

P
riv

at
e 

C
ap

ita
l

36
.0

31
.1

20
.0

15
 -

25

In
fla

tio
n 

H
ed

ge
s

23
.2

20
.0

  
15

.0
10

-2
0

R
et

ur
n 

G
en

er
at

in
g 

Fi
xe

d 
In

co
m

e
7.

5
8.

6
12

.0
10

 -
15

A
bs

ol
ut

e 
R

et
ur

n
2.

8
0.

8
11

.0
8 

-1
5

To
ta

l
10

0.
0

10
0.

0
10

0.
0

11
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

43



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

A
cc

ep
ta

bl
e 

R
is

k 
P

ar
am

et
er

s

5.
3

13
.5

24
.1

33
.4

37
.3

47
.3

53
.9

0.
0

20
.0

40
.0

60
.0

80
.0

10
0.

0

12
0.

0

14
0.

0

Millions ($)

N
et

 C
as

h 
Fl

ow
s 

fr
om

 Il
liq

ui
d 

Po
rt

fo
lio

 
A

ct
ua

l v
s.

 F
or

ec
as

t

O
IB

 F
or

ec
as

t (
C

um
ul

at
iv

e)
Fo

re
ca

st
A

ct
ua

l C
as

hf
lo

w
 (C

um
ul

at
iv

e)

12
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

44



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

A
cc

ep
ta

bl
e 

R
is

k 
P

ar
am

et
er

s
To

p 
10

 M
an

ag
er

s
M

an
ag

er
To

ta
l M

ar
ke

t V
al

ue
 

($
M

)
%

 o
f T

ot
al

 F
un

d

B
la

ck
ro

ck
*

18
2.
9

16
.9

TC
W

86
.0

8.
0

G
ol

dm
an

 S
ac

hs
51
.9

4.
8

A
ca

di
an

40
.0

3.
7

P
in

eB
rid

ge
36
.3

3.
5

Vo
nt

ob
el

27
.2

2.
5

P
em

br
ok

e
27
.2

2.
5

In
si

gh
t

26
.8

2.
5

M
H

R
26
.7

2.
4

O
ak

tre
e

26
.6

2.
4

D
ef

in
iti

on
: M

ai
nt

ai
n 

co
nc

en
tra

tio
n 

in
 m

an
ag

er
s 

an
d 

fu
nd

s 
at

 
ap

pr
op

ria
te

 le
ve

ls

Ta
rg

et
: N

o 
in

di
vi

du
al

 fu
nd

 >
 1

0%
, 

no
 m

an
ag

er
 >

 2
0%

St
ra

te
gy

: C
lo

se
ly

 m
on

ito
r l

ar
ge

 
co

re
 p

os
iti

on
s 

an
d 

ad
ju

st
 h

ol
di

ng
 

si
ze

 to
 m

ai
nt

ai
n 

co
m

pl
ia

nc
e 

w
ith

 
ta

rg
et

s

* 
B

la
ck

ro
ck

 in
ve

st
m

en
t c

on
si

st
s 

of
 th

re
e 

fu
nd

s,
  t

he
 la

rg
es

t o
f w

hi
ch

 is
 a

 R
us

se
ll 

10
00

 
in

de
x 

fu
nd

 a
t 9

.9
%

 o
f t

he
 e

nd
ow

m
en

t

13
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

45



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

A
cc

ep
ta

bl
e 

R
is

k 
P

ar
am

et
er

s
G

eo
gr

ap
hi

c 
D

iv
er

si
fic

at
io

n

52
%

30
%

18
%P

ub
lic

 E
qu

ity

D
om

es
tic

D
ev

el
op

ed
In

te
rn

at
io

na
l

E
m

er
gi

ng
M

ar
ke

ts
70

%

18
%

12
%

P
riv

at
e 

C
ap

ita
l

71
%

9%

20
%R

ea
l A

ss
et

s

79
%

4%

17
%Fi
xe

d 
In

co
m

e

D
ef

in
iti

on
: G

eo
gr

ap
hi

c 
co

nc
en

tra
tio

n 
lim

its
 o

pp
or

tu
ni

ty
 

an
d 

ex
po

se
s 

th
e 

po
rtf

ol
io

 to
 

un
ne

ce
ss

ar
y 

ris
k 

of
 re

gi
on

al
 

cy
cl

es

Ta
rg

et
: D

iv
er

si
fie

d 
ge

og
ra

ph
ic

 
ex

po
su

re
 fo

r e
ac

h 
as

se
t c

la
ss

St
ra

te
gy

: D
iv

er
si

fy
 g

eo
gr

ap
hi

c 
an

d 
no

n-
U

S
 D

ol
la

r e
xp

os
ur

e

R
eg

io
n

P
er

ce
nt

M
ar

ke
t V

al
ue

D
om

es
tic

67
%

$7
17

D
ev

el
op

ed
 In

t'l
17

%
$1

86

E
m

er
gi

ng
 M

ar
ke

ts
16

%
$1

77

14
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

46



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

S
ta

bl
e 

D
is

tri
bu

tio
ns

M2M4M6M8M10
M

12
M

14
M

Sep-00
Dec-00
Mar-01
Jun-01
Sep-01
Dec-01
Mar-02
Jun-02
Sep-02
Dec-02
Mar-03
Jun-03
Sep-03
Dec-03
Mar-04
Jun-04
Sep-04
Dec-04
Mar-05
Jun-05
Sep-05
Dec-05
Mar-06
Jun-06
Sep-06
Dec-06
Mar-07
Jun-07
Sep-07
Dec-07
Mar-08
Jun-08
Sep-08
Dec-08
Mar-09
Jun-09
Sep-09
Dec-09
Mar-10
Jun-10
Sep-10
Dec-10
Mar-11
Jun-11
Sep-11
Dec-11
Mar-12
Jun-12
Sep-12
Dec-12
Mar-13
Jun-13

A
ct

ua
l C

E
F 

D
is

tri
bu

tio
n 

(g
ro

ss
 o

f r
ei

nv
es

tm
en

t)
A

ct
ua

l P
ay

ou
t

Tr
en

dl
in

e

C
ha

ng
e 

in
 C

al
cu

la
tio

n 
M

et
ho

do
lo

gy

15
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

47



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ngFY

 2
01

3 
In

ve
st

m
en

t S
tra

te
gy

 U
pd

at
e

Li
qu

id
ity

-
A

llo
ca

te
d 

pr
iv

at
e 

pa
rtn

er
sh

ip
 d

is
tri

bu
tio

ns
 to

 p
ub

lic
 e

qu
ity

 
an

d 
re

tu
rn

 g
en

er
at

in
g 

fix
ed

 in
co

m
e 

po
rtf

ol
io

s

A
ss

et
 A

llo
ca

tio
n 

-
E

xe
cu

te
d 

re
ba

la
nc

in
g 

pl
an

 to
w

ar
ds

 n
ew

 a
ss

et
 a

llo
ca

tio
n 

ta
rg

et
 ra

ng
es

 in
 e

ffe
ct

 J
ul

y 
1,

 2
01

2

R
is

k 
M

iti
ga

tin
g 

FI
-I

de
nt

ifi
ed

 n
ew

 m
an

ag
er

s 
an

d 
fu

nd
ed

 d
ed

ic
at

ed
 a

llo
ca

tio
ns

 
to

 s
ho

rt-
du

ra
tio

n 
tre

as
ur

ie
s 

an
d 

U
S

 T
IP

S
 a

s 
pa

rt 
of

 n
ew

 
as

se
t a

llo
ca

tio
n 

gu
id

el
in

es

Pu
bl

ic
 E

qu
iti

es
-

Id
en

tif
ie

d 
ne

w
 m

an
ag

er
s 

an
d 

fu
nd

ed
 d

ed
ic

at
ed

 a
llo

ca
tio

ns
 

to
 U

S
 s

m
al

l c
ap

 a
nd

 e
m

er
gi

ng
 m

ar
ke

ts
 e

qu
ity

 p
or

tfo
lio

s

16
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

48



TI
P

 R
ev

ie
w

17
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

49



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

TI
P

 –
To

ta
l F

un
d 

P
er

fo
rm

an
ce

*
M

ar
ke

tV
al

ue
: $

1,
03

1M
 

-
O

ne
 y

ea
r u

nd
er

pe
rfo

rm
an

ce
 d

riv
en

 p
rim

ar
ily

 b
y:

-
S

pr
ea

d 
w

id
en

in
g 

in
 U

S
 a

ge
nc

y 
an

d 
m

or
tg

ag
e 

se
ct

or
s

-
Lo

ng
er

 p
or

tfo
lio

 d
ur

at
io

n 
re

la
tiv

e 
to

 b
en

ch
m

ar
k

* 
P

er
fo

rm
an

ce
 is

 n
et

 o
f m

an
ag

er
 fe

es
an

d
ex

cl
ud

es
 b

al
an

ce
s 

at
 W

el
ls

 F
ar

go
 a

nd
 U

S
 B

an
k 

us
ed

 to
 o

ffs
et

 b
an

ki
ng

 fe
es

**
B

en
ch

m
ar

k:
70

%
 B

of
A

M
L

U
.S

. T
re

as
ur

ie
s 

1-
3 

Yr
/ 3

0%
 9

1 
D

ay
 T

-B
ill

**
* 

To
ta

lT
IP

 M
ar

ke
t v

al
ue

 e
xc

lu
de

s 
th

e 
$1

23
.6

in
ve

st
m

en
t i

n 
C

E
F

-1
.1

%

-0
.3

%

0.
7%

1.
6%

-0
.1

%

0.
3%

0.
6%

1.
4%

-2
%

-1
%0%1%2%

Q
TR

1 
Y

R
3 

Y
R

5 
Y

R

TI
P

B
en

ch
m

ar
k*

*

18
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

50



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

TI
P

 –
A

ss
et

 A
llo

ca
tio

n
M

ar
ke

tV
al

ue
: $

1,
03

1M
 

St
at

is
tic

Po
rt

fo
lio

B
en

ch
m

ar
k

Av
er

ag
e 

D
ur

at
io

n
2.

41
1.

40

Av
er

ag
e 

C
re

di
t 

R
at

in
g

G
ov

t/A
ge

nc
y

G
ov

t/A
ge

nc
y

C
ur

re
nt

 Y
ie

ld
0.

90
%

0.
27

%

Go
vt
/A
ge
nc
y

68
%

Ca
sh

&
Ca
sh

Eq
ui
va
le
nt
s

32
%

C
re
d
it
Q
u
al
it
y

M
or
tg
ag
es

10
%

Tr
ea
su
ry

N
ot
es

11
%

M
on

ey
M
ar
ke
t&

Ca
sh

20
%

Ag
en

cy
Bo

nd
s

59
%

Se
ct
o
r
Ex
p
o
su
re

19
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

51



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

*P
er

fo
rm

an
ce

 is
 n

et
of

 m
an

ag
er

 fe
es

**
 P

er
fo

rm
an

ce
 e

xc
lu

de
s 

ba
la

nc
es

 a
t W

el
ls

 F
ar

go
 a

nd
 U

S
 B

an
k 

us
ed

 to
 o

ffs
et

 b
an

ki
ng

 fe
es

TI
P

 –
P

er
fo

rm
an

ce
* b

y 
S

ec
to

r
M

ar
ke

tV
al

ue
: $

1,
03

1M
 

0.
0%

0.
0%

0.
2%

1.
0%

1.
1%

0.
4%

1.
1%

2.
2%

1.
3%

0.
1%

1.
8%

4.
0%

0.
5%

0.
3%

2%1%0%1%2%3%4%5%

Q
TR

1
YR

3
YR

5
YR

Ca
sh

Eq
ui
va
le
nt
s*
*

Ag
en

cy
Bo

nd
s

M
or
tg
ag
es

(M
BS
)

U
S
Tr
ea
su
rie

s

20
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

52



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

TI
P

 –
Y

ie
ld

 H
is

to
ry

M
ar

ke
tV

al
ue

: $
1,

03
1M

 

0.
00

0.
50

1.
00

1.
50

2.
00

2.
50

3.
00

3.
50

4.
00

4.
50 2/
29
/2
00
8

9/
16
/2
00
8

4/
4/
20
09

10
/2
1/
20
09

5/
9/
20
10

11
/2
5/
20
10

6/
13
/2
01
1

12
/3
0/
20
11

7/
17
/2
01
2

2/
2/
20
13

Yi
el
d
Hi
st
or
y
Re

la
tiv
e
to

Be
nc
hm

ar
k

TI
P

Be
nc
hm

ar
k

0.
96

0.
23

21
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

53



G
IP

 R
ev

ie
w

22
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

54



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

-
O

ne
 y

ea
r o

ut
pe

rfo
rm

an
ce

 d
riv

en
 p

rim
ar

ily
 b

y:
-

In
ve

st
m

en
t i

n 
C

E
F 

(2
1%

 a
llo

ca
tio

n)
 o

ut
pe

rfo
rm

ed
 th

e 
G

IP
 b

en
ch

m
ar

k 
by

 1
53

5 
bp

s
-

U
nd

er
w

ei
gh

t t
o 

U
S

 T
re

as
ur

ie
s 

re
la

tiv
e 

to
 th

e 
be

nc
hm

ar
k

-
E

M
 d

eb
t o

ut
pe

rfo
rm

ed
 th

e 
G

IP
 b

en
ch

m
ar

k 
by

 7
56

 b
ps

-
TC

W
 a

nd
 P

IM
C

O
 T

ot
al

 R
et

ur
n 

Fu
nd

s 
ou

tp
er

fo
rm

ed
 th

e 
G

IP
 b

en
ch

m
ar

k 
by

 7
36

 a
nd

 1
89

 b
ps

, 
re

sp
ec

tiv
el

y

* 
   

N
et

 o
f M

an
ag

er
 F

ee
s

**
B

en
ch

m
ar

k:
10

0%
 B

ar
cl

ay
s 

C
ap

ita
l A

gg
re

ga
te

**
* 

To
ta

l G
IP

 m
ar

ke
t v

al
ue

 a
nd

 in
ve

st
m

en
t p

er
fo

rm
an

ce
 in

cl
ud

es
 th

e 
$1

2.
2 

in
ve

st
m

en
t i

n 
C

E
F

G
IP

 –
To

ta
l F

un
d 

P
er

fo
rm

an
ce

*
M

ar
ke

tV
al

ue
**

*:
 $

58
M

 

-1
.8

%

5.
4%

6.
5%

4.
8%

4.
6%

-2
.3

%

-0
.7

%

3.
5%

5.
2%

4.
5%

-3
%

-2
%

-1
%0%1%2%3%4%5%6%7%

Q
TR

1 
Y

R
3 

Y
R

5 
Y

R
10

 Y
R

G
IP

B
en

ch
m

ar
k*

*

23
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

55



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

G
IP

 –
A

ss
et

 A
llo

ca
tio

n
M

ar
ke

tV
al

ue
: $

58
M

 

Co
re

Fi
xe
d
In
co
m
e

71
%

EM
De

bt
8%GI
P
CE

F
21

%

P
o
rt
fo
lio

C
o
m
p
o
si
ti
o
n

24
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

56



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

* 
   

N
et

 o
f M

an
ag

er
 F

ee
s

**
B

en
ch

m
ar

k:
10

0%
 B

ar
cl

ay
s 

C
ap

ita
l A

gg
re

ga
te

G
IP

 –
P

er
fo

rm
an

ce
* b

y 
S

ec
to

r
M

ar
ke

tV
al

ue
: $

58
M

 

2.
8%

6.
9%

14
.7
%

0.
7%

2%0%2%4%6%8%10
%

12
%

14
%

16
%

Co
re

Fi
xe
d

In
co
m
e

EM
De

bt
GI
P
CE

F
Be

nc
hm

ar
k*
*

1
Ye
ar

3.
0%

5.
4%

4.
2%

2.
3%

6%4%2%0%2%4%6%

Co
re

Fi
xe
d

In
co
m
e

EM
De

bt
GI
P
CE

F
Be

nc
hm

ar
k*
*

1
Q
u
ar
te
r

25
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

57



R
U

M
IN

C
O

 R
ev

ie
w

26
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

58



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

-
O

ne
 y

ea
r o

ut
pe

rfo
rm

an
ce

 p
rim

ar
ily

 d
riv

en
 b

y:
-

O
ut

pe
rfo

rm
an

ce
 o

f s
ho

rt-
du

ra
tio

n 
fix

ed
 in

co
m

e 
re

la
tiv

e 
to

 th
e 

be
nc

hm
ar

k
-

S
lig

ht
 o

ve
rw

ei
gh

t t
o 

G
lo

ba
l E

qu
iti

es
-

S
ig

ni
fic

an
t o

ve
rw

ei
gh

t t
o 

M
B

S
 in

 th
e 

TC
W

 T
ot

al
 R

et
ur

n 
po

rtf
ol

io

* 
N

et
 o

f M
an

ag
er

 F
ee

s
**

B
en

ch
m

ar
k:

40
%

 M
S

C
I A

C
 W

or
ld

 N
et

, 3
0%

 B
ar

cl
ay

s 
C

ap
ita

l A
gg

re
ga

te
, 3

0%
 B

of
A

M
L

U
.S

. C
or

p 
&

 G
ov

t1
-3

 Y
r

R
U

M
IN

C
O

 –
To

ta
l F

un
d 

P
er

fo
rm

an
ce

*
M

ar
ke

tV
al

ue
: $

36
M

 

-1
.3

%

8.
6%

7.
2%

4.
0%

4.
2%

-1
.7

%

6.
5%

6.
6%

1.
7%

3.
9%

-4
%

-2
%0%2%4%6%8%10
%

Q
TR

1 
Y

R
3 

Y
R

5 
Y

R
10

 Y
R

R
U

M
IN

C
O

B
en

ch
m

ar
k*

*

27
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

59



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

R
U

M
IN

C
O

 –
A

ss
et

 A
llo

ca
tio

n
M

ar
ke

tV
al

ue
: $

36
M

 

Gl
ob

al
Eq

ui
ty

41
%

Lo
ng

Te
rm

Fi
xe
d
In
co
m
e

29
%

In
te
rm

ed
ia
te

Fi
xe
d
In
co
m
e

30
%

P
o
rt
fo
lio

C
o
m
p
o
si
ti
o
n

28
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

60



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ngFY

 2
01

3 
In

ve
st

m
en

t M
an

ag
er

 C
ha

ng
es

N
ew

:
•

La
za

rd
 E

m
er

gi
ng

 M
ar

ke
ts

 D
is

tre
ss

ed
 A

ss
et

 S
tra

te
gy

 (C
E

F)
•

Vo
nt

ob
el

G
lo

ba
l E

m
er

gi
ng

 M
ar

ke
ts

 (C
E

F)
•

P
em

br
ok

e 
LT

D
 (C

E
F)

•
W

es
tw

oo
d 

G
lo

ba
l I

nv
es

tm
en

ts
 (C

E
F)

Te
rm

in
at

ed
:

•
N

on
e

29
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

61



O
ffi

ce
 o

f I
nv

es
tm

en
ts

 &
 

B
an

ki
ng

Ta
rg

et
ed

 In
ve

st
m

en
t M

an
ag

er
s

Th
e 

U
ni

ve
rs

ity
 a

nd
 th

e 
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

 (O
IB

) r
ec

og
ni

ze
s 

th
e 

op
po

rtu
ni

ty
 o

f w
or

ki
ng

 w
ith

 ta
rg

et
ed

 in
ve

st
m

en
t m

an
ag

er
s 

w
hi

ch
 a

re
 d

ef
in

ed
 a

s 
em

er
gi

ng
 in

ve
st

m
en

t m
an

ag
er

s 
(le

ss
 th

an
 $

25
0 

m
illi

on
 u

nd
er

 m
an

ag
em

en
t) 

an
d 

m
in

or
ity

 / 
w

om
en

 o
w

ne
d 

in
ve

st
m

en
t f

irm
s.

Th
e 

O
IB

 h
as

 a
n 

op
en

 d
oo

r p
ol

ic
y 

w
he

n 
in

te
rv

ie
w

in
g 

in
ve

st
m

en
t m

an
ag

er
s 

an
d 

m
ak

es
 e

ve
ry

 e
ffo

rt 
to

 c
on

si
de

r t
ar

ge
te

d 
m

an
ag

er
s 

co
ns

is
te

nt
 w

ith
 th

e 
fin

an
ci

al
 

an
d 

fid
uc

ia
ry

 re
sp

on
si

bi
lit

ie
s 

of
 th

e 
U

ni
ve

rs
ity

.

In
 th

e 
la

st
 y

ea
r, 

O
IB

 h
ire

d 
tw

o 
ta

rg
et

ed
 in

ve
st

m
en

t m
an

ag
er

s:
 S

it 
In

ve
st

m
en

t 
A

ss
oc

ia
te

s,
 a

nd
 Ic

on
 V

en
tu

re
s.

 O
IB

 h
el

d 
in

iti
al

 m
ee

tin
gs

 o
r p

re
lim

in
ar

y 
du

e 
di

lig
en

ce
 s

es
si

on
s 

w
ith

 1
4 

ta
rg

et
ed

 m
an

ag
er

s.

30
U

N
IV

ER
SI

TY
 O

F 
M

IN
N

ES
O

TA
O

ffi
ce

 o
f I

nv
es

tm
en

ts
 &

 B
an

ki
ng

62



 
 

UNIVERSITY OF MINNESOTA 
BOARD OF REGENTS 

 
 
Board of Regents September 13, 2013 
 
 
Agenda Item:   Consent Report 
 

  review   review/action   action   discussion 
 
 
Presenters: Regent Richard Beeson 
 
Purpose: 
 

 policy   background/context  oversight   strategic positioning 
 
To seek Board of Regents approval of items in the Consent Report, as required in Board of 
Regents Policy: Reservation and Delegation of Authority.
 
Outline of Key Points/Policy Issues: 
 
Items for consideration: 
 

I.       Report of the All-University Honors Committee  
The President recommends approval of the All-University Honors recommendation 
forwarded to the Board of Regents in a letter dated September 4, 2013. 

 
II.    Gifts 

The President recommends approval of the Summary Report of Gifts to the 
University of Minnesota through July 31, 2013 (attached). 

 
III.    Summary of Expenditures 

The President recommends approval of the Summary of Expenditures report 
(attached).   

 
President’s Recommendation for Action: 
 
The President recommends approval of the Consent Report. 
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07/01/12 07/01/11
2013 2012 06/30/13 06/30/12

205,683$                             958,120$                             3,859,271$               3,307,150$                  

49,613                                     35,322                                     484,790                           557,107                              

1,570,983                           642,629                                 10,512,444               9,020,084                      

19,499,730                     25,714,721                     220,819,652           231,431,604              

21,326,009$                 27,350,792$                 $235,676,157 244,315,945$          

*Detail  on  gifts  of  $5,000  and  over  is  attached.

Pledges  are  recorded  when  the  commitment  is  made.    To  avoid  double  reporting,  any  receipts  
which  are  payments  on  pledges  are  excluded  from  the  report  amount.

U  of  M  Gift  Receiving

4-‐H  Foundation

Arboretum  Foundation

Univ  of  MN  Foundation

Total  Gift  Activity

MEETING  OF  THE  BOARD  OF  REGENTS
GIFTS  TO  BENEFIT  THE  UNIVERSITY  OF  MINNESOTA

SUMMARY  REPORT*

September  2013  Regents  Meeting

June Year-‐to-‐Date
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Donor Rec'd  by Gift/Pledge Purpose  of  gift

$1  Million  and  Over
Dr.  Roger  E.  Anderson  Estate UMF Gift Medical  School
Richard  L.  Brachmann  Estate UM Gift Minnesota  Landscape  Arboretum
Anonymous UMF Pledge Intercollegiate  Athletics
Anonymous UMF Pledge College  of  Pharmacy
William  G.  Van  Dyke UMF Pledge Carlson  School  of  Management

$500,000  -‐  $1,000,000
Hormel  Foundation UMF Gift Hormel  Institute
Leonard  C.  and  Mary  Lou  Hoeft UM Pledge Minnesota  Landscape  Arboretum
The  McKnight  Foundation UMF Gift Center  for  Urban  &  Regional  Affairs,  

University  of  Minnesota  Foundation

$250,000  -‐  $500,000
Marianne  and  Marcus  Wallenberg  
Foundation

UMF Pledge Law  School

Land  O'Lakes  Foundation UMF Pledge College  of  Food,  Agricultural  and  Natural  
Resource  Sciences

Richard  M.  Schulze  Family  Foundation UMF Gift Medical  School

$100,000  -‐  $250,000
Minnesota  Crop  Improvement  Association UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Lester  C.  Krogh  Estate UMF Gift College  of  Science  and  Engineering
Warren  F.  Davis UMF Gift University  of  Minnesota  Duluth
Anonymous UMF Pledge University  of  Minnesota  Duluth
Howard  G.  Buffett  Foundation UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Jeffrey  Zutz  Fund UMF Gift College  of  Liberal  Arts
Medtronic  Incorporated UMF Gift School  of  Public  Health,  Medical  School
Lawrence  F.  Barnes  Estate UMF Gift Carlson  School  of  Management,  College  of  

Continuing  Education,  Law  School

Thomas  F.  Grose  Estate UMF Gift Carlson  School  of  Management
George  Family  Foundation UMF Pledge Center  for  Spirituality  and  Healing
J.  A.  Wedum  Foundation UMF Gift Carlson  School  of  Management
Medica UMF Gift Medicine  and  Health

Gifts  to  benefit  the  University  of  Minnesota

Gifts  received  in  June  2013
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$100,000  -‐  $250,000
Jean  Craighead  George  Trust UM Gift Libraries
Anonymous UMF Gift College  of  Education  and  Human  

Development
Robert  B.  Henton  Residuary  Trust UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Roger  E.  Ekman UMF Gift College  of  Liberal  Arts
Andersen  Book  Trust UMF Gift Libraries,  Minnesota  Landscape  Arboretum

LeJeune  Family  Foundation UMF Pledge Academic  Health  Center
WSB  and  Associates  Incorporated UMF Pledge College  of  Science  and  Engineering

$50,000  -‐  $100,000
John  P.  Bly UMF Gift Medical  School
Genevieve  R.  Woods  Estate UMF Gift College  of  Liberal  Arts
Roger  and  Nancy  McCabe  Foundation UM Gift Minnesota  Landscape  Arboretum
Edelstein  Family  Foundation UMF Gift College  of  Liberal  Arts
Helen  L.  Wardeberg  Estate UMF Gift College  of  Education  and  Human  

Development
Zoetis UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Ames  Construction  Incorporated UMF Gift Unrestricted
The  Toro  Company UM Gift Minnesota  Landscape  Arboretum
Anonymous UMF Gift College  of  Science  and  Engineering
Lions  Multiple  District  5m  Hearing  
Foundation  Incorporated

UMF Gift Medical  School

The  Coca-‐Cola  Company UMF Gift Intercollegiate  Athletics
Theodore  Blong UMF Gift College  of  Liberal  Arts
Allen  R.  Pedersen UMF Gift University  of  Minnesota  Crookston
Anonymous UMF Gift Medical  School
Anonymous UMF Gift University  of  Minnesota  Duluth
Carla  Haugen  and  John  Dexheimer UMF Pledge College  of  Liberal  Arts
Daniel  W.  Shogren  and  Susan  E.  Meyer UMF Pledge University  of  Minnesota  Duluth

Frederick  E.  and  Susan  J.  Kaiser UMF Pledge Unrestricted
Jeanne  M.  Voigt  Foundation UMF Pledge Carlson  School  of  Management
Joanne  Pastel UMF Pledge Medical  School
John  N.  and  Patricia  S.  Quiring UMF Pledge College  of  Liberal  Arts
Peter  W.  Freund UMF Pledge College  of  Science  and  Engineering
Schmidgall  Family  Fund-‐  Fidelity  
Charitable  Gift  Fund

UMF Gift College  of  Food,  Agricultural  and  Natural  
Resource  Sciences
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$25,000  -‐  $50,000
Virginia  Johnston  Wimmer  Charitable  
Trust

UMF Gift College  of  Liberal  Arts

Ankeny  Family  Fund-‐Minneapolis  
Foundation

UM Gift Minnesota  Landscape  Arboretum

St.  Jude  Medical  Foundation UMF Gift Intercollegiate  Athletics,  Medical  School

Emerson  Electric  Company UMF Gift Intercollegiate  Athletics
3M  Company UM Gift College  of  Education  and  Human  

Development,  School  of  Dentistry
Virginia  M.  Kivits  Estate UMF Gift Minnesota  Landscape  Arboretum
Betaseed  Incorporated UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Johnson  Brothers  Liquor  Company UMF Gift Intercollegiate  Athletics
Minnesota  Landscape  Arboretum  Auxiliary UM Gift Minnesota  Landscape  Arboretum

International  Dairy  Queen  Incorporated UMF Gift Intercollegiate  Athletics

Land  O'  Lakes  Incorporated UMF/UM Gift Medical  School,  Carlson  School  of  
Management,  4H  Foundation

Bentson  Foundation UMF Gift Scholarships,  Bentson  Scholars  Program

Narus  Incorporated UMF Gift College  of  Science  and  Engineering
Jeanette  C.  Paul  Estate UM Gift Minnesota  Landscape  Arboretum
Fox  Sports  Net  North  LLC UMF Gift Intercollegiate  Athletics
Drs.  Gail  J.  and  A.  Stuart  Hanson UMF Pledge College  of  Education  and  Human  

Development
Kima  Private  Foundation UM Gift Minnesota  Landscape  Arboretum
Minnesota  FFA  Foundation  Incorporated UMF Pledge College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Norman  P.  Bjornnes  Jr.  and  Constance  
Bjornnes

UMF Pledge Carlson  School  of  Management

Olga  B.  Hart  Education  Foundation UMF Gift Intercollegiate  Athletics
Zinpro  Corporation UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
John  W.  Peyton UMF Gift College  of  Education  and  Human  

Development
Katharine  E.  Dumas UMF Gift University  of  Minnesota  Duluth
Target  Corporation UMF Gift Carlson  School  of  Management,  College  of  

Design,  Intercollegiate  Athletics

Alport  Syndrome  Foundation  Incorporated UMF Gift Medical  School

Digital  River  Foundation UMF Gift Carlson  School  of  Management
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$25,000  -‐  $50,000
Douglas/Margaret  Goodlund  Fund-‐AZ  
Community  Foundation

UMF Gift School  of  Dentistry

Dr.  Angela  V.  Ross UMF Pledge School  of  Dentistry
Dr.  David  A.  and  Judith  M.  Perreault UMF Gift Medical  School
Itasca  County  Federation  of  4-‐H  Clubs UM Gift 4H  Foundation

Janet  L.  Wanzek UMF Gift Medical  School
Schwab  Charitable  Fund UMF Gift College  of  Science  and  Engineering
The  Longview  Foundation UM Gift Minnesota  Landscape  Arboretum
The  Martin  Foundation  Incorporated UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences

$10,000  -‐  $25,000
U  of  M  Medical  Center  Fairview,  Medical  
Staff

UMF Gift Medical  School

Phillips  66  Company UMF Gift College  of  Science  and  Engineering
Drs.  A.  Stuart  and  Gail  J.  Hanson UMF Pledge Medical  School
Provimi  North  America  Incorporated UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Daniel  W.  McKasy  Estate UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences,  School  of  Nursing

Alfred  W.  Erickson  Charitable  Foundation  
Trust

UMF Gift Medical  School

Bayer  Corporation UMF Gift College  of  Veterinary  Medicine
Clara  Bjornnes UMF Pledge Carlson  School  of  Management
Greater  MSP UMF Gift Venture  Center  Jump  Start  Program
Jerry  and  Lisa  O'Brien  Family  Fund-‐MN  
Community  Foundation

UMF Gift Weisman  Art  Museum

Ralph  D.  Ebbott UMF Gift Medical  School
Teambackers UMF Gift University  of  Minnesota  Crookston
Cutsforth  Incorporated UM Gift College  of  Science  and  Engineering
Judith  A.  Ryan  Reiling  and  John  G.  Reiling UMF Pledge School  of  Nursing

Mary  K.  Ostlund UMF Gift Medical  School
Merz  Pharmaceuticals  GmbH UMF Gift Medical  School
NCMA  Education  Research  Foundation UMF Gift College  of  Science  and  Engineering

Boston  Scientific  Corporation UMF Gift College  of  Science  and  Engineering
General  Mills  Foundation UMF/UM Gift/Pledge Various  Colleges
Alkire  Family  Foundation UMF/UM Gift Medical  School,  Minnesota  Landscape  

Arboretum
Medtronic  Foundation UMF Gift Minnesota  Landscape  Arboretum
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$10,000  -‐  $25,000
Wound  Ostomy  and  Continence  Nurses  
Society  Foundation

UMF Gift School  of  Nursing

M.  Charles  and  Colleen  Swope UMF Pledge Law  School
Margaret  Telfer UMF Pledge Libraries
Minnesota  Soybean  Growers  Association UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Richard  K.  and  Theresa  A.  Davis UMF Gift Scholarships
Bradley  A.  Hoyt UMF Gift Intercollegiate  Athletics
Dr.  Brent  L.  Florine UMF Gift Intercollegiate  Athletics
Patrick  D.  Wenning UMF Gift Intercollegiate  Athletics
Robert  F.  Crosby UMF Gift Intercollegiate  Athletics,  Unrestricted
Dr.  Robert  J.  and  Virginia  S.  McCollister UMF Gift Libraries

Muriel  M.  Orcutt  Estate UMF Gift Libraries
Daniel  D.  Riley UMF Gift Intercollegiate  Athletics
Cabot  Corporation UMF Gift College  of  Science  and  Engineering
Cavendish  Farms  Incorporated UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
McCarthy-‐Bjorklund  Foundation UMF/UM Gift Bell  Museum  of  Natural  History,  Minnesota  

Landscape  Arboretum
Ormco  Corporation UMF Gift School  of  Dentistry
General  Mills  Incorporated UMF Gift Intercollegiate  Athletics
BSSG UMF Gift Unrestricted
David  L.  Ekstrand UMF Gift Intercollegiate  Athletics
American  Legion  and  American  Legion  
Auxillary

UMF Gift Veterans  Administration  Medical  Center

Minnesota  Section-‐Institute  of  Food  
Technologists

UMF Gift College  of  Food,  Agricultural  and  Natural  
Resource  Sciences

Genz-‐Ryan  Plumbing  and  Heating  
Company

UMF Gift Intercollegiate  Athletics

Arvid  Olson  Estate UMF Gift Medical  School
Kay  E.  Dobbs UMF Gift Medical  School
Ameriprise  Financial  Incorporated UMF/UM Gift/Pledge Various  Colleges
James  C.  Toner UMF Gift Medical  School
Harvey  B.  Mackay UMF Gift Intercollegiate  Athletics
Andrew  O.  Skaar UMF Gift University  of  Minnesota  Crookston
Alvan  L.  Schrader UMF Gift Intercollegiate  Athletics
Augeo  Affinity  Marketing UMF Gift Carlson  School  of  Management
C.  and  A.  Policinski  Charitable  Fund-‐MN  
Community  Foundation

UMF Gift Unrestricted

CoBank UMF Gift College  of  Food,  Agricultural  and  Natural  
Resource  Sciences

Dr.  Charles  A.  Horwitz UMF Gift Medical  School

69



$10,000  -‐  $25,000
Dr.  Martin  A.  Segal UMF Gift Medical  School
Dr.  William  F.  Hueg  Jr. UM Gift Minnesota  Landscape  Arboretum
H.  B.  Fuller  Company  Foundation UM Gift Minnesota  Landscape  Arboretum
Hubbard  Broadcasting  Incorporated UMF Gift Medical  School
Hugh  J.  Andersen  Foundation UMF Gift College  of  Veterinary  Medicine
Jeannine  M.  Rivet UM Gift Minnesota  Landscape  Arboretum
JF  Fund-‐Minneapolis  Foundation UMF Gift Unrestricted
Lebovitz  Fund UM Gift Minnesota  Landscape  Arboretum
Lindquist  and  Vennum  PLLP UMF Gift Law  School
McLaughlin  Gormley  King  Company UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Milk  Specialties  Global  Animal  Nutrition UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Pothapragada  Family  Fund-‐Fidelity  
Charitable  Gift  Fund

UMF Gift College  of  Biological  Sciences,  College  of  
Science  and  Engineering

RBC  Wealth  Management UM Gift Minnesota  Landscape  Arboretum
Ruth  G.  and  Dale  L.  Bachman UMF Gift Medical  School
Simon  Ka-‐Wo  Wong UMF Gift Scholarships
State  of  Minnesota UMF Gift Carlson  School  of  Management
Virginia  H.  Morris UMF Gift Scholarships
White  Earth  Reservation  Tribal  Council UMF Gift University  of  Minnesota  Duluth

$5,000  -‐  $10,000
James  R.  Weinel UMF Gift College  of  Science  and  Engineering
City  of  Saint  Paul UMF Gift Venture  Center  Jump  Start  Program
Leedstone UMF Gift Intercollegiate  Athletics
Cliff  Viessman  Incorporated UMF Gift Intercollegiate  Athletics
LaPointe  Utilities  Incorporated UMF Gift Intercollegiate  Athletics
River  Valley  Truck  Rental  and  Leasing UMF Gift Intercollegiate  Athletics
Westman  Investments  LLP UMF Gift Intercollegiate  Athletics
Dr.  Bruce  A.  Finlayson UMF Gift College  of  Science  and  Engineering
Terry  Stade  Farms  Incorporated UMF Gift Intercollegiate  Athletics
SKB  Environmental  Incorporated UMF Gift Intercollegiate  Athletics
Luis  Garzon  Scholarship  Fund-‐MN  
Community  Foundation

UMF Gift Scholarships

UnitedHealth  Group UM Gift Minnesota  Landscape  Arboretum
Randy  Cole UMF Gift Intercollegiate  Athletics
Helen  V.  Beggs  Estate UMF Gift College  of  Liberal  Arts
M.  A.  Mortenson  Company UMF Gift Intercollegiate  Athletics
Richard  J.  Ames UMF Gift Intercollegiate  Athletics
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$5,000  -‐  $10,000
Francis  F.  Busta UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences,  College  of  Education  and  
Human  Development

James  E.  Haglund UMF Gift Intercollegiate  Athletics
Federated  Mutual  Insurance  Company UMF Gift Intercollegiate  Athletics

Gary  A.  Beckmann UMF Gift Intercollegiate  Athletics
H.  William  and  Judy  Walter UMF Gift Carlson  School  of  Management
Minnesota  Power  Foundation UMF Gift University  of  Minnesota  Duluth
Minnesota  Turf  and  Grounds  Foundation UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Faegre  Baker  Daniels  Foundation UMF Pledge Law  School
Cargill  Incorporated UM Gift 4H  Foundation,  Minnesota  Landscape  

Arboretum
J.  L.  Buchanan  Incorporated UMF Gift Intercollegiate  Athletics
John  S.  Anderson UMF Gift Intercollegiate  Athletics
Lake  States  Section  of  TAPPI UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
The  Particle  Society  of  Minnesota UMF Gift College  of  Science  and  Engineering
Minnesota  Hobby  Beekeepers  Association UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
3M  Foundation  Incorporated UMF Pledge Law  School,  Medical  School,  College  of  

Veterinary  Medicine
Elizabeth  H.  Markhart UMF Pledge College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Accenture  LLP UMF/UM Gift College  of  Science  and  Engineering,  

Minnesota  Landscape  Arboretum
Gary  W.  Temte UMF Gift Intercollegiate  Athletics
Syngenta  Crop  Protection  Incorporated UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Cheryl  D.  and  Miles  J.  Cohen UMF Gift Intercollegiate  Athletics
Dugout  Club UMF Gift Intercollegiate  Athletics
Alan  J.  Spaulding UMF Gift Medical  School
Fredericus  van  Kuijk UMF Gift Intercollegiate  Athletics
Brett  W.  Rasmussen UMF Gift Intercollegiate  Athletics
Colle  and  McVoy  Incorporated UMF Gift Intercollegiate  Athletics
DLR  Group  Architects  and  Engineers UMF Gift Intercollegiate  Athletics
Martin  E.  Davis UMF Gift Intercollegiate  Athletics
Robins  Kaplan  Miller  and  Ciresi  LLP UMF Gift Intercollegiate  Athletics
Boss  Foundation UM Gift Minnesota  Landscape  Arboretum
Russell  Cowles  II UM Gift Weisman  Art  Museum
AgStar  Financial  Services UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
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$5,000  -‐  $10,000
CHS  Incorporated UMF Gift Intercollegiate  Athletics
Dr.  Gregg  G.  Hipple UMF Gift Intercollegiate  Athletics
Cassidy  Turley UMF Gift College  of  Liberal  Arts
Brian  Posey UMF Gift Intercollegiate  Athletics
Mary  Agnes  McQuinn UM Gift Minnesota  Landscape  Arboretum
Luis  M.  Castaneda UMF Gift Graduate  School
Mark  D.  Churchill UMF Gift Intercollegiate  Athletics
Michael  C.  Nowakowski UMF Gift Intercollegiate  Athletics
Philip  O.  Isaacson UM Gift Minnesota  Landscape  Arboretum
Twin  Town  Trading UMF Gift Intercollegiate  Athletics
Thomas  M.  Schlehuber UMF Gift Medical  School
Royal  D.  Alworth  III UMF Gift University  of  Minnesota  Duluth
Access  Medical  LLC UMF Gift Medicine  and  Health
Allan  C.  Tappe UMF Gift Intercollegiate  Athletics
Allina  Health  System UMF Gift Medical  School
Alton  Foundation UMF Gift Medical  School
Bradley  J.  Martinson UMF Gift Medical  School
Cantor  Fitzgerald  Relief  Fund UMF Gift Medicine  and  Health
Carlson-‐LaVine  Incorporated UMF Gift Medical  School
Charlson  Meadows  Renewal  Center UMF Gift Center  for  Spirituality  and  Healing
Cheryl  L.  Brown UMF Pledge College  of  Liberal  Arts
Chorzempa  Family  Foundation UM Gift Minnesota  Landscape  Arboretum
Craighead  Family  Fund-‐St.  Paul  
Foundation

UMF Gift College  of  Science  and  Engineering

CSM  Investors-‐Consolidated  Account UMF Gift Medical  School
David  L.  Cole UM Gift Minnesota  Landscape  Arboretum
Dellwood  Foundation  Incorporated UMF/UM Gift Minnesota  Landscape  Arboretum,  College  of  

Veterinary  Medicine
Donna  Beck UM Gift Minnesota  Landscape  Arboretum
Dr.  Ahmad  Orandi UM Gift Minnesota  Landscape  Arboretum
Dr.  Patricia  A.  Sobczyk UMF Gift Intercollegiate  Athletics
Edna  M.  Fordyce  Estate UMF Gift School  of  Nursing
Elie  R.  Halpern UMF Gift Law  School
Frederick  and  Eleanor  Winston  Charitable  
Trust

UM Gift Minnesota  Landscape  Arboretum

Gary  and  Kathy  Blackford UMF Gift Medical  School
General  Electric  Company UMF Gift Carlson  School  of  Management
Interpublic  Group UMF Gift College  of  Science  and  Engineering
Irene  M.  Ott UMF Gift College  of  Education  and  Human  

Development
Justin  Carroll UMF Gift Intercollegiate  Athletics
Kaplan  Strangis  and  Kaplan  PA UMF Gift Law  School
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$5,000  -‐  $10,000
Leerink  Swann  LLC/MEDACorporation UMF Gift Medical  School

Leland  T.  Lynch  and  Terry  Saario  Fund-‐
Minneapolis  Foundation

UMF Gift Unrestricted

Linda  P.  Petterson  Estate UM Gift Minnesota  Landscape  Arboretum
Mary  Ash  Lazarus  and  Barry  Lazarus  Fund-‐
Minneapolis  Foundation

UMF Gift Law  School

Minnesota  Geotechnical  Society UMF Gift College  of  Science  and  Engineering
North  American  Banking  Company UMF Gift Medical  School
P.  S.  Poehler  and  W.  E.  Stremel  Charitable  
Trust

UM Gift Minnesota  Landscape  Arboretum

Patricia  Erlandson UMF Gift Medical  School
Patrick  and  Aimee  Butler  Family  
Foundation

UMF Gift University  of  Minnesota  Morris

Paul  F.  Werler UM Gift Minnesota  Landscape  Arboretum
Rickeman/Murphy  Family  Fund-‐
Minneapolis  Foundation

UM Gift Minnesota  Landscape  Arboretum

Rob  and  Barb  Schaller  Charitable  Fund-‐
Fidelity  Charitable  Gift  Fund

UM Gift Minnesota  Landscape  Arboretum

Robert  W.  Carlson  Foundation UMF Gift Intercollegiate  Athletics
Schreiber  Foods UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Sheet  Metal  Connectors  Incorporated UMF Gift Medical  School

Stephen  W.  and  Cynthia  V.  Lehmkuhle UMF Gift University  of  Minnesota  Rochester

Susan  M.  Campbell UM Pledge Minnesota  Landscape  Arboretum
The  Paul  and  Sue  Allen  Fund-‐Lutheran  
Community  Foundation

UMF Gift Carlson  School  of  Management

The  Scoular  Group UMF Gift College  of  Food,  Agricultural  and  Natural  
Resource  Sciences

Thomas  R.  Crane UM Gift Minnesota  Landscape  Arboretum
Todd  and  Barbara  Bachman  Fund-‐
Minneapolis  Foundation

UM Gift Minnesota  Landscape  Arboretum

Todd  E.  Holt UMF Gift Academic  Health  Center
Voigt  O.  Lenmark  Jr. UMF Gift Northrop  Dance
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07/01/13 07/01/12
2013 2012 07/31/13 07/31/12

42,904$                         18,752$                         42,904$                         18,752$                        

16,559                             47,772                             16,559                             47,772                            

2,213,809                 261,528                         2,213,809                 261,528                        

10,593,761             10,777,262             10,593,761             10,777,262            

12,867,033$         11,105,314$         12,867,033$         11,105,314$        

*Detail  on  gifts  of  $5,000  and  over  is  attached.

Pledges  are  recorded  when  the  commitment  is  made.    To  avoid  double  reporting,  any  receipts  
which  are  payments  on  pledges  are  excluded  from  the  report  amount.

U  of  M  Gift  Receiving

4-‐H  Foundation

Arboretum  Foundation

Univ  of  MN  Foundation

Total  Gift  Activity

MEETING  OF  THE  BOARD  OF  REGENTS
GIFTS  TO  BENEFIT  THE  UNIVERSITY  OF  MINNESOTA

SUMMARY  REPORT*

September  2013  Regents  Meeting

July Year-‐to-‐Date
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Donor Rec'd  by Gift/Pledge Purpose  of  gift

$1  Million  and  Over
Robert  K.  Eddy UMF Pledge Medical  School

$250,000  -‐  $500,000
Jill  H.  Swor  Estate UMF Gift University  of  Minnesota  Duluth,  Medical  

School
Dr.  Wayland  E.  Noland UMF Gift College  of  Science  and  Engineering
Childrens  Cancer  Research  Fund UMF Gift Medical  School
Maurices  Incorporated UMF Pledge University  of  Minnesota  Duluth

$100,000  -‐  $250,000
Bakken  2004  Lead  Trust UMF Gift Medical  School
Hormel  Foundation UMF Gift Hormel  Institute
Thomas  M.  Grossman  Family  Charitable  
Trust

UMF Gift Medical  School

Anonymous UMF Gift Academic  Health  Center,  Medical  School

Timothy  and  Judith  A.  Dove UMF Pledge Academic  Health  Center
3M  Company UMF Gift Various  Colleges
Katherine  R.  Lillehei  Charitable  Lead  
Annuity

UMF Gift Medical  School,  School  of  Nursing

Millicent  Atkins  Estate UMF Gift College  of  Food,  Agricultural  and  Natural  
Resource  Sciences

Lillian  S.  Davis  Estate UMF Gift Unrestricted
Lester  C.  Krogh  Estate UMF Gift College  of  Science  and  Engineering
Alice  Tweed  Tuohy  Foundation UMF Gift University  of  Minnesota  Duluth
Deborah  R.  Olson UMF Gift Intercollegiate  Athletics
Jeanette  C.  Paul  Estate UMF Gift College  of  Education  and  Human  

Development
John  W.  and  Nancy  A.  Peyton UMF Pledge College  of  Education  and  Human  

Development
Karin  L.  and  Robert  S.  Moe UMF Gift Carlson  School  of  Management
Ohanessian  Endowment  Fund-‐  Justice/  
Peace  Studies

UMF Gift College  of  Liberal  Arts

Robert  E.  Buuck UMF Gift Carlson  School  of  Management

Gifts  to  benefit  the  University  of  Minnesota

Gifts  received  in  July  2013
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$50,000  -‐  $100,000
Muriel  Whiteside  Estate UMF Gift Medical  School
Gary  A.  Reineccius UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Irving  Harris  Foundation UMF Gift College  of  Education  and  Human  

Development
John  B.  Clark  Estate UMF Gift Carlson  School  of  Management
Boston  Scientific  Corporation UMF Gift Various  Colleges
Katherine  R.  Lillehei  Charitable  Lead  
Unitrust

UMF Gift Medical  School,  School  of  Nursing

Teck  American  Incorporated UMF Gift University  of  Minnesota  Duluth
Target  Corporation UMF Gift Various  Colleges
Dow  AgroSciences  LLC UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Lowell  F.  Schwab UMF Gift Unrestricted
George  F.  Reilly UMF Gift School  of  Nursing
Donna  L.  Pauley  Estate UMF Gift Medicine  and  Health
Anonymous UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Cynthia  A.  Steinke UMF Gift College  of  Liberal  Arts
Blondina  M.  Otto  Estate UMF Gift Academic  Health  Center
Charanjit  and  Wendy  J.  Sra UMF Gift College  of  Science  and  Engineering
Stanislaw  Skrowaczewski UMF Gift College  of  Liberal  Arts
Target  Foundation UMF Gift Weisman  Art  Museum

$25,000  -‐  $50,000
Drs.  Gail  J.  and  A.  Stuart  Hanson UMF Gift College  of  Education  and  Human  

Development,  Medical  School
Michael  J.  Samek  Estate UMF Gift College  of  Science  and  Engineering
Walter  C.  Johnson  Estate UMF Gift Carlson  School  of  Management
Starkey  Hearing  Technologies  Incorporated UMF Gift College  of  Liberal  Arts

Adopt  A.  Room  Foundation UMF Gift Academic  Health  Center
Clear  Channel  Worldwide UMF Gift Academic  Health  Center
Parametric  Technology  Corporation  
Incorporated

UMF Gift College  of  Science  and  Engineering

IBM  International  Foundation UMF Gift Unrestricted
Henrietta  V.  Johnstone  Estate UMF Gift Academic  Health  Center
Robertet  Flavors  Incorporated UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Wawa  J.  Thorson  Estate UM Gift Minnesota  Landscape  Arboretum
Factory  Motor  Parts  Company UMF Gift Intercollegiate  Athletics
Joyce  Ekman  Davis  Estate UMF Gift College  of  Liberal  Arts,  College  of  Science  

and  Engineering
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$25,000  -‐  $50,000
Abbott  Laboratories UMF Gift Medical  School
General  Mills  Incorporated UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Patricia  S.  Kane UMF Gift Medical  School
HealthPartners  Incorporated UMF Gift Academic  Health  Center
Berger  Transfer  and  Storage  Incorporated UMF Gift Intercollegiate  Athletics

E.  I.  DuPont  DeNemours  and  Company UMF Gift College  of  Science  and  Engineering
Frank  and  Carol  Trestman  Family  
Philanthropic  Fund

UMF Gift Carlson  School  of  Management

Hawn  Family  Fund-‐Minneapolis  Foundation UMF Gift Medical  School

J.  and  S.  Haugo  Living  Endowment  Fund-‐
ELCA

UMF Gift Medical  School

Logistics  Planning  Services UMF Gift Medical  School
Nestle/Nestec  S  A UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Robert  W.  Owens  Sr. UMF Gift College  of  Liberal  Arts
Scanlan  International  Incorporated UMF Gift Medical  School
Wells  Fargo  Bank  NA UMF Gift Carlson  School  of  Management
William  F.  Vosbeck  Jr. UMF Pledge College  of  Design

$10,000  -‐  $25,000
Robert  Nygren  Fund-‐Renaissance  Charitable  
Fund  Incorporated

UMF Gift Scholarship

Ameriprise  Financial  Incorporated UMF Gift/Pledge Various  Colleges
Glen  L.  and  Elizabeth  L.  Swanson UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences,  School  of  Nursing

George  Family  Foundation UMF Gift Humphrey  School  of  Public  Affairs
Gerald  S.  Cloutier UMF Gift Intercollegiate  Athletics
Helen  Clay  Frick  Foundation UM Gift Minnesota  Landscape  Arboretum
UnitedHealth  Military  and  Veterans  
Services  LLC

UMF Gift Carlson  School  of  Management

W.  L.  Gore  and  Associates  Incorporated UMF Gift Medical  School

CHS  Foundation UMF Gift University  of  Minnesota  Crookston
Margaret  A.  Nollet  Estate UMF Gift Medicine  and  Health
Arvid  Olson  Estate UMF Gift Medical  School
Elsie  Kalionen  Estate UMF Gift Medical  School
Northwest  Area  Foundation UMF Gift Humphrey  School  of  Public  Affairs
Elizabeth  C.  Wagner  Trust UMF Gift Scholarship
Bruce  and  Pat  Finlayson UMF Gift College  of  Science  and  Engineering

77



$10,000  -‐  $25,000
Keith  Rachey UMF Gift Intercollegiate  Athletics
John  W.  Mooty  Foundation  Trust UMF Gift Law  School
Mark  F.  Engebretson UMF Gift Intercollegiate  Athletics,  Law  School
Best  Buy  Purchasing  LLC UMF Gift Institute  on  the  Environment
Ilene  F.  Levin  Estate UMF Gift University  of  Minnesota  Duluth
McCauley-‐Brown  Fund  #2-‐Community  
Foundation  Sarasota  County

UMF Gift Academic  Health  Center

La  Vina  Reuter UMF Gift College  of  Food,  Agricultural  and  Natural  
Resource  Sciences

Donaldson  Company  Incorporated UMF Gift College  of  Science  and  Engineering
Donald  G.  Butler UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Dr.  Jacqueline  S.  Mithun UMF Gift College  of  Education  and  Human  

Development
Jurkovich  Charitable  Remainder  Trust UMF Gift University  of  Minnesota  Duluth
Dr.  Glen  D.  and  Marilyn  C.  Nelson UMF Gift Scholarship
Franklin  Energy  Services  LLC UMF Gift School  of  Public  Health
Mozo-‐Grau UMF Gift School  of  Dentistry
Albert  and  Anne  Mansfield  Foundation UMF Gift Law  School

American  Chemical  Society UMF Gift College  of  Science  and  Engineering
Center  for  Computer-‐Assisted  Legal  
Instruction

UMF Gift Law  School

Centro  International  De  Agricultura UMF Gift College  of  Food,  Agricultural  and  Natural  
Resource  Sciences

Genomic  Health  Incorporated UMF Gift Academic  Health  Center
The  Canadian  Institute  for  Advanced  
Research

UMF Gift College  of  Science  and  Engineering,  College  
of  Education  and  Human  Development

Dr.  Heidi  R.  Hubbard UMF Gift School  of  Dentistry
Boehringer  Ingelheim  Vetmedica  
Incorporated

UMF Gift College  of  Veterinary  Medicine

Dr.  Peter  A.  and  Nancy  E.  Cole UMF Gift Medical  School
Eugene  C.  Olsen UMF Gift School  of  Nursing
Fidelity  Charitable  Gift  Fund-‐Judith  and  
Robert  Duffy  Foundation

UMF Gift Carlson  School  of  Management

John  J.  McCullough UMF Gift Medical  School
Mann  Lake  Ltd UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Monarch  Butterfly  Fund UMF Gift University  of  Minnesota  Extension
Robert  A.  Sherman  and  Gloria  Sherman  
Family  Foundation

UMF Gift College  of  Veterinary  Medicine

The  Valspar  Foundation UMF Gift Carlson  School  of  Management
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$10,000  -‐  $25,000
Trillium  Fund  of  the  Minneapolis  
Foundation

UMF Gift College  of  Science  and  Engineering

Zinpro  Corporation UMF Gift College  of  Veterinary  Medicine

$5,000  -‐  $10,000
Merrill  K.  Cragun  Jr. UMF Gift Intercollegiate  Athletics
Shu  Tung  and  Alice  Chu UMF Gift Unrestricted
Syvilla  M.  Turbis  Estate UMF Gift Academic  Health  Center,  Medical  School

Musculoskeletal  Transplant  Foundation UMF Gift Medical  School

SIR  Foundation UMF Gift Medical  School
The  James  Ford  Bell  Foundation UMF Gift Bell  Museum  of  Natural  History
Wells  Fargo  Foundation UMF Gift/Pledge Various  Colleges
Merchant  and  Gould  PC UMF Gift Law  School
Premier  Magnesia  LLC UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Bremer  Bank UMF Gift Intercollegiate  Athletics
Daniel  D.  Riley UMF Gift Intercollegiate  Athletics
Andersen  Corporation UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Dr.  Harrison  G.  and  Kathryn  W.  Gough UMF Gift College  of  Liberal  Arts
Lake  Region  Medical UMF Gift Medical  School
Richard  C.  Newman UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Craig  R.  Arends UMF Gift Intercollegiate  Athletics
United  Way  of  Fairmont  MN UMF Gift Academic  Health  Center
SunOpta  Foods  Incorporated UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Dr.  Gregg  G.  Hipple UMF Gift Intercollegiate  Athletics
General  Mills  Foundation UMF Pledge Various  Colleges
Dr.  James  P.  Riehl UMF Pledge University  of  Minnesota  Duluth
3M  Foundation  Incorporated UMF Pledge University  of  Minnesota  Duluth
James  T.  and  Sharon  Hale UMF Gift Law  School
Associates  of  the  James  Ford  Bell  Library UMF Gift Libraries

Alliance  of  Crop  Soil  and  Environmental  
Societies

UMF Gift Bell  Museum  of  Natural  History

American  Red  Cross UMF Gift Medical  School
Art  and  Martha  Kaemmer  Fund-‐HRK  
Foundation

UMF Gift Weisman  Art  Museum

Colon  and  Rectal  Surgery  Association UMF Gift Medical  School
Craig  R.  Dean UMF Pledge Carlson  School  of  Management
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$5,000  -‐  $10,000
Delores  E.  Isaacson UM Gift Minnesota  Landscape  Arboretum
Dr.  Catherine  A.  Solheim UMF Pledge College  of  Education  and  Human  

Development
Dr.  Clark  R.  Burbee UMF Gift College  of  Biological  Sciences
Dr.  Fred  A.  Donath UMF Gift College  of  Science  and  Engineering
Dr.  Jan  J.  Laskowski UMF Gift College  of  Science  and  Engineering
Dr.  Julie  A.  Ross UMF Gift Academic  Health  Center
Dr.  Leo  J.  and  Cheryl  A.  Sioris UMF Gift College  of  Liberal  Arts
Drs.  Daniel  J.  and  Mary  G.  Garry UMF Gift Medical  School
Duluth  Engineers  Club UMF Gift University  of  Minnesota  Duluth
Greylong  Corporation UMF Gift College  of  Veterinary  Medicine
H.  M.  and  C.  M.  Iverson  Charitable  Trust UMF Gift University  of  Minnesota  Morris,  Academic  

Health  Center
John  F.  Dille UMF Gift College  of  Liberal  Arts
Julie  M.  Jensen  and  Lawrence  J.  Shelley UMF Pledge Intercollegiate  Athletics

Kaplan  Strangis  and  Kaplan  PA UMF Gift Law  School
Land  O'  Lakes  Incorporated UMF Gift College  of  Food,  Agricultural  and  Natural  

Resource  Sciences
Leslie  W.  and  Carolyn  V.  Collins  Charitable  
Fund

UMF Gift College  of  Pharmacy

Pioneer  Hi-‐Bred  International  Incorporated UMF Gift College  of  Food,  Agricultural  and  Natural  
Resource  Sciences

Richard  and  Anna  M.  Rosen  Fund-‐Fidelity  
Charitable  Gift  Fund

UMF Gift University  of  Minnesota  Duluth

Ruth  Spohr UMF Pledge College  of  Food,  Agricultural  and  Natural  
Resource  Sciences

Schwan's  Shared  Services  LLC UMF Gift College  of  Food,  Agricultural  and  Natural  
Resource  Sciences

Sinclair  Winton UM Gift Minnesota  Landscape  Arboretum
The  Saskatoon  Colostrum  Company  Ltd UMF Gift College  of  Veterinary  Medicine

Vital  Images  Incorporated UMF Gift College  of  Science  and  Engineering
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FY 2013 FY 2012

Budgeted 
Revenues / 
Expenditures

Actual 
Revenues / 
Expenditures

Percentage 
Expended

Budgeted 
Revenues / 
Expenditures

Actual 
Revenues / 
Expenditures

Percentage 
Expended

Beginning Balance 175,000$          277,531$          140,394$         251,024$         
(Prior Year Carryforward)

Revenues

Total Allocation 854,464$          854,614$          837,464$         837,464$         
Net Transfers -$                 -$                 -$                 -$                 

Total Resources 1,029,464$      1,132,145$      977,858$        1,088,488$     

Expenditures

Salaries 515,886$          456,749$          88.5% 515,383$         470,860$         91.4%

Fringe Benefits 187,978$          166,388$          88.5% 193,946$         173,708$         89.6%

Supplies, Equipment, 224,748$          195,874$          87.2% 208,442$         166,487$         79.9%
     Board Expenses, etc.

Total Expenditures 928,612$         819,011$         88.2% 917,771$        811,055$        88.4%

Ending Balance 100,852$         313,134$         60,087$          277,433$        

UNIVERSITY OF MINNESOTA
BOARD OF REGENTS

SUMMARY OF EXPENDITURES
GENERAL OPERATIONS & MAINTENANCE FUND

FISCAL YEAR ENDING JUNE 30, 2013
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UNIVERSITY OF MINNESOTA
PRESIDENT'S OFFICE

SUMMARY OF EXPENDITURES
GENERAL OPERATIONS AND MAINTENANCE FUND

12 MONTHS ENDING JUNE 30TH, 2013
(Unaudited)                                                                        

CURRENT YEAR PRIOR YEAR

REVENUES/ REVENUES/
EXPENDITURES EXPENDITURES
YTD 2012/13 YTD 2011/12

Beginning Balance (Prior Year Carry forward) $180,680 $137,419

Revenues

Total Year Allocation $3,317,038 $3,180,888

Transfers In $562,533 $311,055

Total Resources $4,060,251 $3,629,362

Expenditures

President's Office Salaries $1,597,872 $1,520,986

President's Office Fringe Benefits $612,369 $548,236

Supplies, Expense, Equipment
     Ofc of the President-General Operations $183,511 $210,066

President's Travel&External Relations $23,574 $21,966

Academic/Programmatic Initiatives $527,107 $714,934

University Wide Memberships $397,231 $347,124

Sub Total Expenditures-President's Ofc $3,341,664 $3,363,312

Eastcliff Management Office Salaries $26,501 $42,340

Eastcliff Management Office Fringe Benefits $6,788 $10,134

Supplies, Expense, Equipment
     Eastcliff Management Ofc-General Operations $30,551 $32,896

Sub Total Expenditures-Eastcliff $63,839 $85,370

Total Expenditures $3,405,503 $3,448,682

Ending Balance $654,748 $180,680
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CURRENT YEAR PRIOR YEAR                                                                                                                                                                                                                                                               

FM Eastcliff Eastcliff event FM Eastcliff Eastcliff event
Management Management TOTAL Management Management TOTAL

2012/13 2012/13 2011/12 2011/12

Beginning Balance (Prior Year Carry forward) $8,268 $107,347 $115,615 $8,391 $8,391

Revenues

Total Year Allocation $229,131 $138,154 $367,285 $229,135 $184,325 $413,460

Transfer from Office of the President $28,000 $28,000 $28,000 $28,000

Transfer from the general contingency fund $54,340 $54,340

Transfer from Facilities Management $21,363 $21,363

Transfer from Central Reserves $69,852 $69,852

Total Resources $356,614 $245,501 $602,115 $311,475 $192,716 $504,191

Expenditures

Salaries and Fringe Benefits $71,366 $33,289 $104,655 $1,797 $52,474 $54,271

Supplies, Expense, Equipment $285,248 $2,551 $287,799 $281,406 $4,896 $286,302

Transfer to FM $28,000 $28,000 $28,000 $28,000

Transfer to/(from) the Eastcliff Project Reserve $0 $20,004 $20,004

Total Expenditures $356,614 $63,839 $420,453 $303,207 $85,370 $388,577

Ending Balance $0 $181,662 $181,662 $8,268 $107,347 $115,615

University of Minnesota
Facilities Management and President's Office Summary of Expenditures for Eastcliff

General Operations and Maintenance Fund 
12 Months Ending June, 30, 2013

(unaudited)
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UNIVERSITY OF MINNESOTA 
BOARD OF REGENTS 

 
 
Board of Regents September 13, 2013 
 
 
Agenda Item:   Report of the Faculty Consultative Committee   
 

  review   review/action   action   discussion 
 
 
Presenters: Professor Will Durfee 

 
 
Purpose: 
 

 policy   background/context  oversight   strategic positioning 
 
 
To provide the Board of Regents with an update on the goals and accomplishments of the 
Faculty Consultative Committee throughout the year.
 
 
Background Information: 
 
It is customary for the chair of the Faculty Consultative Committee to provide regular updates 
to the Board of Regents. 
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FACULTY CONSULTATIVE COMMITTEE REPORT 
TO THE UNIVERSITY OF MINNESOTA BOARD OF REGENTS 

September 13, 2013 
 
Chair Beeson, Vice Chair Johnson, Members of the Board and President Kaler: 
 
Recently, Gary Engstrand, Secretary to the Faculty, along with help from the University Archives 
and the Office of the Board of Regents, compiled, in a single document, the complete set of 
FCC chair reports to the Board of Regents, which started in 1989. This 174 page document 
(available on the FCC web site) is a remarkable history of events at the University of Minnesota 
that were of particular concern to faculty. I am not going to review that history here, but 
recommend the document to you for a broader picture of faculty interests and engagement. Two 
messages are transmitted clearly from the document: first that faculty are interested in issues 
that are critical to the functioning of a thriving university and second, that there is a remarkable 
level of communication between and among faculty governance leaders, university 
administration and the Board of Regents that results in a system of shared governance and 
consultation that is the envy of our CIC peers. Rebecca Ropers-Huilman, FCC Vice-Chair, and I 
are eager to continue these extraordinary lines of communication on behalf of our faculty 
colleagues.  
 
The purpose of this first report of the new academic year is to inform you of some of the items 
that will be on the agenda this year of either the FCC or some of the Faculty Senate committees 
that report to the FCC. They are listed below in no particular order.  
 
Salary Equity  Following years of discussion and formal and informal investigation, Provost 
Karen Hanson with the assistance of Vice Provost for Faculty Affairs Arlene Carney have put in 
motion a plan to address salary inequities, particularly those that are gender based. Colleges 
have been charged with developing procedures to determine if inequities exist and if so to 
correct them. Faculty from all corners of the university are passionate about equality and 
fairness and are deeply engaged in this  issue. The provost and vice provost have and continue 
to work closely with faculty governance on the emerging plans.  
 
Interdisciplinary Teaching and Research  A strength of a broad university such as the 
University of Minnesota is the opportunity to innovate, create and discover in areas that 
combine disparate lines of expertise. While interdisciplinary teaching and research is happening 
at our university, many faculty see opportunity for facilitating these activities and particularly for 
eliminating the actual and perceived barriers for crossing departmental and collegiate lines to 
conduct scholarly and educational activities. This is also a high priority for Provost Hanson who 
has asked faculty governance to work with her so that together we can make the University of 
Minnesota known as the place for exciting, interdisciplinary work..  
 
Online Learning  With the birth of the MOOC has come increased attention to the role of online 
learning, and more specifically to whether we need new or revised academic policies that 
account for courses delivered to tens or hundreds or thousands of students some enrolled at the 
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university, some not. Questions of teaching load, content ownership and revenue streams all 
become more complex as we move beyond traditional classroom instruction to incorporate 
emerging modes of teaching and learning enabled by technology and the internet. Faculty 
governance will be working with administrators to develop new policies are both fair and will 
facilitate exceptional teaching and meaningful learning..  
  
Strategic Planning  The president has articulated a vision for his strategic plan that is exciting 
and meaningful. He has repeatedly stated that the plan must have substantial faculty input to be 
successful and, as much as possible, to use the existing faculty governance system for the 
process. We applaud the choice of Provost Hanson to chair the Strategic Planning Committee 
and look forward to work with her and President Kaler to develop a plan that is, in the 
president’s words, “bold, inspirational and aspirational.”  
 
Graduate Education  There is no question that graduate education is top on the list of issues 
for many, if not most of the faculty. A strong research university cannot survive without a strong 
graduate education program populated by exceptional graduate students. Now that we are 
several years into the reorganization of the Graduate School, many faculty feel strongly that 
now is the time to step back and look at what is working, what is not working and how we could 
do better. This semester, the provost and the FCC have together appointed the Special 
Graduate Education Committee, chaired by Professor Scott Lanyon. This important committee, 
along with existing committees in the Graduate School and in the Senate will be carefully 
examining several key areas of graduate education and we look forward to receiving their early 
report in December of this year.   
 
Rebecca and I are humbled by the list of exceptionally talented faculty who have been in our 
roles in the past, and are particularly appreciative of the leadership of Professors Sally Gregory 
Kohlstedt and Michael Hancher, Chair and Vice-Chair of FCC last year. We hope to do as well 
in our term and particularly look forward to engaging with the regents when appropriate to 
further our collective goal of a strong university that excels in teaching, research and outreach.  
 
Respectfully submitted by William Durfee, Professor of Mechanical Engineering and Chair, 
Faculty Consultative Committee 
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UNIVERSITY OF MINNESOTA 
BOARD OF REGENTS 

 
 
Board of Regents September 13, 2013 
 
 
Agenda Item:   University Plan, Performance & Accountability Report 

     

 
 

  review   review/action   action   discussion 
 
 
Presenters: President Eric W. Kaler  

Senior Vice President/Provost Karen Hanson 
 
Purpose: 
 

 policy   background/context  oversight   strategic positioning 
 
To inform the Board of Regents about the University’s overall performance during the 
previous year relative to its competitors, past results, and strategic positioning goals as 
reported in the draft 2013 University Plan, Performance, and Accountability Report.   
 
To provide the Board an opportunity to discuss the report’s major trends, findings, and 
implications for the University.

Outline of Key Points/Policy Issues: 
 
Each September, the annual University Plan, Performance, and Accountability Report provides 
the Board of Regents with information needed to fulfill its oversight role. 
 
Throughout the year, the report is used by the Board of Regents and others as a reference 
guide to the University’s progress toward strategic goals. This year’s report highlights 
quantitative and qualitative data that supports several key messages about the University: 
 

• We attract outstanding students. 
• We offer a great student experience. 
• We are accessible. 
• We graduate students for success. 
• We are a productive, efficient organization. 
• We are diverse and welcoming. 
• We engage with communities. 
• We are a global university. 
• We are the state’s economic engine. 
• We illuminate the world with research.  
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Background Information: 
 
In 2000, the Board approved the creation of the University Plan, Performance, and 
Accountability Report.  In its resolution, the Board noted that it “…holds itself accountable to 
the public for accomplishing the mission of the University” and that the report was to become 
the principal annual documentation of that accountability.  The first report was published in 
2001.  In December 2005, the Educational Planning and Policy Committee took steps to ensure 
the report was aligned with the University’s strategic positioning efforts.  In May 2006, the 
Board revised the timetable for the production of the report to each September.  The 2013 
edition is the twelfth edition produced for the Board of Regents. 
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Highlights

INTRODUCTION
!e University Plan, Performance, and Accountability 
Report, now in its twel"h year, is a broad, governance-
level discussion of the University of Minnesota’s 
ful#llment of its mission and progress toward its 
aspiration of becoming one of the premier research 
universities in the world. !e report provides a 
performance baseline for the University, an assessment 
of progress over time, and an indication of where 
additional e$ort is warranted. !e 2013 report 
discusses each University campus and presents 
initiatives and investments organized around #ve 
strategic goals. !e report identi#es, where available, 
select measures that indicate levels of success. 

CONTENTS    
   Introduction . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 1
 Report Highlights . . . . . . . . . . . . . . . . . . . . . . . . . .2
1 Planning for Excellence at the University  . . . . . . . 4
2 History and Overview of the University  . . . . . . . . 8

3 Twin Cities Campus . . . . . . . . . . . . . . . . . . . . . . .14
 Extraordinary Education . . . . . . . . . . . . . . . . . . . . 17
 Breakthrough Research  . . . . . . . . . . . . . . . . . . . . . 58
 Dynamic Outreach and Service  . . . . . . . . . . . . . . 64
 World-Class Faculty and Sta$  . . . . . . . . . . . . . . . 71
 Outstanding Organization . . . . . . . . . . . . . . . . . . . 79

4 Duluth Campus . . . . . . . . . . . . . . . . . . . . . . . . . . .91
 Extraordinary Education . . . . . . . . . . . . . . . . . . . . 93
 Breakthrough Research  . . . . . . . . . . . . . . . . . . . . 100
 Dynamic Outreach and Service  . . . . . . . . . . . . . 102
 World-Class Faculty and Sta$  . . . . . . . . . . . . . . 104
 Outstanding Organization . . . . . . . . . . . . . . . . . . 105

5 Morris Campus . . . . . . . . . . . . . . . . . . . . . . . . . .109
 Extraordinary Education . . . . . . . . . . . . . . . . . . . 111
 Breakthrough Research  . . . . . . . . . . . . . . . . . . . . 116
 Dynamic Outreach and Service  . . . . . . . . . . . . . 118
 World-Class Faculty and Sta$  . . . . . . . . . . . . . . 119
 Outstanding Organization . . . . . . . . . . . . . . . . . . 121

6 Crookston Campus . . . . . . . . . . . . . . . . . . . . . . .123
 Extraordinary Education . . . . . . . . . . . . . . . . . . . 125
 Breakthrough Research  . . . . . . . . . . . . . . . . . . . . 129
 Dynamic Outreach and Service  . . . . . . . . . . . . . 130
 World-Class Faculty and Sta$  . . . . . . . . . . . . . . 131
 Outstanding Organization . . . . . . . . . . . . . . . . . . 132

7 Rochester Campus  . . . . . . . . . . . . . . . . . . . . . . .135
 Extraordinary Education . . . . . . . . . . . . . . . . . . . 136
 Breakthrough Research  . . . . . . . . . . . . . . . . . . . . 140
 Dynamic Outreach and Service  . . . . . . . . . . . . . 141
 World-Class Faculty and Sta$  . . . . . . . . . . . . . . 142
 Outstanding Organization . . . . . . . . . . . . . . . . . . 143

 Appendix A: Key Links  . . . . . . . . . . . . . . . . . . . . 144
 Appendix B: Board of Regents  . . . . . . . . . . . . . . 146
 Appendix C: Senior Leadership  . . . . . . . . . . . . . 147

About  the  Cover

Driven to Discover is the University of Minnesota’s 
brand promise. It was developed through an extensive 
e$ort to engage faculty, sta$, and students in 
articulating the essence of the University. It captures 
the University’s quest for knowledge and desire to share 
that search with students, the larger community, and 
the world. “Discover” is used in the broadest sense. It 
includes not only the #ndings of scientists, but also the 
innovations of engineers and designers, and the self-
discovery of students, artists and community leaders. 

NOTE: !e president and vice presidents serve as senior leaders of the #ve-
campus University as well as the executives of the Twin Cities campus. Some 
of the material in the Twin Cities campus sections overlaps with the Duluth, 
Morris, Crookston, and Rochester campuses. 91
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Cities #rst-year class increased from 40 in fall 2003 to 
143 in fall 2012. (p. 19)

Cities and Morris #rst-year classes reached new highs 
in fall 2012. (p. 23, 111)

in the top ten or top 25 percent of their high school 
graduating classes has increased on the Twin Cities 
and Morris campuses. (p. 23, 111)

600 #rst-year students with average ACT scores equal 
to or above those of the nation’s most elite programs. 
Duluth’s Honors Program revamped admissions to 
recruit 50 high-performing students, bringing total 
enrollment in the program to nearly 200. (p. 31, 97)

-
ies graduate students reached a high of 92. (p. 40)

are named President’s Emerging Scholars and receive 
professional advising, peer mentoring, opportunities 
for engagement, and scholarships. (p. 30)  

hallmark of the Honors Programs on the Twin Cities 
and Duluth campuses. (p. 31, 97)

has expanded, ensuring more undergraduates have a 
mentored research experience. (p. 32, 102, 118)

part of the Morris experience for decades, and overall 

engagement rates exceed those of peer liberal arts col-
leges and universities. (p. 115) 

classes on the Twin Cities campus have fewer than 20 
students; only 8.4 percent have more than 100. (p. 33)

-
ships are advantages for Crookston students. (p. 125)

with students to provide support resources. (p. 138)

-
ate tuition for Minnesota residents was frozen. (p. 6)

has increased 37 percent since 2006, with the amount of 
gi" aid as a proportion of all aid growing from 33 to 38 
percent. (p. 21)

and secondary students move toward earning a postsec-
ondary credential or degree. (p. 19)

Crookston students are the #rst in their families to attend 
college. (p. 113, 125)

the system. (p. 12)

credit University courses through Coursera. (p. 11)

  

above the national average. (p. 46) 

graduation rates took place over the last decade. (p. 33-
36, 94-95, 113-114, 127-128, 138-139)92
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high; most exceed 95 percent and all exceed 80 percent. 
(p. 50) 

reduced by more than $32 million annually. (p. 4)
-

sota Medical Foundation merged, thereby better serving 
donors and reducing costs by $1 million. (p. 6)

total number of employees has grown only 3 percent 
from 2001 to 2011; per employee, more students are 
served, more degrees are granted, and more sponsored 
dollars are expended. (p. 72)

removed from active inventory, saving $1.1 million per 
year in operating costs. (p. 83)

-
tion and reduced waste, saving $6.3 million in energy 
costs each year. (p. 84)

Princ-
eton Review’s

color, improved their preparation level, increased their 
retention rates, and increased the number who graduate. 
(p. 24-27, 98, 111-112, 126, 137)

(p. 10, 99)

the Twin Cities campus in August 2012 to provide a sense 
of community and connectedness for African American 
males. !e Multicultural Living Community on the Du-
luth campus is open to all #rst-year students interested in 
cross-cultural dialogue. (p. 10, 99)

to important societal issues. (p. 64-70) 
-

tributed over 1.1 million hours of service. (p. 12) 

in the Twin Cities, Duluth, and Crookston areas as part 
of their coursework. (p. 38, 103, 131) 

-
bator for faculty and student engagement in the Morris 
region. (p. 118)

research institutions in numbers of students sent abroad 
on credit-bearing programs. (p. 39)

anniversary of the arrival of Chinese students. (p. 11)  

Cities, Morris, and Crookston campuses has grown 
considerably. (p. 27-28, 112, 126-127) 

are returned to the state. (p. 9)

workforce and o$er the state’s only pharmacy, dentistry 
and veterinary medicine programs. (p. 50)

-
novation Partnerships” technology commercialization 
program has led to more than 40 companies signing 
master research agreements. (p. 60)

renewable energy e$orts. (p. 118)
-

merce’s designated Economic Development Adminis-
tration Center. (p. 130)

-
tination Medical Center proposal, recently approved by 
the state legislature to secure the community as a global 
hub for healthcare and bioscience. (p. 143)

Innovation Economy (MnDRIVE) initiative is a new 
partnership with the state. (p. 59)

-
proved health for the state and nation. (p. 60)

-
porary leave for faculty innovators to commercialize a 
product or service using University knowledge. (p. 62)

universities, based on research and development expen-
ditures. (p. 62)
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1:  PLANNING  FOR  EXCELLENCE  AT  THE  
UNIVERSITY  OF  MINNESOTA

Every year, the University’s planning process 
determines which new activities to undertake, which 
activities are reshaped, and which current activities 
are discontinued. !is planning process is informed 
by strategies to achieve excellence at the University of 
Minnesota (Figure 1-A), which were endorsed by the 
Board of Regents in 2009 and also provide a framework 
for this report. 

!e 2012-13 academic year was marked by key 
accomplishments aligned with President Eric W. 
Kaler’s priorities of academic excellence, accessibility, 
operational excellence and stewardship, and a 
commitment to the University’s research enterprise. 
Among those accomplishments:

vision and strategy for rigorous and sustainable on-
line and technology-driven teaching and learning, 
including the launching of six massive open online 
courses that enrolled nearly 70,000 students from 
around the world.

-
nership with the State of Minnesota resulting in, 
among other things:
- A two-year tuition freeze for Minnesota resident 

undergraduates.
- A $36 million state commitment to help fund 

research in four critical areas: (1) food safety, 
protection, and production, positioning Minne-
sota as the “Silicon Valley” of food; (2) advanced 
robotics, sensor, and manufacturing technology; 
(3) innovative, clean production technologies, 
and energy solutions—particularly around water 
quality—to support business growth; and (4) 
neuromodulation research to reinvigorate Min-
nesota’s medical device industry.

eliminating and consolidating administrative o%ces 
and processes. 

-
lationship with Fairview to increase clinical and 
operational integration, improve patient care, and 
strengthen the Medical School through a new inte-
grated structure.

Operational Excellence is a University-wide, long-
term commitment to reduce costs, enhance services, 
and increase revenues. Operational Excellence 
is fundamentally a culture change, requiring the 
University community to rethink how to collaborate, 
identify and solve problems, and position the 
University to achieve its goals. It includes a variety of 
activities with the collective goals of:

-
tions and keeping tuition increases low by reducing 
the University’s operational costs and reinvesting 
savings in the core academic enterprise.

more e$ective organization.

cooperation, and engagement across all campuses 
and with business and community partners.

-
ture by completing a requested spans and layers 
analysis and benchmarking of core administrative 
functions against peers nationally. Results showed 
the University’s structure is, generally, in line with 
other top-&ight universities. Further analysis and 
reporting to the legislature is required.
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e Build  community  partnerships  that  enhance  the  value  

and  impact  of  research  and  teaching.

Promote  and  secure  the  advancement  of  the  most  

Ex
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Challenge,  educate,  and  graduate  students.
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O
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Be  responsible  stewards  of  physical  resources.

Ensure  a  safe  and  healthy  environment  for  the  University  community.

Focus  on  quality  service.

Recruit,  educate,  chal-‐
lenge,  and  graduate  in  a  

students  who  become  highly  

pursue  path-‐breaking  
discovery  and  inquiry  that  
has  profound  impact  on  the  

and  world.

Connect  the  University’s  
academic  research  and  
teaching  as  an  engine  of  

-‐
ing  society’s  most  complex  

challenges.

the  highest  standard  of  
excellence.

Be  responsible  stewards  of  
resources,  focused  on  ser-‐
vice,  driven  by  performance,  

and  known  as  the  best  
among  peers.

(Pages  17,  108,  111,  125,  136)

(Pages  58,  104,  119,  129,  140)

(Pages  63,  106,  121,  130,  141)

(Pages  73,  107,  119,  131,  142)

(Pages  82,  108,  121,  132,  143)
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For the #rst time in more than a generation, 
undergraduate tuition for Minnesota residents was 
frozen. President Kaler successfully advocated to 
renew a partnership with the State of Minnesota and 
freeze tuition for #scal year 2014—bucking a national 
trend of soaring tuition and gaining a $42.6 million 
state investment. !at commitment from the state 
marked the #rst real increase in public funding for the 
University in six years.

Since the University’s inception 160 years ago, the 
public has held the University accountable for ful#lling 
its fundamental land-grant mission of teaching, 
research, and service. !e University’s leaders take 
this responsibility seriously, and continue to look for 
ways to enable the board and the public to monitor the 
University’s progress and impact.

Over the years, the University has demonstrated its 
accountability and its progress in meeting mission-
related goals in a variety of ways. !ese include 
required reports and activities such as:

-
cialized accrediting agencies such as the American 
Medical Association, American Bar Association, 
Accreditation Board of Engineering and Technol-
ogy, and the National Council for Accreditation of 
Teacher Education.

to the Board of Regents, on topics such as student 
admissions and progress, faculty promotion and 
tenure, University operating and capital budgets, 
tuition rates, the independent auditors’ report, the 
campus master plan, real estate transactions, gi"s, 
asset management, the controller’s o%ce, purchases 
of goods and services over $1 million, new and 
changed academic programs, academic unit strate-
gic plans, NCAA reports on student-athletes, and 
presidential performance reviews.

-
partment of Education, National Science Founda-
tion, National Institutes of Health, U.S. Department 
of Agriculture, HIPAA, University Institutional 
Review Board, City of Minneapolis, Hennepin 
County, and Minnesota O%ce of Higher Education.

President Kaler supported the historic merger of 
the University of Minnesota Foundation and the 
Minnesota Medical Foundation to better serve donors, 
re&ect the institution’s priorities, and reduce “back 
o%ce” costs by at least $1 million. Tackling another 
priority to return the Medical School to national 
prominence, the University, University of Minnesota 
Physicians, and Fairview agreed on a new “integrated 
structure” to better serve patients, increase funding 
for the Medical School, and enhance the University’s 
health sciences training and research.

!e University signi#cantly expanded its eLearning 
strategy, which is critical to its goal of improving 
the quality and availability of educational programs. 
!rough eLearning, the University aims to: 

-
ing experience by targeting selected programs and 
courses for enhancement or redesign;

giving undergraduates additional scheduling &ex-
ibility through redesign of high demand classes into 
an online format; 

alternative access to select post-baccalaureate 
programs by o$ering them in an online or blended 
format; 

-
tion and noncredit o$erings for professionals and 
lifelong learners; and

o$ering a limited number of massive open online 
courses (MOOCs) to a national and international 
audience.

In support of these strategies, the University appointed 
a faculty liaison for eLearning and established an O%ce 
of eLearning in 2012. !e University also launched a 
project to identify a handful of courses that could be 
developed into MOOC format. In early 2013, a Faculty 
Committee on Academic Technology was launched to 
provide advice and counsel on issues related to learning 
technologies, and a partnership with Coursera—a 
leading MOOC platform—was announced. More about 
eLearning activities can be found on page 11.  
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foundations.

!e University produces a number of annual or 
biannual reports to the Minnesota legislature, 
including:

Postsecondary Planning: A joint report to the Minne-
sota Legislature by the Minnesota State Colleges and 
Universities and University of Minnesota.

.

In addition, the University voluntarily reports data 
such as:

and employer satisfaction.

consortia, such as the Association of American 
Universities, Association of Public and Land-grant 
Universities, American Council on Education, and 
Committee on Institutional Cooperation.

In 2000, the Board of Regents approved the creation of 
the University Plan, Performance, and Accountability 
Report. In its resolution, the board noted that it “holds 
itself accountable to the public for accomplishing the 
mission of the University” and that the report was to 
become the principal annual documentation of that 
accountability. !e #rst report was published in 2001. 
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2:  HISTORY  AND  OVERVIEW  OF  THE  
UNIVERSITY  OF  MINNESOTA

!e University of Minnesota was founded as a 
preparatory school in 1851, seven years before the 
territory of Minnesota became a state. Financial 
problems forced the school to close during the Civil 
War, but with the help of Minneapolis entrepreneur 

the father of the University, Pillsbury was a University 
regent, state senator, and governor who used his 
in&uence to establish the school as the o%cial recipient 

designating it as Minnesota’s land-grant university.

William Watts Folwell was inaugurated as the #rst 
president of the University in 1869. In 1873, two 
students received the #rst bachelor of arts degrees. 
In 1888, the #rst doctor of philosophy degree was 
awarded. !e Duluth campus joined the University 
in 1947; the Morris campus opened in 1960; and the 
Crookston campus in 1966. !e Waseca campus 
opened in 1971 and closed in 1992. !e Rochester 
campus, o$ering programs since 1966, was designated 
a system campus in 2006.

!e University is one of the state’s most important 
assets and its economic and intellectual engine. With 
almost 70,000 students enrolled in high-quality 
programs in the Twin Cities, Duluth, Crookston, 
Morris, Rochester, and around the globe, the University 
is a key educational asset for the state, the region, the 
nation, and the world.

As a top research institution, it serves as a magnet and 
a means of growth for talented people, a place where 
ideas and innovations &ourish, and where discoveries 
and services advance Minnesota’s economy and quality 
of life. As a land-grant institution, the University is 
strongly connected to Minnesota’s communities, large 
and small, partnering with the public to apply its 
research for the bene#t of the state and its citizens. 

Distinct Mission: !e statutory mission of the 
University is to “o!er undergraduate, graduate, and 
professional instruction through the doctoral degree, 
and…be the primary state-supported academic agency 
for research and extension services” (Minnesota Statutes 
135A.052). 

Governance: !e University’s founding, in 1851, 
predates statehood by seven years. !e University is 
governed by a twelve-member Board of Regents elected 
by the Minnesota Legislature. Eight members are 
elected to represent Minnesota’s eight congressional 
districts, and four are elected at large. (See Appendix B 
for current members.)

A National Public Research University: !e Twin 
Cities campus ranks consistently among the top public 
research universities in the nation and is among the 
nation’s most comprehensive institutions—one of only 
four that have agricultural programs as well as an 
academic health center with a major medical school. 
It is also the state’s only research university, which 
sets Minnesota apart from many states that have at 
least two major research institutions (e.g., Michigan 
and Michigan State; Iowa and Iowa State; Indiana and 
Purdue).

Importance of State Support: Essential state support 
declined steadily in recent years, with 2010 marking 
the #rst time in the University’s history that tuition 
revenue contributed more to the University’s operating 
budget than did state support. For the #rst time in 
six years this trend was reversed with a 5.8 percent 
increase over the 2012-13 #scal year. 

In the #scal year 2013-14 approved budget, tuition is 
estimated to provide the largest portion (25 percent) 
of the University’s budgeted revenue. !e state 
appropriation and sponsored research grants will 
each provide about 18 percent of revenues. Private 
fundraising continues to be an important source of 
revenue in the University’s diverse income mix, but 
on an annual spendable basis, this source represents 
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billion per year in statewide economic impact:

nearly 80,000 jobs and generates more than $512 
million in tax revenue.

$13 are returned to the state.

sponsored academic research in Minnesota’s higher 
education institutions.

economic impact and funds more than 16,000 jobs.

Degrees Granted: University graduates play a 
unique role in keeping Minnesota competitive and 
connected in a knowledge-based economy and 
global society. As shown in Table 2-1, the University 
awarded 15,568 degrees in 2011-12. Forty percent of 
the degrees awarded on the Twin Cities campus were 
#rst-professional degrees (law, medicine, pharmacy, 
dentistry, veterinary medicine) and graduate degrees.

Statewide Impact: !e University’s &agship campus 
in the Twin Cities is complemented by four system 
campuses (Duluth, Morris, Crookston, and Rochester), 
six agricultural experiment stations, one forestry 
center, 18 regional Extension o%ces, and Extension 
personnel in counties 
throughout the state, as 
shown in Figure 2-A. 
!e University’s public 
engagement programs 
(e.g., Extension; clinics 
in medicine, dentistry, 
veterinary medicine, 
and law; outreach to 
K-12 education) reach 
more than one million 
people annually across 
Minnesota.

less than ten percent of the operating budget. Earnings 
from endowments provide less than #ve percent of the 
University’s annual revenue. 

Economical Management: !e University has 
no separate “system” o%ce. !is is an economical 
management structure, since the University’s senior 
o%cers double as the chief operating o%cers for the 
Twin Cities campus.

Accreditation: !e Twin Cities campus has been 
accredited continuously by the North Central 
Association of Colleges and Schools since 1913. 
!e Duluth campus has been accredited since 1968 
while the Morris and Crookston campuses were 
#rst accredited in 1970 and 1971.  !e Rochester 
campus remains accredited as a branch campus of the 
University of Minnesota-Twin Cities. 

!e Twin Cities campus is accredited to o$er 
bachelor’s, master’s, doctoral, and #rst-professional 
degrees. In addition to its institutional accreditation, 
the University holds professional and specialized 
accreditation in over 200 programs.

Enrollment: Total enrollment at the University’s 
campuses for fall 2012 was 68,418, making it the 
fourth largest public research university in the 
country. Sixty-four percent of registered students 
were undergraduates. Non-degree-seeking students 
represented ten percent of total enrollment.

!e health and vitality of the state are inextricably 
linked to the health and vitality of the University.

State’s Economic Driver: In economic terms, the 
University provides signi#cant return on the state’s 
investment. Based on conservative data from #scal year 
2009-10, the University generates an estimated $8.6 

Associate Bachelor's Master's Doctoral Professional Total

Crookston 4 314 -‐ -‐ -‐ 318

Morris -‐ 342 -‐ -‐ -‐ 342

Duluth -‐ 2,000 195 3 -‐ 2,198

-‐ 7,617 3,413 879 801 12,710

4
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!e University’s goals for public engagement are to 
partner with communities to produce research of 
signi#cance that advances disciplinary knowledge and 
bene#ts society; to deliver high quality, community-
based educational experiences that advance 
students’ academic, civic, career, social, and personal 
development; and to engage the University’s intellectual 
and human capital in ways that serve the public good. 
!e University supports the achievement of these 
goals through implementation of a ten-point strategic 
plan that strengthens the capacity of faculty, students, 
academic leaders, and non-academic sta$ to engage 
with various external partners. 

More than 200 units work in partnership with the 
colleges and other academic units to help students, 
faculty, and sta$ connect their knowledge, expertise, 
and interests to signi#cant, pressing societal issues in 
local and broader communities. While the majority 
of these initiatives are anchored on the Twin Cities 
campus, robust engagement agendas are present on the 
Crookston, Duluth, Morris, and Rochester campuses. 
In addition, several initiatives have systemwide reach. 
More detail about the University’s public engagement 
activities can be found on pages 64-70.

!e University has a responsibility to develop leaders 
and engaged participants in a world of many cultures 
and perspectives. !e University is committed to 
creating a culture where every person—whether a 
student, faculty, or sta$ member—makes equity and 
diversity core values of their work.

!e University serves, supports, and partners with 
people and communities facing social, cultural, 
economic, physical, and attitudinal barriers—
particularly related to education and employment, 
promotion and advancement, and the highest levels of 
achievement and success. !e University recognizes its 
responsibility to address fundamental issues of bias, 
discrimination, and exclusion. By leveraging equity 
and diversity, the University advances excellence in 
teaching, research, and outreach for public service. 
Far from just enriching campus life or the academic 
experience, equity, diversity, and inclusion are 
critical to issues of campus culture and climate, and 
fundamental to everything conducted at the University.

In 2008, the University developed an initial equity and 
diversity vision framework. Current e$orts stemming 
from that vision include the Equity and Diversity 
Certi#cate program, which helps participants develop 
tools necessary for advancing equity and diversity in all 
aspects of their personal and professional lives. In 2012-
2013, 879 participants enrolled in at least one Equity 
and Diversity Certi#cate workshop, with 88 earning a 
Basic or Advanced Certi#cate. 

Huntley House—a living-learning community in 
Sanford Hall for black, male #rst-year students—
opened in August 2012. !e goal of Huntley House is 
to provide a sense of community and connectedness for 
African American males that will foster their personal 
and academic growth and their success in college and 
beyond.

earned a top rating from the Campus Pride Index, 
which measures how inclusive, welcoming, and 
respectful a campus is to the lesbian, gay, bisexual, 
transgender, and ally community. 

!e University of Minnesota is claiming its place 
as a global university by infusing international and 
comparative perspectives throughout the teaching, 
research, and service missions of higher education. 
Internationalization is essential to attract and prepare 
motivated students, recruit world-class faculty, conduct 
breakthrough research, and successfully compete for 
public and private support.

!e global marketplace demands skilled workers 
with &uency in languages and comfort with cultures 
di$erent from their own. !is leads to student demand 
for access to internationalizing curricula and other 
opportunities for adequate preparation to succeed.

For decades, the University has led the way by 
providing high-quality study, research, and internship 
opportunities abroad, hosting talented international 
students and scholars, and developing innovative 
activities that internationalize the curriculum and 
campus.

!is coming year marks the 100th anniversary of the 
arrival of Chinese students to the Twin Cities campus. 
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Today, the University hosts almost 3,000 students 

American students are studying in exchange programs 
in greater numbers each year. To launch the year-long 
celebration of the University’s engagement with China, 
President Kaler embarked on an eleven-day trip to 
strengthen longstanding ties with key universities and 
institutions, promote academic and research exchange, 
and connect with some of the 5,000 alumni living 
in China. Details about the celebration plans can be 
found at www.china100.umn.edu. To read a travelogue 
of President Kaler’s trip, see www.umn.edu/president/
china-visit/.

Engaged and prepared faculty and sta$ are key to 
e$orts to internationalize the curriculum and campus. 
!e Internationalizing Teaching and Learning Program 
engages faculty to identify global learning outcomes 
for their courses, expand teaching strategies, and 
develop course materials, activities, and assessments. 
!e program will lead to an integration of more diverse 
perspectives into the student experience and provide 
further opportunities for the development of global 
competency.

!e University provides faculty with resources 
and support to develop partnerships and conduct 
international research to solve some of the world’s most 
vexing problems. !is includes funding support to 
faculty through focused research grant programs and 
international travel grants. Newer forms of assistance 
address international health, safety, and compliance 
issues, such as the International Travel Registry to 

Operations initiative that brings together experts in the 
areas of tax, purchasing, legal, human resources, and 
compliance to assess issues, provide advice, and reduce 
internal infrastructure barriers for research and other 
activities abroad.

!e University has employed technology to enhance 
learning for almost 100 years. In 1996, the #rst online 
courses were o$ered through the Twin Cities and 
Crookston campuses. During 2012, the University 
undertook two major initiatives in support of its 
commitment to eLearning strategies. 

In fall 2012, Provost Hanson invited applications 
from undergraduate programs for #nancial support 

to transform and enhance curricula and pedagogy by 
leveraging digital technologies. !e proposal process 
was extremely competitive with more than thirty 
applications received. Of these, nine were funded and 
are now in development (digitalcampus.umn.edu/
transform/index.html). In spring 2013, the University 
partnered with Coursera to enter the massive open 
online course (MOOC) arena, with six non-credit 
o$erings in diverse disciplines (www.coursera.org/
minnesota).  Over 70,000 students from around the 
world enrolled in the courses, and a second series is 
planned for 2014.

Faculty Support

!e digital technologies and MOOC initiatives led 
the University to develop a coordinated response to 
support faculty in eLearning. !e O%ce of Information 
Technology, Center for Teaching and Learning, 
University Libraries, the O%ce of eLearning, and 
academic units partnered to provide assistance as 
needed. In addition, there was a renewed focus on the 
quality of the University’s online o$erings through 
Quality Matters™, a research-based set of quality 
standards and curriculum that introduces faculty and 
instructional sta$ to best practices in eLearning course 
design. Over 250 faculty and sta$ have been trained, 
with 29 earning the status of “certi#ed peer reviewer.” 
!e University also secured a membership in the Sloan 
Consortium, which provides a variety of online (and 
in-person) workshops dedicated to quality online 
teaching and learning with the goal to improve areas as 
identi#ed on the nationally recognized Sloan Quality 
Scorecard (digitalcampus.umn.edu/faculty/support/
sloan.html).

Support for Learners

!e Digital Campus (digitalcampus.umn.edu) website 
provides students and potential students with a 
single location for program descriptions, application 
information, course schedules, and resources for 
University online and blended o$erings. !e University 
also collaborates with Minnesota State Colleges 
and Universities and the Minnesota Department of 
Education to provide statewide student eLearning 
information and joint licensing of teaching tools and 
educational materials through the Minnesota Learning 
Commons (mnlc.info). 
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To comply with federal Department of Education 
regulations, the University is actively seeking 
authorization to operate in all states where it enrolls 
online students or send students for internships or 
other #eld experiences. Compliance activities are 
managed in the Provost’s O%ce with support from 

Counsel. 

!e myU portal continues to serve students 
systemwide—as well as faculty and sta$—with a 
personalized, customizable view of the University of 
Minnesota and single sign-on access to many critical 
systems. As part of the Enterprise Systems Upgrade 
Program, myU will be replaced with a new PeopleSo" 
enterprise portal in fall 2014.

Online Enrollment

Enrollment in online courses at the University of 
Minnesota continues to grow. Fiscal year 2012-2013 
showed a 16 percent increase over the previous year 
(Table 2-2).

University of Minnesota Extension ful#lls the 
University’s land-grant mission through research-
based educational programs that have real impact on 
the quality of life in Minnesota and the world. With 
over 800 full-time employees—65 percent of whom are 
located in greater Minnesota—Extension programs 
resulted in over 820,000 programmatic contacts with 
Minnesotans in 2012.

Extension’s research and education span a variety of 
topics important to Minnesota’s economy, environment 
and civic life, including: food, agriculture, natural 
resources, youth development, community vitality, and 
family development. Extension pairs the expertise of 
University faculty and sta$ with county government, 
partner organizations, and participants to develop and 
deliver impactful programs.

4-H is one of Extension’s most well-known programs. 
Serving over 76,000 youth with 11,000 volunteers, it 
is Minnesota’s largest youth-serving organization. 
Other Extension participants and partners include 
agricultural producers and leaders, civic leaders, 
newly settled immigrant families, people living in 
poverty, private owners of forest lands, and many 
other Minnesota groups and communities. In 2012, 
volunteers across all Extension programs contributed 
over 1.1 million hours of service. And, Extension’s 
website receives over 13 million visits annually 
(extension.umn.edu). 

Extension partners with other land-grant institutions—
Minnesota’s tribal colleges—located on the Fond du 
Lac, White Earth, and Leech Lake reservations. !e 
American Indian Task Force collaborates on natural 
resource management, horticulture, and youth 
development programs.

Extension faculty and sta$ received $15 million in new 
grants and accounted for $14 million in sponsored 
spending in #scal year 2012. In addition, departmental 
faculty with partial Extension appointments 
participated in an additional $28 million in sponsored 
spending in #scal year 2012. Over the past seven years, 
Extension has diversi#ed its revenue stream, with 
grants, gi"s, and fees now accounting for 27 percent of 
revenue, up from merely eight percent in 2005.

2007-‐
2008

2008-‐
2009

2009-‐
2010

2010-‐
2011

2011-‐
2012

2012-‐
2013*

Crookston 2,054 2,632 3,248 4,162 5,409 6,685

Duluth 3,109 3,615 4,196 5,191 4,943 3,578

Morris 370 338 239 289 292 253

11,547 12,958 16,236 18,968 20,531 25,509

              *Final  numbers  for  May  and  Summer  2013  terms  are  not  yet  available.
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Numerous nonpro#t and for-pro#t organizations 
rank institutions of higher education nationally and 
worldwide. Many of the rankings receive signi#cant 
public attention and, no doubt, in&uence or reinforce 
perceptions about individual institutions among the 
public and within higher education. !ese rankings 
have several limitations that make them inappropriate 
for strategic planning and inadequate to monitor 
progress, among them that the rankings adjust their 
methodologies frequently, making year-to-year analysis 
di%cult. 

In previous years, the University has referenced 
the Center for Measuring University Performance’s 
ranking of American research universities as among 
the most objective. In the center’s most recent report 
(2011), the University of Minnesota, Twin Cities 
ranked 8th among public universities with eight of 
the report’s nine measures among the top 25 and one 

University survey ranks the Twin Cities campus 29th 
among 500 universities worldwide, 21st among all 
public universities, and 9th among U.S. public research 
universities. Finally, the University ranks 47th in the 
2012-13 Times Higher Education World University 
Rankings.

NRC Assessment of Doctoral Programs
!e University performed well in the federally 
chartered, nonpro#t National Research Council’s 
(NRC) assessment of doctoral programs, which was 
disseminated in 2010. 

!e assessment ranked 69 of the University’s more 
than 100 doctoral programs, the second highest of any 
university out of the 212 that participated in the study, 
which is some indication of the breadth and quality of 
the institution. !e assessment placed over 60 percent 
of the University’s doctoral programs in the top 25 
percent nationally, across a wide range of doctoral 
programs in agriculture, engineering, humanities, 
sciences, and social sciences. 

!e assessment was based on data from 2005, 
but that year also marked the beginning of the 
University’s strategic positioning work, which included 
restructuring a number of colleges and graduate 
education. 

Programs with rankings in the top ten include:

-
guistics

103



14

3:   UNIVERSITY  OF  MINNESOTA  
   TWIN  CITIES  CAMPUS
!e University’s &agship campus is situated on the east 
and west banks of the Mississippi River near downtown 
Minneapolis, with another campus in St. Paul. !e 
Twin Cities campus has the most comprehensive set 
of academic programs of any institution in the state—

Founded
1851

Leadership 
Eric W. Kaler, President
Karen Hanson, Senior Vice President for Academic A$airs 

and Provost

Colleges and Schools
Carlson School of Management
Center for Allied Health Programs
College of Biological Sciences
College of Continuing Education
College of Design
College of Education and Human Development
College of Food, Agricultural and Natural Resource Sciences
College of Liberal Arts
College of Pharmacy
College of Science and Engineering
College of Veterinary Medicine

Humphrey School of Public A$airs
Law School
Medical School
School of Dentistry
School of Nursing
School of Public Health
University of Minnesota Extension

Degrees/Majors O!ered  
149 undergraduate degree programs; 171 master’s degree 
programs; 100 doctoral degree programs; and 6 professional 
programs in law, dentistry, medicine, pharmacy, and 
veterinary medicine

Student Enrollment (Fall 2012)
Undergraduate 30,375 (59%)

Professional 3,834 (7%)
Non-degree 4,530 (9%)
Total  51,853

Employees (Fall 2012)
Direct Academic Providers 5,365 (24%)
Fellows, Trainees, and Students    5,834 (26%)

Higher Education Mission Support   3,532 (16%)
Intercollegiate Athletics 98 (<1%)

Organizational Support 5,709 (25%) 
Leadership 1,005 (4%)
Total Employees 22,688

Degrees Awarded (2011-12)
Undergraduate 7,617 (60%)
Master’s 3,413 (27%)
Doctoral & Professional 1,680 (13%)
Total 12,710

Campus Physical Size (2012)
Minneapolis 
Number of Buildings  160
Assignable Square Feet 10,414,113

St. Paul
Number of Buildings 99
Assignable Square Feet 2,519,226

Budget Expenditures (2012-13) 
$2.8 billion

Research Expenditures (2012) 
$847 million

encompassing agricultural and professional programs 
as well as an academic health center built around a 
major medical school. It is also the nation’s fourth 
largest research university campus as measured by 
enrollment.
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!e president and vice presidents serve as senior leaders 
of the #ve-campus University as well as the executives 
of the Twin Cities campus. Some of the material in the 
Twin Cities campus sections overlaps with the Duluth, 
Morris, Crookston, and Rochester campuses.

!e University has identi#ed ten public research 
university campuses as the primary group for 
comparison with the Twin Cities campus. !e ten 
&agship institutions are similar to the University in size 
and complexity. Where possible, this report discusses 
University data compared with data for this group. 
In select instances this report uses other comparison 
groups, such as the Big Ten Conference, when aspects 
such as regional considerations call for a di$erent 
comparison.

While these institutions are among the most similar 
to the Twin Cities campus and the best available 
for comparison, the institutions have signi#cant 
di$erences that should be considered. Table 3-1 shows 
the variance among the eleven schools across type, 
scope, size, and students.

One noteworthy factor contributing to the di$erences 
among these universities is the population of the states 
in which the institutions are located. For example, 
more populous states have a larger pool of top students 
from which to draw when compiling their entering 
classes. Other di$erences shown in Table 3-1, such as 
the percentage of in-state students, also have profound 
e$ects on many of the measures outlined in this 
section.

It is also important to note that this comparison group 
includes the very best public research universities in 
the United States. By choosing this peer group, the 
University intentionally measures itself against the 
highest standards in the nation.
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1  The  U.C.  System  is  the  land-‐grant  university  of  California.

4    The  Penn  State  U.  Law  School  is  located  on  the  Dickinson  campus.
5    The  Penn  State  U.  Medical  School  is  located  on  the  Hershey  campus.

7    The  U.  of  I.  Medical  Center  is  located  on  the  Chicago  campus.
8    The  U.  of  T.  medical  programs  are  located  on  several  other  campuses.
9    Fall  2012  Enrollment.  Total  enrollment  includes  non-‐degree  seeking  stu-‐

dents.  Non-‐degree  seeking  students  are  excluded  from  undergraduate  

TYPE SCOPE SIZE STUDENTS

Land  
Grant  

City  
  

(2)

State  
Pop.  
(3)

Enrollment  (9)
Faculty  

(10)

R&D  
(11)

Top-‐10  
HSR  

(12)

Percent  
in-‐state  

(13)
Agricult.  
College

Law  
School

Med.  
School Hospital Under-‐grad.

Grad.  &  
Prof.

Ohio  State  U.  
Columbus Large 11.5

56,387
2,726   $832   54% 88%

41,877 13,329

Penn.  State  U.  
University  Park Small 12.7 (4) (5) (5)

45,783
1,763   $795 41% 70%

38,547 6,591

U.  of  California  
Berkeley (1)

Mid-‐ 37.3   
35,899

1,373   $708 98% 89%
25,774   10,125

U.  of  California  
Los  Angeles (1) Large 37.3

41,341
1,776   $982 97% 94%

27,938 13,400

U.  of  Florida  
Gainesville

Mid-‐ 18.8 (6)
49,913

2,913     $740 77% 97%
31,023   17,137

U.  of  Illinois  
Urbana-‐Champaign Small 12.8 (7)

44,520
1,837   $546 54% 91%

31,260   12,239

U.  of  Michigan  
Ann  Arbor

Mid-‐ 9.9
43,426

2,808     $1,279 84%* 66%
27,774   15,447

  
(6) 44%

U.  of  Texas   Large 25.1 (8) (8)
51,112

1,956     $632 72% 95%
39,215 12,231

U.  of  Washington   Large 6.7
42,568

1,525     $1,149   92%* 87%
27,118   13,635

U.  of  Wisconsin  
Madison

Mid-‐ 5.7
42,820

2,071   $1,112   56% 66%
29,118 11,957

10    Faculty  with  tenure  and  tenure-‐track  appointments,  Fall  2011.  

11  Research  and  design  expenditures  in  millions  of  dollars,  HERD  Survey,  

12  First-‐year  students  with  high  school  rank  (HSR)  in  the  top  10  percent  of  

13  Percentage  of  degree-‐seeking  undergraduate  students  who  are  state  
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TWIN  CITIES  CAMPUS:  
EXTRAORDINARY  EDUCATION  

!e University seeks to provide an extraordinary 
education to its undergraduate, graduate, and 
professional students (Figure 3-A). Toward this end, the 
University strives to make the Twin Cities campus a 
destination of choice for students who re&ect a diverse 
community and world, and who are sought a"er 
because of their strong skills, talents, and experiences. 

Furthermore, the University strives to educate 
and support these students to assume positions of 
leadership in the community, state, nation, and world.

In this section of the report, the goal of extraordinary 
education on the Twin Cities campus is discussed in 
three subsections focused on undergraduate education, 
graduate education, and professional education.

Recruit  highly  prepared  students  

of  all  backgrounds.

Challenge,  educate,  
and  graduate  students.

Develop  lifelong  learners,  leaders,  

Recruit,  educate,  chal-‐
lenge,  and  graduate  in  a  
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(Full  model  on  page  5)
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At the undergraduate level, the Twin Cities campus 
focuses on student success through attracting a diverse 
group of well-prepared students, providing them with 
a distinctive, world-class education, and graduating 
them in a timely manner. !e Twin Cities campus 
has developed strategic partnerships to strengthen 
the preparation of prospective students, has increased 
its recruitment e$orts to attract the best students to 
its high-quality undergraduate degree programs, and 
has connected its tuition and #nancial aid strategies 
to ensure a$ordable access for all admitted students. 
To support enrolled students, the Twin Cities campus 
is providing strong academic and advising support, 
developing new academic and student engagement 
programs, and specifying campuswide student learning 
outcomes.  

As summarized in Table 3-2 and detailed elsewhere 
in this section of the report, the Twin Cities campus 
enrolls an increasingly well-prepared and diverse group 
of undergraduate students. Undergraduate admission 
at the University is holistic, emphasizing the applicants’ 
potential to excel, without considering their ability to 
pay.  

Prospective #rst-year students (“new high school” 
or NHS) apply to and are admitted to one of seven 
undergraduate-admitting colleges on the Twin Cities 
campus:

 College of Biological Sciences
 College of Liberal Arts
 College of Design
 College of Food, Agricultural and    

Natural Resource  Sciences
 Carlson School of Management
 College of Education and Human Development
 College of Science and Engineering

UNDERGRADUATE  
EDUCATION

Prospective transfer students (“new advanced 
standing” or NAS) apply to and are admitted to one 
of the aforementioned seven colleges, or to programs 
within: 

 College of Nursing
 College of Continuing Education
 Health Sciences programs (Clinical Laboratory
 Sciences, Dental Hygiene, Mortuary Science)
Admission for both NHS and NAS is competitive, 
using a full range of quantitative and qualitative review 
factors. Admitted students will be those who have 
demonstrated the ability to complete a course of study 
in the college, who will be challenged by the rigor of 
instruction, and who can bene#t from the wide range 
of opportunities available within a public research 
university in a major metropolitan area. 

Attract the Best Students: Top students are attracted 
to the University by unique and challenging 
educational opportunities, scholarship support, and 
reputation of the institution. !e Twin Cities campus 
has increased the number of National Merit Scholars 

Minnesota  students 71.7% 67.6%

Students  of  color 17.3% 18.4%

1.6% 8.4%

Minnesota  students 65.1% 62.9%

Students  of  color 20.2% 19.5%

1.2% 5.2%

Average  ACT  score  of     25.2 27.7

top  10%  of  high  school  class 39% 44%
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recruited into the #rst-year class via merit- and 
discipline-based scholarships and awards. !e number 
of National Merit Scholars in the #rst-year class has 
increased from 40 in fall 2003 to 143 in fall 2012. 
!e University led public Big Ten universities in the 
number of new National Merit Scholars in fall 2012, as 
shown in Figure 3-B. 

Minnesota’s workforce competitive. !e Twin Cities 
campus has a comprehensive strategy to help the 
state’s elementary and secondary school students move 
toward that goal. Two key components include:

build and broaden the pipeline to higher educa-
tion through partnerships with pre-K-12 schools 
and districts, higher education institutions, com-
munity organizations, government agencies, and 
businesses. In its #rst year in 2006, the consortium 
launched the Minnesota Principals’ Academy, an 
executive development program to help Minnesota 
school leaders create and sustain high-performing 
schools that put all students on the path to postsec-
ondary success. In 2008, the consortium launched 
a web-based clearinghouse of University resources 
for families and educators. In 2012, the Consortium 
began its #rst year of full implementation of Ramp-
Up to Readiness™, a school-wide advisory program 
designed to increase the number and diversity of 
students who graduate from high school with the 
knowledge, skills, and habits necessary for success 
in postsecondary education. As of fall 2013, 55 
middle and high schools across the state are guiding 
over 36,000 students to college readiness.

!e new University Honors Program—with its 
enriched learning environment, honors courses, 
individualized advising, and a close-knit community 
of scholars—has attracted high-achieving students to 
attend the Twin Cities campus over some of the nation’s 
most selective institutions. 

!e Twin Cities campus has made considerable 
progress in improving the academic pro#le of its 
incoming #rst-year class, despite the challenges of 
moving up in a competitive comparison group. All the 
other institutions are the &agship public universities in 
states with larger populations and larger numbers of 
high school graduates than Minnesota and thus have 
larger natural pools from which to draw students. 

Furthermore, the pool of Minnesota high school 
graduates will continue to shrink until 2014 (Figure 
3-C), which will make improving the academic pro#le 
of entering students even more di%cult. Attracting 
top students will also be more challenging because the 
University draws most of its students from Midwestern 
states, and the number of high school graduates 
is projected to decline in nearly every state in the 
Midwest over the next several years, as shown in Figure 
3-D. In response to these changes, the University will 
continue to enhance its recruitment e$orts in targeted 
areas of the Midwest.

Strengthen Minnesota Student Preparation: Ensuring 
that every young adult in Minnesota earns a post-
secondary credential or degree is essential to keeping 109
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leaders of the state’s pre-K-12 and higher education 
systems, governmental agencies, nonpro#ts, and 
business organizations to create a seamless educa-
tion system that begins in early childhood and 
extends to completion of postsecondary education.

Many talented and promising students need #nancial 
assistance to realize their educational goals. To help 
students manage their costs and make progress toward 
timely graduation, the University has linked closely 
its development of tuition rates with its #nancial 
aid strategies, to support the University’s goals for 
undergraduate student success. 

!e following foundational principles guide the 
University’s !nancial aid strategies:
1. !e University will fund and administer a 

comprehensive #nancial aid program, including 
merit-based aid and need-based aid programs.

2. !e University’s #nancial aid strategies will be 
linked to University and state goals and priorities. 
!ese strategies will be evaluated regularly, and 
adjusted as necessary, to improve e$ectiveness 
of spending as it relates to institutional and state 
goals.

3. In support of retention and timely graduation, 
multi-year #nancial aid packages (four years for 
#rst-year students, two years for transfer students) 
will be o$ered whenever possible. Financial aid 
will be targeted to degree-seeking students, and 
continuation of aid for a student will depend 
upon the student making satisfactory and timely 
academic progress toward a degree.

4. Financial aid packages will be tailored to each 
student’s circumstances and may include need-
based or merit-based aid from numerous funding 
sources including, but not limited to, University 
funds, federal and state aid programs, external 
scholarships, and donor-directed funds.

5. !e University of Minnesota #nancial aid package 
for an individual student will not exceed the federal 
cost of attendance for any given year. 

6. !e University is committed to providing 
constituents with accurate and clear information 
about college costs, #nancial aid, and debt burdens. 
!e University will provide responsive service to its 
students and their families.

7. As a public institution, the University supports 
access for quali#ed students, and its review of 
applicants for undergraduate admissions is need-
blind. A student’s ability to pay is not a factor in 
determining admissibility. 

!ese additional principles apply to merit-based 
#nancial aid:
8. A major focus of merit-based aid will be to attract 

high-achieving students to the University and 
support their retention and timely graduation.

9. As a public land-grant institution, the University 
will award the majority of #rst-year academic 
merit-based scholarships to Minnesota residents, 
but will also use merit aid to attract and retain 
excellent non-resident students.

10. Scholarship awards will be leveraged to enhance 
the diversity of the #rst-year class, broadly de#ned 
to include geographic, ethnic, socioeconomic, and 
special talents.

11. !e University may award merit-based #nancial 
aid to support its signature strengths and increase 
enrollments in priority areas.

!ese additional principles apply to need-based 
#nancial aid:
12. Financial aid strategies and tuition strategies will 

be closely aligned.
13. Institutional need-based #nancial aid will be a 

critical component in maintaining access for many 
promising students who otherwise would not be 
able to attend the University.

14. As a public land-grant institution, the University 
will focus its need-based aid on Minnesota resi-
dents.

15. !e largest amounts of University need-based aid 
will be provided to the students with the greatest 
need as determined by the Free Application for 
Federal Student Aid (FAFSA form), and based on 
the Expected Family Contribution.

16. Need-based #nancial aid will be provided to fami-
lies with incomes up to the “middle income” level. 
!is level will be reviewed and de#ned annually. 

110



2013  University  Plan,  Performance,  and  Accountability  Report

21

Financial aid strategies include consideration of federal 
and state aid, University aid, student employment 
and private grants, scholarships, waivers, and loans. 
University students receive need-based aid and merit-
based aid, depending on their #nancial circumstances, 
academic quali#cations, and program of study. Each 
year, the University follows federal guidelines to 
determine a “cost of attendance” for various categories 
of students, based on campus of enrollment; level 
of enrollment as an undergraduate, professional, or 
graduate student; living on campus or commuting; 
and resident or non-resident. In 2006-07, the cost of 
attendance for a Minnesota resident undergraduate 
living on the Twin Cities campus was $19,253; in 2011-
12 it was $23,982, an increase of 25 percent. 

As tuition rates and the overall cost of attendance have 
increased, the University’s investment in #nancial aid 
has also increased. Total #nancial support to Twin 
Cities undergraduate students grew between 2006-07 
and 2011-12, from $252 million to $345 million, an 
increase of 37 percent. 

In addition to the strategies for managing tuition 
rates and total #nancial aid to reduce the net price to 
students, another important metric is the proportion 
of #nancial support from various categories. For Twin 
Cities undergraduate students, from 2006-07 to 2011-
12, the amount of gi" aid (scholarships and grants 
that do not have to be repaid) as a proportion of total 
student aid has grown from 33 percent to 38 percent, 
while the proportion of aid in the form of loans has 
decreased from 55 percent to 53 percent (Table 3-3). 

An important component of the University’s current 
#nancial aid strategy focuses on providing need-based 
aid to undergraduate students who are Minnesota 
residents and whose families are in the lower-income 
and middle-income categories:

typically from families in the lowest 25 percent of 
income distribution, usually below $40,000 in ad-
justed gross income. Of the full-time, degree-seek-
ing, Minnesota resident undergraduate students 
enrolled on the Twin Cities campus who reported 
income in 2011-12, 28 percent were Pell-eligible.

whose income is above Pell eligibility, but below 

2006-‐07 2011-‐12

$84.4m $130.6m

Employment $22.7m $25.6m

Loans $137.6m $181.9m

Waivers $7.5m $7.4m

Loans  as  %  of  Total  Aid

$100,000 in adjusted gross income. In 2011-12, 
about 39 percent of the full-time, degree-seeking, 
Minnesota resident undergraduate students en-
rolled on the Twin Cities campus who reported in-
come were from families that would be considered 
middle-income.

Over the past seven years, the University’s need-
based aid strategy for Minnesota students on all #ve 
campuses has developed as follows: 

program provided need-based scholarship as-
sistance to the lowest-income students who were 

2009-10 this program was renamed the University 
of Minnesota Promise Scholarship Program (U 
Promise). 

strains on middle-income families, implemented a 
middle-income scholarship program for Minnesota 
students from families with incomes above Pell 
eligibility but below $100,000. 

provided grants to over 13,500 Minnesota under-
graduate students. 

Promise Scholarship Program, to assist both lower-
income and middle-income Minnesota resident 
undergraduate students, serving over 13,500 stu-
dents across all #ve University campuses. !e award 
amounts for new incoming students are based 
upon Expected Family Contribution to ensure that 
the neediest students receive the highest amounts; 
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award amounts are multi-year, guaranteeing a 
de#ned cohort of recipients and allowing for better 
support and advising of U Promise recipients. !e 
U Promise scholarships will help ensure that the 
University continues to be a$ordable for Minnesota 
students from low- and middle-income families. 

To further support the goal of a$ordability for 
Minnesota residents, the University of Minnesota 
requested and received support from the Minnesota 
legislature to freeze resident tuition rates for the 
next biennium. For 2013-14 and 2014-15, resident 
undergraduate students will pay the same tuition rates 
as they did in 2012-13. 

Financial support for students was also the centerpiece 
of the Promise of Tomorrow Scholarship Drive, 
the largest scholarship fundraising drive in the 
University’s history. !e seven-year campaign, which 
ended in December 2010, raised more than $341 
million for scholarships and fellowships. Privately 
funded scholarships and fellowships assisted more 
than 13,000 students at the University in 2010, a 56 
percent increase from 2004. As part of the scholarship 
drive, the President’s Scholarship Matching program 
received $103.8 million in gi"s for 648 new endowed 
scholarships.

In addition to grants, scholarships, and loans, 
University employment is important to undergraduate 
students at all income levels. In 2011-12, nearly 10,000 
undergraduate students were employed on the Twin 
Cities campus, earning a total of over $25 million. 
Student employment is important not just for #nancial 
support, but also for improving student success. 
Students who work on campus typically complete a 
higher number of credits and have higher retention and 
satisfaction rates than do other students.

To assist students and their parents, the University has 
increased its resources and educational programming 
on #nancial literacy. Students receive messages 
about the “Live Like a Student Now, So You Don’t 
Have to Later” program. Welcome Week includes a 
workshop on money management, and the One Stop 
Student Services website includes money management 
resources. A key point of the #nancial literacy 
messaging is that graduating in a timely manner is one 
of the best ways for students to manage the costs of 
their education.

!e University’s enrollment management principles 
guide its strategies for setting enrollment targets for 
both #rst-year and transfer students on the Twin Cities 
campus. !ese strategies are integrated with #nancial 
aid strategies and with the development of tuition rates. 

Among the important principles underlying 
enrollment management for undergraduate students 
are the following:

students.

curriculum and who have a strong probability of 
graduating in a timely manner. 

experience. 

support student success. 

geographic diversity. As a land-grant university, 
the University is committed to enrolling and 
graduating a broad, diverse spectrum of students, 
especially from Minnesota. 

While the University serves many types of 
students, those pursuing a degree are the highest 
priority. Enrollment of other students is an 
important but secondary priority. 

needs of the future. 

students and transfer students. 

systems to advance the state’s common agenda, 
but maintain the University’s mission to provide 
students with the opportunities and bene#ts of 
attending a world-class research institution. 

Data that indicate the extent to which the University 
recruits high-ability and diverse students include new 
student applications, high school rank, ACT scores, 
and demographics. Data on the overall undergraduate 
student body, including new #rst-year students and 
transfer students, are detailed on the pages that follow.
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Student Applications
Figure 3-E shows a large increase in numbers of 
applicants at the Twin Cities campus, which can be 
attributed to a growing awareness by prospective 
students and their parents of the many improvements 
made in undergraduate education at the University. 
!e concerted e$orts to improve the undergraduate 
experience, combined with outstanding service to 
potential applicants and current students, have resulted 
in improved reputational rankings. !e academic 
preparedness and ability of #rst-year students and the 
diversity among those students broadens the University 
undergraduate pro#le and enriches the classroom 
and social experiences for all students on campus. 
Enhanced national-level recruitment is helping to 
o$set the declining numbers of Minnesota high school 
graduates, increase the geographic diversity of the 
student body, and bring increased workforce talent into 
the state of Minnesota.

Student Preparation
!e pro#le of #rst-year students at the Twin Cities 
campus has improved signi#cantly over the past ten 
years. Although many high schools have been phasing 
out the usage of high school rank, the universities 
continue to monitor this metric as one measure of the 
level of student preparation. !e University received 
data on high school rank for 3,558 (65%) of the 5,514 
#rst-year students who enrolled fall 2012.  

From fall 2001 to fall 2012 the percentage of #rst-year 
students in the top ten percent of their high school 
graduating classes increased from 29 percent to 44 
percent. First-year students from the top 25 percent of 
their high school graduating classes increased from 63 
percent in 2001 to 80 percent in 2012. 

An important measure of student preparedness for 
college is the ACT composite score. Over the past 
decade, the average ACT composite score for students 
on the Twin Cities campus increased from 24.7 in 
2002 to 27.7 in 2012 (Figure 3-F). !e rate of growth 
in ACT scores for #rst-year students to the Twin Cities 
campus from 2002 to 2012 was slightly above that of 
comparison group institutions (Table 3-4). !e average 
score for 2012 Minnesota high school graduates who 
took the ACT was 22.8.

While nearly 80 percent of #rst-year students applying 
to the University submit ACT scores, SAT scores are 
also an option for students. !e SAT is more common 
for students in eastern regions of the country as well 
as for international students. !e average SAT score 
increased for new Twin Cities campus students from 
1207 in fall 2002 to 1289 in fall 2012 (Figure 3-F).
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*Did  not  report

2002 2012

Score Rank Score Rank

U.  of  Michigan  –  Ann  Arbor 28 1 30 1

U.  of  California  –  Berkeley * -‐ 30 1

U.  of  Florida  –  Gainesville 26.5 4 28.5 3

U.  of  Illinois  –  Urbana-‐Champaign 27.5 2 28.5 3

Ohio  State  U.  –  Columbus 25 6 28 5

25 6 28 5

U.  of  California  –  Los  Angeles 26 5 28 5

U.  of  Wisconsin  –  Madison 27 3 28 5

  –  

Pennsylvania  State  U.  –  Univ.  Park * -‐ 27 10

* -‐ 27 10

Student Diversity
Consistent with the University’s mission and values, the 
University is committed to achieving excellence with 
a diverse student body and a respectful, welcoming 
environment for all students. !is commitment 
encompasses diversity in many forms, including racial-
ethnic background, geographic origin, gender, sexual 
identity, culture, disability, veteran status and socio-
economic background. 

Racial/Ethnic Diversity: Over the past #ve years, the 
University has increased the number of undergraduates 
of color, improved their preparation level, increased 
their retention rates, and most important, increased the 
number who graduate.

From 2007 to 2012, the number of undergraduates 
of color on the Twin Cities campus increased by ten 
percent, while the number of white undergraduates 
declined by two percent. !e six percent increase in the 
total number of undergraduates was entirely accounted 
for by increases in students of color and international 
students. Table 3-5 shows the trends by ethnic group.

Further understanding of the ethnic enrollment trends 
can be gained by looking at all new students coming into 
the University, including not only fall #rst-year students, 
but also transfer students, who enroll in substantial 
numbers in the spring as well as the fall semesters. !e 

2007 2011 2012
Change  2007-‐12

Number Percent

American    
Indian 274 372 372 +  98 +  36%

  
Hawaiian 2,777 2,969 3,054 +  277 +  10%

  
American 1,392 1,458 1,354 -‐  38 -‐  3%

   615 780 797 +  182 +  30%

556 2,357 2,520 +  1,964 +  353%

White 22,400 22,279 21,997 -‐  403 -‐  2%

Unknown 689 395 281 -‐  408 -‐  59%

All  Students  
of  Color 5,058 5,579 5,577 +  519 +  10%

Percent    
Students  of  

Color
17.6% 18.2% 18.4% -‐-‐ -‐-‐
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student of color percentage among all Twin Cities 
undergraduate students ranged from 17.6 percent in fall 

#rst-year students, and the student of color percentage 
ranged from 20.1 percent in fall 2007 to 19.5 percent 
in fall 2012. Meanwhile, the percentage of transfer 
students of color rose from 12.7 percent in 2007 to 17.3 
percent in 2012. 

Over the past several years the University has become 
more selective in #rst-year student admissions, while 
at the same time increasing access for well-quali#ed 
transfer students. Instead of accepting underprepared 

spring  semesters.

2007 2011 2012 Change  
2007  -‐12

American    
Indian 76.6 85.1 82.0 +  5.4

  
Hawaiian 81.6 85.6 86.7 +  5.1

  
American 76.7 78.1 80.2 +  3.5

   78.9 86.3 81.7 +  2.8

80.9 86.7 80.1 -‐  0.8

White 86.2 85.9 84.9 -‐  1.3

All  Students  
of  Color 79.8 84.0 84.5 +  4.7

2007 2011 2012 Change  
2007  -‐12

American    
Indian 23.9 26.4 26.4 +  2.5

  
Hawaiian 22.6 25.9 25.9 +  3.3

  
American 19.7 23.2 23.2 +  3.5

   23.0 25.8 25.8 +  2.8

24.4 26.7 26.7 +  2.3

White 26.0 28.0 28.0 +  2.0

All  Students  
of  Color 22.0 25.3 25.3 +  3.3

#rst-year students and doing remedial work with them, 
the University relies on the state’s community and 
technical colleges to perform that role. !e University 
considers students for transfer admission once remedial 
work is completed and the students have a record of 
success in college courses that are transferable to the 
University. As a result, the achievement gap between 
students of color and white students is closing.

As seen in Figure 3-H and Table 3-6, from 2007 to 2012 
the average high school rank for #rst-year students of 
color increased by 4.7 points, compared with a decrease 
of 1.3 points for white students. !e average ACT 
composite score for students of color rose by 3.3 points 
compared with 2 points for white students (Table 3-7). 
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How well is the University doing in recruiting and 
enrolling #rst-year students of color, especially in the 
state of Minnesota? A partial answer can be gained by 
comparing the percentage of students of color in the 
Twin Cities campus #rst-year class with the percentage 
in the pool of potential Minnesota students. !ere are 
di$erent ways to de#ne the pool of potential students, 
as seen in Figure 3-I. One could say that the 2012 
pool was all high school graduates in Minnesota, of 
which 19 percent were students of color. But not every 
Minnesota high school graduate aspires to attend a 
four-year college, so a better de#nition of the pool 
might be those who take the ACT test, which nearly 
every Minnesota student interested in a four-year 
college does. Among 2012 Minnesota high school 
graduates taking the ACT exam, 18 percent were 
students of color.  

As a top research university, the University of 
Minnesota has classes that are rigorous and assume 
a high level of secondary school preparation. One 
important predictor of success at the University is high 
school performance. Among students of color who 
graduated from high school in 2012, 14 percent took 
the ACT and were in the top half of their graduating 
classes; 12 percent took the ACT and were in the top 
quarter of their graduating classes.

Among 2012 #rst-year students from Minnesota, 
23 percent were students of color. !is percentage 
considerably exceeds the student of color percentage in 
any de#nition of the available pools. 

With the narrowing of the achievement gap at the point 
of admission comes a narrowing of the achievement 

2011, the #rst-year retention rate for students of color 
increased from 84 percent to 90 percent. !e rate for 
white students increased from 90 percent to 91 percent 
over the same time period.  

!e increased enrollments of students of color, their 
increased preparation, and their increased retention 
have produced more graduates of color on the Twin 
Cities campus.

From 2007 to 2012, the number of bachelor’s degrees 
conferred to students of color increased by 41 percent, 
compared with an increase of four percent among 
white students. Bachelor’s degrees awarded to students 
of color made up 17 percent of the total bachelor’s 
degrees in 2012. !e number of bachelor’s degrees 
awarded to American Indian students increased by 
146 percent and bachelor’s degrees awarded to African 
American students increased by 75 percent (Table 3-8).

Geographic Diversity:  While the percentage of 
Minnesota students has been relatively consistent, there 
have been shi"s in the geographic distribution of other 
students. 

!e percentage of students from the reciprocity 
states (Wisconsin, North Dakota, South Dakota) has 
gone down, while the percentage from other states 
and outside the U.S. has increased (Figure 3-K). !e 
increase in the international undergraduate student 
population re&ects the University’s commitment to 
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enhancing the University community through the 
inclusion of young people from di$ering countries, 
backgrounds, religions, and experiences. As a result of 
strategic recruitment e$orts, the international student 
enrollments are now over #ve percent of the incoming, 
#rst-year classes and these students come from more 
than 90 countries. 

!e University continues to focus e$orts on 
international student retention, the diversity of 
its international student and faculty population 
(particularly involving regions beyond China and 
Korea), and the integration of international students 
into the campus community.

2007 2011 2012
Change  2007-‐12

Number Percent

American    
Indian 33 57 81 +  48 +  145.5%

  
Hawaiian 539 621 663 +  124 +  23.0%

  
American 201 294 352 +  151 +  75.1%

   127 152 170 +  43 +  33.9%

140 246 506 +  366 +  261.4%

  
Other 5,455 5,502 5,677 +  222 +  4.1%
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Despite its recent success, as evident in Figure 3-K, 
the University continues to face strong competition, 
particularly from institutions in the United States, 

undergraduate international students. 

Economic Diversity
!e University is committed to ensuring that its 
undergraduate degree programs are #nancially 
accessible to all students who are prepared to learn 
and motivated to succeed. In assessing the economic 
diversity of the student body of a campus, most experts 
believe that the number of students receiving federal 

the proportion of undergraduates from low-income 
families.

on the Twin Cities campus and its comparison group 
institutions in 2010, the most recent year available for 
comparison. !e 2010 state poverty rates and median 
household incomes for each institution’s respective 
state also are included.

Even though Minnesota had the lowest state poverty 
rate and the second highest household median income 

Number  of    
Undergraduate  
Pell  Recipients

Percent  of  
Undergraduate  
Enrollment

State  
Poverty    
Rate

Median  
Household  
Income

U.  of  California  –  Los  Angeles   9,417   36% 14.2% $56,100  

U.  of  California  –  Berkeley   8,798   34% 14.2% $56,100  

U.  of  Florida  –  Gainesville   9,857   30% 15.0% $45,600  

Ohio  State  U.  –  Columbus   11,854   28% 15.1% $45,900  

  10,236   27% 17.1% $47,500  

  7,406   25% 12.3% $60,400  

  –  

U.  of  Illinois  –  Urbana-‐Champaign   6,437   20% 13.3% $52,900  

Pennsylvania  State  U.  –  Univ.  Park   7,405   19% 12.5% $48,200  

U.  of  Wisconsin  –  Madison   4,921   16% 12.4% $51,200  

U.  of  Michigan  –  Ann  Arbor   4,436   16% 16.1% $46,000  
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relative to comparison group states in 2010, 24 percent 
of all undergraduates on the Twin Cities campus were 
Pell recipients. Although the overall poverty rate for 
the entire state of Minnesota was 10.9 percent in 2010, 
the percentage of #rst-year students enrolled at the 
University who were from low-income families as 

Academic support assists students throughout their 
undergraduate journey—from recruitment, orientation, 
and #rst-year transitions, to choosing a major, 
career exploration, and timely completion of their 
undergraduate degree program. To improve students’ 
transition to the University, foster greater academic 
success, and ensure timely graduation, the University 
has undertaken a broad range of initiatives, including 
an intensive Welcome Week experience.

!e Welcome Week Program began in 2008 as a 
complement to the University’s new student orientation 
program. !e Welcome Week experience is required 
for all Twin Cities campus #rst-year students, and takes 
place immediately before fall semester begins. !e 
program provides opportunities for new students to 
enhance their skills for academic and personal success, 
and gives them an edge in starting college. As part of 
Welcome Week, students:

expect in their classes and how to succeed academi-
cally.

cohort and learn campus traditions.
 

Cities community prior to starting classes.

them to campus resources important to their aca-
demic and personal goals.

By the end of Welcome Week, #rst-year students are 
well prepared to begin their #rst semester on campus 
and to have a successful academic and personal 
experience.

Provide Academic and Advising Support
!e University continues to invest in technologies, 
facilities, and programs that better support student 

planning, community engagement, and timely 
graduation. 

Planner, Student Engagement Planner, the MyU 
student portal, and the APLUS advising system.

!e MyU student portal helps students, at a single 
online location, register for classes, access course 
materials, contact faculty and advisors, access grades 
and student accounts, chat with classmates, #nd 
journal articles in the library, learn about potential 
careers, and keep up with current news.

Graduation Planner is an interactive tool that students 
can use to explore the requirements for majors and 
minors, discover what courses they will need to take 
and when, and develop a plan to help them stay on 

is part of the University’s e$ort to improve retention 
and graduation rates. !e number of students using 
this tool has increased in recent years, as shown by the 
number of plans in Figure 3-L.

!e APLUS advising tool uses technology to allow 
undergraduate advisors to monitor the academic 
progress of their advisees. !e tool was created at 
the University as a means to track student behavior 
likely to a$ect progress toward graduation and enable 
advisors to respond quickly. APLUS gives advisors 
real-time information on advisees and has dramatically 
shortened advisor response time to student issues. It 
ensures that pertinent information about a student 
follows the student and is available to academic 
advisors across the campus at any time. All Twin 
Cities campus undergraduate colleges use APLUS and 

Source:  Academic  Support  Resources,  University  of  Minnesota
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broadened to be a four-year opportunity. It includes 
professional advising, peer mentoring, opportunities 
for engagement, and PES scholarships. In the fall 
of 2013, the program will serve approximately 500 
students in #ve #rst-year admitting colleges and it will 
be expanded in future years to encompass all seven 
#rst-year-admitting colleges.  

!e goal of PES is to enhance students’ academic 
experiences and equip them to excel academically. !e 
program’s mission is to ensure the timely graduation of 
its participants by helping them to identify University 
resources to advance personal, academic, and career 
goals. PES students will receive a $1,000 scholarship 
in their #rst year. Students who continue in the PES 
program are eligible for a $1,000 scholarship in Year 
4 if they are on track for graduation and continue to 
participate in the program.  

In 2013, the University created a position speci#cally 
to focus on the transfer student experience. A transfer 
coordinator was hired in the O%ce of Undergraduate 
Education to assist in the development of an overall 
vision for and implementation of plans for the 
undergraduate transfer experience. !is work includes 
creating and developing a central transfer website, 
training transfer student peer mentors, and creating a 
central Transfer Student Advisory Board.  

In the spring of 2013, across the University of 
Minnesota system, the student population included 
982 student veterans, with 733 enrolled on the Twin 
Cities campus. !e University Veterans Services 
o%ce was developed in 2007 as a comprehensive 
resource to assist students with navigating admissions 
processes; transitioning from military life to the role 
of a student; certifying, applying, and qualifying for 
veterans bene#ts; pursuing scholarships and grants; 
processing military leaves for those called to active 
duty; and connecting with other campus opportunities 
and resources. !e Veterans Connection electronic 
newsletter, which began publication in 2006, provides 
important updates to student veterans. Also in 2006, 
the University began an informational program to 
give faculty and sta$ a better understanding of the 
challenges soldiers have faced, how reintegration a$ects 

are further adapting its use for their speci#c student 
populations and advising concerns. APLUS supports 
better advising service for all undergraduate students.

!e Center for Academic Planning and Exploration 
(CAPE) provides support for students who are 
undecided in their major or are seeking acceptance 
into a highly competitive major. CAPE advisors o$er 
a customized academic course that guides students 
through speci#c action steps toward declaring their 
major, as well as in-person consultations with advisors 
to help students explore and choose their career and 
academic paths.

!e Health Careers Center serves many levels of 
students interested in careers in health care—high 
school students and their families, University 
undergraduates and alumni, and individuals 
transitioning from a di$erent career into a health 
career. !e center provides in-person and online career 
exploration courses and consults with academic units 
to assist with recruitment and retention. 

Programs to enhance student success included the 
Access to Success (ATS) Program, which enrolled 450 
#rst-year students from fall 2008 through fall 2012 
into three colleges on the Twin Cities campus. ATS 
was designed to assist students whose experiences and 
high school records indicated potential for success, but 
whose high school rank and test scores alone may not. 
Opportunities for ATS students included curriculum 
integration, intensive advising, peer mentoring, and 
networking opportunities. !e results of the ATS 
program were encouraging: from fall 2010 to 2011, 86.6 
percent of ATS students were retained for a second 
year, compared with 90.5 percent of #rst-year students 
overall. !e second-year retention rate for ATS students 
who entered the University in 2009 was 72.2 percent, 
compared with 83.9 of all undergraduate students who 
entered in 2009.  

Review of the ATS program recommended 
enhancements to build upon the success of ATS 
and what was learned from 2008 to 2012. Starting 
with fall 2013, the program was redesigned as the 
President’s Emerging Scholars (PES) program, and 
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Enrollment   572

Median  ACT  Composite   32.0

Average  High  School  Rank   97.2  

Percent  Students  of  Color   18.9%  

the veteran and the family, and how faculty and sta$ 
can assist student veterans during the transition. 

!e University coordinates space and facilities with 
services and programs to support student success. !e 
Science Teaching and Student Services building on 
the east bank of the Twin Cities campus integrates One 
Stop Student Services (including registration, #nancial 
aid, transcripts, Veterans Services, and Student 
Accounts Assistance) in the same building with high-
tech classrooms, student study space, a career services 
center, academic advising o%ces, CAPE, and the O%ce 
for Student Engagement.

In addition to required orientations for all new 
international undergraduate students, the New 
International Student Seminar (NISS), held several 
weeks a"er arrival, provides in-depth discussion of 
cultural, academic, and social di$erences that the 
students may encounter and the campus resources 
available to support them. !is program is now in its 
fourth year and is a collaboration of 18 organizations 
and units across the campus. 

Beginning in fall 2013, all Twin Cities campus 
undergraduate international students will be required 
to pay an international student academic services fee.  
Funds generated by this fee will be used to enhance 
academic services speci#cally for international students 
with the focus of ensuring retention, timely graduation, 
and student satisfaction with their University of 
Minnesota experience. !e growing number of 
international undergraduates has brought to light the 
unique needs of this cohort.

Provide a Distinctive Experience
!e Twin Cities campus provides over 30,000 
undergraduates with a world-class learning 
environment. !e University is one of the most 
comprehensive in the world—providing 149 bachelor’s 
degree programs and over 130 minors in a wide range 
of areas. !ousands of classes are taught by exceptional, 
award-winning faculty who are at the cutting edge of 
their disciplines and are also excellent undergraduate 
teachers.

Undergraduate course o$erings and degree program 
requirements constantly evolve to keep pace with the 
growth of new knowledge, emerging #elds of study, 
and changes in the world. New majors and minors 
are developed, and existing programs and courses 
are updated or replaced by new ones.  For example, 
within the last year, new minors were approved in 
Marine Biology, Neuroscience, Outdoor Recreation and 
Education, and Product Design. New majors included 
Food Systems, Plant Science, and the renaming of the 

!e University is committed to providing students 
with a distinctive, world-class liberal education and 
strong coursework in a #eld of study. It is focusing on 
initiatives that enrich students’ experience and equip 
them for their future in a diverse global society.

!e Writing-Enriched Curriculum (WEC) Program 
began as a pilot project in 2007 and has expanded to 
include more than 25 academic units (departments, 
schools, and entire colleges). !e WEC program 
o$ers university faculty and instructors a process for 
ensuring e$ective and relevant writing instruction 
is infused into all undergraduate curricula.  !e 
WEC project continues to expand with the goal of 
implementing the process across all academic units.  

!e University Honors Program integrates collegiate-
based honors programs on the Twin Cites campus into 
an exciting, uni#ed program that welcomed its #rst 
students in 2008. One-on-one faculty interactions are 
a hallmark of this program, enabling the University 
to recruit a larger, more diverse pool of highly 
accomplished, talented students from across the state 
and throughout the world (Table 3-10). 

In each of its #rst four years, the University Honors 
Program has enrolled outstanding students with 

121



32

median ACT scores above or equal to that of the 
nation’s most elite programs (Table 3-11).  

!e University Honors Program is essentially an 
elite college housed in a major public university, 
with enrollment larger than that of most liberal 
arts institutions. Honors advising expertise spans 
disciplines and colleges, and these high-ability students 
with varied interests bene#t from this collaboration 
and diversity of knowledge. 

!e Undergraduate Research Opportunities Program 
(UROP) is expanding to enrich the role of research 
in undergraduate education at a major research 
university. In 2011-12, over 680 undergraduate students 
participated in UROP. !ese students worked one-
on-one on speci#c research projects with a University 
faculty mentor and received a stipend of up to $1,700.

!e UROP expansion is a key element in a broader 
strategy to ensure that all undergraduates have 
the opportunity for a mentored scholarly, creative, 
professional, or research experience. !e University’s 
goal is to raise overall undergraduate participation 
in University research, including UROP and other 
opportunities, from 30 percent to 50 percent. !is 
expansion includes the opportunity to integrate the 
UROP project with a study abroad experience.

In addition, the University is working to expand 
student participation in "rst-year seminars. In 2012-
13, 40 percent of the #rst-year students on the Twin 
Cities campus enrolled in at least one of the 150 
#rst-year seminars o$ered. Students who have taken a 
#rst-year seminar have higher retention and graduation 
rates than students who have not taken a #rst-year 
seminar course.

Baccalaureate degrees o$ered on the Twin Cities 
campus include a set of rede#ned liberal education 
requirements that went into e$ect for students entering 
the University in fall 2010. !e requirements include 
one course in each of the seven core areas of physical 
sciences, biological sciences, social sciences, historical 
perspectives, literature, arts and humanities, and 
mathematical thinking. !e theme requirements 
are diversity and social justice in the U.S., global 
perspectives, environment, civic life and ethics, and 
technology and society; students are required to 
complete four of these #ve themes.

Liberal education is an essential part of undergraduate 
education at the University. Liberal education courses 
help students learn to investigate the world from new 
perspectives, learn ways of thinking, and grow as active 
citizens and lifelong learners.

Student Learning and Development Outcomes
!e 2007 development of campus-wide student 
learning outcomes, in tandem with the new liberal 
education requirements, helps faculty develop 
curricula, plan courses, construct learning activities, 
and assess the learning that occurs in every aspect 
of the student experience: classes, service-learning, 
research opportunities, internships, and learning 
abroad. !e learning outcomes are embedded within 
the liberal education courses, as well as the courses 
students take in their major and minor #elds.

!e student learning outcomes (SLOs) state that at the 
time of receiving a bachelor’s degree, students:

Comparison  with  top  
Liberal  Arts  Colleges

Comparison  with  top   Comparison  with  top  

        

Amherst  Col. 32 California  Inst.  of  Tech. 34 U.  of  Chicago 33

Williams  Col. 32 34 Duke  U. 33

Carleton  Col. 32 Carnegie  Mellon  U.  (CIT) 32 Northwestern  U.   33

Vassar  Col. 32 Georgia  Inst.  of  Tech. 30 Stanford  U. 33

Grinnell  Col. 31 Georgetown  U. 31
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inquiry.

within and across societies.

-
covery, and expression across disciplines.

lifelong learning.

Student development outcomes (SDOs), also approved 
in 2007, help students to function as University and 
community citizens. !ese outcomes include:

!e explicit articulation of these outcomes reinforces 
that learning takes place throughout a student’s 
experience within and outside of the classroom and 
can be assessed in the context of coursework, student 
employment, undergraduate research experiences, 
service-learning opportunities, internships, learning 
abroad, and a variety of curricular and co-curricular 
activities. Together, the student learning and 
development outcomes underscore the important 
partnership of students, faculty, and sta$ in supporting 
learning.

University faculty are trained, through workshops 
and individual counseling, to incorporate the SLOs 
into their teaching plans, apply class experiences 
and assignments that best connect to the SLOs, and 
use techniques for measuring and evaluating the 
SLOs. By incorporating the SLOs, faculty receive 
important feedback about student learning that leads to 
improvement of their teaching. 

Average Class Size
While many outside the University may associate the 
undergraduate experience on the Twin Cities campus 
with large lecture halls holding hundreds of students, 

Percent    
of  classes  
with  less  
than  20    
students

Percent  
of  classes  
with  50    
or  more    
students

1 U.  of  California  –  Berkeley 63% 14%

2 Pennsylvania  State  U.  –  Univ.  Park 39% 15%

3 U.  of  Florida  –  Gainesville 41% 17%

4 U.  of  Michigan  –  Ann  Arbor 46% 18%

5 38% 19%

  –  

6 U.  of  Wisconsin  –  Madison 46% 20%

6 U.  of  Illinois  –  Urbana-‐Champaign 42% 20%

9 U.  of  California  –  Los  Angeles 50% 22%

10 Ohio  State  U.  –  Columbus 30% 23%

11 34% 26%

in reality 40 percent of undergraduate classes have 
fewer than 20 students. Furthermore, only 20 percent 
of undergraduate classes have more than 50 students, 
and 8.4 percent have more than 100 students. Table 
3-12 shows that class sizes on the Twin Cities campus 
compare favorably with comparison group institutions.

Undergraduate student retention rates, graduation 
rates, and the number of degrees conferred are 
among the measures that the University uses to assess 
the extent to which the University is challenging, 
educating, and graduating students.

Undergraduate Retention Rates
!e Twin Cities campus has made signi#cant progress 
over the last decade in improving undergraduate 
retention and graduation rates. !ese improvements 
were the result of initiatives such as the four-year 
graduation plan, 13-credit policy, mid-term alerts, the 

and increased access to courses needed for graduation. 

Figure 3-M shows #rst-, second-, and third-year 
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retention rates for all students matriculating for the 
2001 through 2011 cohorts. !e most recent results 
show rates at their highest levels in the past decade.

Undergraduate Graduation Rates
As a key component of its strategic positioning e$orts 
the Twin Cities campus set speci#c goals to improve 
undergraduate graduation rates. !ese goals are:

If achieved, these goals will reduce costs to students 
and to the University, and should improve the 
University’s ranks on these measures relative to 
its competitors. Current results (Figure 3-N) show 
continued signi#cant improvement in graduation rates 
and steady progress toward these goals. 

!e Twin Cities campus undergraduate graduation 
rates continue to move closer to those of its comparison 
group. Table 3-13 ranks the four-year and six-year 
graduation rates for classes matriculating in 2006, the 
most recent data available for comparison. As a result 
of coordinated initiatives and strategies targeting 

124



2013  University  Plan,  Performance,  and  Accountability  Report

35

1st-‐year  

Rate
4-‐year  
Rate

6-‐year  
Rate

U.  of  Michigan  –  Ann  Arbor 97% 73% 90%

U.  of  California  –  Berkeley 91% 71% 91%

U.  of  California  –  Los  Angeles 96% 71% 92%

U.  of  Illinois  –  Urbana-‐Champaign 94% 69% 84%

Penn.  State  U.  –  Univ.  Park 92% 65% 86%

U.  of  Florida  –  Gainesville 96% 64% 85%

93% 56% 80%

U.  of  Wisconsin  –  Madison 95% 54% 83%

Ohio  State  U.  –  Columbus 92% 53% 82%

93% 51% 79%

  –  

Comparison  Group  Average 94% 63% 85%

1st-‐year  

Rate
4-‐year  
Rate

6-‐year  
Rate

Indiana  U.  –  Bloomington 88% 55% 75%

Michigan  State  U.  –  East  Lansing 91% 53% 79%

  –  

U.  of  Iowa  –  Iowa  City 86% 47% 70%

91% 40% 70%

U.  of  Nebraska  –  Lincoln 84% 29% 65%

Average 88% 45% 72%

student success, the Twin Cities campus’ four-year 
rate is competitive with many institutions within the 
University’s comparison group, as well as other public 
Big Ten universities (Table 3-14). 

First-year retention, as well as four-, #ve- and six-year 
graduation rates are monitored for all students, as 
well as for each sub-group by ethnicity and for each 
college. As the diversity of the Minnesota high school 
graduating population continues to increase, the Twin 
Cities campus is monitoring its instructional programs 
and services to continue to provide exceptional 
academic programs and student services for all of its 
students. 

Retention and graduation rates for students of color 
have improved over the past ten years. !e #rst-year 
retention rate for students of color has increased 
from 83 percent for students who entered as #rst-year 
students in fall 2002 to 90.3 percent for those who 
entered in fall 2011, compared to 86.5 percent and 91.2 
percent, respectively, for other students. For Chicano/

Latino students, the #rst-year retention rate increased 
from 79.8 percent to 87.1 percent. American Indian 
students also saw a large increase in #rst-year retention 
rates, from 61.0 to 83.6 percent.

!e four-, #ve- and six-year graduation rates for 
students of color (Figure 3-O) have also improved, and 
the achievement gap has narrowed. !e University has 
been carefully monitoring the progress of students 
from low-income families, and has noted overall 
improvement over the past eight years. Figure 3-P 
shows the trend. PELL-eligible students who entered 
in fall 2006 had a 59 percent six-year graduation rate, 
as compared to 73 percent for all students.  !e four-
year rate for PELL-eligible students who entered in fall 
2008 was 45 percent, as compared to 58 percent for 
all students. !e University has made changes to its 
#nancial aid programs, student support and advising, 
and other initiatives focused on #rst-generation and 
low-income students.

Degrees Conferred
As shown in Table 3-15, the Twin Cities campus ranks 
seventh in bachelor’s degrees awarded in 2012. It has 
increased the number of degrees awarded from 2006-
07 to 2011-12 by 15 percent.  
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While it is important to track the number of degrees 
conferred, in terms of contributing to the state’s 
educated work force, qualitative factors also need to 
be taken into account. Accordingly, the University is 
focusing on producing degrees that re&ect a balance 
of external demand, capacity, and resources to ensure 
quality is maintained and enhanced. 

In response to changes in student interest and state 
employment needs, the University is now awarding 

substantially more degrees in science, technology, 
engineering and math (STEM) #elds. In Figure 3-Q, 
STEM degrees awarded includes all baccalaureate 
degrees in several broad categories identi#ed by 
“Classi#cation of Instructional Program (CIP)” 
codes, as de#ned by the Department of Education.  
!ese #elds include agriculture, natural resources, 
engineering, computer sciences, biological sciences, 
physical sciences, mathematics, and health professions.

!e University’s public engagement agenda supports 
programs and initiatives that engage students in 
community-based learning experiences that provide 
opportunities for students to connect academic 
learning with authentic, societal issues. !ese e$orts 
are designed to enhance students’ academic, personal, 
social, career, and civic development.

#e Community Engagement Scholars Program 
recognizes students who integrate more than 400 hours 
of community volunteering into their educational 
experiences. Students take eight credits of service-
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2006-‐07 2011-‐12 Change  

Number Rank Number Rank Number Percent

Ohio  State  U.  –  Columbus 9,067 2 11,309 2 +  2,242 +  25%

Pennsylvania  State  U.  –  Univ.  Park 9,604 1 11,352 1 +  1,748 +  18%

  –  

7,024 6 7,906 5 +  882 +  13%

U.  of  Illinois  –  Urbana-‐Champaign 7,035 5 7,727 6 +  692 +  10%

U.  of  California  –  Berkeley 6,629 8 7,256 9 +  627 +  9%

U.  of  Michigan  –  Ann  Arbor 5,941 11 6,490 10 +  549 +  9%

U.  of  California  –  Los  Angeles 6,985 7 7,353 8 +  368 +  5%

8,521 4 8,821 3 +  300 +  4%

U.  of  Wisconsin  –  Madison 6,303 10 6,422 11 +  119 +  2%

U.  of  Florida  –  Gainesville 8,569 3 8,601 4 +  32 +  0.4%

1,938  

2,284  
2,519  

2,708  

learning coursework and participate in structured 
re&ections. Upon completing a #nal project-based 
on a community-identi#ed need, students receive 
o%cial recognition at graduation and on their 
academic transcript. Since its inception, enrollment 
in the program has grown #ve-fold, with more than 
500 students now participating. Of these students, 
approximately 20 percent are honors students.  

Levels of student engagement, participation in service-
learning, and completion of international experiences 
are among the measures the University uses to assess 
the extent to which the University motivates lifelong 
learners, leaders, and global citizens. 

Student Engagement and Service-Learning
!e University recognizes how important students’ 
experience in internships, intramural and club sports, 
research projects, student activities, on-campus 
employment, and volunteer and community activities 
can be on the development of leadership, teamwork, 
problem solving, analytical and critical thinking, 
community skills, writing skills, and work ethic.  For 
this reason, the University strongly encourages its 
students to participate in a variety of campus activities 
and programs. 

!e University monitors student engagement in 
on-campus opportunities, which showed consistent 
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Facilitated predominately through the Community 
Service-Learning Center, service learning integrates 
community engagement experiences with students’ 
academic coursework. During 2012-13 on the Twin 
Cities campus, 3,805 undergraduates enrolled in 
service-learning activities o$ered in 203 academic 
courses through 51 departments. !is is the largest 
number of departments and students participating in 
service-learning since tracking started in 2002 (Figure 
3-T). !rough service-learning activities, students 
contributed more than 114,150 hours of volunteer 
service to Twin Cities-area nonpro#t and public 
agencies as part of their academic coursework.    

In 2012, 62 community partner organizations that 
worked with service-learning students during the 
2011-12 academic year responded to a survey asking for 
feedback on the experience:

agreed or strongly agreed that the service-learning 
students they worked with brought new or in-
creased energy and enthusiasm to their organiza-
tion.

learning students increased their capacity to ful#ll 
their organizations’ goals and mission.

quality of students’ work at their organizations.

outcomes of the service-learning partnership. 
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participation over the last few years. Figure 3-R shows 
the time spent on community service.  During the 
2011-12 academic year, 53 percent of graduating seniors 
reported performing community service or volunteer 
activities at least one hour per week.   

!e University places a high priority on supporting 
opportunities for students to engage in community-
based experiences connected to their academic goals 
and personal interests. !is agenda, supported through 
the Public Engagement Ten-Point Plan, seeks to 
maximize academically based community-grounded 
learning experiences that will help recruit students 
from diverse populations, challenge undergraduate 
and graduate students, and develop lifelong learners, 
leaders, and global citizens.

20 departments have explored the expansion of 
community-based learning experiences within their 
curricula.  In addition, a growing number of academic 
majors and minors are incorporating community-
engaged work linked to learning goals and objectives. 

Data from the 2012 Student Experience in the Research 
University (SERU) survey indicate that 85 percent 
of the undergraduate students surveyed considered 
opportunities to connect their academic work with 
community-based experiences important to them.  

Over the past #ve years, a growing number of service-
learning opportunities have been o$ered to students 
across a greater number of disciplines at the Twin 
Cities campus (Figure 3-S).

41%
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Along with facilitating opportunities for students to 
engage in academic service-learning experiences, the 
University also supports students’ involvement in 
internships, clinical practica, and other community-
based learning experiences. !ese were conducted in 
partnership with businesses, health organizations, and 
governmental agencies locally as well as across the 
state, nation, and globe.

Study Abroad

Figure 3-U shows student participation in study 
abroad has increased from 1,219 students in 2002-03 
to 2,562 students in 2010-11, more than the average of 
the comparison group institutions. !e Twin Cities 
campus now ranks third in the nation among research 
institutions in numbers of students sent abroad on 
credit-bearing programs. !is is the highest the 
University has ranked on the national Open Doors 
survey. As a percentage of undergraduate degrees 
granted, the Twin Cities campus has improved its 
student study abroad involvement from 19 percent in 
1999 to roughly 27 percent in 2012, moving closer to 
its stated 50 percent participation goal. While many 
institutions have experienced declines in study abroad 
participation, the University is expecting a continued 
increase in study abroad, albeit at a slower rate.

!e University has been able to lessen the impact of 
the economic downturn on study abroad participation 
because of its pioneering e$orts to integrate study 
abroad into the curriculum. !is includes focusing on 

First-Year Experience programs featuring an embedded 
week abroad with the instructor, and working to ensure 
students do not see experiences abroad as an “extra” to 
be passed over in tough economic times.

Also, the University emphasizes semester and year-
long experiences over short-term programs, which 
are more sensitive to economic forces. !e University 
study abroad and career service o%ces are working 
together to better articulate student experiences abroad 
into career and life planning. !e University remains 
committed to and has maintained high participation 
rates in programs of a semester or longer.

It should be noted that the current national 
mechanisms for counting students abroad include 
only students in traditional credit-bearing programs. 
!e University is also a leader in innovating and 
supporting internship, work, and volunteer programs. 
!e University works with other Committee on 
Institutional Cooperation (CIC) institutions to 
develop CIC-wide guidelines for what constitutes an 
international experience, and has implemented new 
tracking mechanisms. 
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University’s threefold mission: research and discovery; 
teaching and learning; and outreach and public service. 
!e strength of the University’s graduate programs 
is vital to the reputation, standing, and future of the 
institution. In 2009, the University embarked on a 
restructuring plan to enhance the quality and e%ciency 
of its graduate education enterprise. !is initiative 
resulted in a decentralized system in which colleges 
have more local authority over decisions a$ecting 
graduate programs and students. Some aspects of the 
reorganization have worked very well; others need 
to be revisited. To ensure the ongoing excellence 
and competitiveness of graduate education at the 
University, it is imperative to re&ect on what has been 
learned during the past four years. In pursuing the 
assessment of the reorganization, leaders will continue 
to work to enhance our e$orts in improving graduate 
education.

Recruitment Fellowships
Recruitment of high-quality graduate students long has 
been the responsibility of the colleges and programs. 

Fellowship program. With restructuring, the central 
recruitment fellowship funding pool of $3.5 million per 
year was decentralized to the colleges. Starting with the 
2011-12 cohort, colleges are responsible for packaging 
and distributing recruitment fellowships to their 
graduate programs. Most college deans have reported 
satisfaction with the high degree of local control and 
&exibility now a$orded their units with respect to 
recruitment fellowship funds. 

Several deans and some faculty members have 
expressed dissatisfaction with this model, particularly 
regarding the challenges of o$ering competitive multi-
year fellowship packages and managing the risk of 

GRADUATE  
EDUCATION

making more o$ers than the budgeted amount at the 
local level. As a result, the provost collaborated with the 

up to $780,000 to o$er an additional year of matching 
fellowship support to 19 top-quality applicants across 
seven colleges. Challenges regarding the recruitment 
fellowship are being evaluated, and opportunities 
for improvement will be presented to the provost for 
consideration. 

Attracting High-Quality Students
As a measure of the competitiveness and quality of 
graduate students, the number of National Science 
Foundation (NSF) Fellows reached another record 
level in 2013-14. !e majority of NSF fellowships were 
awarded to currently enrolled students, demonstrating 
the ability of University students to attract external 
funding (Figure 3-V).

Source:  Graduate  School,  University  of  Minnesota  

Student Diversity

initiatives to assist colleges and programs in recruiting 
and retaining domestic students of color. !ese 
e$orts include the Diversity of Views and Experiences 
Fellowship program, the Community of Scholars 
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Program, and the Multicultural Summer Research 
Opportunity Program. Additional resources and 
support for faculty, sta$, and students are available at 
diversity.umn.edu/gradeducation.

In addition, the Recruitment Council brings together 
collegiate sta$ who are responsible for recruitment 
of students from underrepresented communities. 
Council members share resources, such as databases 
of underrepresented students who are interested in 
graduate study, as well as the #nancial costs associated 
with outreach activities. !e group’s collaborative 
e$orts have resulted in a larger University of Minnesota 

underrepresented groups. 

Admissions and Enrollment Trends
In recent years, the University experienced a signi#cant 
increase in the number of applications for admissions 
to its graduate programs while overall enrollment has 
declined. !e increase in applications is almost entirely 
driven by international students (Figure 3-W). !e 
number of international applications surpassed that 
of domestic students (citizen or permanent resident) 
for the second consecutive time during the 2012-
13 academic year. However, international student 
enrollment is still signi#cantly smaller than enrollment 
of domestic students (Figure 3-X).

E$orts in recruiting underrepresented minority 
students have yielded mixed results. While the number 
of white students applying to graduate programs at 
the University has remained relatively &at, there has 

been signi#cant growth in the number of domestic 
applications for the American Indian, Hispanic, and 
Asian/Hawaiian populations over the past #ve years. 
During the same time period, there was a seven percent 
drop in applications from black students, mostly for 
the master’s degree (Figure 3-Y). Although the upward 
trend for other ethnic groups is encouraging, the total 
number of application from students of color is still 
very small. 

Regarding the number of underrepresented students 
enrolled at the University, the decline in the number of 
black students (-8 percent) is likely attributable, in part, 
to the overall decline in enrollment (-9%) as illustrated 
in Figure 3-Z. !e signi#cant increase in enrollment for 
American Indian students has been driven largely by 
the creation of the Master in Tribal Administration and 

Assistantships
!e December 2012 report to the Board of Regents 
from the graduate student representatives highlighted 
concerns related to graduate assistantships. Speci#cally, 
concerns included the limited availability of graduate 
assistantships and the disparity of pay and workload 
across programs and colleges. Although data is not 
available on the number of graduate assistant positions 
over the last few years, there is evidence that the level 

Source:  Graduate  School,  University  of  Minnesota

Source:  Graduate  School,  University  of  Minnesota
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of graduate student funding support has experienced 
some erosion. Table 3-16 shows the total stipend 
expenditures for graduate assistants declined by 
1.9 percent from #scal year 2009 to #scal year 2013. 
During the same period, total stipend expenditures 
for graduate fellows and trainees also decreased by 

for the majority of graduate programs, the decline in 
expenditures likely re&ects a reduction in the number 
of graduate assistant positions available.

In addition to the overall decrease in stipend 
expenditures, there has also been a shi" in the 
funding of graduate students. Table 3-17 outlines the 
categories and relative proportions of funding that 
are used to support graduate assistants, fellows, and 
trainees. Although the O&M funds still represent 
the largest share of total expenditures to support 
graduate students, the amount spent from this source 
has dropped by 2.3 percent in the last few years 
with a single year decline of 7.9 percent between 
#scal year 2009 and #scal year 2010. Total spending 
from sponsored and other sources of funding have 
helped make up the di$erence. However, with the 
sequestration of federal government spending and the 
volatility in other funding sources, this trend may not 
be sustainable in the future.

Localized Funding Model 

One of the University’s goals in restructuring graduate 
education was to provide more local control for 

collegiate deans, with collegiate and central leaders 
partnering to provide quality oversight. One example 
of such a partnership is the Quality Metrics Allocation 
Plan.

Under this plan, funding allocations are made to the 
colleges based on a set of core metrics data for all 
of a college’s Ph.D., M.S., M.A., and M.F.A degree 
programs.  !e core metrics include time to degree, 
completion rate, attrition pattern, and job placement. 
Colleges review the metrics data and provide narratives 
that address noticeable trends and job placement 
information. !ey are encouraged to develop their own 
discipline-speci#c criteria for distributing the collegiate 
allocation to their programs.

Although there were some initial concerns regarding 
this new funding mechanism, college deans have 
reported the metrics data are useful in determining 

leaders will continue to re#ne the list of core metrics 
for future allocations.

Interdisciplinary Initiatives 
!e solutions to many of today’s societal challenges 
require an interdisciplinary approach. !is demands 
students acquire skills that transcend traditional #elds 
of study and gain mastery of multiple methodologies. 
While it is important to maintain strong disciplines, 
it is vital to seed and support scholarly inquiry 
that crosses disciplinary boundaries. One of the 

FY09 FY10 FY11 FY12 FY13 Change

Grad  Assistants $80,534,566 $80,044,247 $80,233,992 $78,473,793 $78,473,793 -‐1.9%

Fellows  &  
Trainees $22,076,667 $21,463,756 $22,510,454 $20,906,900 $21,525,917 -‐2.5%

Source:  Graduate  School,  University  of  Minnesota

FY09 FY10 FY11 FY12 FY13 Change

O&M $79,469,164 $73,183,417 $76,123,646 $77,661,581 $77,640,828 -‐2.3%

Sponsored $53,861,440 $58,051,303 $62,476,228 $59,606,642 $57,445,165 +6.7%

Other $22,731,387 $27,552,637 $22,545,978 $23,099,737 $26,176,348 +15.2%

Total $156,061,991 $158,787,356 $161,145,852 $160,367,960 $161,262,341 +3.3%

Source:  Graduate  School,  University  of  Minnesota
NOTE:  Amounts  listed  do  not  include  fringe  expenditures  for  fellows  and  trainees  as  they  are  paid  separately  and  not  via  payroll.
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responsibilities of the vice provost and dean of graduate 
education is to nurture intercollegiate, interdisciplinary 
initiatives that lead to new opportunities for graduate 
students and the generation of new knowledge.

One interdisciplinary initiative coordinated through 

Fellowship (IDF) program. !e IDF is awarded to 
outstanding graduate students with interdisciplinary 
dissertation topics who would bene#t from interaction 
with faculty and scholars at one of the University’s 
interdisciplinary research centers or institutes. Data 
continue to show a high return on IDF investment, 
with fellows reporting research advancement and high 
levels of conference presentation and publication that 
allow them to gain visibility in their #elds.

In addition, as part of the Quality Metrics Allocation 

support to intercollegiate graduate programs. !is 
investment allows the programs to continue to host 
recruiting weekends for prospective students, o$er 
graduate student stipends, provide graduate student 
travel grants for research, and support students in other 
ways. To help spur new collaborations across colleges 

funding for a number of selected interdisciplinary 
graduate groups—informal faculty and graduate 
student collaborations in emerging areas of cross-
disciplinary specialization that focus on common 
intellectual interests and may lead to new education, 
training, or research initiatives. 

To provide guidance from a faculty viewpoint 
on issues, trends, best practices, challenges, and 
opportunities in intercollegiate, interdisciplinary 

an interdisciplinary faculty advisory committee that 
will begin its work this fall. !is committee will also 
provide a venue for those interested in advancing 
interdisciplinary graduate education to meet 
periodically to share ideas and best practices.

Graduate Education Policies
Fourteen University-wide policies governing graduate 
education were developed or revised to create greater 
consistency across the institution. !ese policies 

provide a &exible framework allowing colleges to 
develop college-speci#c policies and procedures that 
best re&ect their disciplinary needs and culture. 

Several aspects of the new policies encourage the 
development of more &exible curriculum, promotion 
of early research opportunities for graduate students, 
and timely completion of degree. !ese include the 
early thesis registration option, which allows doctoral 
students to accumulate thesis credits prior to the 
completion of the preliminary oral examination; a 
limit on the maximum number of required credits; and 
degree completion time limits.

Academic and Professional Development
!e University provides graduate students with many 
academic and professional development opportunities 
to enhance their learning experiences and contribute 
to timely degree completion. !ese include 20 to 25 
workshops per year on dissertation and grant writing, 
teaching and learning, career planning, and job 
search processes, as well as individual consultation on 
academic and professional issues. 

In the spring, Career Week o$ers a series of seminars 
and workshops focusing on academic and non-
academic job search processes. !e culminating 
event of the year is the Career Networking Breakfast, 
which brings together over 400 graduate students, 
postdoctoral researchers, and alumni with 80 
employers from industry, government, and nonpro#t 
sectors. Details are available at www.grad.umn.edu/
professional-development/workshops. 

the O%ce for Public Engagement to support graduate 
students and faculty pursuing community-engaged 
research and scholarship. !e Preparing Future Faculty 
program provides students with graduate credit 
while they learn pedagogical theory and strategies 
and develop teaching skills. !e University also 
funds participation in a web-based service called !e 
Versatile PhD, which provides a forum, information, 
and other resources to support graduate students 
and recent graduates in exploring and pursuing 
nonacademic careers.

Advising Graduate Students
!e quality of graduate student advising has a 
signi#cant impact on student success, the student 
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experience, and timely degree completion. A 2011 
Yale University report, Improving Graduate Education 
at Yale University, concluded that by strengthening 
mentoring (advising) practices across the institution, 
student outcomes would improve. Data from the Ph.D. 
Completion Project, a national study of attrition and 
completion in U.S. doctoral programs launched in 

improvements in mentoring and advising exceeded any 
other area of innovation and improvement to increase 
Ph.D. Completion (“Ph.D. Completion and Attrition: 
Policies and Practices to Promote Student Success,” 

On multiple occasions, University students and 
faculty have voiced their concerns about the quality of 
graduate student advising. For example, the December 
2012 report from the graduate student representatives 
to the Board of Regents identi#ed graduate student 
advising as one of three key issues. In spring 2012, the 

of presentations and discussions titled, “From First 

event, which generated lively and fruitful dialogue. 
A similar event was held on the Duluth campus and 
attracted approximately 50 attendees.

School approached the Student Con&ict Resolution 
Center to partner on a project that would build on 
existing tools, resources, and services to create and 
sustain an institutional culture of graduate student 
advising excellence. !e provost has endorsed 

collaborate with various units and o%ces across 
the University to implement the plan. Many of the 
recommendations included in the graduate student 
representative report to the Board of Regents have 
been incorporated into the action plan, such as the 
development of guidelines for handling adviser and 
advisee con&icts.

Assessing Student Learning Outcomes
!e assessment of student learning outcomes at the 
graduate level is a means to improve programs and 
increase transparency of expectations for graduate 
students. It is one of the components of academic 

assessment and will be part of the University’s 
accreditation review by the Higher Learning 
Commission in 2015. 

In the fall of 2012, the vice provost and dean of 
graduate education convened a committee of faculty, 
sta$, and students to launch an initiative to improve 
the quality of graduate education and the graduate 
student experience by identifying graduate student 
learning outcomes and approaches to outcome 
assessment. !is project will be completed in several 
stages.

During Phase I, a committee outlined initial ideas for 
developing graduate student learning outcomes and 
identi#ed six intellectual principles that are intended 
to guide the development of program-speci#c learning 
outcomes for research graduate degrees. !ese include 

deans, and directors of graduate studies. Stakeholders 
are being consulted for feedback on the dra" principles 
and approach.

Phase II of the project will include three research-based 
pilot programs that will identify discipline-speci#c 
graduate student learning outcomes re&ecting the 
programs’ vision and goals (fall 2013) and evaluate 
student learning using the discipline-speci#c outcomes 
with students in the program (spring 2014). Building 
upon what is learned about resources and support 
needed to successfully develop and implement these 
outcomes, project leaders will continue to expand the 
number of pilot programs, and potentially also other 
degree types, while monitoring the progress and results 
from the initial pilot (2014 and beyond).

Graduate Review and Improvement Process
!ere are various forms of academic assessment. 
In addition to accreditation and external program 
review, which are summative and retrospective, a 
developmental and customized approach to program 
assessment encourages ongoing improvement and 
creates ownership of and relevance to evaluation in 
graduate education. One does not replace the other; 
rather, they are complementary methods that help 
provide a holistic assessment of program quality.

In collaboration with a group of evaluation experts in 
the College of Education and Human Development, 
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was developed in 2011. Inspired in part by the Carnegie 
Foundation for the Advancement of Teaching’s 
Carnegie Initiative on the Doctorate to improve 

action-oriented program assessment that captures the 
distinctive measures of quality in di$erent disciplines. 
It places evaluation in the hands of faculty and 
students; they become co-creators of a process that is 
meaningful to their program’s needs. 

1) What is the purpose of the program? 2) What is the 
rationale and educational purpose of each element of 
the program? and 3) How do you know you have been 
successful in achieving your program’s goals?

participating in 2012-13. Participating programs have 
reported positive experiences. Students in one pilot 
department reported that this was the #rst structured 
opportunity they had ever had to provide feedback on 
their program experience; another unit has decided 

faculty in one graduate program are rethinking their 
instructional approach a"er consulting with students 

national conferences and was covered in an Inside 
Higher Ed 
complicated enterprise with many facets. It is 
challenging for institutions to assess graduate program 

the potential to change this, and in doing so, may 
become a model for graduate program assessment 
throughout the country.

Progress Toward Degree 
As illustrated in "e Path Forward report, issued by 

in the United States, relatively low doctoral completion 
rates is a national phenomenon. According to data 

as part of its Ph.D. Completion Project, the average 
completion rate a"er #ve years is less than 25 percent 
and a"er seven years, only about 45 percent of doctoral 
students completed their degrees. Compared with 
these reported data, the University’s overall completion 
rates are better (see Figure 3-AA). However, black 
students demonstrate a signi#cantly lower than average 
completion rate.

43% 41% 42% 43%
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!e median time to degree of doctoral and master’s 
students in the six major disciplinary categories are 
shown in Figures 3-BB and 3-CC. Overall, doctoral 
time to degree has decreased since 2004 with the 
most notable reduction in the language, literature 
and arts #elds (from 6.6 years in 2004 to 5.8 years in 
2012). Physical sciences #elds appear to be the only 
disciplinary group that has shown a slight increase in 
the median time to degree for doctoral students. For 
master’s students, the median time to degree has been 
either stable or decreasing, especially for the physical 
sciences #elds. Recent policy changes to the way time 
limits for doctoral and master’s degree completion 
are imposed, along with approved policy that places 
an upper limit on the number of credits required for 
graduate degrees, may help stabilize or further shorten 
time to degree. 

!e student representatives to the Board of Regents 
recommended in December 2012 that a study be 
conducted to identify the reasons for graduate students 
leaving the University before degree completion. 
Previous attempts to conduct surveys on students 
who became inactive (non-completers) as part of the 
University’s own Ph.D. Completion Project (paralleling 
the national study) yielded uninformative results. 
!e University is currently in the planning phase of 
launching a University-wide graduate and professional 
student experience survey that we anticipate will 
provide a more comprehensive view of various aspects 
of our students’ lives while they are enrolled at the 
institution. Survey results will be used to guide 
strategic planning at the University and local levels to 
improve the overall student experience. It is possible 
that longitudinal analysis of the survey results will shed 
some light on key areas of dissatisfaction that may lead 
to students leaving the University without completing 
their degrees.

most common reasons identi#ed for not completing 
degrees include changes in family obligations, 
competing job and military commitments, #nancial 
pressures, and dissatisfaction with the graduate 
programs. Fortunately, the same project found several 
key factors that have a positive impact on completion 
rates: better advising and mentoring of students 
throughout their studies; more comprehensive #nancial 
support; o$ering pre-enrollment summer research 

programs especially for students of color; and writing 
initiatives to assist with dissertation preparation. 
!e University has already put in place several 
programs such as the annual dissertation retreat, the 
Undergraduate Summer Research Program for students 
of color, and multi-year #nancial support for Ph.D. 
students. As a result of combining these programs with 
the advising initiative outlined previously—plus new 
policies that encourage early research opportunities, a 
&exible curriculum, and additional e$orts to improve 
the graduate student experience—it is expected that 
doctoral completion rates will continue to improve. 

International Graduate Education 
!e University of Minnesota has a long tradition 
of success in attracting international students to its 
graduate programs. However, unlike undergraduate 
students, relatively few University graduate students 
take advantage of study abroad opportunities—
consistent with trends at other public U.S. research 

internationalize graduate education to better prepare 
graduates for the global world in which they will work. 

that identi#ed obstacles to internationalization and 
suggested ways in which the institution can increase 
opportunities for graduate students to study and 
conduct research in other countries. E$orts under way 
include: development of a “one stop” web resource 
for faculty and students interested in pursuing 
international educational activities; the creation of 
templates to facilitate the development of proposals 
for joint academic programs with universities in 
other countries; communication about opportunities 
and programming for graduate study abroad; travel 
grants for students needing to do research abroad; 
and an examination of policies to ensure alignment 
with the goal of increasing international study at the 

Alliance to accomplish these objectives.
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Looking Ahead

In preparation for the strategic planning process, 

values statements. !ey are posted online and serve 
as guides to more speci#c goals and plans. !e vision 
is to create curious, creative and courageous thinkers 
with the capacity to develop new knowledge and shape 
it responsibly. !e mission more speci#cally points to 

ensuring quality in graduate education, advocating for 
the academic and professional development of graduate 
students, advancing intellectual communication 
and scholarship across disciplines, and promoting 
cultural diversity, scholarly integrity, and inclusivity.  
While these elements are not entirely new, this re-

develop speci#c action plans in the coming year.
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Health professional education occurs primarily 
through the Academic Health Center (School of 
Dentistry, Medical School, School of Nursing, College 
of Pharmacy, School of Public Health, College of 
Veterinary Medicine, and Center for Allied Health 
Programs) and associated centers, programs, and 
support services. !ere are 13 health professional 
degree programs on the Twin Cities, Duluth, and 
Rochester campuses that enroll students at the 
bachelor’s, master’s, and doctoral degree levels (Table 
3-18). !e University, in collaboration with its a%liated 

PROFESSIONAL  
EDUCATION

health systems, also trains over 1,200 medical, dental, 
and pharmacy primary care and specialty residents 
each year.

Each health professions program experienced net 
enrollment gains over the past #ve-year period, with 
the most signi#cant gains occurring in the School of 
Nursing, the College of Veterinary Medicine, and the 
School of Public Health (Figure 3-DD). !e School 
of Nursing enrollment gains are due to growth in the 
Master of Nursing program and the establishment of 

the Master of Health Care Administration program 

  Program UMN  School Degree  
Awarded Campus Fall  2012  

Enrollment

Dental  Hygiene
B.S. 44

M.D.H. 11

Dental  Surgery D.D.S. 413

Dental  Therapy B.S.D.T.,  
M.D.T. 10

Medicine

Medical  School

M.D. 959

Mortuary  Science B.S. 57

Physical  Therapy D.P.T. 150

Nursing School  of  Nursing

B.S.N. 378

M.N. 125

D.N.P. 322

Pharmacy College  of  Pharmacy Pharm.D. 441

Public  Health
School  of  Public  Health

M.P.H. 402

Healthcare  Admin M.H.A. 143

Center  for  Allied  
Health  Programs

M.O.T. 92

Clinical  Lab  Sciences B.S. 113

Veterinary  Medicine College  of  Veterinary  
Medicine D.V.M. 398

Source:  Academic  Health  Center,  University  of  Minnesota  
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contributed to the gain in the School of Public Health 
enrollment and planned, incremental class size 
increases in the College of Veterinary Medicine have 
raised its enrollment over the past #ve-year period.

!e health professions programs remain in strong 
demand with the Twin Cities campus Medical School 
showing the greatest number of applications (Table 
3-19). 

In 2012, there were 1,276 health professional degrees 
granted by the University—up from 1,197 in 2011 
(Table 3-20). Academic Health Center (AHC) programs 
currently train nearly 70 percent of Minnesota’s health 
care workforce and sponsor the state’s only pharmacy, 
dentistry, and veterinary medicine programs. 

Recent data show that the AHC trains:

nursing faculty 

are quite high. As illustrated in Figure 3-EE, the 
graduation rates of all of the 2008 matriculating classes 
across the health programs exceed 80 percent.

Source:  Academic  Health  Center,  University  of  Minnesota  

  Program Enrolled

Clinical  Lab  Science  B.S.   236     58     55  

Dental  Therapy  B.S.D.T  
&  M.D.T   28     11     10  

Dental  Hygiene  B.S.   129     23     21  

  1,198     187     98  

Medicine-‐Duluth   1,487     87     60  

  3,669     298     170  

Nursing  B.S.N.   705     144     128  

Doctor  of  Nursing     141     88     77  

Master  of  Nursing   305     67     62  

Therapy   471     88     48  

Pharm.D.   674     122     107  

Master  of  Public  Health   1,014     521     174  

Veterinary  Medicine  
D.V.M.   948     193     100  

  11,005     1,887     1,110  
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Dental  Hygiene  
(B.S.)

Dental  Surgery  
(D.D.S.)

Medical  Doctor  
(M.D.),  Duluth

Medical  Doctor  
(M.D.),  Twin  

Cities

Nursing  (B.S.N.) Nursing  
Practice  
(D.N.P.)

Pharmacy  
(Pharm.D.)

Veterinary  
Medicine  
(D.V.M.)

  Program UMN  School Degree  
Awarded Campus Number  

Awarded

Dental  Hygiene
B.S. 23

M.D.H. 4

Dental  Surgery D.D.S. 109

Dental  Therapy B.S.D.T.,  M.D.T. 9

Medicine

Medical  School

M.D. 217

Mortuary  Science B.S. 33

Physical  Therapy D.P.T. 45

Nursing School  of  Nursing

B.S.N. 124

M.N. 66

D.N.P. 58

Pharmacy College  of  Pharmacy Pharm.D. 157

Public  Health
School  of  Public  Health

M.P.H. 180

Healthcare  Admin M.H.A. 74

Center  for  Allied  
Health  Programs

M.O.T. 39

Clinical  Lab  Sciences B.S. 49

Veterinary  Medicine College  of  Veterinary  
Medicine D.V.M. 89

Source:  Academic  Health  Center,  University  of  Minnesota  

Source:  Academic  Health  Center,  University  of  Minnesota  
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More than half of the 2012 graduates in selected health 
professions programs indicated they used loans to 
#nance their education. A majority of all students at 
the health professional doctorate level supported their 
education with loans (Table 3-21).

!e health profession schools and programs strive 
to foster learning environments where di$erences 
are valued and learners are trained to be culturally 
competent professionals prepared to meet the needs of 
populations served. !is requires active recruitment 
and retention of students, faculty, and sta$ from 
underrepresented groups and from programs designed 
to increase diversity in the healthcare workforce. 
Racial, ethnic, and gender distributions (respectively) 
of health professions students over the past #ve years 
are illustrated in Table 3-22 and Figure 3-FF.  !e 
racial, ethnic, and gender statistics have remained 
constant during the #ve-year period.

In 2012, 169 (20.3 percent) of the 832 students enrolled 
in the Medical School self-identi#ed as multicultural. 

Number  of  
Graduates

%  with  
Loans

Average  
Loans

Doctor  of  Dental  Surgery  (D.D.S.) 109 84.4 $208,005

Medical  Doctor  (M.D.) 217 90.8 $158,125

Doctor  of  Pharmacy  (Pharm.D.) 157 94.3 $133,490

Master  of  Nursing  (M.N.) 66 92.4 $48,506

Bachelor  of  Science  in  Dental  Hygiene  (B.S.) 23 91.3 $33,137

58 58.6 $48,733

Bachelor  of  Science  in  Nursing  (B.S.N.) 124 71.8 $34,239

Source:  Academic  Health  Center,  University  of  Minnesota  

2008 2009 2010 2011 2012

American  Indian 1.5% 1.6% 1.8% 1.5% 1.5%

7.2% 7.0% 7.4% 7.2% 8.0%

4.1% 4.3% 4.1% 3.6% 3.3%

2.0% 2.2% 2.2% 1.8% 1.6%

2.3% 2.1% 2.3% 2.5% 2.8%

White 76.9% 78.5% 76.4% 73.6% 72.0%

Unknown 6.0% 4.3% 5.8% 9.8% 10.8%

Source:  Academic  Health  Center,  University  of  Minnesota  

Source:  Academic  Health  Center,  University  of  Minnesota  

Female Male

!e Duluth campus of the Medical School is ranked 
second in the nation for enrolling and graduating 
Native American students. !e 2012 BSN degree 
students within the School of Nursing comprised 378 
students, 74 (18.6 percent) of whom self-identi#ed as 
American Indian, Asian, Black, Hawaiian, Hispanic, 
or international. Of the 478 students enrolled in the 
School of Dentistry programs (dental, dental hygiene, 
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and dental therapy), 96 (or 20.1 percent) self-identi#ed 
as multicultural. In the College of Pharmacy, 100 
(or 22.7 percent) of the 441 students self-identify as 
international, African American, American Indian, 
Asian, or Hispanic. In the Clinical Laboratory Sciences 
program, the student enrollment in 2012 comprised 
46.4 percent black/African American, Asian, Latino 
and Hispanic, and Paci#c Islander ethnicities.  

!e University o$ers a number of workforce 
pipeline programs to promote health careers in 
underrepresented groups and increase diversity in 
the health professions. !e Health Careers Center 
(HCC) o$ers a variety of resources and events for 
high school students and undergraduates at the 
University. It also has a partnership with the O%ce 
of Undergraduate Admissions to host prospective 
students and their families twice weekly to learn about 
educational choices in the Academic Health Center. 
Services include high-quality, well-informed, in-person 
meetings with pre-health students and career changers. 
An estimated 7,000 to 10,000 pre-health students and 
their families meet with or attend an HCC event or 
course each year. !e Health Careers Center hosted 
over 2,500 students in the high school visit program for 
2012. In 2012, over 9,800 K-12 students participated in 
42 Minnesota Area Health Education Center Network 
health careers exploration programs throughout 
Minnesota. 

Minnesota’s Future Doctors (MFD) is a multiple-
year program designed to provide opportunities for 
Minnesota residents—those who are economically 
disadvantaged, members of a group underrepresented 
in medicine, or from a rural background—to prepare 
to apply to medical school. MFD students demonstrate 
high academic potential and are the #rst ones in their 
families to attend college. To date, the program has 
admitted a total of 324 scholars. Of those, 235 have 
decided to continue pursuit of a career in medicine. At 
this point, 77 of those scholars have been accepted into 
medical school and the remaining 158 plan to apply in 
the near future. 

!e School of Dentistry o$ers the Saturday Academy, 
which is designed to encourage science-based careers 
and an interest in dentistry among high school 
students from underserved communities. Now in its 
second year, participants are partnered with dental 
students and spend 20 Saturdays taking science and 

math classes as well as participating in hands-on 
dentistry-related activities at the School of Dentistry.  
!e Summer Dental School Experience o$ers 
disadvantaged undergraduate students science review 
classes, Dental Admission Test (DAT) preparation, 
hands-on experiences in dental simulation, and 
health disparities sessions that culminate in a poster 
presentation to students, faculty, and sta$.

!e University’s health profession programs provide 
a critical infrastructure to healthcare in Minnesota as 
a pipeline for workforce development and biomedical 
research. !e programs also generate signi#cant 
economic impact. 

and trains nearly 70 percent of the health profes-
sionals in Minnesota in cooperation with a network 
of major a%liates, including Hennepin County 
Medical Center, the Minneapolis Veterans A$airs 
Health Care System, Regions Hospital, Children’s 
Hospitals and Clinics, and a major partner, Fair-
view Health Services.

trained in over 1,500 healthcare delivery sites 
throughout Minnesota, with many sites in rural or 
underserved communities. !roughout the clinics 
and hospital sites, AHC health professionals see 
more than one million patients each year.

money that the AHC receives generates more than 
$2 million in new business activity in Minnesota.

than $400 million in research grants each year, ac-
counting for half of the University’s entire research 
portfolio. 

!e Academic Health Center is nationally recognized 
for developing new models of interprofessional 
practice and education that will have profound health 
bene#ts. In September 2012, the U.S. Department 
of Health and Human Services Secretary Kathleen 
Sebelius announced that the University of Minnesota 
was designated the nation’s sole coordinating center 
for interprofessional education and collaborative 
practice a"er a peer-reviewed competitive process.  
Now named the National Center for Interprofessional 
Practice and Education, this $12M public-private 
partnership between the Health Resources and 
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Services Administration and four private foundations 
leads, coordinates, and studies the advancement of 
collaborative, team-based health professions education 
and patient care as an e%cient model for improving 
quality, outcomes, and cost. It is the sole center to 
provide leadership, scholarship, evidence, coordination, 
and national visibility to advance interprofessional 
education and practice as a viable and e%cient health 
care delivery model. By aligning the needs and interests 
of education with health care practice, the National 
Center aims to create a new shared responsibility for 
better care, added value, and healthier communities.

!e National Center’s e$orts are grounded in 
nine interdependent goals intended to enhance 
interprofessional education and collaborative practice, 
as outlined by Health Resources and Services 
Administration (HRSA):

1) Provide unbiased, expert guidance to the health 
care community on issues related to Interpro-
fessional Education and Collaborative Practice 
(IPECP);

2) Provide supporting evidence to build the case for 
IPECP as an e$ective care delivery model to engage 
patients, families, and communities in their own 
healthcare; 

3) Identify exemplary IPECP environments to serve 
as training sites where IPECP competencies can be 
modeled, learned, and practiced; 

4) Prepare academic and practice faculty and precep-
tors to teach interprofessional competence through 
curriculum development and ongoing quality 
improvement activities; 

5) Collect, analyze, and disseminate data metrics to 
assess the e$ectiveness of IPECP models; 

6) Coordinate IPECP scholarly, evaluation, and dis-
semination e$orts to share innovative, evidence-
based, best-practice IPECP models; 

7) Evaluate the impact of team-based care on patient, 
family, and community health and healthcare out-
comes;

8) Develop new, and support and/or enhance existing, 
team-based IPECP programs across the US; and

9) Convene and engage IPECP thought leaders, edu-
cators, practitioners, and policy-makers to build 
consensus and bring national attention to IPECP 
agenda. 

Center initiatives at the national, state, and local 
levels are underway. Numerous national and state 
organizations have approached National Center 
leadership for engagement and presentations including: 

Franken, O%ce of Congressman Collin Peterson, 
O%ce of Congressman Keith Ellison, O%ce of 
Congresswoman Betty McCollum, U.S. Department 
of Veterans A$airs, American Medical Association, 
IBM Corporation, and the Institute for Health Care 
Improvement. !e center’s director and deputy director 
were invited to the White House Health Policy Meeting 
in fall 2012.

!e work of the National Center will further advance 
the existing work in interprofessional education and 
practice occurring throughout the health professions 
programs at the University. !e work of the National 
Center is grounded in the Minnesota 2008 health 
care reform legislation and the relationship with 
the Academic Health Center programs. !e rapidly 
changing delivery environment in Minnesota and 
the nation challenges health professions education to 
match pace.  

An emerging e$ort in Minnesota, “!e Minnesota 
Nexus,” is the learning laboratory for National Center 
concepts and ideas. It is the interface created between 
key stakeholders and the University of Minnesota 
to better align the transformational changes in 
care delivery with the challenges of educating and 
training the next generation of health professionals. 
!e state’s health systems leaders, policymakers, and 
educators perceive a gap between what health care 
education provides and the needs of patients, families, 
and communities. To address this gap, in September 
2012 representatives from the University, Minnesota 
health systems, and other key stakeholders gathered 
to identify issues and priorities and develop action 
plans for educating and training health professionals 
to practice collaboratively. !e idea for !e Minnesota 
Nexus emerged from that meeting and will serve to 
lead the nation as a living laboratory for the National 
Center for Interprofessional Practice and Education. 

With rapid changes in the healthcare landscape the 
health professions programs strive to create learning 
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environments and experiences to best prepare students 
for practice in integrated delivery systems.  In early 
2013 the School of Nursing opened the Bentson 
Healthy Communities Innovation Center. !is 
11,000-square-foot center comprises a suite of rooms 
that simulate nursing care environments across the 
continuum of healthcare including: 

with large digital screen for practicing health care 
from a distance, using the center’s telehealth tech-
nology; 

a ceiling-mounted patient li" and state-of-the-art 
beds with built-in scales;

use mannequins to learn basic nursing interven-
tions like taking vital signs and performing IV 
therapy;

-
tice managing a critically ill patient; and

Designed with guidance from an interdisciplinary 
group of healthcare and design professionals, the 
simulation center features 38 remotely controlled video 
cameras, interactive video conferencing capability, 
and a medication-dispensing technology room.  !e 
center will provide students with unprecedented 
opportunities to engage in complex simulated health 
scenarios in interprofessional teams, use sophisticated 
telehealth technology, and learn emerging health 
records technology. Students work with sophisticated, 
remotely-controlled mannequins that simulate patient 
conditions and responses to nursing interventions and 
treatments; these interactions can be recorded for later 
review and can help identify areas for improvement.  

!e School of Nursing enrolls nearly 900 
undergraduate and graduate students each year and 
prepares 55 percent of the state’s advanced practice 
nurses. 

!e Bentson Center’s name honors the Bentson 
Foundation’s lead gi" of $3.7 million toward the $7.8 
million project.

!e University of Minnesota Law School o$ers an 
outstanding comprehensive legal education that 
integrates legal theory, doctrine, and practice, and 
prepares students to be skilled, motivated, visionary, 
and ethical leaders in the legal profession. As the 
legal economy continues to shi", the Law School is 
transforming its curriculum to prepare students for 
leadership roles in the public and private sectors.

Recruit Highly Prepared Students from Diverse 
Populations
In recent years, the Law School recruited an 
increasingly quali#ed, talented, and diverse student 

doctor) candidates came with the strongest academic 
credentials of any class in Law School history. !e 
class of 2015 had a median LSAT at the 95th percentile 

among the most diverse in Law School history. Twenty-
#ve percent of the students are students of color, and 
another 10 percent come from other countries. !e 
Law School also doubled its L.L.M. class from 25 to 50 
students, bringing talented lawyers from around the 
world to Minnesota for a one-year master’s program 
designed to introduce them to U.S. legal education and 
the U.S. legal system.

To achieve this level of success in student recruitment, 
the Law School pursued multiple strategies. In general, 
students are more inclined to apply to highly ranked 
schools; despite the highly competitive environment 
and the decline in state funding, the Law School has 
managed to improve its ranking in U.S. News and 
World Report to 19th. In addition, the Law School 
has expanded its e$orts to recruit promising students 
through a combination of scholarships, fee waivers, 
travel by admissions o%cers, alumni calls to admitted 
students, development of web and print promotional 
materials, and the like. But increased scholarship 
support is the most vital element in recruitment e$orts. 
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Students look closely at the net cost of attendance when 
making decisions about where to attend law school. In 
recent years, the Law School doubled its spending on 

scholarship awards.

!e Law School has taken a number of steps to improve 
diversity; in addition to sharply increased scholarship 
awards, the Law School has focused recruitment 
e$orts on schools with substantial minority student 
populations, and connected prospective students with 
student ambassadors and diverse alumni. Two years 
ago, the Law School launched the Minnesota Law Early 
Admissions Program (MLEAP). Under this program, 
undergraduate students at any of the #ve University 
campuses may apply to the Law School without taking 
the LSAT. !e program has helped recruit talented 
and diverse University of Minnesota undergraduates. 
In addition, the Law School sponsors the Minnesota 
Pre-Law Scholars (MPLS) Program, a comprehensive 
law school preparation program that is targeted to 
underrepresented undergraduate Minnesota residents. 
!is summer program provides an LSAT preparation 
course, mentoring, discussions of law school topics, 
guest speakers, and assistance with law school 
applications, essays, and questions.

Applications to the Law School have declined roughly 
20 percent in the last two years (though applications 
were up sharply in the two years before that). 
Nationally, applications are down close to 25 percent 
over the past two years. Nonetheless, the University is 
on track to recruit another highly talented class for the 
next year.

Challenge, Educate and Graduate Students
!e Law School o$ers one of the most rigorous, 
challenging, and comprehensive legal education 
programs in the country. Almost all juris doctor 
candidates graduate in three years. !e Law School 
has already initiated major changes to its curriculum, 
particularly in the formative #rst year. !ese 
innovations place the Law School at the forefront of a 
small group of law schools leading the transformation 
of legal education nationally and internationally. 
!ese changes are designed to integrate doctrine, 
theory, professional values, and lawyering skills 
throughout the curriculum, and to educate students 
in a progressive arc about the full range of lawyering 
concepts and skills. In the #rst year, students learn core 
legal skills and key principles of professionalism; in the 
second and third years, students build on the #rst-year 
foundation, explore areas of particular interest, and 
develop enhanced practical skills. Across the three 
years, students experience increasing opportunities 
for skills development in simulated and live-client 
settings, beginning with basic lawyering skills and 
legal doctrine and proceeding through advanced 
theory and highly complex problem-solving strategies. 
Drawing on the exceptional interdisciplinary capacity 
of the faculty, students are also exposed to models of 
multidisciplinary learning and community-oriented, 
teamwork-based problem solving.

Recently launched initiatives to advance these goals 
include:

law, and perspectives on the law, bringing interna-
tionalism, business skills, and critical thinking into 
the formative #rst year;

as part of the emphasis on practical skills;

year course integrating doctrine and skills; 

help train students to be problem-solving, innova-
tive lawyers with the skills to work in multiple legal 
and professional contexts; and

expose students to basic business concepts and core 
leadership skills.

Source:  University  of  Minnesota  Law  School
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Ensure A!ordable Access for Students of All 
Backgrounds
!e Law School has sharply increased scholarship 
support for its students. Roughly 91 percent of last 
year’s entering class received scholarships, with the 
average scholarship amounting to $23,626. In April 
2011, the Law School launched the public phase of its 

!e single largest campaign sub-goal is to raise $30 
million in new scholarships and other student support.  

Nonetheless, access and a$ordability remain important 
concerns. !e average law student who graduates with 
debt owes about $90,000 for law school alone (the 
national average is even higher). !e Law School will 
continue to make fundraising for student scholarships 
one of its highest priorities. In addition, the Law 
School will continue its e$orts to contain costs and 
will seek to keep tuition increases to the lowest level 
feasible without sacri#cing the quality of the education 
provided or imperiling the Law School’s ability to 
compete for the best faculty and students.

Develop Lifelong Learners, Leaders, and Global 
Citizens
!e Law School has always sought to graduate multi-
dimensional, lifelong learners. Its curriculum is 
designed to equip students in unique ways to be the 
next generation of legal and community leaders. In a 
variety of ways, the Law School prepares students and 
graduates for ful#lling and rewarding careers. 

!roughout its history, Law School graduates have 
played important leadership roles at the bench and 
bar, in the business community, in academia, and in 
the nonpro#t world. Its building is named a"er Vice 
President Walter Mondale, law class of 1956, who 
exempli#es the qualities of leadership and public 
service that a Law School education helps to instill.

147



58

TWIN  CITIES  AND  SYSTEM  CAMPUSES:    
BREAKTHROUGH  RESEARCH  

Despite an uncertain funding environment 
characterized by the expiration of American Recovery 
and Reinvestment Act (ARRA) funding, increased 
competition, and looming e$ects of sequestration cuts, 
the University maintained its competitive standing 
among peer institutions on a wide range of performance 
measures. For example, faculty and sta$ competed 
successfully for $749 million in sponsored research 
awards in 2011-12. !is marks a decrease from the 
previous year’s total of $769 million; however, this is 
primarily because of expired ARRA funding. If ARRA 
funds are excluded from the 2010-11 total, awards 
in 2012 actually increase slightly. !e University’s 
achievement of these results while reductions were 
made in many federal funding sources is a testament to 
its extraordinarily talented faculty and sta$ in a broad 
range of disciplines across all #ve campuses (Figure 
3-HH).

Continued success in securing funding will require 
vigilance and dedication to transforming the 
University’s research enterprise. Initiatives such as 
MnDRIVE represent the promise of new partnerships 
with the state to produce key research outcomes—
thereby positioning the state as a leader in key industries 
and improving the quality of life for all Minnesotans.

Risk Recalibration

initiative has led to more informed decision making, 
with a focus on enhancing innovation, creativity, 
productivity, and overall performance. !e initiative 
has also provided relief from some of the #nancial, 
personnel, and systems costs associated with the 
University’s regulated culture. To date, the University 
has: 

work plan, with quanti#cation of impact where pos-
sible.

such as reduced administrative burden and fre-
quency of laboratory inspections, less burdensome 
reporting cycles, and pre-paid license options for 
industry research. (See page 60 for details about 
this innovative new approach called “Minnesota 
Innovation Partnerships,” or MN-IP.)

Increase  sponsored  research  support,  

Promote  peer-‐leading  research  

knowledge  for  the  public  good.

pursue  path-‐breaking  
discovery  and  inquiry  that  
has  profound  impact  on  the  

and  world.
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Research Infrastructure Investment-Recurring 
Funds Secured
In recognition of the critical need to plan for research 
infrastructure needs and to identify a reliable funding 
source, President Kaler charged University leaders with 
establishing and funding a comprehensive research 
infrastructure plan. An investment pool totaling $3 
million was established, which will fund research 
services or equipment and specialized support sta$. 
Researchers from all campuses are eligible for awards 
ranging from $50,000 to $1 million, with colleges 
providing matching funds.

Grant Match and Grant-In-Aid
Some external funders require an institution to match 
funds to a speci#c grant activity. As grant processes 
become more competitive and federal funds diminish, 
the demand for such institutional matching funds 
continues to increase, resulting in higher levels of 
required institutional investment. !e University works 
in partnership with colleges throughout the grant 
proposal process to coordinate the University’s total 
commitment in matching funds, which averages about 
$2 million annually.

$2.8 million of funding to 101 University recipients 
in #scal year 2012. In most cases, these internal 
research grants are not the sole source of support for 
research activities—rather, they act as seed money for 
developing projects to the point of attracting more 
complete, external funding.

Interdisciplinary Proposal Preparation Support 
Program
!is new program provides funding to supplement 
administrative resources needed to prepare 
interdisciplinary proposals involving more than 
one principal investigator from di$ering colleges or 
di$ering disciplines within a college. !is may take 
the form of temporary sta$ or student employees 
back-#lling routine clerical services so as to free time 
for regular sta$ to prepare the proposal. !e program 
provides a minimum of $2,500 in matching funds in 
support of each proposal preparation e$ort. 

MNDRIVE
An ambitious $36-million initiative included in the 
University’s 2014-2015 biennial budget request to the 
state, MnDRIVE (Minnesota Discovery, Research 
and InnoVation Economy) seeks to establish a new, 
ongoing partnership with the state. !e aim is to 
advance Minnesota’s economy, position the state as a 
leader in key industries, and improve quality of life for 
all Minnesotans. MNDRIVE focuses on four strategic 
areas over the biennium:

manufacturing

Biomedical Discovery District
Opened in 2013, the Cancer and Cardiovascular 
Research Building is the latest addition to the 
Biomedical Discovery District.

!e University’s Biomedical Discovery District is a 
complex of the most advanced research buildings found 
anywhere in the country. Within the #ve buildings that 
form the district, researchers pursue discoveries that 
will change the face of health care now and throughout 
the future.

In partnership with the state, the University developed 
the Biomedical Discovery district to allow researchers 
from across the University to work side by side, 
unlocking new cures and therapies for our most 
challenging health conditions. !e district is also key 
to Minnesota’s continued leadership in the biosciences. 
Most importantly, it’s our belief that when disciplines 
meet, discoveries happen. !e Biomedical Discovery 
District is the place where ideas are born, developed, 
and pushed forward.

Clinical Trials and Clinical and Translational 
Science Award
Upon receiving a $50 million Clinical and 

University joined a national consortium of 60 
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institutions committed to improving human health 
by streamlining science, transforming training 
environments, and improving the conduct, quality, and 
dissemination of clinical and translational research.  
Strategic goals of the consortium are:

capability;
-

ment of clinical and translational scientists;

and

Since then, the University has been working to expand 
its capacity to translate scienti#c breakthroughs into 
improved health. Key steps taken in 2012 include:

for research teams, including the Clinical Research 
Ethics Consultation Service, Informatics Consult-
ing Service, and consultation for bench-to-bedside 
translation.

collaborate with research teams, including an Insti-
tutional Review Board Specialist, Research Naviga-
tor, and Project Manager for early stage translation-
al research.

REDCap for data management, UMN Pro#les for 
research networking, and the Clinical Translational 
Research Portal to manage the business side of 
clinical research.

-
plications, databases, and analytical tools to support 
the operations of research and clinical care for all of 
health sciences.

-
ment programs for faculty members, health sci-
ences students, and undergraduate students.

led councils that help guide the research agenda; 
formed collaborative community and University 
research teams; and funded community-engaged 
research in health disparities and health equity, 
rural health, child health, and systems for health 
improvement.

an informed, empowered, and activated community 
that collaborates with researchers and practitioners 
to improve the health of their populations.

insurers, and employers to collaborate on improv-
ing the care experience, improving the health of 
populations, and reducing per capita costs of health 
care.

to kick start researchers’ innovative ideas to im-
prove health.

Minnesota Futures Program
Modeled a"er the highly successful National 
Academies “Keck Futures Initiative,” this program 
o$ers up to $250,000 for interdisciplinary groups 
to develop new ideas into externally competitive 
projects. !e 2013 recipients both focus on new cancer 
treatments.

Technology Commercialization: Minnesota 
Innovation Partnerships
!e University’s new method for handling intellectual 
property arising from research projects funded by 
business and industry partners is called “Minnesota 
Innovation Partnerships,” or MN-IP. !is approach—
the #rst of its kind in the nation—eliminates the need 
for protracted negotiations over rights to intellectual 
property that may result from industry-funded 
research. With MN-IP, a company sponsoring research 
at the university can pre-pay a fee and receive an 
exclusive worldwide license with royalties taking e$ect 
only in cases of signi#cant commercial success. MN-IP 
o$ers the added advantage of removing the uncertainty 
and #nancial concerns that surround industry-funded 
research projects. MN-IP is expected to make the 
University of Minnesota a research destination of 
choice for major corporate partners looking to sponsor 
research at a world-class research university. Since MN-
IP’s launch in December 2011, more than 40 companies 
have signed master research agreements through the 
program.
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Research in the Public Interest
!e University’s public engagement agenda engages 
faculty and other investigators from all collegiate units 
in conducting research in the public interest.  From 
among the 50 academic units and research institutes 
that provided data on their community engagement 
activities, 66 percent report that they conduct 
research in the public interest.  !e units that support 
community-engaged research initiatives work with 
faculty, departments, and colleges to leverage funding, 
provide technical assistance, and develop quality 
partnerships with community-based constituents.  A 
sample of units that facilitated research in the public 
interest follows.

Center for Animal Health and Food Safety: !e 
center secured funds from the USDA to establish 
the Food Policy Research Center. !e new center 
will perform integrated analyses of food and nutri-
tion policies in the areas of consumers, food, and 
nutrition. !e center will bring together researchers 
from the College of Veterinary Medicine, College of 
Food, Agricultural, and Natural Resource Sciences, 
School of Public Health, Humphrey School of Pub-
lic A$airs, and Extension.  
Center for Rural Design: Working on the South-
east Foodshed Planning Initiative, the Center for 
Rural Design connects communities of Southeast 
Minnesota with cutting-edge University research to 
enhance the local food system. !e Center for Rural 
Design is collaborating with the Foodshed Analysis 

foodshed analysis to better understand where and 
what edible food is produced, what the average diet 
consists of, and how and where local food produc-
tion can be increased.
Center for Transportation Studies and Center for 
Integrative Leadership:  In collaboration, these 
two University of Minnesota centers have con-
ducted interactive focus groups over the past year 
to identify and develop research needs statements 
and knowledge-building priorities for the Min-
nesota Local Road Research Board (LRRB). By the 

and sta$, representing rural and urban areas, and 
25 University of Minnesota researchers participated 
in the focus group. !e LRRB utilizes research need 
statements (developed annually) to address short-

term research needs, and knowledge-building pri-
orities (developed on a #ve-year cycle) to address 
long-term, complex transportation issues.  Both 
research need statements and knowledge-building 
priorities are included in the LRRB annual request 
for research proposals that result in approximately 
$500,000 in annual transportation research funding 
for the University of Minnesota.  
Center for Urban and Regional A!airs (CURA):  
In 2012, CURA helped connect 46 faculty and 326 
students from 48 University of Minnesota depart-
ments and programs with 153 non-pro#t and 
governmental units across the state through 46 
research and 81 technical assistance projects. 
Clinical and Translational Science Institute’s 
(CTSI) O$ce of Community Engagement for 
Health:  In 2012, the CTSI O%ce of Community 
Engagement for Health developed and conducted a 
six-session Community Research Institute, train-
ing 28 sta$ from eleven community organizations 
on components of basic research. !e group also 
provided three training sessions and multiple 
consultations to University faculty and community 
members on community-based participatory re-
search; awarded a total of $400,000 to twelve com-
munity health collaborative pilot projects led by the 
University-Community Partnerships; pilot-tested a 
community training workshop, certifying 33 com-
munity members on research ethics; and convened 
four statewide meetings of 800 University and com-
munity leaders to advance the agenda of improved 
health for all Minnesotans.
Healthy Youth Development Prevention Research 
Center: A group of parents, young people, youth-
serving professionals and community-engaged 
scholars focused on Latino communities are work-
ing in close partnership to co-create ¡ENCUEN-
TRO! !is is a program designed to build Latino/a 
adolescents’ life skills and their connection with 
caring adults while supporting them in adopting 
behaviors that promote positive health outcomes.  
!e research project is in its fourth year of commu-
nity-partnered research focused on the promotion 
of healthy youth development.
Institute on the Environment (IonE): !e institute 
pursues research-based solutions to global chal-
lenges in #ve key areas: energy; food and land use; 
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2010 2011 Percent  
Change  
2010-‐11Total* Public  

Rank Total* Public  
Rank

1 $2,004   $2,145   +7%

2 U.  of  Michigan  –  Ann  Arbor $1,184   1 $1,279   1 +8%

3 $1,023   3 $1,149   2 +12%

4 U.  of  Wisconsin  –  Madison $1,029   2 $1,112   3 +8%

5 Duke  U. $983   $1,022   +4%

6 U.  of  California  –  San  Diego $943   4 $1,009   4 +7%

7 U.  of  California  –  San  Francisco $935   6 $995   5 +6%

8 U.  of  California  –  Los  Angeles $937   5 $982   6 +5%

9 Stanford  U. $839   $908   +8%

10 $822   7 $899   7 +9%

11 U.  of  Pennsylvania $836   $886   +6%

12 Columbia  U. $807   $879   +9%

13

14 Ohio  State  U.  –  Columbus $755   10 $832   9 +10%

15 Penn.  State  U.  –  University  Park $770   9 $795   10 +3%

*Dollars  in  millions

freshwater; population and development; and whole 
systems. !rough over 50 exploratory research 
projects, IonE has brought together experts in more 
than 20 disciplines to leverage more than $69 mil-
lion in external support for environmental research 
for the University. 
Minnesota Center for Reading Research:  In 
2012, the Minnesota Center for Reading Research 
expanded its partnerships by adding 17 public and 
charter K-12 schools and educational organizations 
in #ve counties across eleven cities in Minnesota 
and Wisconsin. !is included onsite bi-directional 
relationships with six partner schools in Minneapo-
lis serving approximately 3,000 students.
Urban Research and Outreach-Engagement 
Center (UROC): UROC has committed research 
expertise to the Northside Achievement Zone’s $28 
million Promise Neighborhood Project. Fourteen 
student researchers serve as survey takers, work-
ing with over 400 households to track longitudinal 

data to assess the project. !e goal is to ensure 
every child within an 18-by-13-square-block area 
on Minneapolis’s near north side #nishes school 
college-ready.  

Water Resources Center (WRC): !e WRC hosted 
a Watershed Research Symposium in February 2013 
to construct a water resources #ve-year research 
agenda in Minnesota. Researchers, state decision 
makers, practitioners, and citizen representatives 
met to discuss the current state of research in man-
aging Minnesota’s water resources and to identify 
information gaps that require additional research.  

Faculty Entrepreneurial Leave Program
Successful startup companies have a knowledgeable 
entrepreneur at the helm and top-notch experts 
to bring an innovation to fruition. University of 
Minnesota startups are no di$erent, and entrepreneurs 
o"en report the involvement of inventors as being 
instrumental to the company’s success. 
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!e new Faculty Entrepreneurial Leave Program grants 
temporary leave for faculty inventors who want to help 
an external organization commercialize a product 
or service that uses University intellectual property, 
knowledge, know-how, or information. Eligible faculty 
could also be engaged in activities that demonstrate 
substantial institutional bene#t, or in innovative and 
collaborative projects that further the public good.

University Research Performance Summary 
Research expenditures topped $847 million, up eight 
percent from the high-water mark of $786 million set 
the previous year. Table 3-23 presents the research 
expenditure data for the top 15 research institutions for 
2011 and shows that the University retained its eighth-
place ranking among public research universities. It is 
important to note the data represent only the research 
expenditures for the Twin Cities campus because of 
a change in the National Science Foundation’s survey 
methodology. Now, each system campus is tracked 
individually instead of in aggregate. Had all campuses 
been included, the system total would have reached 
$872 million.

Technology Commercialization
!e University continued its strong performance and 
productivity in 2012. With two exceptions, all metrics 
show improvement over the previous year (Table 3-24). 
A record twelve startup companies were launched, 
topping the previous record set last year when nine 

FY  2007 FY  2008 FY  2009 FY  2010 FY  2011 FY  2012

Disclosures 193 217 244 255 250 321

New  U.S.  Patent  Filings 51 52 65 66 78 115

New  Licenses 77 63 44 67 76 71

Startups 4 2 3 8 9 12

281 306 399 457 426

Gross  Revenues* $65.2   $86.9 $95.2 $83.8 $10.1 $45.7

Non-‐Glaxo  Revenues* $8.5   $7.9 $8.7 $8.6 $10.1 $10.7

Outgoing  Material  Transfer  Agreements 67 106 171 271 313

*Dollars  in  millions

startups were launched. !ere was an unanticipated 
jump in revenue collected from Ziagen, the anti-HIV 
agent used in AIDS treatments around the world. 
Even though patents on the drug in various markets 
continue to expire, worldwide sales were unexpectedly 
strong. Nevertheless, the royalty stream will be 
exhausted in the very near future.

be an area of increased focus, as it is one of the #ve 
accountability measures that the University will track 
to receive #ve percent of its biennial appropriation from 
the state.

At the invitation of the U.S. Department of Commerce, 
President Kaler spoke on the topic of “University 
Technology Transfer and Industry Collaboration” 
during a gathering of university presidents in early 
October 2012. His talk was part of a larger, two-part 
forum held at the Department of Commerce and the 
White House. Subsequent correspondence from a 
Commerce o%cial stated:

“…the breadth of programming and initiatives at 
Minnesota was surprising and encouraging to many 
in the audience, particularly given that you were able 
to make these changes in a manageable period of time. 
Minnesota is a leader in the #eld of innovation and 
entrepreneurship and we are therefore very happy that 
you were able to share your university’s programs and 
experiences.”
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Build  community  partnerships  that  enhance  the  value  
and  impact  of  research  and  teaching.

Promote  and  secure  the  advancement  of  the  most  

Connect  the  University’s  
academic  research  and  
teaching  as  an  engine  of  

-‐
ing  society’s  most  complex  

challenges.
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TWIN  CITIES  AND  SYSTEM  CAMPUSES:    
DYNAMIC  OUTREACH  AND  SERVICE  

Community-engaged research and teaching initiatives 
enhance the University’s capacity to produce research 
of signi#cance and improve educational experiences of 
students. !ey also position the University to address 
society’s most complex challenges. Accomplishing 
these goals requires a coordinated e$ort that moves 
beyond individual, discrete community projects. !ese 
e$orts engage faculty and students from all collegiate 
units in connecting the University’s research and 
teaching initiatives to important societal issues (Figure 
3-II)

Institutionalizing Public Engagement 
!e University’s public engagement agenda focuses 
on deepening the use of community-engaged and 
community-partnered work with activities to further 
the research and teaching goals of academic units, 
and to address critical and important societal issues.  
To further this work, the University implemented a 

set of initiatives designed to enhance the institution’s 
capacity to deepen community engagement e$orts 
across colleges and academic departments:

Engage-
ment Academy for University Leaders in fall 2012. 
Traditionally housed at Virginia Tech, this was 
the #rst time the program was hosted by a partner 
institution. !e MN Engagement Academy brought 
together 50 University engagement leaders and 50 
engagement leaders from other states across the 
country. !e Academy provided an opportunity for 
strategic planning and professional development 
among lead professionals and practitioners (e.g., 
faculty, research directors, etc.) who facilitate their 
university’s public engagement work. 

President’s Community-Engaged Scholar 
Award was presented to a professor in the College 
of Design. !is newly established award recognizes 
one faculty or sta$ member annually for exemplary 
engaged scholarship in that person’s related #eld of 
inquiry. !e recipient of the award demonstrates 
a longstanding academic career that embodies the 
University’s de#nition of public engagement.  

(Full  model  on  page  5)
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Engaged Department Grant Program sup-
ports development of public engagement within a 
department’s research and teaching activities. Since 
the program’s inception in 2008, 42 departments 
have applied and 20 grants (ranging between $7,500 
and $10,000 each) have been awarded. Pre-post 
assessments reveal robust progress among partici-
pating departments in their e$orts to make public 
engagement a more integral feature of their re-
search and teaching programs. 
New faculty and sta! orientation programs pro-
vide resources, opportunities, and contact informa-
tion to support community engagement e$orts.  
New students engage in a half-day service project in 
the community as part of Welcome Week, during 
which they re&ect on how to connect their aca-
demic and engagement interests. Each year, these 
orientation programs reach approximately 50 new 
faculty, more than 200 new employees, and nearly 
5,000 incoming students.

Public Engagement Council addressed 15 
policy issues including: liability policies for com-
munity-engaged practices; academic standards for 
community-based learning; faculty rewards for en-
gaged scholarship; metrics for assessing community 
engagement outcomes; intellectual property issues 
in community-partnered work; graduate student 
community engagement opportunities; and imple-
mentation of a Twin Cities campus course designa-
tor for community-based learning experiences.  

Public Engagement Metrics Committee 
(PEMC) produced a Phase I Metrics Framework 
for public engagement, which identi#es goals and 
potential data sources to address each of the #ve 
University-wide strategic priorities. !is prelimi-
nary framework will guide data collection for 60+ 
units and will allow for aggregation of some data 
across units and centers, providing a more complete 
picture of the impact public engagement activities 
have on students, faculty, the University, and exter-
nal communities.

research centers and pro-
grams provided 228 grants to support research col-
laborations among faculty, students and community 
organizations statewide. Projects focused on topics 
including educational achievement of young people 
and the creation of sustainable food systems. In an 

e$ort to enhance the University’s community-cam-
pus funding opportunities, Healthy Foods, Healthy 
Lives Institute and the Center for Urban and 
Regional A$airs partnered to build a network of the 
University’s community-focused grant programs to 
share best practices and better coordinate e$orts for 
a greater collective impact.  

!e University of Minnesota is among a handful of 
leading research universities that have a comprehensive 
plan for building a fully engaged university. Although 
a number of publications have begun ranking college 
and university contributions to the public good, there 
is much skepticism about how such rankings can fully 
and accurately assess contributions to the public good.  
Nonetheless, the rankings o$er a glimpse into how 
external entities perceive the societal contributions of 
universities, and they allow universities to compare 
these perceived contributions.

!e most widely cited of these rankings is the 
Washington Monthly. Although the reputation of the 
University has improved since the inception of the 
rankings, the University ranks third to last among 
its comparison group (see Table 3-25) and currently 
ranks 28 of 281 universities included in the assessment.  
Several other indicators are shown in Table 3-26:

universities to receive the Community Engagement 
designation in 2006, and was singled out as an 
exemplar and a model for other applicants.  

members of !e Research Universities Network 
for Civic Engagement, a national consortium of 
leading research universities focused on advancing 
the public engagement agenda in higher education.

Talloires Network, an international consortium of 
220 colleges and universities devoted to advancing 
social responsibility in higher education through 
research and teaching initiatives.

-
versity ranks 8th (71st overall) in the number of 
students who go on to serve in the Peace Corps and 
2nd (22nd overall) in the percentage of work-study 
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Washington  Monthly  

2007 2009 2010 2011 2012

U.  of  California  –  Berkeley 3 1 2 3 5

U.  of  California  –  Los  Angeles 2 3 3 2 6

14 14 16 23 8

U.  of  Michigan  –  Ann  Arbor 6 18 7 10 13

U.  of  Wisconsin  –  Madison 18 30 23 29 18

U.  of  Florida  –  Gainesville 26 45 42 28 21

U.  of  Illinois  –  Urbana-‐Champaign 11 24 64 38 22

19 9 5 19 23

Ohio  State  U.  –  Columbus 12 20 46 42 37

Penn.  State  U.  –  University  Park 5 7 35 47 98

*Rankings  for  2008  are  not  available
Source:  Washington  Monthly  Annual  Survey

positions (34 percent) that are community service-
oriented.  Additionally, the University ranks 3rd 
(61st overall) in the hours of service contributed to 
communities.    

In 2010, the University worked with researchers at 
University of California-Berkeley to develop civic 

Received  
Community  
Engagement  

Member  of  
TRUCEN

United  States  
Peace  Corp  

Rank

Percent  of  
Community  
Service  Work-‐

Study

Community  
Service  Hours  

Rank

1 Ohio  State  U.  –  Columbus 2008 Yes 82 23% 83

2 Penn.  State  U.  –  University  Park 2008 No 83 24% 150

3 U.  of  California  –  Berkeley Yet  to  apply Yes 34 18% 125

4 U.  of  California  –  Los  Angeles 2006 Yes 25 20% 11

5 U.  of  Florida  –  Gainesville Yet  to  apply No 38 9% 150

6 U.  of  Illinois  –  Urbana-‐Champaign 2008 No 65 24% 150

7 U.  of  Michigan  –  Ann  Arbor 2008 Yes 29 11% 43

8

9 Yet  to  apply Yes 73 39% 150

10 Yet  to  apply Yes 23 18% 150

11 U.  of  Wisconsin  –  Madison 2008 Yes 30 17% 97

Source:  Washington  Monthly

and community engagement components of the 
Student Experience in the Research University survey, 
which was administered to University of Minnesota 
undergraduates in 2010, 2012, and 2013.  Survey results 
from 2012 are available online (engagement.umn.edu).
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!e University remains an active member of 
national and international peer networks devoted 
to strengthening the role of public engagement 
in higher education. Examples include: Campus 
Compact; Imagining America; APLU Council on 
Engagement and Outreach; Committee on Institutional 
Cooperation Engagement Council; Communities-
Campuses Partnerships for Health; National 
Engagement Academy; International Association 
for Research on Service-Learning and Community 
Engagement; Coalition for Urban and Metropolitan 
Universities; the National Review Board for the 
Scholarship of Engagement; Engagement Scholarship 
Consortium; and the Tailoires Network. 

Colleges and academic departments across the 
system rely on centers, units, and programs to 
bring community engagement into their research 
and teaching programs. Examples of community 
engagement activities these units facilitated include: 

Center for Advanced Studies in Child Welfare:  
!e Child Welfare Video Wall provides an interac-
tive webpage in which users were able to contribute 
to a national dialogue on issues related to child 
welfare by recording short, 60-90 second video 
responses to one of the questions posed.
College of Education and Human Development 
(CEHD) International Initiatives: !e College 
matched 16 international students and seven alum-
ni families for “international ambassadors” din-
ners in 2012. !e dinners were designed to create 
international understanding, support international 
students, and engage local alumni.  In addition, 
CEHD’s International Initiatives placed 78 teachers 
and pre-service teachers in local schools for cultural 
and observational practicum experiences.
Center for Learning Innovation: !e Roches-
ter campus graduated its #rst class of Bachelor of 
Science in Health Sciences students in May 2012. 
!e students, many of who partnered with local 
community organizations, applied their classroom 
knowledge to real world issues to complete their 
required capstone experience.

Consortium on Law and Values in Health, Envi-
ronment, and the Life Sciences:  !is year’s public 
lecture on adolescent brain development and law 
attracted over 225 people from the University, local 
law schools, adolescent mental health practitioners, 
law enforcement professionals, and Minnesota 
senators, representatives, and judges involved in 
juvenile justice.  
Food Policy Research Center (FPRC): !e FPRC 
conducted innovative public policy research on 
food and nutrition, helping to prepare brie#ng 
reports for the University and Minnesota on topics 
such as safety assessment of genetically engineered 
foods, changing agricultural landscape, and supple-
mental nutrition assistance programs.  
Human Rights Center:  In 2012, the Human Rights 
Center supported 34 fellows who engaged in excit-
ing and meaningful service and advocacy projects 
in Minnesota, the United States, and around the 
world. !e fellows dedicated their skills and ex-
pertise to critical areas such as healthcare access, 
children’s rights, civic engagement, employment 
discrimination, environmental justice, immigra-

and women’s human rights.  
Institute on the Environment: 140 high school 
students, college students, and young adults from 
around the state gathered in February 2013 on the 
University’s St. Paul campus to share their vision for 
the future of Minnesota’s environment at the Next 

-
mental Quality Board asked student representatives 

Minnesota Environmental Congress in March.  
Learning Abroad Center: !e center provided 
innovative international learning experiences that 
expanded and rede#ned the world for a diverse 
population of students, faculty, and sta$.  Many of 
the learning abroad programs involve signi#cant 
international community-based engagement and 
experiential learning. Speci#cally, the Minnesota 
Studies in International Development (MSID) 
program seeks to engage students, sta$, faculty, and 
community members in dialogue and reciprocal 
learning with people from Africa, Asia, and Latin 
America. Topics include local and global problems, 
with a particular emphasis on development issues. 
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Metropolitan Design Center:  In the past year, 
the center conducted twelve regional scale urban 
design projects and eight community projects in the 
Twin Cities—all of which addressed issues of urban 
sustainability and livability.  
Minnesota Center for Reading Research:  Over 
the past year, the center expanded its partnerships 
with 17 public and charter K-12 schools and edu-
cational organizations within #ve counties across 
eleven cities in Minnesota and Wisconsin. !is in-
cluded onsite relationships with six partner schools 
in Minneapolis serving almost 3,000 students.  
O$ce of Civic Engagement: UMD approved the 
implementation of a community-based learning 
course designator.  !e designator will allow stu-
dents to search for courses that speci#cally partner 
with communities.  
School of Music: Approved funding for 20 addi-
tional “mini-grants” that provided opportunities for 
faculty and graduate students to undertake projects 
that incorporated high level music making or learn-
ing with community partners. !ese projects cov-
ered a wide range of activities including bringing 
in high-quality performing partners, scholars, and 
experts; establishing meaningful, ongoing relations 
with K-12 and community education organizations; 
reaching out to new audiences and encouraging 
lifelong learning in the arts; and addressing social 
justice issues through collaborative performance.  
UMore Park:  UMore Park engaged 110 students in 
related courses, internships, and capstones over the 
past year, which brings the total number of students 
involved in publicly engaged research, education, 
and outreach to over 300.  
Undergraduate Leadership Minor: Fi"y-#ve Uni-
versity students were involved in community-based 
#eld experiences in the Cedar Riverside neighbor-
hood, #ve high schools, one elementary school, and 
other nonpro#ts as part of their requirements.  
West Central Research and Outreach Center:  In 
2012, the center hosted the #rst annual Organic 
Dairy Day, attracting over 70 farmers and enthu-
siasts interested in grazing-based, organic dairy 
production. !e event will be repeated in 2013 and 
will build on and address the dairy research being 
conducted at the West Central ROC.  

While many of the University’s community 
engagement initiatives focus on advancing research and 
teaching agendas, a large portion of these initiatives 
focus on providing direct outreach and service to 
challenged communities. !e 2012 engagement survey 
found that 78 percent of units (n=74) reported working 
on local issues, while 66 percent work regionally, 64 
percent work statewide, 42 percent nationally, and 34 
percent internationally. Examples of this work include:

Center for Small Towns (CST): CST provides 
assistance on community and economic develop-
ment projects—o"en involving more research or 
expertise than small towns can a$ord or provide 
themselves. CST works with Morris faculty and stu-
dents to address challenges and issues facing rural 

Arts and Culture Summit. !e summit focused on 
the intersection between community and economic 
development with rural arts. !e two-day summit 
brought 280+ rural artists, mayors, council mem-
bers, and professionals in rural development to the 
Morris campus.    
College of Food, Agricultural, and Natural 
Resource Sciences (CFANS):  Partnering with six 
youth-focused community organizations, CFANS 

Youth: !e Bud Markhart Urban Youth and Food 
Day.” !e event hosted 65 high schools students of 
color for a full day of workshops on various urban 
food-related issues.
College Readiness Consortium: Forty-four middle 
and high schools across Minnesota implemented 
Ramp-Up to Readiness™, a school-wide program 
designed to help prepare all students for post-
secondary success. In addition, 90 principals in 
#ve schools districts participated in the Minnesota 
Principals Academy.  
Healthy Foods, Healthy Lives Institute: In 2012, 
the Health Food, Healthy Lives Institute awarded 
over $250,000 in Community-University Partner-

-
versity researchers and community partners. !ese 
e$orts include participatory action research and 
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other strategies for addressing community-identi-
#ed problems related to food, nutrition, and health. 

Program continues to help strengthen a wide range 
of communities within Minnesota, including Native 
American, Hmong, and Latino populations. One 
of the exciting partnerships to which the institute 
awarded a second year of funding  in 2012 is the 
Body and Soul Project for Kwanzaa’s Northside 
Community. !e Body and Soul Project supports 
the Kwanzaa Church community in its e$orts to 
increase healthy behaviors and decrease obesity and 
associated risk factors. In 2013, the project ex-
panded its focus to include stress management and 
reduction interventions.  
Hennepin-University Partnership (HUP):  HUP 
hosted an event attended by 200 Hennepin County 
sta$ to learn about the latest research on infant 
brain development and what this knowledge means 
for those who work with families in need. County 
sta$ have indicated that several follow-up actions 
are under way to improve the county’s interface 
with families with young children.  
Program in Health Disparities Research (PHDR):  
!e Clipper Clinic project is a partnership with 
PHDR and many nonpro#ts in the Twin Cities.  !e 
goal of the partnership is to take high-quality health 
care to underserved communities in the comfort-
able and trusted environments of the neighborhood 
barbershop. Services o$ered include blood pres-
sure checks, glucose and cholesterol monitoring, 
STI screening, and insurance education. In the 
past year, Clipper Clinic has been o$ered at eight 
barbershops around the Twin Cities. Over 150 indi-
viduals have been screened.  
Resilient Communities Project (RCP): RCP 
facilitates University-community collaboration 
working with one community each academic year.  
RCP convenes a wide-ranging expertise of Univer-
sity faculty and students to address local projects 
that advance community resilience and sustain-

ability.  In 2012-13, RCP worked with the City of 
Minnetonka on 14 locally identi#ed projects in 25 
courses from eight University colleges. In the past 
year, over 150 University students were actively 
engaged in the project.   
Southern MN Area Health Education Center 
(AHEC):  Working with the Rice Regional Dental 
Clinic, the Southern MN AHEC provides dental 
health profession students with community out-
reach experiences to address oral health needs and 
promote rural oral health careers.  
UMD Center for Economic Development:  To 
encourage entrepreneurship for students ages 
14-18, UMD’s Center for Economic Development 
developed UMD Teen Enterprise. Teen Enterprise 
is a weeklong camp that provides youth training in 
business and entrepreneurship while also strength-
ening the ties between UMD and the local business 
community.  Students from UMD Labovitz School 
of Business and Economics served as instructors 
and mentors during the week-long camp.  
Urban Research and Outreach-Engagement Cen-
ter (UROC): UROC has worked in a%liation with 
36 distinct partnerships and 68 unique organiza-
tions in the areas of education and lifelong learning, 
community and economic development, and health 
and wellness, all in the urban core. Over 2,000 
people, from community members to University 
faculty, visit UROC each month to hold meetings, 
deliver classes, attend public meetings, and view the 
art gallery. UROC averages 72 external meetings a 
month.    

the number of research centers and other units 
working on various issue areas, as reported in the 2012 
engagement survey.
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61%  -‐ Salaries  and  Fringe

39%

3%  -‐ Consultants  and  PurchasedPersonnel
2%  -‐ Repairs and  Maintenance

6%  -‐ All  Other

10%  -‐ Student  Aid

6%  -‐ Utilities

12%  -‐ Supplies  and  Services

TWIN  CITIES  AND  SYSTEM  CAMPUSES:    

Talented faculty and sta$ are critical to the strength 
and success of the University of Minnesota. Recruiting 
the very best people and supporting them throughout 
their careers are essential to providing students with 
a world-class education and meeting the University’s 
research and public engagement responsibilities 
(Figure 3-KK). Because more than 60 cents of every 
dollar are spent on the total compensation (salary, 

wages, fringe) of University faculty and sta$ (Figure 
3-LL), the strategic management and engagement of 
the most important resource—the people—is a critical 
priority. Nearly two-thirds of the annual compensation 
budget funds University personnel directly engaged in 
mission delivery and support, including direct academic 
providers (faculty and other instructional personnel), 
higher education mission support (student services, 

Recruit  and  place  talented  and  diverse  faculty  and  

Engage  and  retain  outstanding  

the  highest  standard  of  
excellence.
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health science support, and general mission support 
such as librarians, scientists, curators, etc.), and fellows, 
trainees, and students in academic jobs (Figure 3-MM).

In the fall of 2011, the O%ce of Human Resources 
(OHR) initiated a strategic planning process to meet 
President Kaler’s challenge of operational excellence. 
OHR reviewed the University’s systems, policies, and 
practices and found them (like those at many other 
public universities) in need of updating to meet current 
and future workforce needs. OHR brought together a 
broad stakeholder group and identi#ed four strategic 
imperatives: 

Human Resources and other units; 

better decision making; and 

OHR’s vision to “create the diverse workplace of 
the future where people are engaged, connected, 
thriving, and achieving” is a strong complement to 
the University’s expressed goal to “engage exceptional 
faculty and sta$ who are innovative, energetic, and 
dedicated to the highest standard of excellence.” When 
OHR’s strategic plan is fully implemented, HR systems, 
policies, and practices will be integrated across the 
University and aligned with Operational Excellence 
goals and strategies.  

In 2011-12, the University conducted a comprehensive 
workforce analysis, which demonstrated that the 
University’s total headcount has grown only three 
percent from 2001-11, even as the University is serving 
more students per employee, granting more degrees 
per employee, and expending more sponsored dollars 
(Figure 3-NN). !e graph on the le" indicates that both 
the University’s enrollment and number of degrees 
granted are growing faster than is its workforce. 
Similarly, the graph on the right shows the University’s 
research expenditures are outpacing growth in the 
workforce. !is means each University employee is 
doing more every year to support a growing academic 
enterprise.

*  Excludes  American  Recovery  and  Reinvestment  Act  funds  
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Productivity measures like these illustrate the ability 
and dedication of the University’s faculty and sta$. 
!e University also tracks the ethnic and gender 
diversity of its workforce over time to ensure broad 
representation and diverse perspectives among faculty 
and sta$ (including Academic Professional and 
Administrative, Civil Service, and labor-represented 
employees) (Figure 3-OO). During the past decade, the 
University’s percentage of faculty of color has increased 
every year but one, up from 11.8 percent in 2003 to 
17.6 percent in 2012. Likewise, the percentage of female 
faculty increased a full 6 percentage points, from 28.6 
percent in 2003 to 34.6 percent in 2012. During the 
same period, the percentage of sta$ of color grew from 
11.7 percent to 13.8 percent, while the percentage of 
female sta$ held steady at just under 60 percent.

In early 2013, the Minnesota Legislature asked the 
University to conduct a third-party “spans-and-
layers” analysis of four central administrative units: 
human resources, budget and #nance, information 
technology, and purchasing services (procurement). 
Sibson Consulting looked at 608 positions total in these 
four units, and found that each has an appropriate 
number of layers—or levels—between senior leadership 
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and front-line employees, but can potentially improve 
operational e%ciency by increasing spans of control, or 
the number of direct reports per supervisor. Sibson also 
found that employee compensation in these four areas 
is at market rates for higher education and slightly 
lower than in the private sector. 

Metrics like these provide a good snapshot of the 
University’s performance in key areas. At the same 
time, additional analysis of these and other numbers 
can provide deeper insights into how well the 
University manages and deploys its human resources. 
!e University will continue to re#ne and build on the 
2012 workforce analysis and the preliminary “spans-
and-layers” report issued by Sibson. !ese e$orts, in 

redesign and other initiatives, will provide greater 
clarity regarding compensation and career paths, 
e$ective decision-making, and optimal organizational 
structure in the future.

Professional development opportunities and support 
for faculty and sta$ throughout their careers are 
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essential to fostering a workforce that is “engaged, 
connected, thriving, and achieving.” To that end, the 
University of Minnesota provides and encourages a 
number of programs and initiatives designed to ensure 
faculty and sta$ have opportunities to learn, grow, 
and advance. OHR’s Organizational E$ectiveness 
unit delivers these programs for sta$; for faculty and 
instructional personnel, they are provided primarily 
through the Provost’s O%ce, the Center for Teaching 
and Learning, and the Center for Writing.

Programming and Initiatives for Faculty
!e Center for Teaching and Learning (CTL) is 
a campus-wide center that serves the University 
community through a commitment to exceptional 
teaching and learning. Its goals are to advance 
campus initiatives on teaching and learning, initiate 
and sustain educational partnerships with campus 
units, and deepen the pedagogical knowledge of the 
University teaching community. CTL’s core services 
include career-span professional development 
programs such as early career and mid-career 
programs, credit-bearing courses for graduate students 
in the International Teaching Assistant and Preparing 
Future Faculty programs, consulting services for 
all members of the teaching community, and a host 
of workshops and seminars customized for each 
University audience. CTL’s exceptional website displays 
tutorials and resources for advancing the quality of 
teaching on the Twin Cities campus.

Academic chairs and heads also play a critical role 
in establishing and nurturing a productive working 
environment for their faculty and sta$. !e University 
o$ers a comprehensive, full-year Provost’s Leadership 
Program for Academic Chairs and Heads, speci#cally 
targeting new chairs and heads and focused on 
mentoring faculty and sta$, handling student issues, 
and addressing diversity and faculty life-course issues. 
!e University also holds workshops for chairs and 
heads on a wide variety of topics, including promotion 
and tenure, post-tenure review, and annual reviews of 
faculty to ensure that these leaders are knowledgeable 
about policies and procedures. 

In addition, the University has greatly expanded 
its participation in the CIC Academic Leadership 
Program, sponsored by the Committee on 
Institutional Cooperation (CIC). University faculty 

participants in this program meet with a wide range of 
university leaders to discuss paths to leadership, roles 
of administrative o%ces, and decision-making. !ese 
meetings supplement three weekend seminars.

!e Women’s Faculty Cabinet provides leadership 
to improve and enrich the academic and professional 
environments for women faculty on the Twin Cities 
campus. !e cabinet recommends and responds 
to University policies a$ecting women faculty and 
promotes the University’s e$orts in recruiting, 
mentoring, and retaining women faculty.

Programming and Initiatives for Sta!
!e 2013 President’s Excellence in Leadership 
(PEL) program (formerly known as the President’s 
Emerging Leaders program) is engaging 26 mid-
level sta$ in leadership development opportunities 
aligned with the University’s emphasis on operational 
excellence. !e program features educational and 
experiential components incorporating unit-based 
change management projects, work with a senior leader 
mentor, and creation of an individual development 
plan. A total of 260 sta$ have participated in this 
leadership program (2001-2012), and 67 percent of 
PEL graduates still at the University have moved into 
higher-level leadership roles.

!e Regents Scholarship Program supports bene#ts-
eligible employees in furthering their formal education 
by providing substantial tuition bene#ts for degree 
programs and other courses. During 2011-12, more 
than 1,600 employees participated in the program. 

!e Employee Career Services program provides 
services ranging from career development workshops 
to individual career counseling (by appointment 
and walk-in) in support of position or classi#cation 
changes, advancement opportunities, career re-tooling, 
or non-renewal counseling. In the last four years, 600 
sta$ members have attended a career development 
workshop; in the past year alone, approximately 150 
sta$ members have met with a career counselor or 
attended the walk-in lab.

!e Professional Development program continues 
to o$er employees opportunities to build skills and 
increase knowledge in several areas. !is past year, 
more than 1,050 sta$ members attended instructor-
led courses and an additional 375 attended courses 
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via UM Connect. With the goal of providing more 
professional development content and making it 
available 24/7, in summer 2013 the University piloted a 
program with Skillso", a provider of 6,000-plus online 
courses. !e purpose of the pilot is to test the viability 
of online courses for University sta$ and faculty 
and determine their usefulness as part of an overall 
professional development program. Sta$ members are 
already taking advantage of other learning and skill-
building opportunities: in 2013, University employees 
recorded more than 8,000 registrations for technical 
training courses or modules to upgrade their skills and 
knowledge to work with major enterprise-wide systems. 

Programming and Initiatives for Supervisors 
and Managers
Supervisor training is the primary vehicle for 
developing sta$ and faculty supervisor and manager 
skills. During the past year more than 520 participants 
have attended a variety of supervisory/management 
courses and labs. Evaluations indicate that 88 percent 
of the participants agreed or strongly agreed that they 
were satis#ed with the course they attended.

!is year the Keys to Supervision and Supervisory 
Core Skills programs were both totally revamped. 
!e amount of instructor led, face-to-face training 
was reduced by 30 percent, and the content was 
modularized so participants can attend in any order 
that meets their needs. Several sessions have been 
conducted and archived using UM Connect. !e 
amount of independent pre-work has increased, putting 
additional responsibility for coursework and learning 
on the participant; however, sta$ and faculty now have 
increased &exibility regarding when and where they 
access these courses. 

Organizational Development and Change 
Management Services
OHR’s Organizational E$ectiveness unit provides a 
broad range of organizational development consulting 
services to help leaders and managers develop a strong, 
positive working environment. Common areas of 
service include change management strategies, strategic 
planning, dealing with con&ict, communication, 
leadership coaching, and organization design. 
Approximately 100 units were provided services and 
resources in the past year. 

As the University moves forward in the 21st century, 
many enterprise-level changes will be required in 
mission-critical services and in the systems that deliver 
and support them. Organizational E$ectiveness also 
provides services to manage the “people” side of these 
enterprise changes. !e Enterprise Systems Upgrade 
Program (ESUP) is one such initiative, and signi#cant 
change resources have been assigned to assist with and 
support those a$ected by system changes across the 
University. In addition, a consistent and customizable 
change management approach and set of tools (online 
and o'ine) are available to help enterprise leaders 
assess needs, apply techniques, and measure progress.

As global competition for outstanding faculty and 
sta$ continues to intensify, the University must attract 
and develop the best, brightest, and most committed 
people, and provide the inspiration, empowerment, 
rewards, and recognition to keep them. Strategies to 
address faculty and sta$ compensation and recognition 
are critical priorities for the University.

Maintaining Competitive Total Compensation 

Commitment to maintaining competitive total 
compensation for employees remains strong, despite 
the economic climate of the past several years. 
However, the University began falling behind the 
market in terms of average salary increases in #scal 
year 2010. As a result, in December 2012, average salary 
increases at the University were 1.8 percent below 
the education market and 3.2 percent below the local 
market (Figure 3-PP).

Looking more speci#cally at faculty on the Twin 
Cities campus, the University has been consistently in 
the middle of the pack compared to its selected peer 
institutions nationally (Figure 3-QQ). !e perennial 
top three with regard to faculty salary in this peer 
group—University of California Berkeley, University of 
California Los Angeles, and University of Michigan—
are signi#cantly above other peers; however, the tight 
cluster of universities in the middle means that even 
a relatively modest increase in faculty salaries could 
result in a change in rank and competitive position. 
!e University will closely monitor salaries across the 
board to ensure it remains competitive and can attract 
and retain talented faculty and sta$.
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High-quality, comprehensive, and a$ordable health 
and retirement bene#ts are key components of the 
University’s e$orts to attract and retain top faculty 
and sta$. Bene#ts are well managed to be cost e$ective 
for the University and of high value to employees. 
For example, the University’s health care program, 
UPlan, has low administrative expenses, even though 
its population has a higher-than-average risk pro#le: 
95 cents of every dollar spent pays for claims rather 
than overhead. Additionally, since 2007, the UPlan 
has performed at the low end or below the national 
health care cost trend every year except one (Figure 
3-RR), resulting in approximately $27.4 million in cost 
avoidance for 2012 alone. !e bars show the national 
average healthcare cost increase (a range) by year; the 
line shows the actual cost increase for the UPlan during 
the same years.

Another key component to managing health care costs 
and improving employee productivity and satisfaction 
is the University Wellness Program. !e program 
includes a number of strategies for evaluating and 
improving health and wellness:

Wellness Program Incentives. During 2012, a 
Wellness Points Bank replaced cash incentives in 
place since 2006. Participants earn points in one 
year in order to qualify for a medical premium 
reduction during the following year.
Health Evaluation Tools. Employees monitor their 
health using an annual online Wellness Assessment 
as well as biometric health screenings that provide 

fasting cholesterol, fasting blood glucose, blood 
pressure, and body composition. Comparing 2012 
Wellness Assessment results with those of prior 
years, all health risks for University employees have 
been reduced by 10.8 percent, which is well above 
the best-in-class 5-to-6-percent average reduction 
achieved by other programs administered by the 
University’s wellness program vendor. 
Health Improvement Programs. Several programs 
help employees, retirees, and spouses/same sex 
domestic partners either improve or maintain their 
health, including in-person or phone-based health 
coaching; the Step It Up walking program; Online 
Healthy Living Programs providing a step-by-step 
approach to addressing 13 health risk areas; weight 
management programs; the Fit Choices program 
rewarding participants who exercise at a health 
club, University recreation center, or other #tness 
facility eight times or more per month; stress man-
agement programs; and the farmers markets on the 
Twin Cities and Duluth campuses. 

A #ve-year study conducted with the University’s 
School of Public Health showed savings in health care 
claims costs of $1.63 for every $1 invested, including a 
33 percent reduction in hospital costs and a 40 percent 
reduction in avoidable (lifestyle-related) hospital costs. 
A second one-year study of just the #tness program 
has shown early indication of savings in health care 
costs and absenteeism of $1.70 for every $1 invested. 
Additionally, the University’s score of 129 on the 
HERO Scorecard, which is used to benchmark wellness 
programs at public and private employers, surpasses 
the national average score of 91.  !e University 
Wellness Program also received a gold award through 
Hennepin County’s 2012 Wellness by Design awards.  

Recognizing Outstanding Performance
Since 2004-05, signi#cant progress has been made to 
increase the visibility and the number of recipients 
of the Outstanding Achievement Award, Award of 
Distinction, Alumni Service Awards, honorary degrees, 
and other awards. !e University of Minnesota 
actively promotes distinguished faculty as they 
compete for national and international research and 
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teaching awards. In cooperation with distinguished 
faculty members, previous award winners and senior 
leadership, e$orts are being made to:

nomination procedures for the most prestigious 
national awards,

strong candidates, as well as potential nominators,

the application processes, and

Minnesota nominees.

!e research, teaching, and service of University of 
Minnesota faculty continue to be celebrated through 
research professorships, institutional teaching awards, 
and recognition of various types of institutional 
service. Faculty at the University of Minnesota also 
continue to garner considerable recognition for their 
scholarly pursuits. In the fall of 2012, an alumnus 
of University of Minnesota Duluth was awarded the 

coupled receptor. In the last #ve years, faculty members 
at the University have been recognized in all major 
academic award categories, including the American 

Fellowships (nine), the Institute of Medicine (seven), 
the National Academy of Engineering (two), and the 
National Academy of Sciences (six). 

Beginning in fall 2013, a new faculty and sta$ employee 
engagement survey and action-planning process 
will be implemented systemwide. !is new annual 
process will replace the biannual Pulse Survey and 
will include a brief survey focused on key drivers of 
employee engagement. Recent research has shown 
that engagement profoundly shapes the quality of 
experiences and outcomes in the workplace, including 
retention of top talent. A key feature of the new process 
will be a systematic e$ort to help leaders (e.g., deans, 
vice presidents, department chairs, and directors) 
take meaningful and timely action to address survey 
results. To accomplish this, results of the survey will 
be distributed soon a"er the survey is complete, and 
a variety of new tools and resources will be available 
to assist leaders in creating and implementing action-
plans. !e primary goal of this initiative is to support 
and enhance local work environments in order to 
advance the academic enterprise.

In the fall of 2013, the University will participate in 
Harvard University’s Collaborative on Academic 
Careers in Higher Education (COACHE) survey. 
!e results of the survey—covering responses to 
questions about perceptions of tenure, institutional 
climate, culture and collegiality, institutional 
policies and practices, and global satisfaction—will 
produce actionable data that can help inform faculty 
development work aimed at fostering a culture of 
support and success. !e results of the survey include 
peer comparisons from other universities. 
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TWIN  CITIES  AND  SYSTEM  CAMPUSES:    
OUTSTANDING  ORGANIZATION  

!e principal goal of support and administrative 
units at the University is to sustain and enhance 
the teaching, research, and outreach mission of the 
University. Administrative and support units strive 
for stewardship, service, and management excellence, 
with the goal that the University be known as much 
for its service and business innovation as for its high-
quality research, education, and outreach (Figure 3-SS). 
Achieving this goal requires working across a large, 
complex organization that has distinct needs for each 
of its academic units, operating in diverse competitive 
environments, and responding to external forces.

In addition, many education, research, and 
service programs are becoming more integrated, 
interdisciplinary, and interdependent. !ese linkages 
are the result of advances in knowledge, the breaking 
down of traditional disciplinary boundaries, and 
increased funding for multi-disciplinary and multi-
institutional research.

In order to strengthen the University’s administrative 
and support services, the University has focused its 
e$orts under the umbrella of Operational Excellence. 
!e two primary objectives of the University’s 
Operational Excellence e$orts are to enhance service 
delivery and reduce administrative costs and e$ort 
so that savings can be reallocated back into the core 
teaching, research, and public service mission.

!e University has adopted a model of administrative 
support that clearly de#nes the roles, responsibilities, 
and accountability of academic and administrative 
units; maximizes value and improves quality and 
e%ciency; and responds nimbly and quickly to 
changing needs and dynamic external factors. 
Instilling a systemwide commitment to excellence 
requires moving beyond continuous improvement 
into an era of transformative change throughout the 
organization.

As the University moves forward with its Operational 
Excellence e$orts, administrative and support units are 
guided by the following principles. 

Be  responsible  stewards  of  physical  resources.

Promote  performance,  process  improvement,  

Ensure  a  safe  and  healthy  environment
for  the  University  community.

Focus  on  quality  service.

Be  responsible  stewards  
of  resources,  focused  on  
service,  driven  by  perfor-‐
mance,  and  known  as  the  

best  among  peers.
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Principles to Guide the Selection of Operational 
Excellence Initiatives

-
ment with a focus on steadily reducing administra-
tive costs.

duplication.

and enhance organizational &exibility and adapt-
ability.

-
cies. 

-
ic priorities.

Principles to Guide the Implementation of 
Operational Excellence Initiatives

change. 

change” from individual units to campus or organi-
zation-wide level.

organization; break down silos.

e$ectiveness.

!e global economic downturn and the new budget 
challenges facing higher education make it increasingly 
important that the University establish clear #nancial 
measures to demonstrate its #nancial condition and its 
ability to successfully manage its #nancial operations. 

!e set of #nancial data and related ratios outlined 
below provides a means to evaluate the #nancial 
strength and direction of the institution. !e ratios 
help to analyze the #nancial solvency and viability of 
the University and focus on its ability to meet current 
and future #nancial requirements. 

!e #rst four ratios re&ect the primary or most critical 
ratios used by Moody’s Investors Services (Moody’s) for 
the purpose of assigning a debt rating to the University. 
!ese four ratios paint a picture of the #nancial health 
of the organization. !e resulting ratios are compared 
to the median ratio associated with the University’s 
current Aa1 debt rating. !is Aa1 debt rating is 
one notch below AAA, the top debt rating assigned 
by Moody’s. !e remaining two ratios have been 
developed to provide additional measures to evaluate 
#nancial viability. Financial ratios always consist of one 
number divided by another. 

1. Total Financial Resources to Direct Debt
!e #rst ratio compares total #nancial resources to 
direct debt. Total #nancial resources re&ect the total 
#nancial wealth of the institution. !e institution 
counts not only its total net assets but also the net 
assets of the key a%liated foundations, including 
assets held in permanent endowments. Non-#nancial 
resources, primarily the University’s capital assets, 
are not included. !e ratio measures the coverage of 
the direct obligations of the institution by all of the 
resources of the institution by dividing total #nancial 
resources by direct debt. !e higher the ratio, the 
stronger the #nancial condition of the institution. 

2. Expendable Financial Resources to Direct 
Debt
!e second ratio measures expendable resources to 
direct debt. !e ratio measures coverage of debt by 
#nancial resources that an institution can access in 
the intermediate term due to temporary spending 
restrictions. !e amount includes unrestricted 
resources that are available for immediate expenditure. 
In the #rst ratio, the total #nancial resources including 
permanent endowments were divided by the total 
direct debt for the year; in the second ratio only 
“expendable” resources (#nancial resources that are 
expendable over the long run) are divided by direct 
debt. If expendable funds equal long-term debt, for 
example, the ratio would be 1.0. When expendable 
funds are twice the amount of long-term debt, the ratio 
is 2.0. Similar to the #rst ratio discussed above, the 
higher the ratio, the stronger the #nancial condition of 
the institution.
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3. Actual Debt Service to Operations

!e third ratio measures the debt service burden on the 
annual operating budget. To compute this ratio, actual 
annual debt service (principal plus interest) is divided 
by total operating expenses. A high ratio indicates a 
greater burden of debt service as part of the annual 
operating expenses of the institution which could 
compromise the ability of the institution to meets its 
mission activities. Certainly not all debt is bad, but 
it is important to ensure that the annual debt service 
payments are not consuming an increasing amount of 
the annual budget. 

4. Expendable Financial Resources to Operations
!is ratio is computed by dividing the total resources 
that an institution could spend on operations—the 
same numerator as in ratio #2—by the total operating 
expenses for the year. As an example, if funds that 
could be spent were $4 million and total operating 
expenses were $2 million, the ratio would be 2.0 ($4 
divided by $2). In this scenario, the institution could 
exist for two years with no new additional revenue 
before all the expendable resources were gone. If 
the situation was reversed and funds that could be 
spent were two million dollars and total expenses 
over the year were four million, the ratio would be 
0.5 ($2 divided by $4). In this second scenario the 
institution could operate for only six months without 
new additional revenue. Relative to the Moody’s 
benchmarks, the higher the ratio, the better the 
#nancial outlook.

5. Operating Margin
!e point of the #"h ratio is to show the results of the 
institution’s general operations—is the excess margin 
by which annual revenues cover operating expenses 
positive or negative and by how much, i.e., what is the 
surplus (or de#cit) by which annual operating revenues 
exceed operating expenses? In business terms, is the 
institution making money or losing money in its basic 
mission activities? One understands immediately why 
this ratio is so important—if an institution is losing 
money in its basic operations over a period of time, 
eventually the institution will no longer be viable and 
will have to close. !at point is more easily identi#ed in 
retrospect than it is at the time, but one of the purposes 
of reviewing the operating margin each year is to 

provide a bellwether to warn of impending #nancial 
distress.

6. Return on Financial Resources
!e sixth ratio, the return on #nancial resources, 
takes the change in total net assets, both restricted 
and unrestricted, from the beginning of the year to 
the end and divides that number by the total net assets 
at the beginning of the year. It might be helpful to 
compare this ratio to the operating margin. Whereas 
the calculation of the operating margin only includes 
the current year’s operating results for the University, 
the change in net assets used in the calculation of 
the return on #nancial resources includes everything 
that happened over the year—expected, unexpected, 
the stock market, operations, and the a%liated 
foundations’ net assets. Both unforeseen and planned 
events can and will a$ect the return on #nancial 
resources. As a result, decreases are not a cause 
for concern if the #nancial reason for the drop is 
understood and is a one-time #nancial event from 
which the institution can recover. 

Table 3-27 highlights the ratios for the University 
for the three most recent #scal years, compared with 
Moody’s median for FY2012 for Aa1-rated institutions. 

Budget Development and Planning
In 2006-07, the University implemented a fully-
allocated revenue and cost budget model. All revenues 
and all costs of the institution are attributed or charged 
to the units whose primary mission is teaching, 
research, or public service (primarily the colleges on 
the Twin Cities campus and each system campus). 
Most revenues &ow directly to these units as they are 
generated; the state appropriation is allocated annually 
to them by the Board of Regents; and the costs of 
all support or administrative functions are charged 
to them through a series of allocation formulas that 
vary by cost “pool.” !ese units are held accountable 
for the #nancial activities that occur within them, so 
they are responsible for understanding and managing 
their diverse revenue streams and their costs of 
operation, including their direct cost of mission work 
and the indirect or support costs they are charged 
through the budget model. !is type of #nancial 
model requires transparency in decision making by 
academic leadership and a concentrated e$ort on 
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2010 2011 2012
Moody’s  2012  Aa1  

Median

Total  Financial  Resources  to  Direct  Debt 3.49 3.74 3.75 2.32

Expendable  Financial  Resources  to  Direct  Debt 2.36 2.61 2.62 1.76

2.63% 3.00% 3.00% 3.30%

0.71 0.86 0.87 0.66

1.95% 3.36% 2.63% 4.80%

Return  on  Financial  Resources 8.43% 17.43% -‐5.15%  * 2.50%

the part of all support and administrative units to 
provide value-added, excellent service. It promotes 
incentives for sound #scal management and continuous 
improvement, as all units bene#t from lowering costs 
and maximizing revenues.

In support of its #nancial and budgeting model, the 
University has recently developed two e$orts that will 
guide planning and budgetary analysis into the future. 
!e #rst is a long-range #nancial planning model that 
projects revenues and costs for a desired number of 
years into the future based on a set of assumptions. 
!e goal is to provide a tool for leadership to predict 
the budget challenge in any given year or years under 
a “current operations” assumption scenario and then 
to highlight revenue and expense options that can 
be pursued to address academic goals and budget 
challenges. !e assumptions for de#ned revenue 
sources or cost categories can be adjusted throughout 
the year as new information is available, making this 
tool &exible for decision making.

!e second e$ort is an in-depth analysis of the fully 
allocated costs and revenues for each of the University’s 
mission activities. Based initially on 2009-10 data, and 
updated for 2010-11 and 2011-12, the study identi#es 
what the University spent on the direct and indirect 
(support) costs for instruction, research, public service, 
auxiliary operations, and student aid. Calculations 
are done at the all-University level and by college 
and campus. Using the cost data, the study includes 
a methodology to calculate the full instructional cost 
per full-year-equivalent student at the undergraduate, 

graduate, and professional level—University averages, 
as well as calculated costs per college/campus. !e 
study also identi#es which revenue sources paid for 
each of those mission activities. !e intention is to use 
the rich information uncovered in this study to better 
understand what drives costs in the di$erent units and 
what the potential impact will be on these activities as 
revenues change over time. !e data is meant to o$er 
an internal comparison of results over time, rather than 
a way to measure against other institutions.

Space Utilization
!e Twin Cities campus contains over 24 million 
gross square feet of space. Because the cost of energy, 
building maintenance, and custodial services for 
University facilities represents a signi#cant portion 
of the University’s operating budget, its ability to 
ensure its #nancial strength is directly a$ected by its 
ability to e%ciently utilize facilities. Prudent use of the 
University’s space inventory will save money and move 
toward a more sustainable facilities model.

!e University has established a goal to improve the 
utilization of University space to decrease operating 
and lease costs on the Twin Cities campus and to 
reduce the University’s space inventory and demand 
for leased space. To that end, a cross-functional team 
is developing and prioritizing strategies for improving 
space utilization, including: focusing capital investment 
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on existing space by emphasizing renewal, replacement, 
and space e%ciency projects in capital plans; 
developing new space management tools through 
UM Analytics; implementing Work+, the University’s 
alternative workplace strategy program, to align 
space with how people work today and reducing the 
demand for net new space; and continuing e$orts to 
decommission obsolete buildings and terminate leases. 
!e team is guided by the following principles:

space than it can a$ord to operate, maintain, and 
support.

type, quality, and quantity of space required for 
programs to function e$ectively.

incentives for maximizing the e%ciency and e$ec-
tiveness of space resources.

!e program has removed 14 buildings totaling 310,000 
square feet from the active inventory. !ese removals 
will save the University approximately $1.1 million per 
year in operating costs and remove $33 million from 
the facility condition assessment ten-year needs total.

Facilities Condition
!e University employs multiple strategies to address 
ongoing facilities needs and maintain the varied 
portfolio of buildings that support diverse program 
needs on the Twin Cities campus. !e Facilities 
Condition Assessment (FCA) is used to prioritize 
renewal needs over the next ten years and target 
renewal investments that enhance reliability and 
mitigate risks. !e FCA triages buildings into those 
that require long-term investments, those that need 

short-term investments, and those where no investment 
is required in alignment with academic priorities. 
!e data are also used to help determine whether 
to decommission or demolish buildings that do not 
represent a good long-term investment, as well as to 
construct new facilities where existing space does not 
meet program needs.

Results: Facilities Condition Needs Index (FCNI)
!e Facilities Condition Needs Index (FCNI) is a ratio 
of the cost to maintain reliable operations over the next 
ten years to the cost of replacing all facilities. !e index 
is used to monitor the condition of buildings; a small 
index value indicates better conditions than a large 
index value.

!e Twin Cities campus has had a higher FCNI 
(ten-year needs to replacement ratio) than that of 
comparable institutions during the past #ve years. 
Table 3-28 shows the estimated replacement value, 
projected ten-year needs, and FCNI value of the Twin 
Cities campus. 

!e required capital to maintain the current FCNI 
Ratio is estimated at $160 million per year. !e actual 
funding average over the past #ve years has been $110 
million per year. !e FCNI decreased nominally from 
2011 to 2012. Overall condition was sustained by the 
removal of buildings that no longer represented good 

and 1701 University Avenue SE.

Energy Conservation and Energy E$ciency
University Services Facilities Management launched 
the It All Adds Up campaign in 2009 to lower energy 
consumption and reduce waste. As a result of the It All 
Adds Up e$orts, the University has been able to avoid 

2008 2009 2010 2011 2012

FCA  Tracked  Gross  Square  Feet* 23,022,000 24,855,000 24,266,000 25,009,000 25,072,000

$5,355,000,000 $5,964,000,000 $6,344,000,000 $6,517,000,000 $6,733,000,000

Projected  10-‐year  Needs $2,213,000,000 $2,295,000,000 $2,326,000,000 $2,414,000,000 $2,412,000,000

0.41 0.39 0.37 0.37 0.36

ISES  Client  Average 0.31 0.31 0.31 0.31 0.31

primarily  due  to  inclusion  of  parking  ramp  decks.
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more than $6.3 million in annual energy costs (as of 
May 2013), with 62,000 fewer tons of CO2 released into 
the atmosphere each year (Figure 3-TT).

Most of these reductions were met through building 
recommissioning and energy e%ciency projects. 
!e University operates an aggressive building 
recommissioning program aimed at improving 
mechanical system performance and reducing energy 
consumption. Over time, building systems typically 
become less e%cient as components wear out and 
building usage changes. Simple, low-cost measures 
can reduce energy consumption by an average of 10-15 
percent, while maintaining or improving occupant 
comfort.

One current energy e%ciency project will replace 
existing stairwell lights with LED #xtures controlled 
by occupancy sensors. A recent study by Energy 
Management found that stairwells are only in use seven 
percent of the day. Rather than lighting stairwells at all 
times, the new #xtures conserve energy by dimming 
automatically when no motion is detected and then 
returning to full brightness when someone passes 
through. An estimated 4,000 #xtures will be replaced 
on the Twin Cities campus, saving approximately 1.85 
million kilowatt hours of energy annually and avoiding 
$150,000 in associated costs.

!e University’s recommissioning e$orts and the It All 
Adds Up campaign continue to save money and reduce 
the University’s overall carbon footprint (Figure 3-UU).

Sustainability
!e year 2012 marked the 150th anniversary of the 
Morrill Act and the land grant university system that 
it established. !e University’s focus on sustainability 
links directly to this comprehensive land grant mission.  
For example, landscape health, whether on farms, in 
forests, prairies, waterways, or rural or urban centers, 
connects the land grant legacy to sustainability. !e 
Board of Regents Policy on Sustainability and Energy 
E%ciency adopted in 2004 also supports decisions 
that create healthier communities for the people 
of Minnesota.  Each year, the Annual Report on 
University of Minnesota Sustainability is compiled and 
presented to the President and Board of Regents. !e 
report contains accomplishments and plans for each 
campus in addition to collaborative work across the 
system. It describes how sustainability initiatives at the 
university strengthen a commitment for operational 
excellence, engagement, academic excellence, and 
innovative research (http://bit.ly/Wg4mEs).

Metrics, External Commitments, and Recognitions

University of Minnesota campuses have participated in 
national higher education sustainability benchmarking. 
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and the Twin Cities campus received a Silver rating 
(www.stars.aashe.org).

Figure 3-UU and Table 3-29 show the ACUPCC 
milestones and targets for the University system and 
depict the timeframe for achieving these reductions.

University Services Parking and Transportation 
Services’ (PTS) programs and services support 
sustainable transportation choices that also reduce 

!e Duluth, Morris, and Twin Cities campuses 
completed a comprehensive benchmarking e$ort 
to provide institutions across the United States a 
way of measuring sustainability performance in a 
transparent way. !e Association for the Advancement 
of Sustainability in Higher Education’s Sustainability 
Tracking, Assessment, and Rating System (AASHE 
STARS) uses a common set of comprehensive 
measurements in areas of administration and planning, 
education, research, operations, and innovation. !e 

Campus
Greenhouse  Gas  
Emission  Inventory

(Data  year)

Emissions  Reported

(Metric  Tons    
CO2  equivalent

Gross  Square  
Footage

(Appx.)

Crookston Complete  (2009) 12,500 774,000 Climate  Neutrality  Target  2030

Duluth Complete  (2009) 56,500 3,416,240 Climate  Neutrality  Target  2050

Morris Complete  (2007)  
Complete  (2009)

Scope  1  &  2
13,248  (2008)
12,969  (2009)
13,272  (2010)
  8,883  (2011)

961,804

Climate  Neutrality  Target  90%  by  2015

Rochester Complete  (2009)  
In  process  (2010)

200
Est  (1000

56,000  (2009)
560,000  (2011)

Complete  (2008)  
Complete  (2010)

643,000
587,147 22,553,090 Climate  Neutrality  Target  2050
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carbon footprint. In its #rst season, the ZAP Bike 
Commuting Program, a new model linking wellness 
programs to biking, was hugely successful, registering 
more than 1,600 riders who collectively biked 619,039 
miles and reduced transportation emissions by 428,908 
pounds of CO2. !e Crookston, Morris, Duluth, and 
Twin Cities campuses all have ZAP units. PTS also 
added a third hybrid bus in fall 2012 and launched 
the NextBus system, which is expected to increase bus 
ridership. NextBus improves a rider’s experience by 
providing real-time information about bus locations 
and closest stops, making it easier to use transit.

Risk Recalibration
Risk Recalibration is aimed at addressing the 
University’s risk-averse culture by eliminating or 
rethinking redundant policies and procedures.  As part 
of the University’s Operational Excellence e$orts, the 
University’s senior leaders were challenged to identify 
University policies, procedures, and processes that 
required a recalibration of the level of e$ort associated 
with a particular process or procedure to better re&ect 
the associated level of risk to the institution.  !is 
exercise resulted in hundreds of ideas.  !ese ideas 
were prioritized and assigned to University leaders for 
implementation.  Many of these changes have resulted 
in streamlining processes and reducing administrative 
burden for lower risk issues.

Enterprise Systems Upgrade Program
!e Enterprise Systems Upgrade Program (ESUP) 
is an Operational Excellence initiative dedicated to 
improving the University’s essential human resource, 
student service, and #nancial systems, including 
a thorough reexamination and redesign of related 
business procedures. !is upgrade will enable the 
University to utilize additional enhancements and 
so"ware functionality, increase operational e%ciency 
and e$ectiveness, and improve the user experience.

!e program improves the technological backbone 
of the University’s operations and business processes. 
Examples of the transactions performed by these 
systems include:

billion annual budget.

!e upgrade is necessary at this time in order to:

-
dor support for the systems;

business functions;
-

ing technologies;

based on more consistent data; and

costs of current, highly customized systems.

Facilities Management
Facilities Management operates on a property services 
model and continues to build strong relationships with 
students, faculty, and sta$ to anticipate their needs 
and customize services to meet them.  Focusing on 
service represents a shi" away from taking care of the 
University’s buildings and toward caring for the needs 
of the people and programs in them. !is includes 
focusing on a culture that enhances productivity, 
demands accountability, and places a premium on clear 
communication. !e department has reduced expenses 
by $18 million between FY09 and FY13 budget 
(operations, ISOs, energy) including the following 
points:

to target critical equipment and programs, saving 
$5.2 million;

from $5.05 to $3.73 from 2008 to 2012;

injuries in half, and saved $1 million in workers 
compensation costs from 2008 to 2010;

$5.6 million from FY10 -12; 
-

pated to yield annual savings of $500,000;
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to public spaces in 2009, saving $3 million annually;

saving $3.1 million annually; and

by 10%, in part through expanded use of riding 
equipment and other technology.

!is year the University initiated the Enterprise 
Asset Management system (EAM) which optimizes 
management of physical assets for their entire lifecycle. 
!is multi-year project involves documenting, 
coordinating, and standardizing processes including 
preventative maintenance throughout both the Twin 
Cities and system campuses. !e University recently 
completed the visioning stage to establish an EAM 
project scope. More than 100 individuals representing 
70-plus organizations drawn from both the Twin Cities 
and system campuses participated.  !e EAM project 
is scheduled to be implemented by #scal year 2017. 
!e new focus on standardization is projected to yield 
signi#cant future savings.

Public safety is a priority for the University, which has 
one of the nation’s largest public university campuses 
located in a major metropolitan area. !e University 
has made critical investments in improving the safety 
and security of campus and its neighbors. Anchored 
in the University’s planning, the public safety strategic 
plan developed in 2006 and updated in 2010 sets forth 
critical safety strategic priorities.

Investments in Public Safety Personnel

!e University has increased #nancial and personnel 
support for public safety:

o%cers, up from 45 in 2006.
-

dent monitors who support public safety e$orts 
through bike and foot patrols, providing a direct 
radio contact to police o%cers, and providing a 
24/7 safety escort service.

Investments in Security Infrastructure
Signi#cant improvements have been made in 
enhancing surveillance and security:

2002-12 for the reduction of physical vulnerabili-
ties to its campuses. Improvements include video 
surveillance, electronic access control, emergency 
communications, and alarm systems. !ese system- 
wide investments include services for the system 
campuses, research and outreach centers, as well as 
experiment stations.

than 2,400 cameras, including over 200 cameras for 
Housing and Residential Life. Over 600 cameras 
have been installed on the system campuses and 
research and outreach centers. Over 3,200 access 
points are controlled electronically statewide. More 
than 200 campus phones are available for emer-
gency, medical, and service-related calls. !e Twin 
Cities campus also features 20 easily recognizable 
Code Blue phones, answered in the University’s 911 
Public Safety Emergency Communications Center.

Enhanced Public Safety Partnerships
Department of Public Safety sta$ serve on many cross-
departmental task forces including those related to 
alcohol, tobacco, and other drugs, and the provost’s 
committee on student mental health. !e University 
has worked to develop strong partnerships with 
the Minneapolis and St. Paul police departments, 
Minnesota Homeland Security, FEMA, and other 
county and state law enforcement agencies. 

New technology and communication enhancements 
mean the University and Minneapolis police 
departments have a coordinated working relationship 
that is a model for law enforcement agencies 
nationally. Both departments are on the same regional 
interoperable radio system, share computer-aided 
dispatch technology to see pending calls across 
jurisdictions, and use other technologies to enhance 
response time and reduce duplication.  !is year the 
departments have done joint emergency response 
training with a major exercise planned.

Most University students do not reside on campus 
their entire academic career. Many more reside 
in surrounding campus neighborhoods. !rough 
partnerships and numerous direct e$orts, the 
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University leverages its public safety resources with 
that of the city to maximize safety in the greater 
community. !ese include:

formed a Neighborhood Revitalization Task Force, 
the University District Alliance, and the Stadium 
Area Advisory Committee to identify ways to part-
ner and take a more active role in housing develop-
ment, livability enforcement issues, and marketing 
the University community as a place to live and do 
business.

local elected o%cials has been signi#cantly in-
creased to identify new ways to partner on public 
safety and community development issues.  !is 
has included community input into hosting the 
Minnesota Vikings at TCF Bank Stadium while 
their new facility is under construction.

!e Department of Emergency Management o$ers a 
host of services to the University to improve its ability 
to prepare for, respond to, mitigate, and recover from 
all hazards emergencies. !ey have also taken on the 
lead responsibility to establish and manage emergency 
noti#cation systems for campus. !rough Txt U, digital 
public address, and several other systems they strive to 
assure rapid noti#cation to the entire campus of any 
imminent emergency situations. 

Safety and Security Abroad

coordinates resources, policies, and processes to ensure 
the health and safety of faculty, sta$, and students 
participating in University activities around the world. 

Department of Emergency Management and the 
O%ce of Risk Management, created a comprehensive 
emergency plan for responding to individual, group, 
and global emergencies. !e University’s travel registry 
tracks the location of faculty and sta$ around the 
world so that the University can provide assistance 
in an emergency. In its #rst year, the travel registry 
logged more than 1,700 trips. !is is expected to 
increase as more faculty and sta$ learn about the new 
policy. In addition to safety bene#ts, the travel registry 
information should allow the University to negotiate 
better rates on travel-related contracts. 

Results: Personal and Property Crime
Personal and property crime represent the most serious 
types of reported crime. Personal crime includes 
sexual assault, rape, robbery, aggravated assault, and 
homicide. Property crime includes burglary, motor 
vehicle the", the", and arson.

On-campus serious crimes against a person declined 
for the #"h year in a row. !e eight reported o$enses 
in 2012 were down from the 10 in 2011, and continued 
a trend of decline since 2005, when there were 33 
o$enses, for a 76 percent reduction. As a result of the 
signi#cant security and personnel investments and 
partnerships, the long-term direction of campus crime 
has been positive. !e 512 the"s on campus in 2012 
were a vast reduction over 1,273 in 1995, and the 1,457 
in 1985. While these are strong trends, nothing is taken 
for granted and vigilant work remains the norm. 

Research Safety
!e Department of Environmental Health and Safety 
has implemented a revised Research Safety Program 
intended to in&uence and assist research leadership 
to establish a robust safety culture and eliminate 
unnecessary risk of harm to employees in the research 
community.   

Strategies implemented to meet this objective include 
establishing and communicating best practices 
and associated performance expectations to the 
research community; establishing formal processes to 
measure individual laboratories against performance 
expectations; and assisting individual departments 
and colleges to establish systems for continuous safety 
improvement.  

!e Research Safety Program has assigned dedicated 
sta$ to serve as service partners and provide 
consultation to each college. Research safety sta$ have 
undertaken an e$ort to visit and audit each research 
lab over the last year with department Research 
Safety O%cers. !e lab audits establish an inventory 
of laboratories and lab contacts, and provide baseline 
risk and performance data which serve as a basis 
for ongoing resource allocations and improvement 
measures.   

Research safety sta$ members are also providing 
readily accessible management tools for the research 
community to meet performance expectations. !e 
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program is dra"ing a research safety manual to 
establish performance expectations and provide easily 
understandable guidance on managing safety risks to 
lab managers and workers. Training modules have been 
established or updated, along with several fact sheets 
and overarching safe operating procedures.   

Key performance indicators are being measured for 
research programs and will be reported to University 
leadership (e.g., deans, department heads, principal 
investigators, appropriate committees). !e program 
is establishing a foundation based on continuous 
improvement, collegiality, and strong customer service.

Information Technology

A new IT governance process has been implemented to 
ensure initiatives and projects meet University needs 
and directly support the University’s mission. !e 
#rst phase of this process is to gather University-wide 
input about IT needs and priorities via governance 
groups (e.g., collegiate dean councils, faculty and 
student senate committees, and system campus 
leadership). In addition, broad input is solicited from 
all University faculty, sta$, and students regarding 
technology satisfaction, priorities, and preferences 
for future services via a brief survey. A"er input from 
these diverse perspectives has been gathered, the many, 
sometimes con&icting, ideas about where IT should 
invest are weighed against one another. University 
executive leadership then uses this information to set 
direction.  

Alignment 

One of the greatest challenges facing IT is the inherent 
need to balance “central” and “distributed” IT 
resources. !is perceived dichotomy has historically 
led to a culture of “us” and “them.” !e University has 
made signi#cant progress over the past year to shi" all 
1,300 IT sta$ across the system to a culture of “we,” 
regardless of reporting unit. Many of these sta$ are 
now working together in alignment on institutional IT 
priorities.

One of the most signi#cant strategies for enabling this 
culture shi" has been to launch Formal Communities 
of Practice (FCoP), places where IT sta$ with unique 

perspectives can come together to collaboratively 
implement the directives derived from this governance 
process. For example, more than 150 people from 
across the University system volunteer to participate 
in the eLearning formal Community of Practice 
(ELFCoP). !e ELFCoP is currently working to 
help the University community align eLearning 
infrastructure and services so that the institution 
will be better positioned to implement the strategic 
decisions of the Provost’s O%ce.

Improved E%ciency

!e IT community has achieved many e%ciencies over 
the past year, some of which required individuals and 
units to make di%cult decisions to do what is right for 
the University. Areas where consolidation of processes 
and tools will improve e%ciency and quality of service 
include the following:

-
tioning from 72 separate helpdesks to a single point 
of contact. So far, numbers have been reduced to 
42, while extending the hours of support to around-
the-clock coverage.

Excellence and a demonstration of Risk Recalibra-
tion, the University made the decision to avoid a 
$14 million investment in upgrades to its secondary 
data center facility. Instead of having functionally 
redundant primary and secondary data center sites, 
the University has changed its strategy to incorpo-
rate a model that now includes a primary site with a 
more cost e$ective disaster recovery facility.

Service to System Campuses
University Services provides the non-academic 
operations to the Twin Cities campus and works to 
strengthen support to the system campuses—leading to 
greater e%ciencies and enhanced service.  

Examples of these services include:  

all campuses as well as some research and outreach 
centers.

Safety has systemwide responsibility for campuses 
and research outreach centers.  
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alarms and provides 24-hour response to the Du-
luth campus and is the emergency call intake for the 
Morris and Crookston campuses. !e Call Center is 
now being used for project initiation in Morris and 
Crookston.

system which served the Twin Cities and Duluth 
campuses was recently expanded to the Morris and 
Crookston campuses.  

-
erage contracts systemwide.

-
So" database for the Duluth campus and recently 
expanded this service to the Crookston and Morris 
campuses.

the Rochester, Crookston, and Morris campuses.  
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4:  UNIVERSITY  OF  MINNESOTA  
DULUTH  CAMPUS

!e University of Minnesota Duluth (UMD) serves 
northeastern Minnesota, the state, and the nation as 
a comprehensive regional university that integrates 
liberal education, research, creative activity, and 
public engagement and prepares students to thrive as 
lifelong learners and globally engaged citizens. With 
the resources and opportunities of a large research 
institution but a sense of community more akin to 

small liberal arts colleges, UMD attracts students 
looking for a personalized learning experience on a 
medium-sized campus of a major university.

!e Duluth campus has recently revised its peer 
list and identi#ed eleven other higher education 
institutions as the primary group for comparison. 

Founded
1895 - Normal School at Duluth
1921 - Duluth State Teachers College
1947 - University of Minnesota, Duluth

Campus Leadership 
Lendley (Lynn) Black, Chancellor

Colleges and Schools
College of Education and Human Service Professions
College of Liberal Arts
Continuing Education

Labovitz School of Business and Economics
School of Fine Arts
Swenson College of Science and Engineering

Academic Partnerships
College of Pharmacy
Medical School Duluth

Degrees/Majors O!ered  
13 bachelor’s degrees in 82 majors; two-year program 
at the School of Medicine and College of Pharmacy; 21 
graduate programs; participates in three all-university 
doctoral programs

Student Enrollment (Fall 2012)
Undergraduate 9,452 (82%)

(7%)
Professional* 354 (3%)
Non-degree 932 (8%)
Total 11,491

*Degrees granted at Twin Cities campus, enrollment at 
Duluth campus. 

Employees (Fall 2012)
Direct Academic Providers 643 (34%)
Fellows, Trainees, and Students     246 (13%) 

Higher Education Mission Support    239 (13%)
Intercollegiate Athletics 30 (2%)

Organizational Support  491 (26%)
University Leadership 86 (4%)
Total Employees 1,882

Degrees Awarded (2011-12)
Bachelor’s 2,000 (91%)
Master’s 195 (9%)
Doctoral 3 (0.1%)
Total 2,198

Campus Physical Size (2012)
Number of Buildings 75
Assignable Square Feet 1,909,410

Budget Expenditures (2012-13)
$247 million
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!ese institutions were identi#ed based on their similar 
academic programs, enrollment, degrees awarded, and 
research activities, and their Carnegie Classi#cation as 
Master’s Medium Programs.

Table 4-1 shows the variance among the twelve 
institutions. While these institutions are among the 

most similar to UMD across many categories, it is not 
possible to have comparable data across every category. 
!is should be considered in reviewing the data. !is 
report includes comparison group data where possible.

in-‐state  student  cohort  is  from  Fall  2010.  For  human  resource  data,  federal  

-‐
-‐

assistants.

TYPE SIZE STUDENTS

  
Control

Highest  
Degree   Total  

Enrollment  
Percent  

Undergrad.
Percent   Percent  

In-‐state

CA  Poly.  State  U.  -‐            
San  Luis  Obispo Public Small Master's   18,762   94% 95% 89%

Col.  of  Charleston Public Post-‐Master's     11,649   90% 86% 37%

Minnesota  State  U.  -‐  
Mankato Public Small Doctorate   15,709   87% 79% 84%

South  Dakota  State  U. Public Small Doctorate   12,725   88% 72% 64%

Southern  Illinois  U.  -‐  
Edwardsville Public Doctorate   14,235   80% 77% 92%

U.  of  Mass.  -‐                        
Dartmouth Public Doctorate   9,225   82% 79% 96%

U.  of  Michigan  -‐          
Dearborn Public Large Doctorate   8,664   83% 59% 98%

Public Large Doctorate   25,277   80% 76% 88%

U.  of  Northern  Iowa Public Doctorate   13,168   87% 83% 94%

Western  Michigan  U. Public Doctorate   25,086   80% 72% 90%

Western  Washington  U. Public Post-‐Master's     14,842   93% 90% 84%
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Campus Overview
Serving the people of Minnesota and beyond, the 
University of Minnesota Duluth takes full advantage of 
its Northeast Minnesota location on the shores of Lake 
Superior to o$er a high-quality living and learning 
experience. UMD nurtures student success through 
a learning-centered environment characterized by 
innovative comprehensive undergraduate and graduate 
programs, student life initiatives, discipline-speci#c 
and interdisciplinary research opportunities, creative 
endeavors, and thriving international exchanges. 
An alternative to both large research universities 
and small liberal arts colleges, UMD builds upon 
its unique land-grant and sea-grant traditions as a 
premier comprehensive university recognized for its 
high-quality teaching, research, creative activities, and 
public engagement. 

Undergraduate students can choose from 14 bachelor’s 
degrees in 91 degree programs across #ve collegiate 
units including the Labovitz School of Business and 
Economics, College of Education and Human Service 
Professions, School of Fine Arts, College of Liberal 
Arts, and Swenson College of Science and Engineering. 
!e Duluth campus has graduate programs in 19 #elds 
and six cooperative programs o$ered through the Twin 
Cities campus, in addition to a two-year program at the 
University’s School of Medicine Duluth and a four-year 
College of Pharmacy program. 

Strategic Planning
UMD conducted a year-long planning process during 
the 2010–11 academic year to clarify its mission and to 
identify a campus vision, core values, and goals. !e 
UMD Strategic Plan, which includes six major goals 
(referenced throughout this report), is the product of 
an inclusive, collaborative process involving the entire 
campus as well as Duluth community leaders. Closely 
aligned with the University-wide metrics framework, 
UMD’s strategic goals will focus campus e$orts on key 
priorities for the next several years. 

An ongoing Strategic Planning & Budget Committee 
has been established as part of a new governance 
structure to advise the chancellor. !e committee 
provides a channel through which all campus 
constituencies have input into the strategic planning 
and budget processes and can provide advice, analysis, 
and assessment.

UMD is committed to providing extraordinary 
education to challenge, educate, and graduate students 
prepared for leadership and service to society. 

!is goal is re&ected in UMD’s Strategic Planning Goal 
1: Promote integrated curricular, co-curricular, and 
living-learning undergraduate experiences that achieve 
UMD’s student learning goals and prepare students 
for lifelong learning, globally engaged citizenship, and 
success in their academic, personal, and professional 
lives. Several key initiatives are highlighted below. 

Enrollment Management
Aligned with multiple goals of the UMD Strategic Plan, 
the Enrollment Management Approach (Figure 4-A) 
integrates programs, practices, policies, and planning 
campuswide to achieve the optimal recruitment, 
retention, and graduation of students. UMD began 
implementation of three- and #ve-year enrollment goals 
established in 2011–12, with action plans developed to 
support #rst-year and transfer student enrollment goals, 
to increase enrollment of international and students of 
color, and to improve retention of all undergraduates.  
Plans include speci#c actions, measurable outcomes, 
assigned areas of responsibility, and timelines for 
reporting outcomes to the Strategic Enrollment 
Management (SEM) Council. 

Transfer student recruitment and success continues 
to be an emphasis in UMD’s enrollment approach. 
Renewed e$orts to strengthen relationships with 
community college partners began to provide smoother 
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(Full  model  on  page  5)
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degree pathways for transfer students. One new 
initiative is the Arches Program, a collaboration 
between UMD and Lake Superior College (LSC) 
to prepare students for the rigors of college-level 
coursework. Arches provides select applicants denied 
admission to UMD the opportunity to meet admission 
standards within a semester or two through completion 
of select LSC courses and requirements. !e LSC 
Arches courses are held on the UMD campus, with 
participants fully involved in UMD student life. 

New #rst-year enrollment dropped at UMD in fall 
2012 (Figure 4-B). Consistent with comprehensive 
SEM planning begun in 2011–12, gaps in recruitment 
practices were immediately identi#ed and best practices 
implemented. Benchmarks indicate that fall 2013 #rst-
year enrollment will show signi#cant improvement.

Retention and Graduation
UMD continues to achieve steady increases in four- 
and #ve-year graduation rates. !e #ve-year graduation 
rate for the 2007 cohort met the 60 percent goal 

Source:  University  of  Minnesota  –  Duluth  SEM  Council

established in 2006 by the University Board of Regents 
(Figure 4-C). Improvements in graduation rates have 
been achieved through a concerted e$ort to engage 
students in planning their degree progress using 
tools such as the Academic Progress Auditing System 

Student Success Roadmap. In fall 2012, 68 percent of 
undergraduates were enrolled in 15 or more credits, 
a key benchmark of the Roadmap (Table 4-2). !is 
compares with 57 percent in 2007.

2007 2008 2009 2010 2011 2012

Zero 0.1% 0.1% 0.0% 0.0% 0.0% 0.0%

Fewer  than  6 1.0% 1.2% 1.1% 0.9% 1.0% 1.1%

6  -‐  11 3.5% 2.8% 2.9% 2.9% 3.1% 3.3%

12  -‐  14 38.2% 32.9% 31.8% 28.9% 28.7% 27.6%

15  or  more 57.2% 63.0% 64.2% 67.3% 67.2% 68.0%
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A number of initiatives are underway to advance a 
comprehensive approach to student retention. (See 
retention rates, Figure 4-D). Each undergraduate 
collegiate unit has been charged with setting goals 
and action steps for improved #rst-year retention. In 
the coming year, UMD will undertake an assessment 
of its #rst-year seminar to optimize this unique 
opportunity to support students’ transition to 
campus. Supplemental Instruction, a peer-led learning 

78.3% 78.3% 79.1%

67.6%
69.2%

73.8%

63.8%
66.8%

72.0%

55%

70%

85%

100%

2001 2003 2005 2007 2009 2011

1st  year  retention 2nd  year  retention 3rd  year  retention

enhancement program, is also being expanded to serve 
students enrolled in high-risk #rst-year courses.

Improved graduation rates coupled with larger entering 
classes in 2007, 2008, and 2009 have led to a record 
number of undergraduate degrees being conferred.  
UMD awarded 44.3 percent more degrees in 2011–12 
than in 2002–03 (Figure 4-E).

-‐
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UMD has focused on sending a consistent message 
to students on the importance of taking a minimum 
of 15 credits per semester to stay on track for 4-year 
graduation. !ese e$orts have been successful, as 
shown previously in Table 4-2.

Degree Candidate Project 
!e Degree Candidate project is an extension to the 

UMD contacted students who had applied for degree 
candidacy but not yet graduated. !e project targeted 
449 students from 2001–13. To date, 113 of these 
students have completed their degrees. !e progress is 
shown in the #gure 4-F. 

Completed	  with	  
degrees	   posted

(113)

In	  review,	  petition	  
pending	  (2)

In	  discussions	  (7)

Projected	   to	  finish	  
Spring	  2013	   (1)

Can	  drop	  
major(s)/minor(s)	   to	  

complete	  (11)

Student	   did	  not	  
follow	  through	   (9)

Not	  near
completion,	  304

Source:  D-‐CAN  Project,  University  of  Minnesota  –  Duluth

A!ordable Access
UMD is committed to ensuring a$ordable access for 
students of all backgrounds and has expanded both 
merit and need-based scholarships to attract top-level 
students. Best-in-Class scholarships are o$ered to 
Minnesota students who rank #1 or #2 in their high 
school class. !e University-wide Promise Scholarship 
(previously the Founders Tuition Program) guarantees 
tuition aid for Minnesota resident undergraduates with 
a family income of up to $100,000. By o$ering multiple 
#nancial aid strategies, including scholarships, work 
study, and loans, UMD has signi#cantly increased 
#nancial aid funding to help students manage the cost 
of their education (Table 4-3). 

In spring 2013, UMD was listed as one of the most 
a$ordable Minnesota colleges by !e College Database, 

2003 2008 2012

$16.6m   $24.2m   $40.5m

Employment   $3.5m   $4.1m   $4.3m

Loans   $25.7m   $53.7.m   $72.2m

Total  student  aid   $48.9m   $85m   $188.7m

48% 48% 64%

Loans  as  %  of  total  aid   56% 62% 68%
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a college and career website. Schools on the list must 
have an annual tuition rate below $20,000 and have 
new graduates earning more than $40,000 per year 
on average. According to !e College Database, UMD 
students enter the workforce earning an estimated 
$42,300 per year a"er graduation, ranking it among 
the top #ve of all Minnesota postsecondary schools.

Online Education
Online and technology-enhanced teaching and 
learning is a strategic asset at UMD, providing faculty 
members with expanded paths for course delivery 
and students with enhanced access and &exibility. !e 
campus has hired an associate vice chancellor with 
speci#c responsibilities related to online delivery. UMD 
created an online teaching and learning community 
of practice, and launched an e-learning steering 
committee. Starting in fall 2013, two faculty members 
will be faculty fellows charged with further supporting 
faculty development in online and technology-
enhanced course delivery.

Writing Center
Steps are being taken to open a campus-wide writing 
center in fall 2013. In addition to o$ering one-on-one 
consultation with quali#ed graduate students and 
experienced writing instructors, the center plans to 
provide writing-related training and workshops for 
various sectors of the campus community, including 
students, sta$, and faculty. !e newly designed 
Learning Commons in the UMD Library will bring 
together learning-centered services in a common space 
and will include the Writing Center, the Tutoring 
Center, and the Multimedia Hub.

Mathematics Learning Laboratory 

Focusing on the redesign of developmental 
mathematics courses, the UMD Department of 
Mathematics and Statistics will open a Mathematics 
Learning Laboratory in fall 2013,  following a national 
trend in moving away from the lecture approach to 
mathematics. O$ering web-based material, a guided 
notebook, and instructor support, the lab will allow for 
more individualized instruction, catering to the needs 
of lower-level courses in which student abilities range 
widely. !e lab will allow students to semi-self-pace, 
moving more quickly through topics they #nd less 
di%cult and directing time and instructor assistance 

to more challenging areas. Phase One will move all 
sections of College Algebra into the lab format, with 
other courses to follow; the lab eventually will serve 
over 1,000 students annually. 

UMD University Honors Program
University Honors (UH) at UMD began in 2003 to 
connect highly motivated students with dedicated 
faculty to provide a small university environment 
within the larger university community. !e program 
o$ers students a variety of special classes enhanced by 
cultural events and opportunities for leadership, civic 
engagement, and research. 

Spanning all #ve UMD colleges, the UH program 
fosters close interactions among students, faculty, and 
community leaders. With an enhanced curriculum in 
fall 2013, the program requires students to maintain a 

classes and four UH non-course experiences (such 
as civic engagement, research, internships, creative 
expression projects, leadership roles, and study abroad), 
and to complete a UH capstone scholarship project. 

With enhanced curriculum and increased retention 
e$orts, total enrollment in UH is up from 170 in 2012 
to nearly 200 students in fall 2013. As part of a new 
initiative, the program accepted 50 high-performing 
#rst-year students for 2013, re&ecting a revamped 
admissions process to recruit top students who might 
otherwise not have come to UMD. 

Academic Program Review 

UMD developed a comprehensive academic program 
review policy and procedure that utilizes self- and 
external peer-evaluation for continuous program 
improvement to foster excellence, e%ciency, and 
e$ectiveness. In addition, the program review process 
seeks to facilitate strategic planning and inform 
future resource decisions. Review cycles have been 
synchronized across campus and either coordinated 
with external accrediting bodies or scheduled at regular 
intervals, with 5-10 reviews taking place each academic 
year.  

In 2012–13, UMD Academic A$airs completed reviews 
of civil engineering, computer science (graduate 
program), geological sciences (undergraduate and 
graduate), and the Large Lakes Observatory. !e 
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docket for the next two years includes the doctorate 
in education program, all programs in business and 
economics, all teacher licensure programs, and the 
UMD Honors Program. 

Recreational Sports and Outdoor Programs
UMD’s Recreational Sports Outdoor Program (RSOP) 
has been a national leader in engaging students in 
healthy, active lifestyles and connections to the natural 
world through personal and professional experiences. 
RSOP programming areas include intramural sports, 
informal sports, #tness and wellness, sport and outdoor 
clubs, aquatics, kayaking and canoeing, climbing, 
environmental education, outdoor trips, cra"s, and 
youth programming. RSOP also serves employees and 
alumni through a wide variety of programming and 
facility options and contributes to the University’s 
mission of outreach through youth and community 
programming.

Almost 90% of UMD students participate in RSOP 
facilities and services. !e RSOP and intramural 
participation rates are 20 percentage points above 
national benchmarks, placing UMD among the top 
schools in the nation. !e latest major benchmarking 
occurred in spring 2013. Results include:

services

their decision to attend UMD

persisting toward a degree
-

mance improved due to participation

Research has found that students who participate in 
campus recreation facilities three times or more a week 

graduate at a higher rate, graduate sooner, and report 
greater satisfaction with their college experience. 

Diversity
UMD has renewed its commitment to equity and 
diversity and has placed a high priority on creating 
an environment that is welcoming and respectful. 

!is is re&ected in UMD’s Strategic Planning Goal 
2: Create a positive and inclusive campus climate for 
all by advancing equity, diversity, and social justice. 
A campus change team was named and charged with 
developing campus-wide action plans at all levels to 
create a more inclusive environment for students, 
faculty, and sta$. 

E$orts include increasing recruitment, retention, and 
support of diverse students, faculty, and sta$; the 
integration of cultural diversity, cultural competence, 
and social justice topics into curriculum and campus 
life; increased training and development opportunities 
that promote equity, diversity, and social justice; 
implementation and rigorous enforcement of policies 
and procedures advancing cultural diversity and social 
justice; and including progress on diversity initiatives 
explicitly in performance reviews of campus leadership. 

UMD values diversity as a means of enriching the 
educational experience of all students and continues its 
strong commitment to building a more diverse student 
body. Admissions and collegiate student a$airs units 
continue to aggressively recruit students of color. In 
addition, UMD’s Strategic Enrollment Management 
Council has developed an action plan providing 
macro-level accounting of campus initiatives, 
outcomes, timelines, responsibility centers, and results 
supporting enrollment goals for students of color. Over 
the past decade UMD has experienced steady growth 
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in spring 2013 o$ered students, faculty, and sta$ 
lectures, discussions, workshops, and performances 
related to integrating empathy skills into life contexts. 
UMD also hosted two sessions in 2012–13 for students, 
faculty, and sta$ to engage in roundtable discussions 
about race and ethnicity, providing attendees with tools 
for improving the racial climate on campus and in the 
community.

a top rating from the Campus Pride Index, which 
measures how inclusive, welcoming, and respectful a 
campus is to the lesbian, gay, bisexual, transgender, and 
ally community. 

Internationalization
UMD, along with eight other institutions from across 
the nation, is participating in the American Council 
on Education 2012–14 Internationalization Laboratory 
Cohort.  As a cohort member, UMD will develop 
strategies for campus internationalization by forming a 
campus leadership team to work on strategic planning 
and student outcomes, attending cohort leadership 
meetings in Washington, undergoing site visits and 
peer reviews, and participating in monthly phone calls 
with the laboratory director.

A twelve-member Internationalization Leadership 
Team (ILT) has been charged with reviewing current 
international activities at UMD, identifying campus 
goals and student learning outcomes related to 
internationalization, and developing a systematic plan 
for comprehensive internationalization at UMD.

!e team’s initial review has found:

the mission or vision statements of the UMD Stra-
tegic Plan and of UMD schools and colleges.

experiences: 24 percent were born abroad, 37 per-
cent lived two or more years abroad, and almost 50 
percent have studied abroad.

abroad; over 20 percent do so by graduation.

UMD each year.

33 percent conducted research or engaged in other 

UMD o$ers a wide variety of majors, minors, and 
graduate programs that align with cultural competency 
and diversity education,  including:

Hispanic studies, cultural entrepreneurship, Ojibwe 
elementary school education, and women’s studies. 

American Indian studies, cultural studies, deaf 

studies, international studies, Hispanic studies, 
tribal law and government, and women’s studies. 

leadership, and master of tribal administration and 
governance.

UMD recently created a cabinet-level leadership 
position to facilitate campus climate training and 
development for faculty, sta$, administration, 
and students. !e position will oversee the 
planning, execution, and assessment of campus-
wide intercultural initiatives, work on increasing 
intercultural student learning outcomes through UMD  
international and study abroad programs, and serve as 
a key community liaison. 

In addition, UMD in 2011–12 hired three pre-
doctoral fellows from underrepresented groups in 
the departments of English, sociology-anthropology, 
foreign languages and literatures, and history.  !is 
program creates successful mentoring experiences and 
provides supportive work environments and resources 
to prepare the fellows for the next step in their careers.  
!e program was continued in 2012–13.

Also begun in fall 2011, UMD o$ers a Multicultural 
Living Community for incoming #rst-year students 
interested in engaging in cross-cultural dialogues and 
self-awareness. Students chosen to participate engage in 
opportunities to explore complex issues of identity and 
ethnicity, cultural discovery, and learning about the 
experiences of others.  

UMD hosts numerous events to promote equity 
and diversity. !e 2012 Summit on Equity, Diversity 
and Multiculturalism, open to the public, included 
interactive workshops, presentations, lectures, #lms 
with discussion, and other events addressing issues 
of equity, diversity, and multiculturalism. UMD’s 
“Empathy, Leadership and Social Change” conference 
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professional activity in their discipline outside the 
United States and 43 percent have participated in 
international conferences or meetings.

-
ments have numerous partnerships with higher 
education institutions across the globe.

course with a global perspective as part of their lib-
eral education requirements; individual programs 
have additional international content requirements.

-
nate, integrate, or systematically assess international 
activities on campus. 

In fall 2013, the ILT will identify student 
learning outcomes and campus goals related to 
internationalization and then develop a systematic 
plan, action steps to achieve each goal, and objectives 
and measures to monitor achievement. Campus forums 
to obtain ideas and feedback on internationalization 
goals will be held during fall semester 2013, with a #nal 
report and plan completed in April 2014.

Graduate Education
UMD plans for continued growth in graduate 
education by implementing a comprehensive plan to 
attract, retain, and serve high-caliber graduate students 
and to invest in the development of new graduate 
programs that focus on UMD’s strengths, as guided by 
UMD’s mission and vision statements. !is is re&ected 
in UMD’s  Strategic Planning Goal 3: Establish UMD 
as a center of excellence for graduate studies in the 
Upper Midwest.

As a result of the restructuring of University of 
Minnesota graduate education, UMD plans to enhance 

systems for graduate students, centralizing services, 
and developing policies and procedures to support 
graduate students and faculty. !e SEM Council 
developed enrollment targets for graduate students, 
and the chancellor’s cabinet authorized funding for 
recruiting more students to graduate programs with 
capacity for growth.

UMD o$ers 25 graduate programs across #ve collegiate 
units and is well positioned to increase its contribution 
to graduate education in Minnesota. !e campus 
began o$ering its #rst doctoral program, the Ed.D. 

in education, in fall 2007. Its most recent graduate 
programs include the M.A. in psychological science 
and the M.S. in electrical engineering. 

To meet market demand and strengthen relationships 
with regional and community colleges, UMD recently 
developed a master of engineering program, o$ered 
both on the Iron Range and on the UMD campus. 
UMD also o$ers the integrated biosciences program, 
a multi-campus University M.S. and Ph.D. program to 
train graduate students in interdisciplinary approaches 
to solving biological problems. 

Br
ea
kt
hr
ou

gh
Re

se
ar
ch

Increase  sponsored  
research  support,  impact,  

Accelerate  the  transfer  and  

public  good.

and  pursue  path-‐
breaking  discovery  
and  inquiry  that  has  
profound  impact  

-‐
lems  and  needs  of  
the  people,  state,  

Fa
cu
lty

  
O
ut
re
ac
h  

an
d  
Se
rv
ic
e
Promote  peer-‐leading  research  

(Full  model  on  page  5)

UMD will continue to promote research, creative 
activity, and the scholarship of teaching, learning, 
and engagement. In each endeavor, opportunities to 
transfer and utilize new knowledge for the public good 
will continue to be developed. !is is consistent with 
UMD’s Strategic Planning Goal 4: Advance UMD’s 
stature as a major campus for research and creative 
activities, leveraging the region’s unique natural, 
human, and cultural resources. 

UMD focuses on research areas for which the faculty 
have expertise and/or which meet regional needs, while 
at the same time selectively developing new areas of 
research, scholarship, and artistic activity. In spring 
2012 the chancellor’s cabinet authorized funding for 
seed grants to support research projects with potential 
for longer-term funding. 

In the past #ve years, UMD has experienced 
remarkable growth in research as measured by external 
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support expenditures (Table 4-4). While the School of 
Medicine Duluth (SOMD) and College of Pharmacy 
Duluth (COPD) o%cially report up through the 
University’s Academic Health Center, a number of 
researchers from those entities collaborate on research 
with colleagues from the Swenson College of Science 
and Engineering and the Natural Resources Research 
Institute, with faculty from both units advising 
graduate students in the integrated biosciences and 
water resources science programs. In 2007, COPD was 
just beginning; its growth, along with that of SOMD 
and other programs, is a re&ection of the wonderful 
symbiotic relationship among research units at UMD.

Freshwater Research
A focus on freshwater research education and outcomes 
continues to be a UMD priority through the work of 
faculty and sta$ associated with the Swenson College of 
Science and Engineering, Natural Resources Research 
Institute, Center for Water and the Environment, Large 

In 2010, UMD was awarded new freshwater research 

Research Institute, a partnership between UMD and 
the University of Wisconsin—Superior, continues 
to pursue research e$orts in marine transportation, 
logistics, economics, engineering, environmental 
planning, and port management. Current institute 
funding is $1.3 million.

and outreach programs about Lake Superior and 

Minnesota’s inland waters.  With an operating 
budget of approximately $1.5 million, Minnesota Sea 

communicating information statewide to enhance Lake 
Superior and Minnesota’s inland aquatic resources and 
economies.  

Undergraduate Research
For over half a century, UMD has placed a high priority 
on providing opportunities for students to participate 
in undergraduate research or creative activity and 
has had an outstanding record of undergraduate 
student and faculty participation in the Undergraduate 
Research Opportunity Program (UROP). 

In addition to University system funding, funding is 
provided by UMD each year to extend the opportunity 
for signi#cantly more UMD students to gain the 
bene#ts of a UROP experience. Faculty grants and 
donor gi"s also support many undergraduate research 
and creative activity projects. Both the UMD math and 
chemistry departments have large ongoing summer 
undergraduate research programs that have received 
national recognition. 

!is past year’s winner of the Nobel Prize in 
Chemistry, Brian Kobilka, graduated from UMD in 
1977 with a B.S. in biology and chemistry. While an 
undergraduate student, Kobilka did interdisciplinary 
research in chemistry and molecular biology, starting 
on the research path that would eventually lead him to 
the Nobel Prize. His achievements are one re&ection 
of the importance—and long-term impact—of 
UMD’s strong support of faculty-directed research 
opportunities for undergraduates.

2006–07 2011–12 5-‐yr  Percent  
Change

UMD  5  collegiate  
units  +  NRRI $16,818,370 $24,203,370 43.9%

SOMD $3,998,472 $6,456,613 61.5%

COPD $168,089 $1,161,933 591.3%

Campus  total $20,984,931 $31,821,916 51.6%
Source:  University  of  Minnesota  Duluth  Sponsored
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UMD student participation in UROP has steadily 
increased (Figure 4-H). Approximately 200 students 
annually now participate in the UROP showcase, 
representing research and artistic projects that were 
completed with advice and mentorship from over 150 
UMD faculty members. 

In addition to supporting undergraduate research and 
artistic endeavors, UROP also provides support each 
year for students to attend the National Conference 
on Undergraduate Research (NCUR).  In the past ten 
years, over 120 students and 45 faculty members from 
UMD participated in the National Conference on 
Undergraduate Research (NCUR) conference. 

Also, approximately 13 undergraduate students are 
funded each year by the Swenson Family Foundation 
to carry out summer research in chemistry and 
biochemistry.
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UMD plays a central role in the cultural, economic, 
and intellectual life of Duluth and surrounding 
communities. UMD endeavors to become and remain 
a model of community engagement and partnership 
and to enhance the value and impact of the University’s 
research and teaching for the betterment of the state, 
nation, and world. !is is re&ected in UMD’s Strategic 
Planning Goal 5: Strengthen ties with Duluth and 
surrounding communities in intentional, visible, and 
mutually bene#cial partnership.

Economic Development
UMD serves the region and state as a leader in 
economic development. !e Natural Resources and 
Research Institute (NRRI) comprises scientists, 
engineers, and business specialists whose activities 
span economic development, applied research and 
development, and active engagement in environmental 
studies. A state special appropriation of $3 million 
is leveraged into an annual operating budget of 
approximately $14 million. NRRI employs about 150 
individuals on a full-time equivalent basis and relies 
primarily on grants and contracts to accomplish its 
program objectives. !ese objectives focus on three 
prime areas: minerals, both ferrous and non-ferrous; 
forest products; and water and the environment. 

During its 25 years of operation, NRRI has become 
a prominent research and outreach arm of UMD, 
respected by industry and agency partners statewide 
and around the world. !e Center for Economic 
Development (CED) is a joint program of NRRI, the 
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Labovitz School of Business and Economics, and 
Swenson College of Science and Engineering. !e 
center works to strengthen the viability of the region as 
a recognized leader in small business development and 
assists local entrepreneurs and businesses to grow and 
succeed.

!e Labovitz School’s Bureau of Business and 
Economic Research works for students, alumni, 
and the region as a whole to collect, analyze, and 
disseminate information about the economy of Duluth, 
northeastern Minnesota, and the state of Minnesota. 
!e bureau enables students to gain the hands-on, 
real-world skills of conducting economic and business 
research and provides data and analysis concerning 
the economic viability of building, expanding, or 
relocating businesses in this region.

Native American Education
UMD has a longstanding commitment to Native 
American education and has numerous programs 
supporting this priority, including an undergraduate 
degree program in American Indian studies, Ojibwe 
language revitalization, the American Indian Project 
in the Department of Social Work, and extensive 
programming in education. 

UMD has become a leader in culturally responsive 
teacher education by developing alternative teacher 
education models to serve Native American 
populations. !e newest additions include an Ed.D. 
cohort with an indigenous focus, which began in 2011, 
and the master of tribal administration and governance 

spring 2013. A hybrid program that meets on weekends 

and consultation with American Indian tribes across 
Minnesota and Wisconsin. 

!e program is the only graduate degree program 
nationally that trains American Indian tribal leaders, 
both current and potential, in management practices 
serving Native American populations and tribal 
governments. It focuses on tribal sovereignty, federal 
Indian law, leadership, ethics, tribal accounting and 
budgets, and tribal management (strategic, operations, 
project, and human resources management).

Civic Engagement
UMD has made community engagement a priority 
and invests approximately $170,000 annually in direct 
support of civic engagement e$orts. UMD’s O%ce 
of Civic Engagement (OCE) o$ers programming 
throughout the year to help prepare educated citizens 
and strengthen civic responsibility. !e o%ce works 
with faculty, assisting with 45–60 courses each year 
that have a community-based learning component. !e 
o%ce collaborates with 60–100 organizations per year 
and in 2012–13, mobilized over 1,600 students who 
contributed approximately 30,000 hours of service. 

!roughout the year, OCE o$ers support to faculty 
(consultations, funding opportunities, connecting 
with community partners), students (assistance in site 
placement, civic engagement events), and community 
partners (connections with faculty implementing 
community-based learning, ongoing communication 
to address issues, needs, and other support) to build 
stronger, more engaged communities. Examples 
include collaborating with YMCA programs and the 
Duluth Public Schools on the PAL Project tutoring and 
mentoring program, and coordinating CHAMP Day of 
Service for UMD students, faculty, and sta$. 

learning course designation to help increase visibility 
and recognition of service learning for both students 
and faculty. Implementation is expected in spring 2014.
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UMD is committed to recruiting and retaining talented 
and diverse faculty dedicated to the highest quality 
teaching, research, and service. UMD collegiate units 
recruit aggressively for faculty across the #nest major 
terminal degree programs in the United States as well 
as internationally. 

Numerous external program review members 
have commented on UMD’s success in recruiting 
outstanding faculty who are poised to make major 
substantive contributions to their disciplines and 
the mission of the University. !e campus has 
made a concerted e$ort to hire female faculty 
in underrepresented areas, such as science and 
engineering. 

Responding to the growth in undergraduate 
enrollment in the 1990s and 2000s, along with the 
retirement of many faculty hired during the expansion 
of higher education in the 1960s and 1970s, UMD has 
successfully recruited and retained a high number of 
early career faculty members. Approximately one-third 
of the total number of tenured/tenure track faculty 
are assistant professors. !e implication is that the 
future of UMD is strengthened by a cadre of talented 
and enthusiastic academics who have infused UMD 
with cutting-edge expertise in teaching and learning, 
research and creative activity, and student engagement 
practices. 

UMD is equally fortunate to have exceptional sta$. 
As one of the largest employers in the region, UMD is 
recognized as a premier employer and a talent magnet 
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attracting highly quali#ed and committed sta$. 
Outstanding service awards are presented annually 
to recognize the contributions of exceptional sta$ 
employees. UMD o$ers a highly valued employment 
experience. 

Department Head Training
Department heads play a key role in everything 
from faculty recruitment and retention to program 
development to assessment and more. In 2012–13 
UMD again o$ered a yearlong leadership program 
for department heads. Over the course of the year, six 
sessions covered identity integration and the challenges 
of being a department head, strategic enrollment 
management, working e$ectively with colleagues and 
sta$, performance and post-tenure reviews, mid-career 
faculty development, and compliance/legal issues in 
higher education. One session was facilitated by the 
executive vice chancellor for academic a$airs; the #nal 
session was facilitated by sta$ from the University’s 
systemwide O%ce of Institutional Compliance. 

New Faculty Orientation
UMD’s New Faculty Orientation Program provides an 
introduction to the campus mission, UMD priorities 
and strategic plan, UMD’s student pro#le, the &ow of 
the academic year, facilitating respectful classrooms, 
liberal education requirements, assessment of student 
learning outcomes, and campus instructional, 
technological, and library resources, among other key 
topics. 

In 2012, the program was extended from one to two 
full days to allow for more program content and 
increased faculty interaction. For 2013, the program 
was expanded to three a"ernoons in August, giving 
faculty mornings to focus on course preparation, 
work on research, and to be available for department 
meetings and colleague interaction. 
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UMD strives to achieve excellence through 
continuous improvement, quality service, and a 
strong commitment to the responsible stewardship 
of resources. !is is re&ected in UMD’s Strategic 
Planning Goal 6: Utilize UMD’s infrastructure; 
technologies; and information, human, and #nancial 
resources to support the campus in a sustainable 
manner. Examples of key initiatives in these areas are 
highlighted below. 

Academic Calendar
Based on feedback from governance groups and 
a markedly positive response to the campus-wide 
survey, UMD has committed to changing its academic 
calendar, e$ective fall 2015. Changes will include:

-
ter by approximately one week (classes starting 
prior to Labor Day)

-
mester by approximately one week (classes starting 
prior to Martin Luther King Day)

four-week session

Student response to these plans has been 
overwhelmingly positive. !e revised calendar 
(www.d.umn.edu/calendar/academic_cal_15-16.html) 
will provide a consistent Monday-Friday #nal exam 
schedule, a brief fall break, and a longer May term to 
accommodate a wider variety of course o$erings. 

Campus Master Plan
!e UMD 2013 Campus Master Plan de#nes a 
conceptual and physical framework, guided by 
principles and goals for making physical changes to 

include:

City of Duluth

!e campus master plan will serve as a road map 
for the future, providing a &exible framework to 
accommodate change while guiding the physical 
manifestation of UMD’s strategic plan.

Ensuring a Safe and Secure Environment
Public safety and security of the Duluth campus 
and its surrounding neighborhoods is a top priority.  
!e UMD Police Department is a full service police 
department comprising 10 full-time police o%cers 
serving 14,286 students, sta$, and faculty.  

!e UMD Police department is a leader in university 
policing, meshing seamlessly with the City of 
Duluth and regularly providing assistance in the 
neighborhoods where UMD students, sta$, and faculty 
live and work. University police frequently attend 
neighborhood watch meetings, Campus Neighbors 
meetings, and community-organized gatherings in and 
around the Duluth campus. 

In 2012, the UMD Police Department responded to 
2,930 calls for service on- and o$- campus and also 
responded to 560 calls for service as an assisting 
department to another agency.  !is demonstrates the 
department’s positive working relationship with area 
law enforcement agencies.

!e UMD police department aggressively enforces 
alcohol and drug statutes and policy in an e$ort to 
curb more serious crimes against the person, which 
are o"en caused by or related to alcohol or drug abuse. 
In 2008 the department cited 458 liquor law violations 
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and 30 drug law violations; there were no sex o$enses 
or robberies, and six aggravated assaults. Property 
crime such as vandalism is also kept low by aggressive 
enforcement (Figure 4–I). Crime statistics for area 
colleges and universities with similar population 
demographics is almost double that of UMD’s.

Information Technology Systems and Services 
UMD’s Information Technology Systems and Services 
(ITSS) exemplify the campus’s continued focus on 
high quality service and continuous improvement, 
with a longstanding commitment to technology in 
support of teaching and learning. Classrooms and 
labs are continuously being upgraded to state-of-the-
art technology and wireless is available everywhere 
on campus. ITSS partners with the Instructional 
Development Service (IDS) to provide training in 
e$ective use of technology to support high-quality 
teaching. Faculty use course management systems 
(such as Moodle) as well as other learning tools to 
improve teaching and learning. ITSS o$ers training 
opportunities for faculty to increase technology skills 
or help them move course materials online. 

In the coming year, UMD plans to advance 
implementation of a web-based faculty reporting 
system to track teaching, research, and service 
information across campus. 

Assessment
To promote performance, process improvement, and 

e$ective practice, UMD has instituted a comprehensive 
approach to assessing student learning at both 
institutional and program levels. !e campus has 
completed its third year of systematically collecting, 
analyzing, and using student-learning data from 
academic and co-curricular programs campus-wide 
to assess achievement of UMD’s nine institutional 
student-learning outcomes (SLOs). 

In November 2012, UMD completed its four-year 
participation in the Higher Learning Commission 
Assessment Academy, which contributed signi#cantly 
to the development of comprehensive assessment 
practices. A second annual peer review process was 
also held in November.  To date, there are 65 program 
assessment plans for collecting and using student 
learning data. 

!e peer review rubric measures program assessment 
activities along six domains at four levels (developing, 
approaching, at standard, and exceeds). Data from 
the 2011 peer review served as a benchmark. Results 
include:

-
dicate a 12 percent increase in programs considered 
at standard, compared with 2011.  

indicate a 9 percent increase in programs consid-
ered at standard, compared with 2011.  

percent increase in programs considered at stan-
dard, compared with 2011.  

-
volvement. Data indicate a 7 percent increase in 
programs considered at standard, compared with 
2011.  

-
cent increase in programs considered at standard, 
compared with 2011.  

-
cate a 21 percent increase in programs considered 
at standard, compared with 2011.  

Programs are expected to report on all program 
outcomes within a three-year period.  Each program 
outcome is mapped to one or more of the nine 
University Student Learning Outcomes (SLOs). !ree 
SLOs are analyzed each year.

*Property  and  Crimes  Against  the  Person  not  yet  tallied  for  2012  
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!ere were 121 assessment reports submitted and 
reviewed during the peer review session.  !ese reports 
contain information about how the program outcomes 
contribute to the UMD SLOs, how learning was 
measured, how “satisfactory” was de#ned, and levels 
achieved within de#ned sample populations (Table 
4-5).

Results of student learning data collection and analysis 
are intended to inform programmatic decision making 
and improvement. !ese follow-up actions are included 
in the annual reports.

Sustainability
UMD continues to integrate sustainability into all 
aspects of campus learning, research, and operations. 
By embedding sustainability in the UMD Strategic 
Plan, the UMD Energy Action Plan and the updated 
2013 Campus Master Plan, the campus holds to its 
value to “balance current environmental, economic, 
and social needs with those of future generations.” 

UMD was featured for a third time in the 2013 
Princeton Review’s
pro#les schools that have shown notable commitments 
to sustainability. UMD is also a signatory of the 
American College & University Presidents’ Climate 
Commitment. 

UMD’s commitment to sustainability can be seen in its 
ongoing operational improvements, its incorporation of 
sustainability into education, and its connections with 

  
SLO  2:  Construct,  integrate,  
and  apply  knowledge  from  

SLO  4—Use  ethical  reason-‐
ing  to  make  informed  and  

principled  choices

SLO  8—Contribute  to  local,  
-‐

#  Number  of  
program  outcomes  

mapped  to  SLO

62  Program  learning  outcomes  
-‐

grams  and  all  5  colleges  

28  Program  learning  outcomes  
-‐

26  Program  learning  outcomes  

and  all  5  colleges

Examples  of  learn-‐

measurements

  
  training  modules  

-‐

Percent  of  samples  
-‐

factory

Six  samples:  
100%,  94%,  99%,  90%,  25%,  100%

Six  samples:  
100%,  78%,  69%,  100%,  80%,  83%

Three  samples:
100%,  90%,  100%

the surrounding community. Highlights from the past 
year include:

Campus Operations

building on campus in fall 2012, and the #rst hous-
ing building to be certi#ed.

Bagley Outdoor Classroom as a 2012 COTE Top 
-

ing a 2013 Top Ten example of sustainable design.
-

eral small rain gardens, bio#ltration areas, and two 
green roofs.

outdated refrigeration equipment across campus, 
resulting in an annual savings of over 44,000 kilo-
watt hours and $3,000. UMD now receives a 10% 

to this fund. Rebates earned for energy e%ciency at 
UMD since 2002 total nearly $500,000. 

Stadium and the Bagley Outdoor Classroom ar-
ray produce approximately 11,000 kilowatt hours 
of renewable energy on campus—a highly visible 
demonstration of UMD’s commitment to exploring 
renewable energy.

50 percent; half the waste generated on campus is 
now recycled or composted. Four new composting 
collection bins were installed on campus in 2013.
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-
stalled, a popular way to reduce disposable bottled 
water use. As of April 2013, over 600,000 disposable 
water bottles have been avoided by people using the 
water stations.  

Authority to provide free bus access to campus hit a 

!is program has reduced carbon emissions by over 
350 metric tons per year, which is equal to saving 
39,000 gallons of gasoline.

Program served over 100 students, faculty, and 
sta$, and o$ered incentives such as wellness points 
for sta$/faculty and prizes for students. Registered 
members biked 11,595 miles, burned 359,449 
calories, and reduced carbon emissions from com-
muting by nearly 4 metric tons of carbon dioxide 
emissions—equal to saving 414 gallons of gas.

-
stalled on campus. !e station, provided by a grant 
from ChargePoint, is a partnership of UMD Facili-
ties Management and Parking Services.

Education and Outreach

the University system at the second annual Student 
Engagement Leadership Forum on Sustainability. 
Student leaders presented on sustainability research 
and projects and strategized short- and long-term 
solutions for pressing sustainability-related issues.

on many projects, such as new graphic designs 
for UMD Sustainability, mapping of air-handling 
zones for Building Systems sta$, edible landscape 
plantings, a sustainability layer on the UMD online 
campus map, and a bottled water survey and $3,000 
grant award to further reduce disposable bottle use. 

-
tion identi#ed and published a list of dozens of 
UMD classes that are related to sustainability.  

between UMD Sustainability, Students in Transition 
and UMD Housing, incoming #rst-year students 
will participate in a living-learning community on a 
sustainability-programmed &oor of Ianni Hall, with 
all residents enrolled in a two-credit sustainability-
themed UMD Seminar. 

-
tional presentations throughout the academic year.

presented to honor faculty, sta$, and student contri-
butions to sustainability at UMD.  

Research and Community Connections

-
ment of Minnesota’s natural resources in an envi-
ronmentally sound manner, the Natural Resource 
Research Institute led development of a successful 
business model for recycling old mattresses in Du-
luth. NRRI also recently hired a 25 percent Sustain-
ability Coordinator to help advance operations.

Duluth’s Cities for Climate Protection Board, Du-
luth Local Energy Action Plan team, and the North-
east Regional Sustainable Development Partnership 
board. 

to-Work Day, partnering with the Metropolitan 
Interstate Council, Healthy Duluth Area Coalition, 
Duluth Transit Authority, and the City of Duluth.  

Looking Ahead: 2013–14 Priorities
Aligned with its strategic planning goals, the Duluth 
campus over the next year will:

-
tion project to review the entire span of programs, 
courses, and services in relation to how they align 
with UMD’s mission and how they position the 
Duluth campus for growth.

-
ment to meet or exceed new #rst-year and transfer 
student enrollment goals, to increase enrollment of 
international and students of color, and to improve 
the retention of all undergraduate populations.

-
ing and learning through the use of technology-         
enhanced educational delivery.

aspects of campus life through increased educa-
tional and intercultural initiatives.

and work toward integrating sustainability into all 
aspects of campus life.
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MORRIS  CAMPUS

!ree educational institutions have made their home 
on the Morris campus: an American Indian boarding 
school (1887-1909), an agricultural boarding high 
school (the West Central School of Agriculture, 1910-
63), and a public liberal arts college (1960-present). As a 
public liberal arts college, the Morris campus occupies 
a distinctive sector in American higher education, one 
shared with about 30 schools nationwide. !e Morris 
campus is the only public liberal arts college in the 
University system and in the state so designated by the 
Council of Public Liberal Arts Colleges. Nationally 
ranked, the Morris campus is residential, exclusively 
undergraduate-focused (serving a selective group 
of students), and intentionally “human-sized” with 

Founded
1910 – University of Minnesota, West Central School of 
             Agriculture
1960 – University of Minnesota Morris

Campus Leadership  

Divisions
Education Division
Humanities Division
Science and Mathematics Division
Social Sciences Division

Degrees/Majors O!ered    
34 undergraduate degree programs; 8 pre-professional 
programs

Student Enrollment (Fall 2012)
Undergraduate  1,788 (94%)
Non-degree  108 (6%)
Total  1,896 

Employees (Fall 2012)
Direct Academic Providers 159 (37%)
Fellows, Trainees, and Students  2 (<1%)

Higher Education Mission Support 29 (7%)
Intercollegiate Athletics 21 (5%)

Organizational Support 138 (32%)
University Leadership 31 (7%)
Total Employees 427

Degrees Awarded (2011-12)
Bachelor’s  342

Campus Physical Size (2012)
Number of Buildings 34
Assignable Square Feet 581,645

Budget Expenditures (2012-13)
$50 million

approximately 1,900 students. Taking full advantage of 
its rural location and land-grant mission, Morris has 
emerged on the national scene as a leader in renewable 
energy and sustainability. 

!e Morris campus’s mission is to provide a rigorous 
undergraduate liberal arts education, preparing 
students to be global citizens who value and pursue 
intellectual growth, civic engagement, intercultural 
competence, and environmental stewardship. 
Moreover, as a public land-grant institution, the Morris 
campus is a center for education, culture, economic 
development, and research for west central Minnesota. 
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In the late 1990s, the Morris campus identi#ed 13 
higher education institutions as a comparison group 
(Table 5-1). !ese schools comprise both peers and 
“aspirant” institutions, and are the basis for most 
comparisons for the current report.  Because of 
Morris’s distinctive identity as a public liberal arts 
college—most peers are private—it is di%cult to #nd 
exact comparative counterparts. 

During the past academic year, the Morris campus 
planning committee, with support from the 
system institutional research o%ce, undertook a 
comprehensive review of comparison schools, and will 
present a new list to the campus assembly for o%cial 
endorsement in fall 2013.  

-‐

TYPE SIZE STUDENTS

  
Control

Highest  
Degree   Total  

Enrollment  
Percent  

Undergrad.
Percent   Percent  

In-‐state

Carleton  Col. Private Small Bachelor’s 2,018 100% 99% -‐

Col.  of  Saint  Benedict Private Small Bachelor’s 2,086 100% 98% -‐

Concordia  Col.  -‐  Moorhead Private Master’s 2,772 99% 97% -‐

Gustavus  Adolphus  Col. Private Small Bachelor’s 2,519 100% 99% -‐

Hamline  U. Private Large Doctoral  &  
1st  Prof. 4,855 40% 63% -‐

Macalester  Col. Private Large Bachelor’s 2,005 100% 98% -‐

Public Master’s 5,926 96% 87% 97%

Private Small Master’s 2,016 94% 95% -‐

St.  Mary's  Col.  of  Maryland Public Small Master’s 1,992 98% 97% 86%

St.  Olaf  Col. Private Small Bachelor’s 3,179 100% 98% -‐

U.  of  Maine  -‐  Farmington Public Small Master’s 2,310 98% 88% 82%

U.  of  Mary  Washington Public Master’s 5,170 86% 73% 82%

U.  of  N.C.  -‐  Asheville Public Large Master’s 3,863 99% 80% 84%

-‐
nance.  Data  excludes  employees  who  are  faculty  and  graduate  assistants.
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11%  -‐ 5-‐yr  change
-‐11%  -‐ 10-‐yr  change

!e Morris campus attracts an increasingly diverse and 
talented student body, while maintaining consistent 
selectivity factors. 

Enrollment data:  Morris has worked diligently to 
increase its student enrollment, and the campus has 
seen a 14 percent increase in full-time equivalent 
students since 2008 (Figure 5-A). Enrollment of new 
high school students for fall 2013 promises to surpass 
enrollment for the past seven years.  

Admissions standards:  Morris admissions are 
selective, with 32 percent of students in the top ten 
percent of their high school graduating class in fall 
2012. Over 60 percent of new high school students 
entering Morris graduated in the top 25 percent. 
Average ACT composite scores for entering #rst-year 
students have increased over the last decade to 25.5. 
!is is particularly noteworthy in light of the mission 
to provide a quality liberal arts experience at public 
school prices, as well as in the context of the students 

served (including a high percentage of academically 
talented students of color, #rst-generation students, and 
students whose families have high #nancial need).

Enrollment of students of color:  In line with its 
strategic plan and changing Minnesota high school 
demographics, enrollment by students of color 
continues to increase at Morris. Figure 5-B shows U.S. 
ethnic minority students make up 22.3 percent of 
the Morris campus’s degree-seeking undergraduates 
(fall 2012). !e percentage is even higher for new high 
school students in fall 2012 (27.8 percent).  

American Indian students:  As shown in Table 5-2, 
American Indian students make up 15.2 percent of 
Morris’s degree-seeking students, compared with one 
percent in Minnesota and national four-year colleges 
and universities. Morris’s commitment to providing 
education to American Indian students includes a 
tuition waiver tied to the American Indian boarding 
school—founded 125 years ago on the campus—
and mandated in federal and state laws. Morris’s 
Native student population has more than doubled 
in the last ten years. Morris is the only campus in 
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2007 2011 2012 Percent  Change  
2007-‐12Count Percent Count Percent Count Percent

American  Indian 181 10.7% 250 13.7% 271 15.2% 49.7%

52 3.1% 56 3.1% 57 3.2% 9.6%

31 1.8% 39 2.1% 39 2.2% 25.8%

29 1.7% 32 1.8% 31 1.7% 6.9%

46 2.7% 148 8.1% 175 9.8% 280.4%

White 1,244 73.8% 1,275 70.0% 1,199 67.1% -‐3.6%

Unknown 103 6.1% 22 1.2% 16 0.9% -‐84.5%

the Upper Midwest qualifying for designation as a 
Native American Serving Non-Tribal Institution.  !e 
University of Minnesota supports this legacy in part, 
but the #nancial impact of the tuition waiver on the 
Morris campus grows in direct proportion to the 
increase in the number of American Indian students 
on campus. !is number will likely continue to grow as 
the value of the tuition waiver increases in proportion 
to the increased cost of tuition.  

Enrollment of international students:  !e number 
and percentage of international students at Morris has 
also grown considerably, in alignment with the campus 
strategic plan and e$orts to provide an enriched 
educational environment that prepares students as 
global citizens (Figure 5-C and Table 5-3). In fall 2012, 
ten percent of Morris students were international—
placing Morris second among peers for this category.    

1.7%

4.2%

8.5%

2.9%
3.2% 3.0%

0.0%

1.0%

2.0%

3.0%

4.0%

5.0%

6.0%

7.0%

8.0%

9.0%

2006 2007 2008 2009 2010 2011

Morris  campus Comparison  Group

2006 2011

Percent Rank Percent Rank

Macalester  Col. 11.3% 1 12.1% 1

Carleton  Col. 5.2% 2 8.3% 3

4.6% 3 6.6% 4

Col.  of  Saint  Benedict 4.6% 4 6.1% 5

St.  Olaf  Col. 1.1% 11 4.3% 6

Concordia  Col.  -‐  Moorhead 4.3% 5 3.4% 7

Hamline  U. 3.4% 6 3.2% 8

St.  Mary's  Col.  of  Maryland 1.7% 9 2.4% 9

Gustavus  Adolphus  Col. 0.9% 12 2.3% 10

U.  of  N.C.  -‐  Asheville 1.2% 10 1.4% 11

3.2% 7 1.3% 12

U.  of  Mary  Washington 0.8% 13 0.8% 13

U.  of  Maine  -‐  Farmington 0.4% 14 0.5% 14

Group  Average* 3.3% 4.1%

*Average  Excludes  University  of  Minnesota  campus
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Enrollment of "rst generation students:  !e Morris 
campus continues to provide access for a signi#cant 
proportion of #rst-generation students and students of 
high economic need. In fall 2012, 40 percent of Morris’s 
new #rst-year students were #rst generation college 
students, with no parent holding a four-year college 
degree, and a third of the student body received federal 
PELL grants.  

Student retention:  Retention rates have generally 
trended upward since 2006 (Figure 5-D). In fall 2012, 
retention for Morris new high school students in the 
University system was 81.4 percent. Due in part to 
strategies implemented in the past academic year, 
Morris anticipates #rst year to sophomore retention 
rates of 86 percent for fall 2013.  

Graduation rates:  Figure 5-E shows graduation rates 
for students matriculating from 1998 to 2008. In the 
last #ve years, Morris’s graduation rates reached an 
all-time high, with at least #"y percent of students 
graduating from a University campus in four years and 
approximately two thirds graduating in six years. !e 
2008 cohort four-year graduation rate of 57.4 percent is 
the highest on record, a 17 percent increase since 1998.

Education Compact rates the University of Minnesota, 
Morris as the most e$ective public baccalaureate 
institution in the state, using a predictive model 
that places four- and six-year graduation rates in the 
context of a campus’s “structural, demographic, and 

contextual characteristics.” In other words, Morris 
graduates more students than would be expected or 
predicted, given the high percentage of students served 
who are #rst-generation, students of color, or coming 
from families of high #nancial need. According to the 
report, institutional e$ectiveness scores are related 
to educational expenditures to produce an indicator 
of institutional e%ciency. Based on this analysis, the 
report also rates Morris as the most e%cient public 
baccalaureate school in the state. Morris graduation 
rates are best understood in this context.

E$orts to address retention and graduation rates 
include:  

faculty serve as academic advisors; this program 
provides special training and a small stipend to 
designated faculty members who then serve as 
resources for other faculty; 

peer assisted learning program; 

persist—including American Indian students; and 
majors in particular #elds, e.g., biology and psy-
chology; 

a restructured #rst year seminar—now called an 
“intellectual community” class—and the addition of 
a new liberal arts writing requirement;

82.7% 84.1%
81.4%

70.2%
72.1%

76.8%

63.6% 62.3%

68.8%

55%

70%

85%

100%

2001 2003 2005 2007 2009 2011

1st  year  retention 2nd  year  retention 3rd  year  retention
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and enhanced advising for students at risk;

done well during their #rst semester, but perhaps 
not as well as they anticipated; and 

and general #nance questions, following the model 
of the Twin Cities campus.

In addition, Morris has been successful in securing 
two grant opportunities whose primary purpose is to 
improve retention and graduation rates of particular 
groups of students:  

Howard Hughes Medical Institute (HHMI) grant:  
$1.2 million awarded September 2013 over a four-
year period. !e grant supports campus e$orts 
to strengthen the preparation of undergraduate 
students for future careers in science by targeting #ve 
strategic initiatives. !e focus across all initiatives 
is on patterns of evolutionary, ecological, geological 
and climatological change in the region. Together 
the initiatives draw students deeper into the #eld of 
science, build their scienti#c con#dence and increase 
numbers of credible candidates for post graduate study:

1.    ‘Changes in Nature’ in-service workshop for K-12 
teachers; 

2.    ‘Bridge to College’ program for #rst-year students 
in science (funds 50 students/year);

3.    Undergraduate Summer Research Program.  (funds 
20 students/year);

4.    ‘Café Scienti#que.’  !is program involves regular 
engagement with the community through students 
discussing their work with diverse populations in 
the area; and

5.    ‘Careers in Science’ seminar series and resource 
room.  

Expected impacts: To strengthen preparation of 
undergraduates for careers in science by targeting 
strategic points along the graduate school pipeline.  
Increase the number of undergraduates (including 
Native American) continuing their education into 
graduate programs. Morris will develop and improve 
on e$ective mentoring strategies. 

Measurable outcomes: Enhanced knowledge regarding 
graduate and professional school in the sciences; 
continuation in graduate science degree programs; 
earned science graduate degrees.

Great Lakes Higher Education Guaranty 
Corporation College Success grant: $155,000 awarded 
in August 2013 for a one-year period. Nationally and at 
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Morris              
Seniors

Morris  to  
COPLAC  

Morris  to  Bac  
LA  

Morris  to  
NSSE  All  

other  performances   94% +  23% +  9% +  28%

project,  thesis)   93%   +  27%   +  8%   +  27%  

77%   +  19%   +  2%   +  16%  

72% +  17% +  1% +  19%

65%   +  9%   +  2%   +10%  

project  within  a  course) 49%   +  3%   -‐  5%   +  1%  

Studied  Abroad   47%   +  21%   +  5%   +  24%  

Worked  on  a  research  project  with  a  faculty  member* 46% +  9% +  4% +  12%

to  Council  of  Public  Liberal  Arts  Colleges  peers  as  well  as  Baccalaureate  Liberal  Arts  colleges  (largely  private  

Morris, #rst generation students, students from low-
income households, and students of color persist and 
graduate at levels signi#cantly below other students—
re&ecting compounding achievement, retention, and 
persistence gaps that begin before college. 

In 2013-2014, the new Morris College Success 
Program (MCSP) will provide a cohort of 45 new 
#rst-year students from under-served populations 
with additional resources shown to support their 
college success—an engaged cohort of peers from 
similar backgrounds, individual and small-group 
sta$ and peer mentoring, personalized goal setting 
and planning, introductions to support resources, 
interactions with faculty, and targeted interventions to 
improve student persistence. Participants in this pilot 
program will build academic and life skills; academic, 
campus, and #nancial knowledge; and relationships, 
self-awareness and personal capacity needed for college 
success, retention, and persistence. !e MCSP is a 
partnership of various Morris o%ces: Equity, Diversity 
and Intercultural Programs; Student Academic Success; 
Academic Advising; and Student Retention. 

Student engagement:  !e Morris campus supports 
a rich environment for student engagement, fostering 

the transformative student experience o"en seen as the 
province of private liberal arts colleges. Morris students 
live an integrated undergraduate experience, as shown 
in Table 5-4, with virtually every student participating 
actively in campus and community life. 

Faculty-mentored undergraduate research has been 
part of the Morris experience since the 1960s. Most 
recent National Survey of Student Engagement 
data show that about half of Morris seniors have 
participated in undergraduate research with a faculty 
member by the time they graduate. !e number is even 
higher if artistic and creative production is included.  

!e Morris campus’s overall engagement rates exceed 
other public and private liberal arts colleges and 
universities as shown in Table 5-4.

Learning outcomes:  In spring 2010, the Morris 
campus assembly endorsed a set of learning outcomes 
to guide and support student learning, academic 
program development, and assessment. Speci#cally, 
students on the Morris campus are to have gained, by 
the time of their graduation:

natural world.
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Student satisfaction rates, Morris campus and comparison group institutions, spring 2012

Morris  Seniors Morris  to  
COPLAC  

Morris  to  Bac  
LA  

Morris  to  
NSSE  All  

95% +  10% +  3% +  9%

89%   +  7%   +  5%   +  7%  

In a large survey of Morris alumni conducted in 

higher education consulting #rm, 95 percent of 
sampled alumni rated their opinion of the Morris 
campus as very good (71 percent) or good (24 percent).

Student Satisfaction: Table 5-5 shows Morris 
student satisfaction with their educational experience 
compared to counterparts at Council of Public Liberal 
Arts Colleges (COPLAC) and compared to private 
baccalaureate institutions. Morris seniors are, on 
average, more satis#ed than either of these groups and 
more likely to indicate that if they had it to do over, 
they would again attend Morris. 
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Although the primary mission of Morris is the 
preparation of undergraduates for the world of work 
and advanced study, the faculty at Morris is actively 
engaged as scholars and researchers. Moreover, the 
Morris campus is regionally and nationally recognized 
for its ability to serve as a model community, providing 

-
sively across students’ college experiences.

society, through active involvement with diverse 
communities and challenges.

As part of Morris’s multi-year e$ort to assess its general 
education program, speci#c, measurable elements 
for each of these have been articulated and work has 
begun to identify where and how each student ful#lls 
the learning outcomes as they progress through their 
general education and major program requirements.  
Beginning fall 2013, each new student at Morris will 
be apprised of these outcomes and the expectation 
that they be achieved by graduation. In summer 2013, 
a team of faculty, led by the academic dean, attended 
an Association of American Colleges and Universities 
(AAC&U) sponsored workshop whose focus was on 
evaluating the program of general education in line 
with these outcomes. !e team’s work will continue 
and expand to a campus-wide discussion as the fall 
2013 semester commences.

Outcomes:  A"er graduating from the Morris campus, 
25 percent of graduates enter graduate or professional 
school immediately following graduation. In STEM 
#elds, 75 percent of Morris pre-vet students enter 
veterinary school within two years of graduation. In 
addition, 65 percent of pre-med graduates, 62 percent of 
biology graduates, and 50 percent of chemistry, physics, 
and geology graduates enter graduate or professional 
school within two years of graduation. Seventy percent 

are admitted to medical school (compared with 45 
percent nationally). Between 1997 and 2006, Morris 
ranked seventh in the United States as undergraduate 
institution of origin per 100 undergraduates for Ph.D. 
degrees in chemistry. 

This  table  compares  the  percentage  of  Morris  seniors  compared  to  Council  of  Public  Liberal  Arts  Colleges  peers  as  well  as  Baccalaureate  Liberal  
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a research platform that emphasizes demonstration 
and application, and providing a rich environment for 
faculty scholarship, creativity, and artistic production. 

As shown in Table 5-6, external grants and contracts 
to support research and creative activity on the Morris 
campus have increased markedly in the last several 
years. While the amount of awards in 2012 is lower 
than in some previous years (due to delays in grant 
awards and decisions), grant expenditures in 2011 and 
2012 are at an all-time high and have increased over 50 
percent in the last ten years.

External research funding includes the National 
Science Foundation, the National Endowment for 
the Humanities, federal and state agencies, county 
and city governments, and nonpro#t foundations—

!ese funds support essential equipment purchases, 
faculty scholarship, curriculum development and 
enhancement, cutting-edge research, student research 
engagement, student retention and persistence to 
graduation, and community outreach activities. 
Projects are as wide-ranging as the establishment 
of a Native American garden on campus and public 

health program evaluation, to renewable energy 
demonstration activities and research on truck driver 
safety in the freight trucking industry.

Over the past six years, campus support for faculty 
research and professional development has grown 
dramatically. !e Morris campus has made extensive 
use of University-wide funding opportunities to 
enhance research productivity. Since the mid-2000s, 
the O%ce of the Vice President for Research has 
provided approximately $750,000 to the Morris campus 
to support the Faculty Research Enhancement Fund 
(FREF) as well as to pilot a time release program. 
!is support has helped faculty members complete 
research that has led to the publication of articles and 
books, the presentation of #ndings at national and 
international conferences, the creation of art work 
and performances, and the successful application for 
external grants and contracts.  !e vice president's 

in-Aid and has provided some matching support for 
Morris externally funded programs. 

In 2011-12, 109 FREF awards were distributed to 

in-Aid of research. In addition, projects in the arts 
and humanities have bene#ted signi#cantly from the 
Imagine Fund Annual Faculty Award, with funding 
provided by the McKnight Foundation, the University 

Vice President for Research.  Fi"y-nine awards have 
been given to Morris faculty since the program's 
inception in 2009; twelve in 2011-12. Morris has also 
had seven faculty members serve as Resident Fellows 
of the Institute of Advanced Studies since 2006.  One 
Morris faculty member has been awarded a Fulbright 
Fellowship for the 2013-2014 academic year; and the 
campus welcomes a Fulbright graduate student this fall.

!e intellectual and scholarly capacity of Morris 
faculty translates into an active undergraduate research 
program. !e 2012 NSSE survey of the student 
experience shows that nearly 50 percent of Morris 
seniors worked with a faculty member on research.  !e 
number is higher when artistic production is included.  
!is is a system-leading indicator, and speaks to the 
quality and engagement of Morris faculty and students. 

Undergraduates are engaged in a variety of programs 
that support their research, including the Morris 

Proposals                             Awards  Received Grant                    
Expendi-‐
turesNumber Amount Number Amount

2002 28 $1,185,161   18 $700,017   $693,697  

2003 19 $2,872,061   14 $559,174   $660,408  

2004 28 $4,365,965   12 $533,414   $813,921  

2005 27 $3,444,201   13 $646,616   $631,794  

2006 20 $2,653,643   11 $2,344,481   $666,151  

2007 16 $2,240,167   11 $503,382   $643,446  

2008 14 $9,959,734   9 $425,596   $704,942  

2009 22 $4,917,003   7 $350,678   $747,474  

2010 31 $3,307,644   23 $1,084,117   $1,069,335  

2011 27 $9,697,393   20 $2,099,265   $1,551,442  

2012 28 $6,057,798 15 $399,086 $1,453,104

Source:  University  of  Minnesota  -‐  Morris
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Academic Partners program (MAP), the University’s 
Undergraduate Research Opportunity Program 
(UROP), externally-funded activities, and one-on-
one direct support of student scholarship and creative 
activity. In the MAP program, faculty members apply 
for research support to fund undergraduate students. 
MAP promotes student research engagement and 
supports a high-impact practice that supports student 
retention and graduation. In 2011-12, 52 students were 
supported with these funds and awarded over $105,000, 
a signi#cant increase from the 24 students supported 
with $54,000 in 2004-05. 

Each spring, the Morris campus hosts an 
Undergraduate Research Symposium. Students 
present their research and creative activities 
through presentations, posters, and performances. 
Approximately 100 students participate annually, with 
dozens of faculty sponsors of their e$orts. A number of 
Morris supporters and donors have established funds 
to support student research at Morris and to support 
student travel to present the results of their work at 
local and national conferences. 

Research and demonstration platform:  !e Morris 
campus continues to use its academic and natural 
resources to provide leadership to the region. Campus 
success in securing research grants in both improving 
academic excellence and renewable energy research 
has resulted in national leadership in pioneering 
distributed generation platforms to manage carbon 
footprints. Morris marked a signi#cant milestone in 
2011 when the campus began producing more wind-
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generated electricity than it uses by adding a second 
wind turbine and commissioning of the biomass fueled 
combined heat and power plant. !e actual application 
of these technologies in a campus-scale operation 
puts the Morris campus among only a few nationally 
that can provide both academic and applied research 
opportunities for faculty, students, and regional 
stakeholders. It also marks the Morris campus as a 
leader within the University system.

!e development of these unique resources on a 
community scale operation has provided numerous 
additional opportunities to partner with national 
research labs, leading corporations, and University 
graduate programs, as well as other regional 
educational institutions to continue the exploration 
of smart grids and leading-edge consumer feedback 
and control systems. From a regional land-grant 
perspective, the campus is working with local 
communities to understand how to foster an 
environment that promotes local investment, local jobs, 
and local economic development.  

Center for Small Towns:  !e Morris campus’s award-
winning Center for Small Towns (CST) serves as an 
incubator for outreach ideas and facilitates faculty and 
student involvement in activities directly bene#ting the 
region.  An Otto Bremer Foundation grant, recently 
renewed for the next two academic years, continues and 
extends the impact of CST’s Faculty Fellows Program, 
with community-based research directed at existing 
needs of rural communities. 

Regional partnerships:  Along with the West Central 
Research and Outreach Center, the USDA Agricultural 
Research Station in Morris, and a number of private 
entities in west central Minnesota, the Morris campus 
is working to renew and revitalize the region through 
its renewable energy e$orts. !ese include putting 
dollars back into the local economy through the 
purchase of non-food fuel stocks to heat and cool the 
campus; a collection of research initiatives tied to 
renewable energy; non-credit-bearing classes on green 
jobs that involve interested citizens, baccalaureate 
students, and technical college students; and the 
outreach e$orts of Minnesota’s only campus-based 

in assisting the region’s public schools and small towns 
with their sustainability goals. 
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Faculty:  !e Morris campus is committed to 
recruiting and retaining diverse and exceptional 
faculty and sta$. In recent years, the Morris campus 
has made e$orts to recruit more women and minority 
faculty, provide more competitive salaries, and o$er 
more comprehensive support for faculty research and 
professional development. !e Morris faculty cohort 
has become more gender-balanced over the past 
few years—in 2012, 40 percent of Morris’s tenured/
tenure track faculty were women. Morris has had less 
success in recruiting and retaining faculty of color, 
impacted by Morris’s rural location and exacerbated by 
comparatively low salaries. Faculty of color comprised 
10 percent of the tenured/tenure track faculty in 2012.

In concert with the University’s O%ce for Equity 
and Diversity, the Morris campus is entering its 
third year as a pilot campus in the new pre-doctoral 
minority teaching fellowship program. In the 2012-
13 academic year, two pre-doctoral students in the 
dissertation writing phase of their studies were housed 
on the Morris campus as they engaged in teaching 
at a small liberal arts college, received mentoring 
on teaching e$ectiveness and course development, 
participated in the academic community as faculty 
members, and worked with colleagues in their #elds 
on research activities.  In 2013-2014, Morris welcomes 
two more doctoral fellows from this program, which 
o$ers an outstanding experience for the fellows and 
adds diversity to the Morris faculty aligned with an 
increasingly diverse student population. 

Faculty salaries: Faculty salaries that trail Morris’s 
comparison group continue to be a signi#cant 

challenge in recruiting diverse and successful faculty. 
Tables 5-7 and 5-8 show Morris compensation and 
salaries in the context of peer group comparisons.  In 
spite of the fact that Morris reallocated dollars in #scal 
year 2013 beyond the University’s 2.5 percent salary 
increase to address salary compression, Morris slipped 
from fourth to sixth place in overall compensation and 
remained 12th out of 13 in comparison to its peers.

Faculty Recognition: Morris campus faculty members 
have received awards for outstanding contributions to 
undergraduate education through the Horace T. Morse-
University of Minnesota Alumni Association Award. 
Morris faculty have received this award virtually every 
year with the recognition going across all divisions and 
many disciplines. !e Morris campus added another 
Horace T. Morse award winner in 2013. Currently, 
over 15 percent of Morris faculty members are Horace 
T. Morse award winners. In addition, a Morris faculty 
member received the University’s Tate Award for 
excellence in undergraduate advising in 2013.  

Sta!:  !e Morris O%ce of Human Resources 
compared Morris academic administrative and 
professional position salaries to the College and 
University Professional Association for Human 
Resources Salary Survey data for comparable 
educational institutions. !e data are being used to 
assist campus leaders in developing a compensation 
plan to provide guidance in hiring, rewarding, and 
retaining sta$ and, when possible, to reallocate 
resources to address salary compression.  

To enhance national and international recruitment, 
the Morris campus implemented a campus-wide 
integrated marketing plan in 2007, making investments 
in marketing, branding, and development areas. Using 
a combination of funds allocated directly to Morris 
through the University’s compact process, reallocation 
internally, and stimulus dollars, the Morris campus 
added sta$ for success in this area. Morris hired a 
director of communications (2005), a communications 
assistant in University Relations (2007), and a graphic 
designer and part-time writer in 2010 (using stimulus 
funds). Results of this branding and marketing work 
include increased enrollment and a record-breaking 
year in philanthropic e$orts for #scal year 2013, with 
more than $2.27 million raised.  
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Full  Prof Associate  Prof. Assistant  Prof. Combined  Ave.

Comp Rank Comp Rank Comp Rank Comp Rank

$170.00 1 $134.30 1 $108.60 1 $136.20 1

Carleton  Col. $157.10   2 $117.50   2 $96.10   2 $131.50   2

Macalester  Col. $149.80   3 $113.20   3 $92.60   3 $114.60   3

St.  Olaf  Col. $127.20   5 $92.80   7 $77.50   9 $100.50   4

St.  Mary's  Col.  of  Maryland $114.60   9 $93.00   6 $82.30   5 $96.30   5

4 4

$118.50   4 $99.10   5 $77.8   8 $94.50   7

Col.  of  Saint  Benedict $111.20   7 $83.10   10 $78.40   7 $92.40   8

U.  of  Mary  Washington $106.70   8 $90.10   8 $79.40   6 $89.50   9

Hamline  U. $105.60   10 $80.30   11 $67.60   12 $85.40   10

Gustavus  Adolphus  Col. $103.00   11 $84.30   9 $70.30   10 $83.50   11

Concordia  Col.  -‐  Moorhead $96.70   12 $79.50   12 $68.50   11 $79.60   12

U.  of  N.C.  -‐  Asheville not  available not  available not  available not  available

U.  of  Maine  -‐  Farmington not  available not  available not  available not  available

Full  Prof Associate  Prof. Assistant  Prof. Combined  Ave.

Salary Rank Salary Rank Salary Rank Salary Rank

Carleton  Col. $119.70   1 $87.40   2 $72.60   2 $99.60   1

$117.00 2 $92.40 1 $74.70 1 $93.70 2

Macalester  Col. $113.30   3 $86.40   3 $70.30   3 $86.90   3

St.  Olaf  Col. $95.40   4 $73.50   4 $58.70   8 $75.20   4

St.  Mary's  Col.  of  Maryland $92.30   5 $67.90   7 $60.00   5 $74.10   5

$88.40   6 $71.10   5 $59.90   6 $71.70   6

Col.  of  Saint  Benedict $87.30   7 $70.80   6 $60.40   4 $71.20   7

Hamline  U. $84.90   8 $64.10   8 $53.30   9 $68.00   8

U.  of  Mary  Washington $81.80   9 $62.10   11 $59.50   7 $67.70   9

Gustavus  Adolphus  Col. $77.70   10 $63.70   9 $53.30   10 $63.10   10

Concordia  Col.  -‐  Moorhead $77.30   11 $62.60   10 $53.20   11 $62.90   11

U.  of  Maine  -‐  Farmington $71.70   13 $56.20   13 $49.80   13 $57.80   13

U.  of  N.C.  -‐  Asheville not  available not  available not  available not  available
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#e campus continues to receive national 
recognition for academic excellence, overall 
value, and sustainability including: 

U.S. News and World Report Top 10 
Public Liberal Arts Colleges list and included in the 
top tier of the National Liberal Arts Colleges.

on academic quality, student body, social life, #nan-
cial aid, campus setting, housing, food, and extra-
curricular activities.

Forbes magazine 2013 “America’s 
Top Colleges” list—overall—and one of the “Best 
in the Midwest” based on post-graduate success, 
student satisfaction, debt, four-year graduation rate, 
and competitive awards. 

Pubic Colleges of Distinction, based on engaged 
students, great teaching, vibrant communities, and 
successful outcomes. 

Values in Public Colleges for 2013.
"e Princeton Review’s

-
ciation for the Advancement of Sustainability in 
Higher Education (AASHE) Sustainability Tracking 
Assessment and Rating System (STARS) gold certi-
#cation.

the “Cool Schools” in the nation—at #38, Morris 

has the highest ranking of the three Minnesota 
schools named.
Winds of Change 2013, a publication of the Ameri-
can Indian Science and Engineering Society, named 
Morris one of the top 200 institutions in the nation 
in support of American Indian students. 

magazine.
"e Washington Monthly’s national 

ranking of liberal arts colleges highlighting col-
leges whose students, faculty, and alumni provide 
“contributions to public good.” !ree categories in 
the ranking include social mobility (recruiting and 
graduating low-income students), research (cut-
ting-edge scholarship and the number of alumni 
who earn doctorates), and service to community 
and country.

Higher Education Coalition as the most e$ective 
and most e%cient public baccalaureate school in 
the state.

As part of its goal of enhancing private and 
nontraditional revenue, in 2012-13 the Morris campus: 

work and donor engagement;

-
arships;

system;

Connect—to connect current students with Morris 
alumni; and

rentals that advance Morris’s reputation, student 
recruitment, and revenues.

#e Morris campus is "scally and 
environmentally responsible.  
Resource allocation review:  Two years ago, the Morris 
campus undertook an extensive review of spending 
by program.  !e review included every program on 
campus, academic and student support as well as every 
o%ce and administrative unit.  !e review involved a 
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cross section of campus members, including students, 
and has resulted in a rank ordering of programs in 
terms of their institutional priority.  !e review will 
conclude this fall with decisions regarding future 
investment or disinvestment forthcoming from this 
process.  

University-wide collaboration:  !e organizational 
structure of the campus continues to evolve to leverage 
the unique attributes of a small campus within a 
larger world-class university. Morris is leveraging 
resources of the University of Minnesota system for 
selected curricular and co-curricular programs, e.g., 

Alliance; partnership with School of Nursing for 
“guaranteed” slots for Morris students in the Master’s 
of Nursing program—the #rst cohort, all who applied, 
were successful and admitted to the program this 
summer; and exploration of the feasibility of o$ering 
a cohort program in Morris focused on rural and 
American Indian nursing needs. In addition, the 
Morris campus’s bookstore operations are managed 
centrally and the campus IT, library, and #nance 
operations are centrally supported. Campus dining 
facilities including the Dining Hall, Turtle Mountain 
Café, and new Higbies Co$ee Shop were upgraded in 
2010-12 using capital investment funds provided in 
the dining services contract by Sodexo as part of the 
system-wide dining services RFP. !e campus has also 
developed strong and interactive relationships with 
other University organizations within the west central 
area of the state, in particular its partnership with the 
West Central Research and Outreach Center. 

!rough its nationally recognized work in renewable 
energy and sustainability, the Morris campus has 
made great strides in becoming a model community, 
demonstrating local solutions with global value. 
!e campus has established the infrastructure to 
signi#cantly reduce the campus carbon footprint in 
under a decade as campus heating and cooling have 
moved from natural gas and the electric grid to onsite 
renewable generation with two wind turbines and a 
biomass gasi#cation plant. Carbon emissions have 
dropped impressively for a campus with one million 
square feet of building infrastructure and 1,800 
students. In 2013, wind-supplied power will provide an 
estimated 70 percent of the annual campus electrical 
energy needs. 

In an e$ort to align strategic initiatives of visibility, 
outreach, and exceptional campus community 
experience, the Morris campus has just completed 

Community, Morris’s #rst new residence hall since 
1971. !e facility advances Morris’s green initiatives, 
provides contemporary sustainable housing for 72 
students, and will host summer visitors and researchers 
on campus in Morris’s growing summer camps and 

anticipated.

Looking Ahead
!e Morris campus’s strategic plan, completed in 2006, 
continues to serve as an e$ective blueprint for the 
future. !ese strategic goals are critical to success: 

degree-seeking and revenue-generating non-       
degree-seeking students.

-
dents of color in graduation and retention rates.

recently articulated student learning outcomes.
-

ly in undergraduate research, service-learning, and 
study abroad.

-
tices.

-
port by communicating Morris’s vision, increasing 
alumni participation and annual giving, and pursu-
ing transformational gi"s. 

within the University system and with other higher 
education institutions. 

available in the west central Minnesota region by 
developing and o$ering a variety of credit- and 
non-credit-bearing opportunities for current and 
prospective students, adult learners, elementary 
and high school age students, alumni, high school 
teachers, and the interested public. 
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6:  UNIVERSITY  OF  MINNESOTA  
CROOKSTON  CAMPUS

!e University of Minnesota, Crookston opened its 
doors to students in fall of 1966 on the foundation 
of the Northwest School of Agriculture. Crookston 
provides its unique contribution to the University of 
Minnesota System through applied, career-oriented 
degree programs that combine theory, practice, and 
experimentation in a technologically rich environment. 
!e Crookston campus strives to be distinctive and 
at the same time #rmly aligned with the University’s 
core purposes: providing access to world-renowned 
teaching and research, and serving as a regional 
hub for research, outreach, and collaboration 

Founded
1905 – Northwest School of Agriculture
1966 – University of Minnesota, Crookston

Campus Leadership 
Fred E. Wood, Chancellor

Departments
Agriculture and Natural Resources
Business
Liberal Arts and Education 
Math, Science and Technology

Degrees/Majors O!ered (Fall 2012)
29 undergraduate degree programs; 10 online majors,    
2 academic programs o$ered in China

Student Enrollment (Fall 2012)
Undergraduate  1,802 (65%)
Non-degree  962 (35%)
Total  2,764 

Employees (Fall 2012)
Direct Academic Providers 91 (33%) 
Higher Education Mission Support 39 (14%)
Intercollegiate Athletics 21 (8%)

Organizational Support  73 (27%)
University Leadership 24 (9%)
Total Employees 274

Degrees Awarded (2011-12)
Associate 4 (1%)
Bachelor’s 314 (99%)
Total  318

Campus Physical Size (2012)
Number of Buildings 39
Assignable Square Feet 439,570

Budget Expenditures (2012-13)
$35 million

bene#ting northwestern Minnesota. !e campus 
vision includes technology applications in higher 
education; innovation, entrepreneurism, and regional 
sustainability; leadership development; and global 
and diverse cultural experiences. Crookston delivers a 
personal and nurturing applied educational experience. 
Its graduates are well known for their career readiness, 
their leadership and communication skills, and their 

on to secure quality careers or, increasingly, gain 
admission to graduate and professional programs. 
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!e Crookston campus historically has identi#ed 
nine higher education institutions as the primary 
group for comparison. !e comparison institutions 
were identi#ed based on their similarities in academic 
programs, enrollment, rural setting, and other key 
characteristics. !ese institutions are listed in Table 
6-1, with the variance among them shown. !e 
institutions, however, have signi#cant di$erences in 
undergraduate size, degrees o$ered, and other factors 

that need to be considered in review of the data.  Most 
notable for the Crookston campus is the inclusion in 
enrollment data of students in Crookston’s College in 
the High School (CIHS) program. !ese 1,031 high 
school students (distinct students enrolled in the CIHS 
program in fall 2012 and spring 2013) are considered 
non-degree students but in the national data set are 
included as part-time students in the total enrollment 
number. !is report includes comparison group data 
where possible.

state  student  cohort  is  from  Fall  2010.

TYPE SIZE STUDENTS

  
Control

Highest  
Degree   Total  

Enrollment  
Percent  

Undergrad.
Percent   Percent  

In-‐state

Bemidji  State  U. Public Small Master’s   5,368   93% 71% 89%

Dakota  State  U. Public Small Doctoral   3,075   92% 44% 83%

Delaware  Valley  College Private Small Master’s   2,253   88% 81% 0%

Northern  State  U. Public Small Master’s   3,205   90% 60% 75%

U.  of  Maine  -‐  Farmington Public Small Master’s   2,310   98% 91% 82%

U.  of  Minnesota  -‐  Morris Public Small Bachelor’s   1,932   100% 93% 87%

Public Small Bachelor’s   2,957   100% 95% 98%

U.  of  Wisconsin  -‐  River  Falls Public Small Master’s   6,803   93% 88% 49%

U.  of  Wisconsin  -‐  Stout Public Small Master’s   9,350   89% 81% 64%
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!e Crookston campus has experienced #ve 
consecutive years of record enrollment. In fall 
2012, Crookston enrolled 1,802 degree-seeking 
undergraduate students (1328 full-time, 474 part-time) 
representing 43 states and territories and 17 countries 
(Figure 6-A). Undergraduate student enrollment has 
increased approximately 70 percent since 2005. Over 
90 percent of non-degree seeking students are part 
of the CIHS program, which serves more than 40 
school districts across northern Minnesota. As of fall 
2012, the campus o$ered 29 undergraduate majors, 18 
minors, and 39 concentrations, including relatively new 
programs in criminal justice, environmental sciences, 
marketing, and so"ware engineering.

!e Crookston campus continues to be an important 
access point for students to the University of 
Minnesota system. For fall 2012, 645 degree-seeking 
students, nearly 36 percent of all Crookston students, 
were identi#ed as #rst-generation college students. 
Additionally, with over 700 online degree-seeking 
students, many of whom are working professionals who 
cannot take part in a traditional classroom experience, 
the Crookston campus provides access in a way 
be#tting a modern land-grant institution. 

During 2012–13, the Crookston campus awarded more 
than $3.7 million in institutional aid, approximately 
half of which went to students from families with 
adjusted gross income of less than $50,000 per year. 
!e Crookston campus continues to use the marketing 
theme “Small Campus. Big Degree” to highlight the 
bene#ts of studying in a small, friendly, close-knit, 

nurturing campus environment while earning a 
degree from the University of Minnesota. Over the 
last #ve years, the size of the campus and the type of 
academic programs available consistently have been 
cited as the top two reasons for choosing the Crookston 
campus, according to a survey of new entering students 
completed each fall. In the fall 2012 survey, 73 percent 
of new student respondents indicated Crookston was 
their #rst-choice college.
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(Full  model  on  page  5)

A commitment to experiential learning di$erentiates 
the Crookston campus from its comparison institutions 
and provides a distinct advantage to students. 
Crookston students gain valuable real-world experience 
to complement curricular learning opportunities. 
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are working adults constrained by career, family, 
or location. Crookston has established processes—
including careful department review, faculty training, 
and mentoring—to ensure that online o$erings are 
of high quality and re&ect best practices in online 
teaching and learning, with faculty training and 
mentoring. Online credit hours grew by 36 percent in 
the last year and the campus delivered approximately 
15,000 credits online in 2012–13. 

Utilizing its expertise in online learning and support 
of online students, the Crookston campus serves all 
campuses, colleges, and units of the University as the 
Digital Campus Calling Center. !e center, operated 
through the Center for Adult Learning, is the gateway 
to online course o$erings, degrees, and non-credit 
classes across the entire University system.

Diversity and Internationalization
!e Crookston campus has a strong commitment 
to preparing students to work in a global economy, 
recognizing that graduates’ success depends on their 
ability to understand and work with diverse groups 
from many parts of the world. An ongoing campus-
wide commitment to diversity has led to a steady and 
signi#cant increase in student diversity as compared 
with ten and even #ve years ago. In fall 2012, 14.5 
percent of the undergraduate student body was made 
up of students of color (Figure 6-B). !is is the highest 
percentage in that demographic in the history of the 
campus and is quite signi#cant given the location of the 
campus in rural northwestern Minnesota.

Required internships are another advantage and 
provide students with additional real-world experience 
and networking opportunities. Student engagement 
programs are strong and have a high pro#le within 
the local community and region. An increasing 
campus-wide emphasis on undergraduate research 
is consistent with the experiential learning focus and 
the University’s research mission. It also helps prepare 
students for graduate and professional school. 

!e Crookston campus is widely known for producing 
excellent graduates in many areas of agriculture and 
natural resources, as well as information technology 
and other selected programs. Crookston’s degree 
program in business management, its largest enrolling 
undergraduate program, continues to grow in 
enrollment and reputation, particularly the online 
program. !e second largest enrolling major, natural 
resources, continues to be a &agship program with 
excellent placement rates for graduates and state-
level accolades for its students. Among other honors, 
Crookston campus students majoring in natural 
resources have earned the Student Conservationist 
Award from the Minnesota Chapter of !e Wildlife 
Society ten times in the last 16 years and have earned 
the Student Conservationist and Scholarship Award 
from the Minnesota Chapter of the Soil and Water 
Conservation Society nine times in the past eleven 
years. 

Animal science and equine science round out the 
largest enrolling degree programs—both majors 
having a pre-veterinary science emphasis. Since 2011, 
ten graduates of the Crookston campus have been 
accepted to veterinary schools across North America. 
Additionally, Crookston agriculture students involved 
in the National Association of Colleges and Teachers of 

in the four-year college division, as they have 15 times 
in the past 20 years while competing with institutions 
from Iowa State to Purdue University to Texas A&M.  

!e Crookston campus o$ers ten of its 29 degrees 
entirely online as well as on campus. Since 2006, 
online enrollment has grown by nearly 600 percent; 
on-campus enrollment has grown by 17 percent. 
Maintaining the University’s commitment to 
exceptional quality—with the same curriculum and 
faculty as classroom courses—online programs provide 
access and &exible options for students, most of whom 
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!e increase in the number of international students 
on campus is also notable (Figure 6-C). Consistent 
with the system-wide commitment to comprehensively 
internationalize the University of Minnesota, the 
Crookston campus has aggressively directed resources, 
curricular o$erings, and community advantages to 
recruit talented international students to campus. 
Crookston’s current international enrollment 
comprises approximately 7 percent of the total degree-
seeking undergraduate student population and roughly 
12 percent of all residential students. Historically, the 
largest concentrations of international students have 
come from Korea and China, with goals to increase 
the proportion from other countries. In all, enrolled 
international students represented 17 countries in 
the fall of 2012. International students as a whole do 
extremely well—both academically and as campus 
leaders. Two graduating senior international students 
on the Crookston campus were presented with 
the prestigious University of Minnesota Scholarly 
Excellence in Equity and Diversity (SEED) Award in 
fall 2012. 

!e Crookston campus has established a campus-wide 
Diversity Council to advise administration, the O%ce 
of Diversity Programs, and the O%ce of International 
Programs on campus-wide support for diversity and 
inclusion. !e council was fully implemented in fall 
2012 by the new director of diversity and multicultural 
programs and other campus administrators.

Academic departments strive for diversity among their 
faculty as evidenced by current faculty representation 

and South Africa. Faculty are actively engaged in 
internationalizing the campus, including faculty-

led student groups traveling to Brazil, China, India, 
New Zealand, Norway, and France. Collaborative 
agreements with the French agriculture schools 
ESITPA of Rouen and VetAgroSup of Clermont 
Ferrand continue to expand options. Over the past 
decade the Crookston campus and Zhejiang Economic 

collaborated on student exchange, faculty exchange, 
curriculum construction, and joint programs. More 

in the so"ware engineering, business management, 
and agricultural business programs. In late 2012, the 
Crookston campus received a $100,000 grant from the 
U.S. Department of State to fund a collaborative e$ort 

in China. !e purpose of the center, to be located on 

is to cultivate greater understanding between the 
United States and China. One of the unique aspects 

the construction of a 3-D immersive visualization lab 
similar to the one located on the Crookston campus.

Support for the study of Chinese language and culture 
on the Crookston campus was enhanced in 2012 
by the opening of a satellite o%ce of the University 
of Minnesota’s Confucius Institute, a collaborative 
initiative between the University of Minnesota, the 
Hanban/Confucius Institute Headquarters, and 
Capital Normal University in Beijing. In spring 2013 
an assistant director was appointed to further develop 
Crookston programs. 

Continuing an upward trend, the Crookston campus 
in the past year saw its highest #rst-year retention rate, 
77.1 percent (Figure 6-D). With a high percentage of 
#rst-generation college students (nearly 36 percent) 
and a relatively narrow spectrum of majors, increasing 
#rst-year retention is an ongoing challenge.  Strategies 
to increase retention rates include increasing emphasis 
on faculty advising, maintaining a student experience 
and parent programs coordinator, hiring a director 
of diversity and multicultural programs, requiring 
conditionally admitted students to complete a 
transitional general education course in their #rst 
semester, maintaining a peer connections mentoring 
program, re#ning the conditional admission program 
for “at risk” students with heavy emphasis on advising 
and support services, and encouraging all students to 
use the services of the Academic Assistance Center. 
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Undergraduate Experience

Responses by students graduating in 2012 to a survey 
of the National Survey of Student Engagement (NSSE) 
showed a high rate of satisfaction with the Crookston 
educational experience. High percentages of both 
#rst-year students (88 percent) and seniors (87 percent) 
rated their entire educational experience either good or 
excellent. Notably, a signi#cantly higher percentage of 

!e strategies for boosting retention rates also increase 
graduation rates. Figure 6-E illustrates the signi#cant 
upward trends in four-, #ve-, and six-year graduation 
rates for all students. In 2010 and 2011 the Crookston 
campus met and surpassed the 50 percent goal for #ve-
year graduation rates. Although the 2007 cohort fell 
short in that metric last year, the campus continues to 
make progress in both the four- and six-year goals set 
for 2011–14 graduates. 
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seniors (41 percent) than #rst-year students (28 percent) 
rated the experience as excellent, which re&ects well 
on Crookston’s faculty-student mentorship as students 
work more closely with faculty as they move toward 
graduation.

Students bene#t from unique learning opportunities 
such as those a$orded by Crookston’s federally funded 
immersive visualization and informatics lab suite. 
Opened in 2010 as one of only two such facilities in 
the Upper Midwest, the suite came fully online in 
early 2013 with the opening of the Undergraduate 
Collaborative Learning and Experiential Applied 
Research (UCLEAR) Lab, featuring interactive 
computer surface computing touch tables with 
PixelSense technology, and the Undergraduate 
Comprehensive Learning and Simultaneous Showing 
(UCLASS) Classroom, featuring multiple projection 
and data display options. !ese two new leading edge 
labs, along with the Crookston Immersive Science and 
Engineering Experiential (ISEE) Visualization Lab 
devoted to 3-D simulations, o$er powerful technology 
to students and faculty, with applications across many 
disciplines including so"ware engineering, physical 
and biological sciences, business and marketing, 
agriculture and natural resources, and homeland 
security. !is suite of labs also opens the door to 
collaboration with U-Spatial on the Twin Cities campus 
as well as units across the University system.

In fall 2013, the Crookston campus will o$er a new 
bachelor’s degree program in elementary education, 
with a licensure program approved by the Minnesota 
Board of Teaching (MBOT). !e new program, which 
meets MBOT’s 54 educational standards, will be 
o$ered alongside Crookston’s board-approved licensure 
program in early childhood education. Preparing 
graduates to earn a teacher’s license that enables them 
to teach in schools from kindergarten through sixth 
grade is a signi#cant addition to the educational 
programs of the Crookston campus. 

Crookston campus faculty continue to increase their 
research activity, including research on alternative 
fuels; alternative feeds for livestock; prairie ecosystems; 
low-maintenance athletic turf; threatened song birds; 
greenhouse gases; wetland plant restoration; anti-
microbial properties of plants; computer simulation 
involving so"ware engineering, arti#cial intelligence, 
and geo-computation techniques; quality management 
and online education; the role of eBooks in education; 
strategies for e$ective public speaking; student-athlete 
career development measures; and several statewide 
entrepreneurship projects. Increased #nancial support 
and dedicated space for individual, interdisciplinary, 
and collaborative faculty research continues to be a 
campus priority, as does community and regional 
outreach (Table 6-2).
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Proposals Proposal  
Amount   Awards Award  

Amount
Sponsored  
Expenditures

2006 9 $1,177   4 $1,539   $1,022  

2007 8 $1,412   5 $698   $984  

2008 7 $1,279   6 $403   $625  

2009 10 $666   7 $892   $839  

2010 21 $6,043   14 $802   $797  

2011 17 $4,582   12 $1,263   $569  

2012 9 $1,631 7 $390 $643
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!e Crookston campus’s commitment to its local, 
regional, and statewide community is exempli#ed in its 
wide range of outreach and service initiatives.

For #ve years, Crookston has served as the U.S. 
Department of Commerce’s designated Economic 
Development Administration (EDA) Center for the 
State of Minnesota, with an initial three-year grant 
in 2008 renewed for #ve years in 2011. Together with 
University of Minnesota Extension, the EDA Center 
focuses on three priority areas:

Crookston continues to showcase faculty research 
within the larger campus community during research 
presentation sessions each semester. Students 
completing undergraduate research projects also 
present at these sessions. Such programs are an 
increasingly important part of the Crookston student 
experience and illustrate the growth and evolution of 
the campus. !e enhanced research focus parallels 
growing student interest in advanced study: on the 
annual survey of newly entering students completed 
in 2012, 19 percent of respondents indicated they 
had plans to pursue a master’s degree and 24 percent 
indicated plans to pursue a professional or doctoral 
degree—compared with a roughly ten percent response 
respectively in 2006.
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1. Advancing entrepreneurship in rural Minnesota;
2. Cultivating a highly skilled rural workforce through 

the advancement of digital literacy and the adop-
tion of digital technologies; and 

3. Providing technical assistance to local, regional and 
tribal economic development agencies in economi-
cally distressed regions of Minnesota.

In 2012–13 #scal year, the EDA Center worked on 
technical assistance projects related to business 
incubation, determining factors of successful 
businesses, growing Willmar-area minority businesses, 
identifying local produce market potential within 
healthcare facilities, enhancing Kandiyohi County 
business broadband, and strengthening the IDEA 
Competition, a regional entrepreneur support program. 
!e EDA Center also assessed the impact of the 
Minnesota Intelligent Rural Communities Project.

!e Center for Rural Entrepreneurial Studies (CRES), 
established on the Crookston campus in 2011 through 
federal appropriations and administered through the 
U.S Department of Education, connects faculty and 
students with entrepreneurs and small businesses to 
share expertise in business management, marketing, 
and technology. In one major 2012–13 project, students 
in a brand management class developed and presented 
branding recommendations to a regional entrepreneur. 
CRES also brought two national-level successful 
entrepreneurs to campus as speakers in 2012 and 2013 
and hosted its inaugural Entrepreneur and Small 
Business Exchange, open to the public, in May 2013.

!e Center for Sustainability provides a campus 
focal point for sustainability initiatives and related 
discussions and is a conduit for University-wide 
sustainability initiatives. !e director, who has a 
joint appointment with the Northwest Research and 
Outreach Center (NWROC), represents Crookston on 
the system’s Sustainability Committee, coordinates 
the Crookston Students for Sustainable Development 
organization, and guides two or three student 
sustainability assistants annually. 
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Student sustainability e$orts are supported by the 

and in 2012–13 included initiatives such as re#llable 
water bottles, partial funding of a hydration station to 
re#ll water containers, partial support of sustainability 
speakers, and a modest grants program. !e center 
has been engaged with the local community by leading 
a “CommUniversity Trail” initiative and chairing 
a sustainability development e$ort as part of the 
Crookston In-Motion community planning initiative. 

!e center collaborates with the University’s Northwest 
Regional Sustainable Development Partnership on 
projects such as a solar applications feasibility study 
through the Clean Energy Resource Teams, guest 
speakers, and seminars. Working with NWROC, 
the director of the center also is evaluating the use of 
cattails as a possible bioenergy resource. Many partners 
are involved in this study, including the Minnesota 
DNR, U.S. Fish and Wildlife Service, the Red River 
Basin Commission, and the International Sustainable 
Development Institute. 

In 2013, Crookston was for the #"h time named to the 
President’s Higher Education Community Service by 
the Corporation for National and Community Service. 
Students in 2012 tallied 39,481 hours of service through 
academic service-learning courses, club and individual 
community service, and community-based work study 
including the America Reads Program, community 
service internships, and AmeriCorps. Crookston 
added an AmeriCorps VISTA volunteer appointment 
to further enhance community service and service-
learning e$orts.
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Newly hired faculty and sta$ continue to expand 
the credentials, expertise, and capacity for teaching, 
research, and service at the Crookston campus.  
Increasingly, Crookston’s faculty and sta$ either 
possess or are actively working toward terminal 
degrees, and new hires have experience in obtaining 
grant funding and in conducting and publishing 
research. !ese investments strengthen academic 
programs, provide students greater learning 
opportunities including undergraduate research, and 
advance the overall goal of the University to become a 
top public research university. 

Crookston faculty in 2012–13 earned honors from 
organizations including the Minnesota Chapter of 
!e Wildlife Society, the Society of Aviation and 
Flight Education, and Minnesota Campus Compact. 
Additionally, a Crookston faculty member was awarded 
the Horace T. Morse-University of Minnesota Alumni 
Association Award for Outstanding Contributions 
to Undergraduate Education. Five current Crookston 
faculty have now earned that award.
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As an outstanding organization and a responsible 
steward of resources, the Crookston campus is 
focused on service, driven by performance, explores 
collaboration (both internal and external), and is 
recognized among peers. Major highlights in this 
arena include strategic planning, quality improvement, 
technical innovations, and partnerships.

Over the past year, Crookston has been the recipient 
of a number of national accolades. Crookston earned 
inclusion among the top quartile of 247 higher 
education institutions in the second edition of U.S. 
News & World Report’s Top Online Education 
Program Rankings. !e Crookston campus and its 
more traditional on-campus programs were ranked 
by U.S. News & World Report among the top two in 
the category “Top Public Regional Colleges,” marking 
Crookston’s 15th consecutive year among the top four 
listed in that category. !e Crookston campus also was 
listed among the Princeton Review’s “Best Colleges in 
the Midwest” for a sixth year.  
In 2010 the Crookston campus received approval from 
the Higher Learning Commission to move from the 
PEAQ (Program to Evaluate and Advance Quality) 
accreditation process to the AQIP (Academic Quality 
Improvement Program) accreditation process. AQIP 
is based on continued quality improvement processes 
and focuses on developing action projects to improve 
quality. Implementation of AQIP began in 2011 with 
three action projects focused on student retention and 
success, improving academic advising, and course 
quality assurance.  Projects completed in the 2012–13 
academic year included integrating and assessing 

student achievement of Crookston core competencies, 
studying on-campus transfer student persistence and 
satisfaction, and revising the program review process. 
New action projects for 2013–14 academic year include 
implementation of new program review procedures, 
international student success and satisfaction, and 
online student retention, graduation, and satisfaction.

!e 2015 Campus Action Plan, resulting from 
a yearlong strategic planning process in 2010, 
was #nalized in early 2012 (www3.crk.umn.edu/
chancellors-o%ce/strategic). Campus administration 
organized seven strategic positioning work groups 
comprising faculty, sta$, and students. Work is ongoing 
and focused on athletics, curriculum, international 
programs, online programs, student services, 
technology, and sustainability and energy. Some of the 
work in these areas has been applied to AQIP projects. 

Established in 2011, the Regional Systemwide 
Council continues to meet regularly to identify 
potential e%ciencies and collaborations and to 
strengthen communication among the Crookston 
campus, the Northwest Research and Outreach 
Center, Crookston Regional Extension, the Northwest 
Regional Sustainable Development Partnership, and 
the Northwest Area Health Education Center. All units 
are located either on campus or in Crookston. !is 
collaboration has been cited as an example that could 
be modeled in other areas of the University. !e work 
of this council has already resulted in collaborative 
community enrichment projects, sharing of expertise 
in teaching and service, joint programming, and 
#nancial e%ciencies.  

Looking Ahead
Moving forward requires strong leadership, consistency 
in message and action, and long-term commitment 
to core values. Signi#cant progress and growth have 
occurred on the Crookston campus since 2005, and 
broad dialogue continues to be a priority to ensure 
a shared expectation for continued growth and 
improvement. As the system’s most important and 
visible presence in the region, the Crookston campus 
resolves to be an economic engine for northwest 
Minnesota. !e Crookston campus continues to work 
to strengthen its presence as the regional hub of activity 
for creative talent of students, educators, and scientists, 
entrepreneurs and business builders, social service 
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providers, community leaders, and all citizens.     

Over the past few years, new degree programs have 
been launched including biology, communication, 
criminal justice, environmental sciences, health 
sciences, marketing, quality management, pre-
veterinary tracks in animal and equine science, and 
so"ware engineering. Most recently, new programs in 
elementary education and #nance have been approved 
in the 2012–13 academic year. !is expanded array of 
degree programs has helped attract and retain more 
students, and additional new majors will be explored. 
!e Crookston campus is committed to ensuring these 
new programs are mission-driven, meet demonstrable 
student and employer demand, leverage existing 
strengths and capacities, and are based on solid cost-
bene#t estimates.

Capital Investment Priorities 
Several priorities regarding facilities and space 
utilization on the Crookston campus have been 
developed and re#ned over the past few years and await 
capital investment:

Wellness center (currently listed on the six-year 
University of Minnesota Capital Plan)

physical activity, and overall student experience

facilities related to increase on-campus enrollment

tool for both non-athletes and student-athletes 
-

collegiate athletic teams

for the campus and serves as a community asset
-

ties and opportunities
Admissions space

of windows, issues with ventilation

welcoming environment for prospective students 
and parents

-
ment goals are threatened

Utilities 

to an alternative fuel source to comply with pend-
ing EPA standards; this increases reliability of the 
primary fuel source and attains greater energy ef-
#ciency

in 1980) to meet signi#cantly expanded demands 
and to provide electrical backup

Laboratory, research, and classroom space

-
propriate and adequate lab/research space; this also 
becomes an obstacle when recruiting prospective 
high-quality faculty

-
rience through undergraduate research projects

-
tain Crookston’s technological mission 

Re"ned Core Priorities for 2015 and Beyond
Strategic planning over the past three years has focused 
on the University’s aspirations for extraordinary 
education, breakthrough research, dynamic outreach 
and service, world-class faculty and sta$, and 
outstanding organization. Crookston’s core priorities 
were re#ned in 2011:

-
rience,

experience and, 

students, faculty, sta$, and the community, region, 
state, and beyond.

!ese core priorities will serve as a guide as Chancellor 
Fred Wood begins his second year and works with 
newly hired Vice Chancellor for Academic A$airs 
Barbara Keinath on implementation of the 2015 
Campus Action Plan and other priorities. 
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Priorities for 2013–14

a challenging period of declining state support by 
the development of a sustainable #nancial model 
through careful expenditure and increased rev-
enues.

recreation center to enhance enrollment, retention, 
and the overall student experience.

chancellor for academic a$airs.

on discussions from an administrative retreat held 
-

ment management and resulted in three priority 
work areas:
1) Strategically grow the number of on-campus and 

online students attending Crookston.
2) Retain and graduate an increasing number of 

current students and further explore the critical 
role academic advising plays in retention and 
graduation rates.

3) Building on existing strengths of faculty and with 
attention to emerging national career needs, ex-
pand the breadth of academic degree programs 
Crookston o$ers, both on-campus and online.

-
mine options for the future.

O%ce of Admissions as well as additional dedicated 
space for faculty and students to conduct under-
graduate-focused research.

-
tion Plan.

with the New Century Learning Consortium in 
support of online learning.

strengthen relationships with the NWROC, Exten-
sion, Regional Sustainable Development Partner-
ships, and Area Health Education Centers.

of Minnesota and the system as a whole.
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7:  UNIVERSITY  OF  MINNESOTA  
ROCHESTER  CAMPUS

!e University of Minnesota, Rochester is the newest 
campus of the University of Minnesota. Founded in 
2006, the Rochester campus leverages the University’s 
world-class research capacity to build academic 
and research programs aligned with southeastern 
Minnesota’s strengths in health sciences, biosciences, 
engineering, and technology. !e niche-based 
campus o$ers distinctive educational programs in a 
personalized and technology-enhanced environment 
and serves as a conduit and catalyst for cost-e$ective 
collaborations with IBM, Mayo Clinic, and other 
partners to meet regional academic, professional, 
and economic needs. Rochester’s health sciences and 

Founded
2006

Campus Leadership 
Stephen Lehmkuhle, Chancellor

Campus Academic Programs  
Health Professions
Health Sciences
Biomedical Informatics and Computational Biology*

Degrees/Majors O!ered  
2 undergraduate degree programs
1 master’s degree 
1 doctoral degree
Non-credit continuing education programs

Academic Partnerships
Labovitz School of Business and Economics, UMD 
Clinical Laboratory Sciences, UMTC
College of Education and Human Development, UMTC
School of Nursing, UMTC 
Occupational !erapy, UMTC
School of Public Health, UMTC

Educational Collaborations
College of Science and Engineering, UMTC
Mayo School of Health Sciences

BICB Partnerships
UMTC, Hormel Institute, Mayo Clinic, IBM, Cray Inc., 
National Marrow Donor Program, Brain Sciences Center

Student Enrollment (Fall 2012)
Undergraduate 385 (82%)
Non-degree 29   (6%)

Total 467 

Employees (Fall 2012)
Direct Academic Providers 40 (34%)
Fellows, Trainees, and Students  18 (15%)

Higher Education Mission Support 46 (39%)
Organizational Support  5   (4%)
University Leadership 10   (8%)
Total Employees 119

Degrees Granted (2012-2013)
B.S. (Health Science)  36
B.S. (Health Professions)  14
M.S. (Biomedical Informatics and Computational Biology)* 4
Ph.D. (Biomedical Informatics and Computational Biology)* 1

Campus Physical Size (2012)
Number of Buildings           3 (all space is leased)
Assignable Square Feet 154,638

Budget Expenditures (2012-13)
$15.3 million

*An all-University graduate degree granted by the Twin Cities  
campus with the administrative home on the Rochester campus.

biosciences programs prepare students for a broad 
spectrum of current and emerging careers, ranging 
from patient care to pure and applied research. 
Emphasizing rigorous coursework, community-
engaged learning, and research opportunities, 
Rochester’s programs challenge students to #nd 
connections among disciplines, deepen their 
knowledge and understanding, and take charge of their 
own learning and development. At the graduate level, 
Rochester’s biomedical informatics graduate program 
is emerging as a facilitator for research collaborations 
across the state of Minnesota advancing knowledge in 
the #eld of biomedical research.
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!e Rochester campus started its #rst program 
in fall 2008, the M.S. and Ph.D. in biomedical 
informatics and computational biology. In fall 2009, 
it introduced its #rst undergraduate program, the B.S. 
in health sciences, and in fall 2011, added a second 
undergraduate program, the B.S. in health professions. 
!e programmatic structures support diverse career 
paths in high-demand areas where future job growth is 
expected.

!e Biomedical Informatics and Computational 
Biology (BICB) graduate program is an all-University, 
interdisciplinary graduate program that meets 
statewide and national needs in a rapidly growing 
discipline. Drawing on the resources and strengths 
of the University of Minnesota, Twin Cities; the 
Hormel Institute; Mayo Clinic; IBM; Cray Inc.; the 
National Marrow Donor Program; and the Brain 
Sciences Center, the program is unique in the country 
and a model of multi-institutional collaboration. 
!e BICB program creates interdisciplinary research 
opportunities for students and faculty across the 
University of Minnesota and at partner institutions. 
It attracts a wide range of students with clinical, 
industry, or academic backgrounds to study in M.S. or 
Ph.D. programs and take part in world-class research 
opportunities. !e graduate program is &exible to meet 
the needs of students who are full-time employees 
and seek to develop expertise in the informatics area. 
Furthermore, the program embeds entrepreneurship 
into the curriculum. 

!e Bachelor of Science in Health Sciences (BSHS) 
deploys a common curriculum designed by faculty 

with disciplinary expertise across the physical and 
life/health sciences, humanities, social sciences, 
and mathematical sciences. !e structure of the 
curriculum along with an a$ordable high-touch, 
high-tech learning experience is intended to generate 
a high four-year graduation rate. Faculty who teach 
in the BSHS program are in a single academic unit to 
facilitate integration across disciplines and to further 
relevant research and scholarship, while also reducing  
administrative overhead costs. !e program leverages 
community resources to enhance learning through 
meaningful health sciences experiences.

!e Bachelor of Science in Health Professions (BSHP) 
is an educational collaboration between Rochester and 
Mayo School of Health Sciences. !is junior-admitting 
program prepares students to become certi#ed health 
professionals in the #elds of echocardiography, 
radiography, respiratory care, and sonography. 
Admission prerequisites common to all four tracks 
facilitate recruitment. Curriculum is competency-
based and integrated using didactic, laboratory, 
simulation and clinical rotations. All clinical rotations 
are scheduled at the Mayo Clinic. !e major draws 
Rochester students as well as transfer students from 
accredited two-year colleges, four-year colleges, and 
universities who seek the opportunity to learn directly 
from top practitioners. 

Growing Academic Programs
Undergraduate Programs: !e Rochester campus 
continues to grow the enrollments of academic 
programs. !e BSHP program enrolled twelve students 
in fall 2011, enrolled 24 students in fall 2012, and 
admitted 43 students for fall 2013. Newly admitted 
BSHP students come primarily from Rochester and 
Minnesota State Colleges and Universities institutions. 
!is program’s target enrollment is approximately 
100 students across the junior and senior years. New 
enrollments, including new transfer students, in the 
BSHS grew steadily from 57 in fall 2009 to 156 in fall 
2012. !e BSHS #rst-year class will be increased by 
approximately 25 students each year until the goal of 
250 #rst-year and new transfer students per year is 
reached. !e target enrollment in the BSHS across all 
four years is 750 to 800 students.

Rochester’s undergraduate students are drawn 
primarily from the region. About 81 percent of the 
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Recruit,  educate,  
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students come from Minnesota; an additional 14 
percent come from Wisconsin, Iowa, North Dakota, 
and South Dakota. Table 7-1 shows enrollment by home 
location of undergraduate students in the BSHS and 
BSHP programs.

!e Rochester campus strives to diversify its student 
body to re&ect Minnesota’s changing demographics. 
While 17 percent of Minnesota residents are from 
racial and ethnic minority communities, about 25 
percent of its school population, and about 30 percent 
of its pre-school population, are from minority groups. 
Figure 7-A shows the percentage for fall 2009–12 of 
new #rst-year students of color enrolled in Rochester’s 
undergraduate programs.

2009 2010 2011 2012

Number Percent Number Percent Number Percent Number Percent

Olmsted  county 13 22.8% 20 14.2% 49 19.1% 67 18.7%

12 21.1% 24 17.0% 37 14.4% 52 14.5%

Seven-‐county  Metro  Area 10 17.5% 41 29.1% 73 28.4% 109 30.4%

Other  Minnesota 13 22.8% 29 20.6% 49 19.1% 85 23.7%

Wisconsin 7 12.3% 15 10.6% 23 8.9% 3 0.8%

Iowa 0 0.0% 5 3.5% 8 3.1% 14 3.9%

South  Dakota 2 3.5% 4 2.8% 5 1.9% 7 2.0%

North  Dakota 0 0.0% 1 0.7% 2 0.8% 3 0.8%

Other  States 0 0.0% 2 1.4% 9 3.5% 16 4.5%

0 0.0% 0 0.0% 2 0.8% 2 0.6%

Graduate Programs
Enrollment in the BICB graduate program has grown 
from six students in fall 2008 to 53 in fall 2012. In fall 
2012, 62 percent of BICB students pursued M.S. degrees 
and the remaining 38 percent Ph.D. degrees. !e 
enrollment in the BICB graduate program is expected 
to stabilize at about 60 students over the next two or 
three years. Table 7-2 shows the enrollment in the BICB 
program together with demographic data.

About 60 percent of BICB graduate students work full 
time in the workplace. Many of the students come 
from partner organizations, as well as from other 
industries in the Twin Cities. Students aim to build 
their skill sets in a rapidly growing area of expertise to 
advance in their current workplace. !is predominance 
of working adults in the program is re&ected in the 
age distribution of the graduate students. While only 
34 percent of graduate students at the University of 
Minnesota are ages 31 or above, 64 percent of graduate 
students in the BICB graduate program are ages 31 
or above. To meet the targeted career aspirations 
of students, the program is designed with &exible 
requirements that promote the personalized education 
that is a critical component of Rochester’s mission.
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2008 2009 2010 2011 2012

Number Percent Number Percent Number Percent Number Percent Number Percent

Masters 3 50% 7 44% 16 55% 26 58% 33 62%

Doctoral 3 50% 8 50% 13 45% 19 42% 20 38%

Female 2 33% 6 38% 11 38% 12 27% 38 72%

Male 3 50% 10 63% 18 62% 33 73% 15 28%

3 50% 4 25% 7 24% 12 27% 15 28%

Minority 1 17% 5 31% 9 31% 14 31% 14 26%

3 50% 9 56% 15 52% 23 51% 31 58%

3 50% 7 44% 14 48% 22 49% 22 42%

Finish in Four
!e BSHS curriculum is intentionally designed to 
promote a high four-year graduation rate. A common 
curriculum in the #rst two years combined with 
integrated career advising encourages students to 
explore a wide variety of careers without the need 
to adjust their planned course of study. Each BSHS 
student develops a fourth-year capstone experience 
during the sophomore and junior year that targets 
their career aspirations. Capstone experiences are 
reviewed and approved by a faculty committee by the 
end of the junior year. !ey range from study abroad to 
research experiences at Rochester and with community 
partners, to minors and certi#cates, such as health 
informatics or cytotechnology. Over 70 percent of 
BSHS students take at least 15 credits to stay on track 
for four-year graduation (Table 7-3).

Retention of #rst-year students continues to increase 
as the curriculum stabilizes. Because Rochester has 
only two degree programs, a four-year degree program 
(BSHS) and a two-year junior admitting program 
(BSHP), Rochester expects entering BSHS students 
to either switch from the BSHS to the BSHP program 
or transfer to other colleges if their career aspirations 
become incompatible with the focus of the BSHS 

#rst-year retention rate at 80 percent and subsequent 
retention rates (as a percentage of #rst-year student 
enrollment) at 70 percent for sophomores and 60 
percent for juniors. Already the third cohort of students 
exceeded the #rst-year retention goal (see Figure 7-2). 
While the second-year retention rates remain below the 
goal, the #rst cohort exceeded the third-year retention 
goal (see Figure 7-B).

A key factor in the increasing retention rates—in 
addition to the stabilization of the curriculum and 
targeted recruitment of prospective students—is a 
model utilizing student success coaches to provide 
academic and developmental advising to each BSHS 
student. Students remain with coaches throughout 
their academic career and are required to communicate 
frequently with coaches every semester. Coaches also 
meet regularly with faculty to discuss student progress. 
!e success coaches and faculty deploy appropriate 
support resources to help students meet goals.

2010 2011 2012 2013

Zero 0% 0% 0.4% 0%

Fewer  than  6 0% 0% 0.4% 0.6%

6  -‐  11 0% 0% 1.2% 3.4%

12  -‐  14 10.2% 6.4% 15.7% 23.9%

15  or  more 89.8% 93.6% 82.3% 72.2%
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Community Engagement
!e campus’s location in the heart of downtown 
Rochester—next to a major health care center and 
other community organizations—o$ers a wide variety 
of community experiences to students. Rochester 
is building an “arc of community engagement” to 
fully build on this unique setting. Students begin 
this arc with volunteer and work study experiences, 
followed by structured interactions with health care 
professionals as part of the BSHS curriculum. A newly 
designed Community Collaboratory course engages 
students in projects within the community. During 
the 2012-13 academic year in the BSHS program, 
community professionals contributed to the learning 
environment in multiple ways: 28 professionals served 
on health sciences career panels or as guest speakers; 
24 professionals participated in mock interviews; 
more than 20 community organizations hosted 
onsite learning experiences; and eight community 
leaders advised students through the Community 
Collaboratory course. In total, students learned from 
more than 120 community professionals during the 
year. Rochester will continue to expand its interactions 
with the community in accordance with its mission 
to serve as a conduit and catalyst for leveraging 
intellectual and economic resources in southeastern 
Minnesota.

Building Partnerships
As responsible stewards of resources for the region and 
state, the Rochester campus has developed sustainable 
educational partnerships that leverage the assets of the 
community and University of Minnesota system.

!e University of Minnesota and Mayo Clinic have a 
formal agreement to promote academic collaboration 
between the two institutions that will nurture and 
sustain educational initiatives. A Memorandum of 
Understanding was signed in 2008 and renewed in 
2011 by the president of the University and the CEO 
of Mayo to plan and implement e$ective collaborative 
education programs to serve the needs of the 
region and state of Minnesota. Following the 2008 
agreement, the Education Collaboration Committee 
was established to serve as the approval body for 
educational proposals, with committee members from 
Mayo Clinic; the University of Minnesota, Twin Cities; 
and the University of Minnesota, Rochester. Processes 
were established to facilitate new collaborations and to 
review existing ones.

!e Rochester campus continues to make available to 
the Rochester community six academic programs from 
the Twin Cities and Duluth campuses. !ese programs 
range from undergraduate programs to graduate 
certi#cates and master’s degrees:

In addition, the University of Minnesota’s Department 
of Organizational Leadership, Policy and Development 
o$ers on the Rochester campus courses for various 
licensure programs. 

!e Rochester campus fosters research collaborations 
among the partners in the biomedical informatics 
and computational biology graduate program. Faculty 
members on the Rochester campus also pursue 
research in their areas of expertise, including NIH-
sponsored projects. 
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Research on Learning
!e Rochester campus continues to develop a research 
focus on scholarship of teaching and learning. !e 
Center for Learning Innovation (CLI) is the academic 
home of faculty who teach in the BSHS and whose 
primary research area is learning and assessment. 
Rochester is building infrastructure to enable data-
driven research on learning through investments in 
iSEAL (intelligent System for Education, Assessment, 
and Learning), a curriculum development system 
enabling collection of longitudinal data on student 
learning as the basis for CLI faculty research. 

Research on learning is still in the early stages. To 
support the development of CLI’s collaborative 
research, Rochester has worked closely with the Twin 
Cities campus and systemwide o%ces—including the 
Center for Teaching and Learning, Organizational 

and the O%ce of Information Technology—to deliver 
professional development opportunities to the 
Rochester campus. Early successes include an OIT 
Faculty Fellowship to Rochester faculty to integrate 
technology-enhanced learning in the curriculum, and 
a pilot grant from the University of Minnesota Medical 
School to develop a community-initiated research 
collaboration on Cancer Prevention for Black Women 
(Project HEAR). 

Undergraduate Research
Developing the research skills of undergraduate 
students is an important aspect of the BSHS. Students 
are exposed to research during the #rst year and 
participate in a research symposium by the end of that 
year, where they present posters or presentations on an 
interdisciplinary research topic. In addition, Rochester 
faculty provide independent study and research 
opportunities to BSHS undergraduate students. 
!e number of students participating in research or 
independent study is steadily increasing (Table 7-4).

2009-‐10 2010-‐11 2011-‐12 2011-‐13

Independent  Study 3 5 22 23

Independent  Research 0 12 27 47

Internship 0 0 3 8

Source:  University  of  Minnesota  -‐  Rochester
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Research continues to be an important component of 
the capstone experience for seniors, in particular for 
those who plan to go on to graduate or professional 
study. About 32 percent of seniors pursued research or 
directed study with Rochester faculty and another 43 
percent found research and internship opportunities 
either in the Rochester community or internationally.

Research in Biomedical Informatics and 
Computational Biology
!e Biomedical Informatics and Computational 
Biology (BICB) research and academic programs were 
established in 2007 as a result of legislative funding 
and driven by the recommendations of the Minnesota 
governor’s appointed Rochester Higher Education 
Development Committee. !e program was approved 
by the Board of Regents in 2008.

!e major objectives are:

-
grams at the University of Minnesota, Rochester.
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and research capabilities in partnership with IBM, 
Mayo Clinic, Hormel Institute, Cray Inc., and other 
industry leaders.

-
plement southeastern Minnesota’s existing leader-
ship roles in health sciences, biosciences, engineer-
ing, and technology.

-
vide applications to economic activities via inno-
vation, translational research, and clinical experi-
ences.

Initial investments of $2.8 million in the BICB 
research and academic programs catalyzed 
collaborations among faculty and scientists from 
the University of Minnesota, Mayo Clinic, and IBM, 
and were focused on seed grants ($1.8 million) and 
traineeships ($1 million). !is initial investment 
funded nine seed grants and 15 traineeships and 
generated over $6.5 million in research funding, 
including NSF career grants and non-federal funding, 
and 57 publications. An IBM grant led to the MSI-
UMR-BICB Computational Laboratory. One of the 
trainees received an IBM graduate fellowship in three 
consecutive competitions. 

!e Rochester campus, the administrative home of 
the BICB program, continues to invest in the graduate 
program through commitments to fund six fellowships 
per year for Ph.D. students. !e current investment 
in BICB fellowships holds steady at about $250,000 
to support six #rst- and second-year Ph.D. graduate 
students each year. !is allows Rochester to attract a 
small and highly competitive group of incoming Ph.D. 
students each year, as demonstrated by this year’s 
award of a competitive National Science Foundation 
graduate research fellowship to a BICB Ph.D. graduate 
student.

UMR Connects
!e Rochester campus engages the community and 
visitors in a weekly speaker series, UMR CONNECTS. 
It supports the University’s overall mission of public 
engagement and outreach by fostering connections 
among the University, its students, and those who live 
in or visit the community.

Since its launch in March 2011, more than 115 UMR 
CONNECTS sessions have been held reaching over 
5,000 attendees from the local, regional, national, and 
international communities, with average attendance 
over the past year increasing from 35 to 49. Speakers 
have participated from the Duluth and Twin Cities 
campuses and the Mayo Clinic, joined by national 
and local experts. Past monthly themes have included 
Keeping Minnesota Strong, Celebrating National 
Military Month, Minnesota Authors, A Tribute to the 
10th Anniversary of 9-11, Innovations for a Smarter 
Rochester, Patents & Innovative Research, Artfully 
Yours, Silent Spring: Fi"y Years Later, Building 
Community through Music, Sports & Athletics, and 
Public Health. Planned themes include Spirituality and 
World Religion, International and World A$airs, Outer 
and Inner Spaces, and Life Stages.  
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People
!e single-most important investment for a new 
campus is in people. E$ective stewardship of 
educational programs and administrative support 
requires dedicated faculty and sta$ who are 
enthusiastic about implementing the mission of the 
institution. Rochester’s e$ectiveness in establishing an 
innovative university over the past six years has been 
based in part on developing an environment where 
talented and motivated sta$ are given opportunities 
to participate actively in the Rochester campus’s 
development. 

!e primary investment for the four-year 
undergraduate degree program has been in faculty and 
sta$ to deliver the curriculum and to provide student 
support. With 414 undergraduate students enrolled in 
fall 2012,  the number of faculty and sta$ grew to ten 
tenure track faculty and 25 teaching faculty. During 
the initial growth phase, expenditures exceeded 
tuition revenues, as is expected when building a new 
campus. !e ratio of enrolled student head count to 
employee head count (Figure 7-C) is increasing rapidly, 
indicating increasing e%ciency as the curriculum and 
administrative processes stabilize.

Faculty and sta$ work collaboratively to design, 
implement, and deliver the curriculum. In addition, 
#ve student success coaches serve as links between 
academic and student a$airs. !eir portfolio ranges 
from helping students navigate college to academic 
advising, fostering student engagement, and providing 
professional development opportunities. A capstone 
coordinator oversees each student’s #nal year 
experience, while faculty and student success coaches 
work to ensure meaningful experiences on campus and 
in the community or abroad. !ese e$orts contribute to 
each student’s individual career and personal goals.
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Cost Pool Utilization
!e Rochester campus has implemented a strategic 
plan to leverage University-wide central resources 
and to develop relationships and working agreements 
with system-wide and Twin Cities units whenever 
possible. Maintaining local responsibility for “front 
line” services and the ability to make decisions in the 
best interest of the campus achieves the twin goals 
of operational excellence and exceptional service. 
For example, Rochester has used the Twin Cities 
campus’s O%ce of Student Finance to package and 
disperse #nancial aid for students. Other examples 
include collaborations with Academic Support 
Resources to develop best practices and processes for 
meeting student needs; with the O%ce of Disability 
Services to determine accommodations for students 
and employees with disabilities; and with the O%ce 
of Information Technology to provide technical 
capabilities. !e Rochester campus continues to explore 
additional means for improving capacity and quality 
of service at Rochester while maximizing investments 
the University has made in people, processes, and 
resources. 

Student Utilization of Community Resources
!e Rochester campus has chosen to work with 
community partners to provide student services 
such a recreation and #tness, health services, and 
parking/transportation, rather than developing these 

resources internally. !rough careful management 
of the student services fee, the Rochester campus 
provides memberships to the Rochester Area Family 
YMCA to meet #tness and recreational needs through 
an intramural sports program. Student members 
have access to the same facilities and services as 
community members, but at a signi#cantly reduced 
rate. !e Rochester campus also provides an on-
campus student health service sta$ed and managed 
by Olmsted Medical Center to meet basic health and 
wellness needs of all students. !rough a partnership 
with Rochester Public Transit, the Rochester campus 
provides a student rate for semester bus passes. 
Partnerships with area restaurants provide 5-10 percent 
dining discounts for Rochester students. All of these 
partnerships provide needed services for students while 
also supporting local businesses and nonpro#ts in the 
community.

Rochester City Sales Tax
!e community consistently recon#rms its strong 
advocacy and support of public higher education. In 
November 2012, the citizens of Rochester approved the 
extension of a half cent city sales tax that included an 
allocation of $14 million to the Rochester campus for 
capital growth and development. !is brings the total 
community support for the Rochester campus to $25.3 
million since its inception in December 2006. 

Destination Medical Center 
Legislative approval of the Destination Medical Center 
(DMC) proposal will advance innovative economic 
development initiatives aimed at securing Rochester 
as a globally competitive hub for health care and 
bioscience. !e Rochester campus, higher education, 
and world-class research are key components of the 
DMC, which will build on the Rochester Downtown 
Master Plan previously developed jointly by the 
Rochester campus, the City of Rochester, Mayo Clinic, 
and other local entities. DMC investments by the 
community and private investors will support future 
infrastructure for the Rochester campus, which is 
involved in the discussions for these initiatives. 
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APPENDIX  A:    
KEY  DATA  SOURCES  AND  WEB  LINKS

Association of American Universities   www.aau.edu
Association of Research Libraries   www.arl.org
Association of University Technology Managers  www.autm.net
Institute of International Education   www.iie.org
National Center for Education Statistics   nces.ed.gov/ipeds
National Institutes of Health   www.nih.gov
National Research Council   www.nationalacademies.org/nrc
National Science Foundation   www.nsf.gov
!e Center for Measuring University Performance  www.mup.asu.edu

Twin Cities Campus   www.umn.edu
Duluth Campus   www.d.umn.edu
Morris Campus   www.mrs.umn.edu
Crookston Campus   www.crk.umn.edu
Rochester Campus   www.r.umn.edu
University of Minnesota Extension   www.extension.umn.edu
Research and Outreach Centers

 Northwest Center at Crookston  www.nwroc.umn.edu
 Southern Center at Waseca  www.sroc.cfans.umn.edu
 Southwest Center at Lamberton  www.swroc.cfans.umn.edu
 UMore Park at Rosemount  www.umorepark.umn.edu
 West Central Center at Morris  www.wcroc.cfans.umn.edu
Academic Health Center   www.health.umn.edu
Board of Regents   www.regents.umn.edu
Controller’s O%ce   www.controller.umn.edu

O%ce for Equity and Diversity  www.diversity.umn.edu
O%ce for Public Engagement   www.engagement.umn.edu
O%ce for Student A$airs  www.osa.umn.edu
O%ce of Budget and Finance   www.budget.umn.edu
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O%ce of Senior Vice President for Academic  www.academic.umn.edu/provost
  A$airs  and Provost  
O%ce of Institutional Research   www.oir.umn.edu
O%ce of Oversight, Analysis, and Reporting  www.research.umn.edu/reo/oversight
O%ce of Planning and Analysis   www.planning.umn.edu
O%ce of the President   www.umn.edu/president
O%ce of University Relations  www.umn.edu/urelate
O%ce of Vice President for Research   www.research.umn.edu
University Libraries   www.lib.umn.edu
University of Minnesota Alumni Association  www.minnesotaalumni.org
University of Minnesota Foundation   www.giving.umn.edu/foundation
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APPENDIX  B:    
BOARD  OF  REGENTS

Congressional District 4 
Elected in 2009 
Term expires in 2015 

At-Large Representative 
Elected in 2007, 2013 
Term expires in 2019

Congressional District 7 
Elected in 2003, 2009 
Term expires in 2015

At-Large Representative 
Elected in 2011 
Term expires in 2017

At-Large Representative 
Elected in 2007, 2013 
Term expires in 2019 

Congressional District 2 
Elected in 2012 
Term expires in 2017

Congressional District 6 
Elected in 2003, 2009 
Term expires in 2015

Congressional District 3  
Elected in 2005, 2011 
Term expires in 2017

Congressional District 5 
Elected in 2013 
Term expires in 2019

Congressional District 8 
Elected in 2011 
Term expires in 2017

At-Large Representative 
Elected in 2013 
Term expires in 2019

Congressional District 1 
Elected in 2003, 2009 
Term Expires in 2015

Executive Director and Corporate Secretary 
600 McNamara Alumni Center 
200 Oak Street S.E. 
University of Minnesota 
Minneapolis, MN 55455-2020
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APPENDIX  C:    
SENIOR  LEADERSHIP

Eric W. Kaler President
Karen Hanson  Senior Vice President for Academic A$airs and Provost

Kathryn F. Brown  Vice President for Human Resources

Aaron L. Friedman  Vice President for Health Sciences and Dean of Medical School
Brian Herman  Vice President for Research

Becky Malkerson Interim President and CEO of the University of Minnesota Foundation
Richard Pfutzenreuter  Vice President and Chief Financial O%cer
Amy Phenix  Chief of Sta$ to the President

R. Scott Studham  Vice President and Chief Information O%cer
Norwood Teague  Director of Intercollegiate Athletics
Pamela A. Wheelock   Vice President for University Services

Lendley Black  Chancellor, University of Minnesota, Duluth

Stephen Lehmkuhle  Chancellor, University of Minnesota, Rochester
Fred E. Wood  Chancellor, University of Minnesota, Crookston
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O!ce of the Senior Vice President for Academic A"airs and Provost
University of Minnesota, 234 Morrill Hall, 100 Church Street S.E., Minneapolis, MN 55455

612-625-0051, http://www.academic.umn.edu/provost

#is publication is available in alternative formats upon request. Please contact Emily Ronning, Ph.D., 612-626-8031.

#e University of Minnesota is committed to the policy that all persons shall have equal access to its  
programs, facilities, and employment without regard to race, color, creed, religion, national origin, sex, age,  

marital status, disability, public assistance status, veteran status, or sexual orientation. 

#e University’s mission, carried out on multiple campuses and throughout the state, is threefold:   
research and discovery, teaching and learning, and outreach and public service.
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UNIVERSITY OF MINNESOTA 
BOARD OF REGENTS 

 
 
Board of Regents September 13, 2013 
 
 
Agenda Item:   2014 State Capital Budget Request                                                                   
 

  review   review/action   action   discussion 
 
 
Presenters: President Eric Kaler  

Vice President / CFO Richard Pfutzenreuter 
Vice President Pamela Wheelock 

 
Purpose: 
 

 policy   background/context  oversight   strategic positioning 
 
The 2014 capital request is reflective of the project priorities outlined in the recently approved 
Six-Year Capital Plan.  
 
The 2014 capital request continues to conform to the following principles and goals used in the 
development of the most recent six-year capital plan:   
 

• Ensure student success 
• Ensure research productivity and scholarly impact 
• Fulfill our statewide mission 
• Protect public assets and investment 
• Responsibly managing the University’s finances 

 
Outline of Key Points/Policy Issues: 
 
The 2014 capital request is built upon a combination of funds appropriated by the State of 
Minnesota ($232.7 million) and resources committed by the University of Minnesota ($66.3 
million).  The total cost of the capital request is $299.0 million.  
 
The administration will outline individual project costs, highlight required University 
contributions to each project, and identify the scope of debt financing to meet the required 
share of each capital project. 
 
Background Information: 
 
In June 2013, the Board of Regents approved the Six-Year Capital Plan for fiscal years 2014 – 
19.  The projects in the 2014 capital request were included in the approved Six-Year Capital 
Plan for funding in future years. 
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In December 2012, the Board of Regents approved the 2013 State Capital Budget Request, 
which included HEAPR, the Tate Laboratory project, the UMC Wellness Center, and the 
Research Laboratory Improvement Fund.  
 
President's Recommendation for Action: 
 
The President recommends approval of the 2014 State Capital Budget request.  
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REGENTS OF THE UNIVERSITY OF MINNESOTA 
 

RESOLUTION RELATED TO THE  
 

2014 STATE CAPITAL REQUEST 
 
 

 
WHEREAS, the Board of Regents has directed the administration to 

annually submit a capital improvement budget and a six-year capital 
improvement plan in support of the University’s strategic priorities; and 

 
WHEREAS, the Board of Regents recognizes the importance of sustaining 

and improving the University’s facilities in support of teaching, research, and 
outreach; and 

 
WHEREAS, the administration has developed a capital planning 

framework designed to focus its capital planning efforts toward projects that 
support the University’s institutional priorities within a financial strategy that 
is realistic;  

 
NOW, THEREFORE, BE IT RESOLVED, that the Board of Regents 

approves the University’s 2014 State Capital Request to the Minnesota 
Legislature in the amount of $299,000,000 consisting of $232,667,000 from the 
State of Minnesota and $66,333,000 from the University of Minnesota. 
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2014	  Capital	  Request	  
	  
Request	  Summary	  (Prioritized):	  	  

	  
Project	  Summaries:	  
	  

1. Higher	  Education	  Asset	  Preservation	  and	  Replacement	  (HEAPR)	  –	  This	  request	  is	  for	  
funds	  used	  system-‐wide	  to	  maximize	  and	  extend	  the	  life	  of	  the	  University’s	  existing	  
physical	  plant.	  HEAPR	  funds	  are	  essential	  in	  supporting	  the	  teaching,	  research,	  and	  
service	  mission	  of	  the	  University.	  Individual	  projects	  will	  fall	  into	  one	  of	  four	  broad	  
categories	  –	  Health	  and	  Safety,	  Building	  Systems,	  Energy	  Efficiency,	  and	  Utility	  
Infrastructure.	  	  The	  system-‐wide	  HEAPR	  advisory	  committee	  makes	  recommendations	  
on	  individual	  projects	  to	  the	  Vice	  President	  for	  University	  Services	  using	  data	  from	  the	  
Facility	  Condition	  Assessment	  and	  Building	  Code	  Deficiency	  Report.	  	  HEAPR	  funds	  do	  not	  
require	  a	  one-‐third	  University	  funding	  match.	  

	  
2. Tate	  Lab	  of	  Physics	  Rehabilitation	  –	  This	  request	  is	  for	  funds	  to	  renovate	  the	  existing	  

200,000	  square	  foot	  Tate	  Laboratory	  of	  Physics	  building	  after	  the	  Physics	  and	  
Nanotechnology	  Building,	  funded	  in	  2011,	  is	  completed.	  	  The	  Tate	  Laboratory	  building	  
was	  originally	  constructed	  in	  1926	  and	  is	  the	  primary	  location	  for	  Physics	  instruction,	  a	  
core	  component	  of	  all	  STEM	  programs.	  With	  the	  construction	  of	  the	  Physics	  and	  
Nanotechnology	  building,	  Tate	  Laboratory	  of	  Physics	  will	  be	  a	  partially	  occupied	  building	  
with	  obsolete	  labs,	  inflexible	  classrooms,	  and	  an	  antiquated	  infrastructure.	  This	  project	  
will	  create	  vibrant,	  flexible	  spaces	  for	  the	  delivery	  of	  enhanced	  research	  and	  support	  
services	  to	  the	  School	  of	  Physics	  and	  Astronomy	  and	  the	  School	  of	  Earth	  Sciences,	  while	  
providing	  well-‐designed,	  modern,	  and	  flexible	  classrooms	  for	  physics	  and	  earth	  sciences	  
instruction.	  In	  addition,	  the	  project	  will	  ensure	  that	  Tate	  remains	  a	  contributing	  
component	  of	  the	  Northrop	  Mall	  Historic	  District.	  	  

	  
3. Microbiology	  Research	  Building	  –	  This	  request	  is	  for	  funds	  to	  construct	  a	  new	  laboratory	  

building	  for	  microbial	  research	  in	  the	  College	  of	  Biological	  Sciences	  (CBS),	  College	  of	  
Food,	  Agricultural,	  and	  Natural	  Resource	  Sciences	  (CFANS),	  and	  the	  College	  of	  
Veterinary	  Medicine	  (CVM).	  	  The	  new	  facility	  will	  accommodate	  25-‐35	  principal	  
investigators	  in	  microbiology-‐focused	  fields	  such	  as	  plant	  pathology,	  animal	  infectious	  

Location Project Total State U	  of	  MN

SYSTEM HEAPR 	  $	  	  	  100,000	   	  $	  	  	  100,000	   	  $	  	  	  	  	  	  	  	  	  	  	  	  	  	  -‐	  	  	  

UMTC Tate	  Science	  and	  Teaching	  Renovation 	  $	  	  	  	  	  	  85,000	   	  $	  	  	  	  	  56,667	   	  $	  	  	  	  	  28,333	  

UMTC Microbial	  Sciences	  Research	  Building 	  $	  	  	  	  	  	  45,000	   	  $	  	  	  	  	  30,000	   	  $	  	  	  	  	  15,000	  

UMC Campus	  Wellness	  Center 	  $	  	  	  	  	  	  15,000	   	  $	  	  	  	  	  10,000	   	  $	  	  	  	  	  	  	  5,000	  

SYSTEM Research	  Laboratory	  Improvement	  Fund 	  $	  	  	  	  	  	  18,000	   	  $	  	  	  	  	  12,000	   	  $	  	  	  	  	  	  	  6,000	  

UMD
Chemical	  Sciences	  and	  Advanced	  Materials	  
Building

	  $	  	  	  	  	  	  36,000	   	  $	  	  	  	  	  24,000	   	  $	  	  	  	  	  12,000	  

Total: 	  $	  	  	  299,000	   	  $	  	  	  232,667	   	  $	  	  	  	  	  66,333	  
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diseases,	  microbial	  systems	  and	  synthetic	  biology,	  and	  fungal	  evolution. Two	  
components	  of	  the	  MnDrive	  Initiative,	  (Securing	  the	  Global	  Food	  Supply	  and	  Advancing	  
Industry	  and	  Conserving	  the	  Environment)	  are	  heavily	  dependent	  upon	  expertise	  in	  the	  
microbial	  sciences.	  	  This	  project	  will	  maximize	  investments	  in	  labs	  by	  providing	  only	  
collaboration	  space	  and	  flexible	  work	  stations	  for	  office	  needs	  instead	  of	  traditional,	  
assigned,	  individual	  offices.	  The	  project	  will	  allow	  the	  University	  to	  decommission	  one	  or	  
possibly	  two	  existing	  obsolete	  facilities.	  
	  

4. Campus	  Wellness	  Center	  –	  This	  request	  is	  for	  funds	  to	  renovate	  and	  expand	  the	  existing	  
campus	  wellness/recreation	  center	  at	  the	  Crookston	  campus.	  	  The	  current	  facility	  can	  no	  
longer	  support	  the	  activities	  of	  students,	  athletes,	  and	  the	  Crookston	  community	  as	  a	  
shared	  use	  facility.	  	  The	  purpose	  of	  the	  expansion	  is	  to	  support	  the	  academic	  mission	  of	  
the	  University	  by	  providing	  a	  supportive	  facility	  that	  enriches	  campus	  life	  and	  fosters	  a	  
sense	  of	  social	  integration	  and	  commitment	  to	  the	  campus.	  	  The	  project	  is	  anticipated	  to	  
renovate	  existing	  space	  and	  provide	  newly	  constructed	  facilities.	  As	  a	  focal	  point	  for	  
student	  and	  staff	  activity	  on	  campus,	  the	  center	  will	  provide	  a	  place	  to	  teach	  and	  learn	  
behaviors	  that	  are	  conducive	  to	  a	  healthy	  lifestyle.	  	  Healthy	  lifestyle	  choices	  built	  on	  the	  
seven	  dimensions	  of	  wellness	  will	  be	  the	  common	  thread	  of	  programming	  and	  services	  
offered	  by	  the	  Center.	  In	  the	  early	  phases	  of	  project	  design,	  the	  project	  is	  also	  
considering	  integrating	  an	  admissions/welcome	  center	  function,	  which	  would	  take	  
advantage	  of	  proximity	  to	  the	  main	  entrance	  to	  receive	  prospective	  students	  and	  their	  
families.	  	  	  

	  
5. Research	  Laboratory	  Improvement	  Fund	  –	  This	  request	  is	  for	  funds	  to	  improve	  existing	  

research	  facilities	  systemwide.	  	  Updated	  research	  facilities	  are	  critical	  to	  continuing	  the	  
University’s	  strong	  record	  of	  research	  discoveries.	  	  Funding	  will	  be	  used	  to	  replace	  the	  
University’s	  existing	  bee	  research	  facility	  in	  the	  College	  of	  Food,	  Agricultural,	  and	  
Natural	  Resource	  Sciences	  (CFANS),	  replace	  obsolete	  greenhouses	  in	  the	  College	  of	  
Biological	  Sciences	  (CBS),	  and	  support	  continued	  improvements	  to	  the	  Aquatic	  Invasive	  
Species	  research	  center.	  The	  remaining	  funds	  will	  be	  used	  system-‐wide	  for	  targeted,	  
strategic	  investments	  in	  research	  laboratory	  space	  that	  will	  provide	  the	  margin-‐of-‐
excellence	  that	  is	  needed	  to	  attract	  and	  retain	  top	  researchers	  or	  to	  obtain	  
competitively	  awarded	  sponsored	  research	  grants.	  
	  

6. Chemical	  Sciences	  and	  Advanced	  Materials	  Building	  –	  This	  request	  is	  for	  funds	  to	  
construct	  a	  new	  laboratory	  /	  classroom	  building	  on	  the	  Duluth	  campus.	  The	  proposed	  
building	  will	  house	  the	  research	  programs	  and	  advanced	  undergraduate	  instructional	  
laboratories	  in	  the	  Department	  of	  Chemistry	  and	  Biochemistry.	  	  As	  the	  emphasis	  on	  and	  
success	  in	  research	  and	  scholarship	  have	  increased,	  there	  has	  been	  growth	  in	  the	  
number	  and	  productivity	  of	  research	  active	  faculty,	  the	  number	  of	  graduate	  and	  
undergraduate	  research	  students,	  and	  success	  in	  attracting	  external	  research	  dollars.	  	  At	  
the	  same	  time,	  enrollment	  growth	  in	  undergraduate	  chemistry	  courses	  and	  the	  number	  
of	  majors	  in	  the	  department	  have	  contributed	  to	  the	  expansion	  of	  graduate	  programs	  
and	  created	  a	  need	  for	  more	  advanced	  undergraduate	  instructional	  labs.	  The	  proposed	  
building	  will	  also	  include	  a	  large	  flexible	  learning	  space,	  active	  learning	  classrooms,	  and	  
several	  traditional	  classrooms	  to	  address	  campus	  instructional	  space	  needs.	  
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UNIVERSITY OF MINNESOTA 
BOARD OF REGENTS 

 
 
Board of Regents September 13, 2013 
 
 
Agenda Item: Strategic Planning Update 
 

  review   review/action   action   discussion 
 
 
Presenters: President Eric W. Kaler  

Senior Vice President and Provost Karen Hanson 
 
Purpose: 
 

 policy   background/context  oversight   strategic positioning 
 
To update the Board of Regents on the strategic planning process for the Twin Cities campus.
 
Outline of Key Points/Policy Issues: 
 
This fall the University will launch a strategic planning process for the Twin Cities campus. 
President Kaler has asked Provost Hanson to chair a strategic planning workgroup charged 
with developing the plan framework: mission, vision, values, goals and strategies. President 
Kaler will share with the Board the membership of the workgroup and review the timeline and 
process for Board engagement, with review and action on the plan framework anticipated in 
December. 
 
Background Information: 
 
The University’s current strategic plan, completed in 2006-07, no longer serves as a 
meaningful guide for choices today. As well, the external environment for higher education has 
significantly changed over the past five years. In his 2013 State of the University address, 
President Kaler announced his intention to launch a new planning effort this fall. 
 
President Kaler has articulated the following goals for the plan and attendant planning 
process: 

• Overall goal: increase the U’s impact and reputation. 
• The plan should be bold, inspirational and aspirational. 
• It will be a Twin Cities campus plan that intersects those of other campuses. 
• The plan should articulate a 10-year vision and specific action steps for the next 3-5 

years. 
• The plan will guide investment decisions and priorities by including metrics and 

actions, and articulating what the University will and will not do. 
• The plan should selectively build on successful past initiatives, but with a new vision, 

goals, and priorities. 
• The campus community must own and advocate for the plan. 
• The plan must reflect the broad diversity of our institution, our state, and our 

students. 
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• The planning process should be consultative and inclusive, but timely.  
• The plan will be aligned with current collegiate or unit strategic plans (e.g., Medical 

School or OVPR) long range financial plan, and major current initiatives, such as the 
Enterprise System Upgrade Project. 

 
Over the summer, the President and his staff consulted with multiple constituencies across 
campus, including the Board of Regents, faculty leaders, deans, staff leaders, senior leaders, 
and student governance leaders to gather input on key strategic issues facing the University 
and the strategic planning process.  
 
In August, President Kaler asked faculty, staff and students for nominations of individuals to 
serve on a strategic planning workgroup. This workgroup will be chaired by Provost Karen 
Hanson and populated largely by faculty. It will include an executive committee of senior 
academic and administrative leaders. The primary charge of the workgroup is to develop the 
plan framework (vision, mission, values, goals and strategies) and implement an engagement 
and communications plan to effectively engage the entire campus community and key external 
stakeholders. 
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UNIVERSITY OF MINNESOTA 
BOARD OF REGENTS 

 
 
Board of Regents September 13, 2013 
 
 
Agenda Item:  Operational Excellence Implementation Plan 
 

  review   review/action   action   discussion 
 
 
Presenters: President Eric W. Kaler  

Vice President Kathryn Brown 
Vice President Richard Pfutzenreuter 
Vice President Scott Studham 

 
Purpose: 
 

 policy   background/context  oversight   strategic positioning 
 
President Kaler launched Operational Excellence, a long-term commitment to working 
smarter, reducing costs, enhancing services, and increasing revenues, in September 2011. 
Since then, the OpEx leadership group, composed of senior system academic and operational 
leaders, has met weekly. In March, President Kaler provided the Board a comprehensive 
review of Operational Excellence initiatives, and the results from the first phase of a spans 
and layers analysis. This month, President Kaler will review with the Board more recent 
successes and outline his cost reduction goals and the implementation plan for this work over 
the next five years. Upcoming activities that will be discussed include implementing 
recommendations from Huron Consulting Services, and sharing the results of the systemwide 
administrative spans and layers analysis. 
 
Outline of Key Points/Policy Issues: 
 
Operational Excellence is not an initiative. Rather, it is a new way of managing operations at 
the University of Minnesota. To date, this initiative has achieved at least $34 million in cost 
savings through a number of activities, including ($’s in thousands):  
 
       Annual  One-Time 
Strategic sourcing (purchasing)   $7,600.0   $0    
All Adds Up campaign / energy conservation  $4,600.0   $0    
Re-design facility preventive maintenance program $3,200.0   $0    
Team cleaning       $3,100.0   $0   
Sole medical plan administrator   $1,830.0   $0   
Server consolidation      $1,500.0   $1,500.0  
Space utilization / building decommission  $1,480.0   $0 
Automated parking payment system   $1,350.0   $0    
Elimination of Office of Academic Administration $1,100.0   $500.0  
Dependent benefit eligibility audit   $1,000.0  $0    
Provider pricing negotiations     $1,000.0  $0  
UMF/MMF merger      $1,000.0  $0   
Change pharmacy benefit manager   $966.5    $0    
Closure of Bursar's office     $775.0   $0    
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Contract out fire alarm testing     $578.0    $0    
Increase equipment capital threshold   $300.0    $0    
UDS management staff reductions    $280.0    $0    
Contract out elevator maintenance   $240.0  $0    
Library collection consolidation   $130.0    $0   
Anti-icing program      $119.0    $0    
TOTAL        $32,148.5  $2,000.0 
 
Looking ahead, the University will continue to realize significant cost and time savings from 
activities including: continued risk recalibration, U Market online purchasing initiative, 
implementation of a Constituent Relationship Management system, a new IT governance 
model, E-time systems, and revisions to Human Resources processes designed to reduce 
administrative burden. These are not one-off activities. Instead, they are part of 
comprehensive planning processes within functional areas that require a careful and honest 
analysis of where the University can do things better and more efficiently, while reducing 
redundancy and duplication.  
 
More remains to be accomplished. Over the next five years the University is committing to a 
plan for reducing costs and reallocating resources to self-fund critical academic priorities. 
Annually, an itemized list of implemented cost reductions will be included in the President’s 
recommended operating budget to the Board of Regents.  
 
Background Information: 
 
Huron Consulting Services Report and Implementation Plan 
On June 12, 2013, Huron Consulting Services delivered a Benchmarking and Diagnostic study 
of the University’s administrative services. This study was conducted over a 12-week period 
and focused on four functional areas: finance, procurement, human resources, and information 
technology. 
 
The study had three primary objectives: 
 

1. Identify, determine the scale of, and prioritize opportunities for improvement. 
2. Describe primary factors such as technology, organizational structure, and service 

delivery approaches that may currently impact performance in each area. 
3. Highlight peer and leading practices that may have applicability to the University of 

Minnesota. 
 
Huron credited the University for undertaking “major initiatives to promote efficiency and 
effectiveness and to reduce administrative costs.” Huron also observed that several University 
initiatives—including ESUP, U Market, OHR’s job classification study, and numerous 
consolidation efforts in IT, among others—“reflect peer and private sector leading practices.” 
At the same time Huron noted that “the University faces many of the same general 
administrative challenges as its peers.” Huron’s report identified opportunities for continued 
improvement. 
 
The University’s implementation plan is organized into three sections, each of which provides 
a detailed path forward to continue to redesign the University of Minnesota’s administrative 
services: 
 

• Section 1 addresses ongoing activities that align with Huron findings and includes, 
when available, timelines for completion of this work. 

• Section 2 identifies a number of long term activities that the University will undertake 
based on Huron recommendations. 

• Section 3 outlines the University’s approach to implementing shared services, one of 
Huron’s primary recommendations across all four functional areas. 

 
Systemwide Spans and Layers Analysis 
A spans and layers analysis is a human resource tool to examine organizational structure and 
potential with regard to efficiency. Sibson Consulting conducted this type of analysis on the 
University, examining “all reporting relationships, from top down, tracing every branch of the 
structure until supervisory responsibilities ended with individual contributors.” Sibson 
utilized a ratio between spans and layers to assess the organizational structure. 
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Overall, the analysis found that “managers tend to have spans of control that are consistent 
with efficient organizational structures.” Nevertheless, there is room for improvement. Sibson 
recommended the University continue to monitor spans and layers to ensure the 
organizational structure remains efficient. 
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